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ABSTRACT  

 

Everyday, people can learn something especially children at home or at schools. At 

elementary school, children can get a lot of new knowledge from different subjects, in 

addition, they can develop a more open-minded view of the world and its people 

through the learning of a foreign language. In Bolivia, English teaching learning is 

important, but it depends of many factors for its improvement. That is why, we carried 

out this guided work for helping to the improvement of the Speaking English Skill at 

Utasawa Elementary School. 

This guided work aims the students to learn English in an interesting, social and 

effective way. So, the main objective of the work was to teach English language to 

elementary school students through cooperative games and dynamic activities by 

following the Total Physical Response and Montessori methods. Hence, they had the 

opportunity to experiment a new and innovative way of learning English in a relaxed 

and pleasant classroom environment, because from pedagogical point of view 

cooperative games and dynamic activities are very useful to sustain the interest of 

students on the subject and to motivate them to participate in classes.  

In order to carry out the proposal of this guided work different teaching elements such 

as flashcards, recycled materials for cooperative games and dynamics were designed 

and used to teach English. As a result, at the end of this work, the objectives proposed 

were achieved satisfactorily, since the students became motivated to learn English. 

Therefore, they acquired an elementary proficiency in speaking skill.  

Thus, this guided work is developed in six chapters. The first chapter provides a general 

introduction to the institutional background and the population characteristics. The 

second chapter contains the theoretical framework that supports this project. The third 

chapter explains the work proposal. The fourth chapter describes the proposal 
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development. The fifth chapter presents the general outcomes of the guided work. 

Finally, the sixth chapter ends with the conclusions and recommendations for future 

studies. This project has proved that it is possible to reinforce the speaking English skill 

through games and activities that let children to participate by themselves. 
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COOPERATIVE GAMES AND ACTIVITIES IN ENGLISH CLASSES AT 

UTASAWA ELEMENTARY SCHOOL, 2019 - 2021 

 

 

INTRODUCTION 

 

Nowadays, English language is considered as a global language because it is so widely 

spoken around the world and plays an important part in many cultures. Even though it is 

not an official language in most countries, it is currently the most useful for 

communication as a foreign language. So basically, it should be learnt because it is 

considered a global language.  

At present, the educational system in Bolivia, through Avelino Siñani-Elizardo Perez 

No. 070 Law, Title I (philosophical and political framework of Bolivian education), 

Chapter III (Socio-cultural and Linguistic Diversity) article 7 (Use of official languages 

and foreign language) numeral 5 states: “Foreign language teaching. The foreign 

language teaching starts gradually and it is obligatory from the first years of schooling, it 

counts with an appropriate methodology and a specialized staff, and it continues at all 

levels of the “Plurinational Educational System”
1
 this recognizes the importance of 

teaching English at schools.  

“Utasawa” is an ecological and private school where the educators and the principal 

want to contribute and improve Bolivian education by offering a holistic, and integrative 

pedagogical model based on principles of contemporary pedagogy. In addition, one of 

the educational methodologies that is used by this school is the Montessori. This method 

allows students to be the responsible of their own learning and development, and as a 

                                                             
1 Translated by Alide Mamani and Silvia Fernandez, “La enseñanza de la lengua extranjera se inicia en 
forma gradual y obligatoria desde los primeros años de escolaridad, con metodología pertinente y 
personal especializado, continuando en todos los niveles del Sistema Educativo Plurinacional” (Ministerio 
de Educacion de Bolivia, 2010) 



 

4 

 

result, they are the architecture of themselves. In this sense for the improvement of their 

meaningful foreign language learning, this project implemented activities and 

cooperative games based on Total Physical Respond method for the elementary students 

of this school. 

Therefore, through the application of cooperative and dynamic activities based on Total 

Physical Response (TPR) method, students participated actively with a lot of movement 

and they reinforced their speaking skill too. In short, using this method and respecting 

the Montessori Method children played and shared experiences and feelings as well as 

knowledge. 

In this sense, the present work attempts to show that teachers can use cooperative games 

and dynamic activities in order to improve and reinforce the speaking skill of students, 

and the other linguistic skills if teachers adapt them. So, these kind of games, allows 

group and individual participation, where students are playing, interacting and learning 

together. Thus, according to Bustencio (2013: 18) teaching should be an interactive 

process, among students and teacher – students, for getting a significant learning. 

Therefore, our specific objectives were the following ones: to design a series of 

cooperative games for Utasawa students according to their English classes, to create the 

materials for cooperative games and dynamic activities in their English classes, to apply 

the cooperative games and dynamic activities for improving speaking skill in English 

classes of Utasawa students, and to evaluate the effectiveness of this proposal through 

the pre and post tests. These specific goals helped us to attain our main objectives: to 

implement cooperative games and dynamic activities in order to improve speaking 

English skill, thus, Utasawa students could improve their English speaking skill and they 

were motivated to practice English with different and interactive activities. 

The project is divided in five chapters. The first one describes the general information of 

the institution, its needs, it also identifies the main problem for working in it, and it 

describes the work plan. The second chapter contents the theoretical framework in which 
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the project is based on. The third chapter is devoted to the methodology and it also 

describes the activity plan design that we carried out in English classes. The fourth part 

presents the analysis of results, based on pre and pos tests, which were applied to the six 

courses. Finally, we have the conclusions and recommendations.  
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CHAPTER I 

 

1. DIAGNOSIS SECTION 

1.1 NEEDS´S ANALYSIS OF THE INSTITUTION  

This guided work began evaluating needs and requirements of the institution in order to 

know how to organize things socially and educationally. Therefore, it presents what and 

how the school is organized. 

1.1.1 Description of the institution 

“Utasawa” is an ecological and private school, it is at 594, 5
th

 street, Bajo Achumani 

neighborhood, La Paz city. According to the general information of this establishment, 

UTASAWA School is a private initiative of educators who want to contribute to 

Bolivian education. The educational practice in Utasawa is characterized by the 

implementation of programs that promote the construction of a culture of science, 

technology, and innovation (UTASAWA, 2021). 

1.1.2 Need´s analysis  

In March 2019 we had a brief interview with the principal, in order to get information 

about the school. That interview was based on 6 open questions (Appendix A1). The 

same day we also gave a questionnaire of opened and closed questions to the English 

teacher (Appendix A2). Therefore, we are going to develop them in the following 

paragraphs and graphics.  

1.1.3 Interview with the principal 

GRAPHIC 1 

According to the first question: “Could you describe the methodology applied by 

Utasawa School?”
2
 

                                                             
2 Question traslated by Alide Mamani and Silvia Fernandez. 
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The principal of this School is Mrs. Claudia Vargas. In the interview she mentioned that 

this school is based on the Montessori Method. This is where teachers are guides of 

knowledge. In addition, this school works on a holistic approach. This means that 

students learn from the whole to the specific. She also commented that as it is an 

inclusive school, it deals with different students, who may have disabilities. Therefore, 

in this school children learn together and teachers guide and help them in their own way 

which represents the strength of the school.  

According to the second question: “What are the mission and vision of the school?
3
” 

The principal reported that 2019 was her first year as the principal in Utasawa school, 

this is why she and the academic coordinator of the primary level were interested in 

improving education at “Utasawa” school. So, they were recreating the mission, and 

vision of this school.  

In this sense, they designed their own Web Page last year, where we could find their 

mission and vision. So, the mission of this school is “Utasawa School is an educational 

institution committed to the development of our community and country, though the 

comprehensive training of responsible citizens, capable of contributing to family, 

society, State and environment
4
” (UTASAWA, Colegio Ecologico Utasawa, 2021). 

                                                             
3 Question traslated by Alide Mamani and Silvia Fernandez. 
4 Translated by Alide Mamani and Silvia Fernandez “La unidad Educativa Utasawa es una institución 

educativa comprometida con el desarrollo de nuestra comunidad y del país mediante la formación integral 

de ciudadanos responsables, capaces de aportar a la familia, a la sociedad, al Estado y al medio ambiente” 

(UTASAWA, Colegio Ecologico Utasawa, 2021) 

Holistic 
Approach 

Montessori 
Method 

Inclusive 
School 
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Likewise, the vision of this school is “to consolidate a holistic education system capable 

to fully develop the natural and potential capacities of students, it will also stimulate 

critical, scientific and analytical thinking within the development of an environmental 

pedagogy based on Montessori principles
5
” (UTASAWA, Colegio Ecologico Utasawa, 

2021). 

GRAPHIC 2 

According to the third and fourth questions: “How many student are there in Utasawa 

School? And, How many students are registered in the elementary level?
6
” 

 

 

 

According to this chart, Utasawa School had 180 students in total. The Primary or 

Elementary level had 90 students and this was the same for the high school or secondary 

                                                             
5 Translated by Alide Mamani and Silvia Fernandez “consolidar un Sistema de educacion holistico capaz 

de desarrollar integralmente las capacidades y potencialidades naturales de los estudiantes, estimulando el 

pensamiento crítico, científico y analítico dentro del desarrollo de una pedagogía mediomabientalista 

basada en princicios montessorianos”  (UTASAWA, Colegio Ecologico Utasawa, 2021) 
6 Question traslated by Alide Mamani and Silvia Fernandez. 

PRIMARY 
LEVEL; 90; 50% 

SECONDARY 
LEVEL; 90; 50% 

Number of students at UTASAWA School 

PRIMARY LEVEL SECONDARY LEVEL
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level. This School worked with students from 6 to 18 years old. As we had observed this 

is not a big school, and students were changing from one classroom to another for their 

different subjects. Therefore, their classrooms had tables and chairs in groups in order to 

socialize and interact in class, based on the school´s method (Montessori)
7
. 

GRAPHIC 3 

According to the fifth question: “How many students are there in every grade? and 

why?
8
” 

 

 

According to the interview, there were 90 students in the primary level, so there were 15 

to 20 students per grade, in this school there were not parallels. In fact, the principal 

expressed that it is better to work with small groups than big ones, because the guides 

can observe the weaknesses and strengths of every student.  

 

                                                             
7 “Montessori is a method of education that is based on self-directed activity, hands-on learning and 
collaborative play. In Montessori classrooms children make creative choices in their learning” 
(Montessori Northwest, s.f.). 
8 Question traslated by Alide Mamani and Silvia Fernandez. 

First grade; 15; 
16% 

Second grade; 15; 
16% 

Third grade; 15; 
17% 

Fourth grade; 15; 
17% 

Fifth grade; 15; 
17% 

Sixth grade; 15; 
17% 

Number of students in Primary Level 

First grade

Second grade

Third grade

Fourth grade

Fifth grade

Sixth grade
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GRAPHIC 4 

According to the sixth question: “Why is English taught from the first grade of 

primary?
9
” 

 

The principal of “Utasawa” school Teacher Claudia Patricia Vargas Urquieta considered 

that learning English is very important and necessary for children from the elementary 

school because they are in a special period of time where they can acquire easily a 

foreign language. She also considered that as children learn easily, it is important to take 

advantage of this. So, it represented an opportunity that this school had over the other 

schools because students could learn from an early age. 

1.1.4 Questionnaire to the English teacher 

Mrs. Mileydi Vargas was the official English teacher at Utasawa School. According to 

the first question “Can you describe your English classes?” she applied different 

methodologies in her classes. However, according to the observation of the teacher‟s 

lesson plan it had just some worksheet activities for reinforcing the class topic. In 

                                                             
9 Question traslated by Alide Mamani and Silvia Fernandez. 

English subject in Primary Level 

First grade Second grade Third grade Fourth grade Fifth grade Sixth grade

ENGLISH 
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consequence it was a weakness that we wanted to change with the application of the 

cooperative games and dynamic activities. 

According to the second and third questions “How do you motivate your classes? And, 

Do you use other kind of material for improving the students’ motivation: board games, 

songs, videos, etc.?” the teacher motivated her classes by maintaining high expectations 

for learning and stablishing routines to the students in order to facilitates their learning. 

In addition, she mentioned she used videos, music and board games for improving the 

students‟ motivation.  

According to the fourth question “Are your students’ learning and result optimum?” The 

teacher‟s answer was „yes‟, she considered her classes effective. But according to the 

observation the teacher fails in speaking most of the time in Spanish and not at all in 

English. So, this represents a weakness in the English classes. 

According to the fifth question “What difficulties do children have in their learning 

process?” her answer was: „To keep them calm‟, it means that she needs to apply many 

activities, because they will help them to stay busy. That is why we are going to apply 

dynamic and cooperative games for dealing with these difficulties and to improve their 

learning process. 

Finally, the last question was “Do you know any cooperative games?” and her answer 

was affirmative, and then she expressed „Cooperation games put an emphasis on team 

building, communication and trust and it also helps to improve communication, 

cooperation, teamwork, trust, and problem solving.‟ So, this represented an opportunity 

because she knew about cooperative games and we would apply them with her 

supervision. 
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1.2 SWOT DIAGNOSIS 

To continue the need analysis, we elaborated a SWOT diagnosis, which is based on the 

interviews to the principal and the English teacher, and the observations made on first 

and second weeks in 2019 (appendices A1, A2, and D1). So, the next chart describes the 

strengths, opportunities, weaknesses and threats about Utasawa School. 

STRENGTHS (INTERNAL) OPPORTUNITIES (EXTERNAL) 

✔ The teachers of this school are 

guides of knowledge and help 

students in their own way of 

learning. 

✔ The number of students in a 

classroom is 15 or 20 students, it is 

an optimum number of students 

because they receive a personalized 

attention from their guides and 

coordinators. 

✔ The education of this school is 

based on Montessori Method and it 

is also an inclusive school. 

✔ The principal of this school is 

interested in the acquisition of 

English language from the first 

grade of primary school, because 

they can learn it easily from early 

age. 

✔ The English teacher knows about 

cooperative games and other 

activities that she can apply in her 

classes. 

✔ English language at work has 

become vitally important. 

✔ English gives more opportunities to 

study in the best schools in the 

world. 

✔ English gives access to the 

knowledge of the world. 

✔ Students could travel anywhere in 
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the world easily with English. 

✔ Students can access international 

enquiries. 

✔ Students can have access to foreign 

literature 

WEAKNESSES (INTERNAL) THREATS (EXTERNAL) 

× There are few applied activities in 

English classes. 

× The lack of discipline by some 

students and their hyperactivity. 

× There are big private schools which 

have more classrooms but more 

students. 

× Students couldn´t have access to 

foreign literature. 

 

According to this chart Utasawa school had more strengths and opportunities. On one 

hand, Utasawa had guides instead of authoritarian‟s teachers, and small groups of 

students, who received semi personalized attention because of the Montessori Method. 

In addition, the principal was interested in students‟ learning English since the first 

grade of elementary school to promote social development through respectful and clear 

communication.  As this method contains a large variety of materials for the refinement 

of sensory perception, it offers opportunities to children for an imaginative exploration. 

The English teacher knew that there had been different activities that could improve the 

English classes, even though she didn´t use them at all, due to the fact that she needed to 

gain control of students, she could only teach them vocabulary. Because of these 

weaknesses and threats, we thought this had been a good place for applying this project, 

thus it helped to improve their learning process in the English classes. 

Answering the needs of the diagnosis, we applied this project to improve the speaking 

level of English for the Utasawa students with just one hour of class per week. We took 

advantage of the spaces, reinforced the English practice by using cooperative games and 
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dynamic activities which made the English classes different and entertaining. In 

conclusion, we have changed the threats and weaknesses into strengths and opportunities 

for this School.  

1.3 DESCRIPTION OF THE PROBLEM 

According to EF English Proficiency Index (EPI) report, Bolivia had a low English level 

in the Latin America region in 2019 (Education First, 2020). It deals with the 

educational system and other factors that are related to the foreign language teaching and 

learning. Actually, English teaching and learning are not enough in Bolivian elementary 

schools, and the main reasons are: having less curricular hours for this subject, not 

having a specific English teacher or only having one Language teacher. So Bolivian 

schools need to change this particular situation.    

Public and some private Bolivian elementary schools deal with this situation in La Paz 

city.  There are children who attend some private schools, where they have the 

opportunity to learn English or other foreign language, at least one hour per week. In 

addition, students have to study according to the lesson plan and methodology of their 

teacher, which is still a bit traditional. In consequence students no longer are interested 

in learning this foreign language and it has a significant impact on their English level.  

As one of these cases belongs to Utasawa elementary private school, which has six 

courses from first grade to sixth grade; however, the school is based on Montessori 

Method for teaching, and as Orem Reginald Calvert mentioned, a bibliophile and 

newspaper editor, “The Montessori Method is a spontaneous, expansive educational 

system designed to afford the child liberty to move and act in a prepared environment 

encouraging self-development” (as cited in Schilling, 2011, p. 3). In this way Orem‟s 

statement sums up the essence of the Montessori Method of teaching/learning. In her 

Method, Dr. Montessori does not have the teacher as the center of attention, nor does she 

have a prescribed curriculum, instead according to her beliefs the child himself/herself 

must be the center of education.  
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Also Dr. Montessori (1972) stated that children should develop two factors. One factor 

is a prepared environment that looks after the child‟s physical health as well as the 

spiritual life. The other factor is the ability of the child to move freely in his/her 

environment where there can be found constructive activities for the child‟s 

development. These two factors allow the child to learn and enjoy more fully such things 

as: movement in education, sensory education and music, and intellectual education. She 

also stated that a child needs an adult who is to give him/her guidance with his/her work 

and who will consider the child‟s needs. Dr. Montessori further stated that in such an 

environment the child works very hard, is observant and is not destructive. 

In conclusion, may it be said that Montessori Method is a gift to people and to early 

childhood education jointly with a vision to educate, to care, to promote, to restore and 

to renew. The purpose of education in the Montessori Method is to release the human 

potential from within. Education must enable individuals to rise to the higher order of 

the spirit, transforming, releasing and liberating human potential (Montessori Northwest, 

s.f.). It also works with prepared and multi-aged environments corresponding to plans of 

development, with the needed freedom of choice and work, which facilitate the 

Montessori process (Montessori Northwest, s.f.).  

That is why we applied cooperative games and dynamic activities in Utasawa English 

classes in order to practice what they have learnt during them based on school Method. 

In addition, this helped them to increase their motivation for learning English, to develop 

their interpersonal intelligence and therefore to improve their‟ English level. 

 

1.4 PROPOSAL OBJECTIVES 

1.4.1 General objective 

● To implement cooperative games and dynamic activities in order to improve 

speaking English skill. 
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1.4.2 Specific objectives 

● To design a series of cooperative games and dynamics for Utasawa students 

according to their English classes. 

● To create the materials for cooperative games and dynamic activities in their 

English classes.  

● To apply the cooperative games and dynamic activities for improving speaking 

skill in English classes of Utasawa students. 

● To evaluate the effectiveness of this proposal through pre and post tests. 

 

1.5 JUSTIFICATION 

The implementation of cooperative games and dynamic activities were based on Total 

Physical Respond method, because it requires that children move and socialize in 

groups. In addition, it is demonstrating that working in the classroom with the designed 

activities led to fun and imaginative learning. This is considered an adequate tool to 

learn a foreign language. Furthermore, it helps to strengthen the oral and written 

expressions in English language. Thus, learning a language is communicating and 

relating; so, applying this kind of activities makes an ideal environment for the 

development of communicative situations where students integrate linguistic, cultural 

and social skills. 

The project of teaching/learning English language was focused on developing speaking 

skill, through the use of cooperative games and dynamic activities. This is because when 

students begin to learn and internalize the new language, they need to express it. One of 

the most practical ways is through the oral expression which implies also the oral 

comprehension. Therefore, these activities facilitated the interaction between students 

and covered their educational needs using English language for each learning activity. 

These interaction activities resulted in students becoming familiar with this language in 

the easiest way.  
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The application of this work helped firstly to students from first to sixth grade of 

Utasawa elementary school. Students practiced speaking English skill through playing 

designed cooperative games and by participating in dynamic activities. Secondly, this 

project was important for the actual English teacher and it will be for the future ones. 

Finally, it will help future researchers or linguistic students to gain information about the 

implementation of these activities in foreign language classes. 

Therefore, the change from traditional teaching to a more playful education can be an 

adequate instrument for teaching foreign languages in Bolivian elementary school. In 

this case, it was adapted to the lesson plans of the teacher and characteristics of Utasawa 

students; hence, it considered the use of cooperative games and dynamic activities in the 

English classes of this elementary school from 2019 to 2021. 

 

1.6 VARIABLE OPERATIONALIZATION 

According to Methodology of investigation blogspot (2010), there are many types of 

variables such as quantitative, qualitative, independent, dependent and other ones. But in 

this project, we are going to consider the dependent variable because it can be measured 

and it depends on the independent variable, which will cause an effect on the dependent 

one (Metodologia de la investigación, 2010). So, if our general objective is “to 

implement cooperative games and dynamic activities in order to improve the speaking 

English skill at Utasawa Elementary School”, the independent variable will be to 

implement cooperative games and dynamic activities, and the dependent variable will be 

speaking English skill. Thus, the speaking skill will be measured for testing the 

effectiveness of this project. 

The next chart shows the variable, concept, dimension, indicator and sub indicator.  It is 

based on the independent and dependent variables of general objective of this proposal 
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Variable  Concept Dimension Indicator Subindicator 

The 

speaking 

English 

skill 

Speaking skill 

is the ability 

to express 

oneself in a 

communicativ

e situation. 

 Comprehensio

n 

 Recognition 

 

 

 

 Interpretatio

n 

o The listener 

recognizes 

sound, 

words and 

linguistic 

elements 

(pronouns, 

verbs, 

nouns, 

adjectives) 

o The listener 

is able to 

know the 

intention 

and purpose 

of the 

message. 

 Pronunciation 

 

 Stress 

 

 

 

 Intonation 

o The message 

is 

pronounced 

with the 

stressed 

and/or non-

stressed 

syllables. 

o The message 
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is expressed 

with rising 

or falling 

intonation. 

 Vocabulary  The 

meaning of 

words 

 

 The 

adequately 

use of words 

o The student 

is able to 

understand 

the meaning 

of words 

and use 

them. 

o The message 

is performed 

by 

vocabulary 

according to 

the context. 

 Coherence 

 

 

 

 Logical 

organization 

of ideas 

 Clarity 

o The message 

expresses 

Word order. 

(subject, 

verb, 

complement

) 

o The message 

is easy to 

understand, 
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because of 

the 

pronunciatio

n. 

 Fluency  Speech rate 

 

 

 Utterance 

length 

o The message 

is 

effectiveness 

in 

pronunciatio

n. 

o The 

production 

between 

disfluencies 

(pauses) in a 

message. 

Cooperativ

e games 

Cooperative 

games are fun 

group activity, 

where players 

interact and 

work together 

in order to 

achieve an 

objective. 

 The Spider 

Web 

 To introduce 

yourself. 

o Name 

o Age 

o Like 

o Dislikes 

 Memory Fast  To practice 

vocabulary 

of fruits 

o Apple 

o Banana 

o Cherries 

o Grapes 

o Kiwi 

o Lemon 

o Orange 
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o Peach 

o Pear 

 Memory game  To practice 

vocabulary 

of animals 

o Cat 

o Dog 

o Rabbit 

o Sheep 

o Pig 

o Duck 

o Chicken 

o Cow 

o Horse 

 Movements  To practice 

action verbs 

o Run 

o Walk 

o Jump 

o Fly 

o Dance 

o Swim 

o Sky 

o Hug 

o Rollerblade 

o Play the 

piano, guitar 

o Play 

baseball 

o Play golf 

o Ride a bike 

o Sing a song 

 Color Ghost  To practice o Pink 



 

22 

 

colors o Yellow 

o Purple 

o Red 

o Blue 

o Green 

o Brown 

o Yellow 

o Black 

o White 

o Gray 

o Orange 

 What do you 

like to eat? 

 To express 

orally a like 

or dislike 

o Vocabulary 

of fruits. 

 The broken 

phone 

 To express a 

sentence 

using the 

vocabulary 

appropriatel

y. 

o Vocabulary 

of farm and 

baby 

animals. 

 Long bridge  To express 

orally a 

phrase or 

sentence 

using the 

vocabulary 

of parts of 

the house 

o Living room 

o Bathroom 

o Bedroom 

o Laundry 

o Attic 

o Garage 

o Dining room 

o Kitchen 
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o Yard 

o Basement 

 Body memory  To express 

orally and 

comprehend 

an ability 

o Verb: Can 

o Abilities: 

o Play soccer 

o Play 

basketball 

o Read 

o Swim 

o Sing 

o Jump 

o Write 

o Drink 

o Eat  

o Dance  

 Let´s eat 

together 

 To express 

orally a 

sentence 

using the 

vocabulary 

of food. 

o Milk 

o Water 

o Orange juice 

o Fruit juice 

o Chocolate 

o Soda 

o Lemonade 

o Pancakes 

o Grapes 

o Egg 

o Avocado 

o Almond 

o Meat 



 

24 

 

o Rice 

o Chicken 

o Spaghetti 

o Hot dog 

o Cookies 

 Do it in 10 

seconds 

 To express 

orally a 

simple 

sentence 

o Subject: I 

o Verbs: like, 

have 

o Complement

: Vocabulary 

of animals 

or fruits. 

 Let´s go and 

eat 

 To practice 

the 

vocabulary 

of healthy 

and 

unhealthy 

food 

o Healthy 

food: 

Vegetables 

and fruits. 

o Unhealthy 

food: junk 

food 

 The gossiper  To practice 

vocabulary 

of sea 

animals 

o Sea horse 

o Shark 

o Dolphin 

o Octopus 

o Crab 

o Fish 

o Jelly fish 

 Fishing  To practice 

vocabulary 

o Sea horse 

o Shark 
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of sea 

animals 

o Dolphin 

o Octopus 

o Crab 

o Fish 

o Jelly fish 

o Star fish 

 Healthy and 

Unhealthy 

food 

 To 

recognize a 

healthy or 

unhealthy 

food and 

express it 

orally 

o Subject: 

vocabulary 

of food 

o Verb: to be 

o Complement

: healthy or 

unhealthy 

 ABC bridge  To practice 

the alphabet 

and express 

orally a 

sentence or 

phrase 

o Subject: 

personal 

pronouns 

o Verb: to be, 

like, etc. 

o Complement

: vocabulary 

of animals 

or fruits. 

 The spider 

web for teens 

 To introduce 

yourself 

o Name 

o Age 

o Likes 

o Dislikes  

 1, 2, 3, Action  To express 

an action 

o Subject: 

personal 
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that is 

happening in 

the moment. 

pronouns 

o Verb: 

Present 

Continuous 

o  

Complement 

 Try it!  To express 

orally an 

idea using 

the articles 

appropriatel

y. 

o Subject: 

Articles: A, 

An, The + 

Noun 

o Verb: to be 

o Complement 

 Dodge ball  To express 

orally an 

idea using 

the articles 

appropriatel

y. 

o Subject: 

Articles: A, 

An, The + 

Noun 

o Verb: to be 

o Complement 

 The big hope  To express 

orally a like 

or dislike. 

o I like… 

o I don‟t 

like… 

 Hens together  To introduce 

themselves 

as a group. 

o Subject: We 

o Verb: to be 

(are) 

o Complement

: name of 

the group. 

 Poses  To say the o Father 
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family 

members 

o Mother 

o Sister 

o Brother 

o Grandfather 

o Grandmothe

r 

 Sleepwalkers  To practice 

the /ae/ 

pronunciatio

n 

o Cat, ham, 

bag, can, 

hat, man, 

mask, hand, 

etc. 

 Sleepwalkers 

2 

 To listen 

and say a 

plural or 

singular 

noun 

o Child – 

children 

o Tooth – 

teeth 

o Mouse– 

mice 

o Man – men 

o Woman – 

women 

o Foot-feet 

o Person-

people 

o Wolf – 

wolves 

o Life-lives 

o Dish-dishes 

 Who has…?  To o /ae/ words 
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pronounce 

/ae/ sound 

appropriatel

y 

(cat, ham. 

Bag. Hat, 

man, mask, 

pan, etc.) 

 Together  To express 

orally and 

written a 

sentence 

using a 

preposition 

o On 

o In 

o At  

 The broken 

phone 

 To express a 

sentence 

using the 

vocabulary 

appropriatel

y 

o Subject: 

personal 

pronoun 

o Verb: have, 

to be 

o Complement

: plural or 

singular 

noun 

 Long bridge  To express 

orally a 

phrase or 

sentence 

using the 

vocabulary 

of parts of 

the house 

o Parts of the 

house´s 

vocabulary 

 You can!  To express o Subject: I 
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orally and 

comprehend 

an ability. 

o Verb: can 

o Ability verb 

 Blend bowling  To express 

orally a 

phrase or 

sentence 

using the 

prepositions. 

o Subject: 

personal 

pronoun 

o Verb: live, 

like 

o Preposition: 

on, in, at. 

 Charades  To describe 

a farm or 

baby animal. 

o Yes/no 

questions. 

o Adjectives. 

 Let‟s eat 

together 

 To express 

orally a 

phrase or 

sentence 

using the 

vocabulary 

of food. 

o Subject: I 

o Verb: like to 

eat/drink 

o Complement

: food 

vocabulary 

 Get up 

together 

 To express 

orally a 

simple 

sentence 

o Subject: 

personal 

pronoun 

o Verb: like, 

to be 

o Complement

: animals or 

food 
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vocabulary. 

 Shoulders   To 

comprehend 

and 

pronounce 

the 

vocabulary 

of part of the 

house 

o Commands: 

go to the 

right/left, 

give a turn, 

one step 

back/forwar

d 

o House: attic, 

diningroom, 

laundry, 

living room, 

kitchen. 

 Let´s go 

together 

 To 

comprehend 

and express 

orally a 

phrase using 

the 

vocabulary 

of insects. 

o Ladybug 

o Grasshopper 

o Caterpillar 

o Bee, etc. 

 Let´s go and 

eat 

 To 

comprehend 

and express 

orally a 

phrase using 

the 

vocabulary 

o Healthy 

food: 

watermelon, 

eggs, milk, 

salad, etc. 

o Unhealthy 

food: 
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of food. cookies, 

French fries, 

soda, 

chicken, etc. 

 The broken 

phone 2 

 To 

comprehend 

and express 

a simple 

sentence. 

o Subject: 

personal 

pronoun 

o Verb: to 

drink, to eat. 

o Complement

: food 

vocabulary. 

 Eating   To 

recognize a 

heathy or 

unhealthy 

food and 

express it 

orally. 

o Subject: 

(vocabulary 

of food) 

o Verb: to be 

o Complement

: healthy or 

unhealthy 

 Charades 2  To describe 

an animal 

using this or 

that. 

o Yes/no 

questions 

o Subject: 

that/this 

o Verb: to be 

o Complement

: adjectives 

 Get up 

together 2 

 To express 

orally a 

o Subject: 

personal 
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simple 

sentence 

pronoun 

o Verb: to be 

+ ing or 

can+verb 

 Fishing   To 

comprehend 

and say 

some sea 

animals. 

o Vocabulary 

of sea 

animals. 

 ABC Bridge  To practice 

the 

vocabulary 

and the 

alphabet and 

express 

orally a 

sentence or 

phrase. 

o Subject: 

personal 

pronoun 

o Verb: to be, 

like. 

o Complement

: vocabulary 

of animals 

or another 

one. 

 Guessing back  To practice 

the 

adjectives 

o Yes/no 

questions 

 Guessing back 

2 

 To practice 

ABC 

vocabulary 

o Basic 

Vocabulary 

 The ordinal 

number is… 

 To 

comprehend 

and express 

o Ordinal 

numbers: 1, 

2, 3, 4, 5, 6, 
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the ordinal 

numbers 

7, 8, 9, 0, 1
st
, 

2
nd

, 3
rd

, 4
th

, 

5
th

, 6
th

, 7
th

, 

8
th

, 9
th

, 0
th

, 

1
th.

 

 Let´s put in 

order the 

house 

 To 

comprehend 

and express 

the 

vocabulary 

of the house. 

o Curtains, 

pillow, bed, 

blanket, 

poster, 

lampshade, 

TV set, sofa, 

lamp, 

picture, 

plant, carpet, 

shower, 

toilet, 

towels, sink, 

shampoo, 

toothbrush, 

cooker, 

refrigerator, 

cupboard, 

microwave, 

dinner table, 

mixer, etc. 

 Holidays and 

holidays 

 To 

comprehend 

and express 

o Wh-/ 

questions 

o Subject: It 
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when a 

holiday is. 

o Verb: to be 

o Complement

: in + 

months of 

the year 

 The broken 

number 

 To express 

an ordinal 

number. 

o 1, 2, 3, 4, 5, 

6, 7, 8, 9, 0, 

1
st
, 2

nd
, 3

rd
, 

4
th

, 5
th

, 6
th

, 

7
th

, 8
th

, 9
th

, 

0
th

, 1
th.

 

 The paper 

bridge 

 To express 

orally a 

sentence 

using the 

vocabulary 

of house. 

o Subject: I 

o Verb: to be 

+ ing 

o Complement

:  in + 

vocabulary 

of parts of 

the house 

 Where do I 

live? 

 To express 

an address 

o Yes/no 

questions 

(Do I live in 

…?) 

Dynamic Dynamics are 

useful 

activities 

where 

students can 

 Greeting song  To practice 

greetings 

o Adjectives: 

good, great 

and 

wonderful. 

 Mrs. Bear asks  To introduce o Basic 
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practice what 

they have 

learnt, and 

they are 

designed or 

adapted by 

teachers 

according to 

the topic. 

myself questions. 

 Say your 

number 

 To practice 

numbers (1-

9) 

o One, two, 

three, four, 

five, six, 

seven, eight, 

nine. 

 Mirror of 

gestures 

 To practice 

vocabulary 

of emotions 

o Happy, sad, 

surprised, 

tired and 

angry. 

 Song parts of 

the body 

 To express 

orally a like 

or dislike 

o Head, 

shoulders, 

knees and 

toes. 

 Pass, pass…, 

like 

 To express 

orally a like 

or dislike 

o Subject: I 

o Verb: like / 

don´t like 

o Complement

: food 

 Pass, pass, 

pass…, insect 

 To express 

orally an 

insect. 

o Vocabulary 

of insects. 

 Tell me the 

number 

 To express 

numbers. 

o One to 

twenty. 

 Where is the 

insect? 

 To 

remember 

the correct 

writing of 

o Vocabulary 

of colors 
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colors‟ 

names. 

 Fruits  To 

remember 

the name of 

fruits. 

o Melon, 

strawberry, 

banana,  

 The tomato 

balloon 

 To ask a 

question in 

order to do 

the activity 

for the 

public. 

o Vocabulary 

of the 

presentation. 

 Pyramids   To say the 

months and 

days. 

o Months: 

January, 

February, 

March, 

April, May, 

June, July, 

August, 

September, 

October, 

November, 

December. 

o Days: 

Monday, 

Tuesday, 

Wednesday, 

Thursday, 
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Friday, 

Saturday, 

Sunday. 

 Pass, pass, …, 

like 

 To express 

orally a like 

or dislike. 

o Subject: I 

o Verb: like / 

don´t like 

o Complement

: food 

vocabulary. 

 Pass, pass, 

pass, …, stop 

 To express a 

sentence 

using a 

preposition. 

o Subject: 

personal 

pronoun 

o Verb: to be, 

live, etc. 

o Complement

: on/in/at + 

location, 

month, etc. 

 Pass, pass, 

pass, …, insect 

 To express 

orally an 

insect. 

o Insects: ant, 

honeybee, 

cockroach, 

grasshopper, 

caterpillar, 

bug, 

mosquito, 

butterfly, 

spider, 

worm, 
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dragonfly, 

beetle, 

centipede, 

earwing, fly, 

snail, etc. 

 Jump to  To 

comprehend 

and express 

orally a 

plural or 

singular 

noun. 

o Vocabulary 

of plural 

nouns. 

 Where is it?  To ask and 

answer a 

question 

using the 

vocabulary. 

o Insects: ant, 

honeybee, 

cockroach, 

grasshopper, 

caterpillar, 

bug, 

mosquito, 

butterfly, 

spider, 

worm, 

dragonfly, 

beetle, 

centipede, 

earwing, fly, 

snail, etc. 

 Building the  To express o Subject: this 
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house what rooms 

are in the 

house. 

house 

o Verb: to 

have 

o Complement

: a + part of 

the house 

(bathroom, 

living room, 

attic, etc.) 

 I see, I see …  To describe 

some group 

of things 

o Objects: 

mice, fish, 

dolls, etc. 

o Plural 

nouns: teeth, 

feet, 

children, 

men, 

women, etc. 

 I see, I see … 

2 

 To describe 

animals. 

o Yes / no 

questions + 

adjectives 

 Pass, pass …, 

draw 

 To express 

orally a 

sentence 

using a 

plural 

o Subject: 

personal 

pronoun 

o Verb: brush, 

like 

o Complement

: plural noun 
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 Abilities   To express 

orally an 

ability. 

o Subject: I 

o Verb: can / 

can´t + verb 

 The bean 

pyramid 

 To explain a 

game and 

make public 

to 

participate 

in that game. 

o Question: do 

you want to 

play a 

game? 

 The tomato 

balloon 

 To ask a 

question in 

order to do 

the activity 

for the 

public. 

o Question: 

can you 

draw 

something 

about 

tomatoes? 

 The house  To 

comprehend 

and respond 

what part of 

a house is. 

o Subject: this 

/ It 

o Verb: to be 

o Complement

: vocabulary 

of part of the 

house 

 Shadows   To 

comprehend 

and respond 

whose are 

those 

shadows. 

o Subject: It 

o Verb: to be 

o Complement

: a + insect 
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 Fishing food  To 

comprehend 

the food 

vocabulary. 

o Healthy 

food: 

watermelon, 

eggs, milk, 

salad, etc. 

o Unhealthy 

food: 

cookies, 

French fries, 

soda, 

chicken, etc. 

 Go activities   To 

comprehend 

and express 

the outside 

activities.  

o Go + 

shopping, 

fishing, 

swimming, 

sailing, 

skating, 

riding, 

camping, 

jogging. 

 Clothing   To practice 

the 

vocabulary 

of color and 

clothing.  

o Clothes: 

skirt, shirt, 

jeans, jacket, 

etc. 

 Go activities 2  To 

comprehend 

and express 

o Action 

verbs: play 

the guitar, 
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the 

activities. 

dance, read 

a book, 

write, drive 

a car, sail a 

boat, ride a 

horse, fly a 

plane, clean 

your room, 

cook dinner, 

plant some 

flowers, 

water the 

plants. 

 Drama plays  To organize 

as a group in 

order to 

performance 

the 

characters of 

a drama. 

  

o Students 

participation

, “I am 

going to be 

Hansel”, etc. 

 Pass, pass, …, 

video 

 To express a 

sentence in 

present 

continuous. 

o Subject: 

Personal 

pronoun 

o Verb: to be 

+ verb+ing 
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In conclusion we have considered the speaking English skill, the dependent variable, 

with these dimensions: comprehension, pronunciation, vocabulary, coherence and 

fluency with their own indicators and sub indicators. Then, they were measured by a pre 

test at the beginning of the project and a post test at the end of the project. And these 

tests were designed according to the topics of the English classes. 

 

1.7 LIMITATION  

For the development of this research work, we determined the topic, the time, the place, 

the population and the cost. These aspects are involved in the application of this paper. 

Likewise, they are the next ones. 

● Topic: the use of cooperative games as support activities in the English 

elementary classes. 

● Time: this work was applied from May 2019 to September 2021, it was applied 

from second to fourth bimester. Each class has one hour of English class per 

week. According to the real schedule it represents 8 hours a week, covering first 

to sixth grade. 

● Place: Utasawa School is located at 594, 5
th

 street, Bajo Achumani 

neighborhood, La Paz city.  

● Population: this school has 15 to 20 students per course, and there are 6 courses 

in the elementary school, as a result this research work will be working with 90 

students. And these students will have from 6 to 12 years old.  

● Cost: Utasawa School will help to supply some material resources as classrooms 

for developing this project. 
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1.8. TECHNICAL, HUMAN AND FINANCIAL RESOURCES 

The technical, human and financial resources used by this research work are: 

TECHNICAL 

RESOURCES 

HUMAN 

RESOURCES 

MATERIAL 

RESOURCES 

FINANCIAL 

RESOURCES  

● Data Show 

● Speakers 

● Two 

students of 

Linguistics 

and 

Languages 

● Teacher 

● Utasawa 

students 

from first to 

sixth grade. 

● Markers 

● Sheet of 

papers 

● Cardboards 

● Scotch 

● League 

● Balls 

Utasawa School 

will contribute 

with the 

classrooms and the 

time that the 

cooperative game 

requires for its 

development. 

 

1.9 WORK PLAN 

In this section, we explain the time table of activities for this proposal, which was 

developed from May to December 2019, from February to March 2020 and from 

February to April 2021. (Appendix B1) 

In March 2019 we watched to the English classes at Utasawa School, then we had the 

interview with the principal Mrs. Claudia Vargas and the questionnaire with the English 

teacher Mileidy Vargas. These three types of techniques were implemented in order to 

get information about the school, to observe the teacher‟s methodology and to know the 

quantity of students in each class and their classrooms. (Appendices A1 and A2) 
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After that, the first and second week on April, we started to design the cooperative 

games and dynamic activities according to the English curriculum of the teacher. We 

developed some activities and cooperative games for using during that bimester.  

On the last weeks in April we relayed the observations of the proposal. We have 

completed the analysis with the appropriate information, which is based on the 

observations and interviews. 

The first and second weeks in May, we have decided to apply the pre-tests to six courses 

of the elementary school. These tests gave us information about the English level of each 

course and every student. Likewise, it was useful for making the contrast with last test in 

May 2021 and in that way, we have known the effectiveness of this proposal. 

From May 2019 to March 2020, we implemented cooperative games and dynamic 

activities. In addition, every two weeks we have designed and elaborated material for 

cooperative games and dynamic activities. We followed the bi-weekly lesson plan of 

English teacher. It is important to clarify that we implemented the activities from the 

second bimester of 2019 school year until the first trimester of 2020 school year, then 

we applied a final online activity in order to make a final presentation in 2021. The 

activities were supervised by the English teacher and the principal. 

Then we applied the post tests to the same six courses, after that we edited the videos for 

the final presentation in September 2021 (Appendix D5). The pos test gave us data about 

their improvement in their English-speaking skill. 

Finally, we wrote down the data analysis in October. But we finished to correct the first 

draft until this year 2022, because we took into account every observation from our 

academic tutor for its better presentation.  
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CHAPTER II 

 

2. THEORETICAL FRAMEWORK 

 

This chapter reviews the theoretical literature concerned with teaching and learning 

English as a foreign language, methodologies of teaching such as Total Physical 

Response, Montessori and cooperative games and dynamic activities used in classes. In 

this sense the project was focused on explaining some points of view summarized in 

theoretical and pedagogical perspectives.   

 

2.1. EDUCATION IN BOLIVIA 

In 2010, the Bolivian Educational System was modified by the Law 070 “Avelino Siñani 

y Elizardo Perez”. This law is based on intraculturality, interculturality, plurilinguism 

and community integration. Nowadays it was put into effect at public, private and 

agreement schools. According to this Law the regular education structure is composed 

by three essential parts: Beginner Education in familiar community, Vocational 

Community Elementary Education and Productive Community Secondary Education 

(Ministerio de Educacion de Bolivia, 2010). In simple words they refer to Kinder, 

Elementary and Secondary schools, and this new system tries to fit the community 

culture in these levels of education. 

Focus on Elementary Education it is composed by six levels. Each level represents a 

scholar year, which is, according to this Law 070, composed by four bimesters. But in 

2020 it changed to three trimesters in order to facilitate the teacher registers according to 

the new Ministry of Education
10

. And it also wants to implement a National Plan of 

                                                             
10 Educación Primaria Comunitaria Vocacional, Planificaciones anuales primero a sexto año de 
escolaridad 2020, page 2. 
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Educational Contingency
11

, because of last Bolivian socio-political problem (in October-

November 2019), whose purpose will be to prevent, deal with and mitigate possible 

national problems. Therefore, Bolivian Educational System is changing because of laws 

and society. 

In fact; from a deep perspective of education, Montessori (2004, p. 25) expreses “La 

educación ya no debe basarse en un programa preestablecido, sino en el conocimiento de 

la vida humana. A la luz de esta convicción, la educación del recién nacido adquiere 

repentinamente gran importancia”. It means as the current education has to be based on 

the human life knowledge and not on pre-established programs, the education of a baby 

is important. And Ausubel cited by Choque and Mamani (2015) expresses “The purpose 

of education is not the man strives or to make comfortable in his atmosphere in which to 

live, but to live well prepared and useful in it”. In other words, its purpose is to form a 

person who will be useful in his/her society. So, from these points of views, education 

starts from the earliest years of life, and as this person gets knowledge about human life, 

this person will be prepared for being useful in the society. 

The Bolivian Educational System deals with these concepts of education but from a 

cultural perspective because it is a Plurinational state which is composed by many 

cultures. However in 2019, there was a social national problem which decreased the 

value of these concepts of education. But as Montessori affirms the society should take 

responsibility in education then it will give back the results of its progress to the society. 

Therefore, it is not a system or program the responsible of education, people are. 

In conclusion the education in Bolivia is changing over time and other variables, but it 

needs to get more importance in the life of any person and then this person will be open 

minded to the educational system that is established. 

 

                                                             
11 ¿Qué es el plan Nacional de Contingencia Educativa? Reunión Nacional de Unidades Educativas 2020, 
page 1. 
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2.1.1. English foreign language 

The use of a first language is part of human beings and its main purpose is to 

communicate a message to somebody who shares that language. But the use of a foreign 

language has specific purposes according to Quispe (2014, p. 17) “a foreign language is 

not an official language of a country; however, it is learned for personal purposes”.  For 

example, Americans can earn much more if they are able to speak German, according to 

MIT scientist Albert Saiz cited by Noack and Gamio
12

. So, a person who is able to speak 

or to develop some language skills of a foreign language can open several doors but the 

person decides to get in to a specific door. 

In the case of English as a Foreign Language can be described in the next quotation 

“English as a Foreign Language (EFL) is the term used to describe the study of English 

by non-native speakers in countries where English is not the dominant language” 

(Nordquist, 2020). That is why David Crystal (2003) affirmed:  

English is now the language most widely taught as a foreign language – in over 100 

countries, such as China, Russia, Germany, Spain, Egypt and Brazil – and in most of 

these countries it is emerging as the chief foreign language to be encountered in 

schools. (p. 5)  

So, English as a foreign language was gaining a place in more countries, but specifically 

from its teaching at schools as a foreign language. 

According to the article of Noack and Gamio (2015) English presents some 

characteristics. 

 English is one of the most spoken languages in more than just one country, 

because of its imperial past history,  

 It does not have a large number of native speakers as Chinese 

                                                             
12 “The world’s languages, in 7 maps and charts” By Rick Noack and Lazaro Gamio April 23, 2015 at 5:00 
AM EDT WashingtonPost 
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 It is the world's most commonly studied language 

So even though English is not the first language of many people, it is the foreign 

language in more countries where it is studied.  

In addition, Crystal (2003) explained a special feature to this language: English as a 

global language. He expressed that in the past the international language dominance was 

the result of a military and economical powerful nation, as it was the case of Latin and 

other languages. But in the twentieth century the United States had the economic 

superpower that was over politics, and English was the language behind US dollar (p. 9-

10). Then technology and globalization appeared and Crystal added 

There is no nation now which does not have some level of accessibility using 

telephone, radio, television, and air transport, though facilities such as fax, 

electronic mail and the Internet are much less widely available. (p. 14) 

Therefore, the world economic movement had the instruments for globalization but it 

required a global language, and English was behind the biggest economic power of the 

US. 

To sum up, one of the reasons that English is one of the most foreign languages studied 

is because it is a global language. And in Bolivia as one objective of the regular 

education is to achieve trilingual communicative abilities and aptitudes through the 

development of Native, Spanish and foreign languages
13

, Bolivian children has the right 

to study English as a foreign language or other one, but it will depend on the school. 

2.1.1.1. English Foreign language teaching 

Currently, the curriculum of the Vocational Community Elementary Education (2020) 

has four main areas: Cosmos and Thoughts, Community and Society, Life Earth and 

Territory and Science, Technology and Production, as each area has its own subjects, 

                                                             
13 Law 070 Avelino Sinani and Elizardo Perez (Chapter 1, article 10, incise 4) 
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there are nine subjects in total (pp. 4-7). And according to it, English or any foreign 

language should be in the Communication and Languages subject which is part of 

Community and Society area. So, it means that a foreign language is not a subject in 

elementary public schools but in private schools it is, and they have at least one hour per 

week. 

Schools are one of the formal places where teaching and learning occur, because this 

process can appear at home when a father is teaching his child to ride a bike, and so on. 

Taking into account teaching in formal context such as a school, it is defined by 

Gutierrez (2003) as cited in Bustencio (2003, p. 18) “teaching is an interactive process 

where students and teachers can interact creatively and effectively to achieve significant 

learning”. In other words, it is a creative and effective work that is in pairs or groups in 

order to succeed in meaningful learning. 

In the case of English foreign language teaching, this also implies interaction between 

teacher and student and among students themselves, this was affirmed by Bustencio 

(2013, p. 22) and then she concluded “The quality of this interaction is reflected in a 

considerable influence on teaching”. So, teachers have an important role in teaching 

because they also have to motivate students to use the language and to feel confident and 

enthusiastic for learning English, according to Patsy and Ajno (2018, p. 75). Then, in 

simple words teaching is to guide a creative and interactive work where students feel 

encouraged and enthusiastic to use English while they are learning. 

Nowadays there are different activities that can be used for foreign language teaching. 

For instance, Patsy and Ajno, in their guided work of developing speaking skills through 

classroom games, expressed “English should be taught in a fun and natural way, using 

activities such as songs and games” (2018, p. 38), and then they determined three 

strategies: to create an enjoyable context for learning, to introduce vocabulary with 

images, cards or gestures and to use educational games. So, these strategies can help to 

develop a comfortable context of teaching. 
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To sum up English foreign language teaching implies the interactive work of teacher and 

students and it also demands to the teacher to motivate students to use English and to 

apply different activities such as games in order to make a funny and enjoyable learning, 

in this sense students will achieve meaningful learning. 

2.1.1.2. English Foreign language learning 

“Learning another language provides access into a perspective other than one‟s own, 

increases the ability to see connections across content areas, and promotes an 

interdisciplinary perspective while gaining intercultural understandings” (Moeller & 

Catalano, 2015, p. 327). It means when a person is learning another language, s/he is 

being open minded because behind that language there is a culture, religion, behaviors, 

etc.  

Traditionally, according to Kramer and Catalano, learning a foreign language was 

supposed to be repetition or imitation of new information. But nowadays this process 

requires of teachers who know to use the adequate methodology, are able to know 

different type of students, types of learning, learning problems, etc. According to the 

article of Beltran (2017, p. 92), he added students represents the most important part of 

this process because when it finishes, the learning results will be verified in themselves. 

Furthermore, teachers and students are involved in this process of foreign language 

teaching-learning and it will be succeeded if both have an active participation. 

As it was mentioned before this process implies an interactive work, between teacher-

student and among students themselves. So, focus on students‟ interaction, they will 

produce learning as the knowledge produced of this interaction with other variables such 

as materials, etc. But there are two kinds of learning according to Bustencio (2018): the 

meaningful learning where “students can give meaning to the new learning content by 

relating it to their prior knowledge” and the cooperative learning which “implies to work 

interacting with others in order to achieve common goals” (p. 19). Therefore, from the 

point of view of students learning a foreign language in this case English, it involves a 
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personal and interpersonal process: knowledge association and interactive work among 

students. 

Learning English or another foreign language will also imply the development of 

linguistic skills: speaking, listening, reading and writing. Speaking and writing are the 

productive skills, while listening and reading are the receptive skills. In the next section 

speaking skill will be explained.  

2.1.1.2.1. Definition of speaking skill  

According to the online Your Dicitonary (2022), “speaking is the act of talking and 

one´s ability to communicate vocally in a given language”. In addition, as Fattah (2006), 

mentioned “Speaking is one of the four language skills (reading, writing, listening and 

speaking). It is the means through which learners can communicate with others to 

achieve certain goals or to express their opinions, intentions, hopes and viewpoints” (p. 

13)  and Leong, Lai-Mei. and Masoumeh, Seyedeh (2017),  who developed an analysis 

on factors that influence English speaking skill, remarked the point of view of Baker and 

Westrup, (2003) “Speaking helps learners develop their vocabulary and grammar skills 

and then better their writing skill. Students can express their emotions, ideas; say stories; 

request; talk, discuss, and show the various functions of language” (p. 35). So, the 

training in speaking skill is important because it supports the development of other skills 

such as writing and allows to express socially oneself. 

From the definitions above, the researchers can conclude that speaking is described as 

the ability to express oneself orally in a communicative situation. 

2.1.1.2.1.1. Components of Speaking Skill   

According to Kurniati, Eliwarti, Novitri who cited to  (Harris, 1974) ”there are five 

components of speaking skill concerned with comprehension, grammar, vocabulary, 

pronunciation, fluency” (p. 5). Four of them were chosen by the researchers in order to 

do a deep study of speaking, these are: comprehension, pronunciation, fluency and 
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vocabulary. Likewise, the researchers add one more: coherence because the students 

should transmit logical messages at the moment of speaking. 

2.1.1.2.1.1.1. Comprehension 

Comprehension is an ability to perceive and process stretches of discourse, to formulate 

representations the meaning of sentences. Comprehension of a second language is more 

difficult to study since it is not; directly observable and must be inferred from verbal and 

nonverbal responses, by artificial instruments, or by the intuition of the teacher or 

researcher (Cohen et al., 2005). 

So, as comprehension is a process of understanding, it also implies the use of listening 

comprehension skills: recognition, selection and interpretation (Ospina Avendano, 

2021). Then the researchers of this project chose two of them in order to evaluate this 

speaking feature. The following ones are the concepts of recognition and interpretation. 

 Recognition: It is connecting, recognizing the components of a message 

(sounds, words, linguistic elements such as pronouns, verbs, among others). 

 Interpretation: is the understanding of the information that was heard. This 

means knowing the intention and purpose of the message, its main ideas and the 

importance of the most significant part of the message that the speaker is giving. 

Therefore, speaking comprehension is to make the listeners easily to catch the 

information. 

2.1.1.2.1.1.2. Pronunciation 

According to Pratiwi (2010, p.27) “pronunciation  is the act or manner of pronouncing 

words; utterance of speech. In other words, it can also be said that it is a way of speaking 

a word, especially a way that is accepted or generally understood”. In addition, Kelly 

(2001) stated that pronunciation includes supra-segmental features: stress, intonation, 

and how sounds change in connected speech, which are important in English (p. 3). 
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From the concepts above and according to this work it can be concluded that 

pronunciation is a way of speaking that is generally accepted and understood using the 

sounds of the language and with the correct stress, rhythm and intonation. So, in order to 

do deep research, the researchers of this project took into account the stress and 

intonation for studying the pronunciation. 

 Stress: Stress functions as the means of making a syllable prominent: increased 

length (duration) and increased loudness (dynamics), this concept was described 

in Wikipedia (2022). In addition, English is known as a stressed language. 

Stressed languages are languages spoken with differing degrees of emphasis on 

the words and syllables in the sentences. 

 Intonation: Intonation is about how we say things, rather than what we say, the 

way the voice rises and falls when speaking, in other words the music of the 

language. There are two basic patterns of intonation in English: falling intonation 

and rising intonation, according to Learn English Today (2020). 

In the following examples a downward arrow (➘) indicates a fall in intonation 

and an upward arrow (➚) indicates a rise in intonation. 

 Falling Intonation (➘) (The pitch of the voice falls at the end of the 

sentence.) 

Falling intonation is the most common intonation pattern in English. It is 

commonly found in statements, commands, wh-questions (information 

questions), confirmatory question tags and exclamations. 

Statements 

- Nice to meet ➘ you. 

Commands 

- Put your books on the ➘ table. 
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Whquestions (requesting information.) 

(questions beginning with 'who', 'what', 'why', 'where', 'when', 'which', and 'how') 

- Where are you ➘ from? 

- Where do you ➘ live? 

Questions Tags  

- He thinks he‟s so clever, doesn‟t ➘ he? 

- He failed the test because he didn't revise, did ➘ he? 

Exclamations 

- What a beautiful ➘ voice! 

- That's a ➘ surprise! 

 Rising Intonation (➚) (The pitch of the voice rises at the end of a sentence.) 

Rising intonation invites the speaker to continue talking. It is normally used with 

yes/no questions, and question tags that are real questions. 

Yes/no Questions 

(Questions that can be answered by 'yes' or 'no'.) 

- Do you like ➚ chocolate? 

- Have you finished ➚ already? 

Questions tags that show uncertainty and require an answer (real 

questions). 

- You like fish, ➚ don't you? 

- The view is beautiful, ➚ isn't it? 
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In general people sometimes use a combination of rising and falling intonation in 

the same sentence. The combination is called Rise-Fall or Fall-Rise intonation. 

2.1.1.2.1.1.3. Fluency 

Fluency is defined as the ability to speak communicatively, fluently and accurately. 

Fluency usually refers to express oral language freely without interruption. In teaching 

and learning process, if the teacher wants to check the fluency of the student, the 

educator allows students to express themselves freely without interruption. The aim is to 

help students speak fluently and with ease. The teacher does not correct immediately 

whereas the idea being that too much correction interferes with the flow of conversation 

(Pollard, 2008, p. 16). 

Fortunately, scales for measuring spoken fluency and overall proficiency exist. “Fluency 

is an abstract concept, so we assign observable variables,” explains Daniel Morgan as 

cited in Sandoval, E. (2019). Two of the most reliable factors are “speech rate” and 

“utterance length”. The following ones are their concepts according to (Sandoval, 2019). 

 Speech rate can be defined as how much (effective) language you‟re producing 

over time, for example how many syllables per minute.  

 Utterance length is, as an average, how much you can produce between 

disfluencies (e.g. a pause or hesitation).  

In addition, you could look at accuracy as being subsumed into fluency, in terms of 

grammatical accuracy, lexical choice, pronunciation, and precision”. (Sandoval, 2019) 

2.1.1.2.1.1.4. Vocabulary 

Vocabulary is essential for successful second language use because without an extensive 

vocabulary, we will be unable to use the structure and function we may have learnt for 

comprehensible communicative. It can be said that one key the success in 

communicative, which is the power of words. Vocabulary means the appropriate diction 

or the most important thing in a language especially in speaking; furthermore, knowing 
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many vocabularies we will be easier to express our ideas, feeling and thoughts both in 

oral or written form. In spoken language, the vocabulary tends to be familiar and to 

everyday, according to Turk (2003), mentioned in Arodjiah (2020), it means that in 

spoken language or speaking, the vocabulary used must be very familiar and it is used in 

everyday conversation in order to understand the spoken discourse.  

Likewise, vocabulary is a basic building block of language learning. Students need to 

know words, their meanings, how they are spelt and how they are pronounced. Thus, 

when teaching vocabulary, the teachers have to make sure that they explain the meaning 

as well as the spelling and pronunciation. Vocabulary is the knowledge of meanings of 

words. What complicates this definition is the fact that words come in at least two 

forms: oral and written. Oral vocabulary is the set of words for which we know the 

meanings when we speak or read orally. Written vocabulary consists of those words for 

which the meaning is known when we write or read silently. These are important 

distinctions because the set of words that beginning readers know are mainly oral 

representations. As they learn to read, written vocabulary comes to play an increasingly 

larger role in literacy than does the oral vocabulary (Hiebert, E. H. and Kamil, M. L., 

2005). 

In addition, the use of vocabulary appropriately infers the ability to identify and use it as 

native speakers do it, this was remarked by Fattah. Likewise, Khan (2018) indicated 

“Vocabulary development is key indicator of the progression of all four skills of 

language learning” (p. 414), because then cites to Nation who expressesed that a rich 

vocabulary facilitates the performance of listening, speaking, reading and writing skills. 

As a result, learning vocabulary is important for the performance of language skills and 

it is also necessary to use it adequately. 

Therefore, for learners of a foreign language it is important to know the meaning of 

words and to use the words adequately, in other words students have to understand the 

meaning of words in order to use them adequately and according to the context. 
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2.1.1.2.1.1.5. Coherence 

Speaking requires of coherence because it will help it to connect logically ideas and then 

they will express an understandable message. According to educative article of 

(Yurchak, 2018) “Coherence is the logical arrangement of your talk or how every part of 

your answer is connected with another sentence”.  Likewise, she added that if a person 

speaks without coherence, it will be hard to understand him/her. In simple words 

coherence implies a logic connection of ideas in order to express clear messages. 

Therefore, for the study of coherence in speaking the researchers determine the next 

indicators: 

 Logical organization of ideas, which is can be shown when the message express 

word order. 

 Clarity: the message is easy to understand. 

As a result of all these concepts, the development of speaking skill basically requires to 

produce phonologically and appropriately the message, to express coherently that 

message, and to be able to comprehend the other one‟s message in order to communicate 

and interact using the foreign language. 

 

2.2. METHODOLOGICAL TRENDS TO TEACHING OF ENGLISH AS A 

FOREIGN LANGUAGE 

2.2.1. Total Physical Response 

2.2.1.1. Total Physical Response Definition 

Total Physical Response (TPR) is a language teaching method that combines 

information and skills through the use of the kinesthetic sensory system. This 

combination of skills allows the student to assimilate information and skills at a rapid 

rate. As a result, this success leads to a high degree of motivation. The basic points 
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are: Understanding the spoken language before developing the skills of speaking. 

Imperatives are the main structures to transfer or communicate information. The 

student is not forced to speak, but is allowed an individual readiness period and 

allowed to spontaneously begin to speak when the student feels comfortable and 

confident in understanding and producing the utterances (Asher, 1966, as cited in 

Mora, 2022). 

Specifically, this method is addressed to students who do not live in an area where 

English language is spoken, so the classroom is the only place to learn and practice.  

2.2.1.2. Total Physical response Method 

James Asher (1966) points out the next definition: 

Total Physical Response (TPR) is a method of teaching language using physical 

movement to react to verbal input in order to reduce student inhibitions and lower 

their affective filter. It allows students to react to language without thinking too 

much, facilitates long term retention, and reduces student anxiety and stress. In order 

to implement TPR effectively, it is necessary to plan regular sessions that progress in 

a logical order, and to keep several principles in mind (Asher, 1966, as cited in 

Shearon, 2019). 

The founder of the Total Physical Response Method is James Asher a professor of 

psychology at San Jose University, California, noted that children, when they are 

learning their first language, appear to do a lot of listening before they speak, and that 

their listening is accompanied by physical responses (moving, grabbing, reaching, 

looking, and so forth).  

2.2.1.3. Characteristics of Total Physical Response 

According to Cabrera Caceres (2015) in Total Physical Response method, a teacher 

plays an active and direct role as James Asher also remarked “The instructor is the 

director of a stage play in which the students are actors” (p. 17). 



 

60 

 

James Asher statements the characteristics of the TPR:  

 TPR instruction requires no translation or L1 support. It can help students and 

teachers to switch to an English language environment.  

 TPR does not depend on left-brain, “academic” skills. This gives all students a 

chance to shine in a new environment. 

 TPR requires an instant reaction. As there is no time to think during TPR 

practice, students can break the bad habit of over-analyzing language and 

become more comfortable with “going with the flow”, or guessing from 

context.  

 TPR does not require a spoken response from students. Also, if it is 

implemented properly, students always understand what is happening during 

TPR practice, as a result of an increase of confidence and a low of the 

affective filter.  

 TPR can be a break for students and teachers, a refreshingly different style of 

teaching.  

 TPR results in long-term retention of language items, and the constant 

repetition and recycling involved reinforces this leading to a “magic” learning 

experience.  

 TPR allows us to drill language targets repeatedly without losing student 

interest.  

 TPR is perfect for team-teaching classes, as with two teachers one can serve 

as the model while the other calls out commands (Cabrera Caceres, 2015, p. 

16-17). 

2.2.1.4. Total Physical response Objectives 

The main objectives underlying Asher‟s TPR methodology was that “learning needed to 

become more enjoyable and less stressful. Asher supposed that a natural way to 

accomplish this was to recreate it in the way of children learn their first language, most 
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notably through facilitating a correct “listening” and “comprehension” period, and 

encourage learners to respond using right-brain motor skills rather than left-brain 

language “processing”.  

The objectives of TPR are:  

 Teaching oral speech at a beginning level. 

 Using corporal actions through imperative form.  

 Using comprehension as a mean to speaking 

2.2.1.5. Advantages and Disadvantages of Total Physical Response 

TPR has some advantages and disadvantages. According to Cabrera Caceres (2015, p. 

19) its advantages include:  

 It is very memorable. It can help students to recognize phrases or words;  

 It is good for kinesthetic learners who are required to be active in the class;  

 It is a lot of fun. Learners enjoy it, and this method can be a real in the class. It 

lifts the pace and the mood;  

 It can be used both in large or small classes. In this case, it is no matter to have 

how many students you have as long as you are prepared to take the lead, the 

learners will follow;  

 It works well with mixed-ability classes. The physical actions get across the 

meaning effectively so that all the learners are able to comprehend and apply the 

target language;  

 It does not require a lot of preparation or materials, using the TPR. In this regard, 

as long as you are competent of what you want to practice (a rehearsal 

beforehand can help), it will not take a lot of time to get ready;  

 It is very effective with teenagers and young learners;  

 It involves both left and right-brained learning. 
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In addition, TPR should be best combined with others since it needs much energy so that 

learners do not feel tired of learning language. Although the use of TPR in the classroom 

has often been effective, it does have its flaws. One of this method flaws is that when a 

teacher uses TPR in their lesson, they will have trouble teaching abstract vocabulary or 

expressions. 

2.2.1.6. The Application of Total Physical Respond method in the classroom 

In accord with Handoyo (2005), TPR can be used to teach and practice such many things 

as:  

 “Grammatical items, including tenses past/present/future and continuous 

aspects (Every morning I clean my teeth, I make my bed, I eat breakfast) 

 Imperatives/Instructions (Stand up, close your eyes)  

 Vocabulary connected with actions (smile, chop, headache and wriggle)  

 Classroom language (Open your books)  

 Story-telling” (p. 240). 

There is generally no basic text in a Total Physical Response course. In this case, the 

teacher's voice, actions, gestures, and common classroom objects, such as books, pens, 

cups, and so on are great importance in the learning-teaching process using TPR. The 

teacher may be required to use pictures, slides, and word charts to set an interactive 

activity.   

Essentially, a teacher helps learners to be totally involved in TPR activities. There is no 

pressure on them to speak the foreign language. Before any learner can commence to 

speak out a foreign language spontaneously as well as creatively. 

2.2.1.7. Types of Learning and Teaching Activities  

According to Total Physical Response Website Imperative drills are the major classroom 

activity in Total Physical Response. They are usually used to elicit physical actions and 

activity on the part of the learners. TPR´s class activities include role plays and slide 
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presentations. Role plays center on everyday situations, such as at the hotel, restaurant, 

supermarket, drug store or gas station. The slide presentations or even pictures are used 

to provide a visual center for teacher narration, which is followed by questions to 

students, such as What things are there in the picture? or How many … are there in the 

picture? Reading and writing activities may also be employed to further consolidate 

structures and vocabulary, and as follow-ups to oral imperative drills. Therefore, 

imperative drills, role plays, visual presentations, and reading and writing activities are 

employed by this method, likewise some of them were used by the researchers in order 

to apply the activities designed. 

2.2.1.8. Learner Roles 

Learners have the primary roles of listener and performer in Total Physical Response. 

They listen attentively and respond physically to commands given by the teacher. 

Learners are required to respond both individually and collectively. They have little 

influence over the content of learning, since content is determined by the teacher, who 

must follow the imperative-based format for lessons. And learners are also expected to 

recognize and respond to novel combinations of previously taught items (Cabrera, 2015, 

p. 22).  

Novel utterances are combinations of constituents you have used directly in training. For 

example, if you directed students with 'Walk to the table!' and 'Sit on the chair!'. These 

are familiar to students since they have practiced responding to them. Now, it will be 

interesting if you surprise the individual with an unfamiliar utterance that you created by 

recombining familiar elements (e.g., 'Sit on the table!').   

Learners are also required to produce novel combinations of their own. Learners monitor 

and evaluate their own progress. They are encouraged to speak when they feel ready to 

speak and also, when they have sufficient basis in the language that has been 

internalized. 
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2.2.1.9. Teacher Roles 

The teacher plays an active and direct role in Total Physical Response. "The instructor is 

the director of a stage play in which the students are the actors" (Asher, as cited in 

Cabrera, 2015, p.  17) In other words, it is the teacher who decides what to teach, who 

models and presents the new materials, and who selects supporting materials for 

classroom use. The teacher is encouraged to be well prepared and well organized so that 

the lesson flows smoothly and predictably. As stated in The Amazing World of 

Teaching (2022) who cited the recommendation of Asher about detailed lesson plans: “It 

is wise to write out the exact utterances you will be using and especially the novel 

commands because the action is so fast-moving there is usually not time for you to 

create spontaneously". Classroom interaction and turn taking is teacher rather than 

learner directed. Even when learners interact with other learners it is usually the teacher 

who initiates the interaction:   

-Teacher:  Maria, pick up the box of rice and hand it to Miguel and ask Miguel to read 

the price.   

Nevertheless, Asher stressed, that teacher's role is not so much to teach as to provide 

opportunities for learning. The teacher has the responsibility of providing the best kind 

of exposure to language so that the learner can internalize the basic rules of the target 

language. Thus, the teacher controls the language input the learners receive, providing 

the raw material for the "cognitive map" that the learners will construct in their own 

minds. The teacher should also allow speaking abilities to develop in learners at the 

learners' own natural pace.   

2.2.2. Montessori Method 

2.2.2.1. Montessori Method Definition 

In accordance to the principal of Monument View Montessori Charter School (2022), 

Montessori classrooms are beautifully crafted environments designed to meet the needs 
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of children in a specific age range. Dr. Maria Montessori discovered that experiential 

learning in this type of classroom led to a deeper understanding of language, 

mathematics, science, music, social interactions and much more. Most Montessori 

classrooms are secular in nature, although the Montessori educational method can be 

integrated successfully into a faith-based program. 

According to Dubovoy (2015) Montessori Method is a teaching methodology developed 

in Italy by Dr. Maria Montessori, with the opening of her first school in 1907 in Rome, 

This Method is characterized by providing a prepared environment: organized, pleasing 

in appearance, simple and real, where each element exists for a reason in order to help in 

the development of the child. A Montessori classroom integrates children and promotes 

socialization, respect and solidarity among them naturally. 

The prepared environment offers the child opportunities to commit to interesting and 

freely chosen work, which brings out long periods of concentration that should not be 

interrupted. Freedom develops within clear limits, and this allows children to live in 

harmony with others in the small society they belong to in the classroom. Therefore, 

children can grow up and learn together into this environment. 

Then, children work with concrete materials that were scientifically designed, which 

provide them the keys to explore our world and develop basic cognitive abilities. The 

materials are designed to allow the child to recognize the error by him/herself and 

become responsible for his/her own learning. 

The adult is an observer and a guide: he/she helps and stimulates the child with all 

his/her effort. This allows children to act, want and think by themselves, and helps them 

to develop confidence and inner discipline. The Montessori education covers all periods 

in education, from birth to 18 years old, providing an integrated curriculum. 
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2.2.2.2. Montessori Method Characteristics 

According to Fundación Argentina Maria Montessori (2018) it presents the following 

characteristics: 

 The Montessori Environment 

The Montessori environment is a spacious, open, tidy, pleasing in appearance, simple 

and real place, where each element exists for a reason in order to help in the 

development of the child. The environment is proportional to children's height and size, 

and it has low shelves and tables and chairs of different sizes where children can sit 

individually or in groups. The classroom is divided into theme areas where related 

materials and bibliography are exposed on the shelves, allowing great freedom of 

movement. Children can work in groups or individually, respecting their own style and 

rhythm. Each child uses the material he chose by taking it from the shelf and putting it 

back in its place so others can use it. 

The environment promotes the child‟s independence in the exploring and learning 

process. Freedom and self-discipline make possible that each child finds activities that 

respond to their evolutionary needs. 

 The Child 

Dr. Montessori believed that every educator should "follow the child", recognizing the 

evolutionary needs and characteristics of each age, and building a favorable 

environment, both physical and spiritual, to respond to these needs. Children's 

development emerges as a need to adapt to his/her environment: the child needs to give a 

meaning to the world that surrounds him/her, and he/she constructs him/herself in 

relation to this world. So it is important the role of the educator in order to help the 

children´s development. 

Maria Montessori observed that the child goes from infancy to adulthood through 4 

evolutionary periods called "Planes of Development". Each period presents 
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characteristics that are radically different from the other periods, but each of them 

constitutes the foundation of the following period. In her book, The Absorbent Mind, 

Montessori explained that: "In the same way, the caterpillar and the butterfly are two 

creatures very different to look at and in the way they behave, yet the beauty of the 

butterfly comes from its life in the larval form, and not through any efforts it may make 

to imitate another butterfly. We serve the future by protecting the present. The more 

fully the needs of one period are met, the greater will be the success of the next." 

The first plane of development that starts at birth and continues until the child is 6 years 

old is characterized by children's "Absorbent Mind", which takes and absorbs every 

aspect, good and bad, from the environment that surrounds him/her, its language and its 

culture. In the second plane, from 6 to 12 years old, the child possesses a "rational mind" 

to explore the world with imagination and abstract thinking. In the third plane, from 12 

to 18 years old, the teenager has a "humanistic mind" which desires to understand 

humanity and to contribute to society. In the last plane of development, from 18 to 24 

years old, the adult explores the world with a "specialist mind", finding his/her place in 

it. 

 Tangible Materials 

Montessori materials were scientifically designed in an experimental context within the 

classroom, paying special attention to children's interests based on the evolutionary stage 

they were going through and with the belief that manipulating concrete objects helps the 

development of knowledge and abstract thinking. 

These materials allow children to investigate and explore in a personal and independent 

way. They make repetition possible, and this promotes concentration. They have the 

quality of "isolating the difficulties", which means each one of these materials 

introduces a unique variable, only one new concept, isolating it and leaving the other 

concepts without modification. These materials have a "control of error": the material 

itself will show the child if he/she used it correctly. This way, children know that errors 
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are part of the learning process; they teach children to establish a positive attitude 

towards them, making children responsible for their own learning and helping them to 

develop self-confidence. 

 The Adult 

The Montessori teacher, called "directress", observes each child, his/her needs, 

capabilities and interests, and offers him/her opportunities to work intelligently and with 

a concrete purpose, to service the care of him/herself and of the small community in the 

classroom. The directress' final objective is to intervene the minimum possible as the 

child progresses in his/her development.  

When the child, based on his/her evolutionary development, is ready for a lesson, the 

directress introduces the use of new materials and presents activities individually or to a 

reduced group. With older children, the directress helps each child make a list of 

objectives at the beginning of the week and then the child administers his/her time 

during the week in order to achieve them. It is not the directress but the child him/herself 

who is responsible for his/her own learning and development. 

 The Montessori Curriculum 

From birth to 3 years old 

The foundations for the child's future development are set during his/her first three years 

of life. Montessori calls this period the one of a "spiritual embyo", in which the child 

does in the psychological sphere what the embryo did in the physical sphere. This 

process is achieved thanks to the child's "absorbent mind", which incorporates 

experiences, relations, emotions, images, language and culture through his/her senses 

and by the simple fact of living. These life experiences shape his/her brain, forming 

networks or neurons that have the potential of staying with the person for all his/her life. 

In this period from birth to 3 years old, the Montessori education concentrates in the 

development of speaking, coordinated movement and independence, which gives the 
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child confidence, and allows him/her to discover his/her own potential and his/her place 

within a community. 

From 3 to 6 years old 

The classroom curriculum for children from 3 to 6 years old is divided into four working 

areas: 

Practical Life: These are activities that aim to the care of the person, of others and of the 

physical environment where they live in. These activities include tasks that are familiar 

to the child: washing, polishing, setting the table, etc. They also include activities of 

"grace and courtesy", which are part of all civilized people. Through these and other 

activities, children achieve coordination and control of movement and exploration of 

his/her surroundings. Children learn to complete a task from beginning to end, they 

develop their will, self-discipline, the capacity of concentration and self-confidence. 

Sensorial: Children at this age learn through senses more than through their intellect. 

The sensorial materials are tools for children to refine each of their senses. Each material 

isolates a specific quality: smell, size, weight, texture, flavor, color, etc. In this preschool 

age, when children are "bombarded" with sensorial information, these materials allow 

them to find order and meaning to the world, raising his/her capacity of perception, 

favoring observation and a sense of admiration for everything that surrounds him/her. 

Language: When the child enters an environment at age 3, they enrich the language that 

they had already acquired. They are capable of using it intelligently with precision and 

beauty, slowly realizing its properties. They learn to write, starting with their senses 

(hearing and touching), and as a natural consequence they learn to read. As an extension 

of language activities, children learn about geography, history, art and music. These 

areas help the child to know his/her surroundings and to realize the place the child 

occupies in this world. They teach him to respect and love for his/her environment, and 

they create a sense of solidarity with all humanity and his/her habitat. 
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Mathematics: The materials help the child to learn and understand mathematical 

concepts when working with concrete materials that lead him/her intuitively to abstract 

concepts. They offer him/her sensorial impressions of the numbers and set the 

foundations for algebra and geometry. 

From 6 to 12 years old 

The classroom curriculum for children from 6 to 12 years old presents a historical, 

evolutionary and integrated vision of knowledge and human development. It includes 

five Great Lessons or fundamental lessons from which specific studies of different areas 

will develop. These lessons are designed to awaken imagination, curiosity and 

admiration for the creative and innovative capacity of human spirit. 

Great Lessons Specific studies 

Coming of the Universe and the Earth 

 

Astronomy, meteorology, chemistry, 

physics, geology, geography 

 

Coming of Life 

 

Biology, Botany, environment, evolution 

of life, zoology 

Coming of Human Beings 

 

History, culture, social studies, scientific 

discoveries and inventions. 

Communication in Signs Reading, writing, linguistics, language 

structures, literature 

The Story of Numbers 

 

Mathematics, origin of numbers, systems 

of numbers, geometry 

 

2.2.3. Relation between total physical response and Montessori method 

As Total Physical Response (TPR) combines information and skills through the use of 

the kinesthetic sensory system using corporal actions through imperative form and 

comprehension as a mean to speaking, It is very memorable and it can help students to 
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recognize phrases or words. It is good kinesthetic way to be active in the class, because 

it is a lot of fun. Learners enjoy it, and this method can be a real in the class as 

Montessori method that is based on self-directed activity, hands-on learning and 

collaborative play. In Montessori classrooms children made creative choices in their 

learning, Total Physical Response and Montessori method are related according to the 

activities designed in class. It can be used both of them in large or small classes. It works 

well with mixed-ability classes. The physical actions get across the meaning effectively 

so that all the learners are able to comprehend and apply the target language. 

 

2.2.3. Traditional Method 

2.2.3.1. Traditional Method Definition 

In General, Traditional method relies mainly on textbooks. In traditional method, 

presentation of materials starts with the parts, then moves on to the whole. Traditional 

method emphasizes on basis skills. With traditional method of teaching, assessment is 

seen as a separate activity and occurs through testing (Brooks, 1959). Then, according to 

the language journal of Walia (2012) these are some traditional methods: Grammar 

Translation, Direct method and Audiolingual method. These methods will be described 

in the next subtitles. 

2.2.3.1.1. Grammar-Translation     

This method highlights the teaching of the second language grammar; its principal 

practice technique is translation from and into the target language. According to Brown 

(1991) Grammar translation is a deductive, intellectual method, which the language is 

acquired by memorizing the grammatical rules and paradigms and long lists of 

vocabulary, and is practiced by the application of this knowledge in exercises of direct 

and inverse translations. Brown (1991, p.16) mentions some of the characteristics of this 

method:  
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 Classes are taught in the mother tongue, with little active use of the target 

language.  

 Much vocabulary is taught in the form of list of isolated words.  

 Grammar provides the rules for putting words together, and instruction often 

focuses on the form and inflection of words.  

 Reading of difficult classical texts is begun early.  

 Little attention is paid to the content of texts, which are treated as exercises in 

grammatical analysis.  

 Often the only drills are exercises in translating disconnected sentences from the 

target language 
14

into the mother tongue.  

 Little or no attention is given to pronunciation. 

2.2.3.1.2. Direct Method  

This method is based on learning the foreign Language like a child learn his mother 

tongue without translation, grammatical rules and explanations, but it was successful 

only for a short period.  Brown (1991) mentions some of the characteristics of this 

method:  

 Classroom instruction was conducted exclusively in the target language.  

 Only everyday vocabulary and sentences were taught.  

 Oral communication skills were built up in a carefully graded progression 

organized around question-and-answer exchanges between teachers and students 

in small, intensive classes   

 Grammar was taught inductively.  

 New teaching points were introducing orally.  

 Concrete vocabulary was taught through demonstration, objects, and pictures; 

abstract vocabulary was taught by association of ideas.  

 Both speech and listening comprehension were taught.  
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 Correct pronunciation and grammar were emphasized. 

2.2.3.1.3. Audio-lingual Method   

Brown (1991) mentions that in the audio-lingual method the dominant emphasis is 

placed on “the fundamental skills”, listening and speaking.  While reading and writing 

are not neglected, listening and speaking are given priority and, in teaching, sequence 

precede reading and writing.     

This method of the sixties has several distinctive characteristics:  

 New material is presented in dialog form.  

 There is dependence on mimicry, memorization of set phrases, and overlearning.  

 Structures are sequenced by means of contrastive analysis and taught one at a 

time.  

 Structural patterns are taught using repetitive drills.  

 There is little or no grammatical explanation: grammar is taught by inductive 

analogy rather than deductive explanation.  

 Vocabulary is strictly limited and learned in context.  

 There is much use of tapes, language labs, and visual aids.  

 Great importance is attached to pronunciation.  

 Very little use of the mother tongue by teachers is permitted.  

 Successful responses are immediately reinforced.  

 There is a great effort to get students to produce error-free utterances.  

 There is tendency to manipulate language and disregard content. 

 

2.2.4. Differences between Montessori and Traditional Methods 

Schedule 

In Montessori classrooms, the teachers try as much as possible to avoid interruptions to 

the workings of the children‟s minds. This means that students spend as much time as 



 

74 

 

they need on each activity. However, in traditional classrooms there is a schedule and 

therefore a time is set for each activity even if one child needs more time than another. 

Environment 

All Montessori based classrooms are prepared with the knowledge of the needs of each 

student. They include student-centered lessons and activities. Traditional classrooms are 

based on teacher-centered lessons or activities. 

Activity 

Montessori lessons are also extremely active and hands-on, forcing children to solve 

problems and learn for themselves. On the other hand, more traditional pre-schools 

mostly teach in a way which means the students to learn more passively by listening, 

memorizing and repeating information. 

Teachers 

Montessori teachers aim to guide children through activities, rather than dictate what 

should or shouldn‟t be done. Traditional preschool teachers follow a curriculum or a 

predetermined order of each class instead. In this way, Montessori teachers follow the 

individual learning path and needs of each child, whereas traditional schools set the 

same tasks for each child regardless of his or her learning capacity. 

Pace 

Montessorians respect and even encourage a child to go at their own pace with each 

activity. In traditional classrooms, it is often expected that all children will complete 

each activity at the same pace, or stop doing it if not finished within the time allocated. 

Self-Esteem 

In the Montessori classroom, teachers aim to help children to foster good self-esteem by 

understanding that they will only gain this kind of pride through their own 
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accomplishments. Traditional preschools seem to focus more on external validation 

through praise from teachers or tests. 

Attitude 

The attitude towards learning differs greatly too. The Montessori curriculum is designed 

to nurture a passion for learning from the student, wherein they teach themselves to love 

learning itself. Traditional schools have a curriculum which is all based around 

standardized testing processes and performance levels. 

Basis 

Maria Montessori created the alternative educational method after thoroughly studying 

the ways children learn most effectively. Traditional education has shown little progress 

and is based on a structure which has always been a certain way. 

There is no a perfect method to teach a language but each child is an individual with 

individual needs and therefore should be treated as such. Furthermore, the teachers 

always have to refresh in order to use and to know new tools to teach students. 

 

2.3. CHILDREN´S LEARNING 

According to Asher, as cited in Cabrera Caceres (2015), stated that foreign language 

learning increases children‟s critical thinking skills, their creativity, and the mind 

flexibility. He also says that: 

Students, who are learning a foreign language have shown to be better in math, 

because learning a foreign language is an exercise that involves in cognitive problem 

solving and that the effects of instruction are directly transferable to the area of 

mathematical skill development. (p. 29) 

 This relationship between foreign language study and increased mathematical skill 

development, particularly in the area of problem solving, shows ones again to the fact 
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that this kind of learning is more of a cognitive than a linguistic activity for this group of 

students.  

It has been proved through different studies done, that children in foreign language 

programs tend to demonstrate greater cognitive development. Several studies show that 

people who are good in more than one language are better those who are speakers of 

only one language as it was show on test of verbal and nonverbal intelligence. When 

children are adequately exposed to two languages at an early age, are more flexible and 

creative and they reach higher levels of cognitive development at an earlier age than 

monolingual children.  

2.3.1. Children’s Need 

 According to Ertheo, an education agency website, (2018) children are able to learn 

languages faster and easier at an early age. Some reasons are they have more time to 

learn, fewer inhibitions, and they can imitate easily the teacher‟s pronunciation, 

sentences, phrases, and words. They do not ask for explicit rules which explain how 

sentences put together, produce and pronounced. They may ask for the meaning of 

words, but they are able to intuitively identify salient features of the meanings of a word 

and use the word more or less correctly. 

An essential requirement for effective learning and retention appears when the 

instruction is activity based, rather than explanation or theory oriented. And the 

activities should be of an charming nature to involve children in the learning process. 

The teacher should be pleasant and sweet-natured, and able to communicate at the level 

of the children, but not inspired fear. Uses of audio visual as well as the printed text are 

important at the time to teach. The printed text should be colorful, full of the pictures, 

and should have only few language elements such as word, phrases, and sentences, 

especially at elementary levels. 
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2.3.2. Children’s Language Development  

At the ages 2 and 5 the language is becoming more common, children are expressing 

their utterances, sentences, words, etc., they communicate their needs what they like and 

dislike. At the age of 5 children are able to speak in present, past and future 

simultaneously to use more complicate structures. At the same time connects the 

children with their environment, and the society. According to Piaget, (1980) we have to 

differentiate between internal and external language. Through internal language children 

can express their feelings, opinions, what they are thinking, etc., and with the external 

language children can interact, play, etc. with their family and friends.  

Then, children live behind the physical world they are use to, the world of touching, 

tasting, and smelling to be part of the social world, the world of communication. It is 

also important to mention that according to Usborne Science (1995) mention that 

“between the age 2 and 5 a child learn at least 10 words a day that means in 3 years 

children vocabulary will increase considerably into 15000 words”. 

2.3.3. Getting the Children’s Attention  

There are many ways to get children‟s attention, but they all depend on the teacher and 

children behavior, if they are noisy we can do the following Shelov, (1991): 

 You can get children attention by raising your hand, clap or with a whistle, 

everyone must stop what they do and look at you. Do not speak until there is 

silence.  

 Caught your arms and give a heavy look at the class. 

 Walk up to a noisy child or group and start talking quietly to them.  

 

2.4. THE GAME 

“Games create a compelling complex problem, space, or world, which players come to 

understand through self-directed exploration. (…) Games thrive on a need to know, a 
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need to ask, examine, assimilate and master certain skills and content areas”. This 

concept of game belongs to Citizen Science Games website (2019), who supported the 

development of the manual Game-Based Teaching and Learning. In addition, this 

manual from the Ministry of Education of Jamaica (2016) defines games as activities or 

sport involving skills, knowledge and chance.  Generally, games are also considered as 

enjoyable activities, but as the concepts mentioned before these activities also need of 

imagination, attention to the problem, personal and interpersonal skills, knowledge and 

taking the chance. 

 

 

2.4.1. Benefits of using games (in language classroom) 

According to Simpson (2015, p. 3) there are some reasons for using games in the 

language classroom: 

 Games create a context for meaningful communication. Learners need to 

understand the game in order to communicate before, during and after the game. 

 Games offer a fun experience. 

  

 Games can be used with all the language skills. 

 Games work outside of class. 

 Games promote cooperative learning. 

 Games fit into multiple intelligence theory. 

In addition to these reasons for choosing games in language classrooms, there are some 

benefits, they are remarked by Constantinescu (2012) quoted by Gozcu and Caganaga 

(2016, p. 128) in their article about games in EFL classrooms. Then these are some of 

the main benefits remarked by them: 

 Games increase motivation and desire for self-improvement. 

 Games develop students‟ ability to observe. 

 Games develop critical thinking, problem solving and imagination. 
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 Games offer new and dynamic forms of teaching/practicing which replace the 

traditional worksheets. 

 Games are adaptable for different levels of knowledge. 

 Games create a successful and positive classroom environment. 

 Games have a positive reaction from shy and reluctant children. 

 Games reduce the stress of learning another language. 

Therefore, the use of games in EFL classrooms can provides of these benefits and other 

ones on language learning and they make more interesting and different English classes. 

 

2.4.2. Cooperative games 

“El juego cooperativo es un juego donde el simple placer de jugar está puesto en avanzar 

dentro de la persecución de un objetivo de grupo, que será alcanzado gracias a la ayuda 

mutua dentro de las interacciones” [The cooperative game is a game where the simple 

pleasure of playing is to move forward to reach the group goal, which will be achieved 

through mutual help in the interactions] Arranz (2007, p. 7). According to this definition 

a cooperative game is a fun group activity where players interact and work together in 

order to achieve to their group objective. In addition, this kind of game helps to develop 

coordination and problem-solving skills and to work as a social unit (Anonymous, 2007, 

p. 47). Furthermore, cooperative games are not competitive because they look for the 

inclusion of all participants in order to play, enjoy and achieve the group objective. 

There are several cooperative games that were designed for different subjects, such as 

Physical Education or Language. In foreign language classrooms as Rixon (1979) cited 

by Gozcu and Caganaga (2016), mentions these games can be used at all stages of the 

lesson if they are suitable and carefully chosen, and they will be seen in the 

methodological part of this project. So, the next game is an example of a cooperative 

game designed for PE: 
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Ball relay: in this game teacher has to divide the group into smaller groups where they 

must arrange themselves into lines, with an average of about 10 children per line. Then 

each line is given a ball and the group must pass the ball from one end of the line to the 

other without the ball touching the floor. This can be done in a number of ways, using 

their backs, from side to side, through their legs, from chest to chest, or giving the group 

an opportunity to make up their own way (Anonymous, 2007). 

According to Quy (2019) this kind of games in English classroom “not only offer 

authentic language practice but, more importantly, have the potential to shape students 

into critical thinkers who are willing to take risks, show compassion for their teammates, 

and see the value of teamwork and tolerance” (p. 23).  In other words, the use of this 

kind of games implies the development of a positive interactive process among 

teammates. 

Therefore, the role of teachers is important for carrying out this kind of game in an 

efficient way. Thus, there are some tips that a teacher should consider when s/he is 

bringing a game into her/his lesson, these advices were explained by Simpson (2015, p. 

12-13). 

a) Select one skill for focus on or reinforce. 

b) Select the appropriate game according to the learners‟ number, level, etc. 

c) Adapt the game to the given situation. 

d) Gather the necessary materials for the game. 

e) Explain the game in the easiest way. 

f) Involve all learners in the game. 

g) Choose the appropriate time for playing the game, he suggests in the last half 

hour of the final lesson. 

h) Pay attention when learners lose interest on the game and try to cut it or make it 

short. 

i) Make the game rewarding, lets learners appreciate the efforts of others. 
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To sum up cooperative games are fun group activities where players interact and work 

together in order to achieve to their group objective, and they have to be carefully 

selected or designed, easily explained and controlled by teachers. 

 

2.4.3. Dynamic activities 

According to an author who wrote down in a educative article “Temas para la 

Educación” (Anónimo, 2010) a dynamic activity in education is “una herramienta para 

mantener el ritmo de la rutina de la clase y que no tenga caídas pronunciadas que puedan 

despistar o afectar a la atención de los participantes, en su tarea de aprendizaje, o al 

profesor en su tarea de enseñanza”. (p. 1) So, these activities are a useful tool for 

teachers and learners in order to regulate the active teaching-learning of a class.  

The role of the teacher is important for designing or choosing the dynamics for every 

class, because s/he should have a series of dynamic activities or games, if one of them 

could be boring for learners. In this sense teachers are not improvising in their classes. 

In a foreign language classroom teachers can create or select a dynamic activity, 

following the same advices mentioned before for games, because there are different 

types of this activities, such as for introducing the members of a new course, teachers 

can apply the next game: 

SPIDERWOOL: it consists on introducing the participants of a group using a wool. And 

its objective is to learn the names or same likes or dislikes of the participants. So, 

everybody makes a round and at random a learner starts introducing him/herself and 

then he or she has to throw the wool to other partner, but he or she has to take the 

beginning part of the wool, and so on. Then when it is like a spiderwool each learner has 

to introduce to the partner who had thrown it to him/her. Finally, the wool will come 

back to the first participant. 
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Likewise, there other activities such as drama which, according to Zyoud (2010) “has a 

positive effect on classroom dynamics and atmosphere, thus facilitating the formation of 

bonded group, which learns together” (p. 2). Therefore, dynamic activities involve 

different classroom activities which are used as tools for keeping the active teaching-

learning. It is important to remark that a series of dynamic activities will be explained in 

the methodological section of this project. 

2.4.4. Inclusion through cooperatives games and dynamic activities 

According to the Law 070, the Bolivian education is inclusive, it means that it 

recognizes the diverse of population groups and people, so it offers an education with 

equal opportunities and conditions, without discrimination. Likewise, the philosophy of 

inclusion aims for equality and nondiscrimation in educational context (Dillenburger 

Karola, 2019). Furthermore, as inclusion is an important characteristic in Bolivian 

education, its development in classes should be noted. 

The application of cooperative games and dynamic activities, as they involve interactive 

processes, they look for the participation of almost all learners in order to be inclusive in 

the games and therefore learners have the opportunity to access to main right of 

everybody that is to learn. 
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CHAPTER III 

METHODOLOGY 

 

3.1 INTRODUCTION 

At the present time the knowledge of English is regarded as a requirement for higher 

education and good job in our country and also opportunities abroad. Then, as learning 

English is very important, this subject is part of the school curricula in our country. 

Thus, we developed cooperative games and activities during the English classes at 

UTASAWA School in order to produce the interest of learning English in a fun way. 

The present work proposes different games to teach English dynamically through 

cooperative activities. This is advantageous because every lesson is supported by a 

cooperative game or an activity in order to improve the retention and increase the 

interest for learning English. 

Then, in order to know the effectiveness of this project the researchers followed the 

quasi-experimental design. Because according to Chiang et al. (2015, p.148), who wrote 

a book about the research methods in Psychology, “it involves the manipulation of the 

independent variable without the random assignment of participants to conditions or 

orders of conditions”. Therefore, this design allowed us to evaluate the effectiveness of 

the cooperative games and dynamics over the English speaking skill of the Elementary 

Utasawa students. 

 

3.2 METHODS 

This project is focused on Total Physical Response and Montessori Method to achieve 

our purpose because both gives to children the opportunity to have fun learning English 

and to be very participatory. In addition, the games and dynamics were based on the 

combination of learning through physical movements and using designed materials, 
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some of them were recycled objects, for sharing. In this way, children have the chance to 

learn by doing oneself or in groups. 

 

3.3 MATERIALS 

The purpose of the designed materials is to help children to internalize the dynamics and 

cooperative games based on the practice of English language. For this commitment we 

use color flashcards, audios, headphones, toys, recycled materials and realia objects. All 

of the them were used to practice and improve children´s English skills, specially 

speaking.  

 

3.4 ACTIVITY PLAN DESIGN 

This part presents the activity plan content according to the topics developed by the 

teacher in each course. When we planned the activities, we thought that games are a very 

interesting and fun way for children´s learning. For that, we included activities such as 

pair work and group work both of them cooperatives in order to achieve our objectives. 

To carry out this syllabus design we worked based on Total Physical Response and 

Montessori Method because they are related for this purpose. 

Each plan is for 15 minutes approximately after or before the lesson explained by 

teacher. To continue we present the activity plan for children to “Utasawa” school. 
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ACTIVITY PLAN DESIGN 

3.4.1. Cooperative games 

3.4.1.1. The Spider web  

This activity is heavily reliable on the cooperation of the team members. Every one of 

them carries the responsibility of passing the participant/and object through the holes of 

the web. If some of them fail to oblige, it will lead to a disaster. Team members thus 

learn the importance of cooperation and how critical it is to get the job done. It is a good 

way to introduce themselves and break the ice (trebound, 2021) 

GAME: THE SPIDER WEB  

TOPIC: Asking information TIME: 15 minutes 

AIM: To ask and answer basic 

questions and practice the verb to 

be. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade (June 7
th

) 

 

MATERIALS:  

 

 A wool or a ball  

 

To practice in class: 

Question A: What is your name? 

Answer B: My name is …..  

 

PROCEDURE: 

a. All the students are going to form a circle. 

b. The teacher is going to throw the ball or wool to one person and ask a question 

“What is your name?” 

c. The student who has the ball will respond to the question, and then s/he will 
throw it to another person and ask the same question. 

d. Finally, the last student is going to give back the wool to the person who has 

given it and say his/her name. 
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3.4.1.2. Memory Fast 

Memory fast game is based on time and it can improve visual recognition, they can link 

two related images, children improve their visual discrimination and their pronunciation. 

The researchers adapted this game as cooperative because if a student says the name of 

the fruit incorrectly, their partners will correct them in order to improve pronunciation. 

 

GAME: MEMORY FAST  

TOPIC: Fruits TIME: 15 minutes 

AIM: To practice vocabulary of fruits SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade of primary  (June 14
th

) 

 

MATERIALS:  

 Flash cards of fruits (Size letter 
8,5*11 inch and two copies for 

each one) 

 Large cardboard for writing 
participation. 

To practice in class: 

Flash cards: Apple, banana, cherries, 

grapes, kiwi, lemon, orange, peach and 

pear. 

PROCEDURE: 

 

a. Students are going to form two groups of 7 or 5 (it depends on quantity of 

students) 

b. The teacher is going to show the flashcards one by one  

c. The children have to say the name of the picture. 

d. The teacher shows the fruits faster and faster. 

e. In each group can collaborate themselves in order to say fruit name and 

pronounce correctly. 
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3.4.1.3. Memory Game 

Memory fast game is based on time and it can improve visual recognition, they can link 

two related images, children improve their visual discrimination and their pronunciation. 

The researchers adapted this game as cooperative game because if a student says the 

name of an animal wrong, their partners will correct them in order to improve 

pronunciation. 

GAME: MEMORY  GAME  

TOPIC: Animals TIME: 15 minutes 

AIM: To practice vocabulary of animals SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3rd grade of primary (June 28
th

) 

 

MATERIALS:  

 Flash cards of animals (Size letter 
8,5*11 inch and two copies for 

each one) 

 Large cardboard for writing 
participation. 

To practice in class: 

Flash cards: Cat, dog, rabbit, sheep, pig, 

duck, chicken, cow and horse  

PROCEDURE: 

 

a. Students are going to form two groups of 7 or 5 (it depends on quantity of 

students) 

b. The teacher is going to show the flashcards one by one  

c. The children have to say the name of the picture. 

d. The teacher shows the animals faster and faster. 

e. In each group can collaborate themselves in order to say animal name and 

pronounce correctly. 

  

 

 

  



 

88 

 

3.4.1.4. Movements 

Movement games is similar to motor activities. This is a cooperative game because the 

action verbs let students building gross motor coordination at the moment to follow their 

partners and listen the name of the body part. (Mcilroy, 2021) 

GAME: MOVEMENTS  

TOPIC: Action verbs TIME: 15 minutes 

AIM: To Practice action 

verbs 

SKILLS: listening 

COURSES APPLIED: 

 

 3
rd

 grade of 

primary (July 26
th

) 

MATERIALS:  

 Flash cards 

 Audio  

https://www.youtube.com/watch?v=hzo9me2fdzg 

 

CHANGE FORMAT: FROM MP4 TO MP3 and EDIT: 

IMPORTANT PART IS FROM SECOND 7 TO 1:10 

Audio: 

Verbs: run, walk, jump, fly, dance, swim, sky, hug, 

rollerblade, play the piano, play the guitar, play baseball, 

play golf, ride a bike, sing a song 

To practice in class: 

Movements of verbs  

PROCEDURE: 

a. Students have to do two groups 

b. Every group is going to make a circle. 

c. The teacher will show every flash card verb and do the actions. For example, 

Run = the teacher will move her legs as running. 

d. Everybody will listen to the audio and imitate the movements of the teacher. 

e. The teacher switch roles with one student, who will guide the group, and so on. 

Students can help each other in order to do the correct movements. 

 

 

https://www.youtube.com/watch?v=hzo9me2fdzg


 

89 

 

3.4.1.5. Color Ghost 

It is a fun way to learn colors in English. While playing this guessing game, students 

will practice their speaking, spelling, listening, and reading in either a face-to-face or an 

online lesson. Students can see the eyes of a ghost in the room, but the lights are off! 

Students take turns guessing the color of each ghost and see if they were right when the 

lights come on! As well as a guessing game, this activity has simple language and so can 

be used as a read-along mini-story and all group can participate. (Learning, 2012-2021) 

GAME: COLOR GHOST  

TOPIC: Colors TIME: 15 minutes 

AIM: To Practice colors SKILLS: Speaking  

COURSES APPLIED: 

 

 3
rd

  grade (august 9
th

) 

 

MATERIALS:  

 Paper stuck with ghosts of colors 

(Size letter 8,5*11 inch and two 

copies for each one) 

 Four big dice with same colors that 

ghosts  

To practice in class: 

Colors: pink, yellow, purple, red, blue, 

Green, brown, yellow, black, white, gray, 

orange. 

PROCEDURE: 

a. To divide students into two groups  

b. Each group is going to make a circle. 

c. Teacher puts de ghosts on the floor 

d. Children have to throw the two dice. According to the colors that comes out, they 

will jump there and they will say the color names correctly. 

e. The students of each group can help with the correct pronunciation. 

f. Each child has to throw the dice. 
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3.4.1.6. What do you like to eat? 

It is a fun game that the researchers used because it helps students to express their likes 

and dislikes and practice the pronunciation of vocabulary. This game was adapted like 

cooperative game because all students can help when someone in the group forgets how 

to pronounce correctly or the name of the word. 

GAME: WHAT DO YOU LIKE TO 

EAT? 

 

TOPIC: LIKE/DISLIKE TIME: 15 minutes 

AIM: To express orally a like or dislike. SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade (august 16
th

) 

MATERIALS:  

 Flashcards of fruits 

 

Practice in class: 

Teacher: What do you like to eat? 

Students group A: I like to eat, banana, 

apple, grapes, etc. 

PROCEDURE: 

a. The teacher is going to determine a specific place where students will jump for 

answering. 

b. Students will form two lines. The first student of each line will jump towards the 

teacher. 

c. The teacher asks each student “What do you like to eat?” (The teacher has to 

show the different flashcards of fruits). 

d. Each student has to choose the name of the fruit for the answer “I like to eat…”, 

and come back to the end of the line. 
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3.4.1.7. The broken phone 

Telephone‟s game is useful for teachers because they can deliberately introduce new 

words in sentences where the context helps to explain what the words mean, in this case 

the students learnt vocabulary of farm and baby animals. It is funny and they can train 

their listening, pronunciation and they can acquire new vocabulary. 

GAME: THE BROKEN PHONE  

TOPIC: Farm animals and baby 

animals 

TIME: 15 minutes 

AIM: To express a sentence using the 

vocabulary appropriately. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 3
rd

 grade (August 23
st
) 

 

MATERIALS:  

 2 markers  

 A white board. 

 Flash cards (2 Cats, 1 dog, 3 
rabbits, 2 sheeps,1 pig, 4 ducks, 5 

chickens, 1 cow and 7 horses) two 

copies for each line 

Practice in class: 

Student A: I have two cats. 

Teacher: It is ok. Go! 

Student B: I have two cats and three 

rabbits. 

Teacher: It is ok. Go! 

Student C: I have two cats, three rabbits 

and seven horses 

PROCEDURE: 

a. The students are going to form two groups and they have to form two lines. 

b. Each student is going to get a flashcard and they have to see it in secret. 

c. Each student has to think a sentence and tell it to his/her partner “I have...” and 

the partner has to tell the same sentence to the next student and s/he has to add 

his/her sentence to the next student.  

d. The last student has to tell the complete sentence that s/he listened. 
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3.4.1.8. Long bridge 

It is the game named by the researchers where students can play and learn different parts 

of the house through phrases. It is cooperative because students can help each other. 

GAME: LONG BRIDGE  

TOPIC: PARTS OF THE HOUSE TIME: 15 minutes 

AIM: To express orally a phrase or 

sentence using the vocabulary of parts 

of the house 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (august 30
th

) 

MATERIALS:  

 18 Flash picture cards (living room, 

bathroom, bedroom, laundry, attic, 

garage, dining room, kitchen, yard, 

basement) 

 3 plastic baskets 

Practice in class: 

Teacher: Living room, Now give a 

sentence or phrase. 

Student: My living room is big. 

Teacher: Garage. 

Student: My garage is green. 

PROCEDURE: 

a. The students are going to form 2 or 3 groups. Every group has to form a line.  

b. Everybody is going to choose a flash card and give it to the last student of his or 

her line. 

c. They are going to have a piece of paper or newspaper and using the paper they 

are going to pass the flash card to his/her next classmate. 

d. Last student of the line is going to start to pass one by one the flash cards and if 

they could not arrive to the basket last student is going to run in order to continue 

the bridge. If they need to repeat the action, they will do it again. 

e. When a flash card arrives to its basket, that student will express a sentence or 

phrase using that flash card, and then s/he will go to the end of the line and take 

another flash card for passing it. 

f. When all the flash cards arrive to the basket. They have to return it one by one to 

the beginning point.  
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3.4.1.9. Body Memory  

It is important to learn body parts vocabulary for playing this cooperative game in order 

to learn and practice the correct pronunciation of the sports. It was named by 

researchers. 

GAME: BODY MEMORY  

TOPIC: CAN TIME: 15 minutes 

AIM: To express orally and 

comprehend an ability. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 3
rd

 grade (September 6
th

) 

 

MATERIALS:  

 Flashcards of verbs (play soccer, 
play basketball, read, swim, jump, 

write, eat, drink, sing, dance, etc.) 

 

Practice in class: 

Student A: I can jump. 

Student B: I can jump and swim. 

Student C: I can jump, swim and play 

basketball. 

PROCEDURE: 

a. The students are going to form two circles of students. 

b. A volunteer of every group is going to choose a flash card or by him/herself 

create a sentence using the verb CAN  

c. Then s/he is going to act and say an ability. For example: “I can jump”, while 

s/he is doing the action. 

d. The next partner is going to imitate his/her partner‟s action and will do a new 

one. All the participants in the group will repeat this action, saying: “I can jump 

and swim” 

e. Everyone should remember the actions, if they do not their partners can help 

him/her. 

f. If there is time, the game can start again from last student or form a large circle 

with all students. 
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3.4.1.10. Let‟s eat together 

This food vocabulary game is a fun guessing game to teach food vocabulary in English. 

Students will walk to one point, then they will choose a flashcard of food and say if they 

like to eat or drink it or not. This is a great review activity to teach food vocabulary. This 

also helps memory and pronunciation practice.  

GAME: LET’S EAT TOGETHER  

TOPIC: FOOD TIME: 15 minutes 

AIM: To express orally a sentence using 

the vocabulary of food. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3rd grade (September 10
th

) 

MATERIALS:  

 18 plastic plates and cups 

 18 Flash picture cards (milk, water, 
orange juice, fruit juice, chocolate, 

soda, lemonade, pancakes, grapes, 

egg, avocado, almond, meat, rice, 

chicken, spaghetti, hot-dog, 

cookies, etc.)  

Practice in class: 

Teacher: 1, 2, 3 Go! 

Teacher: What do you like to eat or drink? 

Student A: I like to eat pancakes. 

Student B: I like to drink lemonade. 

PROCEDURE: 

a. The students are going to form groups of 4 or 5. Every group is going to form a 

row.  

b. Everybody is going to choose a plate or cup and put on his or her head. 

c. When the teacher says “1, 2, 3…Go” they have to hold their hands and go to the 

other point. However, if they drop them more than 2 plates or cups, they will 

start again and they will wait their turn again. 

d. One teacher is going to wait them with some flash cards and they are going to 

choose a flash card according to his plate or cup and put in it. 

e. Then they are going to return together to the start point where they are going to 

give back the plates and cups to the teacher. They are going to say a sentence 

using the flash card. For example: I like to eat grapes or I like to drink milk. 

f. When all groups have participated, the game will have finished. If there is 

enough time, they can play again. 
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3.4.1.11. Do it in 10 seconds 

10 Seconds is a television game show that aired on The Nashville Network from March 

29, 1993 to September 24, 1993. After the last episode aired, the show went in reruns 

until March 25, 1994. The show was hosted by Dan Miller. It was about the opposing 

player to decide how long the player would have to listen to the song. The opponent 

would choose a number of seconds of music to be played, between 1 and 10 seconds. At 

that point, the player who chose the category decided to play that song or pass it to their 

opponent. The clip would be played; answering correctly won the points while failure to 

come up with a correct answer gave the points to the opposing player. A player could 

only give each number of seconds once per round. (Wikipedia, 2021). However, the 

researchers adapted this game to form sentences with basic structures in English. 

GAME: DO IT IN 10 SECONDS  

TOPIC: Simple sentences (Subject, 

verb, complement) 

TIME: 15 minutes 

AIM: To express orally a simple 

sentence 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade (September 27
th

) 

MATERIALS:  

 Whiteboard 

 Markers 

 Flashcards of names of animals 

(pig, horse, dog, cat) and fruits 

(apple, bananas, grape, orange) 

Practice in class: 

Teacher: tell me two sentences in ten 

seconds 

Student A: I like dogs. 

Student B: I have two dogs 



 

96 

 

PROCEDURE: 

a. The students have to divide in three groups.  

b. Then in each group of 4 or 5, students are going to sit down in a circle. 

c. The teacher is going to give them the flashcards. 

d. When the teacher says, “tell me two sentences in ten seconds” and counts 1 to 

10, the groups have to tell together the sentences. 

e. The teacher is going to listen group by group. 
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3.4.1.12. Let´s go and eat  

This is a game created by researchers for students to learn the pronunciation and 

vocabulary of healthy food and unhealthy food, using different recyclable materials to 

craft a new material for this cooperative game. 

GAME: LET’S GO AND EAT  

TOPIC: FOOD TIME: 15 minutes 

AIM: To learn the name of the food SKILLS: Writing, Listening and 

Speaking 

COURSES APPLIED: 

 

 3
rd

 grade (October 4
th

) 

MATERIALS:  

 20 cardboard disks 

 2 little buckets  

 2 labels (A label= Healthy Food, 

B label= Unhealthy Food) 

 

Practice in class: 

Teacher: What food is healthy? 

Students Watermelon, Eggs, milk and 

salad. 

Teacher: What food is unhealthy? 

Students Cookies, French fries, soda and 

chicken. 

PROCEDURE: 

a. The students are going to form groups of 4 or 5 and they are going to form a line. 

b. Two groups will have cardboard disks with different type of food (healthy and 

unhealthy) and they have to throw it in the correct bucket, one by one. 
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3.4.1.13. The Gossiper 

In this cooperative game the students are going to line up in two rows, last participants 

are going to choose a flash and say in the teacher‟s ear the sea animal name, then the 

spell word will pass one by one until the first participant who will be in front of the 

board, and s/he will say “We finish” and the word that s/he has listened and s/he will try 

to write it on the board. 

GAME: THE GOSSIPER  

TOPIC: Sea Animals TIME: 15 minutes 

AIM: To learn the name of sea animals  SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 3rd grade (October 18
th

) 

 

MATERIALS:  

 2 markers  

 A white board. 

 Flash cards (sea horse, shark, 

dolphin, octopus, crab, fish, jelly 

fish, etc.) 

 

Practice in class: 

Teacher: Choose one partner and spell the 

word 

Student: S-H-A-R-K, Shark. 

Teacher: OK. Tell your partner on her ear. 

PROCEDURE: 

a. The students are going to line up in two rows. 

b. Last participants are going to choose a flash and say in the teacher‟s ear the name 

of sea animal 

c. s/he will say to his next partner in her/his ear.  

d. Then the spell word will pass one by one until the first participant who will be in 

front of the board, and s/he will say “We finish” and the word that s/he has 

listened and s/he will try to write it. 

e. If it is correct, they will get a point. 

f. Then the first participant is going to be last one and so on. 
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3.4.1.14. Fishing 

In this game, the students are going to form groups of 4 or 5, every group is going to 

form a row in order to fish together the sea animal flashcards. The main purpose of this 

activity is to learn the fish name and to pronounce correctly. 

GAME: FISHING  

TOPIC: SEA ANIMALS TIME: 15 minutes 

AIM:  

3
rd

 grade: to remember the name of sea 

animals. 

1
st
 and 2

nd
 grades: to practice the name 

of sea animals. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 3
rd

 grade (November 8
th

) 

 1
st
 grade (November 8

th
) 

 2
nd

 grade (November 20
th

) 

 

MATERIALS:  

 36 little pictures of different type 

of fishes (only images) with a 

piece of metal. 

 Light blue nylon. 

 2 fishing rods with a little 

magnet. 

 

Practice in class: 

Teacher: You have to fish a Jelly fish… 

Student: The student has to fish the name 

of sea animal (jelly fish) 

PROCEDURE: 

a. The students are going to form group of 4 or 5 and every group is going to form 

a row. 

b. Every group will have 18 cardboards of fishes and they have to fish together, 

according to the instruction of the teacher. 

c. Every student will say the fish name. 
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3.4.1.15. Healthy and Unhealthy Food 

Healthy and unhealthy food game is an activity which allows students to recognize and 

practice orally the names of food, and also it avoids calling foods “good” or “bad.” Kids 

should learn that all foods have a place in their diet. 

GAME: HEALTHY AND 

UNHEALTHY FOOD  

 

TOPIC: FOOD TIME: 15 minutes 

AIM: to recognize a healthy or 

unhealthy food and express it orally. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade (November 27
th

) 

 

MATERIALS:  

 20 circle card picture boards (milk, 
water, orange juice, salad, 

chocolate, soda, lemonade, 

pancakes, grapes, egg, avocado, 

almond, meat, rice, chicken, 

spaghetti, hot-dog, cookies, 

candies, French fries, etc.) 

 2 tag baskets (A tag= Healthy 
Food, B tag= Unhealthy Food) 

 

Practice in class: 

Student A: Lemonade is healthy. 

Student B: Pancakes are unhealthy. 

Student C: Avocado is healthy. 

PROCEDURE: 

a. Students are going to form group of 4 or 5 and every group is going to form a 

row. 

b. Every group will have 16 cardboards and they have to decide together if that 

food is healthy or not. 

c. Then they will say the food or phrase and will throw it to the appropriate basket, 

if they do it well as a group get a point by every board. 

d. Then the other group will play. 

e. If there is enough time and all groups have participated, individually can play 

again but with 5 cardboards. 

 

 



 

101 

 

3.4.1.16. ABC Bridge 

Bridge is an advanced trick-taking card game.  Partners need to be in sync to win this 

strategic game.  (Games4esl., 2017), based on it the researchers used the cards of 

personal pronouns, verbs as to be and like in order to students start formulate simple 

sentences orally. 

GAME: ABC BRIDGE  

TOPIC: ABC Vocabulary TIME: 15 minutes 

AIM: To practice the vocabulary the 

alphabet and express orally a sentence 

or phrase. 

SKILLS: Speaking 

COURSES APPLIED: 

 

 3
rd

 grade (February 13
rd

) 

 

MATERIALS:  

 Flash cards (Alphabet, just letters) 

 1 basket  

 

Practice in class: 

Bridge students: What are your letters? 

Students A pair: H and M, He is Mrs. 

Santiago. 

Bridge students: Ok, cross. 

Bridge students: What are your letters? 

Students B pair: B and R, we like polar 

Bears and Rabbits. 
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PROCEDURE: 

a. Two volunteers are going to form a bridge. They are going to be face to face with 

4 feet of distance. 

b. The rest of the students are going to line up in rows of two. 

c. Every pair has to choose two flash cards and think in a sentence using those 

letters. 

d. Every pair have to go the bridge walking as twins but then they cannot repeat 

that walking, because they have to do another different.  

e. When they are in front of the bridge, the bridge students are going to ask about 

their letters and the pair is going to answer them. After that they are going to 

cross the bridge doing an unusual walk. 

f. If some pair repeats some walk, they have to switch roles with the students in the 

bridge. The teacher is going to be near to the bridge in order to confirm their 

repetition. 
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3.4.1.17. The Spider Web for Teens 

This activity is heavily reliable on the cooperation of the team members. Every one of 

them carries the responsibility of passing the participant/and object through the holes of 

the web, but it is simpler because a thicker rope is used. Team little members thus learn 

the importance of cooperation and how critical it is to get the job done. Ii is a good way 

to introduce themselves and break the ice (trebound, s.f.). 

GAME: THE SPIDER WEB FOR 

TEENS 

 

TOPIC: Asking information TIME: 15 minutes 

AIM: To ask and answer basic questions 

and practice the verb to be. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (June 5
th

) 

 5
th

 grade (June 5
th

) 

MATERIALS:  

 A wool or a ball  

 

To practice in class: 

Question A: What is your name? 

Answer B: My name is Carla. I am Carla. 

Question B: How old are you? 

Answer C: I am 11 years old. 

Question C: What do you like to do? 

Answer D: I like to play soccer/ To play 

soccer. 

PROCEDURE: 

a. The students are going to form a circle with all students 

b. The teacher is going to throw the ball or wool to one person and ask a question 

“What is your name? or How old are you?” 

c. The student who has the ball will respond to the question, and then s/he will 

throw it to another person but making other question and so on. 

d. Finally, last student is going to give back the wool to the person who has given it 

and say his/her name or age, according to what s/he has responded, and so on. 
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3.4.1.18. 1, 2, 3 Action 

This game was named by the researchers, the purpose of this activity is to express orally 

an action that is happening in the moment. This cooperative game allows students to 

respond spontaneously, with the help of cards and pictures. 

GAME: 1, 2, 3 ACTION  

TOPIC: Present Continuous TIME: 15 minutes 

AIM: To express an action that is 

happening in the moment. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (June 12
th

) 

 5
th

 grade (June 12
th

) 

MATERIALS:  

 20 Flash cards (play soccer, play 

basketball, read, swim, jump, write, 

eat, drink, sing, dance, watch TV, 

ride a bike, listen to music, chat, 
sleep, fish, cook, climb, play the 

guitar, etc.) 

To practice in class: 

Game: Rock, paper, scissors. 

Teacher: What is s/he doing? 

Students: S/he is playing soccer. 

PROCEDURE: 

a. Students are going to form groups of 4 or 5. Then the members of a group are 

going to play “ROCK, PAPER, SCISSORS”. 

b. The winner is going to choose 3 flash cards. 

c. In front of his /her group, s/he will act, when his/her group says 1,2,3 ACTION. 

d. After that, the group will answer: What is s/he doing? 

e. When s/he finished acting, the group is going to play again “ROCK PAPER, 

SCISSORS” in order to act, and everybody will participate. 
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3.4.1.19. Try It! 

As the name of game is Try It, the students have to try to use the correct articles orally 

and appropriately using flashcards. The game was named by the researchers. 

GAME: TRY IT!  

TOPIC: Articles: a, an, the TIME: 15 minutes 

AIM: To express orally an idea using 

the articles appropriately.  

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (June 19
th

) 

 5
th

 grade (June 19
th

) 

MATERIALS:  

 18 Flash cards (A= 6, AN= 6, 
THE= 6) 

 

To practice in class: 

Teacher: Choose one (flash card) 

Student: This one. 

Teacher: Give me a sentence or phrase. 

Students: A girl is playing soccer. There is 

an elephant in the zoo. The boys play the 

guitar, A student, etc. 

 

PROCEDURE: 

a. In pairs, they are going to lace up their sneakers with the sneaker‟s partners. 

b. They are going to go in pairs to one teacher and s/he going to give them to 

choose a flash card. 

c. Then they are going to go to the other teacher and express a sentence or phrase 

using that article. If they do it correctly, they will finish, if they don‟t they will 

start again. 
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3.4.1.20.  Dodge Ball 

A game in which players stand in a circle and try to hit opponents within the circle with 

a large inflated ball (Merriam-Webster, 1828). This is another way of game for students 

to learn the articles orally and funny. 

GAME: DODGE BALL  

TOPIC: Articles (a, an, the) TIME: 15 minutes 

AIM: To express orally an idea using 

the articles appropriately.  

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (June 26
th

) 

 5
th

 grade (June 26
th

) 

MATERIALS:  

 18 Flash cards (A= 6, AN= 6, 

THE= 6) 

 

To practice in class: 

Game: Rock, paper, scissors 

Teacher: Choose one (flash card) 

Student: This one. 

Teacher: Give me a sentence or phrase. 

Students: A girl is playing the piano. I 

have a dog. The boys are playing soccer, 

etc. 

PROCEDURE: 

a. Two volunteers are going to form two mix groups. 

b. Those two volunteers are going to play “ROCK, PAPER, SCISSORS” in order 

to give the ball to the group who is going to start. 

c. When a group has the ball, they have to throw it, using their hands, in order to 

touch the leg of somebody from the other group. Then that person will leave the 

game, waiting to somebody saves him/her. 

d. The student who goes out from the game is going to express a sentence using an 

article appropriately. 

e. The game will finish when one of the groups touch every player of the other 

group. 
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3.4.1.21. The big Hope  

It is a form of play where students can practice orally a like or dislike. This funny game 

is very interest because the students will learn more vocabulary to express more ideas of 

their likes and dislikes. 

GAME: THE BIG HOPE  

TOPIC: LIKE/DISLIKE TIME: 15 minutes 

AIM: To express orally a like or dislike. SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (June 28
th

) 

MATERIALS:  

 2 labels: LIKE, DISLIKE 

 

Practice in class: 

Teacher: What do you like? 

Students group A: I like to play soccer, I 

like to dance, I like dogs, etc. 

Teacher: What do you dislike? 

Students group B: I don‟t like to play 

basketball, I don‟t like to dance, I don‟t 

like fish, etc. 

PROCEDURE: 

a. The teacher is going to determine a specific place where students will jump. 

b. Two volunteers are going to represent one to the “Like” group and the other one 

to the “Dislike” group. 

c. They are going to touch to other partner, and they are going to jump together in 

order to touch to another partner and so on. 

d. When everybody is jumping in one group, every participant of a group will 

express a like or dislike. 
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3.4.1.22. Hens Together 

In this game students will take the balloon to a specific place, but they are not going to 

use their hands, just their backs, in addition they will put their hands as hens. Then they 

are going to say their group´s name. The students will try to cooperate each other in 

order to do well the activity. 

GAME: HENS TOGETHER  

TOPIC: Introducing themselves TIME: 15 minutes 

AIM: To introduce themselves as a 

group. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (July 24
th

) 

 5
th

 grade (July 24
th

) 
 4

th
 grade (July 26

th
) 

MATERIALS:  

 9 balloons for grade 

 

Practice in class: 

Teacher: 1, 2, 3 Hens together! 

Students: Hens together. We are “The big 

boys” and we are Saul, Pablo and Gabriel. 

PROCEDURE: 

a. The students are going to form groups of 3 or 4 students. 

b. By turns, every group is going to form a circle but looking outside. 

c. They have to put their hands as hens, then they are going to carry a balloon to a 

specific point; the balloon does not have to touch the floor, just their backs. 

d. When they arrive to the point, they will destroy it and they will introduce 

themselves as a group. 
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3.4.1.23. Poses 

T-pose refers to a default pose in video games where an animated character stands with 

their arms horizontally outstretched. The term T-pose, also called a reference pose, is 

used in the 3D animation and video game industry, according to Dictionary.com (2019) 

However, the researchers changed and adapted this game for practicing the correct 

pronunciation of family members vocabulary. 

GAME: POSES  

TOPIC: Family members TIME: 15 minutes 

AIM: To say the family members SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (August 2
nd

) 

 3th grade 

MATERIALS:  

 Postures:  

 Father (touch your face, like a 
soldier greeting) 

 Mother (touch your waist with one 

arm) 

 Sister (touch your waist with the 
other arm) 

 Brother (jump) 

 Grandfather (Cross your hands) 

 Grandmother (Cross your hands 
and sit down) 

 

Practice in class: 

Teacher: Father (do the posture) 

Student: Father (do the posture by 

themselves) 

Teacher: Father, mother, sister (do the 

postures) 

Student: Father, mother, sister (do the 

postures by themselves) 
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PROCEDURE: 

a. All students are going to form a circle. 

b. The teacher is going to show the different postures that they have to remember. 

c. Then the teacher is going to say a family member and do the posture. Firstly, it 

goes slow but then fast, and finally the teacher will not do the postures. 

d. Then everyone is going to be person who says a family member to his or her 

partners.  
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3.4.1.24. Sleepwalkers 

The purpose of this game was to practice the /ae/ pronunciation, in pairs, as in following 

words: cat, ham, bag, can, hat, man, mask, hand, etc. 

GAME: SLEEPWALKERS   

TOPIC: PRONUNCIATION (ae) TIME: 15 minutes 

AIM: To practice the ae pronunciation SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (August 7
th

) It wasn´t 

applied because of the time. 

MATERIALS:  

 

 Flash cards (cat, ham, bag, can, hat, 
man, mask, hand, pan) 

 8 scarfs or long pieces of fabric or 
cloth. 

 

Practice in class: 

Teacher: Choose one. 

Student: This one. 

Teacher: Cover your faces, take 3 steps 

back and give 5 turns. 

Student: Ok 

Teacher: Say your word and find your 

partner. 

Students A: pan, pan, etc.  

Student B: hat, hat, etc.  

PROCEDURE: 

a. In pairs, 4 of them are going to go to the center of the classroom and look face to 

face. Then each pair is going to choose one flash card. 

b. They are going to take 3 steps back in order to be far away from their classmate. 

c. They are going to cover their eyes with a scarf and give 5 turns. 

d. When they finish the turns, they will walk as Sleepwalkers and say their word in 

order to find their partner, touching their palms. 

e. When they find their partner, other group of Sleepwalkers will start again the 

game. 

f. If there is enough time, some volunteers will play again. 
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3.4.1.25. Sleepwalkers 2  

It is used by researchers in order to practice listening and speaking of singular and plural 

noun. While children are playing, they pronounce correctly and spontaneously. 

GAME: SLEEPWALKERS 2  

TOPIC: Plurals TIME: 15 minutes 

AIM: To listen and say a plural or 

singular noun 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 5
th

 grade (August 7
th

) 

 4
th

 grade (August 16
th

) 

MATERIALS:  

 Flash cards (child-children, tooth-
teeth, mouse-mice, man-men, 

woman-women, foot-feet, person-

people, wolf-wolves, life-lives, 

dish-dishes) 

 8 scarfs or long pieces of fabric or 
cloth. 

 

Practice in class: 

Teacher: Choose one. 

Student: This one. 

Teacher: Cover your faces, take 3 steps 

back and give 5 turns. 

Student: Ok 

Teacher: Say your word and find your 

partner. 

Student A: children, children, etc. 

Student B: child, child, etc.  
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PROCEDURE: 

a. In pairs, 4 of them are going to go to the center of the classroom and look face to 

face. Then each pair is going to choose one flash card. 

b. They are going to take 3 steps back in order to be far away from their classmate. 

c. They are going to cover their eyes with a scarf and give 5 turns. 

d. When they finish the turns, they will walk as Sleepwalkers and say their plural or 

singular noun in order to find their partner, touching their palms. 

e. When they find their partner, the other group of Sleepwalkers will start the game 

again. 

f. If there is enough time, some volunteers will play again. 
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3.4.1.26. Who has…?  

Researchers used this game in order to practice the /ae/ pronunciation as in following 

words: cat, ham, bag, can, hat, man, mask, hand, pan, etc. 

GAME: WHO HAS…?  

TOPIC: Pronunciation TIME: 15 minutes 

AIM: To pronounce [ae] sound 

appropriately 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (August 14
th 

) 

MATERIALS:  

 

 Flash cards (cat, ham, bag, hat, 
man, mask, pan, bat, band, bank, 

ankle, ant, apple) 

 

Practice in class: 

Teacher: Who has the bag? 

Student in the center: Sebastian has the 

bag. 

Student “Sebastian”: Yes / No 

 

PROCEDURE: 

a. The students are going to form two groups of 8 and then two circles. The 

students have to sit down near each other. 

b. A volunteer is going to sit down in the center and s/he is going to choose a flash 

card. Then s/he is going to close her/his eyes for 10 seconds. 

c. The students in the circle are going to pass a flash card on their backs, and repeat 

aloud the word. 

d. When s/he will open her/his eyes, s/he has to recognize who has the card. 

e. If s/he finds that person, s/he will say “Stop, Maria has the band” 

f. Finally, s/he will switch the roles and the game will start again. 
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3.4.1.27. Together 

This game named by researchers where students practice orally on, in. at prepositions. 

Students get used to correctly using prepositions in a fluent way. 

GAME: TOGETHER  

TOPIC: Prepositions TIME: 15 minutes 

AIM: To express orally and written a 

sentence using a preposition. 

SKILLS: Speaking and writing 

COURSES APPLIED: 

 

 6
th

 grade (August 21
st
) 

 5
th

 grade (August 28
th

) 

 

MATERIALS:  

 

 3 markers  

 A white board. 

 Flash cards (ON September 21
st 

, 
ON Saturday, ON a bus, IN 

Bolivia, IN Santa Cruz, IN Winter 

vacation, AT 7 o‟clock, AT home, 

AT midday) 

 

Practice in class: 

Teacher: What is your group name? 

Student: We are… 

Teacher: The flash card is: “In Santa Cruz” 

Student A: I don‟t live in Santa Cruz. 

Student B: I am in Santa Cruz. 

Student C: My father is in Santa Cruz. 
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PROCEDURE: 

a. The students are going to form 3 groups. Every group has to create their group 

name and has to stand close to the back wall. 

b. Write separately their names on the board. 

c. When the teacher selects a flash card and says it aloud, one participant of every 

group will run in order to take a marker and rise her/his hand. 

d. Then s/he will say a sentence using the flash card phrase.  

e. If it is correct, s/he will write on the board if it is not, their group can help 

him/her. 

f. Every student should participate. 

g. At the end, the group who finishes early and correctly will have an extra point. 

 

 

3.4.1.28. The broken phone 

It is a game where you come up with a phrase and then you whisper it into the ear of the 

person sitting next to you. Next, this person has to whisper what he or she heard in the 

next person‟s ear. This continues in the circle until the last person has heard the phrase. 

The trick is that you have only one chance to whisper the phrase, no repeating is 

allowed. Whatever you hear, you pass along the best you can to the next person. When 

the phrase comes around to the last person in the circle, he or she says it out loud. The 

game finishes by comparing the original phrase to what the last person heard and said. 

(Mcilroy, 2021).  

GAME: THE BROKEN PHONE  

TOPIC: Farm animals and baby 

animals 

TIME: 15 minutes 

AIM: To express a sentence using the 

vocabulary appropriately. 

SKILLS: Listening and Speaking 
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COURSES APPLIED: 

 

 5
th

 grade (August 21
st
) 

 

MATERIALS:  

 2 markers  

 A white board. 

 Flash cards (2 kitties, 3 puppies, a 
lamb, a chick, 4 horses, 6 goats, 3 

turkeys, 3 pigs, a rooster, 3 rabbits, 

5 hens, a sheep, 2 oxen) 

 

Practice in class: 

Student A: I have two kitties. 

Teacher: It is ok. Go! 

Student B: There are 3 rabbits in the farm. 

Teacher: It is ok. Go! 

PROCEDURE: 

a. The students are going to form two groups and they have to form two lines. 

b. The last participant is going to choose a flash and say in the teacher‟s ear a 

sentence using the animals. 

c. If it is correct, s/he will say to his next partner in her/his ear. If it is not the 

teacher will correct it. 

d. Then the message is going to pass one by one until the first participant who is 

going to be in front of the board, and s/he is going to say, “We finished” and the 

phrase that s/he has listened. After that, s/he is going to write it. 

e. If it is correct, they will get a point. 

f. Then the first participant will be last one and so on. 
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3.4.1.29. Long bridge  

The game is from The Long Bridge place that is a great structure located in the Free City 

of Volantis. It is a bridge spanning the mouth of the immense Rhoyne River just before 

it spills into the Summer Sea. The bridge is so large that it is covered in rows of multi-

level buildings, taverns, brothels, and marketplaces, forming a small neighborhood of 

the city unto itself. (Game Thrones, s. f.), So that name is employed in this game in 

order to practice the parts of the house´s vocabulary. 

GAME: LONG BRIDGE  

TOPIC: PARTS OF THE HOUSE TIME: 15 minutes 

AIM: To express orally a phrase or 

sentence using the vocabulary of parts 

of the house 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (June 23
rd

) 

MATERIALS:  

 18 Flash picture cards (living room, 
bathroom, bedroom, laundry, attic, 

garage, dining room, kitchen, yard, 

basement) 

 Two car toys (optional) 

 3 plastic baskets 

 

Practice in class: 

Teacher: Living room, Now give a 

sentence or phrase. 

Student: My living room is big. 

Teacher: Garage. 

Student: My garage is green. 
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PROCEDURE: 

a. The students are going to form 2 or 3 groups. Every group has to form a line.  

b. Everybody is going to choose a flash card and give it to the last student of his or 

her line. 

c. They are going to have a piece of paper or newspaper and using the paper they 

are going to pass the flash card to his/her next classmate. 

d. Last student of the line is going to start to pass one by one the flash cards and if 

they could not arrive to the basket last student is going to run in order to continue 

the bridge. If they need to repeat the action, they will do it again. 

e. When a flash card arrives to its basket, that student will express a sentence or 

phrase using that flash card, and then s/he will go to the end of the line and take 

another flash card for passing it. 

f. When all the flash cards arrive to the basket. They can pass a toy car over the 

bridge, it will be the signal that they have finished.  
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3.4.1.30. You can! 

It is a game to practice ability verbs, to practice speaking, to do the action, and to make 

it more entertaining and fun. 

GAME: YOU CAN!  

TOPIC: CAN TIME: 15 minutes 

AIM: To express orally and 

comprehend an ability. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 6
th

 grade (August 28
th

) 

 5
th

 grade (October 2
nd

) 

 

MATERIALS:  

 Flash picture cards optional (play 
soccer, play basketball, read, swim, 

jump, write, eat, drink, sing, dance, 

etc.) 

 

Practice in class: 

Student A: I can jump. 

Student B: I can jump and swim. 

Student C: I can jump, swim and play 

basketball. 

PROCEDURE: 

a. The students are going to form two circles of students. 

b. A volunteer of every group is going to choose a flash card or by him/herself 

create a sentence using the verb CAN  

c. Then s/he is going to act and say an ability. For example: “I can jump”, while 

s/he is doing the action. 

d. The next partner is going to imitate his/her partner‟s action and will do a new 

one. All the participants in the group will repeat this action, they will say: “I can 

jump and swim” 

e. Everyone should remember the actions, if they do not their partners can help 

him/her. 

f. If there is time, the game can start again from last student or form a large circle 

with all students. 
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3.4.1.31. Blind Bowling  

The game blend bowling was employed for expressing a phrase or sentence using the 

prepositions (on, in, at) and verbs (live and like). 

GAME: BLIND BOWLING  

TOPIC: Prepositions TIME: 15 minutes 

AIM: To express orally a phrase or 

sentence using the prepositions. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 5
th

 grade (September 4
th

) 

 6
th

 grade (September 6
th

) 

 

MATERIALS:  

 

 10 bottles with prepositions 

labels (ON, IN AT) and they 

should contain some water. 

 A paper ball 

 5 scarfs (optional) 

 

Practice in class: 

Teacher: There are two bottles AT and IN. 

Can you express some sentences with 

them? 

Student A: I live at 23 Sanchez Lima 

Street, Sopocachi neighborhood. 

Student B: I like to travel in vacations. 

 

PROCEDURE: 

a. The students are going to form three groups of 4 or 5 classmates. 

b. By turns, every group is going to cover their eyes with a scarf. 

c. Then they are going to walk to the ball in order to hit the bottles. 

d. Every participant has one opportunity to hit, after all, each participant is going to 

say a sentence with the bottles that are still stand up. 

e. Every group has to participate and if there is enough time, some volunteers can 

play again. 
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3.4.1.32. Charades  

A game in which some of the players try to guess a word or phrase from the actions of 

another player who may not speak (Merriam-Webster, 1828) This game was used for 

practicing the description farm, baby animals, adjectives and yes/no questions. 

GAME: CHARADES  

TOPIC: Farm and baby animals TIME: 15 minutes 

AIM: To describe a farm or baby 

animal. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 6
th

 grade (September 25
th

) 

 

MATERIALS: 

  

 Flash picture cards (kitten, 

puppy, lamb, chick, horses, goats, 

turkeys, pigs,  roosters, rabbits, 

hens, sheep, ox, bull, ram, cow, 

hen, donkey) 

 

Practice in class: 

Teacher: Close your eyes and choose one. 

Student A: This one. 

Teacher: Stand in front of your partners, 

because they are going to help you. 

Student B: It is a small animal. 

Student A: Is it a baby animal? 

Student C: Yes, it is. 

Student D: It is brown.  
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PROCEDURE: 

a. One volunteer is going to pass in front of the class and choose a flash card, 

without seeing it. 

b. The teacher is going to put the flash card on his front. 

c. The rest of the classmates will help him/her giving some hints about the animal. 

For example: It is small. 

d. If the student cannot guess the animal, last hint will be the sound of it or its first 

letter. For example: rooster (cock a doodle doo) 

e. When that student guess correctly, s/he can switch the role with another 

volunteer. 
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3.4.1.33. Let´s eat together 

Let´s eat together is a cooperative game named by researchers. It is used to express 

orally a phrase or sentence using the vocabulary of food. The participants can use the 

structure: subject, verb and complement. 

GAME: LET’S EAT TOGETHER  

TOPIC: FOOD TIME: 15 minutes 

AIM: To express orally a phrase or 

sentence using the vocabulary of food. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (September 27
th

) 

MATERIALS:  

 18 plastic plates and cups 

 18 Flash picture cards (milk, water, 
orange juice, fruit juice, chocolate, 

soda, lemonade, pancakes, grapes, 

egg, avocado, almond, meat, rice, 

chicken, spaghetti, hot-dog, 

cookies, etc.)  

 

Practice in class: 

Teacher: 1, 2, 3 Go! 

Teacher: What do you like to eat or drink? 

Student A: I like to eat pancakes. 

Student B: I like to drink lemonade. 

PROCEDURE: 

a. Students are going to form groups of 4 or 5. Every group is going to form a row.  

b. Everybody is going to choose a plate or cup and put on his or her head. 

c. When the teacher says “1, 2, 3…Go” they have to hold their hands and go to the 

other point. However, if they drop them more than 2 plates or cups, they will 

start again and they will wait their turn again. 

d. One teacher is going to wait them with some flash cards and they are going to 

choose a flash card according to his plate or cup and put in it. 

e. Then they are going to return together to the start point where they are going to 

give back the plates and cups to the teacher. They are going to say a sentence 

using the flash card. For example: I like to eat grapes or I like to drink milk. 

f. When all groups have participated, the game will have finish. If there is enough 

time, they can play again. 
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3.4.1.34. Get up together 

Get up together is another cooperative game termed by researchers. It is used to express 

orally a sentence using the vocabulary of food, animals and verb like. 

GAME: GET UP TOGETHER  

TOPIC: Simple sentences (Subject, 

verb, complement) 

TIME: 15 minutes 

AIM: To express orally a simple 

sentence 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (October 4
th

) 

MATERIALS:  

 4 medium pieces of rope  

 

Practice in class: 

Teacher: Get up together. 1, 2, 3, 4, 5…10. 

Teacher: Group A, you do it in 3 seconds! 

So give me 3 sentence. 

Students group A: We like to play soccer. I 

am at school. I like apples. 

Teacher: Now we are going to make a 

large circle. Sit down and get up together! 

1, 2, 3, 4, 5…10. 

You do it in 7 seconds! Great! Now give 

me 7 sentences. 

Student A: I like dogs. 

Student B: Karen is not here. 

Student C: I on‟t like cats. 
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PROCEDURE: 

a. The teacher is going to tie the ropes, making 4 circles. 

b. Then in groups of 4 or 5, students are going to sit down in a circle. 

c. The teacher is going to give them a rope to every group. 

d. When the teacher says, “Get up together” and counts 1 to 10, the groups have to 

get up together holding the rope and without touching the floor with their hands. 

e. When everybody is stand up, the teacher will say how many sentences every 

group will tell the sentences, according to her counting. 

f. They have to try it twice. 

g. After that, the teachers or teacher is going to join the ropes making just two 

groups.  

h. Finally, teachers or teacher is going to join all ropes in order to make a long one 

and everybody has to get up together. In the last 3 seconds, they say just 3 

sentences and so on. 
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3.4.1.35. Shoulders 

It is a game about commands: go to the right/left, give a turn, one step back/forward and 

commands: go to the right/left, give a turn, one step back/forward. In addition to using 

house room vocabulary. 

GAME: SHOULDERS  

TOPIC: Parts of the house TIME: 15 minutes 

AIM: To comprehend and pronounce 

the vocabulary of part of the house 

 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 6
th

 grade (October 9
th

) 

MATERIALS:  

 Commands: attic= go to the 

right, dining room= left, 

laundry=give a turn, living 

room= one step back, kitchen= 

one step forward 

 

Practice in class: 

Teacher: Now show me where the 

bathroom is. 

Students: you have to walk 10 steps 

forward, then you have to go to the right. 

Teacher: Attic, dining room, laundry, 

living room. 

Students: Attic, dining room, laundry, 

living room. 

Teacher: Camila, help me please, you are 

going to give the commands. 

Student Camila: Attic, Attic, dining room, 

laundry… 



 

128 

 

PROCEDURE: 

a. Everybody is going to stand in a large circle shoulder to shoulder. 

b. The teacher in the center is going to explain the commands and to start to say 

farther. Then students are going to say and do the movements. 

c. If there is somebody who commits a mistake s/he will be the commander, after 

her/him other ones, until there are almost 4 persons in the circle.  

d. The game is going to finish with those ones. If there is enough time, they will be 

the next commanders, one by one turn. 
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3.4.1.36. Let´s go together 

Let‟s go together is a funny cooperative game used to learn insects‟ vocabulary. This 

game is about insects‟ shadow inside of flashcards, each student has to remember the 

name of the insect, and their partners can help him or her. However, the most important 

is the correct pronunciation. 

GAME: LET’S GO TOGETHER  

TOPIC: Insects TIME: 15 minutes 

AIM: To comprehend and express 

orally a phrase using the vocabulary of 

insects. 

SKILLS: Writing, Listening and 

Speaking 

COURSES APPLIED: 

 

 5
th

 grade (October 9
th

) 

MATERIALS:  

 10 balloons 

 4 markers 

 2 Baskets 

Practice in class: 

Teacher: What insects are in the forest? 

Students: There are a ladybug, a 

grasshopper, a caterpillar and a bee. 

PROCEDURE: 

a. In groups of 4 or 5 form a row. 

b. Two groups will have a balloon and they have to take it together to the next 

point, without hands. 

c. When they arrive to that point there are two baskets with two markers, every 

student will write a different insect and they will return together to the start point. 

d. When they come back, they will answer what insects there are in the forest. 

e. Then the other rows will play the game using the same balloons but without 

repeating the insect. 
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3.4.1.37. Let‟s go and eat 

It is a group game where students work together in order to carry a balloon without 

hands, then every student will write a food, after they will carry the balloon again to the 

start and they will say the healthy or unhealthy food that they have written. 

GAME: LET’S GO AND EAT  

TOPIC: FOOD TIME: 15 minutes 

AIM: To comprehend and express 

orally a phrase using the vocabulary of 

food. 

SKILLS: Writing, Listening and 

Speaking 

COURSES APPLIED: 

 

 4
th

 grade (October 11
th

) 

MATERIALS:  

 10 balloons 

 4 markers 

 2 label baskets (A label= Healthy 

Food, B label= Unhealthy Food 

 

Practice in class: 

Teacher: What food is healthy? 

Students group A: Watermelon, Eggs, milk 

and salad. 

Teacher: What food is unhealthy? 

Students group B: Cookies, French fries, 

soda and chicken. 

PROCEDURE: 

a. The students are going to form groups of 4 or 5 and they are going to form a line. 

b. Two groups will have a balloon and they have to take it together to the next 

point, without hands. 

c. When they arrive to that point, there are two baskets with two markers, every 

student will write a different food, according to the tag basket, and they will 

return together to the start point. 

d. When they come back, they will answer what food they eat or have. 

e. Then the other lines are going to play the game using the same balloons but 

without repeating the food. 
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3.4.1.38. The broken phone 2  

It is a game where you come up with a phrase and then you whisper it into the ear of the 

person sitting next to you. Next, this person has to whisper what he or she heard in the 

next person‟s ear. This continues in the circle until the last person has heard the phrase. 

The trick is that you have only one chance to whisper the phrase, no repeating. Whatever 

you hear, you pass along the best you can to the next person. When the phrase comes 

around to the last person in the circle, he or she says it aloud. The game finishes by 

comparing the original phrase to what the last person heard and spoke. (Mcilroy, 2021) 

GAME: THE BROKEN PHONE 2  

TOPIC: Simple sentences TIME: 15 minutes 

AIM: To comprehend and express a 

simple sentence  

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 4
th

 grade (October 18
th

) 

 

MATERIALS:  

 2 markers  

 A white board. 

 Flash cards (milk, water, orange 
juice, fruit juice, chocolate, soda, 

lemonade, pancakes, grapes, egg, 

avocado, almond, meat, rice, 

chicken, spaghetti, hot-dog, 

cookies, etc.) 

 

Practice in class: 

Teacher: Choose one and tell me a 

sentence. 

Student: Orange. I drink orange juice every 

day. 

Teacher: OK. Tell your partner on her ear. 
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PROCEDURE: 

a. The students are going to line up in two rows. 

b. Last participants are going to choose a flash and say in the teacher‟s ear a 

sentence using the food. 

c. If it is correct, s/he will say to his next partner in her/his ear. If it is not the 

teacher will correct it. 

d. Then the message will pass one by one until the first participant who will be in 

front of the board, and s/he will say “We finish” and the phrase that s/he has 

listened and s/he will try to write it. 

e. If it is correct, they will get a point. 

f. Then the first participant is going to be last one and so on. 
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3.4.1.39. Eating  

This game is funny and groups of students can express a simple sentence using the word 

given. In this case, they are going to throw a food in the correct basket of healthy or 

unhealthy food. 

GAME: EATING  

TOPIC: FOOD TIME: 15 minutes 

AIM:  

4
th

 grade: to recognize a healthy or 

unhealthy food and express it orally. 

6
th

 and 5
th

 grades: to recognize a healthy 

or unhealthy food and express orally a 

sentence. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 4
th

 grade (November 8
th

) 

 6
th

 grade (November 20
th

) 

 5
th 

grade (November 20
th

) 

MATERIALS:  

 20 circle card picture boards 

(milk, water, orange juice, salad, 

chocolate, soda, lemonade, 

pancakes, grapes, egg, avocado, 

almond, meat, rice, chicken, 

spaghetti, hot-dog, cookies, 

candies, French fries, etc.) 

 2 tag baskets (A tag= Healthy 

Food, B tag= Unhealthy Food) 

Practice in class: 

Student A: Lemonade is healthy. 

Student B: Pancakes are unhealthy. 

Student C: Avocado is healthy. 

PROCEDURE: 

a. The students are going to form group of four or five and every group is going to 

form a row. 

b. Every group will have 16 cardboards and they have to decide together if that 

food is healthy or not. 

c. Then they will say the food or phrase and will throw it to the appropriate basket, 

if they do it well as a group get a point by every board. 

d. Then the other group will play. 

e. If there is enough time and all groups have participated, individually can play 

again but with five cardboards. 
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3.4.1.40. Charades 2  

A game in which some of the players try to guess a word or phrase from the actions of 

another player who may not speak (Merriam-Webster, 1828). This game is used for 

practicing yes/no questions. 

GAME: CHARADES 2  

TOPIC: This/That TIME: 15 minutes 

AIM: To describe an animal using this 

or that. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 4
th

 grade (November 22
th

) 

 

MATERIALS:  

 Flash picture cards (kitten, puppy, 

lamb, chick, horse, goat, turkey, 

pig, rooster, rabbit, hen, sheep, ox, 

bull, ram, cow, hen, donkey) 

Practice in class: 

Teacher: Close your eyes and choose one. 

Student A: This one. 

Teacher: Stand in front of your partners, 

because they are going to help you. 

Student B: That is a small animal. 

Student A: Is this a baby animal? 

Student C: Yes, it is. 

Student D: That is brown.  

PROCEDURE: 

a. One volunteer is going to pass in front of the class and choose a flash card, 

without seeing it. 

b. The teacher will put the flash card on his front. 

c. The rest of the classmates will help him/her giving some hints about the animal. 

For example: That is small, that is brown. 

d. If the student cannot guess the animal, last hint will be the sound of it or its first 

letter. For example: rooster (kikiriki) 

e. When that student guess correctly, s/he can switch the role with another 

volunteer. 
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3.4.1.41. Get up together 2 

Get up together 2 is a game called by researchers. It is for expressing orally a sentence 

using Present Continuous describing the actions made by their own classmates. Each one 

represents an action and the next one has to say what action is. 

GAME: GET UP TOGETHER 2  

TOPIC: Simple sentences (Subject, 

verb, complement) 

TIME: 15 minutes 

AIM: To express orally a simple 

sentence 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (November 27
th

) 

 5
th

 grade (November 27
th

) 

MATERIALS:  

 1 piece of rope 

 Flash picture cards (action verbs) 

 18 Cards (Yes, No) 

 

Practice in class: 

Teacher: Everyone who has YES, now 

express a sentence, you have 20 seconds. 

Students: I play soccer every day. I like 

video games… 

Teacher: Everyone who has NO, now 

answer. What is s/he doing? 

Students: He is jumping, He is walking, 

etc. 

Student A: You can jump and dance. 

(Students will do the action) 
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PROCEDURE: 

a. Everybody is going to sit in a circle rope; they are going to take the rope with 

both hands. 

b. When the teacher says, “Get up together”, they will get up together holding the 

rope and without touching the floor with their hands, and they will move to the 

other point, where the teacher is. 

c. When they sit, the teacher will give them a card, if the card says “Yes” they have 

to express a sentence one by one, while the other teacher or a volunteer student 

will be counting 1-20. If they cannot, their partners can help him/her. 

d. Then they will get up and return to the start point and the students who have 

“No”, they will choose a person who is going to help them. 

e. That chosen student will take some flash cards and act and their partners have to 

guess what he is doing. 

f. After that, they will get up together and go again to last point. 

g. Another volunteer will be the helper and, in this case, s/he will give some 

commands. For example: You can jump… and their partners will do the action 

without dropping the rope. 
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3.4.1.42. Fishing 

It is a cooperative game named ¨Fishing¨ because the students have to fish sea animals 

and they have to say the name of sea animal they fished and they have to collect them. 

GAME: FISHING  

TOPIC: SEA ANIMALS TIME: 15 minutes 

AIM: To comprehend and say some sea 

animals 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (November 29
th

) 

 

MATERIALS:  

 1 sky-blue nylon 

 20 sea animals with a clip inside 

 2 magnets with wool and little 

sticks 

Practice in class: 

Teacher:  Fish a starfish and an octopus. 

Student A: This is the starfish and this is 

the octopus. 

Teacher:  Fish a turtle and a crab. 

Student B: This is the turtle and this is the 

crab. 

PROCEDURE: 

 

a. The students are going to line up in rows of two. 

b. The first ones of each row will receive a fish stick. 

c. They are going to fish what the teacher says to fish, but then they are going to 

fish two sea animals that they want and they are going to say their names. 

d. When they finish the other first ones will fish. 

 

 

2020 Scholar year 
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3.4.1.43. ABC Bridge 

ABC bridge is a game used to express orally a simple sentence. The participants can use 

the structure: subject, verb and complement. 

GAME: ABC BRIDGE  

TOPIC: ABC Vocabulary TIME: 15 minutes 

AIM: To practice the vocabulary the 

alphabet and express orally a sentence 

or phrase. 

SKILLS: Speaking 

COURSES APPLIED: 

 

 5
th

 grade (February 12
th

) 

 

MATERIALS:  

 Flash cards (Alphabet, just letters) 

 1 basket  

Practice in class: 

Bridge students: What are your letters? 

Students A pair: H and M, He is Mrs. 

Santiago. 

Bridge students: Ok, cross. 

Bridge students: What are your letters? 

Students B pair: B and R, we like polar 

Bears and Rabbits. 

PROCEDURE: 

a. Two volunteers are going to form a bridge. They are going to be face to face with 

4 feet of distance. 

b. The rest of the students are going to line up in rows of two. 

c. Every pair has to choose two flash cards and think in a sentence using those 

letters. 

d. Every pair have to go the bridge walking as twins but then they cannot repeat 

that walking, because they have to do another different.  

e. When they are in front of the bridge, the bridge students are going to ask about 

their letters and the pair is going to answer them. After that there are going to 

cross the bridge doing its walk. 

f. If some pair repeats its walk, they have to switch roles with the students in the 

bridge. The teacher is going to be near to the bridge in order to confirm their 

repetition. 
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3.4.1.44. Guessing back  

In this, pairs of students will guess an adjective that is written on their backs with a 

marker or a finger. When the student will have the opportunity to express yes/no 

question in order to know if the guessing word is correct. 

GAME:  GUESSING BACK  

TOPIC: Adjectives TIME: 15 minutes 

AIM: To practice the adjectives SKILLS: Listening, Writing and 

Speaking 

COURSES APPLIED: 

 

 1
st
 grade-sec (February 17

th
) 

 

MATERIALS:  

 Flash cards  

 

Practice in class: 

Teacher: Choose one. 

Student A: (Stand in front of the board and 

with a marker) 

Student B: (Write the word on his friend‟s 

back) 

Student A: Is the word „Big‟? 

Student B: Yes, it is. 

Teacher: Choose one. 

Student B: (Stand in front of the board and 

with a marker) 

Student A: (Write the word on his friend‟s 

back) 

Student B: Is the word „Small‟? 

Student A: No, it is „Smart‟.  
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PROCEDURE: 

a. By pairs, students are going to pass in front of the board. 

b. One of them is going to be behind the other. S/he is going to choose a flash card 

and write with a marker or with his/her finger the word. S/he has three 

opportunities. 

c. The other student has to guess that word and write it on the board. 

d. After that, the student on the back is going to say if it is correct or not. 

e. Then they are going to switch roles. 

f. Every pair should participate. 
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3.4.1.45. Guessing back 2 

In this, pairs of students will guess the ABC word that is written on their backs with a 

marker or a finger. When the student will have the opportunity to express yes/no 

question in order to know if the guessing word is correct. 

GAME:  GUESSING BACK 2  

TOPIC: ABC vocabulary TIME: 15 minutes 

AIM: To practice ABC vocabulary SKILLS: Listening, Writing and 

Speaking 

COURSES APPLIED: 

 

 5
th

 grade (February 19
th

) 

 

MATERIALS:  

 Flash cards (ABC, just letters) 

 

Practice in class: 

Teacher: Choose one. 

Student A: (Stand in front of the board and 

with a marker) 

Student B: (Write the word on his friend‟s 

back) 

Student A: Is the word „Blue‟? 

Student B: Yes, it is. 

Teacher: Choose one. 

Student B: (Stand in front of the board and 

with a marker) 

Student A: (Write the word on his friend‟s 

back) 

Student B: Is the word „Apple‟? 

Student A: No, it is „Number‟.  
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PROCEDURE: 

a. By pairs, students are going to pass in front of the board. 

b. One of them is going to be behind the other. S/he is going to choose a flash card 

and write with a marker or with his/her finger the word. S/he has three 

opportunities. 

c. The other student has to guess that word and write it on the board. 

d. After that, the student on the back is going to say if it is correct or not. 

e. Then they are going to switch roles. 

f. Every pair should participate. 
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3.4.1.46. The ordinal number is… 

In this game, the participants can practice the ordinal numbers and its pronunciation. 

This game is something fast with the use of flashcards where some students have a 

flashcard and others do not, then everyone says the ordinal number they got and those 

who don´t have the flashcard, they have to write it on the whiteboard and say it. 

GAME:  THE ORDINAL NUMBER 

IS… 

 

TOPIC: ORDINAL NUMBERS TIME: 15 minutes 

AIM: To comprehend and express the 

ordinal numbers. 

SKILLS: Listening, Writing and 

Speaking 

COURSES APPLIED: 

 

 6
th

 grade (February 26
th

) 

 

MATERIALS:  

 Flash cards for two groups (1, 2, 3, 
4, 5, 6, 7, 8, 9, 0, 1

st
, 2

nd
, 3

rd
, 4

th
, 

5
th

, 6
th

, 7
th

, 8
th

, 9
th

, 0
th

, 1
th

,) 

 

Practice in class: 

Group A: eleventh (one student of the 

group is going to tell it to the teacher) 

Group B: thirty fourth (one student of the 

group is going to tell it to the teacher) 

Teacher: The ordinal number for group A 

is thirty-fourth, and for group B is 

eleventh. 

Student N group B: eleventh (this student 

will show the number to the teacher and 

say it)  

Student G group A: thirty fourth (this 

student will show the number to the 

teacher and say it)  

Teacher: Group B gets one point. (Because 

they do it faster and correctly) 
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PROCEDURE: 

a. The students are going to form two groups.  

b. Every group is going to have a group of flash cards. 

c. By turns, every participant of a group is going to say lowly to the teacher an 

ordinal number. This ordinal number is going to be for the other group. 

d. The teacher is going to say loudly the ordinal numbers for each group. 

e. All students have to help in order to guess what that number is.  

f. The first group in guessing is going to go to the teacher tell it. 

g. The teacher will tell him/her if it is correct or not. If it is, his/her group will get a 

point. 

h. After a couple of numbers, the teacher is going to say that they also have to write 

the number on the board. 

i. In this case, the group will win the point, if it writes it correctly. 
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3.4.1.47. Let´s put in order the house 

This game is used to comprehend and express the vocabulary of all the things in the 

house. For example: Curtains, pillow, bed, blanket, poster, lampshade, TV set, sofa, 

lamp, picture, plant, carpet, shower, toilet, towels, sink, shampoo, toothbrush, cooker, 

refrigerator, cupboard, microwave, dinner table, mixer, etc. and students could 

remember better the researchers used small objects to have meaningful learning. 

GAME: LET’S PUT IN ORDER THE 

HOUSE 

 

TOPIC: Objects and parts of the house TIME: 15 minutes 

AIM: To comprehend and express the 

vocabulary of the house. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 5
th 

grade (February 26
th

) 

MATERIALS:  

 20 little plastic balls (curtains, 
pillow, bed, blanket, poster, 

lampshade, TV set, sofa, lamp, 

picture, plant, carpet, shower, toilet, 

towels, sink, shampoo, toothbrush, 

cooker, refrigerator, cupboard, 

microwave, dinner table, mixer, 

etc.)  

 4 label baskets (Bedroom, Living 
room, Bathroom, Kitchen) 

 

Practice in class: 

Student A: The pillow is in the bedroom. 

Student B: The microwave is in the kitchen. 

Student C: The shower is in the bathroom. 

PROCEDURE: 

a. The students are going to form group of four or five and every group is going to 

form a row. 

b. Every group will have 16 cardboards and they have to decide together where the 

object should be. 
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c. Then they will say the objects name and the room; they will throw it to the 

appropriate basket, if they do it well as a group get a point. 

d. Then the other group will play. 

e. If there is enough time and all groups have participated, individually can play 

again but with five cardboards. 

 

3.4.1.48. Holidays and Holidays 

Holidays and holidays is a game used to learn the name of the months and the simple 

structure of sentence (subject, verb and complement). 

GAME:  HOLIDAYS AND HOLIDAYS  

TOPIC: HOLIDAYS TIME: 15 minutes 

AIM: To comprehend and express when 

a holiday is. 

SKILLS: Listening, Writing and 

Speaking 

COURSES APPLIED: 

 

 1
st
 grade-sec (March 2

nd
) 

 

MATERIALS:  

 Flash cards (New Year, Alasitas 
Festivity, Plurinational Day, 

Carnival, Father‟s Day, Easter, 

Children‟s day, Labor‟s day, 

Mother‟s day, Aymara New Year, 

Saint Jhon, Winter vacation, 

Independence‟s day, Flag‟s day, 

Student‟s day, Women‟s day, All 

Saints‟ day, Christmas) 

 

Practice in class: 

Teacher: Choose one. 

Student A: When is Carnival? 

Student B: It is in February. 

Student A: Yes! 

Student B: When is All Saints? 

Student A: It is in October. 
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Student B: No. (shows the picture) 

Student A: ahh, it is in November. 

PROCEDURE: 

a. By pairs, students are going to pass in front of the board. 

b. They are going to be face to face. One of them is going to take out one flash card 

and ask to his classmate When is it? If s/he does not know, the other student can 

show the picture of the holyday. 

c. When the other student guesses the holiday and write it on the board. 

d. After that, the student who has the flash card is going to say if it is correct or not. 

e. Then they are going to switch roles. 

f. Every pair should participate. 
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3.4.1.49. The broken number 

In this game the participants can practice the ordinal and cardinal numbers and its 

pronunciation. This game is something fast with the use of flashcards where some 

students have a flashcard and others do not, then everyone says the ordinal number they 

got and those who don´t have the flashcard, they have to write it on the whiteboard and 

say it. 

GAME 2: THE BROKEN NUMBER  

TOPIC: ORDINAL NUMBERS TIME: 15 minutes 

AIM: To express an ordinal number SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 6
th

 grade (March 6
th

) 

 

MATERIALS:  

 2 markers  

 A white board. 

 Flash cards for two groups (1, 2, 3, 

4, 5, 6, 7, 8, 9, 0, 1
st
, 2

nd
, 3

rd
, 4

th
, 5

th
, 

6
th

, 7
th

, 8
th

, 9
th

, 0
th

, 1
th

,) 

 

Practice in class: 

Student A: Thirty-first. 

Teacher: It is ok. Go! 

Student B: Seventy-seventh. 

Teacher: It is ok. Go! 

 

PROCEDURE: 

a. The students are going to form two groups and they have to form two lines. 

b. The last participant is going to form an ordinal number and say in the teacher‟s 

ear. 

c. If it is correct, s/he will act in front of his/her classmate without speaking. The 

next student will pass the actions to his/her next classmate. 

d. Then the message is going to pass one by one until the first participant who is 

going to be in front of the board, and s/he is going to write it and say it loud and 

do the actions. 

e. If it is correct, they will get a point. 

f. Then the first participant will be last one and so on. 
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3.4.1.50. The paper bridge 

The paper bridge is a game named by the researchers. It is used to express orally a 

sentence using present continuous and describing the actions, which were made by their 

own classmates. Each one represents an action and the next one has to say what action 

is. 

GAME: THE PAPER BRIDGE  

TOPIC: PARTS OF THE HOUSE 

AND PRESENT CONTINUOUS 

TIME: 15 minutes 

AIM: To express orally a sentence 

using the vocabulary of house 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 5
th

 grade (March 4
th

) 

MATERIALS:  

 6 plastic label balls (living room, 
bathroom, bedroom, kitchen, 

laundry) 

 Flash picture cards (write, brush, 

watch TV, water, sleep, cook, eat, 

etc.) 

 Pieces of newspapers 

 1 or 2 little baskets 

 

Practice in class: 

Teacher: Be careful and carry these balls. 

Students: Ok 

Teacher: Good job, now choose a ball and 

give a sentence. These flash cards can help 

you.  

Student A: I am brushing my teeth in the 

bathroom. 

Student B: I am cooking in the kitchen. 

Student C: I am writing in my bedroom. 
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PROCEDURE: 

 

a. The students are going to form groups of three or four. Every group is going to 

form a row.  

b. The participants of one group are going to receive a sheet of newspaper and form 

a long bridge. 

c. The first participant of the group is going to put three balls in the bridge and try 

to carry them to the basket. While they are carrying the balls, the teacher is going 

to put in their bridge two balls more, if they can do it. 

d. When they put the balls in the basket, they will choose one ball and express a 

sentence, the teacher is going to help them showing some verb flash cards. 

e. Everybody is going to express at least a sentence. 

f. When a group finishes the game, another group will play. 

 

 

3.4.1.51. Where do I live? 

This game focuses on pronunciation. It is useful for practicing yes/no questions and the 

use of auxiliary DOES in sentences. Then the students also learn to give address. 

GAME: WHERE DO I LIVE?  

TOPIC: NEIGHBORHOODS TIME: 15 minutes 

AIM: To express an address. SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (March 11
th

) 

MATERIALS:  

 16 recycled paper with 
neighborhoood labels (Sopocachi, 

Miraflores, San Pedro, Los Pinos, 

Calacoto, Mallasa, Mallasilla, 

Achumani, Obrajes, La Florida, 

etc.) 

 A paper band 

 

Practice in class: 

Teacher: 1, 2, 3, go! 

Student A: Do I live in San Pedro? 
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Student B: No, you do not 

Student A: Do I live near here? 

Student C: Yes! 

Student A: Do I live in Calacoto? 

Student D: No, you do not 

PROCEDURE: 

a. The students are going to sit in a circle. 

b. The teacher is going to stick on their backs the papers. 

c. The students should not say what neighborhood is on the back of their 

classmates. 

d. When the teacher says 1, 2, 3, go! Every student will ask some hints at least to 5 

classmates. For example: Do I live in Sopocachi? Is this near here? etc. 

e. If some students could not guess it, they have three opportunities more to ask. 

f. If some couple could not guess it; all their classmates are going to help them, in 

order to get together the point. 

g. If there is enough time, they are going to play again but with their own address. 

h. At least everybody has to guess 3 classmates‟ neighborhoods. 

 

3.4.2. Dynamic activities 

2019 Scholar year 

3.4.2.1. Greeting Song 

This is song used by researcher for practicing greetings and adjectives as: good, great 

and wonderful. The researchers got the song from the following link: 

https://www.youtube.com/watch?v=tVlcKp3bWH8  

DYNAMIC ACTIVITY 1: 

GREETING SONG 

 

TOPIC: Greetings TIME: 15 minutes 

AIM: To Practice Greetings SKILLS: Speaking and listening  
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COURSES APPLIED: 

 

 1
st
 grade of primary 

(June 7
th

) 

 2
nd 

grade of primary 

(June 5
th

) 

MATERIALS:  

 Flash cards (Size letter 8,5*11 inch and two 
copies for each one) 

 Audio 

https://www.youtube.com/watch?v=tVlcKp3bWH8 

EDIT: UNTIL 30 SECONDS AND CHANGE 

FORMAT FROM MP4 TO MP3 

Flash cards: 

Adjectives: Good, Great and Wonderful  

To practice in class: 

Question: How are you? 

Answer: I am good, great or wonderful 

PROCEDURE: 

a. Everybody is going to make a circle in the classroom 

b. Everybody is going to repeat after teacher the adjectives 

(good, great and wonderful) with gestures. 

c. Then, everybody is going to start singing the song. 

d. In the activity everybody has to participate, because if someone does not 

participate. They will not have points 

  

 

3.4.2.2. Mr. Bear asks 

In this dynamic the researchers used a teddy bear where they (Mr., Bear) have to ask the 

first child who is going to have a dialogue with Mr. Bear making a short introduction.  

DYNAMIC ACTIVITY 2: MR. BEAR 

ASKS 

 

TOPIC: Introducing Myself TIME: 15 minutes 

AIM: To Introduce Myself SKILLS: Speaking and listening 

https://www.youtube.com/watch?v=tVlcKp3bWH8
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COURSES APPLIED: 

 

 1
st
 grade of primary (June 14

th
) 

 2
nd

 grade of primary (June 12
th

) 

MATERIALS:  

 

 Teddy bear 

To practice in class: 

Teacher: My name is Mr. Bear. What‟s 

your name?  

Student: My name is…… 

Teacher: I am 6/7 years old. and you?  

Student: I am……years old 

Teacher: Nice to meet you …… 

Student: Nice to meet you too 

PROCEDURE: 

a. Everybody is going to make a circle 

b. Teacher (Mr, Bear) has to ask the first child who is going to have a dialogue with 

Mr. Bear 
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3.4.2.3. Say your number 

In this activity everybody makes a circle and the researchers gave the students bottle 

caps with numbers (1-9). Children have to say a number quickly and consecutively, 

showing their number that they are going to say, for example: one, two, three…and nine. 

DYNAMIC ACTIVITY 3: SAY YOUR 

NUMBER 

 

TOPIC: Numbers TIME: 15 minutes 

AIM: To practice numbers (1-9) SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 2
nd 

grade of primary (June 19
th

) 

MATERIALS:  

 Bottle caps (135)  

 Sheet of paper printed numbers 
from 1 to 9 (150) 

 

 Scotch tape (1) 

 

 Scissor 

 

Practice in class: 

Teacher: start 

Student A: one 

Student B: four 

Student C: nine 

Student D: seven 

PROCEDURE: 

a. Students are going to make a circle 

b. The Teacher gives the students bottle caps with numbers (1-9) 

c. The students have to say a number quickly and consecutively, showing their 

number that they are going to say, for example: one, two, three…and nine, 

according to the number they have in any order. 
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3.4.2.4. Mirror of gestures 

The guides used recycled CDs for this activity where the students are going to form two 

groups of seven or five (it depends on quantity of students) the researchers showed the 

emotions one by one and the children have to make the same gesture that they see. The 

guides show the emotions faster and faster. In the activity, everybody has to participate, 

because if someone does not participate and makes a mistake, they will not have points 

as a group. 

DYNAMIC ACTIVITY 4: MIRROR 

OF GESTURES 

 

TOPIC: Emotions TIME: 15 minutes 

AIM: To practice vocabulary of 

emotions 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 1
st
 grade of primary (June 28

th
) 

 2
nd 

grade of primary (June 26
th

) 

MATERIALS:  

10 Recycled CDs 

• color sheets (orange, red, green, 

yellow and white) 

• Eyes 

• Glue 

To practice in class: 

Emotions: Happy, sad, surprised, tired and 

angry 

PROCEDURE: 

a. The students are going to form two groups of 7 or 5 (it depends on quantity of 

students) 

b. Teacher is going to show the emotions one by one  

c. The children have to make the same gesture that they see. 

d. Teacher shows the emotions faster and faster 

e.  In the activity, everybody has to participate. 
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3.4.2.5. Song parts of the Body 

Parts of the body is an activity where everybody made a circle and children listened the 

audio. Everybody had to imitate the guides` corporal movements of verbs. The 

researchers increase the speed of the movements. And, one guide makes wrong 

movements in order to confuse the children. This song of body parts was obtained from 

the following link: https://www.youtube.com/watch?v=gxphoOOwTbo 

DYNAMIC 

ACTIVITY 5: SONG 

PARTS OF THE 

BODY 

 

TOPIC: 

LIKE/DISLIKE 

TIME: 15 minutes 

AIM: To express 

orally a like or dislike 

SKILLS: Speaking and listening 

COURSES 

APPLIED: 

 

 3
rd

 grade 

(august 2
nd

) 

MATERIALS:  

 Song  

 https://www.youtube.com/watch?v=gxphoOOwTbo 

 

CHANGE FORMAT: FROM MP4 TO MP3 and EDIT: 

IMPORTANT PART IS FROM SECOND 1 TO 13 seconds  

Audio to practice in class: 

Head, shoulders, knees and toes  

PROCEDURE: 

a. Everybody is going to make a circle. 

b. Children are going to listen the audio 

c. Everybody has to imitate the teacher`s corporal movements of verbs. 

d. Teacher increases the speed of the movements. 

e. The other teacher makes wrong movements in order to confuse the children. 

f. In the activity everybody has to participate 

  

 

 

https://www.youtube.com/watch?v=gxphoOOwTbo
https://www.youtube.com/watch?v=gxphoOOwTbo
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3.4.2.6. Pass, pass… like 

The real name of the game is Pass the parcel. Pass the parcel is a classic British party 

game in which a parcel is passed from one person to another. In preparation for the 

game, a prize (or "gift") is wrapped in a large number of layers of wrapping paper or 

reusable fabric bags of different sizes. During the game, music is played as the parcel is 

passed around. (Wikipedia, 2021). But researchers adapted this play according to the 

English class topic and instead of giving some gifts, the students have to say a sentence 

with verb like and dislike. 

DYNAMIC ACTIVITY 6: “PASS, 

PASS…, LIKE” 

 

TOPIC: LIKE/DISLIKE TIME: 15 minutes 

AIM: To express orally a like or dislike SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

  grade (June 14
th

) 

MATERIALS:  

 1 little ball 

 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, like! 

Student A: I like grapes. 

Teacher: Pass, pass, pass, pass, pass, don‟t 

like! 

Student B: I don‟t like fish. 

PROCEDURE: 

a. The students are sitting in the classroom. 

b. The teacher is going to give the ball to one student who is sit in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

d. When the teacher says “I like”, the student who has the ball will say a sentence 

with like or dislike. 

e. The next student who has the ball will repeat her/his classmates‟ like and her/his 

own likes. For example: “Tom like bananas, I like pizza” and so on. 
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3.4.2.7. Pass, pass, pass …, insect 

The game was adapted according to the English class topic we used a balloon and 

instead of giving some gifts, the students have to say the name of the insect. 

DYNAMIC ACTIVITY 7: “PASS, 

PASS, PASS…, INSECT” 

 

TOPIC: Insects TIME: 15 minutes 

AIM: To express orally an insect SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 3
rd

 grade (August 4
th

) 

 

MATERIALS:  

 

 1 little ball 

 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, 

Insect! 

Student A: Grasshopper. 

Teacher: Pass, pass, pass, pass, pass, 

Insect! 

Student B: Honeybee 

PROCEDURE: 

a. The students need to be seated in the classroom. 

b. The teacher is going to give the ball to one student who is sit in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

d. When the teacher says “Insect”, the student who has the ball will say some insect 

using that s/he remembers, and so on. However, nobody has to repeat the same 

insect. 

e. When a student has the ball for 3 times, s/he should sing or dance an English 

song. 
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3.4.2.8. Tell me the number 

Tell me the number is a fast activity where children have to say a number quickly when 

guides ask “What number is it?” showing the flashcard of number. 

DYNAMIC ACTIBITY 8: TELL ME 

THE NUMBER 

 

TOPIC: NUMBERS TIME: 15 minutes 

AIM: To express numbers. SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 1
st
 grade (July 26

th
 ) 

 2
nd

 grade (July 24
th

 ) 

MATERIALS:  

 flash cards of numbers (1-20) 

 

Practice in class: 

Teacher: What number is it? 

Students: ten 

PROCEDURE: 

a. Teacher divides students in two groups 

b. Teacher asks “What number is it?” showing the flashcard of number 

c. Students have to tell the number 
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3.4.2.9. Where is the insect? 

In this dynamic was used different flashcard colors with diverse insects on each 

flashcard. This activity reinforces listening, because when the guide asks a question 

“where is the insect?” the same guide answer the name of some color, the student have 

to listen and write on the board. 

DYNAMIC ACTIVITY 9: “WHERE IS 

THE INSECT?” 

 

TOPIC: colors TIME: 15 minutes 

AIM: To remember the correct writing 

of colors’ names 

SKILLS: listening 

COURSES APPLIED: 

 

 1
st
 grade (August 16

th
 ) 

2
nd

 grade (August 14
th

 ) 

MATERIALS:  

 White board 

 Markers  

 

Practice in class: 

Teacher: write YELLOW 

PROCEDURE: 

a. Each student is going to go in front of the class 

b. Teacher says “yellow” 

c. Student has to write correctly, if s/he cannot, teacher remember him/her. 
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3.4.2.10. Fruits 

Fruits is a class activity where the students are going to line up in rows of two or in 

pairs. After two pairs should have a piece of elastic and when the teacher says “1, 2, 3, 

Two pairs should have a band with magnets on the head, then the students have to pick 

the cups with a picture of fruit. 

DYNAMIC ACTIVITY 10: FRUITS  

TOPIC: Name of Fruits TIME: 15 minutes 

AIM: To remember the name of fruits. SKILLS: listening 

COURSES APPLIED: 

 

 1
st
 grade (August 23

rd
 ) 

 2
nd

 grade (August 21st ) 

MATERIALS:  

 

 20 metal cups with a picture of 

fruit. 

 2 hair bands whit magnetics 

 

Practice in class: 

Teacher: melon, strawberry, banana, etc 

PROCEDURE: 

a. The students are going to line up in rows of two or in pairs. 

b. Two pairs should have a piece of elastic and when the teacher says “1, 2, 3, Build 

the house”, they will take a color cup and build a pyramid using the elastic. 

When a pair of students finish, they would explain what rooms they have in their 

house and the other pair of students the same, even if they did not finish it. 

c. The other pair of classmates are going to play the game. 
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3.4.2.11. Pyramids 

In this activity students formed 2 lines one for days and the other one for months, the 

from a specific place, a student is going to throw the 3 balls and try to knock down the 

pyramid. The student told what months are on the floor. The same student should build 

again the pyramid for his/her partner and go to the other line. 

DYNAMIC ACTIVITY 11: 

PYRAMIDS 

 

TOPIC: Months of the year and days of 

the week 

TIME: 15 minutes 

AIM: To say the months and days. SKILLS: Speaking 

COURSES APPLIED: 

 

 4
th

 grade (June 7
th

) 

MATERIALS:  

 6 little balls 

 7 plastic cups with a day label 

 12 plastic cups with a month label 

 

Practice in class: 

Teacher: What months are on the floor? 

Student A: September, October, 

December… 

Teacher: What days are on the floor? 

Student B: Monday, Friday, Saturday… 

PROCEDURE: 

a. The students are going to form two lines one for days and the other one for 

months. 

b. From a specific place, a student is going to throw the three balls and try to knock 

down the pyramid. 

c. Then the student is going to tell what months are on the floor. 

d. The same student should build the pyramid again for his/her partner and go to the 

other line. 
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3.4.2.12. Pass, pass, …, like 

The researchers adapted the Pass the parcel play according to the English class topic 

and instead of giving some gifts, the students have to say a sentence with verb like and 

dislike. 

DYNAMIC ACTIVITY 2: “PASS, 

PASS…, LIKE” 

 

TOPIC: LIKE/DISLIKE TIME: 15 minutes 

AIM: To express orally a like or dislike SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (June 14
th

) 

MATERIALS:  

 1 little ball 

 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, like! 

Student A: I like grapes. 

Teacher: Pass, pass, pass, pass, pass, do not 

like! 

Student B: I do not like fish. 

 

PROCEDURE: 

a. The students are sit down in the classroom. 

b. The teacher is going to give the ball to one student who sits in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

d. When the teacher says “I like”, the student who has the ball will name a sentence 

with like or dislike. 

e. The next student who has the ball will repeat her/his classmates‟ like and her/his 

own likes. For example: “Tom like bananas, I like pizza” and so on. 
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3.4.2.13. Pass, pass, pass, …, Stop 

This activity is about students need to be sit down in the classroom, then the guide to 

give the ball to one student who is sit in one corner, When the guide says “PASS, PASS, 

PASS…” the student will pass to her/his classmate by side and so on. 

When the teacher says, “Stop”, the student who has the ball will say a sentence using a 

preposition, and so of. And, when a student has the ball for 3 times, s/he should sing or 

dance an English song. 

DYNAMIC ACTIVITY 2: “PASS, 

PASS, PASS…, STOP” 

 

TOPIC: PREPOSITIONS (IN, ON, AT) TIME: 15 minutes 

AIM: To express a sentence using a 

preposition. 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (July 31
st
) 

 5
th

 grade (August 14
th

) 

 

MATERIALS:  

 1 little ball 

 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, Stop! 

Student A: I live in La Paz. 

Teacher: Pass, pass, pass, pass, pass, Stop! 

Student B: My birthday is on September 

12
th

. 

PROCEDURE: 

a. The students need to be sit down in the classroom. 

b. The teacher is going to give the ball to one student who is sit in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

d. When the teacher says, “Stop”, the student who has the ball will say a sentence 

using a preposition, and so on. 

e. When a student has the ball for 3 times, s/he should sing or dance an English 

song. 
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3.4.2.14. Pass, pass, pass, …, Insect 

This activity is about students need to be sit down in the classroom, then the guide to 

give the ball to one student who is sit in one corner, When the guide says “PASS, PASS, 

PASS…” the student will pass to her/his classmate by side and so on. 

When the teacher says, “Stop”, the student who has the ball will say some insect. When 

a student has the ball for 3 times, s/he should sing or dance an English song. 

DYNAMIC ACTIVITY 2: “PASS, 

PASS, PASS…, INSECT” 

 

TOPIC: Insects TIME: 15 minutes 

AIM: To express orally an insect SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (August 4
th

) 

 

MATERIALS:  

 

 1 little ball 

 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, 

Insect! 

Student A: Grasshopper. 

Teacher: Pass, pass, pass, pass, pass, 

Insect! 

Student B: Honeybee 

PROCEDURE: 

a. The students need to be sit down in the classroom. 

b. The teacher is going to give the ball to one student who sits in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate who is next to him/her and so on. 

d. When the teacher says “Insect”, the student who has the ball will name an insect 

using vocabulary that he/she remembers, and so on. However, nobody has to 

repeat the same insect. 

e. When a student has the ball for 3 times, s/he should sing or dance an English 

song. 
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3.4.2.15. Jump to 

This is that students, a group of 8 students will line up in rows of two (in pairs). They 

will jump to the right side if they listen a singular noun, if it is plural they will jump to 

the left side by pairs, then the teacher is going to say a singular or plural noun. They will 

have 3 opportunities if they are wrong, they will sit down. If they want, they can replace 

the teacher in order to say a noun. 

The game ends with one pair of students. If there is enough time, these students will be 

the new speakers of the game. 

DYNAMIC ACTIBITY 5: JUMP TO  

TOPIC: PLURALS TIME: 15 minutes 

AIM: To comprehend and express 

orally a plural or singular noun. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 4
th

 grade (August 30
th

) 

MATERIALS:  

 Optional flash cards of plural 

nouns 

 

Practice in class: 

Teacher: mice 

Students: mice (jump to left) 

Teacher: child (jump to right) 

Teacher: A and B, can you help me? 

Students A and B: mouse 

Students: mouse (jump to right) 
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PROCEDURE: 

a. First, a group of 8 students will line up in rows of two (in pairs). 

b. They will jump to the right side if they listen a singular noun, if it is plural they 

will jump to the left side by pairs. 

c. Then the teacher is going to say a singular or plural noun. They will have 3 

opportunities if they are wrong, they will sit down. If they want, they can replace 

the teacher in order to say a noun. 

d. The game ends with one pair of students. 

e. If there is enough time, these students will be the new speakers of the game. 

 

 

3.4.2.16. Where is it? 

Where is it?  is a dynamic where the students formed groups of 4, and one of them was 

the mixer. The other ones have to sit down in front of him/her. The mixer is going to 

have 4 or 5 flash cards, and s/he is going to choose one in order to ask about it. 

Then the mixer is going to show the picture of the flash cards and put them on the desk, 

showing the face that does not have the picture. After that, s/he is going to mix them and 

ask, “Where is the „caterpillar‟?”. Everybody is going to guess orally a position, saying, 

“The caterpillar is here or It‟s here”, and the person who guess right 3 times, s/he is 

going to switch roles with the mixer. 

DYNAMIC ACTIVITY 2: “WHERE IS 

IT?” 

 

TOPIC: INSECTS TIME: 15 minutes 

AIM: To ask and answer a question 

using the vocabulary. 

SKILLS: Speaking and listening 
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COURSES APPLIED: 

 

 6
th

 grade (September 4
th

) 

 4
th

 grade (September 6
th

) 

 5
th

 grade (October 16
th

) 

MATERIALS:  

 Flash picture cards (ant, honeybee, 
cockroach, grasshopper, caterpillar, 

bug, mosquito, butterfly, spider, 

worm, dragonfly, beetle, centipede, 

earwig, fly, snail, etc.) 

 

Practice in class: 

Teacher: Where is the ladybug? 

Student A: The ladybug is here. 

Student B: It is there. 

Student C: It is here. 

Teacher: You are right A three times! Now 

you are going to be the mixer. 

PROCEDURE: 

a. The students are going to form groups of 4, and one of them is going to be the 

mixer. The other ones have to sit down in front of him/her. 

b. The mixer is going to have 4 or 5 flash cards, and s/he is going to choose one in 

order to ask about it. 

c. Then the mixer is going to show the picture of the flash cards and put them on 

the desk, showing the face that does not have the picture. 

d. After that, s/he is going to mix them and ask, “Where is the „caterpillar‟?” 

e. Everybody is going to guess orally a position, saying, “The caterpillar is here or 

It‟s here”, and the person who guess right 3 times, s/he is going to switch roles 

with the mixer. 
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3.4.2.17. Building the house 

The students are going to line up in rows of two or in pairs. Two pairs had a piece of 

elastic and when the guide says “1, 2, 3, Build the house”, they have taken a color cup 

and build a pyramid using the elastic. When a pair of students finished, they explained 

what rooms they have in their house and the other pair of students the same, even if they 

did not finish it. Then another pair of classmates plays the game. 

DYNAMIC ACTIVITY 1: BUILDING 

THE HOUSE 

 

TOPIC: Parts of the house TIME: 15 minutes 

AIM: To express what rooms are in the 

house 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 5
th

 grade (September 11
th

) 

 6
th

 grade (November 6
th

) 

MATERIALS:  

 12 plastic cups with a part of the 

house label (six in one color and 

the other) 

 2 short pieces of elastic or hair 

bands  

 8 Short pieces wool (tie 4 for 

every elastic) 

Practice in class: 

Teacher: 1, 2, 3, Build the house! 

Students group A: This house has a 

bathroom, a living room, a bedroom, an 

attic, a kitchen and a dining room. 

Students group B: This house has a 

kitchen, a living room, a dining room and 

an attic. 

PROCEDURE: 

a. The students are going to line up in rows of two or in pairs. 

b. Two pairs should have a piece of elastic and when the teacher says “1, 2, 3, Build 

the house”, they will take a color cup and build a pyramid using the elastic. 

When a pair of students finish, they would explain what rooms they have in their 

house and the other pair of students the same, even if they did not finish it. 

c. Then another pair of classmates are going to play the game. 
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3.4.2.18. I see, I see… 

The researchers put the things around the classroom. The students formed groups of 3 or 

4 or in pairs. One of them sat down in front of them and chose some objects in order to 

use plurals while the other ones close their eyes, then that student told to the teacher the 

chosen group of objects. 

That student started to tell some hints about the objects saying, “I see, I see some 

objects, they are small, they are green, etc. “After that, the other students may ask some 

questions if they want and give a possible answer. If one of them guesses correctly, s/he 

switched roles with the other student and chose another object. Then the game starts 

again. 

DYNAMIC ACTIVITY 1: I SEE, I 

SEE… 

 

TOPIC: PLURALS TIME: 15 minutes 

AIM: To describe some group of things SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 4
th

 grade (September 13
th

) 

MATERIALS:  

 

 Objects or toys (mice, fish, dolls, 

etc.) 

 Flash cards (teeth, feet, children, 

men, women, etc.) 

 

Practice in class: 

Student A: I see, I see some objects, they 

are small, they are green, etc. 

Student B: pencils? 

Student C: sharpeners? 

Student A: Yes B/ You are right B. 
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PROCEE: 

a. The teachers should put the things around the classroom. 

b. The students are going to form groups of 3 or 4 or in pairs. 

c. One of them should be sit down in front of them and choose some objects in 

order to use plurals while the other ones close their eyes. 

d. Then that student is going to tell to the teacher the chosen group of objects. 

e. That student will start to tell some hints about the objects saying, “I see, I see 

some objects, they are small, they are green, etc.” 

f. After that, the other students may ask some questions if they want and give a 

possible answer. 

g. If one of them guesses correctly, s/he will switch roles with the other student and 

choose another object. Then the game starts again. 

 

3.4.2.19. I see, I see, … 2 

The researchers put the things around the classroom. The students form groups of 3 or 4 

or in pairs. One of them sits down in front of them and chooses an object or toys, then 

that student will tell to the teacher the chosen object. 

That student starts to tell some hints about the objects saying, “I see, I see one object”. 

After that, the other students may ask some questions if they want and give a possible 

answer. If one of them guess correctly, s/he will switch roles with the other student and 

chose another object. Then the game starts again. 

DYNAMIC ACTIVITY 1: I SEE, I 

SEE…2 

 

TOPIC: FARM AND BABY ANIMALS TIME: 15 minutes 

AIM: To describe animals. SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (September 18
th

) 

 5
th

 grade (September 18
th

) 

MATERIALS:  

 Objects or toys  

 Flash picture cards (farm 

animals) 

 

Practice in class: 
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Student A: I see, I see an animal. 

Student B: What color is it? 

Student A: It is brown 

Student C: Is it big? 

Student A: No it is not 

PROCEDURE: 

a. The teachers should put the things around the classroom. 

b. In pairs or groups of 3 or 4 students. 

c. One of them should be sit down in front of them and choose an object in the 

classroom while the other ones close their eyes. 

d. Then that student will tell to the teacher the chosen object. 

e. That student will say, “I see, I see an animal…” 

f. Then the other students will ask some questions in order to get some hints. For 

example: what color is it? Is it big? In addition, the students will answer them. 

g. If one of them guesses correctly, s/he will switch roles with the other student and 

choose another object. Then the game starts again until every student 

participates. 

 

 

3.4.2.20. Pass, pass, …., draw 

In this activity the guide writes some plurals on the board. All students are sat down. 

The guide will give the ball to one student who is sit in one corner. When the guide says 

“PASS, PASS, PASS…” the student passed to her/his classmate by side and so on. 

When the teacher says, “Draw”, the student who has the ball chose a plural form and 

draw it on the board. Then s/he will say a sentence. When a student has the ball for 3 

times, s/he should sing or dance an English song. 

DYNAMIC ACTIVITY 2: “PASS, 

PASS…, DRAW” 

 

TOPIC: PLURALS TIME: 15 minutes 

AIM: To express orally a sentence using 

a plural 

SKILLS: Speaking and listening 
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COURSES APPLIED: 

 

 5
th

 grade (September 25
th

) 

 6
th

 grade (October 2
nd

) 

 

MATERIALS:  

 1 Marker 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, 

Draw! 

Student A: I brush my teeth every 

morning. 

Teacher: Pass, pass, pass, pass, pass, 

Draw! 

Student B: I do not like mice. 

PROCEDURE: 

a. The teacher should write some plurals on the board. 

b. All students are sit down. 

c. The teacher is going to give the ball to one student who is sit in one corner. 

d. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

e. When the teacher says, “Draw”, the student who has the ball will choose a plural 

form and draw it on the board. Then s/he will say a sentence.  

f. When a student has the ball for 3 times, s/he should sing or dance an English 

song. 

3.4.2.21. Abilities 

This activity consists of form a row. Then students will take a ball by random and will 

say if they Can or Can‟t do it. After that they are going to throw it to the correct basket. 

Every student is going to participate with 4 balls. Then they will give back the balls to 

the teacher in order to continue the activity. 

DYNAMIC ACTIVITY: ABILITIES  

TOPIC: CAN TIME: 15 minutes 

AIM: To express orally an ability. SKILLS: Reading and Speaking 



 

174 

 

COURSES APPLIED: 

 

 5
th

 grade (November 6
th

) 

 

MATERIALS:  

 

 10 Plastic label balls (play soccer, 

play basketball, read, swim, jump, 

write, drive a car ride a bike, sing, 

dance, etc.) 

 2 label baskets (CAN, CAN‟T) 

 

Practice in class: 

Student A: I can play soccer, I cannot 

dance, I can jump, I cannot swim. 

Student B: I cannot sing, I can write, I 

cannot play basketball, I can ride a bike. 

PROCEDURE: 

a. Individuals or in pairs, the students are going to form a row. 

b. They are going to take a ball by random and say if they Can or cannot do it. 

c. Then they are going to throw it to the correct basket. 

d. Every student is going to participate with four balls. 

e. Then they will give back the balls to the teacher in order to continue the activity. 

3.4.2.22. The beanpyramid 

In this dynamic since the speaker has finished their presentation, they are going to invite 

to the public to play a game. Individually or in pairs, the listeners build the Pryramid 

bean, in 20 seconds. 

However, there was one cup that does not have relation with beans. Therefore, they had 

to be careful. At the end, they knew what that word was. 

DYNAMIC ACTIVITY 1: THE 

BEANPYRAMID 

 

TOPIC: BEANS PRESENTATION TIME: 15 minutes 

AIM: To explain a game and make 

public to participate in that game. 

SKILLS: Speaking and listening 
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COURSES APPLIED: 

 

 6
th

 and 5
th

 grade (November 30
th

) 

 

MATERIALS:  

 7 plastic cups with vocabulary 
about beans (correct: cotton, water, 

proteins, vitamins, antioxidants, 

diabetes) (wrong: fruit) 

 

Practice in class: 

Student: Do you want to play a game? 

Public: Yes. 

Student: You have 20 seconds for building 

this pyramid. But there is a wrong cup. 

PROCEDURE: 

a. Once speakers have finished their presentation, they are going to invite to the 

public to play a game. 

b. Individually or in pairs, the listeners should build the Pryramidbean, in 20 

seconds. 

c. However, there will be one cup that does not have relation with beans. Therefore, 

they will have to be careful. 

d. At the end, they will know what that word was. 

 

3.4.2.23. The tomatoballon 

Once speakers have finished their presentation, they asked if somebody can draw 

something about the presentation. The speakers gave one by one a marker in order to 

draw something that they remember. Finally, they gave thanks to the public for their 

participation. 

DYNAMIC ACTIVITY: THE 

TOMATOBALLOON 

 

TOPIC: TOMATO PRESENTATION TIME: 15 minutes 

AIM: To ask a question in order to do 

the activity for the public. 

SKILLS: Speaking and listening 
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COURSES APPLIED: 

 

 4
th

 and 3
rd

 grades (November 

30
th

) 

MATERIALS:  

 1 or 2 balloons 

 2 markers 

 

Practice in class: 

Student: Can you draw something about 

tomatoes? 

Public: Yes. 

Student: This is the marker. (Give the 

marker for drawing) 

PROCEDURE: 

a. Once speakers have finished their presentation, they will ask if somebody can 

draw something about the presentation. 

b. The speakers will give one by one a marker in order to draw something that they 

remember. 

c. Finally, they will give thanks to the public for their participation. 
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3.4.2.24. The house 

Every student will listen individually the audio. After that, they will answer what part of 

the house is that one. They got a point according to their correct answers. 

DYNAMIC ACTIVITY: THE HOUSE  

TOPIC: PARTS OF THE HOUSE  TIME: 10 minutes 

AIM: To comprehend and respond what 

part of a house is. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 6
th

 grade (December 4
th

) 

 

MATERIALS:  

 1 cell phone and earphones with 

5 audios that describe the 

different parts of a house.  

 

Practice in class: 

Teacher: Audio 1, What part of the house 

is this one? 

Student: This is the living room. 

Teacher: Audio 2, What part of the house 

is this one? 

Student: This is the bedroom. 

PROCEDURE: 

a. Every student is going to listen individually the audios. 

b. After they have listened an audio, they will answer what part of the house is that 

one. 

c. They are going to get a point according to their correct answers. 
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3.4.2.25. Shadows 

Every student did this activity near to the window. The guide showed them a shadow 

and the student have to see it on the window and try to guess what insect is it. They are 

going to get a point according to their correct answers. 

DYNAMIC ACTIVITY: SHADOWS  

TOPIC: INSECTS TIME: 10 minutes 

AIM: To comprehend and respond 

whose are those shadows. 

SKILLS: Listening and Speaking 

COURSES APPLIED: 

 

 5
th

 grade (December 4
th

) 

 

MATERIALS:  

 5 shadow insects  

 

Practice in class: 

Teacher: What insect is it? 

Student: It is a spider. 

Teacher: What insect is it? 

Student: It is a caterpillar. 

PROCEDURE: 

a. Every student is going to do this activity near to the window. 

b. The teacher is going to show them a shadow and the student have to see it on the 

window and try to guess what insect is it. 

c. They are going to get a point according to their correct answers. 
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3.4.2.26. Fishing food 

Everybody participates individually. One student has a stick in order to fish the food and 

put in their correct cup. They will get a point according to their correct answers. 

DYNAMIC ACTIVITY: FISHING 

FOOD 

 

TOPIC: FOOD TIME: 15 minutes 

AIM: To comprehend the food 

vocabulary 

SKILLS: Listening and Reading 

COURSES APPLIED: 

 4
th

 grade (December 6
th

) 

 

MATERIALS:  

 16 foods with a clip inside 

 1 fishing stick with a magnet 

 2 plastic cups with labels (Healthy, 
Unhealthy)  

 

Practice in class: 

Teacher: Fish the healthy and unhealthy 

food and put in their correct cups. 

Student: Ok. I‟ve finish. 

Teacher: (If there is a mistake she is going 

to ask) Are French fries healthy food? 

Student: mmm No. 

 

PROCEDURE: 

a. Everybody is going to participate individually. 

b. One student is going to have a stick in order to fish the food and put in their 

correct cup. 

c. They are going to get a point according to their correct answers. 

2020 Scholar year 
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3.4.2.27. Go activities 

In rows of 3 students. Every student sits on the left corner chose a flash. The student in 

the middle covered his/her eyes with a scarf. When the guide said: “Actions”, the first 

student told in low voice the action to the blind student. After, the second student 

performed that activity using hands, movements, etc., but without speaking. Then the 

third student guessed what activity is doing his/her partner. When they finish, they will 

rise their hands and they will play again but switching roles. 

DYNAMIC ACTIVITY: GO 

ACTIVITIES 

 

TOPIC: ACTIVITIES TIME: 15 minutes 

AIM: To comprehend and express the 

outside activities. 

SKILLS: Listening and Reading 

COURSES APPLIED: 

 

 1
st
 grade-sec (February 10

th
) 

 

MATERIALS:  

 8 Flash cards (go shopping, go 
fishing, go swimming, go sailing, 

go skating, go riding, go camping, 

go jogging) 

 

Practice in class: 

Teacher: Actions 

Student A: go riding. (Low voice) 

Student B: (s/he is acting without speak) 

Student C: Is it Go fishing? 

Student A: No. 

Student C: Is it Go riding? 

Student A: Yes! 
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PROCEDURE: 

a. In rows of 3 students. 

b. Every student who is sit on the left corner is going to choose a flash. 

c. The student in the middle is going to cover his/her eyes with a scarf. 

d. When the teacher says: “Actions”, the first student will tell in low voice the 

action to the blind student.  

e. After, the second student will perform that activity using hands, movements, etc., 

but without speaking. 

f. Then the third student will guess what activity is doing his/her partner. 

g. When they finish, they will rise their hands and they will play again but 

switching roles. 

 

3.4.2.28. Clothing 

Everybody sits down in a circle. The guide gives them, in pairs, 3 little pieces of papers 

in order to write one color and clothing. They have to write the same color and cloth in 

the 3 pieces. For example: Blue Shirt, blue shirt and blue shirt. The guide will collect 

them and put one of them in a basket and the other two cards in another basket or bag. 

Then s/he mixes the basket with more flash card and gives one to every student. The 

other basket is in the center. If the guide wants s//he can play and take out from the 

basket one flash card and said “Who is wearing….?”, or it can be a student if the number 

of them are odd. 

The students who had the flash card have to turn over their positions, while the person in 

the center had to get a place of them. Then the person who is in the center has to take out 

other flash card. In this way students will practice more linguistics skills. 

DYNAMIC ACTIVITY: CLOTHING  

TOPIC: COLOR AND CLOTHING TIME: 15 minutes 

AIM: To practice the vocabulary of 

color and clothing 

SKILLS: Writing, Speaking, Listening, 

and Reading 
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COURSES APPLIED: 

 

 6
th

 grade (February 12
th

) 

 

MATERIALS:  

 18 little pieces of paper 

 9 pens or markers 

 2 plastic baskets  

 

Practice in class: 

Teacher or student: Who is wearing a blue 

shirt? 

Student A: me! (This student has the blue 

shirt card, so s/he is going to change 

his/her place with the other student B who 

has it too) 

Student B: me! (This student has the other 

blue shirt card too, so s/he is going to 

change his/her place with the other 

student) 

Teacher or a student: (s//he has to get a 

place from the persons who are changing 

their places) 

Student B: (lost his/her place so s/he is 

going to take out another flash card) Who 

is wearing yellow sneakers) 

PROCEDURE: 

a. Everybody is going to sit in a circle. 

b. The teacher is going to give them by pairs 3 little piece of papers in order to 

write one color and clothing. They have to write the same color and cloth in the 3 

pieces. For example: Blue Shirt, blue shirt and blue shirt. 

c. The teacher is going to collect them and put one of them in a basket and the other 

two cards in another basket or bag. 

d. Then s/he is going to mix the basket with more flash card and give one to every 

student. The other basket is going to be in the center. 

e. If the teacher wants s//he can play and takes out from the basket one flash card 

and says “Who is wearing….?”, or it can be a student if the number of them are 

odd. 

f. The students who has the flash card have to turn over their positions, while the 

person in the center has to get a place of them.  

g. Then the person who is in the center has to take out other flash card. 
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3.4.2.29. Go activities 2 

In rows of 3 students. Every student sat down, and the student who is in the left corner 

will choose a flash. The student in the middle will cover his/her eyes with a scarf. When 

the guide said: “Actions”, the first student tells in low voice the action to the blind 

student. After, the second student performed that activity using hands, movements, etc., 

but without speaking. Then the third student will guess what activity is doing his/her 

partner. When they finish, they will rise their hands and they play again but switching 

roles. The researchers have designed this activity in order to practice the vocabulary 

given through movements. 

DYNAMIC ACTIVITY: GO 

ACTIVITIES 2 

 

TOPIC: ACTIVITIES TIME: 15 minutes 

AIM: To comprehend and express the 

activities. 

SKILLS: Listening and Reading 

COURSES APPLIED: 

 

 6
th

 grade (February 19
th

) 

 

MATERIALS:  

 Flash cards (play the guitar, dance, 
read a book, write, drive a car, sail 

a boat, ride a horse, fly a plane, 

clean your room, cook dinner, plant 

some flowers, water the plants.) 

 

Practice in class: 

Teacher: Actions 

Student A: Water the plants. (Low voice) 

Student B: (s/he is acting without speak) 

Student C: Is it plants? 

Student A: No. 

Student C: Is it Water the plants? 

Student A: Yes! 
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PROCEDURE: 

a. In rows of 3 students. 

b. Every student sit on the left corner is going to choose a flash. 

c. The student in the middle is going to cover his/her eyes with a scarf. 

d. When the teacher says: “Actions”, the first student will tell in low voice the 

action to the blind student.  

e. After, the second student will perform that activity using hands, movements, etc., 

but without speaking. 

f. Then the third student will guess what activity is doing his/her partner. 

g. When they finish, they will rise their hands and they will play again but 

switching roles. 

 

3.4.2.30. Drama plays 

This activity consists on students who are going to form three groups, one of 7, other of 

5 and another of 4. They will decide who character they are going to perform. They will 

read the scripts. For the next class they will practice it. 

DYNAMIC ACTIVITY: DRAMA 

PLAYS 

 

TOPIC: DRAMA TIME: 15 minutes 

AIM: To organize as a group in order to 

performance the characters of a drama. 

SKILLS: Listening, Speaking and 

Reading 
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COURSES APPLIED: 

 

 1
st
 grade (March 9

th
) 

 

MATERIALS:  

 THE CRAZY STORY PLAY (Pdf) 

(7 characters minimum) 

 THE LITTLE RED RIDING 
HOOD PLAY (Pdf) (5 characters 

minimum) 

 HANSEL AND GRETEL PLAY 
(Pdf) (4 characters minimum) 

 

Practice in class: 

Teacher: You are going to performance 

Hanse and Gretel Play. 

Student A: I am going to be Hansel 

Student B: I am going to be Gretel. 

Student C: I am going to be the father. 

Student D: I am going to be the narrator. 

Student A: Karen is going to be the 

stepmother.  

PROCEDURE: 

a. Students are going to form three groups, one of 7, other of 5 and another of 4. 

b. They are going to decide who character they are going to perform. 

c. They are going to read the scripts. 

d. For the next class they are going to practice.  

 

 

3.4.2.31. Pass, pass, …, video 

In this activity the students needed to be sit down in the classroom. The guide will give 

the ball to one student who is sit down in one corner. When the guide said “PASS, 

PASS, PASS…” the student passes to her/his classmate by side and so on. When the 

guide said, “Video”, the student who has the ball will express a sentence in present 

continuous, and so on. When a student has the ball for 3 times, s/he will do something in 
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front of their classmates and they said what s/he is doing. Thus, students can practice 

speaking in a fun way. 

DYNAMIC ACTIVITY 2: PASS, PASS, 

…, VIDEO 

 

TOPIC: PRESENT CONTINUOUS TIME: 15 minutes 

AIM: To express a sentence in present 

continuous 

SKILLS: Speaking and listening 

COURSES APPLIED: 

 

 6
th

 grade (March 11
th

) 

MATERIALS:  

 1 little ball 

Practice in class: 

Teacher: Pass, pass, pass, pass, pass, 

Video! 

Student A: He is playing soccer. 

Teacher: Pass, pass, pass, pass, pass, 

Video! 

Student B: She is reading. 

PROCEDURE: 

a. The students need to be sit down in the classroom. 

b. The teacher is going to give the ball to one student who is sit in one corner. 

c. When the teacher says “PASS, PASS, PASS…” the student will pass to her/his 

classmate by side and so on. 

d. When the teacher says, “Video”, the student who has the ball will say a sentence 

in present continuous, and so on. 

e. When a student has the ball for 3 times, s/he should do something in front of 

their classmates and they are going to say what s/he is doing. 

 

3.5 EVALUATION 

In education, “evaluation is concerned with assessing the effectiveness of teaching, 

teaching strategies, methods and techniques. It provides feedback to the teachers and 

their teaching and the learners about their learning”, it was asserted by Arihant Experts 

(2021, p. 523).  Due to the assessment is a very important tool for the teaching-learning 
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process, it helped the researchers to know how much children learned and if the applied 

methods helped children in their learning. 

In this project we assessed the effectiveness of cooperative games and dynamics, which 

are based on Total Physical Response and Montessori methods, in the improvement of 

the speaking English skill. Consequently, the Speaking English skill was measured 

through a pre test and post test because they are used in a quasi-experimental design. 

Then, as we were working with 6 courses that were established by school, it was 

adequate to use a pre-test and pos test design in order to study the dependent variable in 

the same groups. In fact, Salinas & Cárdenas affirm (2009, p. 89) that this kind of design 

compares the existence or not of significant differences between two groups, in which 

participants are not assigned randomly. 

Therefore, the pre and post-test designs is explain in the next paragraphs. 

3.5.1 Pre test 

There are some concepts from different authors about a pre-test. According to Berry 

(2008) pre-test can be used at the beginning of a course to establish a subject knowledge 

baseline; then Centro Virtual Cervantes (2022) expresses it is called pilot testing or 

preliminary testing; finally, pre-test is an initial assessment designed to measure existing 

characteristics before some intervention, (…) is introduced, it was defined by the 

American Psychological Association (2022). In this project, it is the preliminary test 

used to know the existing characteristics of dependent variable, which was the speaking 

English skill. 

The pre-test was designed according to the curriculum of the English subject for every 

two courses, and it was used at the beginning of the project. So, the researchers 

elaborated three different pre-tests: one for 1
st
 and 2

nd
 grade, the other one for 3

rd
 and 4

th
 

grades and the last one for 5
th

 and 6
th

 grade, in 2019. (Appendixes C1-A, C1-B and C1-

C) 
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3.5.2 Post test 

According to Lexicon, an online dictionary from Oxford, (2022) a post-test is “a test 

taken after a programmed, course, etc., and designed to measure its value or 

effectiveness”. To complete this definition American Psychological Association (2022) 

defines a posttest as “an assessment carried out after the application of some intervention 

treatment, other condition to measure any changes that have occurred. Posttest often are 

used in research contexts, in conjunction with pretest, to isolate the effects of a variable 

of interest”. Taken these concepts we can express it is the test taken after the application 

of the cooperative games and dynamics in order to know its effects over the dependent 

variable, in this project. 

The post-tests were designed according to the English topics tested in the pre-tests. In 

consequence there were three pre-test and three post-test and they were given to the 

same groups of students in the second week of April, 2021 (Appendixes C2-A, C2-B 

and C2-C). The next chart indicates the timetable of the pre and post-tests, which were 

applied to the same groups of students. 

TEST GRADES SCHEDULE 

Pre-test 

(Face to 

face) 

1
st
 grade 

Element

ary 

2
nd

 grade 

Elementar

y 

3
rd

 grade 

Elementar

y 

4
th
 grade 

Elementar

y 

5
th
 grade 

Elementar

y 

6
th
 grade 

Elementar

y 

1
st
 and 2

nd
 

week of May, 

2019 

Post-

test 

(on-

line) 

3
rd

 

grade 

Element

ary 

4
th
 grade 

Elementar

y 

5
th
 grade 

Elementar

y 

6
th
 grade 

Elementar

y 

1
st
 grade 

Middle 

School 

2
nd

 grade 

Middle 

School 

1
st
 and 2

nd
 

weeks of 

April, 2021 

Therefore, the pre and post testing results were analyzed and compared in the next 

chapter. 
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CHAPTER IV 

ANALYSIS OF RESULTS 

 

The present chapter describes de results after the application of our activity plan. As a 

point of start, an easy pre-test was applied the first day of classes in order to perceive the 

English level of each course from 1
st
 elementary to 6

th
 elementary (2019). After that, we 

realized that the students were beginners. Then, we did a post-test in order to see if we 

reach our goals. It was applied to each course from 3
rd

 elementary grade to 2
nd

 middle 

school grade (2021). It is important to note that this delay was due to political conflicts 

at the end of 2019 and COVID pandemic in the year 2020.  

 

4.1. 1
ST 

GRADE ELEMENTARY SCHOOL  

4.1.1. Pre-test 2019 

 

Source: Own elaboration 

Pronunciation Vocabulary Coherence Fluency Total

1st grade 2019 7,7 6,6 10,8 10,8 35,9

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Pre test 1st grade Elementary School 
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In 2019, it was taken the pretest to this group; their score was 35.9 points out of 100 in 

total. Their lowest score was in vocabulary, then pronunciation. Likewise, they got 10.8 

points out of 25 points in coherence and fluency. 

4.1.2. Post test 2021 

 

In 2021, it was taken the post-test to the same group of students. So according to this 

graphic, their speaking skill score was 79.1 points out of 100 in total. For this skill it was 

considered four dimensions (pronunciation, vocabulary, coherence and fluency) each 

dimension was rated over 25 points for a total of 100 in which the students got different 

scores as follows: pronunciation 18.7, vocabulary 21.7 points, coherence 18.4 and 

fluency 20.3 points. 

 

4.1.3. Analysis 

After applying the cooperative activities this group improve their lowest score in 

vocabulary to be the best one because they got 21.7 points out of 25. Then they had an 

important improvement in fluency, coherence and pronunciation. That is why their total 

score was 79.1 points out of 100. 

Pronunciation Vocabulary Coherence Fluency Total

3rd Grade 2021 18,7 21,7 18,4 20,3 79,1

Total score 25,0 25,0 25,0 25,0 100,0

0

20

40

60

80

100

120

Sc
o

re
s 

Post test 3rd grade Elementary School 
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4.2. 2
ND

 GRADE ELEMENTARY SCHOOL 

4.2.1. Pre-test 2019 

 

According to the graphic, when students were on second grade in 2019, they scored less 

than 50 out of 100 in the diagnostic pre-test. This reflected their low knowledge of 

vocabulary, such as animals. But, they had fluency when they answered the questions. 

 

 

 

 

 

 

 

 

 

Pronuntiation Vocabulary Coherence Fluency Total

2nd grade 2019 12,7 10,6 10,9 15,4 49,6

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Pre test 2nd grade Elementary School 
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4.2.2. Post test 2021 

 

This graph shows the following score for each variable: pronunciation 22.1, vocabulary 

21.4, coherence 20.7 and fluency 21,6 out of 25 points each one. Therefore, 4th grade 

got 85.8 points in total. 

 

4.2.3. Analysis 

Students were with a low score of 49.6 at the beginning of this project. However, at the 

end of the project, an improvement of 85.8 was seen. They reinforced the different 

variables of speaking.  

Pronuntiation Vocabulary Coherence Fluency Total

4th grade 2021 22,1 21,4 20,7 21,6 85,8

Total score 25,0 25,0 25,0 25,0 100,0

0

20

40

60

80

100

120

Sc
o

re
s 

Post test 4th grade Elementary School 
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4.3. 3
RD

 GRADE ELEMENTARY 2019 

4.3.1. Pre test 2019 

 

The graphic shows that these students scored less than 30 out of 100 in 2019. It also was 

reflected in low vocabulary likewise coherence. These results were enough to know that 

this group of students need help in order to increase their English speaking level. 

 

 

 

 

 

 

 

 

 

Pronunciation Vocabulary Coherence Fluency Total

3rd grade 2019 7,1 6,7 5,0 9,4 28,2

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Pre test 3rd grade Elementary School 



 

194 

 

4.3.2. Post test 2021 

 

5
th

 grade students obtained 85.1 points on the speaking post test done this year (2021) 

and each variable score were: pronunciation 21.8, vocabulary 21.3, coherence 20.7 and 

fluency 21,3 out of 25 points each one. 

 

4.3.3. Analysis 

Learners scored a total of 28.2 points on the speaking diagnostic pre-test. The score 

obtained on each variable of speaking was low. When students finished with activities, 

they reached 85.1.  

Pronunciation Vocabulary Coherence Fluency Total

5th grade 2021 21,8 21,3 20,7 21,3 85,1

Total score 25,0 25,0 25,0 25,0 100,0

0

20

40

60

80

100

120

Sc
o

re
s 

Post test 5th grade Elementary School 
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4.4. 4
TH

 GRADE ELEMENTARY SCHOOL 

4.4.1. Pre test 2019  

 

According to the graphic students scored less than 20 out of 100. Their lowest score was 

in vocabulary and coherence. It means that their English-Speaking level had to improve 

applying different activities, such as the cooperative games. 

 

4.4.2. Post test 2021 

 

Pronunciation Vocabulary Coherence Fluency Total

4th grade 2019 5,0 2,5 2,5 7,5 17,5

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

e
s 

Pre test 4th grade Elementary School 2019 

Pronunciation Vocabulary Coherence Fluency Total

6th grade 2021 22,3 21,7 21,3 21,7 87,0

Total score 25,0 25,0 25,0 25,0 100,0

0

20

40

60

80

100

120

Sc
o

re
s 

Post test 6th grade Elementary School 2021 
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As it can be observed all the 6
th

 grade learners obtained 22.3 points in pronunciation, 

21.7 in vocabulary, 21.3 in coherence and 21.7 in fluency out of 25 points each one, 

obtaining a total of 87 points. 

 

4.4.3. Analysis 

Students obtained a low score 17.5 out of 100 points. At the end of activities, they 

obtained a higher score (87 points). They improved on each variable. 

 

4.5. 5
TH

 GRADE ELEMENTARY SCHOOL  

4.5.1. Pre test 2019 

 

The graphic reflects those students had to improve their fluency, coherence and 

pronunciation when they were expressing orally. That is why they scored 46.5 out of 

100 points. In other words, they need help in order to improve their Speaking English 

level. 

 

 

Pronuntiation Vocabulary Coherence Fluency Total

5th grade 2019 12,0 17,0 8,0 9,5 46,5

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Pre test 5th grade 2019 
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4.5.2. Post test 2021 

 

In relation to their speaking, 1
st
 grade Middle school obtained 70.7 out of 100 points 

which in this skill was considered the following variables: 17.3 pronunciation, 17.7 in 

vocabulary, 17.3 in coherence and 17.3 in fluency out of 25 points. This means that 

cooperative games helped students to improve their English speaking skill. 

 

4.5.3. Analysis 

After of all activities, this course improved their score specially on coherence and 

fluency. They had 64.0 points.  

Pronuntiation Vocabulary Coherence Fluency Total

1st grade 2021 16,8 15,8 15,5 16,0 64,0

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Post test 1st grade Middle School 
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4.6. 6
TH 

GRADE ELEMENTARY SCHOOL 

4.6.1. Pre test 2019 

 

According to the graphic students scored less than 50 points. But they had good 

pronunciation and vocabulary, because of their simple answers. So, the cooperative 

activities and dynamics focused on help them to increase their speaking level.  

4.6.2. Post test 2021 

 

Pronuntiation Vocabulary Coherence Fluency Total

6th grade 2019 13,7 14,3 7,8 8,1 43,9

Total score 25,0 25,0 25,0 25,0 100,0

0,0

20,0

40,0

60,0

80,0

100,0

120,0

Sc
o

re
s 

Pre test 6th grade 2019 

Pronuntiation Vocabulary Coherence Fluency Total

2nd grade 2021 17,1 16,9 15,5 15,8 65,3

Total score 25,0 25,0 25,0 25,0 100,0

0

20

40

60

80

100

120

Sc
o

re
s 

Post test 2nd grade  Middle School 2021 
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According to this graphic, 2nd secondary grade speaking skill score was 70.7 points out 

of 100 in total. For this skill was considered four variables (pronunciation, vocabulary, 

coherence and fluency) each variable was rated over 25 points for a total of 100 in which 

the students got different scores as follows: pronunciation 18.3, vocabulary 17.7 points, 

coherence 17.3 and fluency 17.3 points. 

 

4.6.3. Analysis 

On different variables, students had a total score of 43.9 out of 100 points. At the end of 

the project, they got 65.3, an improvement on pronunciation, vocabulary, coherence and 

specially fluency. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

5.1 CONCLUSIONS 

The teaching-learning process is a continuous evolution, unfortunately there are no 

teaching theories, methods or techniques that guarantee success. That is why, each 

teacher can create his/her own teaching method and adapt it to students‟ needs. In 

addition, it is necessary to change the traditional way of teaching that exists in the 

educational system; in which the student grammar is emphasized and the teacher role is 

central and active. So, if teachers are ingenious, they use appropriately the teaching 

resources or create them, and they motivate the interaction and collaboration among 

students; students will be able to understand a topic better and to be active students 

through the practice in class. 

In this sense, this project has attempted to propose ideas for helping to improve students 

„speaking skill at Utasawa School. Then, the teachers started making a speaking pre-test, 

which was based on the following dimensions of the dependent variable: pronunciation, 

vocabulary, coherence and fluency, in order to know the students‟ speaking level. As the 

results from the pre test were not good, 1
st
 and 2

nd
 grade had the lowest scored in 

vocabulary, 3
rd

 grade, in coherence, 4
th

 grade, in coherence and vocabulary, 5
th

 and 6
th

 

grade, in coherence too; we proposed a general objective for this project: to implement 

cooperative games and dynamic activities in order to improve their speaking skill. This 

main goal was achieved since students were motivated to participate themselves in the 

activities, and it was verified by the good results from the post tests.  

In addition, cooperative games and dynamic activities were also a funny way for 

students to learn, and they learned the English language pronunciation without noticing 

it. Then, the implementation of cooperative games and dynamic activities in the English 

subject was possible because we applied them in a funny way for language teaching-

learning, and as a  result the English classes weren't boring. 
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It´s important to mention that the population was from 1
st
 grade Elementary school to 6

th
 

grade Elementary school in 2019; and from 3rd grade Elementary school to 6
th

 grade 

Elementary school, and from 1
st
 Middle school to 2

nd
 Middle school in 2021. Despite 

external factors beyond the project, teachers worked with the same six courses, from 

2019 to 2021. 

Taking into account every specific objective of the project, which was based on the 

general one, teachers focused on achieving all of them, because they allowed students to 

get motivated to learn English in a different and funny way, and educators looked for a 

better way for teaching. So the next paragraphs describe how we achieved each specific 

objectives. 

I. To design a series of cooperative games and dynamics for Utasawa students 

according to their English classes. 

The first specific objective was achieved because first, we checked the English 

curriculum of every course; second, we asked the teacher what topic she would teach; 

and third, we asked when (at the beginning or at the end) and where (inside or outside 

the classroom) we could apply the activity. According to these instructions we designed 

the cooperative games or dynamic for every English class. As a result, we designed 51 

cooperative games and 31 dynamics in total, which had a specific English topic, time 

duration (15 minutes), the aim of the activity, the language skills (speaking and 

listening), the courses applied (1
st
 to 6

th
 grades), the materials and the procedure of the 

activity.   

II. To create materials for cooperative and dynamic activities in English classes. 

According to the second specific objective, it was possible to create different types of 

materials for cooperative games and dynamic activities using bottles, printed sheets, 

drawings, stuffed animals, flashcards, balloons, balls, magnets, soda caps, nylon, 

buckets, markers, little color balls, plastic pots. Some of them were made from recycled 

materials such as paper, soda caps, bottles, etc., because we wanted to adapt the games 
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according to the basis of this ecological school. Thus, all these things were useful tools 

to create different materials and make the activities more attractive and interesting to 

students. 

III. To apply cooperative games and dynamic activities for improving students‟ 

speaking skill in English classes of  Utasawa students. 

Then according to the third specific objective, it was possible to implement most of the 

cooperative games and dynamic activities through planning them, making games with 

recyclable materials and non -recyclable, and applying them for helping students to 

practice their speaking skill. In other words, the main purpose of this kind of activities 

was to reinforce the learned topic, to practice individually or in teams, and to motivate 

students to use their listening – speaking English skills. Likewise, we could apply some 

of them in online classes. 

Many of the cooperative games were made in the school yard for the space that was 

needed and dynamic games were performed inside the classroom. At the time of making 

each game and each dynamic, we had direct contact with the students to hear if the 

students were pronouncing well. Teachers always correct students when they did not 

pronounce well, and then they repeated the correct pronunciation of the word after the 

correction. 

It is important to mention that children of 1st and 2nd primary (2019) were very 

participative and active, during the development of the games and dynamics. But in 

these courses, the activities were carried out within the classroom because children hurt 

each other and they wanted to run in the whole school yard. Despite this problem, 

educators looked for a solution, and they adapted the activities into the classroom 

environment. The 3
rd

 and 4
th

 primary (2019) did the dynamic and games inside and 

outside of classroom. Teachers had some difficult with the discipline at first, but as the 

activities were dynamic and funny, students wanted to participate and tried to do their 

best, in consequence they were useful for taking control. The 5
th

 primary students 
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worked very well on dynamic activities and games without problems; it was also a 

course of few students, and it allowed us to pay greater attention to each student. The 

last course was 6
th

   primary (2019), despite the fact that it was a large course, they were 

very participative and active students for cooperative games and all the activities 

designed by educators. 

It is necessary to add that students from different courses participated, using the English 

language, in fairs, songs, and presentations organized by Utasawa School. In 

consequence, it demonstrated that almost all the activities were carried out, because of 

the English practice, and they allowed students to improve their English speaking skill. 

IV. To evaluate the effectiveness of this proposal through the pre and post tests. 

In consideration to the fourth specific objective and the methodology of evaluation used 

in this project development, speaking English skill became an easier and more 

productive task for the students, it could be verified by the daily evaluation that the 

teacher made in the development of the dynamics and cooperative games, and the results 

from the post-test compared to the pre test. In addition, the last result of the students‟ 

positive attitudes was showed in the post test which allowed us to demonstrate that the 

implementation of cooperative games and didactic activities in the English language 

activities gave positives results, since the students were motivated and challenge to learn 

this foreign language and, as a result, their academic outcomes improved in a significant 

way. 

So, the implementation of cooperative games and dynamic activities through planning 

and making games with recyclable materials and non -recyclable, made them funnier, 

easier and more perceptive; in consequence learners were more active during the English 

teaching-learning development process. Students showed improvements on the ability to 

speak, understand and remember the advanced topic during class. Besides, the value of 

all the funny cooperative games and dynamic activities stimulated student‟s interest to 

start the process of interaction among them. Consequently, students were eager to 
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participate as volunteers. Therefore, they were more willing, ready and pleased to 

participate without being persuaded. 

However, it is important to remark that at the beginning of the application of this project, 

to achieve participation and to work in teams or pairs was very hard, mainly because of 

students´ shyness or some differences among them. However, thanks to Montessori and 

Total Physical Response methods, learners were strengthened in work participation and 

cooperation among them, it was observed in face-to-face classes. 

This project proposed an alternative to teach English language to Utasawa school 

students by using dynamic activities as a pedagogical tool. Different dynamics were 

developed within the classrooms, making a relaxed and funny classroom environment; 

and because of they were developed according to their English classes, students could 

improve their speaking skill, it was shown in their final presentation. 

In summary, it is necessary to change the traditional way of teaching that exists in our 

educational system. In this sense, teachers should be creative in using different teaching 

techniques and generating resources for teaching languages. One of these resources was 

applied in this project, and the results have shown the effectiveness of cooperative 

games and activities in English classes for improving speaking skill.  

As a result of the application of cooperative games and dynamic activities, students have 

better vocabulary, coherence, pronunciation and fluency according to the results of the 

post tests. That is why, students from 3
rd

 grade (2021) improved their speaking level in 

43%, students from 4
th

 grade (2021) improved in 36% , and students from 6
th

 grade 

(2021) improved in 69.5%, in these three courses the results were shown in their better 

vocabulary; then, students from 5
th

 grade (2021) improved in 56 % and its best  result 

was in pronunciation, students from 1
st
 grade Middle School (2021) improved in 17.5% 

and its best result was in coherence, and students from 2
nd

 grade Middle School (2021) 

improved in 21% in their speaking level but their best results were in coherence and 
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fluency. Likewise, it could be observed in the final oral presentation of the school with 

the presence of their parents and the principal. (Appendix D5) 

In accordance with all above-mentioned points, we can say that teaching English 

language through cooperative games and dynamic activities was a successful task, since 

the students learned this language in an easy and amusing way, and they got motivated 

to participate in class activities using English language as a communication tool. 

Moreover, the students were stronger in their team spirit and collaboration because the 

group work was an essential part of this teaching-learning. At the same time, the 

teacher-students' confidence was strengthened because of the creative games and 

activities. Therefore, the cooperative games and dynamics are a practical and 

motivational resource for reinforcing and practicing, in a different way, the English 

speaking skill. 
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5.2. RECOMMENDATIONS 

Based on the experience in teaching children for about one and half scholar year, and 

using different modes for teaching (indoor, outdoor and online). It is possible to give the 

following advices related to the learning and teaching process: 

 To know and achieve the main objective of every game or activity before every 

class, and decide to apply them at the beginning or at the end of the English 

class. Teachers should take time control for every activity. 

 To consider that every child learns in a different way, so teachers should be 

patient and creative to adapt an activity to the student who has some difficulties. 

 To have an extra activity if some students finish the job quickly. 

 At the end of each activity, give thanks to everyone for their participation and 

motivate them with some expressions: Good job! Great! Awesome! 

Finally, a teacher should be able to motivate children to participate together in a game or 

if it is an individual activity help them to do it, even though they make some mistakes, 

they will learn and practice English in a funny way. 
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7. APPENDIX 

7.1 APPENDIX A1 – INTERVIEW TO THE PRINCIPAL 

ENTREVISTA A LA DIRECTORA 

 

Nombre de la Unidad Educativa: 

__________________________________________________ 

Nombre de la Directora: 

________________________________________________________ 

 

 

1. ¿Puede describirnos como es la metodología que usa el colegio Utasawa? 

 

 

2. ¿Cuál es la misión y visión de la escuela? 

 

 

3. ¿Cuántos estudiantes son en total en el colegio?  

 

 

4. ¿Cuántos niños están inscritos en la escuela primaria? 

 

 

5. Cada curso en promedio ¿cuántos estudiantes tiene? ¿Por qué? 

 

 

6. ¿Por qué la materia de inglés se enseña desde primero de primaria? 

 



 

 

INTERVIEW TO THE PRINCIPAL (TRANSCRIPTION) 

 

According to the opening questions.  

D: ¿Que me cuentan? 

S: Ahí vamos. 

D: A ver ¿qué tengo que llenar, que tengo que responder… ¿qué es? 

L: no nada, no tiene que llenar nada, solo queríamos saber más sobre el Colegio Utasawa, sus 

antecedentes, que metodología se usa aquí y para ir interiorizándonos aquí también. 

D: Genial, ¿ustedes de qué carrera son? 

L: Lingüística e Idiomas 

D: Nosotros utilizamos como base el método Montessori, ¿ya conocen algo del método 

Montessori? 

L: Si, hemos leído. 

D: Genial, entonces nosotros tratamos a los estudiantes como alumnos que vienen que 

aprenden… Más bien como preceptores. y no cuando tenemos el feedback tratamos de que use 

sus propias ideas, curiosidades, ser críticos con una realidad, yo que sé. Pero todo sobre su 

entorno.  

… No es un colegio tradicional, como se habrán dado cuenta… Puesto que aquí no utilizan 

uniformes, ni siquiera para educación física, puesto de lo que se trata… Ahora nosotros 

trabajamos bajo una orientación holística, para agarrar del todo y llegar al cerebro del 

estudiante… es un colegio cierto modo inclusivo, puesto que tenemos alumnos con alguna 

discapacidad, tenemos chicos con GDH, Síndrome de Down, con Asperger, bueno varios. Y 

tratamos de incluirlos, no es fácil, pero si ya yo soy directora nueva, y es mi primer año aquí. Yo 

antes era solo una, ahora mi hija está estudiando aquí. Entonces a mí siempre me llamo la 

atención, porque yo no quería los colegios tradicionales ni nada por el estilo, antes de yo llegar a 

este colegio he buscado muchísimo porque no quería colegios religiosos, de curas, monjas… 

S: Evangélicos.   

D: no quería ninguno porque yo creo que las personas, ellas se tienen que hacer en cuanto a las 

perspectivas. En cuanto yo creo en Dios, plenamente en Dios, pero cada quien a su estilo, libre. 

Ya, entonces yo me he venido aquí y esa es la módica que me ha gustado aquí. Y he escapado de 

colegios militares, de pacos y todo lo que significa esa verticalidad que hay. Yo no quiero, bien y 

bajo esa modalidad, más o menos trato de tener a estos lloqallas…(risas) 

D: y con eso hay que conformarse, o que entre la Miriam o… un ratito (sale de la dirección un 

momento) 



 

 

D: es eso, bien eso, por un lado. ¿Que más me olvido aquí…? Los profesores son guías, entonces 

tienen que hacerles guiar el conocimiento, ¿no? ¿Algo más? 

S: eh, ¿cómo misión y visión del colegio? 

D: mmm, lo que pasa es que soy directora nueva… recientemente lo estamos reelaborando, ¿no? 

Entonces permítanme, eso lo estamos trabajando con los profesores, ¿ya?   

L: y ¿cómo con cuántos niños se trabaja en todo el colegio, en toda la primaria? 

D: cerca de 200… ¿en primaria? No en colegio, tenemos como ciento…, todos son como 180 

alumnos.  

L: Todo el colegio, 180. 

D: Primaria, haremos un cálculo, de la mitad. 

L: 90 

D: más o menos, no trabajamos con mucha población, no solo por el espacio que es también 

prioritario. Pero si tuviera más espacio, lo haría igual con grupos de 15 o más y hay alguno que 

tiene 20, porque yo he heredado eso, como 15 máximo. 

L: ¿y por qué la reducción de estudiantes? Ósea ¿por qué 20, 15? 

D: porque es la mejor forma de aprender. Si vas a un colegio y tienes 45… yo en mi promoción 

a los 56, y estas atrás. ¿Cuál es la posibilidad de aprender? Pasas raspando y si quieres aprendes, 

sino no.  

Nosotros lo que queremos es que la enseñanza sea casi personalizada, no puede ser 

personalizada porque me tendría que dedicar solamente a uno. Pero si tengo un grupo menor 

puedo ver a… Gabrielito esta… Mongolito Pérez tiene esto entonces hay que apoyarlo en esto. 

Pero tenemos una visión más general, y se puede se puede trabajar con chicos y saber quién está 

bien y quien está mal, se puede hacer un seguimiento más personalizado, pero semi 

personalizado.  

S: mmm eso sí es cierto. 

D: ¿No ve?  

S: podemos tenerlos a la mira y conocer sus nombres. 

D: Exacto, aquí no se le llama, Claudia Vargas ¿no? O Vargas como en otros colegios.  

L: Si 

D: y esperábamos, si ustedes estaban en la Universidad por número, entonces todas las personas 

nos despersonalizamos. Pasamos a ser como en el hospital un número más. “el de la 56 tiene. -- 

Tiene tal inyección a tal hora” y nos despersonalizamos. En las universidades, a veces se llama 

por lista, y te llama ya tienes tu número asignado, entonces te llama número 42, has perdido tu 



 

 

nombre, tu apellido y tu identificación por un número, eso es lo que aquí no hacemos. No 

llamamos por apellidos se llama por nombres.  

L: Si, es importante. 

D: y a los guías, muy poco lo llaman profe, o sea siempre le dicen Pily, o Mireya, o Eliana, a mí 

me dicen Claudia, no me dicen señora, no soy Claudia, ¿no ve? 

L: Si 

D: Yo soy señora antes que mi profesión o que mi cargo. Es eso. 

L: y una pregunta la metodología que se utiliza es el Montessori, ¿no? Todos los profesores… 

D: tratamos, ¿no? 

L: ah 

D: es nuestra base principal, por eso es que pedimos… la idea es que piden todos los materiales 

que se usan conjuntamente, compartiendo, ¿no? Ósea tienen varias, varios aspectos de la 

metodología Montessori, pero que en realidad es muy muy lúdico, ósea tiene que haber mucho 

juego y se puede aprender mejor jugando, ¿no? Entonces, yo manejo mucho mas bien otra 

metodología, que se llama Edu entretenimiento, y yo particularmente que estoy empezando a 

aplicar. La metodología del Edu-entretenimiento, educar y entretener.  

L: y una pregunta más, con respecto a la materia de inglés, ¿porque en este colegio se enseña 

inglés desde primero de primaria? 

D: siempre ha sido la metodología, y mientras más antes aprendas inglés, más fácil… el inglés 

que yo sé, lo sé porque he estudiado en el colegio,  el pre kínder y kínder, he estudiado en el 

colegio Saint Andrew, y ahí me hablaban todo en inglés, entonces ese inglés a mí me ha servido 

hasta vieja y yo estoy pasando clases de inglés hasta ahora, se dan cuenta. Pero el inglés básico 

que yo he aprendido ha sido en ese colegio. Yo considero que los primeros cursos son la base del 

idioma inglés y cualquier idioma.  

Y por eso se tiene que aplicar muchísimo más en primaria. Tu mente capta y capta muy bien y 

perfectamente. Eres receptor de toda la parte intelectual, más o menos hasta los 13 años, cuando 

empiezas a cambiar a adolescente. Cuando estas adolescente, tu cabeza empieza a perder espacio 

y empiezan a tomar espacio tus hormonas, ¿no ve? 

Entonces ya no estás pensando en tu materia, sino en la chica o el chico… 

L: si es cierto. 

D: pero mientras tanto, vas a empezar a pensar en el juego y en la tarea, en el juego y en la tarea. 

Es eso. Pero el momento de la…, y esto está comprobado más o menos la etapa de aprendizaje 

de un niño es hasta los 13 o 14 años aprenden plenamente y es en la edad en la que tienen que 

aprender idiomas.  

L: bueno eso es cierto. 



 

 

S: son esponjas. 

D: son esponjas y atraen de todo, cut, cut, cut, y todo es cut cut cut. 

S: como aprenden hasta la pronunciación. 

L: Si nosotras, queremos emplear la metodología que ya propusimos de los juegos cooperativos. 

Pero eso lo queremos hacer con respecto a los cursos de tercero, quinto… a sexto.  

S: tercero para adelante. 

L: Primero a segundo, vamos a tratar de cambiar un poco. 

S: más dinámicas dentro del aula, porque sacarlos es un poco. 

D: además tenemos en primero un chico que se llama Thiago, ¿no? Que sí hay que tomar mucha 

atención, tiene unos problemas en los riñones que le han afectado, uno tiene… no es un 

problema muy grave en los riñones, pero además de eso ha hecho falla, cuando te falla un 

órgano, te falla todo y él ha tenido un retroceso, porque él está en primero nuevamente. Lo 

pusimos en primero a solicitud de la familia para que vuelva a re empezar, porque el año pasado 

a la mitad ha tenido complicaciones y ha tenido un retroceso en los aprendizajes y por los 

medicamentos y por una cosa una especie de abstracción entonces hay momentos en los que se 

abstrae, camina y vuelve solo. El necesita perder mucha, cuando yo lo veo así lo traigo a tomar 

agüita aquí, eso le ayuda, es una de las formas, ya, eso no les han comentado mucho las guías de 

primero. Por ese es su problemita, necesita muchísima agua, ¿ya? 

S: si a veces es bueno saber estas cosas, porque su comportamiento es diferente en toda la clase. 

D: si y hay que hacer prácticas diferenciadas en muchos casos. Precisamente de eso se trata 

puedes verlo, otra cosa es en números grandes, ¿no ve?  

S: si es un poco más personalizado, pero poca cantidad, es más. 

L: puedes tener cuidado de cada uno. Con su comportamiento. 

D: y yo ya es mi primer año, yo ya a casi a todos he llegado a conocer. Entonces que se crea, hay 

algunos que son unas balas y son. Pero hay que manejar el control. 

Entonces me parece bien que a partir de tercero tengan un poco más de claridad en los 

pensamientos, ¿no? 

S: si con ellos ya queríamos aplicar estos juegos. Pero primero y segundo más dinámicas dentro 

del aula, más que todo para aprendizaje del vocabulario, pronunciación, y todo eso. Pero con los 

grandes más estructuras, un poco oración simple. 

D: exactamente. May I come in? quieren entrar al aula. Ya les enseñas esas frases a ellos, a 

trabajar con eso.  

S: Si eso es lo que vamos a avanzar, eso es lo que estábamos haciendo frases para pegarlas en el 

aula, es posible eso ¿podemos pegarlas?,  



 

 

D: en una cartulina organicen, sí. 

S: tenemos unas fichas,  

L: hoy les mostramos a los de quinto, sexto. 

S: estas fichas las queremos pegar. 

D: genial, me parece perfecto. 

S: esta la pusimos como regla importante, para que no escojan, ¿no? Yo quiero con él. 

D: sí, sí, sí. Hay que romper las camarillas. 

S: preguntas, bases para aprender. 

S: entonces esto es lo que queríamos pegar y queríamos preguntar si es que se puede. 

D: sí se puede. 

L: podemos pegar con cinta scotch en las paredes no importa? 

S: entonces estas las vamos a poner y las vamos a ordenar para empezar a trabajar, como ya está 

culminando el primer bimestre también, ya tienen que ponerse las pilas los niños porque a veces 

hay mucha indisciplina. 

D: tienen que tomar el control. 

S: bueno al menos de tercero para adelante, porque de entrada un poco como no conocíamos 

mucho, teníamos no miedo sino que… 

D: precaución. 

S: y no podíamos ser estrictas directamente, de entrada. Pero ya nos están conociendo. Entonces 

en base a eso. 

D: ven, ven, quieto, tranquilo, papito. Yo les hablo, Hola mis amores (aplauso) ya chicos. No, ya 

que les pasa, con cariño. 

S: con palabras, pero a la vez 

D: hay que ser contundentes, no hay otra, porque si no. Tú les das el dedo, quieren el hombro el 

cuello, todo. 

S: con los de primero y segundo estamos trabajando todo bien eso, ya. Entonces con relación a 

las preguntas eso es todo no ¿Lis? 

L: sí. 

S: muchísimas gracias, muy amable. 

D: cuando quieran. 

 



 

 

7.2 APPENDIX A2 – QUESTIONNAIRE TO THE TEACHER 

QUESTIONNAIRE 

ENGLISH‟S TEACHER NAME: 

__________________________________________________ 

TEACHING COURSES AT UTASAWA SCHOOL: 

___________________________________ 

 

1) Can you describe your English classes? 

_______________________________________________________________________

_______________________________________________________________________

______________ 

2) How do you motivate your classes? 

_______________________________________________________________________

_______________________________________________________________________

______________ 

3) Do you use other kind of material for improving the students‟ motivation: board 

games, songs, videos, etc.? 

a. All of them    b. Some of them    c. Anyone 

4) Are your students‟ learning and result optimum? 

a. Yes      b. No 

5) What difficulties have children in their learning process? 

a. It is difficult to keep them quiet.  b. There is not any difficulty.  c. Other ones: 

   

6) Do you know about the cooperative games?  

a. No      b. Yes 

a. If your answer is negative. Would you like to apply group games without 

competition in your English classes? 

_______________________________________________________________________

_______________________________________________________________________

______________ 



 

 

b. If your answer is affirmative. Do you think cooperative games and dynamic 

activities can improve the English classes? Why? 

_______________________________________________________________________

_______________________________________________________________________

______________ 

 

Thank you!!! 

  



 

 

7.3 APPENDIX B1 – TABLE OF ACTION 

 

REFERENCES: 

To collect and analyze information .   To take the pre test 
Design and elaboration of activities    Implementation activities at Utasawa 

Irregular implementation of activities because of external factors 

 

  

YEAR

MONTHS

WEEKS 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3

Observation

Interviews

Activity design

Reply to observations

Pre test

Revision of Pre test and Activity design

Implementation of activities

Implementation of activities

Data Analysis

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

Implementation of activities

End of the scholar year

DECEMBERNOVEMBER

4

TIMETABLE OF ACTION

2019

MARCH APRIL MAY JUNE JULY AUGUST SEPTEMBER OCTOBER



 

 

 

REFERENCES: 

To collect and analyze information .   To take the post tests 

Design and elaboration of activities  Implementation activities and final 

presentation at Utasawa 

Preparation of the first draft     Covid 19 - Quarantine 

 

 

  

YEAR

MONTHS

WEEKS 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Activity design

Implementation of activities

Implementation of activities

Quarantine

Activity design

Observation of online classes

Implementation of activities

Post test

Video editing

Data Analysis

Final presentation

Preparing the first draft

2020 2021-2022

TIMETABLE OF ACTION

FEBRUARY MARCH

APRIL - 

DECEMBER 

(COVID 19 

Quaratine)

FEBRUARY 

2021

MARCH 

2021

APRIL 

2021

SEPTEMBER 

2021 - APRIL 

2022



 

 

7.4 APPENDIX C1 PRE TEST 

7.4.1 Appendix C1-A  

 

PRE TEST 1st and 2nd grades 

SPEAKING TEST 

The oral test is based on a guided interview. The whole interview lasts about 

5 minutes. One examiner is an interlocutor while the other, who takes no part 

in the interaction, is an assessor and she will examine the indicators 

according to their dimensions (pronunciation, vocabulary, coherence and 

fluency). This speaking test values 100% points. 

GUIDED INTERVIEW 

Hello!   ________________________ 

What is your name? ________________________ 

How old are you? ________________________ 

 

PICTURE 1 

1. HOUSE PARTS 

a) What is this?  

It‟s a house  a house  House  Another answer 

b) What is this? 

It‟s a window  a window  Window Another answer 

2. FAMILY 

a) Who is she? 

She is a sister  a sister   Sister  Another answer 

b) Who is he? 

He is a brother  a brother  Brother Another answer 

3. CLOTHES 

a) What is this? 

It‟s a dress  a dress   Dress  Another answer 

b) What is this?  

It‟s a shirt  a shirt   Shirt  Another answer 

PICTURE 2 

4. ANIMALS 

a) What animal is this? 

It‟s a turtle  a turtle   Turtle  Another answer 

b) What animal is this? 

It‟s a hippo  a hippo   Hippo  Another answer 

5. YES/NO QUESTIONS 

a) Do you like monkeys? 

Yes, I do  No, I don‟t  Yes/No Another answer 

b) Do you like snakes? 

Yes, I do  No, I don‟t  Yes/No Another answer 

6. NUMBERS 

a) How many animals are there? 

There are 12 animals.  12 animals 12  Other answer: 

 

 

 

 

 

 

TABLE OF EVALUATION 

 

GUIDED INTERVIEW 

Pron. 

25% 

Voc. 

25% 

Cohr. 

25% 

Flu. 

25% 

    

    

    

PICTURE 1 

1. House parts 

 

 

 

   

 

 

   

 

2. Family 

 

 

   

 

 

   

 

3. Clothes 

 

 

   

 

 

   

PICTURE 2 

4. Animals 

 

 

   

 

 

   

5. Yes/No questions 

 

 

   

 

 

   

6. Numbers 

 

 

   



 

 

7.4.2 Appendix C1-B 

 

 

  

PRE TEST 3rd and 4th grades 

SPEAKING TEST 

The oral test is based on a guided interview. The whole interview lasts about 

5 minutes. One examiner is an interlocutor while the other, who takes no part 

in the interaction, is an assessor and she will examine the indicators 

according to their dimensions (pronunciation, vocabulary, coherence and 

fluency). This speaking test values 100% points. 

GUIDED INTERVIEW 

Hello!   ________________________ 

What is your name? ________________________ 

How old are you? ________________________ 

 

PICTURE 1 

1. PRESENT CONTINUOUS 

What is s/he doing? 

 

PICTURE 2 

2. PRESENT TENSE 

Tell 3 sentences in simple Present Tense 

 

PICTURE 3 

3. THERE IS / THERE ARE 

a) What things are there in the classroom? 

b) How many………………………….are there?  

 

PICTURE 4 

4. SEASONS 

a) What season is this? 

b) What is your favorite season? Why? 

 

 

 

 

 

 

 

 

 

 

 

TABLE OF EVALUATION 

 

GUIDED INTERVIEW 

Pron. 

25% 

Voc. 

25% 

Cohr. 

25% 

Flu. 

25% 

    

    

    

PICTURE 1 

1. Present Continuous 

 

 

   

PICTURE 2 

2. Present Tense 

 

 

   

PICTURE 3 

3. There is/There are 

 

 

   

 

 

   

PICTURE 4 

4. Seasons 

 

 

   

 

 

   

 



 

 

7.4.3 Appendix C1-C  

 

PRE TEST 5th and 6th grades 

SPEAKING TEST 

The oral test is based on a guided interview. The whole interview lasts about 

5 minutes. One examiner is an interlocutor while the other, who takes no part 

in the interaction, is an assessor and she will examine the indicators 

according to their dimensions (pronunciation, vocabulary, coherence and 

fluency). This speaking test values 100% points. 

GUIDED INTERVIEW 

Hello!   ________________________ 

What is your name? ________________________ 

How old are you? ________________________ 

 

PICTURE 1 

1. PAST TENSE 

According to the time What did the boy do yesterday? 

 

PICTURE 2 

2. THERE IS/THERE ARE 

What things are there in the classroom? 

 

PICTURE 3 

3. FUTURE TENSE 

What activities will they do on their next vacations? 

 

PICTURE 4 

4. PRESENT CONTINUOUS 

What is s/he doing? 

 

PICTURE 5 

5. SIMPLE PRESENT TENSE 

Tell 3 sentences with third person 

 

 

 

 

 

 

 

 

 

 

 

 

 

TABLE OF EVALUATION 

 

GUIDED INTERVIEW 

Pron. 

25% 

Voc. 

25% 

Cohr. 

25% 

Flu. 

25% 

    

    

    

PICTURE 1 

1. Past Tense 

 

 

   

PICTURE 2 

2. There is/There are 

 

 

   

PICTURE 3 

3. Future Tense 

 

 

   

PICTURE 4 

4. Present Continuous 

 

 

   

PICTURE 5 

5.Simple Present Tense 

 

 

   

 



 

 

7.5 APPENDIX C2 POS TEST 

7.5.1 Appendix C2-A 

SONG´S LYRICS FOR 3
RD

 AND 4
TH

 GRADE ELEMENTARY SCHOOL 2021 

 

 

 



 

 

7.5.2 Appendix C2-B 

SONG´S LYRICS FOR 5
TH

 AND 6
TH

 GRADE ELEMENTARY SCHOOL 2021 

 

 



 

 

 

 

  



 

 

7.5.3 Appendix C2-C 

SONG´S LYRICS FOR 1
ST

 AND 2
ND

 GRADE MIDDLE SCHOOL 2021 

 

 



 

 

 

 

  



 

 

7.6 TABLE OF EVALUATION FOR ELEMENTARY UTASAWA STUDENTS 

 

Pre test - 2019 

Student Name Pronunciation Vocabulary  Coherence Fluency TOTAL 

1 Annika            

2 Mathias           

3 Gael           

4 Thiago           

5 Mauricio           

6 Celeste           

7 Thiago            

  TOTAL           

 

Post test 2021 

Student Name Pronunciation Vocabulary  Coherence Fluency TOTAL 

1 Joaquín Pimentel           

2 Leandro Ticona           

3 Martina Hinojosa           

4 Alvin Maydana           

5 Suri Villegas           

6 Samantha Jimenez           

7 Nicolas Claure           

8 Keyra Rodriguez           

9 Diego Nogales           

  Total           

 

 



 

 

7.7 APPENDIX D1 PHOTOS OF UTASAWA SCHOOL 

 

Utasawa School 

 



 

 

 

Type of classroom 1 

 

Type of classroom 2 



 

 

7.8 APPENDIX D2 – TEACHERS ASSISTANTS IN THE ENGLISH CLASSES 

 

Teacher assistants are giving some instructions. 

 



 

 

7.9 APPENDIX D3 – PHOTOS OF THE COOPERATIVE GAMES AND DYNAMICS 

 

6th grade elementary students (2019) 

 



 

 

 

 

THIRD GRADE ELEMENTARY 2019 

 

 



 

 



 

 

 

SECOND GRADE ELEMENTARY SCHOOL 2019 – FIFTH GRADE ELEMENTARY SCHOOL 2019 



 

 

 

 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

 



 

 



 

 



 

 

 



 

 

7.10 APPENDIX D4 PHOTOS OF THE ONLINE CLASSES (FEBRUARY-APRIL 

2021) 

 

  



 

 

FOURTH GRADE (ONLINE CLASSES 2021) 



 

 



 

 

 



 

 

7.10 APPENDIX D5 PHOTOS OF THE FINAL PRESENTATION IN SEPTEMBER 

2021 

 



 

 



 

 



 

 



 

 



 

 



 

 

 


