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ABSTRACT 

 

Today’s globalized world poses the need to be able to communicate with a variety of 

people who do not necessarily speak your language; the rapid progress of science and 

knowledge involves the production of written material which in most cases uses the English 

language in order to reach a worldwide audience. These are only two of the many reasons 

people today, and young people in particular need to achieve a functional command of this 

language. Many methods have been developed in an effort to make language teaching 

more effective. In this work the use of Creative Writing is proposed as an approach that 

could help learners to get the necessary knowledge of the language, because this method 

promotes the creativity of students which in turn increases their motivation, which is a key 

factor for successful and continuous learning. For the implementation of this idea, a group 

of students from the Centro de Acogida Mendez Arcos Center was chosen, among other 

things because although they could not afford having language classes, they had the right 

to be trained in this area which is essential for young people today Fortunately after the 

completion of the project, the results have been very rewarding, most of the students who 

participated in the training were able to reach a basic level in the use of the English 

Language mainly in the written form which is where the stress of the method is placed, but 

additionally they got the vocabulary and grammar knowledge which may enable them to 

develop further the other skills of the language. 

In the first chapter, some contextual information about this work is provided. There is a 

description of the institution, why it was created, what is the regulation framework of its 

operations, the material and human resources found in the institution as well as other 

educational assets of its facilities. Then the results of a diagnosis survey conducted among 

the students is presented, this was the basis to define students’ needs and expectations in 

relation to learning the English language. The second chapter addresses some relevant 

theoretical issues, such as the various methods of language teaching that have been used 

and developed throughout the years; following this there is an introduction of the strategy 

of Creative Writing as an alternative or relatively new approach to language teaching, 

describing some of its characteristics that make it a promising and convenient method in 

order to reach the goals set for this project. The third chapter presents the proposal 
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developed for the project by describing the problem and the general and specific objectives 

put forward in response to the problem, which in turn outline the syllabus and curriculum 

design thought to be adequate for this situation. This chapter includes information about 

the actual implementation of the plan and the role of the Creative Writing approach as a 

tool to develop and practice vocabulary, sentence construction, and paragraph writing. 

Finally, the last chapter presents some conclusions and recommendations derived from the 

design and implementation of this project.    
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CHAPTER I 

 

1.1 INTRODUCTION 

 

People now are familiar with terms such as e mail, chat, internet, laptop, smartphone, 

blogs, etc., what all of these terms have in common is that they are related to recent 

technological advances, and the terms have their origins in the English language. This 

simple reference shows the strong relationship between current technology and the English 

language. It is not only in the technological area that the presence of the English language 

is so common. Other fields like economics, chemistry, medicine, sports and even politics 

have a lot of common terms with origins in the English language. Almost all major 

publications need to be written in English in order to reach the widest possible audience. 

Undoubtedly the English language is now the universal language to communicate 

knowledge, do business, disseminate findings in different areas, and carry out political 

negotiations. 

When one looks through the newspaper ads for employment, one can easily realize that 

among the requirements for applicants, some knowledge of the English language is 

increasingly common. This is because in today’s globalized world, the need for 

international interaction is present everywhere, and the language used for documents, 

reports, conferences, and other forms of the exchange of information is of course the 

English language. Without some skill in the use of this language your work opportunities 

are definitely affected. 

This is also true in the area of education, the students who want to apply for scholarships 

face the requirement of some command of the English language. The latest books or 

journals appear first in the English language, if you do not know the language you have to 

wait for translations, in some cases bad of incomplete ones, which could negatively affect 

your acquisition of current knowledge. People, especially young people can benefit a lot 

from the knowledge of this universal language. 

Unfortunately, if one is aware of this need but one does not have the financial support to 

afford some kind of preparation in the language there is little you can do. Language 
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teaching in schools is still far below desirable standards. Many students finish high school 

after some years of having had English lessons but the practical knowledge of the 

language is minimal. Those who can afford it go to specialized institutes, but the majority of 

students have to settle with the few words they can remember from their classes. This 

situation is part of the motivation to develop a plan to help a group of students belonging to 

the “Mendez Arcos” shelter home learn the language and additionally to implement this 

process through the use of Creative Writing as an alternative and innovative method. This 

strategy is thought to be the adequate approach to reach the desired results for this group 

of students. 

Throughout the years many language methods have been developed for the teaching of 

the English language. From these, many have been abandoned as being obsolete and 

apparently ineffective. Furthermore, other methods have been introduced with a lot of 

expectation and also with apparent sound foundations which would guaranty fine results. 

(Harmer, 2010) (Karavas,2014). This cycle of methods coming in and going out in the 

quest of finding the “ideal” or “perfect” method continues. The time has come to realize and 

to admit that there is not such methodological panacea that will fit every situation. Maybe it 

is more realistic to think that an eclectic approach could prove more effective. 

Nevertheless, whatever methodology is used, it is quite reasonable to expect that 

motivation plays a fundamental role regarding the effectiveness of the method. Motivation 

amounts to perseverance, dedication and commitment which must be present if good 

results are to be expected.  

Along this line of thought, those aspects of Creative Writing that make it a good tool to 

teach English are examined in this work, most methods stress the communicative aspect of 

the process and in so doing focus on accuracy, on the other hand Creative Writing draws 

on the aspect of playfulness and experimentation with language learning, which is very 

much present in the acquisition of the first language (use of rhymes, songs, etc.). Creative 

Writing fosters students thinking and imagination and the possibility to find satisfaction in 

the production of texts that reflect their own interests, feelings, visions. Taking risks with 

the language is where very profitable learning takes place. 
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Creative Writing is motivating, practical, and these characteristics facilitate learning. CW is 

also interactive among classmates, which adds to its motivational nature. Furthermore, it 

encourages practice in writing using another language which demonstrates part of its 

practical and real use which boosts the motivation generated by the approach; its 

spontaneous characteristic makes it attractive to young people, who are easily engaged in 

this kind of unplanned and free of rigid schemes method. The use of Creative Writing with 

this group of students should lead them to the acquisition of at least a basic level with a 

practical use of the English language. Creative Writing is believed to help learners identify 

themselves with the language which in turn increases their self-esteem and motivation to 

learn further the language. 

 

1.2 SITUATIONAL DIAGNOSIS 

 

1.2.1 CHARACTERISTICS OF THE INSTITUTION 

 

The Servicio Departamental de Gestión Social SEDEGES, is a decentralized Institution 

which in coordination with the La Paz Department Government, provides comprehensive 

attention to children, adolescents, and women who are or have been victims of violence, 

and to the elderly and to the handicapped or to people who are at a risk condition. 

On January 30th 1999, the Servicio Departamental de Gestión Social SEDEGES was 

created with the goal of fostering social welfare policies; thus the institution has taken on 

the responsibility of designing and executing programs and projects related to the problems 

associated with the protection, attention and comprehensive development of children, 

adolescents, women and elderly coming from low-income families and in abandonment 

condition, (Acuerdo Interinstitucional “SEDEGES y Carrera de Linguística e Idiomas 

UMSA” (2015), Sección Antecedentes).              

The SEDEGES is in charge of Centers, Homes, Institutions and programs for development 

which provide shelter, counseling and comprehensive educational training to their 

members. As part of its responsibilities scheme, the SEDEGES runs the shelter center for 

male teenagers named “Felix Mendez Arcos”. 
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The shelter center “Felix Mendez Arcos” which is now run by the SEDEGES was founded 

in July 1937, with the goal of providing a refuge place for teenagers aged 12 to 18 who 

either come from low income families or are in an abandonment situation. MENDEZ 

ARCOS provides service to the community by helping families facing problems related to 

raising their children. 

  

1.2.2 MATERIAL RESOURCES 

 

This institution is located in the central district of San Pedro in the city of LA PAZ; it has an 

infrastructure comprising a large building which holds dormitories, each with 5 or 4 beds 

and 3 wardrobes for the students´ belongings, bathrooms with showers, and a large 

kitchen, it also has a bakery where bread and Christmas buns are baked and sold to get 

some additional income.  The building also has a big yard and a soccer field with artificial 

grass which they use and also rent thus getting some additional income for the institution. 

They also have a tennis table which they can use in their free time. And there are four 

classrooms which can be used to teach the students different things.  The students also 

have access to a computer room where they learn to use computers and the internet.  

Students are given the choice of learning about bakery, electronics, mechanics, sewing 

and computing according to their individual preference. 

Additionally, the school has a small library to help students find books or other reference 

material. For entertainment, they can use the video room to watch movies. Some of these 

facilities were used to carry out the activities of the project.  

 

1.2.3 HUMAN RESOURCES 

 

The institution has a principal, a manager, 2 teachers, 1 psychologist, a nurse, a social 

worker, a chef, a baker, a music teacher, and a mechanics teacher. There are in total 24 

students, only male youngsters over 11 years old are eligible for admission in the 

institution, and they attend regular education classes in nearby schools. 4 of these students 

attend evening classes and the rest attend classes in the afternoon. 
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1.3 ANALYSIS OF THE INSTITUTION 

 

In order to get a better and overall understanding of the institution, the SWOT analysis was carried out. 

 

STRENGTHS 

 Support from the Department Local 
Government. 

 Has large and adequate infrastructure. 

 Has its own bakery 

 Has its own mechanics workshop. 

 Has its own futsal field with artificial grass 

 Has large dormitories with bathrooms 

 Has ping pong room 

 Has a study room 

 Has a computer lab 

 Students are willing and motivated to learn 
English. 

 Permission from the authorities of the 
institution to carry out the classes. 

 Teachers’ competence in teaching English 

 

OPPORTUNITIES 

 Aid from Christian organizations 

 Aid from NGO’s providing material and 
clothing. 

 Classes or training provided by other 
institutions such as universities or 
teachers schools as a result of previous 
agreements with these institutions. 

 Free access to sport facilities, parks in the 
city. 

 English language classes at no cost. 

 English language teaching material 
developed by trainers which will become 
part of the institution’s library 

 

WEAKNESSES 

 Sometimes the teenagers do not have a 
positive attitude. 

 The institution does not have a full time 
pedagogue. 

 The teenagers do not have enough money 

 They do not have counselors to help them 
improve their behavior. 

 Teenagers have a low self-esteem. 

 Bureaucracy that affects free flow of planned 
activities. 

 Difference of students’ ages. 

 

THREATS 

 Lots of pubs in the vicinity. 

 Presence of gangs 

 Availability of drugs in the area. 

 Students’ dropping out due to relatives’ 
pressure 

 Little opportunity to practice the language 
outside the shelter center 
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Through this analysis, it can be observed that the strengths are mainly related to 

infrastructure, while the weaknesses are mostly related to emotional aspects on the part of 

the students. Regarding the opportunities, inter-institutional agreements such as those 

established with the Public University, may open the possibility to strengthen the education 

the students can get. Unfortunately having a low self-esteem and lacking family love and 

support, these teenagers are sometimes easily influenced by other youngster from outside 

into alcohol and drug misuse as well as the possibility of becoming part of gangs.   

 

1.4 DIAGNOSIS OF THE NEEDS 

 

This work was conducted at the Mendez Arcos Shelter center which is part of the 

SEDEGES, which is an institution of the Autonomous Department Government of La Paz. 

It is responsible for carrying out the policies of social development in the department 

through the elaboration and execution of programs and projects related to the provision of 

protection, care, and integral development for children and adolescents, women and the 

elderly from low income families in abandonment condition. The SEDEGES is in charge of 

various centers, homes, institutions which provide shelter, counseling, and education to a 

number of people in need. In order to design a better an effective plan, a diagnosis of the 

institution and of the students’ level of English was conducted.  The diagnosis revealed that 

the students had very little knowledge of the English language, in the best cases they just 

knew a few words, and they could not make complete sentences. However, the diagnosis 

also showed the students’ willingness to learn the language and that they felt motivated to 

do so because in many cases they could not afford to pay language classes and now they 

had this opportunity free of charge.   

 

1.4.1 METHODOLOGY 

 

There are many methodologies that can be used to conduct a diagnosis, but some are 

more useful and more frequently used, and they are: Observation, interview and surveys 

using questionnaires, and the SWOT analysis. 



7 

Surveys have been for a long time very common to get information about a certain topic or 

opinions regarding a subject. Although questionnaires are sometimes used as an 

instrument to get what specific information, they are most valuable when used as a 

diagnostic tool, which shall point out the changes that are necessary. Thus, this was the 

tool applied to assess the situation of this group of students regarding the English 

language.  

The kind of questions used in the questionnaire was analyzed, considering that what was 

intended through the questions was to find out how willing the students were to learn the 

English language. 

A careful revision of the answers to all the questions of the questionnaire was done to get 

some useful knowledge of the data, answers were classified in categories, and then the 

frequency in each category was computed. This helped to synthesize the information to 

interpret it and draw conclusions. 

 

1.4.2 INSTRUMENT 

  

For the elaboration of this work, first a set of questions was developed aimed at 

determining the students´ interest in the language; consequently, a questionnaire was 

created which is related to the learning and the importance of the English language from 

the students’ perception. There were 7 open questions to elicit the students’ views on 

things such as how widespread the use of English is in the world, how they regard the 

language in relation to work or study or communication opportunities, whether they would 

like to learn the language given the chance.   

The following was the questionnaire the students had to complete: 
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CUESTIONARIO 

1- ¿Piensas  que es importante aprender el idioma Inglés? 

2- ¿Es el idioma  ingles actualmente  el idioma  universal? 

3- ¿Entiendes  los ejercicios  en tus clases de inglés del colegio? 

4- ¿Te  gusta escuchar  música en inglés? 

5- ¿Te gustaría  aprender inglés  si tuvieras posibilidades? 

6- ¿Te gustaría contactar  nuevos amigos  que hablen este idioma? 

7- ¿Te gustaría  poder  escribir  usando este idioma? 

 

QUESTIONAIRE 

1-  Do you think it is important to learn the English language? 

2- Can the English language be considered now as a universal language? 

3- Do you understand the practices in your English at school? 

4- Do you enjoy listening to music in English? 

5- Would you be willing to learn English if you had the chance? 

6- Would you like to meet new friend who speak English? 

7- Would you like to learn how to write using the English language? 

 

1.4.3 POPULATION 

 

The set of questions in our questionnaire was put to the group of students of the 

institution, aged from 12 to 18; a total of 24 students took part in the diagnosis. 
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GRAPH ANALYSIS 

The details of the diagnosis results are as follows: 

 

80% think that learning English is important. The students have become aware of the 

importance of learning this language due to job requirements and study opportunities 

abroad. 

 

 

 All students consider English today´s universal language. The students know about 

the world wide use of the English language, this can be seen in the information 

present on the internet and in the social networks; this leads them to think that this 

language has in deed become universal.   
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 Just 1 in 5 students understands the exercises they are given in their regular English 

classes. Currently the teaching of English in most public schools is deficient mainly 

because of the short time allocated to this subject and also the scarcity of teaching 

material; as a result the students’ understanding is affected more so if the schedules 

make it necessary to move swiftly through the topics, and additionally the number of 

students per class interferes a proper teaching development. 

 

 

 

 Almost all students (90%) enjoy listening to music in English. Music has been for a 

long time a good strategy and this is also true in this case. The students listen to a 

lot of music in English which can be used to improve their vocabulary and 

pronunciation. 
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 80% would like to learn English if they had the chance. Today there is an increasing 

number of institutions where English language is taught, unfortunately many of 

these charge more than most students can afford. 

 

 

90% of students would like to get in touch with English speaking people. Besides 

being of practical use, the students are attracted to the English language and would 

like to be able to practice its use with foreigners. 
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 70% of students would like to learn how to write in English. The internet has become 

a huge opportunity for the exchange of information, to get the most benefit of this 

opportunity and to reach the widest audience the use of the English language is 

necessary, and the students are quite aware of it.  

 

In sum, it is quite evident from these results that the students of the Mendez Arcos shelter 

center are aware of the need to learn the English language and feel motivated to do so.  

1.4.4 RESULTS 

 

Q-1 .- 80% of Mendez Arcos students answered that they thought it was important to 

learn English because almost all technological devices now come with instructions in 

this language. 

Q-2.- All students were aware that English was the business and universal language 

of the modern word. 

Q-3.- Only 20% of students answered that they understood the exercises in their 

English classes at the schools they attended 

Q-4.- 90% answered that they enjoy listening to music in English but they hardly 

understand anything 
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Q-5.- 80% of the students said they would be excited to learn English free of charge 

because they could not afford otherwise 

Q-6.- 90% answered they were much interested in writing in English to be able to 

contact people abroad and have pen pals and also to chat using this language 

Q-7.- 90% said they would like to know this language because it is interesting and 

necessary for work or study opportunities. 

Based on this diagnosis conducted among the students of the Mendez Arcos shelter 

center, the interest and motivation to learn the English language on the part of the students 

was clearly identified and particularly the desire to develop the skill of writing which is 

related to the use of social networks very common among young people. Furthermore 

these students are aware that by learning English they may have better job opportunities. 

 

1.4.5 CONCLUSION 

 

After conducting the analysis using the SWOT and questionnaire approaches, it can be 

concluded that students are aware of the need to have a practical command of the English 

language. In particular and connected to the questions that appeared in the questionnaire 

the following details can be highlighted:  

1. The students are interested in learning the language because of its 

widespread use, particularly in many important activities such as education 

and technology. 

2. The students are aware that in most technological advances the use of the 

English language is prevalent 

3. The students acknowledged that they do not know the language and they 

have problems learning the language at their schools. 

4. They enjoy listening to music in English but they hardly understand anything. 

5. The students realize that developing the ability to write in this language is 

more practical and useful because of technology. 
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This last point is quite important since it implies that the motivation to be able to write in 

English is already present for practical reasons in the students’ view. Therefore, this work 

addresses this need by approaching language learning through the practice of writing in a 

creative manner. 

From these answers, it can be stated that developing the skill of writing among English 

learners constitutes a very important task to put into practice; due to the practical benefits 

of this activity. Today’s world demands clear, fast communication; the skill of writing in 

English has an important role in relation to this demand, and students are aware of this 

fact.  
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CHAPTER II 

 

LITERATURE REVIEW 

 

This part of the text discusses those issues regarding language learning such as skills, 

methodologies, and creative writing and its connection to language teaching. In particular 

the chapter presents some of the theoretical background underlying the issue of language 

teaching in general. Afterwards, it deals more specifically with the use of creative writing as 

an innovative approach in the teaching of English, stressing its motivational nature that 

engages students in the process of learning the language.  

 

2.1 THE TEACHING OF ENGLISH 

 

Several methodologies for English language teaching have been put forward. The various 

approaches to teaching the English language have been commonly based on behaviorist, 

cognitivist, through constructivist theories (VivaLing, 2014). Each theory emphasizes 

different ways of conveying knowledge. For instance, the behaviorist theory stresses the 

communication of knowledge through repetition, memorization and mechanical drills of 

structure patterns, for example the audio lingual and audio visual methods fall into this 

category. The cognitive theory focuses on the development of cognitive skills and the 

formation of grammar rules, learning is connected to communicational needs, the 

communicative approach belongs to this category. Finally, the constructivist theory views 

learning as a complex process in which the starting point is the student´s previous 

knowledge, the natural approach is an example of this category. (Howart & Smith, 2014). 

 

2.2  LANGUAGE SKILLS 

 

Regarding language learning it is common to distinguish four language skills which are 

present in every language, these skills are listening, reading, speaking and writing. These 

skills are sometimes subdivided in productive (speaking and writing) and receptive 
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(listening and reading) (Harmer, 2010). We want to make clear that this division should not 

be understood as though the skills were independent from each other, when in fact they 

are all part of the use of the language and are closely interdependent, but it is also possible 

to place emphasis on one of them simply as a teaching strategy. All four skills are 

important to consider and there is close interdependency in their development. 

  

2.2.1 RECEPTIVE SKILLS – LISTENING, READING 

 

Listening and reading are also known as passive skills, because the learners do not 

produce any linguistic output, students are exposed to prepared materials in the language. 

Related to this, there is the distinction between extensive and intensive skills; the former is 

thought to be more motivating because the students choose the material they are more 

interested in (what to read and what to listen to) and thus enjoy the activity and this 

process helps students acquire to vocabulary and grammar (Harmer, 2010). We consider 

that this distinction proposed by Harmer fits quite well the mechanics underlying creativity 

since motivation is an intrinsic aspect of working this way. Intensive listening or reading on 

the other hand takes place in the traditional classroom setting where the teacher provides 

prepared and controlled material from textbooks and similar sources. Fortunately now 

thanks to the development of communication technology there are plenty of opportunities 

to listen to real language in movies and a wide range of reading material on the internet 

which are excellent sources to practice extensive listening and reading. 

 

2.2.2  PRODUCTIVE SKILLS – SPEAKING, WRITING 

 

These are skills in which students have a greater chance to show their command of the 

language, for instance speaking is usually used to assess the student’s level in the use of 

language. Speaking correctly is certainly quite challenging, but writing also has a lot of 

aspects to be considered such as spelling, punctuation, cohesion, coherence, word choice, 

etc. Additionally, different modes of writing need to be considered: expository writing, 
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descriptive writing, narrative writing and argumentative (sometimes also called persuasive) 

writing. 

The following chart shows the characteristics of the modes of writing above mentioned as 

categorized by Richards. 

 

Table 1: Modes of writing (Richards, Jack C. & Schmidt R., 2010) 

Descriptive 

writing Narrative writing Expository writing 

Argumentative 

writing 

Provides a verbal 

picture or account 

of a person, place 

or thing. 

Reports an event or 

tells the story of 

something that 

happened. 

Provides 

information about 

and explains a 

particular subject 

(giving examples, 

describing a 

process ) of doing 

or making 

something 

Attempts to support 

a controversial 

point or defend a 

position on which 

there is a difference 

of opinion. 

 
 
In relation to creative writing, linguists do not always agree on its categorization, 

sometimes it is considered a fifth category, or sometimes it is referred to as belonging to 

narrative writing. No matter how it is classified, this kind of writing has received a lot of 

attention from many professionals in the field of ESL/EFL as a promising tool for language 

teaching (Maley, 2012). So it is worthwhile to pay attention to this approach and its 

potential in the field of language acquisition. This is true because we believe that creative 

writing primarily gives students the opportunity to express freely their ideas using the 

language in a way that is meaningful to them.  
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2.3 METHODS OF LANGUAGE TEACHING 

 

The teaching of English as a second language has a wide range of methods from 

grammatical translation to the communicative approach. Professionals in this area have 

proposed the creation of different methods aimed at figuring out the best or most accepted 

method; however, the pedagogical field work is so rich and unexpected that creativity and 

flexibility should become the basis of the methodological work inside the classroom. The 

work of linguists, psychologist, pedagogues and teachers during these years trying to find 

the ideal method has led to the conclusion that such method does not really exist, and in 

fact may never exist. We also need to consider the wide variety of learning styles or 

preferences on the part of learners which reinforces the idea that there is not such ideal 

method for all the cases. 

It is generally accepted that motivation plays a crucial role in the success of any method of 

teaching. This is especially true in the case of teenagers. As Harmer (2010), puts it in very 

simple terms - motivation explains why people decide to do something, how hard they are 

going to pursue it and how long they are willing to sustain the activity.  

 

Motivation can be viewed as a component coming both from an intrinsic and an extrinsic 

source, intrinsic coming from within the learner himself or herself and extrinsic coming from 

external sources. There are a number of things teachers can do in the classroom to 

motivate extrinsically the learners. These things are connected to the principles for 

significant learning as stated by Rogers (1969). From this author’s list for significant or 

experiential learning, the following serves as a good summary: empathy (seeing things 

from the students' viewpoint), authenticity (being yourself) and acceptance (of students' 

ideas and opinions). 

 

2.3.1 DIRECT APPROACH 

 

The motivation for the development of this approach was an attempt to integrate more use 

of the language in instruction as opposed to the focus of the grammar translation approach. 
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Thus, lessons are introduced by a dialogue which focuses on the language of modern 

conversational style. 

 Material is first presented orally with actions or pictures.  

 The mother tongue is NEVER used. There is no translation.  

 The preferred type of exercise is a series of questions in the target language based 

on the dialogue or an anecdotal narrative.  

 Questions are answered in the target language.  

 Grammar is taught inductively--rules are generalized from the practice and 

experience with the target language.  

 Verbs are used first and systematically conjugated much later after some oral 

mastery of the target language.  

 Advanced students read literature for comprehension and pleasure.  

 

It may be argued that this method postpones for too long grammar accuracy, so its 

application is mostly adequate in cases where communication competence is urgent, 

overlooking the errors that may be incurred. (Kiarie  Wanjogu., 2012). 

 

2.3.2 AUDIOLINGUAL METHOD 

 

This method is based on the principles of behavior psychology. It adapted many of the 

principles and procedures of the Direct Method. New material is presented in the form of a 

dialogue. Based on the principle that language learning is habit formation, the method 

promotes dependence on repetition, memorization of set phrases and over-learning.  

Structures are sequenced and taught one at a time. Structural patterns are taught using 

repetitive drills. Little or no grammatical explanations are provided; grammar is taught 

inductively.  

Skills are sequenced: Listening, speaking, reading and writing are developed in order.  

Vocabulary is strictly limited and learned in context.  
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There is abundant use of language laboratories, tapes and visual aids. There is an 

extended pre-reading period at the beginning of the course. Great importance is given to 

precise native-like pronunciation. Use of the mother tongue by the teacher is permitted, but 

discouraged among and by the students.  Successful responses are reinforced; great care 

is taken to prevent learner errors. (Kiarie  Wanjogu., 2012). 

 

2.3.3 COMMUNICATIVE LANGUAGE TEACHING 

 

Inductive learning— is an approach to language learning in which learners are not taught 

grammatical or other types of rules directly but are left to discover rules from their 

experience of using the language.  Language teaching methods which emphasize use of 

the language rather than presentation of information about the language include the direct 

method, the communicative approach. The features of it are time-consuming and 

applicable to young learners in natural settings such as ESL contexts. 

The primary goal of language teaching is enabling students to use the language to 

communicate. Communication involves using language functions as well as grammar 

structures. 

Language is used in a social context and should be appropriate to setting, topic, and 

participants.  Students should be given an opportunity to negotiate meaning, i.e., to try to 

make themselves understood. 

Students should be able to express their opinions and share their ideas and feelings, i.e., 

learn to communicate by communicating. 

The method stresses a means of organizing a language syllabus. The emphasis is on 

breaking down the global concept of language into units of analysis in terms of 

communicative situations in which they are used. A variety of language skills are involved. 

Material is presented in context. It pays attention to registers and styles in terms of 

situation and participants. (Kiarie  Wanjogu., 2012) 
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2.3.4 TOTAL PHYSICAL RESPONSE (TPR) 

 

Total Physical Response (TPR) is a method that combines information and skills through 

the use of the kinesthetic sensory system. This combination of skills allows the student to 

assimilate information and skills at a rapid rate. The basic features are: 

Understanding the spoken language before developing the skills of speaking. 

 Imperatives are the main structures to transfer or communicate information.  

The student is not forced to speak, but is allowed an individual preparation period and 

allowed to spontaneously begin to speak when the he/she feels comfortable and confident 

in understanding and producing the utterances. 

Procedure: 

Step I The teacher says the commands as he himself performs the action. 

Step 2 The teacher says the command as both the teacher and the students then perform 

the action. 

Step 3 The teacher says the command but only  students perform the action  

Step 4 The teacher tells one student at a time to do commands 

Step 5 The roles of teacher and student are reversed.  Students give commands to teacher 

and to other students. 

Step 6 The teacher and student allow for command expansion or produces new sentences. 

(Kiarie  Wanjogu, 2012). 

 

2.4 TEACHING THE SKILL OF WRITING IN ENGLISH 

 

Helping to develop the skill of writing in English is a complex task. Factors that affect this 

process are for instance the very limited practice and hence ability to write using the own 

mother tongue, or perhaps a personal dislike of writing, ignoring the process to carry out a 

written assignment, etc. These factors clearly interfere with the production of written 

material to a greater extent considering doing so in a foreign language. 
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The writing process must be approached systematically: the competences put to practice 

include planning, simple sentences, and compound sentences using conjunctions, writing 

topic sentences appropriate to describe the main idea of the paragraph, paragraphs, and 

finally longer compositions. 

Some activities the students can complete include: to copy a text word by word, write 

dictations, follow a sample, fill blanks in sentences or paragraphs, change verbs in a 

paragraph from  present to past, summarize a story or a video, write letters, postcards, 

explain reactions towards a text, object, picture, situation, etc.  

There are two strategies to use when teaching writing in the English language, these are 

free writing and guided writing. In free writing, the students just jot down their ideas on 

paper without much worry about grammar, spelling or other details of the language. The 

main characteristic of free writing is to let students express their ideas freely. Guided 

writing is more formal; students must start with a draft, then revise and edit it until the final 

version is ready. The students are given clear and specific directions and also the time 

needed to complete the assignment. Once the first draft is ready it must be checked in 

order to provide the adequate feedback, stressing on idea development and content, while 

language accuracy is secondary. 

Writing must not only be considered as an instrument that helps students learn another 

language and to process contents of a course, but also as a powerful tool to develop 

knowledge (Mota de Cabrera. 2005) – writing being so challenging and demanding in 

terms of conceiving, outlining, organizing ideas and putting them to the right words so they 

convey the intended information for sure comes along with much learning for the benefit of 

the writer. 
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2.4.1 CREATIVE WRITING IN ENGLISH 

 

Many experts agree that any learner of English as a second language may benefit from 

creative writing. Since Creative Writing involves cognitive and affective parts of the brain, it 

is a good way to learn grammar, spelling, vocabulary, discourse and phonology. 

It is true that all writing is to some extend creative. Creative writing may be thought of as a 

process in which one or more people use the written language to express freely and 

creatively their feelings, thoughts, and experiences of life.  As far as teaching creative 

writing in a second language is concerned, it is considered a strategy which involves a 

series of activities intended to trigger the writer´s interest and creativity so that he or she 

finds enjoyment from expressing himself or herself through the composition of texts that 

come from in their own imagination.  

Some people may hold the idea that this technique cannot be used at the beginning levels. 

Furthermore, there might be the idea that you only can be creative in a second language 

once you have extensive vocabulary and sound grammar knowledge. As a matter of fact, a 

student may be creative in a second language even with a few things to play around and 

have fun. If this is done from the beginning, with greater knowledge later an even better 

use of the language is possible. Students should use creatively the new language as soon 

as they can do it. Even after just a few lessons, they can have sufficient vocabulary and 

learn enough English to express ideas in a creative way or in the words of another author: 

“Even beginner learners can be creative in the way they use language” (James, 2007).  

Creative writing does not have to be without errors from a grammatical point of view, what 

really counts is that ideas are being communicated and enjoyment comes out it (Maley,  

2012), this creates a positive cycle of feedback and evolution in the skills for written 

communication (Nogales, 2003). It is also important not to expect long compositions at first. 

As Carter (Carter, 2010) claims, the practice of creative writing is developed step by step, 

beginning with phrases and sentences before moving on longer compositions. Creativity 

work too is the result of refinement process achieved gradually both in complexity and long 

practice. 
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2.4.1.1 CHARACTERISTICS OF CREATIVE WRITING 

 

It is worth mentioning some characteristics of this strategy that might be applied to promote 

writing in English. 

 Creative writing allows for a ludic, experimental, esthetical approach to language. 

 Creative Writing fosters imagination, and promotes the conscious exercise of 

creative skills. 

 Creative Writing encourages observing daily reality from new perspectives 

 Creative Writing works with commands that are the key to trigger imagination and 

creative process 

 Creative Writing involves group work, a process of construction guided by a 

facilitator or guide, in which the opinions of participants are fundamental. Karavas E. 

(2014) 

 

2.4.1.2 CREATIVE WRITING AND MOTIVATION 

 

From the assertions mentioned above, it is clear that Creative Writing promotes students’ 

artistic expression, clarifies thinking, stimulates imagination and helps them in their search 

for identity and additionally according to Tompkins (1982) it helps them to develop the 

writing and reading competences. 

To put it simply Creative Writing motivates students. Motivation is the reason why people 

make up their minds to do something, and then how much effort they are going to put into it 

and how long in time they are willing to carry on the activity. In teaching and learning a 

language motivation is crucial. Motivated students present the ideal setting for productive 

teaching and learning. Creative Writing boosts motivation because it allows students to 

produce something as a result of letting their ideas flow freely as they enjoy playing with 

language. Learners also tend to discover things about language by themselves. Further 

than motivation Creative Writing helps students with low self-esteem discover their abilities 
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and potential thus becoming more confident, because they are provided the space for self-

discovery and self-expression.   

Some experts have proposed the following set of conditions for a productive class which 

considers Creative Writing. 

 Create a pleasant and supportive atmosphere in the classroom 

 Promote the development of group cohesiveness 

 Increase the students’ expectancy of success in particular tasks and in learning in 

general 

 Make learning more stimulating and enjoyable by breaking the monotony of 

classroom events. 

 Make learning more stimulating and enjoyable for the learner by increasing the 

attractiveness of tasks. 

 Make learning more stimulating and enjoyable for the learners by enlisting them as 

active task participants. 

 Present and administer tasks in a motivating way 

 Provide students with regular experiences of success 

 Build your learners’ confidence by providing regular encouragement. 

 Increase student motivation by promoting cooperation among learners 

 Increase student motivation by actively promoting learner autonomy 

 Increase learner satisfaction 

 Offer rewards in a motivational manner. Karavas E. (2014) 

 

2.4.1.3 CREATIVE WRITING AND LANGUAGE LEARNING 

 

This section addresses the areas of language learning that might be positively affected by 

the use of Creative Writing. 

CW activities are considered by many experts as tools that can enrich students’ abilities, 

help them clarify their thinking and help them become more creative. CW allows students 

to practice not only writing, but also grammar and vocabulary, boost their imagination, and 
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increase their creativity, while students become more self-confident and self-expressive. 

Again motivation is a key, when students find they pleasure of producing something by 

themselves, they are likely to develop interest in literature and reading. 

CW activities should promote the use of language and vocabulary in a creative way early 

on, with a few language elements students can start playing with the language and 

obviously this habit of playing with the language later with increased knowledge provides 

an ideal condition for sound language acquisition. Using language in a creative way does 

not depend on complicated language structures, or on advanced vocabulary. 

Areas of language learning positively affected by CW 

According to Alan Maley (Maley, 2012), the following areas are positively affected by the 

use of Creative Writing in teaching English.  

 Grammar and vocabulary.- significant gains in grammatical accuracy, contextually 

and originality of lexical choice. 

 Confident use of language.- taking risks with the language, exploring it without a fear 

of reproof. 

 Focus on the right side of the brain.- feelings, physical sensations, intuition. 

 Increase in self-confidence and self-esteem.- creative writing tends to develop 

among learners; which leads to a corresponding increase in motivation. 

 Creative Reading; the development of good reading skills provides the learner with a 

better understanding of text construction which in turn feeds into their writing. 

 

2.4.2. IMPORTANT ASPECTS OF CREATIVE WRITING 

 

Creative writing has various favorable characteristics that are related to an effective 

language learning process and its influence on areas such as vocabulary, grammar, 

understanding and assertive communicative ability is described in the following points:  
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2.4.2.1 VOCABULARY 

 

Vocabulary is more effectively learned and remembered when used in a natural context as 

soon as possible. As Gill James (James, 2007) says, students can begin using language 

creatively from the beginning. Even with a few words they can create a very short story. 

Learning new vocabulary and practicing vocabulary already acquired is also possible. 

Creative Writing provides the opportunity to use lexical items in new situations; to use 

phrasal verbs more naturally, to practice collocations and idioms. When asked to write 

something from their own creation, students might be led to looking up words in the 

dictionary which may in turn open their understanding of different uses and variations of the 

lexical items. Teachers may introduce or promote practice of focused vocabulary by giving 

students a particular topic, and a set of words of that topic, synonyms, antonyms, 

collocations, etc. 

Many students benefit more from creating a sentence containing the word on their own 

than reading an example in a text book. This is hands-on experience which amounts to real 

learning. This also helps them remember the terms better. Teachers may prepare tasks 

such as using word webs and ask students to write a story based on most of these items, 

or write a report using vocabulary from the last lesson, or to focus on some part of the 

speech (adjectives, verbs, etc.). 

 

2.4.2.2 GRAMMAR 

 

Similarly, Creative Writing can be beneficial in this aspect of language acquisition as well, 

learning grammar rules is not the same as having a real understanding of them or using 

them appropriately. There is a need to connect the theoretical knowledge of grammar to its 

actual use in real situations; Creative Writing may enable this connection by adapting some 

tasks for the purpose of practicing some specific grammar structures. Karavas E. (2014) 

For instance, using Creative Writing tasks as homework can give students the chance to 

write as much as they need without time constrains of classroom. The more they write, the 



28 

better practice of their English including grammar structures. Concerning exercises that 

teacher can use, they may choose particular grammar items such as affirmatives and 

questions to be used as much as possible in a Creative Writing activity. 

 

2.4.2.3 UNDERSTANDING 

 

Creative Writing also helps improve reading comprehension skills because this provides 

the opportunity to read or listen to other students’ works, this may encourage students to 

analyze critically their own writings and other writings and so get a deeper practice of 

understanding  written text. 

 

2.4.2.4  SELF-EXPRESSION, SELF-ESTEEM 

 

The conditions for the development of self-expression are very much present in the 

practice of Creative Writing, students have the challenge and opportunity to express their 

own thoughts or ideas leading them to raise their confidence and in turn their intrinsic 

motivation. Students are not normally motivated to be creative in their own mother 

language, they are assigned to write formally, for instance essays and reports; while in 

Creative Writing classes they may be given the chance to write freely and discover that 

writing something interesting is not only for a few gifted ones. In this way self-expression, 

self- esteem, and even self-discovery are benefits drawn from the practice and use of 

Creative Writing. Maley, Alan (2012) 

To summarize, CW encourages the use of language in a natural, independent, and free 

way, which can affect positively various areas of language learning and personal 

development. 
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2.4.3 LANGUAGE TEACHING APPROACHES AND CREATIVE WRITING 

 

Creative Writing tasks can be used along most language teaching methods. It can be used 

as a short warm-up exercise or be part of the entire lesson, or even a summarizing tool of 

the lesson. Additionally, Creative Writing may be part of homework because this allows 

students to write more freely without the time restriction of the classroom.  

Some techniques for Creative Writing in the ESL classroom may include (Pesce, 2012 ):  

 Innovation- doing the same thing again and again is frustrating. Although we cannot 

avoid doing some things repeatedly, we can change how we do them.  

 Thinking outside the box – if what we do is becoming a predictable pattern. We 

should dare to be unconventional thus bringing more enjoyable challenge to a 

certain task.  

 Improvisation – real world involves a lot of improvisation, practicing this helps to 

keep our minds busy and ready for action.  

 Taking risks – in life risks are inevitable. Introducing some tasks that are a bit risky 

can turn a boring activity in a more challenging and motivating one. 

 

2.4.4 THE ROLE OF STUDENTS IN CREATIVE WRITING 

 

 Creative Writing helps in language learning in various aspects, such as grammar, 

vocabulary, because it forces students to manipulate language in interesting and 

demanding ways trying to communicate their personal feelings, likes, or views on a 

certain topic. By doing so, they engage with language more deeply than they do with 

most expository texts. 

 A key characteristic of Creative Writing is the willingness to play with the language. 

This playful element encourages them to play creatively with the language and in so 

doing, to take the risks without which learning cannot take place in any profound 

sense.  Crystal (2001) states, ‘Reading and writing do not have to be a prison 
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house. Release is possible, meaning enjoyment, fulfilment, motivation, even 

passion.   

 Creative Writing puts the emphasis on the right side of the brain. This is a healthy 

balance between logical and intuitive faculties. This also allows for leaners whose 

learning style may not be left brain dominant, and so they are at a disadvantage in 

the normal process of teaching. 

 Perhaps the most noticeable characteristic is the increase in self-confidence and 

self-esteem which Creative Writing tends to develop in learners. They realize that 

they can write something in a foreign language that has never been written before, 

and others find interesting to read. 

 Similarly, by getting inside the process of creating texts, students get to the point of 

understanding how other similar writings are developed, thus making texts easier to 

read. So reading is another by product of this approach. 

 

2.4.5  THE ROLE OF TEACHERS IN CREATIVE WRITNG 

 

 The role of a teacher is mainly as a facilitator.  

 As far as teachers are concerned, they need to engage in CW as well, because 

being the model in this area is very valuable. 

 Teachers themselves should make efforts to keep fresh and creative, contrary to the 

controlled language found in most textbooks. Additionally, this may have a positive 

effect on their relationships with students. 

 Teachers of Creative Writing tend also to be better teachers of writing in general  
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CHAPTER III 

 

PROPOSAL SECTION 

 

This chapter presents a brief description of the situation faced by the group of students 

who took part in the project in relation to the chance of learning a language; regarding 

language learning, the need for a new approach to language teaching is also discussed. 

Following this, some reasons why this project is useful are mentioned by pointing out its 

social relevance and practical utility. Finally, the general and specific objectives, which are 

the guidelines of this work, are described.  

 

3.1 DESCRIPTION OF THE PROBLEM 

 

In the current globalized and increasingly competitive world, the practical use of the English 

language is essential especially in the case of young people, seeking to enter the labor 

force, or to get solid college education by applying to the various scholarships that are now 

available. Unfortunately, the chance to learn the English language is beyond the reach of 

many youngsters mainly due to economic conditions, this is case of the students who are 

enrolled in shelter centers. However, some actions can be done to overcome this 

disadvantageous situation, thus helping this kind of students get the practical knowledge 

above mentioned is certainly one step in the right direction.  Furthermore, in many cases 

students lack the motivation to learn the language which can be explained at least in part 

by the failure of the methodologies used for this effort; methodologies commonly used are 

too theoretical, confined to the ideas presented in a text book which are in many cases 

unrelated or completely detached from the everyday reality of the learners. Thus, the 

context of the learning process is somehow artificial causing students to view language as 

the memorization of groups of words and grammar rules completely apart from the real 

purpose of language use which is primarily communication. On the other hand, the use of 

Creative Writing as an approach for language teaching brings this learning experience 

closer to the students´ awareness; they actually take on the responsibility of producing the 
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language used to express their own ideas. When students are writing for example about an 

important event in their lives as children, they are not only doing a mechanical task but 

rather they are communicating their own thoughts, feelings, memories, etc., they are 

expressing to others something connected to their real lives, and so the divide between 

language and real communication is overcome. Creative Writing as a method to teach 

English has been shown to boost motivation and consequently constitute a solid basis on 

which students can start a fruitful learning experience.  

 

3.2 JUSTIFICATION  

 

There is the conviction that the first factor for the success of any educational proposal is to 

get the students involved and identified with the process in a personal way. What is being 

taught and what the students want to learn should be related to their reality. Active 

participation and awareness of it are crucial. Production of texts written by the students 

themselves has precisely these characteristics, each student creates his own product, and 

it has his personal touch. The final product produces personal fulfillment which by itself 

carries enough motivation. By working this way there is the idea that effective learning can 

be encouraged.  

 

The students of the Mendez Arcos Shelter center helped to implement this experience 

which enabled the undertaking of the complex task of text production using a foreign 

language from a different perspective. The main component is the imagination and 

creativity of the students. This task which otherwise would be tedious and unpleasant turns 

out to be an incentive for imagination, and provides pleasure in its application. 

Furthermore, the competence to be developed in this area is expected to influence 

positively on the development of other language skills. 
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The implementation of this work is justified by the long-term results derived from its 

application, namely the students developing a skill which in the future can become a 

valuable tool for better work opportunities. 

 

 

3.2.1 SOCIAL RELEVANCE 

 

The direct beneficiaries of this project were students of different levels from the   Felix 

Mendez Arcos shelter home center, which is located in the San Pedro neighborhood. This 

institution offers young male students a possibility to change their lives by helping them to 

become productive individuals for the society. The participating students, who are in some 

cases orphans or have only a single parent, were divided into two groups.  

Most of the students of different grades of Felix  Mendez  Arcos  are teenagers without a 

stable family and often with a lot of personal or family problems, in some cases some of 

them were found in the street alone  because they did not have opportunities to live in a 

house with a family, the  parents of other students died and they did not have anybody to 

support them. The rest of the students in some cases have family in different places of La 

Paz Department, but they had behavior problems which made it difficult for them to live 

with their families and in turn their families could not cope with this kind of situation. The 

Felix Mendez Arcos shelter center offers a sort of relief to these marginalized teenagers 

because in that place they can find education for free, daily food, clothes, medical 

attention, psychological help and the most important thing: free housing every day.  But  

this help  is not enough  because it is  only  for a period of time until the boys  are  eighteen 

years old and  graduate from the school; after that they have to  leave the center home  

and  continue to survive alone in the streets, probably they can find a job  or other 

opportunity but they have to solve their problems alone.  
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3.2.2  PRACTICAL UTILITY 

 

From the experience of working as a teacher for a long time, it has been become quite 

clear how beneficial the English language can be with regard to academic performance. 

This has been one of the motivations for making the decision to work with this group of 

youngsters, namely to provide them with the chance to gain at least a basic and useful 

knowledge of the language.   

Nowadays it is really important for students to have at least a basic or intermediate 

vocabulary of the language in order to take advantage of the opportunities to interact in 

their communication specially taking into account the prevalence of current means of 

communication such as the internet, e mails, WhatsApp and others; in which the English 

language is very much present. 

Similarly, it is really advantageous that students have the ability to provide personal 

information and prepare presentations using the English language, since these skills are 

increasingly valued as a necessary requirement in the application for many job positions. 

Due to globalization, the interaction with organizations, companies and people from other 

countries and continents is increasingly frequent, and in many cases there is the need to 

get into contact using written communication. For instance, it is necessary to prepare 

notes, orders, reports, applications or other kind of written documents. Because of this it is 

essential to be able to use at least the basic grammar structures, such as the right tense or 

verbs conjugation, and to write short paragraphs with relevant and understandable content. 

Additionally, by developing these skills, students can make and maintain new friends 

whose language is not Spanish. 

It is clear that there are a lot of advantages that come from being able to use the English 

language and there is the firm belief that the youngsters who attend this kind of 

organizations have the right to gain this knowledge. The current voluntary project makes 

this possible because this group of students can benefit from gaining certain command of 

the English language, which otherwise they would not be able to afford.  
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3.3 GENERAL OBJECTIVE 

 

To promote motivation in learning English language at a basic level among a group of 

young students sheltered in Mendez Arcos Shelter center using the Creative Writing 

approach.  

 

3.3.1 SPECIFIC OBJECTIVES: 

 

 To design a curriculum that will be practical, useful and focused on developing the 

writing skill for real communication in English at a basic level.  

 To implement the curriculum in the group of students of the Mendez Arcos Center. 

 To develop among students the skill of writing short paragraphs using creative 

writing. 

 To apply creative writing to have students write short stories based on their 

creativity. 

 

3.4  ENGLISH SYLLABUS FOR TEACHING ENGLISH AS A FOREIGN LANGUAGE AT 

“MENDES ARCOS” SHELTER CENTER 

 

Using a simple definition of syllabus as a document that specifies what is to be taught and 

the order in which this is going to be done, more efficiency can be achieved in reaching the 

goals and meeting the constrains that have to be dealt with, if there is a careful design of 

an adequate plan that fits the students´ needs as well as the teachers ‘expectations, 

bearing in mind the time limits, infrastructure, and logistics constrains that are present.  

Syllabus for language teaching can range from the more or less pure linguistic, where the 

focus of content is grammatical and lexical, to the purely semantic or informational, where 

content focuses on some skill or information and not so much on the form of the language. 
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Bearing in mind the group of students involved, and the needs and expectations identified 

in the diagnostic stage at the beginning of this project, and additionally the real and 

practical situations in which the students are or may be able to use the language, it can be 

concluded that this group of learners can benefit a lot by developing the skill of written 

communication in the English language. 

From the many approaches to syllabus design, for this particular project the skill-based 

syllabus has been favored. A skill-based syllabus stresses content of language teaching for 

the development of specific abilities that may have an important role in using a language. 

Skills are things people must be able to do to be competent in a language, in many cases 

independently of the situation or settings of the language use. Therefore, the primary 

purpose of skill-based teaching is to learn the specific language skill. Language 

development in a more general competence can be a side effect while applying and 

refining the language skills, and particularly in our case the writing skill. 

This is true because approaching language through skills, such as writing involves a 

number of sub-skills or micro skills present in the activity of learning.  For example, when 

students write they need to use vocabulary, apply the rules for basic sentence structures, 

sequencing, making topic sentences, linking ideas, using transitions, self-editing, and so 

on.   

The situations in which this group of students are most likely to use English is in the 

context of written communication; currently writing short messages using e mails, smart 

phones or other technological devices, or later possibly writing an application letter for a job 

or a scholarship. The skill-based syllabus is thought to be the right approach since the 

primary purpose of working this way is to teach the specific language skill which may be of 

use or necessity. 

Obviously, the choice of this approach does not intend to forget other useful components of 

language teaching.  As David Nunan, a recognized author on the field puts it, “product- and 

process- syllabi should be seen on a continuum where we should be aiming to take the 

process into account, but we should also have objectives, that is, we need to state what 

our learners are able to do as a result of instruction” (Nunan,1988). 
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3.4.1  RECOMMENDED SYLLABUS FORMAT 

 

As mentioned before, there are various approaches to designing a syllabus; the skills-

based syllabus has been chosen due to the emphasis and usefulness of the writing skill for 

the group of students who are part of this work. This does not mean that aspects related to 

grammar, vocabulary, functions, or others are ignored because all of these are inherently 

part of the process of language learning and language use.  

Then extent to which certain syllabus is adequate for the learners is closely related to how 

much it reflects the students’ needs and expectations, given the natural constrains that are 

present in many of our local schools, such as time, materials, infrastructure, learning ability 

and discipline among students, to mention just a few. 

Writing is very much present in almost all the activities scheduled, so that our students get 

used to writing their ideas, no matter how simple at the beginning, or how complex at later 

stages.  

The details of our proposal, of course, can be subject to changes and refinements in order 

to better respond to the needs and situations arisen during the actual development of the 

classes. It is clear that any proposal needs to be flexible enough for the benefit of the 

students, and there is certainly the willingness and desire to learn from each situation as 

the ideas are put to practice. 

The activities that are present in this proposal follow the ideas mentioned above, i.e. the 

development of the writing skill, the characteristics of group of students have been 

considered, such as their age, some of the cognitive background that was possible to 

identify in the group, the constrains which have to be dealt with, and the final purpose of 

helping them achieve a sound starting communication competence using the English 

language.
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ACTION  PLAN 

INSTITUTION                     :   CENTRO DE ACOGIDA FELIX MENDEZ ARCOS 

SUBJECT                           :    ENGLISH LANGUAGE 

LENGTH OF TIME             :   12 hours per week (43 weeks)  

ACADEMIC  HOURS         :   516 

LEVEL  OF ENGLISH        :    BEGINNERS 

LEARNERS   AGE             :   from 12 to 18 years  

NUMBER OF STUDENTS       :   Two groups of 10 students. 

General Objective 

Specific  

Objective Themes Time Contribution 

  FIRST  SECTION October  

 

       To promote 

motivation in 

learning English 

language at a 

basic level among 

a group of young 

students sheltered 

in Mendez Arcos 

Shelter center 

using the Creative 

Writing approach  

 

 

 

 

 

 

 

 

 Design     a 

curriculum that 

will be practical, 

useful and 

focused on 

developing the 

writing skill for 

real 

communication in 

English at a basic 

level. 

 Implement the 

curriculum in the 

group of students 

of the Mendez 

Arcos Center. 

 Develop among 

students the skill 

of writing short 

paragraphs using 

Unit One  

 Greetings 

 November 

-December 

 

Develop a 

methodological 

design for  true 

beginners 

describing the 

contents, activities 

and evaluations of 

whole course. 

 

 

 

 

 

 

 

 

 

 

 Unit Two 

 Numbers 

 

 Unit Three 

  Colors and 
clothes. 

January  - 

February 

Unit Four 

 Objects of 
classroom 

 

Unit Five 

 What do you like 
to eat? 

March - 

April 

Unit Six 

Animals 

 

Evaluation  

SECOND SECTION  May - June 

Unit Seven 

 My family 

 

Unit Eight  

 Jobs 

 

Unit Nine  

  Human body 

July - 

August 
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creative writing. 

 Apply creative 

writing to have 

students write 

short stories 

based on their 

creativity. 

 

 

 

 

 

 

 

Unit Ten    

 Qualifying 
adjectives 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit Eleven 

 Parts of House 

September 

Unit Twelve 

 Weather 

 

Evaluation 

THIRD SECTION October – 

November 

Unit Thirteen 

Routine Verbs 

 

Unit Fourteen  

 Short  
Paragraphs with 
adverbs of 
frequency 

 

Unit Fifteen  

 Present and Past 
Simple tenses 

 

Unit Sixteen 

 Creative Short  
Stories 

December 

 Unit Seventeen 

 Simple text 
production with 
creative writing  

December 

Course evaluation . December 

 

The following chart presents   the distribution of units and themes according to   the 

academic calendar of activities from October 2015 to December 2016
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OCTOBER 2015  TO  DECEMBER 2016 

                   DATES OCTOBER NOVEMBER DECEMBER JANUARY FEBRARY MARCH APRI

L 

MAY JUN

E 

JULY AUGUS

T 

SEPTE

MBER 

OCTOB

ER 

NOVEMBE

R 

DECEMBE

R 

FIRST SECTION                                            

 Unit  One  Greetings                                            

  Unit  Two  Numbers                                            

  Unit  Three  Colors and Clothes                                            

SECOND  SECTION                                            

Unit  Four   Objects of 
classroom 

                                           

Unit  Five    What do you like to 
eat? 

                                           

Unit  Six   Animals                                            

THIRD   SECTION                                            

Unit  Seven   My Family                                            

Unit  Eight   Jobs                                            

Unit  Nine  Human body                                            

FOURTH  SECTION                                            

  Unit  Ten  Qualifying Adjectives                                            

  Unit  Eleven   Parts of a house                                            

Unit  Twelve The Weather                                            

FIFTH  SECTION                                            

Unit  Thirteen  Routine Verbs                                            

Unit  Fourteen        
Short paragraphs with adverbs 
of frequency 

                                           

Unit  Fifteen  
Present and Past simple tenses 

                                           

Unit  Sixteen   
Creative Short  Stories 

                                           

Unit Seventeen Simple text 
production with creative writing 

                                           

Course evaluation                                            
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3.5  ACTION STRATEGIES 

 

Contents and teaching sequence of the teaching elements referred to above need 

to be implemented into a number of actions with the focus on the general and 

specific objectives that appeared earlier. It is essential to work on this part with an 

organized and rational approach for the greatest benefit of the students. This 

approach or arrangement is what a curriculum design is about; next some 

definitions and elements related to this concept are presented. 

 

3.5.1  CURRICULUM DESIGN DEFINITION 

 

Curriculum refers to all those activities in which students are engaged under the 

guidance of facilitator. Evdokia Karavas (2014) states that this includes not only 

what students learn, but how they learn it, how teachers help them learn, what 

supporting materials, styles and methods of assessment are used, and what kind 

of facilities are available.  

A curriculum is a vital part of ESL classes, since it provides a focus for the class 

and sets goals for the students throughout their study. A typical ESL curriculum 

centers on students developing four basic skills: speaking, listening, reading, 

and writing. The goal of teaching ESL is to help second-language learners 

become competent at communicating in English, that does not necessarily mean 

fluent, but proficient enough to act in an English-speaking communication 

environment. 

 

3.5.2 CURRICULUM DESIGN ELEMENTS 

 

The following elements are categories that distinguish the activities performed in 

the classroom over the teaching-learning process. 
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COMPETENCE 

 

The development of a curriculum design has its starting point in the formulation of 

the competences that the students being trained are expected to gain. 

Competences consist of a description of the essential skills, knowledge, attitudes, 

and behaviors required for effective performance of real-world task or activity. 

 

PROPOSAL 

 

Closely linked to the competence comes the proposal that basically explains the 

plan of how the student’s cognitive capacity is guided towards accomplishing the 

skills, capacities and attitudes underlying the competence. 

 

INDICATOR 

 

The Indicators of Progression provide support for teachers to interpret the Learning 

objectives; they indicate the achievement standard(s) in relation to the Learning 

Objective. 

 

CONTENT 

 

Contents in a very general way include the following: 

 concepts (theory),  

 linguistic components (vocabulary, grammar),  

 procedures (practice),  
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 attitudes (behavior, values, rules) 

 

ACTIVITIES 

 

The activities are focused on guiding the students towards a motivated but sound 

development of the corresponding competences. 

 

EVALUATION 

 

Ongoing and continuous assessment of the students’ progress enables in turn the 

refinement and improvement of the approach, keeping in mind always the benefit 

of the learners. 

 

3.5.3   CURRICULUM DESIGN DEVELOPMENT 

 

The structure of the curriculum design is considered the adequate one because it 

takes into account the students’ needs, its practicality, it is easy to implement, 

follow and monitor according to the goals set in its conception. Additionally, it is 

quite close to the model proposed by the new educational law which is currently 

being implemented in the local schools. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                         Grade       :      Secondary 

UNIT  ONE  OBJECTIVE :  To greet at different times of the day using the  proper terms and vocabulary. 

 
   COMPETENCES 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

  To greet 
according to 
different 
contexts.  
 

 To write         
formal   and 
Informal 
dialogues 
including 
information 
questions using 
different 
expressions. 

 
 

 

 

  Be able to 
say hello 
and good 
bye. 

 

 Greet adult 
people. 

 
 

 EstTablish 
the 
difference 
among the 
several 
kinds of 
greetings. 

 
GREETINGS 
 

 Shaking 
hands 

 Good 
Morning 

 Good 
Afternoon 

 Good 
Evening 

 
 
GRAMMAR 

 To Shake 

 To Kiss 

 To be 

 Questions 

 How are 
you? 

  
VOCABULARY 

 Hello 

 Good bye 

 Hands 

 Good 
Afternoon 

 Good 
Evening 

 How are 
you? 

 Fine 

 

 Students 
practice 
greetings 
with mimics. 

 Differentiate 
among the 
different 
expressions 
using 
flashcards. 

 

 Students 
acquire 
respect 
value 
because 
they know 
that to greet 
other 
people 
means 
show 
respect. 

 

 Teacher 
mimics with 
hand 
movements 
the meaning  
of hello and 
good bye. 

 Students 
practice 
greetings with 
mimics. 

 Students 
copy greeting 
expressions 
in their 
notebooks. 

 

 At the beginning 
of the class 
teacher greets 
and the students 
have to answer. 

 Teacher shows 
flashcards and 
students identify 
the correct 
expressions. 

 
 

 

CREATIVE WRITING OBJECTIVE.  To write short sentences and  dialogues  using expressions for  greetings then practice them in pairs. 

WRITING ACTIVITIES .  Writing Sentences and writing short dialogues with greetings. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix Mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                         Grade         :      Secondary 

UNIT  TWO  OBJECTIVE : To discuss  the importance of  ordinal and cardinal  numbers  in daily life  of the student’s needs and to know how 

to write quantities. 

 

COMPETENCES 

 

INDICATORS 

CONTENTS  

ACTIVITIES 

 

EVALUATION CONCEPTUAL LINGUISTIC PROCEDUAL ATTITUDINAL 

 

  To count  
using  
cardinal and 
ordinal 
numbers 
referring to 
various 
quantities. 

 

 

 Be able to 
count the 
numbers 
to 1-100. 
 

 Order the 
numbers 
in math 
operations 

 

  Ask 
questions 
and 
answers 
using the  
ordinal 
and 
cardinal 
numbers. 

 

NUMBERS 

 Ordinal and 
Cardinal  
Numbers 

 Numbers to 
1-100. 

 Personal  
Pronouns. 
  

 Repeat and 
memorize 
numbers. 

 Practice math 
operations. 

 Practice 
Ordinal and 
Cardinal 
numbers 

 

GRAMMAR 

The use of THERE 

IS AND THERE ARE 

 

VOCABULARY 

 How much 

 How old are 
you? 

 There is a book 

 There are ten 
books 
 

 

 Students 
practice 
numbers 
in short 
sentences.  

 Differentiat
e among 
ordinal y 
cardinal 
numbers.  

 

 Students 
acquire 
respect 
value 
because 
they know 
that to 
greet other 
people 
means 
show 
respect. 

 

 Teacher 
writes 
numbers to 
help students 
comprehend 
the math 
operations. 
 

 Students do 
math 
exercises. 

 

 

 Students 
practice orally 
the grammar 
structure. 

 

 At the 
beginning of 
the class 
teacher write 
the numbers 
at blackboard 
then the 
students  
practice the 
pronunciation. 

 Teacher 
shows 
flashcards 
and students 
identify the 
correct 
expressions 

CREATIVE WRITING OBJECTIVE.-  To write  numbers using different quantities and practice math operations like addition, subtraction. 

WRITING ACTIVITIES.- Practice the numbers , write  different  quantities , dates of birthdays and holidays in  the context.                                                                                                
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                     Grade       :   Secondary 

UNIT  THREE OBJECTIVE : To describe objects briefly using color names with  singular and plural articles and demonstrative 

pronouns in short  sentences. 

 

COMPETENCE 

 

INDICATORS 

CONTENTS  

ACTIVITIES 

 

EVALUATION CONCEPTUAL LINGUISTIC PROCEDUAL ATTITUDINAL 

 

  To provide 
descriptions 
using colors 
vocabulary 
and their 
meanings 
both orally 
and  in 
formal 
writing.  

 

 Be able to 
pronounce 
the correct 
color. 
 

 Ask questions 
and answers 
with colors. 

 

  Write short 
descriptive 
sentences 
with colors. 

 

COLORS AND  

CLOTHES 

  Colors 

 What color is 
it? 

 Complete the 
blanks with the 
correct color.  

 Practice orally 
the colors of 
the different 
objects. How 
much it cost? 

 Write short 
descriptive 
sentences. 

 

GRAMMAR 

 

The article A / AN 

singular. 

 

VOCABULARY 

 What color is 
it? 

 What is your 
favorite color? 

 There is a 
yellow book 

 There are ten 
white books 

 

 Students 
practice 
the colors 
in short 
sentences.  

 Difference 
between 
light and 
dark 
colors.  

 

 Students 
acquire 
respect value 
because they 
know that to 
greet other 
people means 
show respect. 

 

 Teacher has 
students 
practice 
orally the 
colors. 
 

 Students 
make short 
descriptive 
sentences. 

 

 

 Students 
practice    
sentences  
in written 
form  using 
the articles.  

 

 At the 
beginning of 
the class 
teacher 
write the 
colors at 
blackboard 
and explain 
then the 
students  
practice the 
pronunciatio
n. 

 Teacher 
shows 
flashcards 
and 
students 
identify the 
correct 
color. 

CREATIVE WRITING OBJECTIVE: To write descriptions of different clothes using vocabulary of colors, form sentences with the indefinite articles A/AN. 

WRITING ACTIVITIES: To describe clothing items in short sentences, using the colors and demonstrative pronouns in simple form. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                     Grade     :      Secondary 

UNIT  FOUR  OBJECTIVE : To  describe classroom objects with the right vocabulary and using  singular and plural articles and 

demonstrative pronouns. 

COMPETENCES INDICATORS 

CONTENTS 

ACTIVITIES EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDUAL ATTITUDINAL 

 

 To recognize 
the objects in 
the 
classroom. It 
implies 
students 
class objects  
and other 
objects 
around them. 

 

  Know the 
names of 
the objects 
of class. 
 

 Tell the 
difference 
among the 
several 
materials 
used in 
classroom. 

  

OBJECTS OF 

CLASSROOM 

 Our material pen, 
pencil, book, 
notebook, eraser, 
sharpener, ruler, 
stick and schoolbag. 

 Our classroom door, 
window, board, 
Chair and others. 

 

GRAMMAR 

 To point 

 Nouns 
 

VOCABULARY 

 Board 

 pencil 

 pen 

 eraser 

 table 

 chair 

 desk 

 What is 
this? 

 What is 
that? 

 

 Students take 
out their 
material and 
name each 
element in 
English. 

 Students 
point and 
touch the 
objects class. 

 Students ask 
and answer 
questions 
about the 
objects. 

 

 Students 
develop 
respect for 
their 
classmates’ 
materials. 

 Students 
take care of 
their 
material. 

 

 Teacher  uses 
material and  
practice the 
English 
vocabulary for 
classroom 

 Students form 
two or three 
groups 
teacher draws 
some objects 
of the class in 
flashcards, 
then shows 
them to each 
group and 
they have to 
guess them. 

 

 They name 
the objects 
of they 
remember 
using just 
real 
elements or 
flashcards. 

CREATIVE WRITING OBJECTIVE.- Identify and write about the objects of class  around the classroom and describe them using the demonstrative 

pronouns. 

 WRITING  ACTIVITIES.- Write short sentences describing the images in the cardboards, fill in  the  blanks with the objects in the photocopies. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Félix Méndez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                        Grade   :      Secondary 

UNIT   FIVE OBJECTIVE : To  write about  likes or dislikes  regarding  meals using  countable and uncountable nouns. 

LINGUISTIC 

COMPETENCE 
INDICATORS 

CONTENTS 

ACTIVITIES EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDUAL ATTITUDINAL 

 

 To express 
preferences 
regarding 
different kinds 
of food and 
recognize the 
importance of 
a healthy food. 

 

 Memorize  
the names of  
different 
aliments. 
 

 Classify 
aliments 
according of 
nutritional 
importance.. 

 

  Write short 
sentences 
with food. 

 

WHAT DO YOU 

LIKE TO 

EAT….(FOOD) 

 The food  carrots, 
onions, 
Potatoes  ,eggs 

,fruits, Milk. 

 Our daily  meals. 

 Make nutritive 
    Meals. 

 Do you like some 
fruits… 

 Apples , bananas, 
grapes , 
oranges… 

 

GRAMMAR 

 Countable 
and 
Uncountable 
nouns. 

 Expose the 
importance of 
healthy food. 

 

 

 Students  
show their 
favorite 
aliments 

 Students 
describe the  
nutritional 
pyramid. 

 Students 
remember 
the  different 
foods. 

 

 Students 
develop 
healthy 
values 
respect their 
alimentary 
costumes. 

 

 They use  
different 
flashcards 
showing   
food  to get   
new 
vocabulary. 
. 
 

  Students in 
groups  
recognize   
the  food 
importance. 

 

 The students 
explain the 
new 
vocabulary 
and describe 
orally them. 

CREATIVE WRITING OBJECTIVE.- To express  and write ideas about likes and dislikes preferences using  short  affirmative and negative sentences 

focusing on the difference between countable and uncountable nouns . 

WRITING  ACTIVITIES .- Students express in groups their food preferences  and  then write short texts about healthy food preferences using the 

countable  and uncountable nouns in  descriptive paragraphs. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                   Grade   :      Secondary 

UNIT SIX OBJECTIVE: To name various kinds of animals and describe them using qualifying adjectives. 

LINGUISTIC 

COMPETENCE 

 

INDICATORS CONTENTS ACTIVITIES EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDUAL ATTITUDINAL 

 

 To identify 
and recognize 
animals 
names and to 
provide short 
descriptions of 
them. 

 

 Recognize  
the names of  
different 
animals. 
 

 Classify 
animals 
according 
their 
importance. 

 

 

  Descriptive 
short 
sentences. 

 

  ANIMALS 

  Animals 
according to 
the context.  
Cat, dog, hen, 
Horse …. 

 Our favorite  
pets. 

 Make 
descriptions. 

 

GRAMMAR 

 Qualify 
Adjectives. 

 Expose the 
importance 
to care the 
animals. 

 

 

 

 

 Students  
show their 
favorite 
animals and 
describe 
them. 

 Students 
describe the 
food of 
animals. 

 Students 
remember 
the different 
animals. 

 

 Students 
develop 
caring values 
respect for 
their animals. 

 

 Teacher 
shows 
different 
animal 
pictures. 
 

 The students 
write short 
descriptive 
sentences 
about animals 
using  
qualifying  
adjectives.  

 

 The students 
explain the  
new 
vocabulary 
and describe 
orally them. 
 

CREATIVE WRITING  OBJECTIVE .-To write short sentences using qualifying adjectives to identify  and recognize the animals in the flashcards. 

WRITING  ACTIVITIES .- Write short sentences with articles ,using qualifying adjectives  describing animals,  their pets and the importance   to take care 

of them. 

 

. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix Mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :   English                                                                                                                          Grade   :      Secondary 

UNIT SEVEN  OBJECTIVE : To make short sentences using  vocabulary of family  members, their importance in daily  activities and  students  

personal life. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To   identify 
each family 
member and 
talk about 
their own 
families. 
 

 To   write and 
use the 
grammar 
structure of 
verb “TO BE” 
in 
interrogative, 
affirmative, 
and negative 
sentences. 
. 

 

 Recognize 
each family 
member. 
 

  Apply their  
knowledge 
drawing their 
family tree. 

 Practice some 
new commands 
including family 
members. 

 Develop their 
creativity 
making a card 
for any person 
of family. 

 
MY  FAMILY 
 

 Family members 
       mother, father, 
      Grandfather ,son 

 My family tree 
the pictures of 
family tree 

 To pick up the 
members 
requested. 

 Introducing the 
family 

 
 

 
GRAMMAR 

 To Be 

 Questions 

 To pick 

 To complete 

 To put in 
order 

VOCABULARY 

 Mother 

 Father 

 Son 

 Grand father 

 Baby 

 Friend 

 Short story 

 I love you 

 You are my 
best friend 

 

 

 We use the 
picture to 
identify 
family 
members. 

 We draw  
our family 
tree 

 We learn 
commands 
and practice 
the previous 
knowledge. 

 
 

 

 Students 
increase 
family 
values. 

 Students 
can 
understan
d the 
importance 
of family. 

 Students 
show their  
short 
description
s of family. 

 

 Teacher 
shows 
different 
family 
members 
pictures. 

 Students 
make short 
oral 
descriptions. 

 The students 
practice the 
commands. 
pick up the 
pictures  with 
family 
members  
and describe 
them. 

 

 Students 
remember 
each member 
of family with 
the help of 
flashcards. 

 Students 
draw and cut 
the members 
of  family. 

 Students 
complete de 
photocopies. 

 Students  do 
an animal 
puzzle. 

CREATIVE WRITING OBJECTIVE:  To write about family members using the verb TO BE in present simple in affirmative, negative and interrogative forms 

and  discuss the importance of each member in the family group. 

WRITING ACTIVITIES.- Write simple sentences with verb TO BE and family members vocabulary, write short descriptive paragraphs about their families.  
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                       Grade    :      Secondary 

UNIT   EIGHT  OBJECTIVE .-To discuss the importance of  different jobs or occupations in the context, and describe them using the  auxiliaries 

DO – DOES  in short sentences. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To  recognize 
different  jobs  
in students 
context. 
 

 To use the 
verb “HAVE” 
and the 
auxiliary DO 
– DOES in 
simple 
sentences. 
 

 To write  
short 
descriptions 
about jobs 
and publish  
them . 

 

 Recognize 
each family 
member. 

 Apply their  
knowledge 
drawing their 
family tree. 

  Practice 
some new 
commands 
including 
family 
members. 

 Express  their 
creativity 
making a card 
for any 
person of 
family. 

 
  JOBS 

 
 

 Jobs 

 Teacher 

 Doctor 

 Dentist 

 Police 

 Our material in 
the classroom 
and the oral 
participation. 

 

 
GRAMMAR 

 To Have 

 Auxiliary 
DO-DOES 

 Simple 
Sentence 

VOCABULARY 

 Engineer 

 Teacher 

 Doctor 

 Dentist 

  Police 

 Architect 

 Friend 

 My father 
is… 

 The 
teacher 
has…. 

 

 We use the 
picture to 
identify the 
jobs. 

 We write 
sentences t 

 We learn 
adjectives 
and practice 
the previous 
knowledge. 

 
 

 

 Students 
increase 
identify the 
importance of 
to choose a 
good  jobs. 

 Students can 
understand 
the 
importance of 
each job. 

 Students 
show their  
short 
descriptions 
of favorite 
jobs. 

 

 Teacher 
shares 
occupation 
pictures. 
 

 Students 
learn de 
importance of 
each Job in 
short 
paragraphs. 

 

 Students 
Practice 
writing 
sentences 
with the 
auxiliary DO –
DOES . 

 

 Students 
remember 
each jobs of 
family with 
the help of 
flashcards. 

 Students 
describe and 
present the 
jobs  of  
family. 

 Students 
complete de 
photocopies. 

 Students  do 
their  jobs 
preferences. 

CREATIVE WRITING OBJECTIVE.-  To write about different jobs and  explain the  occupation of their friends  and  also use the auxiliary DO – DOES  in 

simple questions and answers. 

WRITING ACTIVITIES.-The students write short descriptions of various jobs they know about and publish them including colorful pictures. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                          Grade    :      Secondary 

UNIT  NINE  OBJECTIVE :To describe different parts of the Human Body  and  the importance of healthy food in the students´ daily lives. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To use 
vocabulary 
identifying  the 
parts of body 
and using  their 
body as a 
reference. 

 

 To express in 
writing 
sentences the  
correct  use of 
articles A/AN in 
singular nouns. 

. 

 To write  main  
verbs in simple  
present tense 
in  students 
daily routine. 

 

 

 Remember 
the parts of 
body when 
someone 
ask about 
their parts. 
 

 Sing the 
song make 
the correct 
movement.  

 
 
 HUMAN BODY 
 

 Spelling parts 

 The parts of  
body 

  Neck 

 Shoulders 

 Head 

 Heart 

 Face 

 The article 
A/AN 

 

 
 
GRAMMAR 

 Verbs 

 To touch 

 To move 

 To wash 

 To clean 

 To respect 

 Singular and 
plural 

 Short sentences 
VOCABULARY 

 neck 

 chest 

 arm 

 leg 

 eyes 

 mouth 

 ears 

 head 

 fingers 
 
 
 

 

 We use 
photocopies to 
learn the parts 
of the body 

 We relate these 
pictures to our 
body. 

 We remember 
what we 
learned writing 
the parts of 
the body. 

 We complete 
the blanks. 

  

 

 Students 
respect their 
body. 

 Students 
practice 
cooperation 
during the 
activities. 

 

  Teacher 
introduces 
this unit, 
gives 
handouts with 
pictures 
related to 
human body. 
 

 The students 
describe the 
parts of body 
with correct 
pronunciation.
. 
 

 The students 
write short 
sentences 
with main 
verbs. 

 

 Students 
identify the 
parts of the 
body in the 
drawings. 

 Students 
follow what 
the  short 
sentences 
say. 

 Students 
relate their 
previous 
knowledge 
and apply 
them in the 
monster 
drawing. 

 Present the 
human body 
importance  
for 
everybody. 

 

CREATIVE WRITING OBJECTIVE.-  To write short sentences  using  the articles about  the parts of Human Body and healthy eating habits. 

WRITING ACTIVITIES.-The students have to write about their daily routines and publish them in the form of a cartoon. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                                 Grade   :      Secondary 

UNIT  TEN OBJECTIVE : Make descriptions with the use of  different qualifying  adjectives  and   demonstrative pronouns  in short sentences 

about their partners in the class. 

 
LINGUISTIC 

COMPETENCE 
 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

  To use 
qualifying 
adjectives in 
descriptions of   
different 
things, people. 

 To  write  
demonstrative 
pronouns  with  
vocabulary and 
qualify 
adjectives. 

 To use the 
verbs  HAVE 
and TOBE in 
short 
descriptions. 

 

 Learn   to 
qualify a 
person, 
animal and 
thing. 
 

 Describe 
shortly their 
context. 

 
 QUALIFYING 
ADJECTIVES 

 He is  tall 

 Shot 

 Fat 

 Thin 

 Small 

 Nice 

  Ugly 

 Big 

 New 

 I am  tall and 
thin… 

 My mother is 

 My  best 
friend is… 

 THIS – THAT 

 THESE-
THOSE 

 

 
GRAMMAR 
Demonstrative 
Pronouns 

 this  -that 

 these 

 those 

 VERB TO 
BE 

 VERB 
HAVE 

VOCABULARY 

 Qualify 
Adjectives 

 Tall - short 

 Nice – ugly 

 New –old 

 Fat- thin 

 Small – big 

 Happy – sad 

 

 - We use 
photocopies 
to learn the 
qualify 
adjectives. 

 - We relate 
these 
descriptions. 

 - We remember 
what we 
learned 
writing the 
qualify 
adjectives. 

 - We complete 
the blanks. 

  

 

 Students 
respect the 
differences of 
each student. 

 Students 
practice 
respect 
during the 
activities. 

 

 In this unit , 
teacher gives 
copies with 
pictures of  
qualifying 
adjectives. 

 The students 
describe 
people 
around the 
classroom. 

 All class 
participate in 
describing 
people and 
things. 

 

 The students 
write short 
sentences. 

 

 Students 
identify the 
qualify 
adjectives  in 
the drawings. 

 Students 
follow what 
the  short 
sentences 
say. 

 Students 
describe  with 
the qualify 
adjectives.  

 

CREATIVE WRITING OBJECTIVE.-  To  write descriptions with qualifying  adjectives  about people, things  and  animals.   

WRITING ACTIVITIES.- To write about  famous people, things and animals students know, using qualifying adjectives and prepositions of place. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                        Grade  :      Secondary 

UNIT  ELEVEN  OBJECTIVE : To  write about the main parts of a house and their importance, then  share ideas about their ideal home. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVIT IES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To refer to 
various parts of 
the house and 
their 
importance for 
each one using 
descriptive 
sentences with 
qualifying 
adjectives. 
   

 To write 
correctly using 
prepositions of 
place. 
 

 

  Learn  parts 
of their 
house. 
 

 Describe the 
importance of 
each part with   
verbs and 
vocabulary  
according the 
family 
members. 

 

  Pronounce  
new 
vocabulary of 
house things . 

 
PARTS OF 
HOUSE 
 

 Verbs 

 Living room 

 Bedroom 

 Kitchen 

 Bathroom 

 Dining room 

 My house 

 My family 

 Table 

  toilet 

 Armchair 

 Bed 

 Table night 

 Pictures 

 Carpets 

 Sofa 

 Television 

 mirror 

 
GRAMMAR 
 

 The qualify 
Adjectives 

 The 
prepositions 
of place. 

VOCABULARY 
 

 big 

 small 

 nice 

 ugly 

 black 

 white 

 new 

 old 

 on  

 under  

 in 

 next to 

 inside 

 behind 

 

 - We use 
photocopies to 
learn the 
qualify 
adjectives. 

 - We relate 
these 
descriptions. 

 - We remember 
what we 
learned writing 
the 
prepositions of 
place.. 

 - We complete 
the blanks. 

  

 

 Students 
learn the 
importance to 
live in family  
inside home.. 

 Students 
practice 
respect 
during the 
activities. 

 

 Teacher 
shows 
flashcards 
with the  
main parts 
of  House. 

 The 
students 
describe  
their House 
with the 
vocabulary. 

 All class 
participates 
in gives a 
correct 
preposition 
of place. 

 The 
students 
write short 
sentences. 

 

 Students 
identify the 
qualify 
adjectives  in 
the drawings. 

 Students 
follow what 
the  short 
sentences 
say. 

 Students 
describe the 
place of each 
object inside 
house.  

 

CREATIVE WRITING OBJECTIVE.- To  write on the different parts of a house in order to describe and learn the importance of each one using the correct 

prepositions in short sentences. 

 WRITING. ACTIVITIES .- Practice the prepositions in short personal descriptions of the parts of house and  write them in special creative form. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                     Grade   :      Secondary 

UNIT TWELVE   OBJECTIVE:  To talk about different kinds of weather using the proper vocabulary and form future simple tense sentences to 

express weather forecasts. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To identify the 
different  kinds 
of weather in 
each place. 

 

 To use  future 
GOING TO  in 
order to 
express their 
predictions. of 
different 
weathers in 
our country. 

 

 To produce 
writing 
predictions 
weather and 
publish them. 

 

 

  Analyze the 
different 
weather 
stages. 
 

  Express 
their  
predictions  
for each city 
in our 
country. 

 
 THE WEATHER 
 

 Sunny 

 Cloudy 

 Windy 

 Rainy 

 Shiny 

 Winter 

 Autumn 

 Spring 

 Summer 

  
 
 

 
GRAMMAR  
 

 THE VERB 
TOBE 

 THE VERB 
HAS 

 FUTURE 
GOING TO 

 
VOCABULARY 

 sun 

 hot 

 cold 

 rainy 

 cloudy 

 tomorrow 

 yesterday 

 today 

   
 

 

 - We use 
photocopies to 
express the 
weather  in our 
city. 

 - We relate these 
weather 
predictions. 

 - We remember 
what we 
learned   the 
use of the 
future  going 
to.. 

 - We complete 
the blanks 

  

 -Read the 
predictions and 
publish them.. 

  

 

 Students 
learn the 
importance  
of weather.. 

 Students 
practice 
respect 
during the 
activities. 

 

  Teacher 
gives copies 
with pictures 
of weather 
moments. 

 The 
students  
write short 
sentences 
with the 
weather  
predictions. 

 All class 
participate  
reading and 
repeating 
their  
prediction 
sentences.. 

. 

 

 We evaluate 
the 
predictions 
with the 
future will in 
simple form. 

CREATIVE WRITING OBJECTIVE.- To write about the future introducing the use of the simple basic form  of future tenses in order to write weather 

forecasts.  

WRITING ACTIVITIES.- Students write short prediction with zodiac signs and publish them  in short magazines. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                  Grade      :      Secondary 

UNIT  THIRTEEN  OBJECTIVE: To write briefly  about daily actions with the simple present  tense using  the most common routine verbs . 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

  To write   
short 
sentences with 
the main verbs 
describing their 
routines. 
. 

 To use and 
apply simple  
grammar  
structures  and 
include  them 
in  short 
sentences  in 
present and 
past simple. 
 

 To write and  
read   their  
descriptions 
journeys. 
  

 

 Explain and 
practice 
sentences 
with verbs of 
routine. 
 

 Practice the 
main 
sentence 
structure. 

 

 Express their 
ideas with 
verbs. 

 
ROUTINE 
VERBS 
 

 to have a 
breakfast 

 to get up 

 to take a 
shower 

 to get dress 

 to go school 

 to watch  tv. 

 to have a 
lunch 

 to do 
homework 

 to read a 
book 

 to play soccer 

 to go to sleep 

 
GRAMMAR 
 

 SIMPLE 
SENTENCE  
STRUCTURE 

 VERBS  IN 
PRESENT 
SIMPLE 

   VOCABULARY 
 

 get up 

 breakfast 

 dinner 

 lunch 

 shower 

 homework 

 study 

 play 

 sleep 

 rest 

 nap 
 

 

 - We use the 
routine verbs 
to express 
their daily  
activities. 

 - We write  short 
paragraphs 
with  routines.. 

 - We remember 
what we 
learned the 
use of the 
correct 
structure. 

 - We complete 
the blanks 

  

 -Read their 
description of 
journeys. 

  

 

 Students 
learn the 
importance  
of daily 
activities.. 

 Students 
practice 
respect 
during the 
activities. 

 

 Students 
learn Verbs 
through 
copies with 
sentences to 
complete   
with them. 
 

 The students 
write their 
daily activities 
in simple 
present.  

 All class 
participate 
reading and 
repeating 
their 
sentences. 

 Students 
publish the 
daily routines. 

 
. 

 

 Remember 
orally and 
writing   the 
verbs of 
routine and  
apply them in 
their short 
descriptions 

CREATIVE WRITING OBJECTIVE.- To write descriptions of trips and  routine actions using  the main verbs in present simple in descriptive sentences. 

WRITING ACTIVITIES.- Students write their  personal schedules and  present to their partners in front of class then publish their schedules 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                      Grade     :      Secondary 

UNIT  FOURTEEN    OBJECTIVE  :  To compose creative draft short  stories   using connectors and frequency adverbs. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To explain 
importance of 
connectors 
and the use 
of them  to  
join coherent  
writing 
paragraphs . 
 

 To  use 
frequency 
adverbs in 
simple 
sentences. 
 

 To  write and 
check    the 
draft of short 
creative 
stories. 

 

 Remember  
the main 
sentence 
structure. 
 

 Write short 
descriptive 
paragraphs 

 

. 

 Express 
their ideas 
in present 
and past 
tense. 

 
SHORT 
PARAGRAPHS 
WITH  ADVERBS 
OF  FRECUENCY. 
 

 Always 

 But 

 Then 

 And 

 or 

 never 

 after 

 before 

 sometimes 

 also 

 later 

 again 

 some  

 any 

 otherwise 

 occasionally 

 
GRAMMAR 
 

 Use of 
connectors 

 The use of 
frequency 
adverbs. 

 The  
construction 
of simple 
paragraph. 

VOCABULARY 
 

 but 

 and 

 or 

 never 

 eat 

 sleep 

 play 

 then 

 after 

 later 

 

 - We use the routine 
verbs to express 
their daily  activities 
and use the 
frequency adverbs 

 - We write  short  
stories first in 
Spanish then in 
English.. 

 - We remember what 
we learned the use 
of the correct 
structure. 

 - We complete the 
blanks 

 S 

 

 Students 
learn the 
importanc
e of daily 
activities.. 

 Students 
practice 
respect 
during the 
activities. 

 

 Teacher 
explains 
about the use 
of connectors 
in writing 
examples. 
 

 The students 
complete 
short 
paragraphs 
with 
connectors. 
. 

 Students start 
to organize 
the ideas in   
a creative 
short stories.. 

 

 Write the 
ideas and 
make a 
short story 
in English 
the  most  
easy as 
possible. 

CREATIVE WRITING OBJECTIVE.-  To write short sentences using frequency adverbs and connectors expressing  ideas  in  student´s short stories. 

WRITING ACTIVITIES.- Students write  on routine activities with frequency adverbs and  use connectors to present short paragraphs in short stories. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                      Grade  :      Secondary 

UNIT  FIFTEEN  OBJECTIVE : To use common verbs in present and  past simple tense  to create , organize ideas  and  write their short stories. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To  organize   
ideas  of their 
short stories. 

 

 To use  verbs 
in present or 
past  tense  in  
simple 
sentences 
structure. 

 

 To write and 
combine ideas 
in their stories 
with the correct 
vocabulary and 
grammar 
structures.. 

 

  Give ideas 
for their short  
stories. 
 

  Use the 
verbs, 
adjectives, 
pronouns, 
connectors 
and 
vocabulary 
done  in   all 
course. 

 

 Write the shot 
stories  in 
simple form 
as possible. 

 
PRESENT AND 
PAST SIMPLE 
TENSES 

 Once upon a 
time 

 Later  

 The beautiful 

 Someone  is 
in… 

 The big castle 

 The princess 

 Everyday is 
good 

 They weak 
up… 

 They eat.. 

 They sleep 

 Finally.. 

 At the end.. 
 

 
GRAMMAR 

 SIMPLE 
PRESENT 
AND PAST 
TENSE 
SENTENCES
. 

 SHORT 
CREATIVE  
STORIES   

VOCABULARY 

 later 

 before 

 beautiful 

 nice 

 finally 

 then 

 left 

 right 

 wrong  

 and 

 

 - We use the 
routine verbs 
to express 
their daily  
activities and 
use the 
connectors.. 

 - We write  short  
stories first in 
Spanish then 
in English.. 

  

 - We remember 
what we 
learned the 
use of the 
correct 
structure. 

 . 

 

 Students 
learn the 
importance of 
daily 
activities.. 

 Students 
practice 
respect 
during the 
activities. 

 

 Teacher gives 
copies with 
paragraphs in 
present and 
past. 
 

 The students 
work in 
groups and 
share the 
information 
about 
paragraphs 
and decide 
the correct 
tense.  .  

 Students use 
in their short 
stories 
present or 
past  
sentences. 

 

 Organize 
the ideas 
in simple 
or past 
tense ,first 
in Spanish 
and then 
in English. 

 

CREATIVE WRITING OBJECTIVE.- To write about the past using  past simple patterns, composing the short stories  the students create. 

WRITING. ACTIVITIES .- The students start to write their short creative stories  using simple sentences and then use the connectors  to join the story into  

coherent paragraphs. 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                         Grade    :      Secondary 

UNIT   SIXTEEN OBJECTIVE :  To  write up  complete short stories with the correct  grammar structures, vocabulary and coherent paragraphs  

based on the students own   creativity  and relating to  their  lives and  their experiences. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS 
 

 
ACTIVITIES 

 
EVALUATION 

CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

 To write   short 
stories and use  
all simple 
grammar and 
vocabulary that 
they learn 
along the 
course. 

. 

 To write and 
illustrate the 
short creative 
writing. 

 

 To write up  
the stories and 
share them 
with the 
partners. 

 

 Give ideas for 
their short  
stories. 
 

  Use the 
verbs, 
adjectives, 
pronouns, 
connectors 
and 
vocabulary 
done in   all 
course. 

 

 Write the 
short stories  
the simple  
and creative 
form  as  
possible. 

 
CREATIVE 
SHORT STORIES 

 Once upon a 
time 

 Later  

 The beautiful 

 Someone  is 
in… 

 The big castle 

 The princess 

 Every day is 
good 

 They weak 
up… 

 They eat.. 

 They sleep 

 Finally.. 

 At the end.. 

 
GRAMMAR 

 Simple 
present and 
past tense 
sentences. 

 Short creative  
stories  with 
the new words 

VOCABULARY 
 

 later 

 before 

 beautiful 

 nice 

 finally 

 then 

 left 

 right 

 wrong  

 and 
 

 

 - We use the 
routine verbs 
to express 
their daily  
activities and 
use the 
connectors.. 

 - We write  short  
stories first in 
Spanish then 
in English.. 

 - We remember 
what we 
learned the 
use of the 
correct 
structure. 

 - We complete 
the blanks 

  

 

 Students 
learn the 
importance 
of daily 
activities.. 

 Students 
practice 
respect 
during the 
activities. 

 

  Teacher gives 
the  instructions  
to check and 
complete short 
stories. 
 

 The students 
organize   the  
writing          
paragraphs  with 
their   ideas. 
 

 The students 
check the 
correct writing 
and grammar 
coherence   in 
short stories. 
 

 

 Publish and 
elaborate 
the short 
creative 
stories about 
their  
experience 
of the 
students. 

CREATIVE WRITING OBJECTIVE.- To select  one  story of their  lives  or  imagination first  in Spanish , then  put the ideas in English with the grammar 

rules and vocabulary with coherence paragraphs. 

WRITING ACTIVITIES.- The students write simple  creative production stories  in English . 
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CURRICULUM   DESIGN 

Institution        :     Centro de Acogida  “ Felix mendez Arcos” 

Teachers  :   Maria Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                         Grade  :      Secondary 

UNIT  SEVENTEEN  OBJECTIVE .- To  complete and publish the short stories , expressing  creative writing, writing English abilities that  they  

learned along  the course. 

 
LINGUISTIC 

COMPETENCE 

 
INDICATORS 

                                                         CONTENTS  
ACTIVITIES 

 
EVALUATION CONCEPTUAL LINGUISTIC PROCEDURAL ATTITUDINAL 

 

  To write in a 
creative and 
easy way the 
short story in 
English using 
good 
grammar  and 
proper 
vocabulary. 
 

 To   be able to 
use basic 
English to 
communicate 
creatively their 
own ideas.    
 

 To write up a 
complete 
story based 
on their 
creativity.  

 

 Write a 
simple 
short story. 
 

  Use all 
things  
grammar, 
vocabulary 
and 
expression
s that They 
learn. 

 
SIMPLE TEXT 
PRODUCTION 
WITH 
CREATIVE 
WRITING. 
 

 Short creative  
stories 
according 
their  
experience 
and 
knowledge. 

 
GRAMMAR 
SIMPLE PRESENT 
AND PAST. 
VOCABULARY 

 Expressions 
(excellent, good, 
wonderful ) 

 Connectors 
     (and, but. or,   then,      

After , before) 

 Pronouns  
 ( he, she, it,  he , 
his ,they  their) 

 Routine verbs  
( get up, have a 
…, go to  school, 
do homework.) 

 Prepositions 
( on , at , under, 
next, in) 

 Frequency 
Adverbs 
(always,  never, 
often , sometimes) 

 

 - We use the 
routine verbs 
to express 
their daily 
activities and 
use the 
connectors.. 

 - We write short 
stories first in 
Spanish then 
in English.. 

  

 - Learned the 
use of the 
correct 
structure. 

  

 

 Students 
learn the 
importance 
of daily 
activities.. 

 Students 
practice 
respect 
during the 
activities. 

 

 Teacher  
checks 
vocabulary, 
Grammar 
structures and 
correct 
sentences 
form.  In 
students´ 
short stories  

 The students 
complete the 
stories and 
share  them 
with their 
partners . 

  The students 
finally show 
their  short 
creative 
stories 
production.  

 

 Publish 
and 
elaborate 
the short 
creative 
stories 
about their 
experience 
of the 
students. 

CREATIVE WRITING OBJECTIVE.- To produce  short stories  in present simple with  grammar structures and  vocabulary that they learn and need   to 

write  a short story  as a final product  expressing  their  English  knowledge. 

WRITING ACTIVITIES.- Students  can write  sentence by sentence  their  short stories developing coherent paragraphs and  publishing them with 

drawings and creative presentations. 
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CHAPTER IV 

 

PROPOSAL DEVELOPMENT 

 

Once having described the elements in the proposed curriculum design, the details of the 

activities sequence is presented and how these relate to the application of the creative 

writing method. In particular the issues to be discussed are the following: creative writing 

and basic vocabulary (words) development, students’ learning and practicing common 

phrases such as greetings, then their using of creativity when writing simple descriptions, 

similarly writing about daily habits and routines in a creative manner and practicing the use 

of appropriate vocabulary, mainly verbs, writing correct and meaningful sentences 

reflecting the students creativity, then writing longer sentences using connectors, and 

finally moving on to write complete paragraphs which again are based on the students own 

ideas, thus students have the chance to put into practice language use on the basis of their 

own ideas, imagination and creativity. Additionally, there is a description of some extra 

activities that were introduced in the class in order to reinforce learning according to the 

students’ needs. 

 

4.1. ACTIVITY SEQUENCE 

The sequence to use creative writing for the production of short texts has been the 

following: 

CREATIVE WRITING AND FUNDAMENTAL LANGUAGE 

This part refers to the use of strategies to introduce vocabulary items needed to start 

writing; the strategies should ideally motivate the learners and help them improve their 

ability to remember focus words. Vocabulary and phrases were introduced in groups of 

related items so they could be used in their natural context in the form of some basic 

sentences, for example the following categories were part of the first classes: 

 Greetings (lesson 1°) 

 Class Objects (lesson 2°) 
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 Family (lesson 5°) 

 Numbers and Time (lesson 4°) 

 Parts of the body  (lesson 10) 

 Class Commands (which is part of the classroom language adaptation with the use 

of banners and posters which are constant reminders of lexical items needed in this 

context) 

 

CREATIVE WRITING AND DESCRIPTIONS 

This activity refers to the practice of writing creative descriptions of various elements and 

situations; first students were encouraged to brainstorm possible lexical items that can be 

used for this purpose, next pictures were used in order to motivate the students’ creativity 

in the memorization and use of description vocabulary related to topics such as:  

 Colors and  clothes (lesson 3) 

 Adjectives  (lesson  9°) 

 

CREATIVE WRITING FOR IDENTIFICATION  

It refers to giving the students the chance to write identification of various common items 

using their own perspective, learning and practicing vocabulary used for identification 

through the creation of their own drawings and compositions in addition to the  use of  flash 

cards  as teaching  aids. The following activities were included. 

 Class objects  (lesson 2°) 

 Parts of the body  (lesson 10°) 

 Family  (lesson  5°) 

 What do you like to eat? (7°)  

 

CREATIVE WRITING WITH ROUTINE VERBS 

Some of the most common verbs to describe daily routines were learned in this stage, for 

this purpose pictures were used to introduce the verbs, and then also mimic was used to 

identify and practice them. Later the use of the verbs together with the pronouns was 
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explained, students practiced the conjugation of the verbs stressing the case of the third 

singular person with the addition of the “s” ending.  

This activity was very important because the students learned the rules of conjugation of 

verbs with pronouns using some of the most common routine verbs. 

The focus was on the following list of verbs: 

Routine verbs (12)

 Get up 

 Have break fast 

 Have lunch 

 Have dinner 

  Go to 

  Wash 

 Look 

 Dance 

 Listen to 

 Speak 

 Play 

 Study  

 Drink 

 Sleep 

  Eat 

 Put on 

 Brush 

  Dream 

 Write 

 Read 

 Do 

 

CREATIVE WRITING USING THE BASIC SENTENCE PATTERN OF SUBJECT, VERB, 

COMPLEMENT  

Students had to apply the use of the verbs by conjugating them properly and then if 

necessary, completing the meaning with the use of complements.  

It refers to composing short sentences with the three basic components of sentences 

(subject-verb-complement) 
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 Conjugation rules and connectors  (lesson  17°) 

 Subject nouns and pronouns  (lesson 4°) 

 Verbs  (lesson 13) 

 Complementary Vocabulary  (review of learned vocabulary) 

 

CREATIVE WRITING WITH THE SIMPLE PRESENT TENSE 

This part refers to making sentences in the simple present tense with (S-V-C) and stressing 

the conjugation of the third person singular. They learned how to write affirmative 

sentences and additionally how to write questions, and negative sentences using the 

auxiliaries do and does.  Additionally, the past form of the verbs be was introduced in this 

section due to its common application. 

 Present and past simple forms of the verb to be (15) 

 Questions 

 Affirmative statements 

 Negative statements 

 

CREATIVE WRITING WITH CONNECTIONS 

First students wrote simple statements and then they had to use connectors to join 

sentences in order to compose more complex sentences. 

In this activity the following category of words were taught to write longer sentences. 

Connectors  and paragraph (lesson 17) 

 Next 

 After 

 Then 

 

 Finally 

 An
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CREATIVE WRITING WITH SHORT PARAGRAPHS  

In this   activity students wrote simple and composed sentences using the connectors and 

vocabulary they learned to produce a short paragraph, for this task the following elements 

which are part of well-developed paragraph were considered, namely: topic sentence, 

supportive sentences, and concluding sentence; and the proper use of transitions. 

Having practiced and learned the use of connectors for the construction of longer 

sentences, the adequate use of punctuation was used so that the group of somehow 

disconnected sentences could eventually make a paragraph. Introducing the main idea of 

the paragraph through the writing of good topic sentences was practiced, then students 

had to provide details about the topic by writing descriptions, examples, definitions, etc., 

and finally they had to complete the paragraph by writing a short concluding sentence, 

wrapping up the idea presented in the paragraph. 

 Simple test production in creative writing (18) 

 Connectors 

 Vocabulary 

 Verbs 

 Pronouns

 

4.2. LESSON PLANNING 

 

In this part a detailed sequence is presented of the everyday activities carried out to 

develop the topics prepared for the students. They include times, contents, products, 

materials among others. 

 

STEPS 

This part refers to the sequence of activities according to the class unit, starting with the 

usual greetings –then question about the last topic to encourage students to remember, 

and give them the chance to ask for clarification or expansion as needed. 
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TIMING 

The time is important in each class; therefore specific time is allotted to each activity in 

class for productive teaching-learning. 

BRIEF DESCRIPTION OF THE ACTIVITY 

It is important to make a summary because the students are given an overview of what 

they are expected to learn in each class and how this is connected to previous topics  

PURPOSE 

This is a more detailed explanation of what the goals of the activities of the each lesson 

are. 

STAGES 

In this part the steps of each lesson plan are explained. The new lesson is introduced by 

first presenting and explaining the topic, then the practice stage gives the students the 

opportunity to use what they have learned and become confident in the use of the new 

language items, finally there is the production, in which students are encouraged to apply 

what they have learned according to their creativity.  

 

PRESENTATION 

After the usual greeting, the students are reminded briefly of the main points of the 

previous class, and the teacher points out possible connections with what the points of the 

current class are. The lesson is introduced by mentioning the situation or objects needed 

for its development, the language necessary for this task is presented with the help of real 

objects, pictures, flash cards or similar things, so that students can better understand the 

concepts being presented, next the use of these language items is shown in sentences for 

which the necessary structure is explained. 

PRACTICE 

For this purpose, sometimes students work individually or sometimes in groups; students 

have to use the vocabulary by initially writing the new lexical items in their notebooks, then 

they are encouraged to practice the pronunciation. Afterwards the students are given 
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exercises where they can apply the topics learned; the material used to carry out these 

activities was mainly copies of texts with relevant content. 

PRODUCTION 

After a brief recap of the lesson, students are given the chance to use the newly acquired 

language in the production of colorful banners, cards, etc. on which the students write 

sentences based on their own imagination but focused on the vocabulary and structures 

thought in the lesson. By doing this, students can experience by themselves the use of the 

language producing their own material in the form of sentences or later writing short stories 

from their own imagination which goes along with the motivational factor very much present 

in creative writing.  

INTERACTION 

In this point the teacher and the students interact to strengthen the learning-teaching 

process, the teacher encourages students’ participation so the new teaching items are 

better fixed into their memories. The teacher plays the role of facilitator giving the 

guidelines and assistance in their writing practice. Students also have in this stage the 

chance to use the language to write about topics they choose depending on what is 

interesting to them. 

SKILL 

In this section the different skills the students can develop in class are presented, and also 

they can put into practice all four skills related to  language use and learning (speaking, 

writing, listening, and reading). All these are part of a class however, writing is emphasized 

according to the objective of this project and additionally students are given feedback on 

this task. 

RESOURCE / AIDS 

Depending on the contents and purpose of the lesson different materials are used such as 

flash card, photocopies pictures, toys, note books, puppets, games, board and colors 

papers etc. 
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GREETINGS 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT  ONE OBJECTIVE: To recognize and use vocabulary for  greetings.  

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources 
/ Aids 

ACTIVITY 
ONE 

2 min Teacher greets  students in English. To  create  
expectation 

Presentation T /Ss L Oral 

ACTIVITY 
TWO 

5 min. Teacher introduces   herself and gives the 
rules of the class. 

To develop 
confidence 

 T/Ss   

 T/Ss   

ACTIVITY 
THREE 

5 min. Teacher gives students a piece of paper 
where they have to spell their names and 
stick them on  chart board. 

  T/Ss L/W Writing 

ACTIVITY 
FOUR 

2 min. Teacher says hello to everybody practice the 
pronunciation. 

T o introduce 
greetings 

 T/Ss L Flashcards 
Board 

ACTIVITY 
FIVE 

5 min. Teacher  practices to  good bye  in pairs and 
memorizer the   new words and practice 
them. 
 

To specify the 
use. 

 T L Flashcards 
board. 

ACTIVITY 
SIX 

2 min.  
Teacher  asks  students if they understand 
the meaning of what she is doing. 

To verify what 
they understand. 

Practice T/Listen L Gestures 

 Ss/Speaking L Flashcards 
 

ACTIVITY 
SEVEN 

2 min. Students guess the meaning. To verify learning Practice Ss L Flashcards 

ACTIVITY 
EIGHT 

5 min. We repeat the movements to say hello and 
good bye. 
 

To reinforce 
students’ 
knowledge 

 T/Ss L Handouts 

Production  L/S  

ACTIVITY 
NINE 

10 
min. 

Students greet their classmates.       

ACTIVITY 
TEN 

2 min. Teacher concludes they class saying good 
bye and making gestures. 

To use the new 
vocabulary 

 T/Ss L/S Gestures 
Oral 
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                                                                                                                     NUMBERS   

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT TWO OBJECTIVE: To know ordinal and cardinal  numbers for math operations and  quantities.  

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 

1 min. Teacher  greets  students  with the greetings 
that they learn. 

To practice 
previous learning 

 T/Ss L/S ORAL 

ACTIVITY 
TWO 
 
 

5 min. Teacher writes  numbers at the blackboard,     
students repeat  the  correct pronunciation of 
them and practice  in pairs the quantities. 

To learn the 
pronunciation. 

Practice T/Ss L/S ORAL- WRITE 
Cards of 
numbers 

ACTIVITY 
THREE 

5 min. Teacher gives  photocopies with some 
exercises; the students complete the blanks with 
numbers. 

To filling the 
blanks. 

Practice Ss L/W WRITE 
Photocopies 

ACTIVITY 
FOUR 
 
 
 

10 
min. 

Teacher shows the flashcards with different  
numbers, the students have to repeat 
individually  and they  do  the same with their 
partners. 

To practice 
pronunciation. 

Practice T/Ss  ORAL 
Flashcards 

ACTIVITY 
FIVE 
 

10 
min. 

Teacher  asks  and answer questions with  
numbers. 

To  speak. Presentation T/Ss L/S ORAL 

ACTIVITY 
SIX 

10min. Teacher gives  instructions to elaborate a  
PUZZLE  game with numbers; the students 
prepare the cards of game and then play with 
their partners. 

To play the 
game. 

Practice T/Ss L/W ORAL-WRITE 
Papers, colors, 
stickers. 
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COLORS  AND CLOTHES 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT THREE OBJECTIVE: To describe things and clothes using color names  vocabulary. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 
 

3 min. Teacher   greets  to the students and remember 
with them the vocabulary learned. 

To remember the 
vocabulary 

Pronunciation T/Ss L/S ORAL 

ACTIVITY 
TWO 

5 min.  Teacher shows the different colors with  
flashcards and students identify  colors and 
practice them  in English. 

To pronounce the 
colors. 

Pronunciation T/Ss L/S ORAL 
Flashcards 
Pictures with 
colors 

ACTIVITY 
THREE 
 
 
 

10 
min. 

Teacher uses real objects to teach the 
prepositions of place THIS –THESE –THAT- 
THOSE singular and plural using the colors and 
objects of class. 

To write short 
sentences. 

Writing 
Practice 

T/Ss L/W WRITING 
Notebooks, 
pencils, 
markers. 
 

ACTIVITY 
FOUR 
 
 
 

10min. Students describe  colors and objects that they 
have  in the classroom. 
Students practice with their partners the oral 
descriptions with the colors. 

To describe the 
objects with 
colors. 

Pronunciation Ss L/S ORAL 
Drawings and 
pictures with 
colors. 

ACTIVITY 
FIVE 
 
 
 
 
 

10 
min. 

Teacher gives  instructions to make some 
sentences in pieces of color papers, the 
students have to write three  descriptive 
sentences and then stick them at the chart 
board. 

To make 
sentences. 

Presentation T/Ss L/W WRITING 
Papers, markers 
and stickers. 
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OBJECTS OF CLASSROOM 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT  FOUR OBJECTIVE: To be able to name the objects of classroom with real objects 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 

3 min. Teacher greets  students and  they answer  with 
the  vocabulary learned. 

To remember the 
vocabulary 

Pronunciation T/Ss L/S ORAL 
GESTURES 

ACTIVITY 
TWO 
 
 

5 min.  
Teacher shows the flashcards with  objects of 
class, the students repeat the new words.  

To  spell the 
words. 

Pronunciation T/Ss L/S ORAL 
Flashcards 
 

ACTIVITY 
THREE 
 
 

10 
min. 

Teacher gives to the students some   cardboard 
pieces,  students have to draw the objects of 
class in each one and write the names of them. 

To draw the 
objects of class. 

Presentation T/Ss L/W WRITING 
PRACTICE 
Papers, 
notebooks 

ACTIVITY 
FOUR 

5 min. Teacher gives to students  photocopies , with 
blanks to complete with the missing words of the 
vocabulary. 
Students use their notebooks in order to  do the 
writing practice. 

To write the 
exercises 

Writing practice. T/Ss L/W WRITING 
PRACTICE 
Photocopies 

ACTIVITY 
FIVE 
 
 
 

10 
min. 

 
Teacher gives  instructions  to the students to 
make a  MEMORY GAME with  a little cards  
with the objects of class. 

To make a 
memory game. 

Presentation T/Ss L/W CREATIVE 
FORM 
colors, card 
boards, scissors 
and stickers. 

ACTIVITY 
SIX 
 
 
 

10 
min. 

Students practice and play with games with the 
correct rules , they play the game in pairs the 
winner of game  wins extra points. 

To play the game Memorizing Ss L/S ORAL 
Flashcards 
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WHAT DO YOU LIKE TO EAT…? 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT  FIVE  OBJECTIVE: To state preferences regarding food and use countable and uncountable nouns. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 
 

3 min. Teacher   greets  to the students and remember 
with them the vocabulary learned. 

To remember the 
vocabulary 

Pronunciation T/Ss L/S ORAL 

ACTIVITY 
TWO 

5 min.  Teacher shows  different fruits and vegetables 
with the  flashcards and repeat each one with a 
correct pronunciation; the students repeat and 
practice the pronunciation. 

To pronounce the  
aliments. 

Pronunciation T/Ss L/S ORAL 
Flashcards 
Pictures with 
colors 

ACTIVITY 
THREE 
 
 
 

10 
min. 

 
Teacher uses real objects to teach  singular and 
plural nouns  using the correct articles and the 
use of  the verb LIKE or DISLIKE. 

To write short 
sentences. 

Writing 
Practice 

T/Ss L/W WRITING 
Notebooks, 
pencils, 
markers. 
 

ACTIVITY 
FOUR 
 
 
 

10min. Students describe the main food  in short 
sentences. 
Students practice with their partners the oral 
descriptions of  their likes and dislikes in 
preferences of  food. 

To tell their  food 
preferences. 

Pronunciation Ss L/S ORAL 
Drawings and 
pictures with 
colors. 

ACTIVITY 
FIVE 
 
 
 
 
 

10 
min. 

Teacher gives  instructions  to make some 
sentences in pieces of color papers  ,the 
students have to write three  descriptive 
sentences about their favorite aliments and then 
stick them at the chart board. 

To make 
sentences. 

Presentation T/Ss L/W WRITING 
Papers, markers 
and stickers. 
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  ANIMALS 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT  SIX OBJECTIVE: To identify the names of different  animals  and descriptive them. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

3 min. Teacher greets  students and give new orders 
for a new unit. 

To  learn Pronunciation T/Ss L/S ORAL 
Gestures 

ACTIVITY 
TWO 

5 min. Teacher introduces the new lesson  showing 
the animals pictures and the students 
pronounce the new words. 
Students take  animals pictures and describe  
in groups. 

To  describe 
animals 

Oral 
expression 

T/Ss L/S ORAL 
Flashcards, 
pictures. 

ACTIVITY 
THREE 
 
 
 
 
 

10 
min. 

 Teacher gives some photocopies of animals 
and   students have to paint and cut them   to 
do a little cards. 
In groups   students can play the memory 
game with the names of animals ,students find  
same pairs of cards and the winner is the 
student that has  many cards. 

 
To play Memory 
Game. 
 
 

 
Oral 

 
T/Ss 

 
L/S 

  
ORAL 
Photocopies, 
Pictures, 
cards. 

ACTIVITY 
FOUR 
 
 
 
 

10 
min. 

Teacher gives   students copies  to fill in the 
blacks with the grammar structures and 
vocabulary learned in class, then the students 
have to compare in groups and give the score 
to the teacher. 

To complete the 
blanks. 

Writing  
practice 

T/Ss L/W WRITE 
Photocopies, 
Notebooks, 
pencils and 
colors. 

ACTIVITY 
FIVE 

5 min. Students read their short descriptions of 
animals and publish them in the classroom. 

To  write 
descriptions 

Presentation T/Ss L/W WRITE  AND 
ORAL 
Papers, markers 
and stickers. 

ACTIVITY 
SIX 

2 min. Teacher  says good bye to the students   until 
next class. 

To  finish the 
class. 

Oral T/Ss L/S  
ORAL 
Gestures 
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MY  FAMILY  

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers        :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT SEVEN OBJECTIVE: To recognize the names of family members and write about their roles in the family using short sentences. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 

3 min. Teacher greets  students and remember the  
last  lesson. 

To   reinforce the 
lessons. 

Practice T/Ss L/S ORAL 
Gestures 

ACTIVITY 
TWO 
 
 

5 min. Teacher  introduces family members showing 
the flash cards. 
Students repeat and recognize the importance 
of each  family member. 

To  learn the new 
vocabulary. 

Pronunciation T/Ss L/W ORAL – WRITE 
Pictures with 
family tree, 
colors, 
Papers. 

ACTIVITY 
THREE 
 

10 
min. 

Teacher gives to the students some card boards 
to make a mobile family  tree , the students  
draw and paint them. 

To draw and 
paint 
 

Presentation T/Ss L/W WRITING 
Cardboards, 
scissors., 
markers, 

ACTIVITY 
FOUR 
 

10 
min. 

Teacher  explains an oral activity and students  
do a role play about a family members and 
present to the class. 

To  speak Pronunciation T/Ss L/S ORAL 
Gestures, 
mimes. 

ACTIVITY 
FIVE 
 
 

7 min. Students write short sentences in their 
notebooks and also organize the cutting words 
in sentences with family members and stick 
them in the notebooks. 

To   Unscramble 
sentences 

Practice T/Ss L/W WRITING 
Color papers 

ACTIVITY 
SIX 
 
 

5 min. Teacher  shows the flash cards and  students 
recognize family members and describe them. 

To  describe Presentation T/Ss L/S ORAL 
Gestures 

                                                                                                                           

                                                                                                                              

 

                                                                                                                

 

 



75 

JOBS 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT EIGHT  OBJECTIVE: To identify the names for different occupations and provide short descriptions of each one. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 

3 min. Teacher greets to the students and remember 
the  last  lesson. 

To   reinforce the 
lessons. 

Practice T/Ss L/S ORAL 
Gestures 

ACTIVITY 
TWO 
 
 

5 min. Teacher  introduces  vocabulary to talk about 
family members showing the flash cards. 
Students repeat and recognize the importance 
of each  family member. 

To  learn the new 
vocabulary. 

Pronunciation T/Ss L/W ORAL – WRITE 
Pictures with 
family tree, 
colors, 
Papers. 

ACTIVITY 
THREE 
 

10 
min. 

Teacher gives to the students some card boards 
to make a mobile family  tree , students  draw 
and paint them. 

To draw and 
paint 
 

Presentation T/Ss L/W WRITING 
Cardboards, 
scissors., 
markers, 

ACTIVITY 
FOUR 
 

10 
min. 

Teacher  explains an oral activity and the 
students  do a role play about a family members 
and present to the class. 

To  speak Pronunciation T/Ss L/S ORAL 
Gestures, 
mimes. 

ACTIVITY 
FIVE 
 
 

7 min. Students write short sentences in their 
notebooks and also organize the cutting words 
in sentences with family members and stick 
them in the notebooks. 

To   Unscramble 
sentences 

Practice T/Ss L/W WRITING 
Color papers 

ACTIVITY 
SIX 
 
 

5 min. Teacher  shows  flash cards and  students 
recognize different jobs  and describe them. 

To  describe Presentation T/Ss L/S ORAL 
Gestures 
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                                                                                                                HUMAN  BODY 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT  NINE  OBJECTIVE  : To recognize different parts of the human body, express likes or dislikes  regarding healthy diet. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / Aids 

ACTIVITY 
ONE 
 

3 min. Teacher greets  students using a short dialogue To  remember Pronunciation T/Ss L/S ORAL 
Gestures. 

ACTIVITY 
TWO 
 
 

5 min. Teacher introduces  the  parts of  BODY  
showing  pictures  of a male and female bodies 
and the students identify  and repeat each one. 

To  learn  and 
pronounce. 

Pronunciation T/Ss L/S ORAL 
Pictures of human 
body. 

ACTIVITY 
THREE 
 
 
 
 

10 min Teacher explains  verb HAVE – TENER  in 
simple tense in order to describe the parts of  
the BODY. 
Students can learn the use of simple grammar 
rules. . 

To learn 
sentence 
structure. 

Practice T/Ss L/W WRITING 
Notebooks, 
colors .markers 
photocopies. 

ACTIVITY 
FOUR 
 
 
 

10 
min. 

Teacher gives to the students photocopies to 
filling blanks with the verb HAVE – HAS and  
parts of human body,  students have to 
interchanged  the  papers and discuss about the 
answers. 

To  practice 
grammar. 

Writing 
practice 

Ss L/W WRITING 
Photocopies, 
Pens and 
markers. 

ACTIVITY 
FIVE 

5 min. The students describe their body   parts  with 
short sentences. 

To  describe Pronunciation Ss L/S ORAL 
Gestures 

ACTIVITY 
SIX 
 
 
 

10 
min. 

Teacher gives a color papers to the students, 
then they have to draw the human  body parts 
and stick at the wall. 

To draw Presentation T/Ss L/W WRITING 
Papers , markers, 
,colors and 
stickers.. 
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QUALIFYING ADJECTIVES 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT TEN OBJECTIVE: To use qualifying adjectives to describe people, objects and animals. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 
 
 
 

3 min. Teacher greets  students and remember the ,  
vocabulary with the students orally. 
Students greet to their partners and use new 
words to do simple sentences. 

To spell the 
new words. 

 
Oral  

 
T/Ss 

 
L/S 

 
ORAL 
Gestures 

ACTIVITY 
TWO 
 
 
 
 
 

5 min. Teacher shows  pictures with qualify adjectives  
and students learn and repeat each one ,they 
can learn the difference between  them. 
Students draw and write  new vocabulary in their 
notebooks. 

To  learn the 
qualify 
adjectives 

 
Oral and write 

   
T/Ss 

 
L/S 
L/W 

 
ORAL  - 
WRITE 
Pictures and 
school 
material. 

ACTIVITY 
THREE 
 
 
 
 

10 
min. 

Teacher gives students copies with exercises to 
complete with the adjectives and verb HAVE 
and   TOBE. 
Students describe in a short way  a person, 
animal and object in a special card board. 

To practice 
descriptions 
 

 
Write 

 
T/Ss 

 
L/W 

 
WRITE 
Notebooks 
pencils, 
dictionaries. 

ACTIVITY 
FOUR 
 
 

10 
min. 

Teacher gives some photocopies to cut  and 
stick  at the wall with descriptive paragraphs. 

To  write Presentation T/Ss L/W WRITE 
Photocopies, 
Markers, 
pencils. 

ACTIVITY 
FIVE 
 
 
 

3 min Teacher says good  bye the  to the students and 
gives  instructions  for next class. 

To  speak  Oral T/Ss L/S ORAL 
Gestures 
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PARTS OF A HOUSE 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT ELEVEN  OBJECTIVE: to know the names of different parts of a house, 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 
 
 
 
 

3 min. Teacher greets  students and remember the ,  
vocabulary with the students orally. 
Students greet to their partners and use new 
words to do simple sentences. 

To spell the 
new words. 

 
Oral  

 
T/Ss 

 
L/S 

 
ORAL 
Gestures 

ACTIVITY 
TWO 
 
 
 
 
 

5 min. Teacher shows   pictures with qualify adjectives  
and students learn and repeat each one ,they 
can learn the difference between  them. 
Students draw and write  the new vocabulary in 
their notebooks. 

To  learn the 
qualify 
adjectives 

 
Oral and write 

   
T/Ss 

 
L/S 
L/W 

 
ORAL  - 
WRITE 
Pictures and 
school 
material. 

ACTIVITY 
THREE 
 
 
 
 

10 
min. 

Teacher gives the students copies with 
exercises to complete with  adjectives and verb 
HAVE and   TOBE. 
Students describe in a short way  a person, 
animal and object in a special card board. 

To practice 
descriptions 
 

 
Write 

 
T/Ss 

 
L/W 

 
WRITE 
Notebooks 
pencils, 
dictionaries. 

ACTIVITY 
FOUR 
 
 

10 
min. 

Teacher gives some photocopies to cut  and 
stick  at the wall with descriptive paragraphs. 

To  write Presentation T/Ss L/W WRITE 
Photocopies, 
Markers, 
pencils. 

ACTIVITY 
FIVE 
 
 
 

3 min Teacher says good  bye to the  students and 
gives  instructions for next class. 

To  speak  Oral T/Ss L/S ORAL 
Gestures 
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 THE  WEATHER 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT TWELVE OBJECTIVE: To recognize the names for main weather conditions in our country and make short predictions. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

3min. Teacher greets students with  main words that 
they learn. 
Students practice  the greetings. 

 
To  greet 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Gestures 

ACTIVITY 
TWO 

5min. Teacher gives  new vocabulary of different 
weathers in our country with  pictures. 
Students recognize each one and practice 
pronunciation. 

 
To learn 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Flashcards, 
Pictures. 

ACTIVITY 
THREE 

10 
min. 
 

Teacher gives   instruction to  describe  weather 
in  different parts of our country ,  students use 
their notebooks and describe the weather in our 
country. 
Teacher  gives   photocopies and fill in the 
blanks  with the correct preposition and weather 
words. 

To learn 
prepositions 

Write T/Ss L/W WRITE 
Photocopies, 
Markers, 
pencils, 
pictures. 

ACTIVITY 
FOUR 
 
 
 

10 
min. 

Teacher gives to the students   color papers to 
describe   and draw the prediction of weather in 
each department of our country. 
Students have to publish them stick in the wall. 

 
To do and 
draw the 
predictions.  

 
Write 

 
T/Ss 

 
L/W 

 
WRITE 
Notebooks, 
pens, color 
papers, 
stickers. 

ACTIVITY 
FIVE 

10 
min. 

Teacher gives  instructions  to  play a game in 
groups this  game call remember words  THE 
HANGED ,the students have to remember the 
words letter by letter the students  that make 
mistakes  will be lost the  game. 

 
To  play  
with 
vocabulary 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Cards, square. 

 
ACTIVITY 
SIX 

 
3 min. 

 
Teacher   says   good bye to the students, 
recommended to check the new things that they 
do in class. 

 
To greet 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Gestures. 
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 ROUTINE VERBS 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT THIRTEEN  OBJECTIVE: To Use the main routine verbs in simple present  to describe   their everyday actions. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

3 min. Teacher greets  to students and   remember  
new things  of last class. 
The students greet   teacher and  check their 
lessons in their notebooks. 

To remember 
things 

Oral T/Ss L/S ORAL 
Gestures 

ACTIVITY 
TWO 

5 min. Teacher  introduces the new lesson with verbs   
cards and pictures about the main routine 
verbs. 
The students learn the pronunciation and the 
meaning of  verbs. 

To learn the  
routine verbs 

Oral and 
Write 

T/SS L/S ORAL 
Flashcards, 
Pictures with 
Pictures. 

ACTIVITY 
THREE 

10 
min. 

Teacher explains some grammar sentence 
structure  in order to make short sentences with 
the  routine verbs. 
Students use their notebooks and write their 
routine sentences according the time of action 
then they present to their partners. 

To write 
sentences 

Writing T/Ss L/W WRITING 
Notebooks, 
Pencils, 
colors, 
markers. 

ACTIVITY 
FOUR 

10 
min. 
 
 
 
 

Teacher  gives   a pieces of sentences and 
students have to organize in short sentences 
with the routine verbs, then the students have 
to stick them at the big cardboard  in front of the 
class. 

To  order the 
sentences 

Presentation T/Ss L/W ORAL AND 
WRITE 
Color papers, 
stickers, 
markers. 

ACTIVITY 
FIVE 

5 min. 
 
 

Teacher  invites  to the students  to tell  class 
their own routines in front of class . 

To present 
themselves 

Oral 
Presentation 

T/Ss L/S ORAL 
Cards of 
verbs. 

ACTIVITY 
SIX 

3 min. Teacher  recommends   students do their 
routines in their notebooks for next class. 
students  say good bye to the teacher.  

To  finish 
class 

Oral T/Ss L/S ORAL 
Gestures 
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SHORT PARAGRAPHS  WITH  ADVERBS OF FREQUENCY  

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT FOURTEEN OBJECTIVE: To write sentences using simple present and use connectors and adverbs of frequency. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

 3 min. Teacher greets students with   main words that 
they learn. 
Students do a  short dialogue  with greetings. 

 
To  dialogue 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Gestures 

ACTIVITY 
TWO 

5 min. Teacher  explains  the use of  verbs and  simple 
tense in short answer grammar structures. 
Students can write with the rules   short 
sentences notice   verbs in simple present. 
Students learn about the frequency adverbs  to 
describe their daily activities. 

 
To learn 
grammar 

 
Write 

 
T/Ss 

 
L/S 

ORAL 
Flashcards 
pictures, 
cards with  
grammar rules. 

ACTIVITY 
THREE 

10 min Teacher gives to the students pieces of 
cardboard the students have to write the verbs in 
each one with  a special  drawing. 
Teacher gives instructions to the students  to  
play in group and  discover the correct verb with  
missing  words  and  formed the sentences with 
connectors. 

 
To write 
verbs. 
 
To play in 
group 

 
Write and 
Oral. 

 
T/Ss 

 
L/S 
 
 
L/W 

 
ORAL  AND 
WRITE 
Cardboards, 
Colors, 
Markers and 
scissors. 

ACTIVITY 
FOUR 

10 
min. 

Students play a game   guessing verbs , one of 
them describe the verbs with mimes and the 
students have to guess the correct meaning the 
group who have more guesses are the winner.  

 
To guess 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Pictures,, 
 Drawings. 

ACTIVITY 
FIVE 

5 min. Teacher gives instructions  to use the basic 
connectors in simple sentences,   the 
students have to practice them to complete 
the photocopies in oral and writing form. 

 
To  learn 

 
Presentation 

 
T/Ss 

 
L/S 
 
L/W 

ORAL -WRITE 
Photocopies, 
Papers, colors, 
markers. 

 
ACTIVITY 
SIX 

 
3 min. 

 
Teacher says good  Bye to the students 

 
To  greet 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Gestures 
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PRESENT AND PAST SIMPLE TENSES 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers        :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT FIFTEEN OBJECTIVE  :  To use verbs in present and past to start writing their own short stories. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

3 min. Teacher greet the students and remember with 
the students all  vocabulary ,words and grammar 
structure. 
 

To 
remember 

Write T/Ss L/W WRITE 
Blackboard, 
School  
Material. 

ACTIVITY 
TWO 

10 
min. 

Teacher explains  most basic steps to write a 
short story with vocabulary, words , grammar  , 
verbs and  connectors. 
Students start to write sentence by sentence in 
present or past tense their stories, first in a draft  

 
To write the 
story 

 
Write 

 
T/Ss 

L/W WRITE 
Notebooks, 
Papers, 
Photocopies. 

ACTIVITY 
THREE 

10 
min. 

Students organize  their stories   with a correct 
grammar and sentence structure ,  they can 
draw or stick some things according to the story. 
Students have to describe then stories for the 
rest of classmates then they have to publish 
them. 

 
To publish 
the story 

 
Presentation 

 
Ss 

 
L/W 

 
WRITE 
Cardboards, 
Color papers, 
Stickers. 

ACTIVITY 
FOUR 

5 min. Teacher gives instructions to  do a dialogues  in 
pairs using the  vocabulary  and questions and 
answers. 
Students present   dialogues  with their partners 
. 

 
To  speak 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Degases, 
real 
objects. 

ACTIVITY 
FIVE 

5 min. Teacher  asks some  questions about personal 
information and students have to answer in the  
notebooks like a writing part. 

 
To do writing 

 
Write 

 
T/Ss 

 
L/W 

 
WRITE 
Papers, 
markers, 
Colors. 

 
ACTIVITY 
SIX 

 
3 min. 

 
Teacher  says good bye and thanks to the 
students for the class and attention. 

 
To  greet 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Gestures and 
mimes. 
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CREATIVE SHORT STORIES   

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT SIXTEEN OBJECTIVE: To write simple sentences to be part of their own short stories. 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

 3 min. Teacher greets students with   main words that 
they learn. 
Students do a  short dialogue  with the greetings. 

 
To  dialogue 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Gestures 

ACTIVITY 
TWO 

5 min. Teacher  explains  the use of  verbs and the 
simple tense in short answer grammar 
structures. 
Students can write with the rules  short 
sentences notice  the verbs in simple present. 

 
To learn 
grammar 

 
Write 

 
T/Ss 

 
L/S 

ORAL 
Flashcards 
pictures, 
cards with  
grammar rules. 

ACTIVITY 
THREE 

10 min Teacher gives to the students pieces of 
cardboard the students have to write the verbs in 
each one with  a special  drawing. 
Teacher gives instructions to the students to  
play in group to discover the correct verb with  
missing  words in the big text that  the teacher 
stick at the board, the students  compete each 
other and the winner have extra points. 

 
To write 
verbs. 
 
To play in 
group 

 
Write and 
Oral. 

 
T/Ss 

 
L/S 
 
 
L/W 

 
ORAL  AND 
WRITE 
Cardboards, 
Colors, 
Markers and 
scissors. 

ACTIVITY 
FOUR 

10 
min. 

Students play a game   guessing verbs , one of 
them describe the verbs with mimes and the 
students have to guess the correct meaning the 
group who have more guesses are the winner.  

 
To guess 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Pictures,, 
 Drawings. 

ACTIVITY 
FIVE 

5 min. Teacher gives instructions  to use the basic 
grammar rules  in simple sentences,   the 
students have to practice their writing 
knowledge. 

 
To  learn 

 
Presentation 

 
T/Ss 

 
L/S 
 
L/W 

ORAL -WRITE 
Photocopies, 
Papers, colors, 
markers. 

 
ACTIVITY 
SIX 

 
3 min. 

 
Teacher says good  Bye to the students 

 
To  greet 

 
Oral 

 
T/Ss 

 
L/S 

 
ORAL 
Gestures 
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SIMPLE TEXT PRODUCTION WITH CREATIVE WRITING 

Institution        :     Centro de Acogida  “Félix Méndez Arcos” 

Teachers         :   María Eugenia Pacheco  -  Teresa  Quispe Rivera 

Subject             :    English                                                                                                                  Grade       :      Secondary 

UNIT SEVENTEEN OBJECTIVE: To refine and complete the short stories . 

ACTIVITIES TIME BRIEF  DESCRIPTION OF THE ACTIVITY PURPOSE STAGE INTERACTION SKILL Resources / 
Aids 

ACTIVITY 
ONE 

 3 min. Teacher greets students with   main words that 
they learn. 
Students do a  short dialogue  with the greetings. 

 
To  dialogue 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Gestures 

ACTIVITY 
TWO 

5 min. Teacher  explains  the use of  verbs  in present 
and past  in  simple tense in short sentences 
with grammar structures. 
Students can write  short sentences with verbs in  
present  and past simple. 
Students have to  organize writing ideas of your 
creative writing joined  the  vocabulary  and 
grammar  learned in class. 

 
To learn 
grammar 

 
Write 

 
T/Ss 

 
L/S 

ORAL 
Flashcards 
pictures, 
cards with  
grammar rules. 

ACTIVITY 
THREE 

10 min  
Teacher gives  students pieces of cardboard  
then  students have to write the verbs in each 
one with  a special  drawing. 
Teacher gives instructions to the students to 
write their short  creative stories with the things 
learned in class.   

 
To write 
verbs. 
 
To play in 
group 

 
Write and 
Oral. 

 
T/Ss 

 
L/S 
 
 
L/W 

 
ORAL  AND 
WRITE 
Cardboards, 
Colors, 
Markers and 
scissors. 

ACTIVITY 
FOUR 

10 
min. 

Students play a game   guessing verbs , one of 
them describe the verbs with mimes and the 
students have to guess the correct meaning the 
group who have more guesses are the winner.  

 
To guess 

 
Oral 

 
T/Ss 

 
L/S 

ORAL 
Pictures,, 
 Drawings. 

ACTIVITY 
FIVE 

5 min. Teacher gives instructions  to use the basic 
connectors, verbs, frequency adverbs in 
simple sentences,   the students have to 
practice them to complete the photocopies 
in oral and writing form. 

 
To  learn 

 
Presentation 

 
T/Ss 

 
L/S 
 
L/W 

ORAL -WRITE 
Photocopies, 
Papers, colors, 
markers. 

ACTIVITY 
SIX 

3 min. Teacher says good  Bye to the students To  greet Oral T/Ss L/S  
ORAL Gestures 
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4.3. IMPLEMENTATION OF SEQUENCE ACTIVITES BY GROUP 

 

On the initiative and request of authorities of the institution where the project was 

carried out, it was considered convenient to divide the 20 students taking part in 

the project into two groups of 10 people each (it is worth mentioning that the 

original group of 24 students dropped to 20 because 4 of them had to leave the 

institution due to age limit), the groups were randomly formed. The idea underlying 

this division was that it would help carry out the work in a more personalized 

manner. Under this heading a detailed description is provided of how the activities 

in each of the two groups were implemented, this was done taking into account the 

needs and special characteristics identified in each of the groups. 

 

GROUP 1 

 

During this experience, work was conducted with a heterogeneous group of 

students, whose ages ranged from 12 to 18, and also naturally with different 

personalities. Bearing in mind these characteristics, different strategies were 

applied to make learning more effective. 

 short dialogues were used related to Greetings to practice all the time both 

in class and outside using copies of exchanges of greetings 

 To encourage active participation “alasitas” bills were used, the more 

participation the more bills students got. 

 Puppets were also used to prepare and present short dialogues which 

motivated them to learn enthusiastically. 

 Realia was also introduced to learn vocabulary, for example food toys, and 

other common objects. For practice the students repeated and named each 

object that they picked up using the English language, with this strategy 

learning was more effective and dynamic and this also helped to remember 

the new vocabulary. 
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 To help them practice writing correctly, personal acrylic boards were used, 

which the students prepare themselves, on every opportunity vocabulary, 

verbs were taught, they would write the words and then use them in short 

sentences, if they made mistakes they corrected them quickly. This way 

they were practicing writing effectively and fast.  

 Sentences were also practiced using paper sheets of various colors, each 

time verbs or other vocabulary items were taught, students would write 

sentences using these papers. Through the use of different colors students 

showed that they felt more willing and motivated to participate, and thus 

learning and remembering was improved. 

 All the materials that were produced as a result of the students work, served 

to adapt the classroom, making this space a nice place to review what they 

were learning 

 Each class also included some evaluation of the lesson taught 

 Feedback for each lesson was achieved through previously prepared 

practices and photocopies. 

 In order to make students apply in a comprehensive way all the elements 

learned during class, they had to write short stories, thus giving them the 

chance to use their creativity and what they learned to produce something of 

their own. 

 During all this time, there were moments to share with the students, so as to 

be able to know them better, and use this opportunity to encourage them to 

remember the new vocabulary sometimes using jokes, games, or other fun 

activities, making the learning more appealing for them. 
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                                                   GROUP 2 

 

The English classes were designed with the main objective of achieving 

changes in the learning of the students to 12 to 18 years old . Regarding the 

English language, considering the little knowledge of the language they had, 

identified through the previous diagnosis; In this way units had to be 

planned that could be useful and easy in language teaching and learning, 

using different techniques , activities  and  materials were used in each 

learning unit. The main techniques and activities that we used are the 

following: 

  Introduce vocabulary with different pictures and real objects 

according to the unit  , teaching them the correct pronunciation of 

each word. 

 Role-play dialogues with greetings   and class commands  with a 

daily practice in the class, motivating  them to participate frequently in  

class. 

  Practice every class writing exercises with the vocabulary and 

grammar structures of each unit, using different materials like 

photocopies, notebooks  and  acrylic card boards. 

 Materials are create   and elaborate   in class for the students in order 

to remember the  things that they  learn. 

 Each class   has to evaluate   in oral or writing form, the students can 

make a daily review in pairs or groups. 

 Organize class in groups explaining them how they can write   

creative short stories with the vocabulary, grammar structures and  

expressions that they learn along the course. 

The class produced and used many different materials like : 

 Use of FLASH CARDS, which is very important when teaching the 

English language because the visual characteristic of this tool makes 
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knowledge acquisition more effective, each of the units were 

presented with different tables that identified the vocabulary to learn 

and at the same time improve pronunciation of the different words 

learned. 

 The didactic tables also facilitated students to remember the words of 

the vocabulary and then to write them in a short and correct way thus 

achieving the effective visual learning of the vocabulary developed in 

each of the learning units. 

 Use of photocopies, which were important material for the daily 

practice of each class, allowing to determine if the development of 

both grammar and vocabulary were understood thus shaping the 

results in the photocopies that consisted of the fill in the blanks, 

drawings, discovering words and other activities where the various 

photocopies that the students had as material   to support their 

learning were really useful. 

 Use of NOTEBOOKS, which were of daily use in which the important 

aspects of each one of the learning units were registered with the 

exercises, practices and activities of writing or dictation that were 

realized in each one of the classes, which determined the learning 

and development of the language step by step of each of the 

explanations in the language. These notebooks are important 

because they recorded in them the activities carried out in each class 

and because of their easy handling they could be qualified daily, to 

identify the students´ understanding or difficulties of in each unit 

developed. 

  Use of materials such as COLOR PAPERS, CARD BOARDS that 

were part of the creativity and motivation of the students in the 

elaboration of material that helped them in the memorization, practice 

of everything learned in each one of the lessons, as it was the case 

of vocabulary key rings; it also served us to elaborate some 
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interactive games of vocabulary and grammar rules with which short 

sentences were formed. 

 Use of MATERIALS  AND GAMES that helped with the learning of 

vocabulary of each learning unit, students developed their own 

materials to be able to remember different words, also the 

development of games that helped to learn playing some of the 

grammatical rules . 

 Use of vocabulary KEYS which served to remember the new words of 

each unit of learning that developed memory and word production in 

the language. 

 

4.4. THE TEACHING EXPERIENCES 

 

As part of the experience of applying the curriculum design focusing on Creative 

Writing, strong and weak points of the process were identified. 

 

WEAKNESSES 

  

• One of the main difficulties was the lack of time for the fully development of the 

classes, since the students, due to the fact that they were part of the shelter center, 

had many other responsibilities that did not allow them a regular attendance and 

participation in the English classes. 

• Another difficulty was connected to the previous one, and it was the need to level 

the absent students, which would slow down the normal class progression, thus 

affecting the students that were present and showed greater interested in learning. 

 • The lack of self-discipline in which some of the students incurred during the 

classes, which also affected the normal class development due to the 

disorganization and time wasted caused by this kind of behavior. 
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.• The students tiredness and in some other cases apathy in class participation, the 

frequent absences interfered negatively  that did not allow them to develop classes 

effectively. 

At the end of the course there was a change towards a more positive attitude of 

some students regarding the subject. 

 

STRENGTHS 

  

• One of the strengths was the participation of the students at the beginning in each 

one of the classes that showed their interest and motivation to learn English. 

• Written production of students in short written sentences taking into account that 

they had very little knowledge of language. 

• The development of the class in a participatory and creative way. 

 • Written results that were achieved with some of the students at the end of the 

course, the initiative to continue learning the language. 
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CHAPTER V 

 

EVALUATION   AND    RESULTS 

 

Prior to the this project implementation, the students’ level in the Language was 

assessed, and then on the basis of  this result and the goals regarding the 

language considered suitable for this group, a proposal of vocabulary items was 

elaborated, which was implemented during the development of the project. The 

results obtained and evaluation made at the end of this work, show a significant 

increase in the knowledge of the language on the part of the students who 

participated in this endeavor. 

Some details of the contents identified and taught are shown in the following 

charts: 

CHART OF KNOWN VOCABULARY BEFORE THE PROJECT 

CLOTHES COLORS ANIMAL CLASS 

OBJECTS 

FAMILY ADJECTIVES 

SHORTS ORANGE BEAR BOOK MOTHER HAPPY 

 BLACK MOUSE PENCIL FATHER  

 RED CAT    

  DOG    

   

SOME EXPRESSIONS SUCH AS GREETINGS AND INTRODUCTIONS KNOWN 

BEFORE THE PROJECT 

INTRODUCTION  GREETINGS 

MY NAME IS HI, HELLO 
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From the information presented in the charts it can be seen that students knew just 

a few words and phrases, vocabulary was definitely very elementary: 

 8 students knew the words orange-dog-cat- pencil-hello-brother 

 6 students knew the words short-window 

 10 students knew the phrase my name is … and the word father 

 14 students knew the words book- teacher 

 None of the students knew verbs.  

 

Once this information about the students´ level was obtained, the contents details 

were worked out, including vocabulary, verbs, greetings, and basic phrases 

according to our objectives. 

All content items are based on the elements considered necessary to start writing 

creatively. 

The following charts show the vocabulary items grouped by their role of speech; 

they are the items that the students were taught as part of the project’s proposal. 
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CHART CONTENTS AND VOCABULARY OF CREATIVE WRITING    

 

The following chart shows a summary of vocabulary contents that was taught in the 

English    classes.  

 

NOUNS  AND  PRONOUNS 

 

VERBS 

 

1.Teacher 

2.Student 

3.Greetings 

4.Hello 

5.- Good Morning 

6.You 

7.Objects 

8.Class 

9.Book 

10.Notebook 

11. Pencil 

12. Pen 

13.Colors 

14.Markers 

15.School bag 

16.Ruler 

17.Eraser 

18.Sharpener 

19.Glue 

20.Board 

21.Door 

 

41.Time 

42.Head 

43.Shoulders 

44.Back    

45.Tummy 

46.Legs 

47.Eyes 

48.Ears 

49.Nose 

50.Mouth 

51.Tooth 

52.Teeth 

53.Fingers 

54.Elbows 

55.Neck 

56.Toes 

57.Arrow 

58.Body 

59.Hundred 

60.Monster 

61.Thousand 

 

79.Chicken 

80.Pig 

81.Bear 

82.Turtle 

83.Snake 

84.Spider 

85.Giraffe 

86.Horse 

87 Eagle 

88Duck 

89.Cow 

90.Donkey 

91.Bull 

92.Crocodrile 

93.Paper 

94.Story 

95.Weekend 

96.Dice 

97.Place 

98.Square 

99.Season 

 

104.To write 

105.To speak 

106.-To read 

107.To weak up 

108.To get up 

109.To eat 

110.To speak 

111.To play 

112.To study 

113.To dance 

114.To learn 

115.To lie 

116.To know 

117.To have 

118.To do 

119.To go 

120.To watch 

121.To listen to 

122.To came 

123.To buy 

124.To clean 
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22.Window 

23.Table 

24.Chair 

25.Wall 

26.Chalk 

27.Thank you 

28.Family 

29.Granpa 

30.Grandma 

31.Dad 

32.Mom 

33.Brother 

34.Sister 

35.Baby 

36.Friend 

37.Pieces 

38.Pets 

39.Me 

40. I 

62.Tail 

63.Nail 

64.Plus 

65.Less 

66.Equal 

67.Addition 

68.Monday 

69.Tuesday 

70.Wednesday 

71.Thursday 

72.Friday 

73.House 

74.Farm 

75.Zoo 

76.Dog 

77.Cat 

78.Mouse 

100.Summer 

101.Spring 

102.Winter 

103.Autum 

 

125.To sweep 

126.To forget 

127.To win 

128.To shake 

129.To sing 

130.To walk 

131.To stamp 

132.To jump 

133.To throw 

134.To want 

135.To love 

136.To lost 

137.To need 

138.To put 

139.To pay 

139.To touch 

140.To copy 

141.To clap 

142.To close 

                                            ADJECTIVES                 ADVERBS 

143.Tall                    150.Large               157.Shyne       164.Good 

144.Big                     151.Clever             158.Cloudy       165 .Bad 

145.Small                 152.Extrange         159.Sunny 

146.Nice                   153.Intelligent        160.Cold 

147.Ugly                   154.Pretty              161.Ungry 

148.Thin                    155. Handsome     162.Hungry 

149.Fat                      156.Sad                 163.Bored 

168.Exellent              176.Happy              184.Upset 

166.How        173.Yesterday 

167.Now        174.Finally 

168.Next 

169.Just 

170.Last 

171.Once 

172.Twice 

195.Tomorrow 
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CONJUNCTIONS PREPOSITIONS 

 

175.And        177.Or         179.From 

176.But         178Of 

 

180.On              186.Near 

182.Under         187.Around 

183.In                188.Between 

184.Next to        189.Over 

185. In front of   190. Behind 

 

 

PHRASES AND SENTENCES 

 

CONNECTORS 

 

ARTICLES 

 

191.Good morning 

192.Good afternoon 

193.Good evening 

194.See you 

195.See you later 

196.Then 201.soon 

197.and   202.at 

198.but     203.or 

199.first    204.next 

200.later   205.still 

206.a 

207.an 

208.the 

 

 

According to the data in the charts, the words taught included verbs, adjectives, 

nouns, greeting phrases, connectors, articles, and all of them were continuously 

practiced. Students also learned to write sentences using the essential elements of 

these structures, in this process they put to use the vocabulary items that were 

taught. 
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One form to measure the students´ progress was to apply a continuous evaluation 

similar to what is currently done in the schools. Students also took two main tests 

at the end of the course; one test was of vocabulary and verbs, so they could use 

them when writing creatively and, finally the sentences that were writing were 

evaluated to measure their progress in this area. 

Evaluations were based on a scale of 0 to 100 according to the learning level. 

Details of quantitative and qualitative scales and of the results of these evaluations 

are presented in the following charts: 

Quantitative Qualitative 

Less than 50  Needs help 

51-65  Satisfactory 

66-75  Good development 

76-85  Very good development 

86-100  Excellent development 

 

CHART OF THE LEARNING LEVEL ACOMPLISHED BY THE STUDENTS 

AFTER THE PROJECT 

GROUP 1 

Number of students classified according to their learning level of the new 

vocabulary. 

LEARNING                 

LEVEL SCALE 

 

VOCABULARY 

0/50 % 51/65 % 66/75 % 76/85 % 86/100% 

NOUNS 0 2 1 3 4 

VERBS 0 3 1 1 5 

ADJECTIVES 0 2 3 2 3 

CONNECTORS 0 3 1 4 2 

PHRASES 0 1 3 1 5 
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In this chart the following can be observed: 

In the category of nouns  two students have  satisfactory  development, when they 

write  the nouns, they need a little help, there is one student with  good 

development  in noun writing , we have  three students  with very good  

development,  they do not need any  help  and  there are  four students with  

excellent  development  they write easily and quickly. 

Verbs: In this part there are three students who have satisfactory development   

when they write verbs, one student has good command when writing verbs, one 

student has very good development when he conjugates the verbs in 3° person, 

and five students with excellent development when they write simple sentences, 

they do not have problems or any difficulty in this part. 

Regarding adjectives:  two students have satisfactory development in adjectives 

writing, three students have good development when they describe people, two 

students have very good development doing a similar task, and three students 

have excellent development using adjectives in sentences. 

Connectors:  Three students  have  satisfactory  writing  using  the connectors  in 

sentences,  one student has a good development  writing with connectors, four 

students have  very good  development  using the connectors  properly and  two 

students  have  excellent   scores  when  they use  the connectors in sentences,  

they do not have  any problems.  

Phrases: In this part one student has  satisfactory  development when writing 

phrases, three students have  good development  in phrases, one student has  

very good development in write sentences  and  phrases, and  five students have  

excellent  development  when they write  phrases. 
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CHART OF BASIC SENTENCES LEARNED AFTER THE PROJECT 

Number of students classified according to their learning level in writing sentences 

in affirmative, negative, and interrogative forms. 

LEARNING                 

LEVEL 

 SCALE 

Sentences 

0/50 51/65 66/75 76/85 86/100 

AFFIRMATIVE 0 1 1 4 4 

NEGATIVE 0 2 2 1 5 

INTERROGATIVE 0 3 2 1 4 

 

From the chart above it can be observed that more than half of students have 

achieved a level where the writing of sentences in affirmative, negative and 

interrogative forms is at a very good stage of development, even some are close to 

an excellent level. On the other hand, there are still a number of students that need 

to improve this skill; they have certain level of difficulty when writing some 

sentences this is especially true in the case of interrogative sentences.   

 

CHART OF ABILITY ACHIEVED IN WRITING COMPOSED SENTENCES USING 

CONNECTORS AFTER THE PROJECT 

 

Percentage of students according to their ability to write sentences including 

connectors 

VERY GOOD GOOD REGULAR NEED HELP 

55% 10% 15% 20% 
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The use of connectors to write longer and more complex sentences has resulted in 

approximately two thirds of the students reaching very good and good levels in this 

skill; this ability is quite necessary in order to communicate more complex ideas, 

and the level achieved so far shows further promising development provided the 

students keep on practicing; the remaining one third still struggle with the adequate 

use of such lexical items, and clearly more practice is necessary.   

 

CHART OF PARAGRAH WRITING ABILITY AFTER THE PROJECT 

Number of students according to their ability to write paragraphs 

VERY GOOG GOOD REGULAR HELP 

5 1 2 2 

 

Being able to manage the essential features of composing effective and 

communicative paragraphs is a very useful skill, and in this respect more than half 

of the students have developed the ability to write coherent, topic-focused 

paragraphs which reflect their own ideas and creativity. As it is always the case 

there are a number of students who still have to work harder in order to achieve a 

better command of this ability.  
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CHART OF LEARNING LEVEL ACOMPLISHED BY THE STUDENTS AFTER 

THE PROJECT 

GROUP 2 

Number of students classified according to their learning   level of the new 

vocabulary and grammar structures  to produce short creative stories . 

LEARNING 

LEVEL 

PERCENTAGE 
0/50 % 51/65 % 66/75 % 76/85 % 86/100% 

 

VOCABULARY 

NOUNS 0 2 3 3 2 

VERBS 0 3 2 3        2 

ADJECTIVES 0 3 2 2 3 

CONNECTORS 0 4 2 2 2 

SENTENCES 0 3 2 2 3 

 

NOUNS : The use of simple nouns in sentences in writing strategy is important to 

develop  students to learn  how to connect and do simple sentences with nouns 

and vocabulary some of them have a  satisfactory development in this grammar 

structure and they can apply them in writing exercises  using  simple nouns like 

fruits , numbers, clothes ,objects of class and others ; all students learn nouns in 

satisfactory way but some of them have difficulties to memorize them  or to 

pronounce but we have to reinforce every class. Now here is the detail of the  

knowledge of each student:  three students have good development  to write and 

pronounce  numbers , fruits, clothes, colors; three students have very good 

development to write nouns like clothes, adjectives, colors and personal pronouns 

without problems and two students have  excellent development  to write efficiently 

nouns  like nouns, colors, adjectives and colors in short sentences in writing 

strategy. 
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VERBS:  Verbs are very important inside of each  English unit because in creative 

writing the students have to know  how to conjugate and write short grammatical 

sentences in simple tense, the development knowledge of  each student is 

complete different some of them learn very  efficiently and others have difficulties 

here is  the detail of them:  Three students have satisfactory development  to 

pronounce and conjugate verbs  in present simple  like TO BE, HAVE, the auxiliary 

DO-DOES; two students have good development to conjugate verbs  in simple 

present like  play, write, read, play, study in short sentences in  writing form; three 

students have very good knowledge in  verbs pronunciation and writing short 

sentences in simple present like play ,read, study, cook work, read, dance and two 

students have excellent development in the  verbs production in writing for in short 

descriptive answers with personal pronouns , adjectives  and correct simple 

grammar sentence  in simple present. 

ADJECTIVES: In adjectives the students  learn how to describe people, things and 

others using the qualify adjectives in simple form ,first in oral descriptions and then 

they have to write the descriptions with the vocabulary that they learn in each unit, 

according this  three students have satisfactory development to pronounce and 

describe  adjectives in sentences like tall, short, big, small ; two students have 

good development to describe adjectives in simple descriptive sentences with 

comparatives and superlatives form; two students have very good knowledge in  

adjectives  and short descriptions with all adjectives in a comparative form  and 

three students  have excellent knowledge  to write and pronounce the adjectives in 

specific short  descriptive sentences using comparatives and  superlatives 

descriptions of them with the vocabulary of each unit. 

CONNECTORS: Connectors are  important part of writing paragraphs in correct 

grammar structure and we the use of them replace and join  different sentences in 

this structure the students have the following development :  four students have a 

satisfactory development in connect and use the main connectors in short writing 

ideas; two students have good development to connect short sentences with the 

correct routine verbs  with simple vocabulary; two students have very good 

development  to apply connectors in simple descriptive sentences in present 
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simple using personal pronouns and  qualify adjectives; two students are excellent  

to use connectors combined short  ideas with the verbs  in  the descriptive simple 

sentences according to their writing ideas. 

PHRASES: In phrases the students have to learn the importance to make simple 

sentences with correct form of subjects ,verbs and complements in basic sentence 

structure in following phrases : three students have satisfactory development in 

writing creative phrases production  about  their short stories; two students have 

good development to write and produce  short phrases with coherence in their 

short creative stories in present simple; two students can  have a good 

development in writing short coherent  phrases in their short creative stories; two 

students  are very good  in write and produce  phrases  and three students are 

excellent  producers in simple coherent  phrases  about their short stories based in 

imaginary  experiences or ideas. 

CHART OF BASIC SENTENCES LEARNED AFTER THE PROJECT 

Number of students classified according to their learning level in writing sentences 

in affirmative, negative, and interrogative forms. 

LEARNING 

LEVEL 

PERCENTAGE 0/50 51/65 66/75 76/85 86/100 

SENTENCES 

AFFIRMATIVE 0 2 2 2 4 

NEGATIVE 0 2 3 2 3 

INTERROGATIVE 0 3 2 2 3 

 

AFFIRMATIVE SENTENCES: In the  production of  affirmative sentences the 

students use them efficiently in the short sentences with the verbs  in present 

simple like self presentation or personal information for example: MY NAME IS… I 

AM FROM BOLIVIA… I LIVE IN  LA PAZ  , YES, I AM , YES  I DO , YES , SHE IS 

, YES ,WE ARE ,YES, I HAVE ,YES, HE HAS; all of them  learn  the structures 

with many different examples   but some of them don’t  have a good practice in 
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writings practice in affirmative sentences ,they have to reinforce the  verbs in 

present simple. 

NEGATIVE SENTENCES: In this grammar structure the students have to learn the 

negative form in short negative sentences with the verbs in present simple , most  

of all students can do negative sentences efficiently with the verbs for example: 

ARE YOU A TEACHER? NO,I AM NOT,DOES SHE COOK DELICIOUS? NO,SHE 

DOESN´T ; also  negative sentences like for example I AM NOT A STUDENT .I 

AM A TEACHER;   DOES HE PLAY SOCCER? , NO, HE DOESN´T .HE PLAYS 

TENNIS ; in the class some  students have  problems to write  negative sentences 

but they have to practice them. 

INTERROGATIVE SENTENCES: In this  interrogative production the students 

have satisfactory development to write and pronounce interrogative sentences, for 

example ARE YOU A STUDENT? ,WHERE ARE YOU FROM?, WHAT IS YOUR 

FAVORITE  write  interrogative sentences like WHERE DO YOU LIVE? HOW OLD 

ARE YOU? ;also the students have good  and efficiently  production  to write 

interrogative sentences and except some students have an difficulties  in writing 

and oral production of interrogative sentences like for example WHEN IS YOUR 

BIRTHDAY ? WHAT IS YOUR MOTHER NAME? and others interrogative 

structures in simple tense. 
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CHART OF ABILITY ACHIEVED IN WRITING COMPOSED SENTENCES USING 

CONNECTORS AFTER THE PROJECT 

Percentage of students according to their ability to write sentences including 

connectors 

VERY GOOG GOOD REGULAR NEED HELP 

55% 10% 15% 20% 

 

55% of students have a good ability to write  and produce  simple descriptive 

sentences using the connectors  with good order and coherence.  

 

CHART OF PARAGRAH WRITING ABILITY AFTER THE PROJECT 

Number of students according to their ability to write paragraphs 

VERY GOOG GOOD REGULAR HELP 

6 1 1 2 

 

According  to knowledge  acquisition six students have a very good participation 

and to write simple paragraphs with coherence and correct grammar structures; 

one student   is good  in writing paragraphs; one student  is regular  to produce 

short paragraphs and finally two students  needs help in   order to write and 

produce paragraphs with coherence.  
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CHAPTER VI 

 

CONCLUSIONS  

 

CONCLUSIONS  

 

This project general objective was achieved through the use of various materials 

and the implementation of the proposed strategy. Teaching materials such as 

flashcards, pictures, vocabulary banners, in some cases produced by the students 

themselves, were widely used so as to facilitate vocabulary acquisition and 

language practice. The teachers worked hard with the students in the 

implementation of creativity on the part of the students to develop the skill of writing 

in the English language.   

Having analyzed the objective, a curriculum design was selected to help students 

learn the English language in a practical and effective way. After its implementation 

the following conclusions are worth noting: 

 

 Mendez Arcos students could write short paragraphs using vocabulary at a 

basic level.  

 A curriculum design was implemented taking into account the characteristics 

of the group, thus seeking a more effective teaching-learning process. 

 Student’s vocabulary was increased with words most frequently used. 

 Students could write sentences and short paragraphs applying grammar 

structures for sentences and also taking into account features necessary for 

good paragraph development. 

 Students wrote short stories using vocabulary and verbs they learned. 
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 The curriculum designed with the corresponding contents was sequentially 

and successfully applied according to the actions present in the plan, which 

included speaking and writing activities in each of the learning units. 

 Planning, lesson plans and specific contents were taken into account. 

 Practice and understanding of basic grammar structures of the English 

language were reinforced aiming at the production of short texts. 

 In the first stages, students were a bit reluctant to participate in classes, 

fortunately this changed and participants became much more engaged in 

work groups where they produced creative contributions relative to particular 

tasks assigned to the group. Students in both groups had learning and 

understanding difficulties in the first stages, but by the end of the course, 

good results were observed, which reflected that the learners had overcome 

initial difficulties, which can be considered learning achievements.  

 Evaluation was done on a constant basis in each class both orally and 

written according to each learning unit. 

 Although students could only work with the language during classes, they 

were able to write and learn the language with the method which turned out 

to be very practical. 

 Despite the different ages of the focus group, it was possible to have a 

balanced level of learning, all the same in some cases some younger 

students stood out due to their rapid learning ability. 

 Practice in classes turned out to be very dynamic and useful with the use of 

the students’ personal acrylic boards, especially when they had to write their 

ideas and then correct their mistakes. Their vocabulary and writing improved 

day by day. 
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RECOMMENDATIONS 

 

 Linguistics and languages department should train university students on 

how to develop a curriculum design. Because most students of linguistics 

and languages are going to work as teachers, they need to learn and 

develop the skills to structure a curriculum design and lesson plan according 

the students’ needs. 

 It is necessary to conduct a study about the new law Avelino Siñani and 

Elizardo Perez and modifications in the curriculum design, comparing 

concepts between the new and old theories about teaching, practically and 

ease, in order to prepare future English language teachers. 

 Linguistics and languages Department should include some courses or 

seminars about classroom control taking into account the age of students 

and collecting different experiences that could help future new teachers 

solve the most immediate students’ problems. It means to prepare 

professionals to be able to keep discipline in classroom starting from the first 

class. 

 There is a big need to find further studies about how to develop curricular 

adaptation and lesson plans for a simple way to learn English and also the 

teachers have to take into account students disabilities and problems to 

learn this important language. 
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UNIT ONE 

Greetings 

 read and practice the following  dialogue 

Karen is visiting La Paz 

 

 

 

  

  

 

 

 

 

 

  

 

 

 

 

 

 

 

Image Source: 
https://ssl.gstatic.com/ui/v1/zippy/arrow_down.png 

 

Hi, I am Karen . 

... Hello, Karen I am. 

Juan, How are you? 

 

 

 

I am fine, thank 

you. And you? 

Fine, do you like La 

Paz?   

 

 

 

Yes, I like it very 

much. It is very 

nice . 

Yes, my city is nice. 

I love La Paz 
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activities   

1.- Write about these People. 

 Person number one     Person number two 

  

 

 

 

 

Images Source: https://vignette.wikia.nocookie.net/futbol/images/f/f2/Lionel_Messi.png 
https://www.google.com/url?sa=i&url=https%3A%2F%2Fwww.revistavanityfair.es%2Fsociedad%2Fcelebrities%2Farticulos%
2Fshakira 

He/she is…….. 

2.- Write your information 

 

 

 

 

 

 

Vocabulary  

 

 

Creative writing 

 

 

Hello, my name is Pedro. 

I am 15 years old. I am a 

student at San Andres 

School. And you? 

 

 

Hi, hello, good morning, good afternoon 

I, you, he, she, it 

My, your, his, her 

Name, city  

Student, soccer player, TV Presenter, teacher 

 

https://vignette.wikia.nocookie.net/futbol/images/f/f2/Lionel_Messi.png
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3.- write the  dialogue in your own words 
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UNIT TWO 

Numbers 

 What is your favorite number ?  

1.- Circle your favorite number in the chart. 

 one   two  three  

four  five  six   

 seven eight  nine   ten  

  

2.- Sing the song!!! 

♪♫everybody let’s   play and learn 

the number rock, the  number rock♪♫ 

♪♫come on class,  let´s go to sing 

and dance this rock. ♪♫ 

 

 The numbers 

 

20 twenty 
 

40 forty 60 sixty 80 eighty 

21 twenty-one 
 

41 forty-one 61 sixty-one 81 eighty-one 

30 thirty 
 

50 fifty 70 seventy 90 ninety 

31 thirty-one 
 

51 fifty-one 71 seventy-one 91 ninety-one 

100 one hundred 
 

200 two hundred 300 three hundred 400 four hundred 
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activities 

 1.- read. Count and write. 

Addition 

1+1=2 one plus one is two 

2+2= 4   ________________________ 

3+3 =6 _________________________ 

4+3 =7 _________________________ 

5+4 =9 _________________________ 

Subtraction 

10 - 1 =  9     ten minus one is nine 

11 -  3 =  8 ___________________________ 

12 -  7 = 5 ____________________________ 

13 -  12=  1 ____________________________ 

14  - 12  = 2  __________________________ 

 

2.- find  and circle the names of fifteen numbers 

O S I X T Y T Y N E 

N T W E N T Y S I I 

E F O U R T E E N G 

F O R T Y H L X E H 

D U T W O R E W H T 

A R R E L E V E N Y 

T H I R T E E N C G 

F I F T E E N Y N M 
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i 

3.- Write the names of the numbers you found in the letters soup 

 

___________ _____________ ____________ ___________ 

____________ _____________ ____________ ____________ 

____________ _____________ ____________ ____________ 

____________ _____________ ____________ ____________ 

 

Personal pronouns 

 

 

 

   

 

 

 

 

 

 

 

 

  

  

 

 

 

you he 

she 
it we 

you 
they 
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Creative writing 

1.- Write the correct pronouns that match the following expressions 

Example:   

1. Mario and Pedro    ________they _______________  

 

2. Father  ____________________________________   

 

3. House _____________________________________  

4. Women ____________________________________    

5. Mother ____________________________________                  

 

6. Susie and Mario _____________________________          

 

7. Grandmother _______________________________                  

 

8. Dog  ______________________________________   

 

9. Grandfather and I  ___________________________   

 

 
 
 
 
Image Source:https://i.pinimg.com/originals/  
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Grammar 

 

 

 

 

 

 

 

2.- Write    is, am and are 

1. The school _____________new. 

2. The teacher ___________in the classroom 

3. She ____________my mother 

4. My cousins ___________small 

5. Juan and Tony __________babies 

6. The boys ___________ good players. 

7. It __________a yellow pen 

8. These apples ____________very good 

3.- choose the correct form of the verb  (is or are) 

1. It (is, are) a very big tree. 

2. These (is, are) my hands 

3. The big apple (is, are) delicious. 

4. The girls (is, are) happy. 

5. That dog (is, are) big and black. 

6. Those flags (is, are) little. 

7. My mother (is, are) tall. 

 

 

 

VERB TO BE 

Am   is    are 

I am  You are He is   She is  It is 

We are  You are  They are 
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UNIT THREE 

Colors and clothes 

MY CLOTHES 

 1.- LISTEN TO THE TEACHER AND repeat 

Are these blue pants? 

No, they´re not. 

Are these green pants? 

No, they´re not. 

What color are they? 

They´re orange! 

  

 Vocabulary  

 

Grammar summary 

   

 

 

 

 

  

 

 

 

RED  ORANGE  YELLOW  GREEN  

BLUE    PURPLE     WHITE 

 BLACK  PINK  BROWN  
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ACTIVITIES 

2.- WRITE THE COLORS of these balloons 

 

1_________________  2________________  3__________________ 

4 5 6 

________________   ________________   ______________ 

 

 

 
 
Image Source: https://illustoon.com/?id=191 
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MY CLOTHES 
3.- LOOK AND READ 

 
Image Source: https://webstockreview.net/explore/clothing-clipart-woollen-clothes/ 
 

https://webstockreview.net/explore/clothing-clipart-woollen-clothes/
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5.- complete the crossword puzzle 

 1R              

2 A        3          

 I               6 

 N                

 C    4            

 O           5      

 A                 

 T   7    8                

                   

             9         

                 

    10             11       

                

 

 

Image Source: Book success, ed Addison-wesley 
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6.- look at the color code. Answer the questions.  

 

Color code

 

 

 

 

1.-  What is Tom wearing? 

_________________________________________________________ 

2.- What is Mary wearing  

__________________________________________________________ 

3.- What is Don wearing?  

_____________________________________________________________ 

4.- What is Sue wearing? 

_____________________________________________________________ 

5.- What is bill wearing?  

____________________________________________________________ 

6.- What is Chris wearing? 

____________________________________________________________ 

7.-  What is Mike wearing?  

____________________________________________________________ 

8.- What is Karen wearing? 

___________________________________________________________ 
Image Source: https://webcomicms.net/sites/default/files/clipart/168753/white-clothing-cliparts 

6 

1 

7 

5 

9 

2 

3 

10 

2 3 4 5 1 

7 8 9 10 6 

https://webcomicms.net/sites/default/files/clipart/168753/white-clothing-cliparts
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7.- write sentences about  your clothes . 

1.- What color is  your hat?  

_______________________________________________ 

2.- What color is  your  sweater? 

______________________________________________ 

3.- What color is your scarf? 

_____________________________________________ 

4.- What color are your slacks? 

_____________________________________________ 

5.- What color are  your jeans? 

_____________________________________________ 

6.- What color are your slippers? 

_____________________________________________ 

7.- What color are your  gloves? 

_____________________________________________ 

8.- What color are your boots? 

____________________________________________ 

9.- What color are your sandals? 

____________________________________________ 

10.- What color are your  glasses? 

____________________________________________ 
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8.- complete  the puzzle WITH THE NAMES OF TEN colors. 

   
  

       
 B         

 G         
    

  
 

  
      

  
  

     
  

 
  

 
  

    
 

        
  

   R         
    

  
  

     
  

   
  

                  

   
 W         

 
  

      

         
  

       

9.- Write about you. What are you wearing now? 

I am wearing …………… 

________________________________________________________________________ 

_________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

Creative writing 

1.- Write the names of ten clothes by combining the following parts:  

 
 blou e ves 
shi pa rt rf rt 
 se 
 swea glo ti 
nt sca jac 
 dre 
 ter ss ket 

ski 

 
____________  ____________  ____________ 

____________  ____________  ____________ 

____________  ____________  ____________ 

____________ 
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UNIT FOUR 

The objects of a classroom 

 

 

 

 

 

 

 
 
 
 

activities  

1.- Draw and write  the  objects of  class 

  

 

 

 

 

 
 
 
 
 
Images Source: https://www.eslprintables.com/previews/465056_1-School_Object_Words.jpg 
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Vocabulary  

 

 

 

 

 

 

 

Grammar 

 

 

 

 

 

 

2.-  WRITE  THE CORRECT PREPOSITONS  according to the first picture  

Ex:   The book is  _on____ the table. 

1. The pencil is __________ the bag school.  

2. The pen  is ___________________ the class.  

3. The  eraser is____________ the chair.  

4. The notebook is __________ the book. 

5. The ruler is ________ the desk.  

6. Scissors is ____________ the chair.  

 

ruler….desk…schoolbag….notebook 

book….pencil…pen……Table…. 

glue….chair… computer…map……. 

eraser…calculator……… 

Pencil    sharpener…….marker… 

colors….desk… 

PREPOSITIONS 

In front of  next to  in 

On    under   behind 

You use prepositions when you describe location.  

Example: The pencil is on the table 
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3.- WHAT IS THIS? Write the answer 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
Images Source: https://ecdn.teacherspayteachers.com/thumbitem/Classroom-Object-Cards-241315 

 

1. it is a book 
 

 
 
 
2 
 

 

 
 
 
3 
  
 
 
 
4 
 

 

 
 
 
5 
 

 

 
 
 
6 
  

7 
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Creative writing 

1.- Write the names of these school objects 

 

 

 ________ _______________ 

 

        

  

 ____________________ ________________________ 

 

 

  

___________________ __________________ 
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UNIT FIVE 

WHAT DO YOU LIKE TO EAT? 

 

 

 

 
 

 

WHAT ANIMALS DO YOU LIKE? 

 

 

  Source: http://www.eslways.com/m.wild-animals-1.html 
 
 
Images Source: http://www.eslways.com/m.wild-animals 

1.- WRITE THE ANSWERS to the following questions 

1. -    Do you like fish?      ____________ 

2. -    Do you like orange juice?    ___________ 

3. -    Do you like cheese sandwiches?    ___________ 

4. -    Do you like chicken soup?     _____________ 

5. -    Do you like cookies and milk?     ____________ 

 

Grammar 

 

 

 

 

 

 

 

YES, I LIKE CATS DO YOU LIKE CATS? 

QUESTIONS WITH THE VERB LIKE 

Do you like …  ?   Does she like … ? 

Do they like …?   Does he like …  ? 

Do we like … ?   Does it like …   ? 
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Examples: 

 I like apples.   Affirmative  

 No, I don´t like apples. Negative 

 Do you like apples?  Interrogative 

2.- Answer the following questions: 

1.- Do you like  dogs?  Yes, I like dogs. 

2.- Do you like cats?  __________________________ 

3.- Do you like fish?  __________________________ 

4.- Do you like oranges? __________________________ 

5.- Do you like bananas? _________________________ 

6.- Do you like elephants? _________________________ 

7.- Do you like monkeys? ________________________ 

 

Creative writing 

1.- WRITE ABOUT   YOUR FAVORITE FOOD. USE LIKE AND DISLIKE. 

 

 

 

 

 

 

 

 

 

I like to eat … 

I don´t like … 
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UNIT SIX 

The animals 

                  

DOG                    ELEPHANT            FROG                   DUCK 

              

SHEEP                   PIG                      BULL                 COKE 

            

HORSE                       TURTLE                  TIGER             RABBIT 

          

      CAT               MONKEY          FISH                        COW 

Image Source: http://www.eslways.com/m.wild-animals-1.html 
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ACTIVITIES 

1.- FIND  OUT THE MISSING LETTERS TO FORM EACH WORD. 

EXAMPLE: 

          T --I --G--E—R 

                                        

 F--- ---- ----                    M---- ----- ----- ----- -----              C---- ----- 

                                      

P ---- -----                             C ----  -----                          D ----  -----

                           

E --- ---- ---- ---- ---- ---- ----   T --- ---- ---- ----- ----       R --- --- --- --- --- 

 
Image Source: http://www.eslways.com/m.wild-animals 
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2.- FIND THE WORD THAT DOEsN’T BELONG. 

EXAMPLE: 

 

Bee              Wasp             Frog               Butterfly 

           

1. Tree        Flower           Grass                Parrot 

2. Duck       Elephant        Mountain             Monkey 

3. Stone     Wall          Door          Dog 

4. Bird     House         Window        Yard           Garage 

5. Orange     Pear      Banana         Horse      Cherry 

6. Book     Turtle     Notebook      Ruler      Cat   

7. Sky        Sun         Moon       Star        Rabbit 

8. Yellow   Green     Pink      Purple   Fish    Lyon 

9. Carrot      Onion    Tomato     Duck 

10. Frog      School    Teacher    Student 

 

 3.    UNSCRUMBLE THE letters and write the name of the animal. 

     EXAMPLE:        Urttel -----  Turtle 

Odg    ------------------       Urltet -----------------     Ohers --------------- Tca---------- 

 

Attrbi ----------------      Hsfi --------------      Uckd -----------------  Yonl --------------- 

 

Artrpo ----------------   Igtre -----------------     Ubll ----------------  Oeck ------------- 

 

Ephleatn------------------------    Okyenm-----------------------  Irbd------------------- 
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GRAMMAR 

Creative writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.- WRITING Practice.  WRITE SIMPLE SENTENCES WITH THE ANIMALS. 

Example. The dog is  very nice.   The elephant  is  gray 

1.--------------------------------------------------------------------------------------------- 

2.--------------------------------------------------------------------------------------------- 

3.--------------------------------------------------------------------------------------------- 

4.-------------------------------------------------------------------------------------------- 

5.-------------------------------------------------------------------------------------------- 

 

THE VERB TO BE 

 

CONJUGATION 

 

AFFIRMATIVE 

FORM 

 

INTERROGATIVE 

FORM 

 

NEGATIVE FORM 

 

I               AM 

YOU        ARE 

HE           IS 

SHE         IS 

IT             IS 

WE           ARE 

THEY       ARE 

YOU        ARE 

 

YES,SHE IS. 

 

 

YES, I AM 

 

IS SHE A TEACHER? 

 

ARE  YOU A DENTIST? 

 

NO, SHE ISNT 

 

 

NO, I AM NOT. 
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UNIT SEVEN 

My family 

 

 
Image source: http://clipart-library.com/clip-art/family-clipart-transparent-5.htm 

 

 

Hi. We are from La Paz.  My father´s name is Hans. He is an 

engineer and he works in an office. My mother is a teacher. 

She works in a school. My sister is a secretary. She works in 

an office. Victor is my brother, and he is a doctor and works 

in a hospital. I have one aunt and one uncle. His name is 

Andres. My aunt´s name is Ana. She is a student. My 

grandmothers are Angelica and Maria. Well, this is my family. 

I am Pedro. 
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ACTIVITIES 

1.-  WRITE THE NAmEs OF THE pEOpLE IN pEDRO’s FAmILy 

 

 

 

 + 

 

 

 +      

 

 

 

 

 

 

 

 Victor is Pedro´s _____________ 

 Hans IS Pedro´s _____________ 

 Angelica is Pedro´s _____________ 

 Maria is Pedro’s_____________ 

 Ana is Pedro´s _____________ 

 Andres is Pedro´s _____________ 

 

 



 

28 

  

 Creative writing 

1.- Write about your family 

Hi, my name is ………………………………………………….. 

……………………………………………………………………………………………………………. 

……………………………………………………………………………………………………………. 

……………………………………………………………………………………………………………. 

……………………………………………………………………………………………………………. 

……………………………………………………………………………………………………………. 

……………………………………………………………………………………………………………. 

 

Vocabulary  

 

 

 

 

 

 

3.- Draw your family  

WIFE    MOTHER- IN- LAW 

HUSBAND   BROTHER- IN - LAW 

GRANDSON   GRANDFATHER 

SISTER-IN- LAW  DAUGHTER 
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UNIT EIGHT 

Jobs 

READ AND SAY THE WORDS 

  
Image Source: https://static-cdn.123rf.com/images/loading1.gif 

 READ AN WRITE  

WRITE THE NUMBER OF THE SENTENCE NEAR THE PICTURE. 

1.- A sailor  works  in a boat. 

2.- A  farmer works  in  a farm. 

3.- A doctor and a nurse work in a hospital. 

4.-  A cook works in a restaurant. 

 

  

 

 

 

WHAT DO YOU WANT  

TO BE? 

I WANT TO BE A 

DOCTOR  
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grammar 

 

 

 

 

 

 

 

 

 

I am a teacher  affirmative 

I am not a teacher  negative 

Are you a teacher?  Interrogative 

 

CONVERSATION 

Claudia:  Who´s that? 

Karina: That´s lucky star 

Claudia: Is she a singer? 

Karina: No, she isn´t. 

  She´s a famous actress. 

Claudia: Is she from the USA? 

Karina: Yes, she is. 

Claudia: How old is she? 

Karina: Forty-five 

VERB TO BE 

SINGULAR    PLURAL 

PRONOUNS  VERB   PRONOUNS  VERB 

 I  am 

 You  are    We  are 

 He  is    You   are 

 She   is    They   are 

 It  is 



 

31 

Activities 

1.- COMPLETE THE CONVERSATIONS 

1. ________ ______a dentist? 

2. Yes, ________  ________ 

3. ______   your wife a dentist too? 

4. Yes, ______  ________. 

5. Who´s he? 

6. _______     ______ Toshiro, the  famous engineer. 

7. _______  _______from  Tokyo? 

8. Yes, _______   _________  

 

2..- unscramble the letters and write THE OCCUPATION. 

1.  R O C T O D ______________ 5. R E I E N E G ______________ 

2. A E W I R T ______________ 6. W I E F O H S U E ______________ 

3. T D E N S I T ______________ 7. N A S A S E M L ______________ 

4. R C A T O ______________ 8. O L E P I C ______________ 
 

3.- CIRCLE THE CORRECT ANSWER 

1. He ( is,are) a good teacher 

2. You ( is , are) a student 

3. She (is, are) a doctor 

4. They (is. Are) dentist 

5. I (am,is,are) a singer 

6. You (am, is , are) waiters 

7. My sister (are,is) a police 

8. Juan (are,is ) an actor 
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Creative writing 

1.- ANSWER THE QUESTIONS 

 Are you a singer?   No, __________________ 

 

 Is she a doctor?   No, _________________ 

 

 Are you students?   No, __________________ 

 

 Is he a teacher?   No, __________________ 

 

 Is it a dog?    No, ___________________ 

 

2.- DRAW THE OCCUPATIONS OF YOUR FAMILY and write in English 
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UNIT NINE 

The human body  

 

 

Image Source: http://clipart-library.com/clipart/pcodkBnzi.htm 
 
 

 

 

http://clipart-library.com/clipart/pcodkBnzi.htm


 

34 

 

ACTIVITIES 

1.-  UNSCRUMBLE   the letters and write THE PARTS OF THE BODY. 

ECKN   --------------------                        ERTHA ----------------------- 

 

ANHDS ------------------                         SYEE ------------------------- 

 

TOSMCHA ----------------                      ACKB ------------------------- 

 

EGSL ----------------------                       OTFO- ------------------------- 

 

ADEH -----------------------                     ESHCT ------------------------- 

 

 

     2.-  Chose and write THE PARTS  OF  BODY use the words in the box.             

 

 

 

 

 

  

 

Source: http://clipart-library.com/clipart/pcodkBnzi.htm 

 

Eyes / hair /arms / ears 

Legs /mouth / stomach 

Foot / nose / face / fingers 

neck 

http://clipart-library.com/clipart/pcodkBnzi.htm
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LEARN ABOUT ROUTINE VERBS. 

 

Source: https://7esl.com/common-verbs/ 

 

GRAMMAR 

                        

                                                            

 

EXAMPLE:   I get up   at   7:00 o´clock. 

                  She wakes up at 6:00 a.m. 

                 Peter   has a lunch at 9:30 A.M. 

   

          

Add an “s” to the verbs for the pronouns he / 

she / it 
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CREATIVE WRITING 

3.-  WRITE   ABOUT YOUR  DAYLY  ROUTINE. 

1. I  GET UP  AT………………………………………………….. 

2 .I  TAKE ……………………………………………………………. 

3………………………………………………………………………. 

4………………………………………………………………………. 

5………………………………………………………………………. 

GRAMMAR 

 

                        

 

 

 

 

 

                                                                            

 

              

4.-. COMPLETE WITH THE  CORRECT ARTLCLE:  A /   AN . 

--------------TEACHER                                 -------------NOTEBOOK 

--------------ELEPHANT                             -------------ORANGE 

--------------PENCIL                                     ------------APPLE 

--------------ERASER                                   ------------DICCIONARY 

--------------RULER                                    -------------PEN 

 

SINGULAR AND PLURAL NOUNS 

Singular nouns use the article a/an 

Example:  A book 

An apple 

Plural nouns add an “s” at the end 

Example:  A book 

  Three books 
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Creative writing 

 

1.- WRITE THE PLURALS  OF  FOLLOWING NOUNS. 

 A SCHOOL ----------------------                         AN ORANGE----------------------- 

A PENCIL -------------------------                        A HAND --------------------------- 

A  DOCTOR ----------------------                        AN ACTOR------------------------- 

A STUDENT ----------------------                       A   PEN ----------------------------- 

A RULER --------------------------                       A   HOUSE------------------------ 

 

2.-  DRAW AND WRITE about your routine  

EXAMPLE: I SLEEP AT 8:00 PM. 
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UNIT TEN 

 Qualifying adjectives 

 

Source: https://en.islcollective.com/english-esl-worksheets/grammar/adjectives 

VOCABULARY 

 

 

 

 

 

 

 

 

TALL – ALTO                          OLD – VIEJO  

SHORT – BAJO                       NEW - NUEVO 

SMALL – PEQUEÑO               YOUNG - JOVEN 

BIG – GRANDE                        HAPPY - FELIZ 

NICE- BONITO                         SAD - TRISTE 

UGLY – FEO                             FAT - GORDO 

LARGE – LARGO                    THIN- DELGADO 
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ACTIVITIES 

1.-  REWRITE THE FOLLOWING  SENTENCES 

Example:   My / is  / mother /  tall   -------      My mother  is  tall 

1. IS/ SHORT/ANA    ………………………………………………………………… 

 

2. YOU/ TALL / ARE / THIN STUDENTS ………………………………………….. 

 

3. ROSE / FAT/ AND / IS / CHUBBY ……………………………………………….. 

 

4. FATHER/ MY / GOOD PERSON/ IS / ……………………………………………... 

 

5. IS/ MY / BEAUTIFULL / MOTHER……………………………………………….. 

 

2.- MATCH  THE  PICTURES , WITH THE CORRECT  DESCRIPTION . 

 
1.-She is a singer. She has blonde hair. She is 
tall and thin . Her famous song is “ojos bonitos” 

 
4. He is a 70¨s singer and actor. He was a very 
famous for this life. He was tall and thin. He had 
green eyes. He had a moustache 

 
2.-He is a singer and actor. He is thin. He has 
blonde hair. He has a blue eyes. He is very 
young. 

 
5.-She is a children actress. She is very funny. 
She is short and chubby.  She has glasses. She 
has a nice small. Her  famous program is “el 
Chavo del 8” 

    
3.-She is  a 80´s singer . She has court brown 
hair .  She is short and thin . She has dark skin. 

 

 

 

                   

_____________ _____________  _____________ _____________ 

 

 

_____________ 

Source: https://www.ranker.com/list/famous-people 
 

 

https://www.ranker.com/list/famous-people


 

40 

 
 

3.- COMPLETE THE SENTENCES WITH THE  DEMOSTRATIVE PRONOUNS :  

 

THIS – THAT- THOSE- THESE 

1----------------- is a blue pencil (near) 

2.………………are ten scarfs (far) 

3.………………is a  red car (near) 

4………………..are new houses (far) 

5……………..is a white elephant(near)  

 

4.-  COMPLETE THE SENTES WITH VERB  TO BE 

1. My father…………… a good teacher 

2. My mother……………a nurse at hospital 

3. The students …………. Good friends 

4. The doctors…………… very good 

5. I………………a very good actor. 

 

Creative writing 

1.- DESCRIBE YOURSELF USE THE Qualifying ADJECTIVES. 

EXAMPLE: I am a student; I am tall and  fat, _________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

____________________________________________________________________ 

 

 



 

41 

 

2.-  UNSCRUMBLE  THE  ADJECTIVES. 

 

OHSTR -----------------------------------                                        ATF------------------------------ 

LLAT     -----------------------------------                                        MSALL-------------------------- 

AUTIBAEULF-----------------------------                                      ICEN----------------------------- 

ITLELNGIETN----------------------------                                       LGUY---------------------------- 

SEXPIEVN---------------------------------                                      WLSO--------------------------- 
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UNIT ELEVEN 

The parts of a house 

 

Source: https://id.pinterest.com/widuriy/rooms/ 

VOCABULARY 

 

 

 

 

 

 

BEDROOM – DORMITORIO                      GARAGE - GARAJE       

BATHROOM – BAÑO                                   YARD - PATIO    

LIVINGROOM – SALA                                 STUDY - ESTUDIO 

KITCHEN – COCINA 

DININGROOM – COMEDOR 
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ACTIVITIES 

1.- COMPLETE THE FOLLOWING SENTENCES WITH THE PARTS OF HOUSE. 

 

 

 

 

EXAMPLE: My   bedroom is big. 

1. The house has two-------------------------------( place to sleep) 

 

2. The----------------------- is new and colorful  (place  to watch TV) 

 

3. I have  a-----------------------------in my department  (place to cook) 

 

4. My-----------------------------------is very old  (place to take a shower) 

 

5. All houses have ---------------------------------------(keep the cars) 

 

6. My mother is ironing  in the ----------------------------------------(place to iron clothes) 
 

2.- UNSCRUMBLE THE PARTS OF HOUSE. EXAMPLE: INNIGD OOMR – DINING ROOM 

OORM INGVIL ----------------------------      OMOR ATBH-------------------------------------- 

ECHIKTN---------------------------------------   GERAGA------------------------------------------- 

MOOR INGDIN---------------------------------   UTSYD-------------------------------------------- 

 

GRAMMAR 

                        

 

 

 

 

DEMONSTRATIVE PRONOUNS 

THERE IS    -        SINGULAR 

                           THERE ARE  -        PLURAL 

 

LIVINGROOM – KITCHEN – BEDROOMS –GARAGES –

BATHROOM - IRONROOM 
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3.- Complete the sentences with There are  or There is .  

EXAMPLE: There are some books on the chair. 
  

1)  _____________some pens on the table. 

2) ______________two glasses on the shelf. 

3)______________a lot of people in the bus. 

4)______________a problem with my car. 

5)______________one bottle of milk in the fridge. 

6)______________eleven players in a football team. 

7)______________an error in this English exercise. 

8)______________three televisions in my house. 

9)_______________ten questions in this test. 

10)______________a hundred centimeters in a meter. 

 

Creative writing 

 

1.- Describe your house use THERE IS  - THERE  ARE 

EXAMPLE:  In my house there is a bedroom, there is a bed, there are two 

chairs……….………………………………………………………………………………

………………………………………………………………………………………………

…………………….…………………………………………………………………………

……………………..…………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………. 
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2.- Do  the  puzzle COMPLETE  WITH  THE  PARTS  OF HOUSE. 

down  

 

1. TWO BEDs…………………….. 

2. pLACE FOR CARs   G………. 

3. A LITTLE PART OF HOUsE  H……. 
 

4. A THING WHERE yOU pUT DIsHEs   T…… 
       5.-A  pLACE WHERE  WATCH  TV  LI………………. 

across    

1. pLACE  FOR  CLOTHEs  CL……… 

2. THE THING  TO TAKE  A  BATH …… 

3. THING  TO pUT WATER GL……. 

4. THING  TO pUT FOOD  pL………. 

5. WHERE yOU sLEEp IN pLURAL  B……… 

 1              

1         3          

                5 

                 

     4            

            4      

                  

    2    3                

                   

             4         

                 

    3             5       
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UNIT TWELVE 

The weather 

 I.- LOOK THE DIFFERENT  Types of WEATHER IN OUR CITY. 

 

Source: https://www.eslprintables.com/vocabulary_worksheets/the_weather 
 

VOCABULARY 

 

 

 

 

 

 

 

ACTIVITIES 

RAINY -  LLUVIOSO 

SUNNY – SOLEADO 

WINDY – VENTOSO 

CLOUDY – NUBLADO 

SNOWY – NEVADO 

COLD -  FRIO 

HOT- CALOR 

WARM – TEMPLADO 

 

 

https://www.eslprintables.com/vocabulary_worksheets/the_weather
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1.-  WHAT  IS THE WEATHER LIKE IN YOUR town? 

In  La Paz  the weather is…………………………………… 

In Santa Cruz  the weather is…………………………………. 

In Tarija the weather is………………………………………… 

In Oruro the weather is………………………………………… 

In El Alto the weather is……………………………………….. 

VOCABULARY 

 

 

2.- WRITE IN THE PICTURES THE DIFFERENT WEATHERS      

 

 

    

 

It is ………………………      It is ……………………..          

 

 

               

 

It is ……………………..                    It is ………………………. 

           

It is…………………………              It is………………………. 

Source: https://www.eslprintables.com/vocabulary_worksheets/the_weather 

SUNNY   HOT   COLD    RAINY   SNOWY    CLOUDY 
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3.-  Find the different weathers  in the puzzle. 

 

Source: https://www.eslprintables.com/vocabulary_worksheets/the_weather 

                                                             Creative writing 

1.- Look at the  PICTURES AND Write sentences about the 

WEATHER IN EACH  IMAGE. 

 

https://www.eslprintables.com/vocabulary_worksheets/the_weather
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UNIT THIRTEEN 

Routine verbs 

 

1. LOOK  ANA  IN  HER  DAILY  ROUTINE  

 

 
 
 
Source: https://www.pinterest.com/pin/58054282676924883/?lp=true 
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ACTIVITIES 

1. Complete the spaces  in the sentences. 

-  My mother -------------- at seven o´clock in the morning 

-  She ---------------------- at 10 a.m. 

-  He ----------------------- at 3:30  p.m.  

- My father ---------------------at  nine o´clock 

- They-------------------------- at 11.30  in the morning. 

 

2.- Write  the verbs in English. 

 

Source: https://www.pinterest.com/pin/58054282676924883/?lp=true 

1.------------------  2.---------------------   3.-----------------------    4.------------------ 

5.- ------------------  6.-----------------------    7.------------------   8.--------------------   

9.----------------------  10.------------------ 

 

3.- Use the following  verbs and write your   routine:    

get up -   have a breaksfast –  take a shower - get dressed - 

go to school –  have a lunch   -  do my  homework –  play 

video games  -  have a dinner –  go to sleep. 



 

51 

EXAMPLE:   I get up  at 6:00 in the morning. 

 

----------------------------------------------------------------------------------------------------------- 

 

Creative writing 

1.- Write  Elena´s  routine USE THE FOLLOWING  VERBS. 

 
Source: https://www.pinterest.com/pin/58054282676924883/?lp=true 
               

 EXAMPLE :   Elena   PAINTS her room. 

 ----------------------------------------- 

 ----------------------------------------- 

 ----------------------------------------- 

 ----------------------------------------- 

 ----------------------------------------- 

 ----------------------------------------- 

 

https://www.pinterest.com/pin/58054282676924883/?lp=true
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UNIT FOURTEEN 

Short paragraphs with adverbs of frequency 

 

Source : www.aprendeinglessila.com 

ACTIVITIES 

1.- Unscrumble the  frecuency adverbs. 

lasywa-----------------------------              enerv---------------------------- 

otefn--------------------------------             modles---------------------------- 

mestisome-------------------------           

llyneegra--------------------------- 
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2.- rewrite these sentences in the correct order. 

1 .- to the mountains /never/we/go 

We never go to the mountains. 

2.- often/ she  / write  to me / doesn’t         

_______________________________________________________________________ 

3.- Play football on Saturday afternoons / the  boys /  always   

_______________________________________________________________________. 

4.-   usually / arrive /  late / the bus 

________________________________________________________________________ 

5.- go to the bed at 11:00 p.m. / I  / often 

________________________________________________________________________ 

6.- never / drinks coffee in the evening / she  

________________________________________________________________________ 

7.-  it / rain in the  summer /  often / doesn’t  

________________________________________________________________________ 

8.-  read books slowly / I / always 

________________________________________________________________________ 

9.-  usually  / my father goes to work /  by  bus 

________________________________________________________________________ 

10.-  always / go to the beach  at the weekend / We 

 

3.-  FIND   AND CIRCLE THE FRECUENCY ADVERBS IN THE PUZZLE 

P O N E V E R Y J O 

N S O M E T I M E S 

E H K A L W A Y S R 

O C A C I O N A L L 

R E T O F T E N V Y 

G E N E R A L L I M 
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                                           UNIT FIFTEEN  

Present and past Simple tenses 

 

Source: https://en.islcollective.com/english-esl-worksheets/search/Routines?page=9 

 

ACTIVITIES 

1.- CONJUGATE FOLLOWING  VERBS IN PAST SIMPLE. 

William (visit) ____________ his grandparents last weekend. 

Jane (arrive)   _____________ an hour ago. 

We (go) ______________ to Bob's birthday party yesterday. 

I (be) ___________ on holiday last week. 

She (see) __________ fire. 
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2.- CHANGE  THE SENTENCES to the NEGATIVE FORM. 

I phoned Lucy last night. → Lucy _____________last night. 

You tidied up your room. → You ____________up your room. 

Olivia became an actress. → Olivia____________an actress. 

We found the treasure. →     We _____________the treasure. 

He spoke Spanish. →  He______________Spanish. 

 

3.- make INTERROGATIVE  SENTENCES  WITH   PAST SIMPLE. 

(you/dance)___________ at the party last night? 

(she/do)_____________ her homework? 

(Robert/work)___________ at the post office?  

(they/help)___________ you with the washing-up? 

When (I/say)_____________ that? 

Creative writing 

1.-  COMPLETE THE SENTENCES WITH VERBS IN PHARENTESIS. 

1. Yesterday my father (go)________to work by car.  

2. This morning I (have)___________a shower.  

3. My sister (not clean) _____________her room on Saturday.  

4. The birds (fly) ________________over our heads.  

5. Last week my family (not buy) ____________a new table for the dining room. 

6. The other day, I (lose) _____________my math's book.  

7. I (tell) _____________my mother a lie.  

8. We (hear) ___________a terrible sound outside last night.  

9. (you see) _____________football match Tuesday night?  

10. Pau (drink) ____________a littre of Coke for lunch yesterday.  
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2.- WRITE A SHORT paragraph  ABOUT YOURSELF USE PAST SIMPLE of  
verbs: 

played, studied, ate, read, wrote, spoke, drank , danced. listened to, 
watched  tv,   
 

Example: When  I was a child, I played  soccer every day  with my friends……… 

………………………………………………………………………………………………………… 

………………………………………………………………………………………………………… 

,……………………………………………………………………………………………………… 

………………………………………………………………………………………………………… 

3.- CIRCLE THE VERBS IN PAST SIMPLE 
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UNIT SIXTEEN 

 Creative short stories 

 

pERLITA’s sTORy 

Hi my name is Maria.  I live in Cota Cota.   I like to listen to music every 

day. In my house I sometimes like to practice the piano. When I go to 

school , I sing on the street and whistle. I always study in my room , 

but when I am bored ,  I play with my  little dog. Her name is Perlita , 

it is very nice and intelligent , it is brown and it has green  eyes.  It 

eats a lot of meat for lunch. It is small and beautiful.  Perlita likes 

TO LIsTEN TO pEOpLE’s pROBLEms.  ON mONDAys IT HELps   OLD pEOpLE   GET 

across the street. Every day, in the morning it plays soccer with 

children and runs with its best friend, Baily.  In the evening , it goes 

to bed at 10:30.  

Activities  

Write about this picture  
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Write sentences  with these verbs 

Get up  
 

Study  
 

Drink  
 

Have 
lunch 

 

Play  
 

Listen to  
 

Go to  
 

Study  
 

Have 
dinner 

 

Brush  
 

Have  
 

Speak  
 

Drive  
 

Like  
 

Eat  
 

Sleep  
 

Wash  
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CREATIVE WRITING 

Write a shot text about  your  everyday  activities  

 

I _______________  at                         , then I   ________________                   

I _____________                          and              I ______________                                         

 

 I ______________.              . I __________________   

 

I ______________    ,  I _________________ 

 

 

I _______________    I _______________, 

 

 

and finally I _________________ in my     . 

 

 

Source:www.gettyimages.com 
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UNIT SEVENTEEN 

Simple text production  with creative writing 

 

VOCABULARY 

 

 

 

 

1.- Complete the paragraph with the appropriate connectors. 

 

 

I GET UP AT 6:00 _________.I GO TO SCHOOL . I STUDY 

MATH_____ENGLISH   . I LIKE MUSIC   . I HATE MATH._________  . 

 I PLAY IN THE SCHOOL WITH MY FRIENDS ___________   . I BUY MY 

CHOCOLATE _________EAT _________________   . I GO TO MY HOUSE 

________WATCH TV__________________   . I DRINK A CUP OF 

COFFEE_________  . I SLEEP IN MY BIG BED.  

 

 

 

 

 

 

THEN      AFTER    FINALLY   NEXT 
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2.-  COMPLETE THE FOLLOWING SENTENCES WITH CONNECTORS. 

 

 

- We don’t finish homework………………………….. 

- They go to the doctor …………………………….they are ill. 

- My mother ………………. I  cook every day. 

- …………………… I  play basketball 

- Rosse buys a present …………………. her friend 

- I study  english……………………. I was a child 

- She has a party ……….. she can’t go. 

- My son have classes …………………. 10 p.m. 

  

3.- UNSCRUMBLE THE  CONNECTORS  

  

TEY……………………………..                                
 
DAN…………………................ 
 
ORF…………………………….. 
 
ESBACUS……………………… 
 
TUB……………………………… 
 
HEVREOW………………………. 
 
INCES……………………………. 
 
TIUNL……………………………. 
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CREATIVE WRITING 
 
4.- WRITE A SHORT PARAGRAPH ABOUT YOUR SELF AND USE CONNECTORS. 
 

 

 

 

 




