
 SAN ANDRES UNIVERSITY 

HUMANITIES AND EDUCATIONAL SCIENCES SCHOOL 

LINGUISTIC AND LANGUAGE DEPARTMENT 

 

GUIDED WORK 

VISUAL AIDS AS A RESOURCE OF MOTIVATION IN 

TEACHING ENGLISH   VOCABULARY TO 4th AND 5th 

PRIMARY CHILDREN   AT “SHALOM” EDUCATIONAL 

CENTER IN EL ALTO CITY 

Trabajo dirigido para obtener el Titulo de Licenciatura 

 

POR:         UNIV. CARLA GIMENA CRUZ TORRICO 

TUTOR:   Mg.Sc. WILMA FLORES CUENTAS 

La Paz – Bolivia 

2021 



UNIVERSIDAD MAYOR DE SAN ANDRES 

HONORABLE CONSEJO UNIVERSITARIO 

La Paz – Bolivia 

  ______________________________________________________________________ 

 

UNIVERSIDAD MAYOR DE SAN ANDRES  

FACULTAD DE HUMANIDADES Y CIENCIAS DE LA EDUCACION  

CARRERA DE LINGÜÍSTICA E IDIOMAS 

 

Trabajo dirigido: 

 

VISUAL AIDS AS A RESOURCE OF MOTIVATION IN TEACHING 

ENGLISH   VOCABULARY TO 4th AND 5th PRIMARY CHILDREN   

AT “SHALOM” EDUCATIONAL CENTER IN EL ALTO CITY 

Presentado por: Univ. Carla Gimena Cruz Torrico 

Para optar el grado académico de: Licenciada en Lingüística e Idiomas 

Nota numeral……………………………………………………… 

Nota literal…………………………………………………...……. 

Ha sido……………………………………………………………. 

Directora de la carrera de Lingüística e Idiomas: Dra. María Teresa Terán 

Tutor: Mg.Sc. Wilma Flores Cuentas 

Tribunal: Lic. Virginia Ferrufino 

Tribunal: Lic Virginia Nina  

 



  I 

ABSTRACT 

The present guided work is oriented to teach English language new vocabulary through 

visual aids to elementary level to 4th and 5th primary students at   Shalom Educational 

Center in El Alto city. Teaching English language   vocabulary using Visual Aids is an 

important tool to make children enjoy   learning English. The classes were carried from 

April to November 2016, three hours per day and four days a week, 20 children (11 boys 

and 9 girls) took part of this project and they were all very well motivated to learn English. 

The aim of the guided work was to find out whether teaching English using visual aids 

improved the students’ proficiency of the English language at an elementary level. It was 

also expected that the results of the study could enrich teachers’ strategies in teaching 

vocabulary to elementary school children through visuals.  

 

The classes were carried out during nine months, four days a week, two hours per class. 

Based on the project design this study covers five chapters.  

The 1st chapter introduces the background of the institution along with its needs and aims 

or objectives; also it reflects the SWOT   análisis of the institute; and the characteristics of 

the social group we worked. 

 

The 2nd chapter covers the propositive section where justification, objectives, and action 

plan (which contains the syllabus of the project) were developed. Inside the last one the 

strategies, visual aids activities are shown in deep. These aids encouraged and motivated 

children students   to learn English as a foreign language based on their needs. 

The 3rd chapter covers the methodology and the theory   used and investigated in this 

project to support our guided work.  

The 4th chapter is the proposal development of the project; it reflects the length of the 

project, the results during each stage and experiences obtained. And finally we have the 5th 

chapter where we have the conclusion, final recommendations, the bibliographic reference 

and the pedagogical material used in this project. 
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INTRODUCTION. 

     Nowadays English offers many opportunities in our society to get involved in 

several areas of work, such as, technology advances, foreign trades, public relations, 

tourism, educational development. English language is considered as the worldwide 

spoken language. No one can deny the importance of the English Language all over 

the world, and it is considered as a tool used to get lot of benefits in our society as: 

5better jobs, scholarships and   travel abroad. We have to realize that learning a native 

or a foreign language, nowadays, is very important because a language is a mean to 

communicate with other people.  

     Throughout many years, the Bolivian Educational Law 070 “Abelino Siñani” 

incorporated English as a foreign language in school programs, so English teaching 

has been taught at elementary and high schools in Bolivia. Bolivian Educational 

Minister Roberto Aguilar Gomez   pointed out that in public schools English language 

should be taught as a subject for seven years in total. The book “Dinamización 

Curricular” states, the education in Bolivia and the difficulties in the educational 

system due to the lack of motivation of teachers and children students, in the school 

and didactic material that influences negatively on the qualitative and quantitative 

development of a class’ learning development. These factors are considered part of the 

learning process (ETARE. 1993. Escuelas Populares, 25(7):11-20)  

     According to the magazine “Escuelas Populares” school children are sometimes a 

little bit shy or probably hyperactive   and   impatient in some cases, and the capacity     

of concentrating or learning is just for some minutes or usually they are afraid to make 

mistakes and feel embarrassed (ETARE, 2005, Escuelas Populares, 10 (15):11-20). 

Considering this fact, in the course of this work we want to foster students’ interest 

and motivation to learn English from the beginning courses (elementary school) and 

we attempt to develop language skills through visual aids, as an alternative to teach 

English to children. The central premise behind this approach for the teaching of 

English is visual aids, and these can develop learners’ integral knowledge, that 

students will help them to build up knowledge, skills, values and understanding about 

the language. Likewise, children feel more motivated to learn English with these aids 
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and at the same time they develop basic communicative. In this way, visual aids were 

used as ice breaker giving them confidence and improving the four English skills and 

the language components (grammar and vocabulary). 

     We proposed a work plan based on integrated English skills. To get our goal we used total physical response, communicative approach and, direct methods. These helped us to obtain good results with children because they started to speak free and coherently thanks to the visual aids that helped them to lose their fear to 

communicate among themselves. We also used different strategies to set feedback of 

the language. Readings (short stories), films and oral presentations were used too. 

Vocabulary and grammar were taught through fun visual aids such as pictures, posters, 

cards to make students feel happy and free to express their feelings. At the end of the 

classes the students were motivated to speak in English. As a final evaluation they 

played an oral presentation, they practiced it even in their free time to have a good 

final performing; the headmaster, parents, and students from different grades were the 

audience. They also spoke some short conversations, presentations, introduce 

themselves, they talked about any topic that they wanted and liked; things that never 

they did in all of their lives. 

     The present work was addressed to “Centro Educativo Cristiano Shalom” school 

which   is located in Villa Dolores neighborhood in El Alto city, taking as the target 

group the 4th and 5th primary students (9 to 10 year-old children) in total 20 children 

(11 boys and 9 girls) who were very well motivated for having the classes, and it was 

as part of an agreement between the Department of linguistics and Language, UMSA 

and “CEC Shalom” school. This private school of El Alto City includes English 

language teaching from elementary school in its curriculum, that is part of the English 

school syllabus and the students start the program with the basic vocabulary of the 

language from the 1
st
 to 6

th
 grade of secondary, in other words, they are asked to 

memorize words and sentences. After a previous interview, (see appendix A) with the 

students and the headmaster of the school; we noticed that the school had been racing 

some problems with student’s communicative competence. The results of the test 

showed us that children did not have enough time to use the language interactive in 

their classes (80 minutes per week) this was probably due to the number of students, 

because they were around 25 to 30 children per grade and practice any simple 
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conversation and check it in pairs would take a long time (2 or 3 classes) to the 

teacher, and the time is not enough for practicing the language. 

The guided work covers five chapters.  

     The 1st chapter introduces the background of the institution along with its needs 

and aims or objectives; also it reflects the SWOT   analysis of the institute; and the 

characteristics of the social group we worked with. 

     The 2nd chapter covers the propositive section where justification, objectives, and 

action plan (which contains the syllabus of the project)  

     The 3rd chapter covers the literature related with the learning process, 

methodology, techniques which could help children to learn English as a second 

language based on their needs. 

     The 4th chapter provides the proposal development of the project; it reflects the 

length of it and the results during each stage and experiences obtained. 

     Finally, the 5th chapter describes the conclusion and final recommendations, the 

bibliographic reference and the pedagogical material used in this project is described 

in detail in the appendix section. 

 

 

 

 

 

 

 

CHAPTER I 
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SITUATIONAL CONTEXT 

1. 1.    Institutional organization. 

     The present guided work was carried out at Shalom Educational Center located in 

Villa Dolores neighborhood in El Alto city; it is a private renowned institute, which 

was founded in October 8
th

 1992.Under the Ministerial Resolution is 342/95. At the 

beginning the institution was conducted by Mr. Elias Arias Choque from 1992 to 1997 

later, on 1998, the church “El Buen Pastor”, assumed full ownership of the school.  

The school works under Biblical principles; and welcomes students from different 

religion beliefs and practice such as Mormons, Christians Good witnesses, and 

Catholics of course, but the institution respects student’s beliefs. Students who attend 

to this educational Center come from surrounded places like: Ciudad Satélite, Santiago 

1°, Horizontes., Villa Tejada Triangular and Rectangular, Villa Dolores, 12 de 

Octubre, Villa Adela neighborhoods. According to the owners of the school the 

Identity is: 

 1.2.    Identity of Shalom Educational Center. 

 
THE SCHOOL NAME:     Centro Educativo Cristiano “SHALOM” 

ESTABLISHMENT RESOLUTION: Resolución Administrativa. No 342/95, 30-5-   

95. Resolución Secretarial. No 1428/97 04-07-

97 

RUE:        40730058 

LOCATION:        Zona Villa Dolores, Calle 12 No 88 

        Ciudad de El Alto, Provincia Murillo 

DISTRICT:       El Alto 

AREA:        Urban 

LEVELS:       Pre-school, Primary and Secondary 

SCHEDULE:       Morning and afternoons 

PRESIDENT:       Ptr. Juan Bohórquez Mayta   

ECONOMIC ADMINISTRATOR:    Lic. Adelayda Gutiérrez 

ACADEMIC DIRECTOR:     Lic. Oscar Torres Vargas.   
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1.3.     Organization of the school. 

     The school is adequately organized, it has legal and administrative advisers; a 

pedagogical and general headmaster too. There is also a psychological revise which 

provides individual and family support and counselling. The secretary whose main 

role is to keep and update record of keeping the school at the District Bureau 

(“Distrital”). The security guard provides adequate security to all school community. 

Order maintenance and attendance control are under the supervision of two 

administration assistants. Qualified teachers from different areas are part of the 

teaching staff. 
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1.4.     CEC Shalom Educational Center Organization 

Figure 1. School Organigram  
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1.5. Ouside identification. 

 
     “SHALOM” Educational Center is located in the South of El Alto City, Villa Dolores 

neighborhood,88, 12
th

 street, Antofagasta Avenue far from 11 blocks at Ceja El Alto, La 

Paz. It belongs to the Third Educational District of the South zone. The school is located 

near from these zones: 12 de Octubre, Faro Murillo, Villa Tejada, ciudad Satélite and La 

Ceja, so according to INE (Instituto Nacional de Estadistica, 2010) the population is 

approximately 10.553.  

      As it was mentioned before, the school is located near “La Ceja” (commercial zone), 

therefore, the Educational Center is improving its educational services, the school offers 

two timetables to its students (in the morning and in the afternoon). The school demands 

are growing up, and consequently it needs more classrooms for different areas such as 

techniques subjects. Villa Dolores neighborhood is well organized and offers to all its 

populations all the basic public services such as water, drains, electricity, telephone, 

access to Internet, gas and so on. People who live in this district are identified as 

immigrants from different towns, but their family laboral activities are: public 

employees, teachers, and public health workers, technicians and commerciants from 

regular economic resources at media social level.  

1.6.  Inside identification. 

      Shalom Educational Center emerges from the necessity of having and providing a 

God centered education, taking into account respect, order, discipline and responsibility 

based on Christian values. The school promotes projects and programs that are included 

Christian principles in order to teach   people who can serve to God, their families and 

the society. 

The school is based on the proverb: “Train up the child in the way he should go and 

when he is old he will not depart from it” (Proverbs 22;2) 

“Instruye al niño en su camino y aun cuando fuere viejo no se apartará de Él” 

(Proverbios   22:2) 
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1.7. Characteristics of the school: 

Total area 1100 m 2.  Useful area 1100 m 2. 

Constructed area 700 m 2.  Recreation area 200 m 2. 

 
 The building was constructed for being a school center and the church “El Buen 

Pastor” is located inside of it. Shalom means in Spanish “Paz de Dios” or peace of 

God. 

1.8.  Socioeconomic aspect.   

     This point can be analyzed from two different perspectives, one from parents and the 

other is related to the school. Parents at CEC Shalom students are based on their jobs 

(teachers, publics employees, technicians, but most of them have their own business 

such as stores, lodgings, drugstores and restaurants) they have regular money getting. 

This facility improves the good process of working in this private school because they 

have to pay the tuition and the pensions. 

     Talking about the school it does not have debts and the papers and documents are in 

order with all the entities such as taxes, NIT and Ministerio Nacional de Trabajo and the 

District Bureau (Distrital) 

      Relationships among parents, teachers and administrators help to the educative 

process, and it is very important when we want to acquire the objectives, good education 

for honoring God, helping student families and the society. 

1.9.   Vision of Shalom Educational Center. 

“SHALOM EDUCATIONAL CENTER CHILDREN AND YOUNG STUDENTS CAN 

DEVELOP   LEARNING WITH EXCELLENCE FOR GOD’S GLORY, BEING 

PREPARED FOR THIS LIFE AND THE ETERNITY”. 

     This principle is based on students from early childhood to youth such as Infants, pre 

Kinder and Kinder, primary and secondary groups are taught in God’s Word taking the 

Holy Bible as guide in their lives and as a result they acquire an education with 

excellence for this life and the eternity. Teaching and learning based on Christian 

principles is Slalom’s objective, getting a high quality of education. 
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“A good education with excellence for this life and the eternity” 

1.10.   Mission of Shalom Educational Center 

TO FORM STUDENTS IN THE WHOLE WAYS OR AREAS (SOUL, BODY AND 

SPIRIT), FOR GETTING HONEST CITIZENS WHO CAN   HELP TO THE 

SOCIETY. 

 CEC shalom uses Jesus Christ –centric curricula during the cognitive process (teaching 

and learning) for achieving a good person who can be compromised to God, family and 

society as well. 

1.11. Philosophy of the Institution. 

TO PROVIDE A HIGH QUALITY EDUCATION WITH BIBLIC PRINCIPLES. 

TEACHERS HAVE TO BE STABLISHED AS A COLUMN AND VALUE FOR THE 

INSTITUTIONAL TRILOGY, TAKING CARE OF STUDENTS’ DEVELOPMENT, 

BEING CONSCIOUS THAT WE RECEIVE OUR GIFT FROM 

GOD.   

“SEEING THE LIFE FROM GOD’S PERSPECTIVE” 

School goal is teaching students not just in cognitive values also in spiritual values as 

well. 

“Jesus Christ grew up in knowledge, height and in grace to God and to the men “ 

Luke; 2:52 

 
1.12.   “S.W.O.T.” analysis.  

 Strenghts, Opportunities, Weaknesses  and Threats  from the educational school  will be 

shown in this section  to get a clear idea  about the institute itself . It is also known in 

Spanish as FODA. The S.W.O.T.  analysis is an strategic planning used to evaluate the 

strenght and weakness  factors that diagnose the internal and external situation of the 

students.  

 
     The internal situation refers to the strenghts and weaknesses, and the external 

situation also refers to opportunities and threats. Furtherore, it allows  getting a general 
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view  on strategic situation of an specific organization.The SWOT analysis  provided by 

the institution “CEC Shalom”  and we did an analysis about the actual situation, will be 

developed clearly as follows:  

 

Table 1.  Internal Factors 

Strengths 

 

Weaknesses 

 

 

 CEC Shalom integrates community 

students with socio-economic 

problems, and social helpless is 

provided to parents and students in 

different situations. 

 

 CEC Shalom   has experience and 

capacity  to manage program funding , 

the manage of the resources  is 

admitted by the people as a reliable 

and transparent. 

 

 CEC Shalom school students have 

specialized and commited teacher 

staff  to respond to challenges, 

achievements and objectives  of the 

institution.  

 

 The students have an strong ethos and 

openess, sharing and commitment  to 

increase the motivation to English 

language. 

 

 CEC Shalom school has a credibility, 

trust and social commitment  position 

to their students. 

 

 In private schools English language is 

taught from primary levels.  

 

 The school does not have English 

language syllabus design as a “foreign 

language”, according to 070 law in the 

article 16-III “La educación alternativa 

y especial es intracultural, intercultural 

y plurilingue”. So, the school just offers 

to its students’ community English 

language classes just as a subject, 

because the classes are once a week (80 

minutes per class)  

 

 Although it is a private school there are 

not instruments to assess the qualitative 

impact on the target group (children) in 

different programs on English subject. 

 

 Traditional English teaching methods, 

focus on grammar and writing, and the 

school does not provide to students’ 

materials related to these areas. 

 

 The institution does not have sufficient 

resources and equipment (radio, VCR, 

DVD or a TV) for teaching English, it 

has serious problems such as: lack of 

materials, lab and a library.  

 

 Even though, it is a private school there 

is not an English laboratory, where 

students can practice listening, reading, 

writing or speaking. 
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Table 2.   External Factors 

 

Opportunities 

 
Threats 

 

 CEC Shalom works with children, 

teenagers and young people who allow 

strengthening and feedback the 

capacities and knowledge of the school, 

taking into account the English 

language. 

 

 With English language teaching and 

learning the students have the 

opportunity of working in foreign 

countries. 

 

 Every year, for example, the school has 

an active volunteer English teaching 

group willing to plan and organize new 

activities to students. 

 

 CEC Shalom school students require 

strengthening its institutional vision that 

articulates the work area in different 

English programs in order to generate 

greater impact on the community. 

 

 

 Students coercion to do things they do 

not want to do. 

 

 

 Student coercion: they need to ensure 

that adults are leading or forcing the 

students’ opinions. 

 

 Around CEC Shalom there are two very 

well organized private schools and they 

offer to the community some extra 

English language classes, in order to 

teach their students in the target 

language. 

 

 

1.13.    Needs  for supporting 

CEC Shalom school has different needs: 

 Infrastructure: Classrooms are not completed and laboratories need to be 

implemented. 

     Shalom Educational Center offers to the students English as a subject from 1
st
 

primary to 6
th

 secondary grade. Each grade has just one English class (80 minutes) per 

week. After having an interview with the headmaster, parents, and students (see 
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appendix A) They were interested on taking extra classes. We realized that the children 

wanted to practice speaking, in this sense; we proposed to develop a work plan based on 

their needs, offering them English extra classes in the afternoons for three hours a day, 

four times a week, during eight months. Our work plan was based on their previous 

knowledge considering the text they were using, and the diagnostic test (See appendix 

A) The most important aspect that we want to support is developing children English 

language practice through visual aids.  

1.14.    Shalom Educational Center students’ characteristics  

     The educational institute has around 850 hundred students. Most of the students’ 

parents are merchants and professionals. They come from a middle social status, they 

access to technology around them as: internet, wifi, satellite channels, I Pod and so on. 

There are some students who come from broken families and need psychological 

support. The students attend the school five days a week from 8:00 a.m. to 12:20 or 

13:35 p.m. When they feel sick they ask for permission to the headmaster or secretary. 

The students are evaluated every month during the year (the evaluations can be oral and 

written tests). The classes during the year are divided into four bimesters including the 

winter recess (around two or three weeks). 

Good relationship among teachers, parents and students makes a good social 

environment in the developing classes.  

1.15.    Students’ needs analysis.  

     A diagnostic evaluation was applied at the beginning of the process. Through this 

evaluation we were able to know nine and ten-year-old children’s background. The 

purpose was to provide information about children’s knowledge background and it 

helped to identify their needs, potentialities and limitations in the English learning 

process.  

     First, we made a diagnosis during the first week to children’s language knowledge. It 

was carried out oral and in a written way, through personal and group interviews. The 

diagnostic evaluation’s results were unsatisfactory, because the students know some 

single words and some simple structures, but it was not enough for having a simple 

conversation.  
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     Students do not know the English language, because the time of the classes is limited 

and probably they are not motivated for learning the language because they consider 

English just as a subject and not as an instrument of communication. Even thought, CEC 

Shalom is a private, and they have English as a subject, parents do not put special 

emphasis for buying books or extra materials such as magazines or cd’s, pictures or 

cards, due to they consider that main subjects such as Mathematics, Social Studies or 

literature are more important than English.  In general, each English teacher in Bolivia 

has to prepare his own material for the class.  

1.16.   Conclusion of data analysis.      

     First, the time has to be mentioned that the length of devoted to the different subjects of the school is limited. That means that there is a difficulty in coordinating different activities because of brief periods of classes that affect teachers too, as they cannot achieve teaching and learning objectives. Second, the classrooms are 

small and the number of students is high, especially in primary levels. Consequently, the 

facts mentioned before lead a lack of motivation in both teaching and learning English in 

the regular school program. And as a third aspect, the school does not provide enough or 

extra material for English classes, and when we work with children students’ material is 

important for getting their attention. So, if we do not have motivated children the 

teaching and learning process is not going on. 

     As we mentioned above, a diagnostic evaluation was applied at the beginning of the 

process; also we made an interview to the headmaster and some teachers, parents and 

children. The purpose was to provide information about children’s knowledge 

background and getting more references related to the guided work.  

     About school, headmaster and the teachers, we discovered that they ignore this 

technique (Visual aids material), for teaching English, so they consider motivating not 

just for language classes but for other subjects as well. About parents, probably they are 

more motivated than children when we mention English extra classes because they 

consider English language as an important tool for communication. Students know a 

little English language, because CEC Shalom is a private school, and they have English 

as a subject from primary levels; and they felt motivated for having the classes in  a 

different way, schedule, classroom or environment. 
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CHAPTER II 

PROPOSITIVE SECTION 

2.1.     Proposal. 

 

     The present chapter is based on different sections; it contains the justification, the 

general and specific objectives which will help us to get our main purpose, the action 

plan that is vital for this guided work, the syllabus, strategies and finally classroom 

activities applied in this course. The purpose of this chapter is to explain the process of 

the use of visual aids in teaching English and to develop students’ ability to get new 

vocabulary and as a result to communicate in a second language at “CEC Shalom 

school”. 

  
     First of all, as a theoretical justification, visual aids might be an excellent technique 

for teaching English since they allow a wide variety of interactive activities, engaging 

effectively the English language skills, such as reading, listening, writing and speaking. 

Besides, these themes could be helpful for those children on an elementary level of 

language proficiency. The children students need a new way in learning English in 

general and especially in vocabulary  

 
     Visual aids could support children in socializing, because these visual materials are 

part of social and integral issues, for example: Environment, Mathematics, Social 

Sciences, Geography and Health. Therefore, the application of visual material would 

facilitate effective language learning, in our case English.  

 
     The second reason for suggesting the use of visual aids and materials to teach English 

to children is focused on language teachers, so we can consider introducing them as a 

technique to improve both their students’ vocabulary accuracy and their use of the 

language as a communicative resource.  

 
     The third reason to teach with visual material is related to the high level of children 

students’ motivation to study a foreign language. Some teachers who commonly 

experience difficulties with children’s apathy, indifference, passivity and monotony 
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during the classes could find a solution when visual materials are integrated as part of 

the teaching and learning process. The class can be taught English without stress, 

anxiety and shyness, children students can acquire new experiences during the process 

of learning a foreign language, so, they have more opportunities to express their 

opinions and feelings. which is not always possible during a typical common lesson. 

They are also encouraged to cooperate and collaborate with their peers. 

 
2.2.     Justification. 

     According to (Haycraft, 2009, p. 31) “la mayoría de las cosas que decimos en 

cualquier idioma es el resultado de lo que vemos o hayamos visto alrededor nuestro”, or 

“…most of the words that we speak in any language is the result of what we have seen 

around us…” 

 
     Teaching is considered as an art in all of the World, it also needs an innovation taking 

into account materials and methodologies. This guided work is important because it is 

oriented to show that visual aids such as cards, pictures, posters, flash cards or muppets 

can be used   as motivating resources for teaching English. In order to explain this part 

better, the justification is divided as follow: 

 
a)  Convenience. 

     One of the most difficult challenges in teaching a foreign language is finding ways to 

help learners to improve their communicative competence, and  of course learning new 

vocabulary   is really a priority for English teachers and students to any level (Basic, 

elementary, intermediate or advanced) so,  visual aids can be considered as an strategy 

support and interaction among students and teachers, creating good environments where 

the production of the language can be comfortable, fun and without shyness.                

Therefore, the main purpose is to teach English vocabulary at an elementary level 

through visual aids. So that, they can put in practice the four skills (listening, reading, 

writing and speaking) and grammar as a component of the language. The use of this aids 

can be motivating for children and teachers because there can be interactive activities 
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and not just a memoristic class. All the materials that are presented in this work are 

within the framework of communicative language teaching.   

b)    Social relevance. 

     One of the reasons that makes this project interesting is that the idea comes from the 

children themselves. Some years ago, in a working experience, it was made a short 

questionnaire to ten children students (from 9-10 years) at the school, it was a paper 

representing a short story with a lot of drawings without any written text, on the other 

hand,     the written  story  in a paper was given to them, so they had to read it; though,  

students had to decide  to choose between the two papers and narrate the story orally. 

The results were interesting because all of them chose the pictures and they interpreted 

and understood the story with drawings and they did not read the written text. So, the 

idea of this project emerged from children students’ needs and attitudes of learning.   

     Therefore, the application of visual aids would facilitate effective language learning, 

in our case English. And at the end of the classes children who were part of this project 

will be able to use these study techniques (with visual aids) even outside of English 

classes, so these will be part of their own study style or routine. 

     As a second aspect, teaching an elementary English level in an enjoyable, pleasant, 

respectful, and overall fun and fantastic atmosphere, is the project priority. We, as 

language educators, have the responsibility to create environments where children could 

feel happy and free without fear; so that, they express their feelings without taking much 

care if they are making any mistake; all these will be possible through visual aids. It is 

important to mention that English language will be introduced using “spanglish” we 

mean the combination of English and Spanish languages just the first week to familiarize 

to the students with the language, then, the classes will be taught with the help of some 

cards or images where the orders and commands will be given. Later, the classes will be 

totally in English in order to get good results at the end. 

      The third reason for suggesting visual aids for English teaching vocabulary, can be:  

school students are not motivated for learning English as it is mentioned before people 

who learn a language (children, adults or teenagers) are capable to memorize words, 

expressions or some verbs, however, they by themselves are not capable enough to 
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produce the language in an specific situation or context. Therefore, we as language 

educators, can solve in some way this problem using visual aids in our classes. Thereby, 

children can be well motivated to produce the language, but teachers have to use these 

activities with previous planification, and the   activities and lessons can be done using 

pedagogic resources. 

     The fourth important reason of this project is to motivate students to create their own 

material for studying (pictures, drawings flash cards, or just cards) Even visual aids can 

be used by shy students and people in general because they have the option to work in 

groups, pairs in a cooperative and interactive way. 

     The last reason for this project is:   visual aids  methodology   can be adapted to any  

programs  and teachers can use them  in their classes  not just for English but for other 

subjects too. Visual aids can help to everybody to have a significant and productive 

teaching and learning process.   

c)     Theoretical value. 

     As a theoretical justification, visual aids might be an excellent technique for teaching 

English since they allow a wide variety of interactive activities, engaging effectively the 

English language skills, such as reading, listening, writing and speaking. Besides, these 

themes could be helpful for those students on an elementary level of language 

proficiency. The students need a new way for learning English in general and especially 

the vocabulary.  

     Another reason for suggesting the use of visual aids to teach English to children is 

focused on language teachers, so we can consider introducing visual aids as a technique 

to improve both their students’ vocabulary accuracy and their use of the language as a 

communicative resource.  

d)     Methodological value 

     Teaching English language vocabulary with visual aids is related to the high level of 

students’ motivation to study a foreign language. Some teachers who commonly 

experience difficulties with students’ apathy, indifference, passivity and monotony 

during the classes could find a solution when visual aids are integrated as part of the 
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teaching and learning process. The young learners can be taught English without stress, 

as visuals help control anxiety and shyness, so children have more opportunities to 

express their opinions and feelings. They can acquire new experiences during the 

process of learning a foreign language which is not always possible during a typical 

lesson.  

     The combination of methods is necessary because it depends on the way we taught. 

Sometimes we need movement for dynamic classes, so we get TPR (Total Physical 

Response) or   Direct method when we have to teach new vocabulary and children join 

directly the word or a phrase with the object and actions. Visual aids will be also used in 

order to encourage students to learn and practice new vocabulary as a part of 

methodology.  

      Visual aids methodology can be adapted to any programs and teachers can use them 

in their classes not just for English but for other subjects as well. Visual aids can help to 

everybody to have a significant and productive teaching and learning process.  

       The objectives of our proposal are important. They have been designed for an 

English course of twelve lessons focused on 4
rd

 and 5
th

 primary grades at Shalom 

Educational Center in El Alto city. The course will last eight months, from April to 

November 2016, four days of classes in a week (Monday, Tuesday, Thursday and 

Friday), having three hours per class.  We worked with 20 children (11 boys and 9 girls) 

who were very well motivated for having the classes.  

2.3.    OBJECTIVES. 

2.3.1.  General Objective. 

 To teach English language vocabulary at an elementary level to 4
th

 and 5
th 

primary children students at CEC Shalom school in El Alto city through 

visual aids as a resource of motivation in order to improve communicative 

process of teaching.        

2.3.2.    Specific Objectives.  

 To design materials (cards, pictures, muppets, etc.) for school primary 

students (4
th

 and 5
th

 grade at Shalom school). 
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 To design a syllabus based on visual aids for motivating students in the 

teaching and learning process. 

 To promote dynamic classes through visual aids in order to help students to 

loss shyness in the learning process.  

 To put in practice all the acquired knowledge with visual aids in oral and 

written presentations.  

 To encourage language learning with visual aids focused on listening, 

reading, writing and speaking skills. 

 To give students reading materials based on visual aids. 

 To foster students’ imagination using visual aids to improve communication 

and creativity. 

2.4.     Achievement indicators. 

     Talking about education the   indicators are according to (Tintaya, 2008, p.388) “the 

observable aspects of a competence or objective”. According to him the indicators are 

all the aspects of a variable   that can be observable. He also establishes that the 

indicators need to be specific and clear because they lead us to reach our objectives and 

get better results.  

According to this point of view   the indicators for achieving   objectives of this work are 

the following. 

Table No. 3. Achievement indicators 

Objective Indicator Means of verification 

 To design appropriate 

materials (cards, 

pictures, muppets and 

so on) for school 

primary students (4
th

 

and 5
th

 grade at 

Shalom school). 

Teacher identifies the 

children students interest, 

needs and capacity of 

creativity    with the help of 

some handouts (See 

appendix A) 

Application of the 

diagnostic test to the 

students before the 

developing of the project. 

 

 To design a syllabus 

based on visual aids 

for motivating 

Elaboration of Syllabus 

design  for  children 

students  taking into 

Implementation and 

development of the 

syllabus design according 
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students in the 

teaching and learning 

process. 

account the visual aids  to the students’ needs.  

 To promote dynamic 

classes through visual 

aids in order to help 

students to loss 

shyness in the 

learning process.  

 

 Presentation in classes of 

the visual aids (pictures, 

flash cards, images and new 

items) by the teacher for 

giving the classes. 

 English Language 

Vocabulary is going to be 

used in classes for students.  

Students start to identify 

the images, then they 

focus attention in the class 

activities. 

 

Thanks to the material that 

feel confident to use the 

simple language 

vocabulary (some 

commands, greetings and 

orders) in classes. 

 To put in practice all 

the acquired 

knowledge with visual 

aids in oral and 

written presentations.  

 

With the help of visual aids 

in the English classes 

students participate 

dynamically and without 

shyness. 

Students start to identify and 

recognize the pronunciation 

of words in English. 

The use of the visual aids 

increases the English 

language new vocabulary 

in children students. 

Students listen to the 

teacher and start to create 

some simple conversations 

in classes. 

 To encourage 

language learning 

with visual aids 

focused on listening, 

reading, writing and 

speaking skills. 

Students start to use their 

own material developed for 

them. Visual aids are 

essential motivation for 

children because they are 

getting new vocabulary.  

Students create some 

simple sentences in their 

notebooks. 

Ss write  not just sentences 

they also express them 

orally. 

 To give students 

reading materials 

based on visual aids. 

Constantly there is a good 

environment in the English 

classes because a lot of 

Students feel comfortable 

and  sure to use the 

language among  friends 
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 material is used  by the 

teacher and students  (see 

appendix D). 

and with the teacher. 

 To foster students’ 

imagination using 

visual aids to improve 

communication and 

creativity. 

Evaluation can  be 

developed  in the English  

classes  constantly  during 

the nine months  (see 

appendix C). 

Students are not affair with 

the evaluations, they feel 

confident. 

 

2.5.     Syllabus and content. 

     In this guided work there were  mentioned different types of syllabus and they were 

developed in the framework section, we designed ours through the Skill based- syllabus 

(according to Dubin F., 1986, p. 45) that is a collection of specific abilities that may be a 

part in using language. Skills are things that students must be able to do to be competent 

in a language, relatively independently of the situation or setting in which the language 

use can occur. Skill based syllabus  covers linguistic competences (pronunciation, 

vocabulary, grammar and discourse ) together into generalized types pf behavior, such 

as listening to spoken language for the main idea, writing well formed paragraphs giving 

effective and oral presentations  and so on. 

The primary purpose of a skill-based instruction is to learn the specific language skill, a 

possible secondary purpose is to develop more general competence in the language, 

learning only incidentally  any information that may be available while applying the 

language skill. So we understand by skill-based syllabus as the communicative 

competence, where students must use the language whenever they are. 

     Syllabus design refers to the selection of items to be learned and   taught and the way 

they are going to be explained and developed. Also it is a collection of abilities that may 

be a part in using language. 

     Teacher is not just a designer   of lists of topics that will be taught, teachers go 

beyond, since they are the most important guide in developing a syllabus because they 

have to put in practice the implementation of lessons by selecting the topics to be taught 
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in the units, thus, by selecting the grammar structures to be taught, evaluate, manage and 

administration of education.  

     Our syllabus also helped us to select topics according to the children’s needs, interest 

and motivation . Everything related with them according to their age, in order to have 

more benefits in the process  of teaching. On the other hand, after deciding how our 

syllabus must be designed considering the characteristics of the three syllabuses 

selected, we decided to divide our syllabus in 4 stages, due to the English classes  in the 

center lasted eight months; therefore, each stage lasted  two months more or less. And in 

each stage we had advanced a determined quantity of lessons.  

     In each Stage three lessons were covered, making a total of 12 lessons advanced. As 

for the content of our syllabus, we must say that, firstly, we made the selection of several 

topics that allowed us to develop a lot of activities in the lessons, activities mainly 

related to vocabulary, because it was our priority. Secondly, we took into account the 

functions we might teach the students in the lessons (for instance, how to make 

introductions, how to apologize, how to make requests and so on), but using visual aids. 

Finally, we graded the grammatical structures to be taught in the lessons (for instance, 

the verb be, the Simple Present, asking questions and so on). Through this syllabus 

design we wanted  to get a great interaction among children  thanks to visual aids  as a 

part of the syllabus. 

2.5.1. Proposed syllabus design 

     In this part we have a new syllabus design in the idea of, Prefectura del 

departamento de La Paz. Secretaria de Protección Social. Programa de Alfabetización 

Informatica 2008, p. 76. It states: “The syllabus design is the most important part of the 

project where we explain all the activities that we comprehend in the class”. It has the 

following structure:  

 Subject. - It is the topic the teacher has to teach.  

 Level. - It is the difference between levels of the school such as, elementary and 

secondary.  

 Grade. - It is the grade that students have.  

 Schedule. - It is the number of days and hours that the students have a class or an 

activity.  
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 Supervisor. - It is the person who verifies the activities that the teacher did in the 

class.  

 Teacher. - It is the person who teaches students the content of the lessons in the 

class.  

 Time. - It is the lenght of the project; about days, months or years.  

 Competences.  

     To develop a curricular design, we start from the competences that guide the 

curricular areas and transverses. The competences formulation belongs to the analysis 

for what kind of people we want to train. It implies “individual duties” and “social 

duties”. Then the education has to favor students in and for life.  

The competences are “complex capacities turned in ways of thinking, feeling and acting: 

efficient, relevant and pertinent as a product of skills, attitudes and knowledge in 

intentional process and spontaneous learning (PREFECTURA DEL DEPARTAMENTO 

DE LA PAZ. SECRETARIA DE PROTECCION SOCIAL. PROGRAMA DE 

ALFABETIZACION INFORMATICA 2008, p.48)”  

 
 Indicators. 

The indicator is the criteria; we use in order to measure the learning objectives. It serves 

the teacher to build up evaluation criteria.  

 
 Contents.  

The indicators provide three content types:  

 Conceptual Contents: They refer to facts, data, definitions, concepts, laws all 

related with knowledge area. 

 Procedural Contents: Build up the ways “to do”. They are a set of actions that 

are in order and are addressed to a goal. Frequently the words practice and skill 

are used as synonyms.  

 

 Attitudinal Contents: Those are the attitudes and values. They include conduct, 

rules and human values desired to person development and social implications.  

 Strategies.  

The curricular design also defines strategies that favor the learning – teaching 

process development. These strategies are addressed towards the constructivist learning 

conception.  

 

 Evaluation.  
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Finally, the evaluation allows to amplify or have a perspective as a feedback and 

improvement process. It is applied to the teaching-learning process and also in the 

curricular design.  We propose the following syllabus design. 
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Table No. 4. SYLLABUS DESIGN 

SUBJECT:   ENGLISH  

LEVEL:   BASIC  

GRADE:   4TH AND 5TH PRIMARY  

SCHEDULE:   MONDAY - TUESDAY – THURSDAY – FRIDAY  

SUPERVISOR:  PEDRO APAZA 

TEACHER:   CARLA GIMENA CRUZ TORRICO 

DURATION:   8 MONTHS 
COMPETENCES INDICATORS CONTENTS ACTIVITIES  EVALUATION 

  CONCEPTUAL PROCEDURAL ATTITUDINAL   

Students are able to  

- Greet their 

partners and 

friends, 

teacher, and 

practice new 

vocabulary 

 

 

- Use simple 

present tense in 

daily activities  

I am student- 

I am not a 

student 

It is  a book 

 I can spell  

It is a 

B_O_O_K 

 

 

- Identify 

correctly the 

demonstrative 

pronouns, and 

use them in 

sentences. 

- This is 

Oral and written 

expression. 

Ss started to to use 

the language in the 

classes. 

Observation was 

made by the teacher 

where the Ss started 

to work in groups.  

Ss started to read 

and understand 

simple instructions. 

 

 

 

 

Individual, pair and 

Unit 1 

Greetings and 

commands 

The greetings (most 

useful in classes  in order 

to start to use the 

language)  

Commands 

Unit 2 

The English Alphabet 

and classroom objects 

The verb “to be” in 

affirmative and negative 

in simple present tense. 

 Prepositions for Spelling  

and identifying the new 

words and vocabulary. 

 
We copy the first lesson 

on the board.  

 We learn the new 

vocabulary with our 

visual aids 

  

 We make a short 

conversation with  

some pictures  and 

we present in oral 

form.  

 

 We practice the 

lesson repeating one 

by one  

 
 We practice the 

lesson with alphabet 

flags, posters and 

visual aids.  

 

 We name each letter 

with our pictures.  

 

 We find the letter on 

posters and find the 

letters on the visual 

games  

 

 
 They value each 

word in English.  

 

 

 They show 

friendship with 

their  materials in 

oral form . 

 

 

 They develop 

inference 

thinking just in 

English.  

 

 

 They show 

solidarity in 

groups to practice 

the alphabet.  

And all the 

lessons. 

 

 

 They develop 

inference 

thinking just in 

English. 

 

 

PRE- PROCESS  

Teacher enters to 

the class greet the 

students, present 

the topic with the 

help of visual aids 

and a game to 

reinforce the unit. 

Later the teacher 

introduces a 

simple song. 

 

PROCESS 

Teacher teaches 

different grammar 

structures, 

explaining 

children and trying 

to assimilate the 

new vocabulary 

and start using it in 

classes 

 

- Diagnostic:  

 

 

 

 

Games  

 

 

 

 

 

Many ideas.  
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number… 

 
 

 

 

 

Practice the 

language 

 

- Recognice the 

correct form of 

pronunciation 

of the days and 

months  

 

 

- Build their  

own simple   

phrases  and 

sentences and 

understand the  

meaning of 

them.. 

 

 

- Show abilities 

to build 

sentences in 

simple past 

tense and 

produce them. 

 

 

group work. 

 

Individual pair work 

written Homework 

made at home or in 

classes. 

 

 

 

 

 

 

Individual 

observation 

development. 

Task for their 

personal file. 

Ss were able to 

communicate 

among themselves 

according to their 

needs 

 

Oral and written 

expression. 

Ss described the 

place where they 

live. 

Unit 3 

Numbers from 1 to  

100… 

Demonstrative pronouns, 

“this/that” 

Numbers from 1 to 

100… 

Unit 4 

Animals (wild and 

farm) 

- Impersonal verb “there 

is there are” 

- Th use of it is . 

 

- Songs sing in the first 

stage: 

 

- Animals Went in tow 

by two hurra (Oceano 

Book) 

 

- Clementine  

 

Identify different animals 

in specific contexts 

Unit 5 

Clothes and colors  

- The use of simple 

present progressive 

 We create with color 

papers numbers and 

they sick in their 

notebooks with their 

written way. 

 

 We copy the numbers 

on the board 

 

 

  We repeat all the 

numbers in English to 

reinforce the lesson 

 

 

 We reinforce the 

lesson with a song. 

 

 We repeat the names 

of the animal with the 

help of books and 

magazines. 

 

 We create an activity 

with our puppets. 

 

 

 We show the colors 

using multicolored 

posters and visual 

aids  

 

 

 

 We started to 

describe  the way of 

clothing of each one. 

  We practice the 

colors with a game. 

 

 

 

 

 

  They help to 

classmate in short 

conversation and 

practice the 

lesson.  

 

 

 They collaborate 

into the class. 

 

 

 They are 

solidarities with 

their classmates. 

 They practice the 

lesson with their 

puppets . 

 

 

 They identify 

each word in 

English.  

 

 

 They repeat each 

word in English  

 

  They make a 

short 

conversation and 

collaborate with 

their classmates  

 

 

 

 

 

 They help to their 

classmates to 

realize sentences 

in English.  

 

 

 

 

POST PROCESS 

The teacher gives 

learners to do their 

homework in 

classes  

recognizing with 

different pictures, 

puppets, cards 

images 

PROCESS  

Teacher enters to 

the class greet the 

students, present 

the topic and  with 

a lot of extra 

material T  

presents the topic 

and also  for 

reinforcing the 

unit T uses the 

visual aids. Later 

the introduces the 

activities 

PROCESS 

Teacher teaches 

different grammar 

Formative: 

 

 

 

  

Observation  

 

 

 

 

Comparison  

 

 

 

 

 

Classification  

 

 

 

 

 

Elaboration  

 

 

 

 

Summative:  

 

 

 

 

List of cotejo  

 

 

 

 

- tests  
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- Use and 

distinguish the 

object 

pronouns from 

the possessive 

adjetives in a 

good way. 

 

 

- Practice the 

language oral 

and written 

 

 

Practice the 

language 

- Using by 

themselves the 

use of the verb 

to be sin simple 

present tense  

 

- Use all the 

vocabulary  

learned before 

in sentences. 

 

 

 

 

 

Ss introduced 

themselves  and 

their families in 

brief. 

Individual and 

group work. 

 
Individual 

observation 

development. 

Task for their 

personal file or 

notebooks. 

 

 

 

Ss were able to 

identify months and 

days in a calendar. 

Oral and written 

expression. 

Ss  were able  to 

give specific dates 

related to birthdays 

Ss couls talk about 

their likes and 

dislikes 

Ss mentioned the 

tense in affirmative 

 I am wearing. 

- New vocabulary  

(colors) 

 
Unit 6 

Family members  and 

the parts of the house 

- Simple vocabulary 

related to family and 

the house 

- The use of possesive  

“s  

- The suse of simple 

present of the ver live 

in fisrt person I live in  

- Unit 7 

Days of the week and 

months of the year 

- Simple  present tense 

of the verb  “to be” in 

affirmative. 

- The use of it is as an 

impersonal form. 

- The Use of preposition 

on 

On Monday  

 
 
 
Unit 8 

Fruits and vegetables 

- The use of simple 

 

 We draw a big house 

on the board. 

 

  We count a short 

story in English.  

 

  We make a 

representation in 

front of the class 

(describing their 

houses).  

 

  We practice the 

lesson with our cards.  

 

  We repeat each 

words (family 

members). 
 

 We practice the days 

with a calendar. 

 

 We talk about our 

daily routines. 

 

 We act in front of the 

classes. 

 

.  

 

 We copy the lesson 

on the board. 

 

 We identify many 

pictures related to the 

topic 

 

 We make a summary 

of the lesson.  

 
 We make short 

 

 

 

 

 They identify 

each words in 

English.  

 

 

 

 

 

 They collaborate 

to practice their 

English with 

other student  

 

 

 

 

 They are 

responsible with 

their homework.  

 

 

 

 

 

 They identify the 

preposition in 

English.  

 

 

 

 

 

 

 They act in front 

of the class.  

 

 

 

 

structures, 

explaining 

students in 

English, then the 

students assimilate 

through exercises. 

POST PROCESS 

The teacher gives 

learners homework 

for strengthening 

the lesson.   

 

 

 

PRE PROCESS  

Teacher enters to 

the class greet the 

children, present 

the topic and the 

activity with 

specific material 

(cards, pictures 

and images) to 

reinforce the unit.  

PROCESS 

Teacher reinforces   

all the topics 

learned  then the 

students feel 

confident in order 

 

 

 

 

-    Qualitative  

Evaluation  
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- Practice the 

language 

 

 

 

 

 

 

 

 

 

 

 

 

 

- Practice the 

language 

 

 

 

 

 

 

 

 

 

Practice the 

language 

- Using by 

themselves the 

food they prefer. 

Individual and 

group work. 

Children could 

describe their 

physical 

appearance. 

And also they could 

describe  

Individual 

observation 

development. 

Ss could give 

directions in a map. 

The could identify 

the specific place 

for objects. 

 

Oral and written 

expression. 

Children started to  

use the verb to be in 

simple present 

tense. 

They could also ask 

present tense of the 

verb “like” 

- I like  or I don’t like 

talking about different 

fruits 

-  The use of the artcle 

“the” 

 
Songs sung during this 

stage 

I like it (English song) 

 
Unit 9 

Our body  

- Simle present tense of 

the berb to be in 

affirmative and 

negative. 

I am    or I am not.  

- The use of some 

calificative adjectives  

(Tall, short, small, fat , 

thin pretty, old young, 

etc). 

Unit 10 

Prepositions In On and 

At 

- Present the 

prepositions and the 

use of them. 

- Taking into account 

the previous lessons 

(the house and the 

conversation in 

English. 

 

 We practice the 

lesson with a song 

 

 We identify many 

pictures related to the 

topic. 

We work with 

“mariquitas”(paper 

toys) for having a 

good description for 

the lesson 

 

 We describe each 

students of the class 

including the teacher 

using calificative 

adjectives 

 We copy the 

preposition on the 

board.  

  We create an activity 

with our puppets.  

  We repeat the 

preposition with  

puppets.  

 We practice the 

preposition outside  

the classroom 

  We act with our 

puppets saying the 

preposition in front of 

the class. 

  We reinforce the 

lesson with a 

representation.  

 We copy the lesson 

on the board.  

 We ask question by 

using: What is this? 

What is that?  

 to show it in 

public  

 

POST PROCESS 

The teacher 

prepares students 

to practice the 

language in oral 

way in order to 

present it in 

public. 

 

 

PRE PROCESS  

Teacher enters to 

the class greet the 

children, present 

the topic and the 

activity with 

specific material 

(cards, pictures 

and images) to 

reinforce the unit.  

PROCESS 

Teacher reinforces   

all the topics 

learned  then the 

students feel 

confident in order 

to show it in 
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use of the verb 

to be sin simple 

present tense  

 

 

 

 

 

 

- Use all the 

vocabulary  

learned before 

in sentences. 

 

 

 

 

 

 

- Practice the 

language 

 

some simple 

questions and 

answers. 

Individual and 

group work. 

Ss were able to 

introduce 

themselves. 

They could talk 

about any topic they 

already learnt, such 

as animals, places, 

dates and so on. 

The communication 

was fluently among 

students and with 

others as well. 

Individual 

observation. 

class) children 

recognize the use of 

tem  

I am at the…. 

It is On … 

The pencil is in… 

 
Unit 11 

Simple present tense of 

the verb “Tobe”  

- The use of this 

structure in present 

tense in affirmative, 

negative and 

interrogative 

- Review of 

everything learned 

before. (feedback) 

 

Unit 12Oral 

presentation  

- Children students 

put n practice 

everything learned 

before. (feedback) 

- They start to create 

their own personal 

presentation in 

expositions or in 

songs  but with the 

help of the teacher. 

 We practice our 

knowledge filling in a 

chart blanks.  

 We are ready to 

practice for the final 

oral presentation. 

 

 

 

public  

 

POST PROCESS 

The teacher 

prepares students 

to practice the 

language in oral 

way in order to 

present it in 

public. 
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2.6.     Methodology. 

      This work is  based on an eclectic method,  that is the combination of different 

methods. In this case, three important methods and approaches: Total Physical 

Response, Direct Method and Communivative Approach, they were developed in deep 

in the framework of this work. The English course was designed  for eight months, three 

hours per day, four days a week. 

 
     “Spanglish” was used and developed at the beginning of classes  that is a 

combination of English and Spanish for a better understanding among the teacher and 

children. And it helped to gain  confidence with the class because they were afraid and 

they did not talk about anything and they just hesitated without saying no words.  

Communication was improving children understood the classroom rules step by step and 

the extra classes objectives. 

     Later, two months approximately,  children felt more relaxed because they had a well 

contextualized environment. If they did not remember a word they just had to look at the 

wall and tried to pronounce it.  Rewarding was a good technique for motivating students 

and we realized it helped us a lot, so that students wanted to have rewards (rubber 

stamps, or sometimes some snacks) The learning process was constantly because 

everyday they learnt new words and the evaluation was also constantly almost every day  

through different techniques, oral , written or observation charts of progress. So that they 

helped to check students’ progress or   if they needed a kind of a reinforcement. 

     Visual aids and activities were considered as a tool to get our goal. The content of the 

units had been chosen according to students’ needs. This plan tried to reinforce the four 

English skills and the components of the language  in order to acquire an elementary 

level. Here we have some descriptions of the activities and  the combination of methods 

as well. 

a) During the project development we worked in small groups, it was very useful to 

make communicative activities. Each group was characterized by  an specific 

chart or card,  each group passed to the front of the class and they started  a short 

conversation. Later, we worked in pairs; it was very useful to guide dialogues 

with the help of the cards. 
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During the process of teaching and learning we used different lessons plans. (The 

materials can be found on appendix B)  

 
b) This work is oriented to offer a technique based on visuals aids (any material can 

be used in the classes). The first week was very important because we 

established the rules and the techniques for having the classes.  At the beginning 

we used visual aids to start a lesson, then we put them on the wall in order to not 

forget the new words. 

 
On the second week, we started to use our own dictionary, where children wrote and 

draw all new words they learnt class by class. 

 

c) On the next weeks,  we started to use our notebooks for taking notes to the 

lessons we learnt.  Every day in all of the classes visual aids appeared, children 

expected the new material for everyday classes. 

 

d) In order to get children’s attention English vocabulary was taught through 

participation. With these techniques children enjoyed the process of teaching and 

learning. This process was constant and it involved direct participation in a 

dynamic  process.  

 We had some difficulties in this stage and they were: 

 Children were a little bit shy and they did not like to participate in classes. 

 Most of the children were shy, so they spoke softly because they felt 

embarrassed, unhappy and frustrated. 

 Children almost never worked in pairs or groups, it was really difficult for them 

to socialize with others. 

 They usually had the traditional classes, inside classroom, they never had classes 

outside (in the yard or in a court). 

 Having a lot of material was new for them. 

 They were motivated to have extra classes, but at the same time, they considered 

that English language is difficult (talking about pronunciation, reading and 

writing). 
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e) All of these characteristics motivated me as the teacher to be well prepared for the 

classes. Materials and activities were used as tools for motivating children. The 

difficulties were solved step by step with a lot of patience and affection. Here are 

some techniques that were used in order to solve those situations: 

 

 When we had classes I asked them to speak as loudly as possible, so they started 

to feel in confidence. 

 Rewarding was also a good technique for motivating children; participation was 

constantly rewarded, so they improved their participation. 

 We used some techniques and activities for making groups or pairs. I gave them 

written numbers in a closed envelope and they had to look for their partners 

following the color paper or the same number. 

 Having classes outside of the classroom was a nice experience for children 

because they felt free and motivated to see new things or probably play. 

 Full visual material was used in all of the classes and it was interesting when 

they expected for more because they liked it. 

 Pronunciation was practiced every class, at the end they understood that nobody 

is perfect and if they want to learn they probably could fail sometimes. 

      

f) Notebooks for taking notes were used by them; their own dictionary was developed 

by them, and children wrote and draw all the new words they learnt in classes. 

Visual aids were used in all of the classes by the teacher and students, students 

expected the new material for each class and they asked for more. In order to get 

children’s attention, English vocabulary was taught through visual aids. Children 

enjoyed this teaching and learning process technique. This process was constant and 

it involved direct  students participation. 

 

     During the teaching and learning process  we used different lesson plans, they 

contained a lot of visual material  because it was the basis of our project. Each lesson 

started with a different dynamic technique, but visuals appeared constantly  for 

introducing the new vocabulary (the materials can be found on appendix D). 
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By the process of the project, children arrived to the classes and started to work in pairs  

or groups by themselves, they tried to speak as loud as possible when they practiced 

conversations  and short dialogues, they usually  practiced them in front of the classes. 

 

2.6.1. The selection of the students. 

     Students who participated in this project were 20  from  9 and 10 years old. Children 

at  “Centro Educativo Cristiano Shalom” in El Alto city, students who  had English 

classes 1 hour and a half per week. The reason to select this group of people was that in 

this age students already knew how to read and write  Spanish and also they identified 

what was written in English, so they distinguish both languages and it is an advantage  

for the project.  

We worked with 11 boys and 9 girls who were really well motivated for the classes. And 

here we have the children list. 
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Table No.  5. Children students’ progress list 

 

 

No. Teacher: Carla Cruz Torrico       

 Students name Listening Reading Writing Speaking  

Homework 

and practices Observations  

1 Avila Quispe Jhonatan        

2 Aquize Baltazar Alison        

3 Batazar Sullcata Nayeli        

4 Bohoquez Laura Kevin        

5 Cabrera Rojas Alison       

6 Canqui Larrea Mariam       

7 Calle Luis Fernando       

8 Capcha Tordoya Douncan 
      

9 Chavez Carvajal Daniela 
      

10 Choque Utavi Daniela         

11 Gutierrez Duran Belen       

12 Gutierrez Imaña Christian 
      

13 Laime Ticona Joel       

14 Loayza Crespo Micaela       

15 Martinez Liset Raquel       

16 Mendoza Quispe Christian 
      

17 PancaraMendoza Sharom 
      

18 Ticona Mendoza Jhonatan 
      

19 Silva Blanco Adrian       

20 Tintaya Ramos Alex       
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2.7.     Techniques 

 

     To show something to children means that you could get their interest, and as we 

mentioned before they learnt and remembered better when they see something, because 

they joined the image and the word and it made students feel comfortable and certain of 

what they are learning. 

 
     These visual aids are not just for children they are also appropriate for teenagers and 

adults because   images, charts, word maps schemes, diagrams and so on, can help us not 

just for learning English they can be used for other subjects as well. 

 
The techniques   used in this project covered three important periods or stages: 

 
a) Development Period. - It was carried out by a sequence of procedures, 

beginning with the motivation to get children’s attention. 

b) Stage of Experimentation. - In this stage children started to use cards and the 

new material in each lesson to motivate and promote active participation for 

them in classes.  

c) Final stage. - Each one of the children participated in the class providing their 

short story and presentation as well as what they learned with the images and 

pictures.  

     With the uses of visual aids, we could achieve the objectives that were developed in 

children. Such are: oral expression, companionship, management of sounds, competition 

and perseverance.  

 
     In order to have students feel confident and motivated, strategies inside and outside 

the classroom were carried out. Such strategies helped students to be more active and 

dynamic, so children would feel they were part of each activity such as; games, songs, 

dialogues, short stories, puppets, pictures and so on.  

 
     Oral evaluations were constantly taken because we had to put in practice what they 

learnt. And all the didactic material, visual aids, charts, audiovisual   were used for each 

activity. And the lesson plans and class environment decoration was made by the teacher 

as well.  When we work with children we have to be well prepared with new material, 
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dynamics or games that can be used, because sometimes students could feel bored and 

we had to change the activity. Therefore, it is important to motivate children in any 

situations. 

In this section some strategies were used such as: 

 Rewarding was a good strategy for motivating children  

 When we want children to speak loudly, we ask for them to sing a song or just 

pronounce a word without fair, and they did it. 

 Exercises for practicing writing were done every class with the extra material 

provided. 

 Children could create their own material for the classes (such as a notebook or a 

dictionary) 

 

 

2.8.     Strategy. 

 

     Strategies were very important for this guided work because they were the way and 

the form that the lessons could  be applied to students. (Lowes & Target, 1998, p. 60). 

Strategy is a plan of action designed to get a particular goal. It is any set of operation, 

steps, routine used by the learner to facilitate the obtaining, storage, retrieval, and use of 

information. 

      The strategies, used during the present guided work,  were different  in all the 

classes; we used for example; visual aids  for teaching  new vocabulary that was  

essential in order to get  a good English  vocabulary  and as  a result for that they acquire 

a good communicative competence.  

      Thus, teaching through visual aids is not just for improving new vocabulary,  other 

skills were also  taught  in different ways; in order to teach reading  and writing  we used 

short stories but taking into account  full pictures  and colorful  books  in order to 

facilitate  and motivate children; listening was  developed constantly in classes  by the 

teacher  and some  visual songs (See appendix B), speaking was also practiced  

constantly in classes everyday  with the help of the teacher; teacher has an  important 

role  for this part because with her help students start to repeat and communicate with  

teacher and partners. 
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      But, what do visual aids mean? We understand that visuals are everything that we 

can see around us, but in English language teaching and learning process a visual aid is 

all the material made for showing to the students to familiarize to the new 

words(vocabulary) we essentially worked with the image and the written way, so it was 

a kind of interaction with the image and the  specific word  (see appendix D). Here are 

some techniques or strategies we used during the classes to reinforce communicative 

competence to get an elementary level of English focused on students from 4
rd

 and 5
th

 

primary grades at Shalom Educational Center. 

The   strategies for each English skill used during the classes   are  important and 

necessary  to mention in order  to understand this work, and they were. 

2.8.1.  Vocabulary Strategies. 

 

Contextualization:This  is a very important part in order to develop this project because 

it means to create a good environment (classroom) for children, this means putting on 

the wall new vocabulary words, pictures images, instructions and so forth or  some 

simple  sentences to help students remember them at any time.  

       

Creating their own visual  dictionary/ english visual notebook  / vocabulary book: It 

means the student had to  create their own book  and notebook with full colored pictures 

and images  that helped students to learn  and memorize  new words, and using their 

own dictionary can be faster and funnier than a normal dictionary. Thereby, we 

considered  important to create their own  visual dictionary because through the image 

and the transcription they memorize the new words; it was really useful in classes (the 

unknown words came from their handouts that were provided  by the teacher). 

 

Word maping :   Students had to  work with maps  or mind maps and organize new 

words according to the categories like furniture, animals, office equipment, food, 

clothes, family members and more. Children  put things in groups  and ordered the 

words depending on each category. Grouping also reflects the way student’s brain 

organizes the information. As a result, the learner could  work alone or sometimes in 

groups with new words  using them as a group competence. 

 



38 
 

 

Creating flash cards: Teacher  and children create their own material for using in the 

class (see appendix D) these images can help children to memorize the new items not 

just in the written way because  they  joined  the image + english word + pronunciation. 

Flash cards could be used in all the classes   at the beginning  or in the developimg of 

them. 

 

 2.8.2.   Speaking strategies. 

  
Repetition: Children had to repeat a word loudly many times to practice correct 

pronunciation; they had to listen to the teacher first and imitate her carefully, and they 

practiced among them, with teacher first, then with partners and  finally they made  sure  

their pronunciation is correct. 

 Oral presentations: Children had to expose and introduce themselves at least once a 

week using new vocabulary and grammar structures. Using an specific picture for this 

activity. And the rest of the students had to listen carefully and then asked some simple 

questions if necessary. Later, in the developing of the classes it has  changed due to  

different topics were  exposed according to the lessons. But  pictures and images were 

always took into account.  

 Repeating in groups or in pairs: Teacher wrote  some words or sentences at the 

beginning of the lessons  and students repeated  them  in groups, first, then in pairs  and 

later alone but now they are totally sure how was the  correct pronunciation and as a 

result they  felt more confident and not afraid to make mistakes. 

 Describing pictures sequences: Teacher gave some stories in  specific sequence and 

they started to describe them, first in Spanish in order to assure their knowledge about 

the story, then with the help of the teacher they started to narrate the story but in English. 

Describing people: Teacher provided some images, and  children started  to describe 

them  in a particular way and according to our lessons, if we were talking abut verbs 

they described  the actions  what a  person was doing, if our lesson was related to  

clothes, they described  his  vestment, and so on.  

2.8.3.    Writing strategies 
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Copy: Children started to copy the content of the lessons in their notebooks, it happened 

at the beginning because later they could note taking. 

Note-taking: Children had to write down the main ideas, instructions, important points,  

for the content of our lessons. 

Dictation: The process is dictating students first,  word by word, then little by little we 

gave them longer and longer group of words, and finally complete sentences were  

dictated. 

Peer-review: It means the students had to do writings at home and they  interchanged 

them in classes and they had to check themselves giving a comment about it.  

Composing: Children had to write complete stories in a sequence, it consisted on 

teacher provides the story but without the writing way, first, with the help of the teacher 

they started to describe the story orally,  then,  in groups or in pairs hey described the 

pictures  and  finally, they wrote complete sentences  with descriptions. 

2.8.4.   Reading strategies 

 Reading cartoons: Everybody considered   funny to read cartoons, and for children it 

was more motivated. In this activity teacher provided some short stories but giving new 

vocabulary in order to not to be difficult for them, then with the help of it the reading 

was easier and funnier. 

Testing: After each reading activity students immediately had a test about it; the test 

helped them to get the main ideas and they remembered more things about the reading. 

Sometimes testing was written, questions by chapters or summaries, and in some cases, 

they can be oral, just questions and answers.  

                 2.8.5.    Listening Strategies 

      English songs really motivated children: This part was developed with pictures and 

images, first teacher showed  students cards with the content  of the song  and they 

started to familiarize  with them, so in other words,  they guessed  the content of the 

listening, after that, we started with the listemig tape or Cd, they liked this activity 

because they had the opportunity of guessing  and predicting and it made  students feel 
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more confortable.  We practiced this activity twice a week. These techniques were part 

of listening strategies: 

Ear training Process: The listening was practiced every day and each moment because 

teacher talked to them most of the time in English. Children practiced the listening 

constantly. 

Motivation: Students were motivated with videos, songs, some audios, and sometimes 

recording them, then, we listened in the class, so they felt comfortable and funny.  

2.8.6.   Grammar Strategies  

Combination:  Joining together things, with the help of our mother tongue children  

relationated  English and Spanish;  it was similar to a formula because they learnt 

according to some instructions they follow it: 

Subject + verb + complement 

     Students   started  in a basic level,  they received cards with the images and with the 

help of the teacher they started  to combine the words, so this formula helped  them to 

use grammar rules  and they felt better and sure when they used the language.  

Later the formula was  going to be more complicated because  some words were added 

according to the topics   

 

Ellaborating their own writing grammar  book: This book  contained rules like 

mathematic formulas including examples taken from  their books, magazines, 

newspapers, pictures, board, their own notes  and everything  they did not understand.  

 

2.9.    Materials and activities used to reinforce the classroom process. 

      Materials are used to create something. So that, in teaching /learning English we 

could mention that it has specific rules when we prepare lessons because materials are 

used based on a syllabus.  Teachers usually work according to his or her own program 

using textbooks, handouts and supplementary materials as they need arises.  So, the 

material for this guided work was very important and relevant. So that, they were 

designed according to the needs, interest, age, subjects that students had, in spite of the 

lack of a textbook. Therefore, it is assumed that various materials, accessible and clear 
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and provide plenty of visual stimulus and support. As required materials (Ur, 1996, p.45) 

suggested to use a reasonable of standard stationary and office equipment such as paper, 

pencils, felt-tipped pens, staplers, scissor and equipped classrooms with black or 

whiteboards. The materials had to be relevant and personalized, answering to the needs 

of the learners. The most helpful materials for teaching a foreign language would be: 

books, computer, overhead projectors, video equipment, audio equipment, posters, 

pictures, games, work cards and work sheets.  

      Also the students created their own visual material because with their help we 

contextualized the classroom, and they looked nice and happy because they saw, looked 

and learnt   with their handicrafts they created in the classroom, and they remembered 

the words and their meanings, so they had a very fun and unforgettable time; they used 

different material such as   markers, pasta, colors, woods, scissors, papers and so on to 

make something.  

     Visual material was used in all of the lessons, pictures, images, cards, maps, word 

maps, diagrams were really helpful for introducing the lessons in the classes; most of the 

time they were designed by the teacher. 

     All  of the activities  and strategies  developed before were important part of this 

project but appart from them we considered  that rewarding was  really relevant when 

we work with children in order to maintain motivated classes, and as a result we could 

get  better experiences for children and teachers. 

 

      Talking about rewarding we can mention  two aspects: scoring  and physical rewards 

such as toys, or some  snacks or candies in the classes.  In scoring  we worked  with 

rubber stamps in their notebooks, books, texts and it  helped including parents to have a 

good control  for the children’s learning process. Mentioning the orther aspect,  we 

could have a good classroom environment when teacher realized some difficulties,  for 

example. it was  probable children   could feel bored or hungry or tired in some cases, so 

teacher could make a pause  for eating,  playing or relaxing   and later continuing with  

the class. 

 

ACTIVITY 1: description of a picture 
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     The   class was divided in two groups  or more. The teacher showed a picture  to one 

member of each  group  for  a few seconds, then they had to describe it in English  to the 

other group  and they had to draw it, the teacher  waited for some minutes   until the 

groups finished drawing the pictures, the winner group  was whose drawing was more 

similar to the original one. The element  of challenge  in providing this activity was  

making descriptions  as motivating as possible. 

 

ACTIVITY 2: the parts of the body. 

     The teachers showed to the class a large chart with a drawing, he/she put on the wall  

and then students could label the different parts of the body  (placing the pieces of paper  

with the names in the right place), it was also possible to put it on some clothes, so 

students could learn and revise new vocabulary related to the parts of the body  and also  

with the names of some clothes. 

It was a very visual activity, because students could clearly see  the parts of the body  

and the names of some clothes, they (girls) could also change the clothes of a doll 

depending on the weather. 

 

ACTIVITY 3: the  dots chart (wall chart). 

      The teachers showed  a very different kind of wall chart, he/she explained the parts  

and how they had to complete it, it was a chart which  children had to mark  the books  

they have read  or  the films  they have watched, by means on putting  on the chart 

colorful spots. They coud choose their favorite colors  and also they  expressed their 

opinions. It was motivating for them. The teacher could  make a selection  of some 

important titles  for students  to read or watched the film. By means,of this simple wall 

chart. The teacher could clearly see children’s progress and    success. 

The personal element for challenge  was that students had to complete the chart  with 

spots  so this could be a  funny activity for them (…I have more spots than you…)  

 
ACTIVITY 4:  The flashcards. 

       A flashcard was a type of card  in which some visual elements appeared, it could be 

a picture, a graph or even a text, Flascards have to be large enough  for students  to see 

them clearly  even if they are far from them, They have also be well cut out  and well 
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colored in order to be well easy to recognize and the name of the object can be also 

added .They had the advantage that  teachers could  make and prepare them at home so 

they could be more attractive and colorful  than a picture on the whiteboard. 

ACTIVITY 5: keep talking (flashcards) 

      The class was divided in two goups or more, one member of a group  had to choose a 

flash card (without being able to look at them) and he/she had to talk about  the thing or 

person appearing  in the flashcard for one minute   teachers  took notes  from different  

groups and  it was  a kind of competition. 

 
It was a very creative activity   where  children practiced  speaking,  new vocabulary  

and grammar  it was also a great opportunity to express what they felt or thought , to 

sum up, it  was a simple or funny way  of revising, learning and having a good time. 

 

2.10. Evaluation. 

      According to (Crystal 2003, p 20) “Evaluation was viewed as an integral part of the 

professional role of teachers”. “It is the estimation of the learning and teaching process”. 

Also, the evaluation of cognitive competences is going to judge the grade in which the 

objectives were achieved. It can help the teacher to get the feedback about the efficacy 

of method in learning and teaching processes, it also provided a wealth of information to 

use for the future direction of classroom practice, for the planning of the courses, and for 

the management of learning tasks for students. 

 

      Evaluation is vital and important role in teaching/learning process; it allows us to 

know students’ weaknesses and strengths; also, analyze and think about the outcomes of 

the process of learning. Evaluation is a systematic and permanent process of reflection 

and judgment of the assessment practice, in order to guide, regulate and improve the 

learning process. So that, to control students’ progress we develop special control cards 

for them, take into account the four English skill and the components of the language 

(see appendix C). Thanks to it we can get a feedback about the efficiency of the methods 

in the teaching learning process.  

      The evaluation purpose in this guided work was to provide information about 

students’ knowledge background, and it helped to identify their needs and potentialities. 
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We can have oral and written evaluation, talking about oral (exams, practices, 

completing activities, putting in order and so on), oral can involve listening and speaking 

activities in classes.   Taking into account that the population was children at an early 

age, we decided to work with a quantitative and qualitative evaluation, together in this 

sense teachers took parameters and create their own evaluation process. Evaluation was 

taken constantly for a better job, because as the students were children they needed to be 

constantly evaluated but not just in a written way it could be orally in order to check if 

they understand or learn the words correctly. We have considered three kinds of 

evaluations: diagnostic, formative and additive evaluation.  

 Diagnostic evaluation 

 Formative evaluation 

 Summative evaluation 

 

2.10.1.  Diagnostic Evaluation. 

     This evaluation was made at the beginning of the work when teacher established the 

necessity of using visual aids as a good methodology for teaching children (see appendix 

A) In this point both teachers and students stablished a good connection of learning 

needs. From this part we made the plan, syllabus, the content of the lessons and all the 

materials were developed for their necessities. 

2.10.2.  Formative Evaluation. 

 

     According to (Crystal 2003, p 24) “A formative evaluation is a method of judging the 

worth of a program while the program activities are in process”.  

Formative evaluation helps teachers to collaborate and guide children in the process of 

learning during the process of teaching. It is established as a permanent proof of 

children’s learning level during the educational process. Teacher had to accomplish 

formative evaluation all the time during the project development, due to the 

characteristics of the methodology, it meant that each activity was considered as an 

opportunity to know of children’s level understanding. It was done through individual 

and group observation during the course development. Formative Evaluation is a method 

of judging the worth of a program, while the program activities are in process. This 

evaluation helps teacher to collaborate and guide students in the process of learning 

during the process of teaching. (Baker & Lynn, 2008, p. 65).  
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     So, with this definition evaluation is a permanent proof of learning level during the 

educational process. Formative evaluation provided us valuable bases of information 

with respect to the process of learning.  

     Teacher had to follow an adequate control of  evaluation to perceive  children’s 

learning weak areas.  On the other hand, teacher had to reinforce children’s good 

achievement at learning English vocabulary. The  written evaluations  and the results 

can be found on (appendix C) 

 
     All the evaluations applied were observed by the teacher and the headmaster and  the 

tutor of the project from the school  Centro Educativo Cristiano Shalom in Villa Dolores 

neighborhood.  

 
     The evaluations were satisfactory, they were not made only by the teacher, but also 

by the tutor educational,  personal of the school; it was a great satisfaction to verify the 

achievement of the general and specific objectives proposed at the beginning of the 

project application.  It provided valuable basis of information respect to the process of 

learning.  

 
2.10.3.  Summative  or additive Evaluation. 

      Information from summative assessments can be used formatively when students or 

faculty use it to guide their efforts and activities in subsequent courses. A summative 

evaluation is a method of judging the worth of a program  and at the end of the  activities 

(summation). The focus is on the outcome. (Scriven, 1967, p. 78).  

     According to (Crystal 2003, p 24)  “It is a process   that helps us to identify and 

detect the potentialities  and the difficulties in the activities  during each student’s 

process learning”, this evaluation has a relationship with  the learning in the cognitive 

parts and areas, so it is the  way to identify and realize the progress of learning  that can 

be individually or as a class. 

Table No. 6.  Question for evaluating 

ADDITIVE  What to Evaluate?  How to Evaluate6?  When to Evaluate?  
EVALUATION  The grade of 

learning  
Objective test  
Oral test  
homework  

Each bimester  
Every day  in 
classes  
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Source: Crystal,  David, 2003, p. 25 

 According to the   explanations above the project was divided in three stages and they 

are well explained in next: 

While summative evaluation means just to take into account points students get during 

the classes. It also pursues them to be competitive into the classroom.  

The goal of summative evaluation is to evaluate student learning at the end of an 

instructional unit by comparing it against some standard or benchmark.  

Summative assessments are often high stakes, which means that they have a high point 

value. Examples of summative assessments include:  

 A midterm exam  

 A final project  

 A paper 

 A recital.  

 

2.11.   Action Plan. 

     Learning English is really important and people all over the world decide to study it 

as a second language. Many countries include English teaching in their school syllabus 

and children start learning at a young age because it can be easy and funny for them. 

Nowadays, English is the most commonly spoken Language in the world and it can be 

considered as a science for some areas such as medicine, technology, computers, 

navigation, aviation and so on. English language Communication can be the most 

important function for people.  

      All languages have a system of sounds, words, and sentences that can adequately 

communicate the content of culture to others. English is the linguistic engine that drives 

the global economy. It is an international and commercial language. It is a kind of tool 

of communication among countries, cultural groups, various companies and 

organization.  In other words English language is referred as, the “lingua franca” of the 

modern era (Crystal,2000, p.85 ). 

     English language is the window to the world. In this sense, we proposed to support 

Shalom Educational Center children students who were enthusiastic to learn more about 

English as a second language. We proposed three stages during the course; where 
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evaluation, visual aids (adapted to students’ needs), are part of our syllabus. At the 

beginning of this work we mentioned that the students used the textbook “Enjoy English  

4 and 5” from “Santillana”(2009) after we reviewed it, we found that English skills were 

not clear at all, for example; grammar was not explained at all and in detail, and the time 

to practice English language  was  not enough. So that, we proposed three hours per 

class, 4 days a week in total 12 hours instead of having 1 hour and 20 minutes per week 

in normal schooling classes. We worked with the Vocabulary first that was our priority 

in this guided work and as a result the four English skills and grammar were practiced   

and in total twelve units were covered. However, all the topics were adapted into visual 

aids    and reinforced with extra material. 
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Table No. 7. ACTION PLAN 

STAGE DATE  TOPICS INDICATORS  ACTIVITIES RESPONSABLE EVALUATION 

1ST From April 

4
th

 to May 

26th 

Unit 1.  

Greetings and 

commands 

unit 2  

The English 

alphabet and 

classroom 

objects. 

Unit 3  

Numbers from 

1 to 100… 

Teacher identifies the 

children students interest, 

needs and capacity of 

creativity    with the help of 

some handouts (See 

appendix A) 

Elaboration of Syllabus 

design  for  children students  

taking into account the 

visual aids  

 

- Everybody introduces him 

or herself and start a very 

short conversation only with 

greetings  

-With the help of pictures and 

objects students start to 

identify different classroom 

objects also they practice the 

pronunciation. 

-Students write and draw the 

pictures related to the units. 

Students make a role play 

after they listen to a song and 

the pronunciation of the 

words.  

TEACHER Diagnostic 

Games  

Many ideas 

Formative: 

Observation 

Classification  

Elaboration 

Summative: 

List (attendance to the classes) 

Tests  

Evaluation qualitative and 

quantitative 

2ND From June 

2nf to July 

26th 

Unit 4.  

Animals (wild 

and farm) 

Unit 5  

Clothes and 

colors. 

Unit 6  

Family 

members and 

Presentation in classes of the 

visual aids (pictures, flash 

cards, images and new 

items) by the teacher for 

giving the classes. 

 English Language 

Vocabulary  is going to  be 

used  in classes  for students  

With the help of visual aids 

in the English classes 

students participate 

dynamically and without 

- Students bring to the class 

some toys related to animals 

and they started to practice 

their pronunciation in pairs, 

groups and the whole class. 

- They practice with animal 

puppets and they identify 

their names and their 

characteristics. 

- With the help of pictures  

students identify the way of 

clothing and describe the 

TEACHER  Diagnostic 

Games  

Many ideas 

Formative: 

Observation 

Classification  

Elaboration 
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the parts of the 

house 

shyness. 

 

colors as well, also they draw 

and stick in their notebooks. 

- Students play  to family with 

some toys they bring to the 

class, then they practice 

pronunciation, and start 

creating new short 

conversations 

- They draw a house and put 

to each place the name and 

start to identify where is her / 

his favorite place of living 

Summative: 

List (attendance to the classes) 

Tests  

Evaluation qualitative and 

quantitative 

3RD From 

August 4
th

 

to 

September 

28
th
 

Unit 7.  

Days of the 

week and 

months of the 

year. 

Unit 8. 

Fruits and 

vegetables. 

Unit 9. 

Our body 

Students start to identify and 

recognize the pronunciation 

of words in English 

Students start to use their 

own material  developed for 

them Visual aids are essential 

motivation for children 

because they are getting new 

vocabulary  

 

- With a calendar  students 

identify the days of the week 

and months of the year.  

- Students and the teacher 

bring fruits to the class and 

starting to have conversations: 

do you like…? 

- Students work with 

“mariquitas”(paper toys) and 

they work with the parts of the 

body. 

- We started to have 

conversations and descriptions 

more fluently. 

TEACHER  Diagnostic 

Games, many ideas 

Formative: 

Observation 

Classification  

Elaboration 

Summative: 

List (attendance to the classes) 

Tests  

Evaluation qualitative and 

quantitative 

4TH From 

October 5
th
 

to 

November 

Unit 10.  

Prepositions 

IN, ON and AT 

Constantly there is a good 

environment in the English 

classes because a lot of 

material is used  by the 

teacher and students  (see 

- The class work outside 

because students go the court 

in order to identify the 

preposition of places. 

- At this level of the course 

TEACHER AND 

STUDENTS 

Diagnostic 

Games, many ideas 

Formative: 
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26th unit 11.  

Simple present 

tense of the 

verb “to be” 

Unit 12 

Oral 

presentation 

 

appendix D) 

Evaluation can  be 

developed  in the English  

classes  constantly  during 

the nine months  (see 

appendix C) 

they have a more fluently 

conversations and 

descriptions. 

- With all the material we 

designed the class work with 

the verb “to be” in simple 

present tense, although, we 

worked during the year in this 

period they consolidate the use 

of this verb. 

- Students use the verb in 

simple present tense and they 

are able to use in personal 

descriptions   and giving 

information about themselves 

and their friends. 

Observation 

Classification  

Elaboration 

Summative: 

List (attendance to the classes) 

Tests  

Evaluation qualitative and 

quantitative 
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Table No. 8. PROJECT SCHEDULE (From April 2016 to November 2016) 

  First  stage Second  stage Third stage Fourth stage 

Unit  Content April May June July August September October November 

1 Greetings and commands          

2 Numbers           

3 Alphabet and classroom objects          

4 Animals (wild and farm)          

5 Clothes and Colors          

6 Family members and the parts of 

the house 

         

7 Days of the week and months of 

the year 

         

8 Fruits and vegetables          

9 Our body          

10 Preposition in on at          

11 Simple present tense of the verb 

“to be” 

         

12 Final oral presentation          
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2.12.    Lesson plan. 

     According to Scrivener (2009, p. 67). “a lesson plan requires teacher to think of 

problems that students are likely to have during the cause of the lesson and thus build in 

means of tackling them in advance, rather than coming to the problems unprepared”.  

Notice that all the lesson plans involved the teacher and students participation.  

     Lesson planning is defined as “the art of combining a number of different elements 

into a coherent whole so that a lesson has an identity which students can recognize, work 

and react to”. In order to design a lesson, plan a number of crucial factors are considered 

such as: the language level of students, the educational and cultural background, the 

likely levels of motivation and the different learning styles. Moreover, it is also 

important the  knowledge of the content and organization of the syllabus or curriculum 

we are working with and the requirements of any exams which the students are working 

towards. (Hamer, 2003, p. 56). 

 Definitely, a lesson plan would be a  guide map  and  teacher  reaches the route to 

achieve the course. 

     According to these statements the lesson plan is vital and really important in the 

teaching process. The effectiveness of a teacher in the classroom can be decisively 

influenced by the preparation of it. Beyond the collection or production of appropriate 

materials and aids, planning can involve anything from a series of mental notes to a 

detailed written procedure for the lesson. The lesson plan is important into a classroom 

because it can anticipate problems and we can decide according to each group what 

methodology we are going to use or what kind of exercise was helpful or not for them. 

A lesson plan:  

 Has to be centred on students. 

 Has to be as well  as organized as possible. 

 Has to offer confidence student/teacher. 

 Has to be as active as possible. 

      The lesson plans corresponding to the twelve lessons proposed in this project were  

going tobe a  guide to the   steps to be followed in the process of teaching at an 

elementary English level. We considered  important to mention that in each lesson plan 
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visual aids some games, song, dynamic group participation, and the English skills, were 

included in each one. 

Table No. 9. Sample of lesson plan 

School: Shalom Educational Center   .  

Course 4
rd

 and 5
ht

 primary 

Time: three hours        

topic: the English alphabet  

Functional objective: To identify  and pronounce the  English alphabet . 

Linguistic objetives: 

  

 To spell words correctly 

 To identify pictures and images 

 
Stage time Interaction Staging 

Lead in 5 min T-Ss T greet to the Ss and ask how they are to three or four 

Ss. 

Pre-task 20 min T-Ss 1. Teacher (T) introduces the English alphabet  using 

radio or Cd . 

Students (Ss) memorize them 

2. T makes practicing as a whole class 

3. Ss practice pronunciation and memorize it. 

Task  1 hour and 

45 min 

T/Ss 1. T teaches the English vocabulary  joining each 

letter with an specific word (A for apple, B for 

banana)  through flash cards  and writing 

examples on the board. And then T asks Ss if they 

have understood (25 min). 

2. Ss answer and ask question about the topic. 

3. T gives Ss pictures and images  for recognizing 

the letter and the object. 

4. Ss  identify the correct picture  and start to  spell 

the words (45 min)  

5. T supervises the learners during the process. 

6. T gives some handouts for spelling  and 

completing exercises and they work in pairs.(15 

min) 

7. T collects the homework and correct with students 

some exercises to notice their probable mistakes, if 

not T congratulates them. (15 min) 

8. T and Ss listen again the recording in order to 
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reinforce the correct pronunciation 

Post-task 30 min T/Ss  1. T divides the class into two groups and gives 

each one an envelope with unscramble cut out 

simple words, and asks the Ss to order the 

sentences in a competitive activity. 

 2.  Ss open the envelope and work in groups in 

order to be the winners. Those Ss put their simple 

words on the desk. T corrects them and points the 

winner T gives Ss homework for the next day. 
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CHAPTER III 

THEORETICAL FRAMEWORK 

      This chapter is important because we will describe theories revised concerned 

basically with this work as methods, approaches, and important information about visual 

aids in the process of teaching English as a foreign language. Everything mentioned 

before helped us to achieve our objectives. 

      Also this chapter revises literature concerned with language acquisition theory as 

well as aspects related to the implication of visual aids in the process of foreign language 

vocabulary teaching and learning process. In this sense the project is focused on 

explaining the different perspectives summarized in a theoretical and pedagogical point 

of view.  

 
3.1. Second Language Acquisition. 

     First at all, we have to understand what second language acquisition is; and it is any 

language that is learnt subsequent to the mother tongue. We will contrast in this work 

Spanish (L1) and English (L2) For example: A person can learn English, as a second 

language, in two different ways: the first one can be living in the country where English 

is spoken, as USA, Canada, Australia, etc. and automatically the person will learn the 

target language because he/she listens the foreign language wherever he/she goes; 

restaurants, cafes, schools, jobs and on media too. The second one is learning it in a 

classroom with a teacher, according to (Rod Ellis 2002, p. 104) “Second language 

acquisition is a recent phenomenon belonging to the second half of the twentieth 

century. 

       According to (Krashen 1983, p. 85) “As never before, people have had to learn a 

second language, not just as a pleasing pastime, but often as a means of obtaining an 

education or securing employment there are certain theories of learning because they 

constitute a complement to teaching learning process”. In this section we explained 

about general context of main theories we used in this guided work.
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3.2.     Learning English as a foreign language. 

        Before to start developing this point; is necessary to know what a learning 

language is a little bit difficult to explain exactly what it is; because there are not special 

or specific ways to learn a language. No one knows how people learn. Some students 

learn from their mistakes and other not; this because each person is a totally different 

from other. But all the ways have as a common denominator in the process of learning  

     Real learning needs to go through all these four stages, on the other hand, (Lowes & 

Francesca 1998, p. 10) say that:“Different skills are necessary at the stage. Each learner 

has strengths and weaknesses at any particular stage” We agree again with them 

because it is important to help students to use different skills during the classes and help 

them to recognize their strengths and weaknesses; and they have to appreciate other 

ways of learning. In other words, they have to think about the best way they can 

assimilate better English as a foreign language.  

      Learning is the knowledge that we get through our lives in the school, university, 

institutes, and so on; however, we have to consider in learning process the most difficult 

aspects of learning; and learning something new is always a challenge to many of us, 

because it takes one’s great effort, interest, and obviously much time. Learning English 

in this case having Spanish as the mother tongue could have difficulties in the process 

of learning. Some of those problems could be phonological differences for example. In 

other words, the learner should be aware to notice the differences in sound system 

specially vowels variations between L1 (Spanish) and L2 (English as 2
nd

 language) 

When learning the new language. For instance: “ae” (English) is a variation of the 

vowel “a” (Spanish) as you could observe in this example: 

Eg.     English   Spanish 

    cat/kaet/            gato /gato/ 

     Like this example there are more sounds in English, but not in Spanish even their 

equivalents and usually it is difficult for the learner, they do not know those sounds 

until maybe his/her first class: therefore, to assimilate them student needs to practice 

too, because the phonetic system does recognize those new sounds easily. The learner 

has to practice every day. 
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     In addition, the students who learn the new structure English language such as 

grammar, pronunciation and   vocabulary, has to know that phonetic system has not 

similarity with Spanish one, an as a result the learner has to dedicate time to study it. 

      Another important aspect in learning English at Shalom Educational Center is the 

lack of chances to practicing the language outside the classroom, because they do no not 

have to whom, so that, they sometimes consider that learning a new language is not 

important because they are not going to practice it never. Due to the lack of time 

students do no really study it hard because they consider just a subject to learn and that 

is it, but learning goes beyond that, other aspect difficult learning is that Spanish is 

spoken wherever students and they listen it constantly.  

     There are also other aspects that must be considered in order to learn English as a 

second language, and some of them are: memory, concentration and motivation, these 

are important to get bilingual students into a classroom. 

3.2.1. Memory. 

     Lot of researches show that the students tend to remember at the beginning of the 

class and the last moment; for that reason we put special and much emphasis in those 

stages making sure to cover important points  and reviewing them at the end, and we got 

satisfactory and better results.  

3.2.2. Concentration. 

     Sometimes is not  easy to concentrate  for some students  in the class specially when 

the classroom is a little bit large, so  one good advice is to divide the classroom in 

different stages with different kinds of activities, this increase the length of time learners  

concentration and help them  to get the most important aspects  from the classes. 

3.3.    Motivation. 

     (Ur, Penny, Marion Williams & Wright, 1996, p. 66) “Motivation is usually defined 

as something that energizes and directs behavior”. But, motivation is a complex 

concept, and motivated individual exhibits many other qualities in addition to effort, 

desire, and affect. Motivated individuals have goals, both proximate and distal. They 

make their attributions about their successes and failures, etc. That is, the motivation 

individual display has many characteristics, but we have found that by operationally 
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defining motivation in terms of effort, and attitude, we can adequately distinguish 

differing levels of motivation.  

 
       (Lightbown & Spada, 1999, p. 39) say about motivation, it is related with a high 

level of achievement. Learners, who receive motivation, usually are better in foreign 

language acquisition. “They assert that one acquires languages in only one way-by 

exposure to comprehensible input. If the input contains forms and structures just beyond 

the learner’s current level of competence in the language.”  

 
     It involves the attitudes and the affecting states that influence the degree of effort 

that learners make to learn English or an L2. Motivation can be identified as 

instrumental, integrative, regulative and intrinsic. The relation between them can be 

Spanish as a mother tongue and English as a foreign language 

3.3.1.   Instrumental motivation. 

Students  may make efforts to learn an L2  for some functional reason for example when 

a student presents an instrumental motivation he/she looks English language as a tool, it 

means students learn for getting a better job, a scholarship, a trip, a better life and so on. 

3.3.2.   Resultative motivation. 

      Learners who experience success in learning may become more, or in some contexts 

or situation less motivated to learn, so in this point motivation is the result of learning, 

for example when a students learn more and more they feel encouraged for learning  

because they feel successful. 

3.4.    Motivation to learn. 

      Teachers are concerned about developing a particular kind of motivation in their 

students. The motivation to learn. (Brophy, 1988, p. 205) describes this kind of 

motivation as follow:  

“Students motivation to learn is a student tendency to find academic activities 

meaningful and worthwhile and try to derive the intended academic benefits from them. 
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Motivation to learn can be construed as both as general trait and situation specific 

state.”  

     Brophy goes on to say that the general trait of motivation to learn is evident most 

often in people who find learning intrinsically rewarding. They simply value knowing 

and expanding their store of information. Learning is interesting and satisfying for them. 

Other students have the trait as part of sense of duty. They believe you should get the 

maximum benefit from any experience, even if you did not choose the experience in the 

first place.  

 
     The state of motivation to learn exists when students take lesson activities seriously. 

They understand and improve, not just finishing the work or get the grade. They pay 

attention, work hard and persist; even they are not particularly interested in the topic.  

Brophy’s description of motivation to learn is consistent with the distinction, between 

learning goals and performance goals. Motivation to and improve, not just to perform 

well. You may remember that when the students work toward learning goals, they more 

likely to seek challenges and persist on the face of failure. Many elements make up 

motivation to learn, these include planning, concentration on the goal, meet cognitive 

awareness of that you intend to learn and how you intend to learn it, the active search 

for new information.  

 
      A crucial assumption regarding the nature of the learner concerns the level and 

source of motivation for learning. According to (Von Glasersfeld, 1989, p. 35) 

sustaining “motivation to learn is strongly dependent on the learner’s confidence in his 

or her potential for learning”. (Vygotsky 1978, p. 67)  This links up with Vygotsky’s 

"zone of proximal development" where learners are challenged within close proximity 

to, yet slightly above, their current level of development. By experiencing the successful 

completion of challenging tasks, learners gain confidence and motivation to embark on 

more complex challenges.  

 
3.5.    Bilingual Education in Bolivian Schools. 

     English language has become an important tool in the world. It is necessary to know 

this language to communicate with other countries around the world. In order to Bolivia 

can be updated we have to consider a bilingual education in public and private schools. 
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However, the ministry education approved English as a second language since 7
th

 

primary grade just in public schools (Santillana , 1999, p. 3).  

     Notice that teaching or learning a new language goes beyond that, not just to get the 

language itself, it means to know the culture as well. “Bilingual education is also 

intercultural, because language is a part of a culture and an ethnic context; so all the 

structures and vision of the thinking, speaking and society are conditioned by 

themselves (Wolfgang, 1993, vol V p. 215)” teaching English language and culture at 

the same time is something wonderful and valuable for the learners. In this sense 

through this work we want to get bilingual students at an elementary level. However, 

when a student is learning a foreign language some difficulties could appear, so the 

student must fade up during the process of teaching learning.  

     According to the  law Avelino Siñani Elizardo Perez promulgated on December 

2010. established the modification of Bolivian Education code in 4 tittles and 91 articles 

constituted in this way in a new instrument that directs the National Educational System 

based on a Constructivist approach. And it is mentioned that private, public and 

covenant schools have to provide language classes, and it also mentioned about 

trilingualism, mother tongue, native language and a foreign language, English is a better 

option because it is commercial. (Ley Avelino Siñani Elizardo Perez, 2010, chapter 

7.pp. 13 and 14)   

 

     (Sepulveda, 2003, p. 33), states in his project: “The application of the Educational 

Reformation implies to transform the structure, ways, material and pedagogical 

orientation learning should be dynamic; and teaching must be motivational; opened and 

formative. “As we know, the constructivist approach is student – centered and 

knowledge is constructed actively by the learner and not passively transmitted by the 

teacher, unfortunately these principles are not well implement in our country.”  

 
(Aliaga, 2003, p. 25) in her research “Teaching English through pictures in secondary 

public school of La Paz” says that “It is evident as well that a large number of people 

who should go to the school are still excluded from the educational system. The number 

of students who quit schools is great; the academic performance is low” We can also 
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make reference to the evaluative report made by the Ministerio de Educación Cultura y 

Deportes through the (ETARE, 2009, p. 9) states“La formación Docente en las escuelas 

normales sufrió un paulatino deterioro en las décadas pasadas, que produjo 

promociones de maestros deficientemente formados. Además, la formación que 

recibieron correspondía a un curriculum y orientación pedagógica muy distintos de los 

que plantea la nueva ley Avelino Siñani – Elizardo Perez para la educación escolar”. 

 

     In this sense, the traditional model states that learning depends entirely on what a 

teacher does, and learning English Language is not an exception because the teaching of 

English in our country still continues based on a list of grammatical structures. So the 

English teaching of English emphasizes on the study of grammar. One of the reasons 

why traditional language learning is so often ineffective is that it assumes that learners 

are passive in the learning process when learning requires an active participation of the 

learners. Teachers must act as guides or facilitators, rather than a person over learners. 

The most effective way to help people learn is to be engaged with them in activities, in 

which they are interested.  

 
3.6.      Learning English as a second language. 

     All people learn in very different ways. As teachers, it is observed for example that 

children differ from adult learners in many ways. (Gutierrez, 2002, p. 8) defines the 

process of learning as “un proceso psíquico e intelectivo mediante el cual se aprende 

una cosa, propiedad o fenómeno. Es de construcción personal de conocimientos de 

saber, saber hacer y saber ser. Estos conocimientos son elaborados por los propios 

alumnos en interacción con la realidad social y natural”  

 
       (Piaget, 1992, p. 76) The genetic theory of learning points out that there are four 

processes in learning: assimilation, accommodation, imbalance and balance These four 

processes help to learn the English language in the children. After, learning Process 

approaches were explained; it is necessary to talk about the approach followed in the 

Bolivian Educational System.  
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     The pictures and the visual aids as strategy of teaching and learning stimulates the 

interpretation, it develops verbal and expressive abilities, because they capture the 

attention of the children. (Diaz, 1978, p. 23)  

 
     In the first place we know that the children   are really interested in pictures and what 

they see can develop in them an interest in their great majority, children who 

communicate their feelings, their rationality and a world of visible vivacious life. In this 

way, a play can help to orientate each one in the daily life, to express their ideas. In 

other words, it is a forum open to discussion.  

 
     It is a creative process where the child and his imagination participates and complete 

a short story, poetry, music and dance. All these representations settle in the child like 

an embryo, so a place for art is assured during his growth.  

 
     The level of development of a country depends on the technological advantages and 

the appropriate educational improvements for future generations, so they can obtain an 

appropriated level of competitiveness related to their needs to exceed and achieve the 

different actual demands. English is one of the most important languages around the 

world; we can say that there is English language globalization.  

 
Talking about the English language in our country, it is viewed as a secondary subject in 

the Bolivian syllabus program, because it is just taught to secondary levels of public 

schools. However, private schools teach English at primary and secondary levels.  (La 

educación bilingüe en Bolivia, La Razon, La Paz Bolivia, marzo 2012. p.7) Felix Patzi, 

in an interview refers:  

 
“En este momento, por ejemplo, el inglés es monopolio de las empresas privadas o de 

algunos institutos privados y solo accede aquel que tiene recursos económicos, y en el 

que no tiene está excluido del idioma instrumental, por lo tanto, este idioma tiene que 

ser universal desde kínder hasta el final. Estamos hablando de tres idiomas.”  

He recognized the importance to implement English in Bolivian education syllabus not 

only at secondary level but also at primary levels as well.  

 

3.7.    Children and English learning. 



63 
 
 

     This part provides some insights into children as foreign learners. Children’s foreign 

language acquisition is one of the most fascinating and incredible fact, in the sense that 

learning is a basic human activity, and it occurs all the time, but during the early years 

of childhood there is the most significant period of life in the context of learning. 

(Lightbown & Spada, 1999, p. 4) say “Children who have the opportunity to learn 

multiple languages from early childhood and to maintain them throughout their lives are 

fortunate indeed, and families that can offer opportunity to their children should be 

encouraged to do so.” Children learn languages from birth until youth; in fact, human 

beings never stop learning their language and children tend to absorb relatively easily 

any language that they are surrounded by.  

 

     During early period, two languages can be learned simultaneously without problem 

because the brain performs various specialized functions, such as language, this is 

because, as their brains develop, they are in a perpetual search for knowledge and the 

more they can learn better. 

 

     A well-known linguist, (Erick Lenneberg, 1964, p. 103) stated that there is a crucial 

period to learn a foreign language, known as the “Critical period hypothesis” during 

which a language is acquired in a normal and fully functional sense, this period ends 

around the age of 12 years.  

 

    He claimed that if language is not learned before that period, there is a lack of 

language acquisition. About this (Obler & Jerlow, 1999, p. 66) “they proposed that the 

brain had a certain interval when its plasticity allowed for the flawless acquisition 

language.”  

 
Other researches assert that the superiority of children’s ability to learn easily is due to 

the “critical period hypothesis.” (Ellis, 1997, p. 67) states “there is a period during 

which language acquisition is easy and complete” the argument is that children are 

superior to adults in learning foreign languages because their brains are more flexible.  

 
The critical period is a limited period of time in which an event can occur, it is a time in 

the early stages of an organism’s life during which it shows a high sensitivity to certain 

environmental stimulus. If an organism does not receive an appropriate stimulus during 
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the critical period, it may be difficult, to develop some functions in adulthood. 

Therefore, it is considered that early ages could be the best time for learning a foreign 

language.  

 

3.7.1. Teaching English in primary schools. 

     It is commonly believed that teaching children is much more complicated than 

teaching adults or teenagers. To successfully teach children a second language requires 

specific skills and intuitions that differ from those appropriate for adult teaching 

(Brown, 2001, p. 87). Young children are natural language acquirers; they are self-

motivated to pick up language without conscious learning. Brown proposes five 

categories that may be effectively used to give some practical approaches for teaching 

children, namely: (1) intellectual development; (2) attention span; (3) sensory input; (4) 

affective factors; and (5) authentic, meaningful language.  

 
3.8.    Using visual resources to get pupils’ attention. 

     Visual resources can be an instrument and they to motivate and focus pupils’ 

attention.  

     Any language can be acquired if one develops four basic skills in that language i.e. 

listening, speaking, reading and writing. Listening and speaking are interactive 

processes that directly affect each other. Speaking is an expressive language skill in 

which the speaker uses verbal symbols to communicate, while listening is a receptive 

language skill, which involves the interpretation of those symbols into meaning. Writing 

is also expressive language skill in which the writer uses written symbols to 

communicative, while reading is a receptive language skill which involves the 

interpretation of those symbols into meaning.  

      The communicative approach is anew methodology, as most of the teachers and 

prescribed texts separate the instruction of listening and speaking. Usually when 

listening and speaking are separated, specific skills are identified in each area and a 

sequence of these skills is established.  We can develop listening skill by conducting the 

entire lesson in that language only. We may make use of Audio – Visual aids such as 

tape-recorder, gramophone etc. we may make the students to listen to Radio lessons to 

develop the skill. Moreover, we may develop the listening skill by ear-training 
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exercises, by articulation exercises, by mimicry exercises or by exercises in fluency. We 

may develop the speaking skill by giving picture lesson, by saying and doing exercises, 

by arranging oral composition, by developing the ideas on the topic within their range, 

by reproducing telling or completing a story, by dramatization, by arranging talks and 

discussions, by asking questions. But special attention is not given to the situation or 

context, in which a specific skill, listening or speaking, is to be used. 

Gerngross & Pucht say that communicative approach “puts great emphasis on listening,  

(Gerngross&Putch, 1984, pt 2 p. 45), which implies an active will to try to understand 

others. This is one of the hardest tasks to achieve because students are used to listen to 

the teacher but not to their peers. There are no quick, set recipes What they say is totally 

true because the students do not practice communicative competence with others in and 

outside the classroom. We mean that the teacher must be a patient listener and it is the 

basic requirement in the learning process. 

The role of the teacher and the students is vital into a classroom, in which 

communicative approach is being used. Here we have their roles.  

 

3.9.    Visual aids. 

     (Doff, Adrian, 2005, p.35) Teacher needs to have a wide range of resources in the 

classroom for his/her students´ development in the learning process. And these 

resources must include pictures, cards, posters and all the material needed. Things that 

we see have an enormous importance in affecting and giving us information. The 

emphasis has to be made on giving the students “a reason” for listening, reading, writing 

or speaking. Visuals elements are, in this way, a very good “reason” in order to motivate 

students to interact with the foreign language because they can clearly “see” the 

language in use by means of meaningful elements which call their attention and, at the 

same time, motivate them to use the language in different ways. Moreover, the activities 

in which there are several skills practiced, or in which several things can be done, are 

more suitable for using them in the classroom than others in which there is only one 

possible task for students. 
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     Therefore, the pictures and visual aids are really important for teaching and learning 

a language because students can see the language face to face in order words they are 

considered as tools in the process of teaching for teachers and learning for children 

students, and also they can create a good and comfortable environment in the class and 

we can have a good interaction with students and also they can feel confident without 

shyness and fairness.  

 

3.10.   The importance of visual aids. 
 

     According to (Klieppel,1987, p. 80)   teacher needs to have a wide range of resources 

in the classroom for his/ her students’ development in the learning process, and these 

resources must include pictures, cards, posters and so on. The things that we have seen 

has an enormous importance in affecting and giving us information. The importance and 

the emphasis have to be made on giving the students “a reason” for listening, speaking, 

reading or writing. Visual elements are in this way a very good “reason” in order to 

motivate students to interact to foreign language because they can clearly “see” the 

language in use by means or meaningful elements which call their attention and, at the 

same time, motivate them to use the language in different ways. Moreover, the activities 

in which there are several skills practiced, or in which several things can be done, are 

more suitable for using them in the classroom than others in which there is only one 

possible task for students. 

 
3.11.    Why using visual aids?. 

 
     (Klieppel,1987, p. 80) in his book Communicative Fluency Activities for Language 

Teaching, He makes a comparison for using or not using visual aids and it is: 

Why using visual aids in the classroom? 

 
 To provoke interest and motivation in students. 

 Class books give confidence to the teacher and students also feel comfortable in the 

class. 

 To create a meaningful context  

 To give them a rich stimulus for learning 

  To give them opportunities for expressing themselves and challenges. 

 To have a good time students and the teachers. 

 The classroom has personal, colorful and funny images for children students. 



67 
 
 

 Visuals provide to the teacher a wide variety of activities and opportunities for 

having the class well motivated and prepared. 

 
3. 12.   Most commonly  visual aids for teachers. 

 
      According to (Wright, Andrew. 2003, pp. 46 -49). Pictures for Language Learning. 

Cambridge: he establishes that the most common visuals used and recommended for 

teachers are: 

 
All these activities are well used in English classes and they help to develop dynamic 

activities not only for children and they can be used for teenagers, adults or whoever, it 

depends on the teacher’s imagination and teachers can create their own material for 

using in the classes. 

 

Pictures  

Posters  

Postcards  

Flashcards  

Word calendars  

Graphics  

Picture books  

Board drawings  

Gestures  

Television  

Videos  

Computer  

 

3.13. Music as an instrument  for teaching children. 

 

      A saying says:Poet Henry Wadsworth Longfellow   once said: “Music is the 

universal language of mankind” 

So, music is considered as a universal language in which all the people can integrate 

wherever they come from, even children like it and they enjoy when they listen it  and 

obviously they feel better when they have the opportunity to sing it as a group in their 

classes. In this work we consider important  the songs because as the visual aids songs 

allow us  to get a well  elementary level in chidren  and they are going to be joined  in 

an interesting way because  the content  of an specific song is going to be taught with 

visual aids. 
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     It is this characteristic that makes music effective in breaking down the language 

barriers  and helping students express their feelings in words, and we consider  that 

music can help students to integrate  in  the culture  and get easy the language  because 

they can feel better  and confident. When children listen a song they immediately start 

to sing it because most of the time they follow the rhythm and start singing  whatever 

they can, they do not realize  that they are speaking  in English, later with the letter of 

the song we make corrections if necessary. 

 

 

 

3.14. Songs as universal language . 

 
      Songs of all sorts can be used to teach the English Language  because music is 

universal. No matter where the students come from  or what is his/her background 

knowledge, there is something in the music in which children feel identified. The 

content of a song can vary and it can make easy  to students feel  interested and it can 

open the opportunity for discussions sometimes or have  speaking or talking activities. 

And we do not have to forget that with the songs  there are several language concepts  

students can learn through music, including vocabulary, conversation, pronunciation 

and grammar, in addition, music is naturally  relaxing and enjoyable. Instead of sitting 

through an stressful class, students are able to express themselves  and learn something  

without even trying. 

 

     English songs are highly  valued by English students  in teaching language skills. 

Learning English through songs also provides a non threatening  atmosphere  for 

students who usually have great tension  when speaking English  in a formal classroom  

setting. In this work we want to show  that English songs  on second language teaching  

are used as a motivator tool; helping students on their pronunciation, stress, rhythm, 

rhyme scheme, vocabulary usage  and part of speech. 

 

      Despite, the basic language competence attained early in life, earners do not always  

exhibit  their competence due to oral practice on the second language. Students  become 
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bored  and inattentive in class, do poorly on tests  get disouraged about the courses, the 

curriculum and themselves and in some cases they  tend to drop out  of English classes  

just for mismatches or misunderstandings (they are not motivated and bored) In addition 

to his some students tend to use their  mother tongue  in classroom setting, because they  

are afraid or ashamed  of making mistakes, so music motivate students  to develop their 

language  skills. 

 

     According to (Teresa Ugarte, 2009, p. 51)  “when one thinks of music, the first thing 

comes in mind  is enjoyment ” “it is entertaining  function is widespread in many human 

activities, individually and collectively ” “ It is incedible  to see human survival without 

it  ”.It is generally  manifests in tune, melody, rhyme and lyrics, songs are extremely 

unforgettable  and motivating. 

We totally agree with her because songs are really nice and motivating for students and 

children. 

 
3.15. Vocabulary. 

 
      Vocabulary plays an important function in learning a foreign language, because it 

links the four linguistic skills listening, speaking, writing and reading all together, in 

order to communicative well in a foreign language; students should acquire an adequate 

number of words and should know how to use them correctly. Everyone could benefit 

from increasing their vocabulary knowledge level, it is essential for beginning language 

learners. (Schmitt & Mccarthy, 1997, p. 6) agree that “Vocabulary knowledge enables 

language use, language use enables the increase of vocabulary knowledge and the 

knowledge of the words enables the increase of vocabulary knowledge and language 

use” Students need to learn enough vocabulary in order to learn a foreign language. 

They continue explaining (1997: 165) “… as a young children learn vocabulary, in fact, 

they are simultaneously learning the world, as it categorized and described by the 

culture into which they have been born”.  

 
 (Davis & Pearse, 2000, p. 59) say “in communication, vocabulary is often more 

important than grammar, it is frustrating for  elementary learners when they discover 

they cannot communicate effectively because they do not know  words they need”, in 

the same sense, (Morgan & Rinvolucri, 1992, p. 3) state “And yet, as any learner of a 



70 
 
 

foreign language knows only too well, words are essential, and the lack of them leads to 

feeling of insecurity” they also give some intuitions about how acquisition of 

vocabulary is:  

 
 Vocabulary acquisition is not a linear process, because it must be learnt 

associatively.  

 Vocabulary Acquisition is a personal process, therefore, associations are based 

on our own past and present felt experience  

 Vocabulary acquisition is a social process. Learners enlarge their apprehension 

of word meaning by interchanging and sharing them with others. 

3.16. Useful Methodologies and Approaches for teaching English to children. 

      History of teaching English language reaches to middle ages. Over such a long 

period of time linguistic methodology faced to reforms many times. The aim of these 

papers is not to map development of all methods used within the history but I focused 

on one, commonly used in today’s conditions: visual aids.  

 
 I     t is going to be developed when students had an experiment in their classes that 

consists on that compare teaching methods. Quite simply a group of students is taught a 

foreign language using those methods.  They had the same story but in two different 

ways: the first one was in a written paper and the second one was expressed in pictures  

with  graphics  and  drawings, so it was interesting because children immediately started 

to know and realized the content of the story that was  expressed in  pictures; that is why 

this project started because we realized that children start and understand better when 

they see something.   

 
The method is really vital and fundamental base to carry out the teaching of a language; 

the use of the correct method is going to be the base on concepts, theories that converge 

around the interaction of the constructive notions about the meaning; in this sense, the 

method used to teach English to children in this project will be developed in the next 

paragraphs. 

 
In order to get our goal to teach English with visual aids we used these methodologies: 
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3.16.1. Direct Method. 

Basically this method focuses on language and says that language is learned through the 

direct association of words and phrases with objects and actions without the use of the 

native language (Brown,1998, p. 46). Here are some characteristics from the method:  

 a) Language learning starts here-and-now using classroom objects and simple 

actions. 

 b) Pictures are very important in the lesson plan to avoid translations; which is 

forbidden in the classroom. 

 c)  From the beginning students hear complete and meaningful sentences in 

simple discourse.  

 d)  Pronunciation is important; phonetic notation is often used to achieve this 

goal. 

e) Grammar is taught inductively; when grammar is taught it is in the target 

language. 

f)  Reading goals are also reach via the “direct” understanding texts without 

using dictionaries or translations.  

 
     We chose this method because it helps us to teach new vocabulary through flash 

cards, describing pictures, in grammar tenses; for example, the present progressive can 

be taught in an easy way, in order to avoid translations. 

3.16.2. Total Physical Response. 

      This method has many advantages. First of all, it produced a lot of fun among 

children. Second, it helps children to remember words or phrases meaningfully. Third, it 

was a good tool to motivate shy children to participate. Finally, it was used both large 

and small classes and also, outdoor classroom.  

 
      The importance of this is because children responded to commands that required 

physical movement or actions. As (Reilly & Venessa, 1997, p. 9) punctualizes “children 

learn through direct experience via the five senses, and do not yet understand abstract 

concepts. For this reason language teachers find it very useful to use what is known as              

“Total Physical Responses” (TPR) this means getting the children to actually do or 
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mime what we are talking about”, this method helped the teacher to develop the 

kinesthetic children’s ability creating an active and participative class.  

 
This method is just wonderful when you want to teach new vocabulary to teenagers. 

They really enjoy using this method specially when they use it with their partners. 

     This method is based on the belief that listening comprehension should be developed 

fully. Students are exposed to language that is based in the here and now and that is 

easily understood through mime. Here are some characteristics from the method (Ahser, 

1997, p. 67). 

a) Understanding of the spoken language must be developed in advance of 

speaking. 

b)  Understanding and retention is best achieved through movement of he students 

bodies in response to commands. The imperative form of the language is a 

powerful tool because it can be used to manipulate students behaviour and 

guide them towards understanding through action.  

c)  Students should never be forced to speak before they are ready; speaking will 

emerge naturally.  

 

This method is based on body movements and it will help us to give confidence to our 

students during the project process. 

3.16.3.   Natural Method. 

 This method stated by Terrell and Krashen, was based on a humanistic approach. 

Comprehensible language input highlighted. The purpose of this method was to use the 

language to communicate. Children were motivated to learn the second language in the 

way in which they learned the first one.  

3.16.4.   The Silent Way. 

     In the Silent way, children of the school interacted with physical object (toys, 

puppets, object of the classroom, recyclable material, nature, etc.), children discovered 

and created the language by themselves rather than being directly taught by the teacher, 
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children “Think and Say”. In other words, children constructed their knowledge through 

direct experimentation. Children were active agents in the process of learning. 

  
 3.16.5.   Suggestopedia.  

     Suggestopedia pays attention to the classroom environment. For example, during a 

typical lesson development, teacher used the music with three objectives: it created 

comfortable, confident and relaxed classroom atmosphere in order to lower children’s 

affective filter, enhancing learning process, and socializing children with new English 

vocabulary, at the same time the development of English Language vocabulary 

pronunciation. 

3.16.6.    Communicative Approach. 

      According (Littlewood, 1983, p. 83) Communicative language teaching makes use 

of real-life situations that communication is needed. The teacher sets up a situation that 

students feel comfortable and familiar with the topic where the exercise vary according 

students’ reaction and responses thereby we can say says that students’ motivation to 

learn comes from their desire to communicate in meaningful ways about meaningful 

topics.  

      “Language is interaction; it is interpersonal activity and has a clear relationship with 

society”. In this light, language study has to look at the use (function) of language in 

context, both its linguistic context (what is uttered before and after a given piece of 

discourse) and its social, or situational, context (who is speaking, what their social roles 

are why they have come together to speak) (Berns, 1984. p.88) 

Here we have some major characteristics from this method 

a) Focuses on language as a medium of communication. Recognizes that all 

communication has a social purpose – learner has something to say of find out.  

b) Classroom activities maximize opportunities for learners to use target language 

in a communicative way for meaningful activities. Emphasis on meaning 

(messages they are creating or task they are completing) rather than form 

(correctness of language and language structure) – as in first language 

acquisition. 
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c) Use of target language as normal medium for classroom management and 

instruction – reflects naturalistic language acquisition.  

d) Communicative approach is much more pupil – orientated, because dictated by 

pupils’ needs and interests.  

e) Primacy of oral work we mean that it emphasis on oral and listening skills in the 

classroom. Contact time with language is all-important – paves way for more 

fluid command of the language / facility and ease of expression. Not just hearing 

teacher, but having personal contact with language, practicing sounds making a 

permutation among themselves with sentence patterns and getting chance to 

make mistakes and learn from doing so.  

f) Errors are a natural part of learning language. Learners trying their best to use 

the  language creatively and spontaneously are bound to make errors. Constant 

correction is unnecessary and even counter-productive. Correction should be 

discreet and noted by teacher – let them talk and express themselves – form of 

language becomes secondary.  

g) Communicative approach is not just limited to oral skills. Reading and writing 

skills need to be developed to promote pupils’ confidence in all four skill areas. 

By using elements encountered in variety of ways (reading/ summarizing/ 

translating/ discussion/ debates) – makes language more fluid and pupils’ 

manipulation of language more fluent. 

a) .. Communicative approach seeks to personalize and localize language and adapt it 

to interests of pupils. Meaningful language is always more easily retained by 

learners.  

b) . Communicative approach seeks to use authentic resources. More interesting and 

motivating. In Foreign language classroom authentic texts serve as partial 

substitute for community of native speaker. Newspaper and magazine articles, 

poems, manuals, recipes, telephone directories, videos, news bulletins, 

discussion programmers – all can be exploited in variety of ways.  

c) .. We consider this approach as the most important in our project work because it 

provides a communicative competence to learners and on developing the four 

skills of language by acknowledging the interrelationship between language and 

communication.  
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     Visual resources can be exploited at whatever level on wishes – help to motivate and 

focus pupils’ attention. Any language can be gotten if one develops four basic skills in 

that language i.e. listening, speaking, reading and writing. Listening and speaking are 

interactive processes that directly affect each other. Speaking is an expressive language 

skill in which the speaker uses verbal symbols to communicate, while listening is a 

receptive language skill, which involves the interpretation of those symbols into 

meaning. Writing is also expressive language skill in which the writer uses written 

symbols to communicative, while reading is a receptive language skill which involves 

the interpretation of those symbols into meaning.  

Listening and speaking and also reading and writing are considered interactive and 

taught as one communicative process. Interactive process of reading and writing skill, 

have been in the class (Rosenthal, 1987, p.5).  

     The communicative approach is a new methodology, as most of the teachers and 

prescribed texts separate the instruction of listening and speaking. Usually when 

listening and speaking are separated, specific skills are identified in each area and a 

sequence of these skills is established. No particular attention is given to the situation, 

or context, in which a specific skill is to be used, as the focus is on teaching listening 

and speaking. We can develop listening skill by conducting the entire lesson in that 

language only. We may make use of Audio – Visual aids such as tape-recorder, 

gramophone etc. we may make the students to listen to Radio lessons to develop the 

skill. Moreover, we may develop the listening skill by ear-training exercises, by 

articulation exercises, by mimicry exercises or by exercises in fluency. We may develop 

the speaking skill by giving picture lesson, by saying and doing exercises, by arranging 

oral composition, by developing the ideas on the topic within their range, by 

reproducing telling or completing a story, by dramatization, by arranging talks and 

discussions, by asking questions. But special attention is not given to the situation or 

context, in which a specific skill, listening or speaking, is to be used. Communicative 

approach motivates the students by treating topics of their choice, at an appropriately 

challenging level. Gerngross & Puchta say that communicative approach “puts great 

emphasis on listening, which implies an active will to try to understand others. This is 



76 
 
 

one of the hardest tasks to achieve because students are used to listen to the teacher but 

not to their peers. There are no quick, set recipes (Gerngross, 1984, p. 15). What they 

say is totally true because the students do not practice communicative competence with 

others in and outside the classroom. We mean that the teacher must be a patient listener 

is the basic requirement. 

2.16.7. Eclectic Method. 

     This method is analytic  and synthetic, the creator was the doctor Vogel who got the 

association. Eclectic method consists on join different kinds methods to get a new one; 

but we have to get a previous idea about the methods or approaches linked. We chose 

these approaches because the skills and tasks are oriented to develop communication. 

     So, in other words eclectic approach is a method of language education that 

combines various approaches  and methodologies  to teach language  depending on the 

aims of the lesson  and the abilities of the learners. Different teaching methods  are 

borrowed and adapted  to suit the requirement  of the learners. It breaks the monotony 

of the class, in addition it is a conceptual approach  that does not merely  include one 

paradigm or a set of assumptions. Instead, eclectism adheres to or is constituted  from 

several theories, styles and ideas  in order to gain a thorough insight about the subject, 

and draws upon different theories in different cases. 

      Eclecticism is common in many areas such as psychology, martial arts , philosophy, 

religion  and drama, obviously in teaching languages  because it is adapted to the  

students needs. (Alizadeh, Farideh; Hashin,Mohd Nassir, 2016, p. 47) 

3.17. Types of syllabus. 

 

       A syllabus is an outline and summary of topics to be covered in an education or 

training course. It is a descriptive (unlike the prescriptive or specific curriculum). A 

syllabus is often either set out by an exam board, or prepared by the teacher who 

supervises or controls the course quality. Within many courses concluding an exam, 

syllabuses are used to ensure consistency between schools and that all teachers know 

what must be taught and what is not required. Exams can only test knowledge based on 

information included in the syllabus. There are six types of syllabus: 
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3.17.1.   “A structural (formal) syllabus”. 

     The content of language teaching is a collection of the forms and structures, usually 

grammatical, of the language being taught. Examples include nouns, verbs, adjectives, 

statements, questions, subordinate clauses and so on. 

3.17.2.   “A nontional/functional syllabus”. 

     The content of the language teaching is a collection of the functions that are 

performed when the language is used, or of the notions that language is used to express. 

Examples of functions include: informing, agreeing, apologizing, requesting; examples 

of notions include size, age, color, comparison, time and so on. 

3.17.3.   “A situational syllabus”. 

      The content of language teaching is a collection of real imaginary situations in 

which language occurs or is used. A situation usually involves several participants who 

are engaged in some activities in specific settings. The language occurring in the 

situation involves a number of functions, combining into a plausible segment of 

discourse. The primary purpose of a situational language teaching syllabus is to teach 

the language that occurs in the situation. Examples of situations include:  seeing the 

dentist, complaining to the landlord, buying a book at the bookstore, meeting a new 

student and so on. 

3.17.4.   “A skill based  syllabus”. 

      The content of language teaching is a collection of specific abilities that may play a 

part in using language. Skills are things that people must be able to be competent in a 

language, relatively independently of the situation or setting in which the language use 

can occur. While situational syllabus group works together into an specific setting of 

language use, skill based syllabus group linguistic competences (pronunciation, 

vocabulary, grammar and discourse) together into a generalized types of behavior, such 

as listening to spoken language  for the main idea, writing well formed  paragraphs, 

giving effective oral presentations,  and so on. The primary purpose for skill based 

instruction is to learn the specific language skill. A possible secondary purpose is to 

develop more general competence in the language, learning only incidentally any 

information that may be available while applying the language skill. 
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3.17.5.   “A Task-based syllabus”.   

     The content of the teaching is a series of complex and purposeful tasks that students 

want or need to perform  with the language they are learning. The tasks defined as the 

activities with a purpose other than language learning, but, as in the content-based 

syllabus, the performance of the tasks is approached in a way that is intended to develop 

second language ability. Language learning is subordinate to task performance, and 

language teaching occurs only as the need arises during the performance of a given task.  

Tasks integrate language skills in specific settings of language use. Task based teaching 

differs from situation –based teaching in that while situational teaching  has the goal of 

teaching the specific language  content that occurs (a predefined product), task-based 

teaching  has the goal of teaching students  to draw on resources  to complete some 

piece of work  (a process). The students draw on a variety of language forms, functions, 

and skills often in an individual and unpredictable way, in completing the tasks. Tasks 

that can be used for language learning are, generally the tasks the learners actually have  

to perform in any  case. Examples include:  applying for a job, talking with a social 

worker, getting housing information over the telephone and so on. 

3.17.6.   “A  content-based syllabus”. 

 

      The primary purpose for the instruction is to teach some content of information 

using the language that students are also learning. The students are simultaneously 

language students and students of whatever content is being taught. The subject matter 

is primary, and language teaching occurs incidentally to the content learning. The 

content teaching is not organized around the language teaching, but vice-versa. Content-

based language teaching is concerned with information, while task-based language 

teaching is concerned with communicative and cognitive processes. An example of 

content-based language teaching is a science class taught in the language the students 

need or want to learn, possibly with linguistic adjustment to make the science more 

comprehensible. So based on the information above is that this work is going to be 

developed. 

 

3.18.    Visual aids used in this project 

Table 10. Visual aids and the purpose for each one. 
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VISUAL AID PURPOSE 

Poster  Displays, graphs, charts, drawings, photos and 

more. 

Handout Give to each member of the audience. 

Graph     - bar   - line Shows information over time or compares. 

Chart Shows information organized into a chart. 

Video Use short clips  to show moving images. 

Photographs and drawings Use to enhance an image or concept. 

PowerPoint presentation Use to display multiple images one at a time  

 

 

 

 

Source: Wright, Andrew.2003, p.45 

3.19.    The benefits of using Visual Aids. 

Figure 2. Summary of advantages of using visual aids in a classroom 

 

 

 

 

 

 

 

 

 

Physical  

Mime  

Drama 

ROLE PLAY 
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Individual work 
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Musical  
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Linguistic  

Reading plays 

Visual aids   

Learning English 
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Chapter IV 

 

PROPOSAL DEVELOPMENT 

 
      This work has several activities and pedagogical resources for teaching foreign 

language to children. To teach English at an elementary level to children using VISUAL 

AIDS as a technique, we capture children’s interest for learning English language. In 

this way, we motivated children in the learning process.  

In the syllabus, we have twelve units which are developed according to children’s 

needs. The classes were  carried out from April to November 2016, three hours per day  

and four days a week, each class was  from 14:30 to 17:30. 

 
            In consequence, it is important to underline some benefits that the use  of visual 

aids provided to children in the process of learning English. As well as, emphasize the 

social, emotional, and psychological benefits that learners developed.  In this chapter 

the sequence of        all the activities that were developed in the English extra classes 

will be shown. The main purpose was to reinforce and encourage children to practice 
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English vocabulary into the classroom through visual aids (methodology). All the 

materials used lesson plans, practices, handouts and the activities we have done are 

going to be explained in this chapter, and the results obtained as well. 

 
4. 1.   Length of the project. 

The English course was developed and carried out  during eight months from April 4
th

 

to  November 28
th

 , 2016 in the afternoons from 14:30 to 17:30 four  days a week 

(Monday, Tuesday, Thursday, and Friday)). The teacher’s attendance was monitored by 

the secretary and the principal of the school. (See appendix F). The students were 

evaluated constantly in the four English language skills and the components of the 

language (vocabulary and grammar), because it was important in teaching/learning 

process; thanks to it we noticed students’ weaknesses and strengths; a control  

observation form for each student was created (see appendix F).   

 

     It is important to mention that questionnaires were taken on November 2015; they 

were applied to the headmaster, parents and children, where we found some necessities. 

(See appendix A). 

 
On February 2016 it was a period of organization in the school. So that the diagnostic 

evaluation  was taken on the first week  of March, it was applied to 25 children  to 4
th

 

and 5
th

 primary grades at school; we discovered  the children’s  lack of vocabulary for 

writing a simple  sentence or a phrase; and the oral communication was the same 

because they could not stablish a simple conversation as well.  

      
     At the end of March, before starting the classes, there was a meeting with children’s 

parents for explaining in detail  the purpose of he course. The classes started the first 

week of April.  

 
4.2.     Content. 

      The content of the course was designed according to the English vocabulary  needs 

(through a questionnaire) (See appendix A) Thanks to this evaluation the syllabus was 

designed  and the topics selected contained  general basic  themes  for an elementary 

level. 
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      Likewise, it is important to mention  that language is a valuable instrument  enabling 

people to achieve an effective communication  among them. Therefore, this content 

conveys the syllabus of this course in the following ways.  

 
     The whole syllabus or content has twelve units based on the syllabus presented. Most 

units of the content included general topics for the basic level, such as; introducing 

oneself, numbers, animals, colors, objects in the classroom environment.  

      
     This syllabus proposal was a student-centered design because it was focused on the 

students’ needs. Children became real learners, they had to think rather than simply 

remember. They participated in active tasks which tended to allow for creativity and 

responsibility. It is important to highlight that the lessons were developed according to 

the children’s basic needs of knowledge. And they worked well motivated with some 

gifts and rewards that were given in the developing of the classes. 

 

     The structure of the syllabus referred to grammatical aspects based on basic 

structures of English language, for instance, the verbs in affirmative in simple present, 

interrogative and negative forms, demonstrative articles, and pronouns and so on. 

Therefore, all activities created a positive feedback on students and reinforced their 

English language knowledge. The syllabus has 12 units some units were subdivided in 

order to make a systematic development of each lesson. The syllabus is divided in four 

stages.  

 

4.3.     Description of each stage. 

 

4.3.1. 1
st
 STAGE (FROM APRIL   4TH TO MAY 28

th
) 

     The first Stage (from April 4th to May 28th) comprised the first part of the project, 

including four lessons; Greetings and commands, Alphabet and classroom objects 

and the Numbers. 
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     As we mention above, on November 2015 diagnostic evaluation was taken to the 

headmaster, parents, and students (see appendix A) to know the strengths and weakness 

for reinforcing English language skills. 

      The classes started on April  4
th

   2016; we worked with 20 children  nine of them 

belonged to 4
th

 and eleven  of them to 5
th

  primary  grade; at the beginning they were a 

little bit afraid for that reason we had to break the ice among them; first we made an 

introductory class where we played with the main objective to  socialize among them,  

and we had successful results after the classes, also we started immediately with  flash 

cards in which they had some common instructions   and phrases all those pictures were 

used in all of the classes because they had to memorize them, after that,  we started to 

create some images in order  to students can introduce themselves  and as a result  we 

could know about their likes, dislikes, favorite colors, food,  TV program  and so on. 

      We started to talk with them in “Spanglish” (a mix of Spanish and English language 

at the same time) first because they did not understand lot of English words, we tried to 

get their confidence, they introduced themselves in front of the class using Spanish as a  

vial of communication, the rest had to ask them some question to know better each 

other. They asked questions about their likes, dislikes, favorite color, food, movie, 

music, etc. It was really interesting to know lot of things about students because we 

would be together for eight months. Also it is relevant to mention that from the 

beginning of the classes we used and starting to show all the visual aids materials in 

order to motivate children in this new experience. 

      Well, the first week was important for us because during this we took and 

established the process in which the classes  and the lessons were developed  so we 

provided them the  specific rules, instructions and the methodology  for the activities.  

      Students just have single words of knowledge vocabulary; they used them in very 

simple sentences, just in present tense. In this sense, we started to work immediately 

with the syllabus we designed for them. In the first stage we started working with the 

first four units; each one was subdivided into lessons. They covered: greetings, 

commands, classroom objects 
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At first it was a little bit difficult because the students did not use to listen or even speak 

English language in school classes. We faced up some difficulties as: 

Pronunciation difficulty:  They do not know how to pronounce  some words  because 

they saw it as difficult. 

False cognates difficulty: Children students confused  with the new words and they 

thought that some words can be English in some ways  and in  Spanish was the same  

for example  they understood “Parents as Parientes” but it is not correct in means 

“Padres”. In order to solve this situation we worked with dictionaries.   

Listening difficulty During the first classes students had problems on  listening, teacher 

asked “good afternoon ” they just hesitate  because they did not understand or confused 

some words.  

Writing/grammar difficulties: Students had word order problems, especially with 

adjectives because they wanted to write similar to Spanish. 

E.g. They said: “ color red” (incorrect); Instead of “ red color” (correct). 

      By the time those difficulties were improved, giving them specific material for each 

English skill. The first song  was “Good morning teacher” we chose it because it is 

simple,  and it is for starting an specific class for greeting to the teacher and partners; we 

gave students the lyric handouts  and they had to stick it in their notebooks and that was 

the way in which we started to greet in all of the classes. The songs motivated children 

students because they feel confident and as it is a group activity  they sang  as a class 

without  afraid and confidence.. The songs really helped them to improve their 

communicative competence.  

      In this stage to reinforce everything we learnt we played games as: “Simon Says” to 

review new vocabulary with real classroom objects in group competence; “Don’t Say 

Yes, Don’t Say Not” where the students could practice yes, no questions and other ways 

of answering without mention the words “yes-no We practiced spellings with the new 

letters and all the words that they learned. Talking about the first test, the four English 

skills were covered; the assimilation of the language is shown here: Percentage  of 

progress first evaluation 



85 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

Chart No. 1. First Bimester Evaluation by Skills 

We can observe in this part that most of students made in their tests and exams 

satisfactory because this is the first period of evaluation and in the next months they are 

going to do it better. We have to clear up that the first evaluation was based on the 

vocabulary.  

 

Chart No.  2. First  Stage Evaluation by Scores 
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The chart shows the percentage  acquired in the program  of evaluating by scores  

over 100 points 

 

 

 

 

 

 

 

 

 

 

In this evaluation different aspects were taken such as participation, homework, written 

tests and exams, and it is observed that most of the students got very good scores. 

 

4.3.2.    2
nd

 STAGE (FROM  JUNE 2
nd

   TO  JULY26
th

 ). 

     This  stage started on June until July; in this stage the problems were disappearing 

little by little; the lessons we taught  were: Animals  (wild and farm), Clothes and 

colors, Family members and the parts of the house.  

     The problems we had at the first stage continued disappearing, the students were 

getting new vocabulary day by day, in this stage; we used  visual aids more than before  

all the things and lessons  that we learned were taught  with pictures ,  posters, cards  

and so on; in the part of the clothes for example we used “mariquitas”(paper clothes ) it 

was really funny because they cut and glue  and started to learn the names of the 

clothes, and also they relationated with the specific colors. In the family members they 

had a big house in a paper and started to put the parts of the house. 

Chart  No. 3. Second bimester Evaluation by Skills 
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The chart shows the percentage acquired in the progress of practicing  the four  

skills in the classes. 

     This chart shows the scores have improved because they had excellent results  in 

comparison with the first bimester part, and this scores are going to be improved in the 

final bimester because the students were really motivated and they were learning better, 

we can observe that there were a clear improvement during the teaching process this 

second evaluation as we said before was based on vocabulary. If we compare this chart 

with the previous one, notice that we got satisfactory and better results, because the 

percentage of excellence was a little bit high and the students who needed help were 

fewer.  

Chart No. 4. Second bimester Evaluation by Scores 

 

     We were really happy with this result as the headmaster, students, and obviously 

their parents. At the end they were really satisfactory to have taken the English classes.  
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     We consider getting progress in a foreign language, learners needed to be able to 

understand what they are listening and speaking; reading and writing skills. The input 

must be comprehensible in order to be useful and meaningful to the learner and help 

with the acquisition of vocabulary. It is one of the most important components in 

learning a foreign language. Students need to learn new word, phrases, vocabulary is as 

equally important as grammar in learning a foreign language. Learners need multiple 

encounters with words.  

      For the teacher it is important to keep motivated with the activities to maintain 

student interest. The goal of these activities is to increase desire towards the target 

language. Students learnt better when they have the feeling that they are making 

progress. This happens when the atmosphere in the classroom (contextualization with 

visual, pictures and so on) facilitates it.  

4.3.3.    3
rd

 STAGE (FROM AUGUST 4
TH

 TO SEPTEMBER  28
TH

   ) 

This  stage covered the third part of the project, including three lessons: days of the 

week and months of the year,  fruits and vegetables and our  body. 

      In this stage we continued working with the same number of students as at the first 

stage something satisfactory for us. In this stage we worked as the previous ones and 

here we have what we have thought at the beginning: “not just simple sentences, they 

know the simple sentences in present (in negative, interrogative and affirmative), their 

vocabulary improved  because they already can express themselves  with simple 

sentences. 

      This  stage was important because we were almost at the end of the project, we will 

know the results from our objectives. In this  stage we did not have much problems with 

the contests; the students assimilated English language well. They lost fear,  they felt 

confidence  and they liked the English classes ; classroom was well contextualized with 

pictures and images  and that was nice because if students  did not remember some 

words, phrases  or sentences they remembered them with the help of visual aids,  

because they relationated the image with the meaning  of the word and the 

pronunciation  was practiced as well, they were always talking; not as  advanced 
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students   but their speaking was improving comparing with the first months of the 

project.  

       The pictures we used  were constantly  every lesson we started with images, charts, 

flash cards, etc. and they were also used  some  competences and games  that was in 

pairs or sometimes in groups because  they needed help and the partners always helped  

among  themselves. They also created some stories  and tales using visuals  they started 

to put in order the sequence first, then they started to tell it in English language and  

they used their imagination to create  some simple sentences. 

Chart No. 5.  Third bimester Evaluation by Skills 

 

 

 

 

 

 

 

 

Chart 6. Third Bimester Evaluation by Scores 
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We were really happy with this result as the headmaster, students, and obviously their 

parents.  

4.3.4.    4
th

  STAGE (FROM OCTOBER  5
TH

 TO NOVEMBER  26
TH

   ) 

      This  stage covered  the last part of the project  and the last units of the syllabus: 

Prepositions in on at, Simple present tense of the verb to be and the final oral 

presentation. 

     At this time students used the language  as much as possible and it was satisfactory 

for me  because they could speak in English (not as advanced students) but their level 

was appropriate  for them . We mean in the 1
st
, 2

nd
, and in  3

rd
 stage we had great 

experiences  we did not have much problems instead we had great results, maybe 

because we had a  well motivated  group of students; who always showed us interest, 

and overall  the visual aids  were used for them  not only for the classes in the afternoon, 

they gave time at home too, with the readings and homeworks and with the other 

subjects at school.  

     It is necessary to remark that 18 students finished the classes; two had to drop out for 

familiar problems. The rest of students did not fail any subject in schooling during the 

classes; for that reason the principle was happy with the classes. As part of the last 

evaluation students prepared an exposition  and presentation in which students 

presented all that they learnt  introducing themselves with complete information and 

each student  also made an exposition in which they explained an specific topic for 

example the body, house , family and so on (see appendix E). At the end the principal 

congratulated us for our work during the nine  months as well as the parents, and our 

dear students too. As a final comment to this stage we can say that the students were 

who really noticed their progress in the four English skills. Some of them at the 

beginning did not even how to write father they wrote “fader”, or did not how to 

organize/write their ideas, at the end they were able to write what they wanted using 

appropriately grammar structures focused at an elementary  level.  

     This chart shows that the students improved in a notable way because as you can see 

the 70% of the students got excellent results and it is a satisfactory number for the 

teacher.  
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     We consider getting progress in a foreign language, learners need to be able to 

understand what they are listening and speaking; reading and writing skills. The input 

must be comprehensible in order to be useful and meaningful to the learner and help 

with the acquisition of vocabulary. It is one of the most important components in 

learning a foreign language. Students need to learn new word, phrases, vocabulary is as 

equally important as grammar in learning a foreign language. Learners need multiple 

encounters with words.  

      For the teacher it is important to keep motivated with the activities to maintain 

students interest. The goal of these activities is to increase desire towards the target 

language. Students learnt better when they have the feeling that they are making 

progress. This happens when the atmosphere in the classroom (contextualization with 

visual, pictures and so on) facilitated it. 

Chart 7. General and Final Evaluation by Skills 

 
Chart 8. General and Final Evaluation by Scores 
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     At this final stage, it is considered well results and the process of learning was going 

on because the problems were solved, and students could have a very nice conversation 

in English language. 

     To get the progress in a foreign language, learners need to be able  to understand 

what they listen, read, write or speak, the input must be comprehensible  in order to 

useful and meaningful  to the learner.  For the teacher is really important  to maintain 

the students motivated. Each activity goal was to increase  the new vocabulary; students 

learn better when they feel they are making progress, and it happens when the 

environment and the atmosphere  in the classroom are according to their needs and 

interest. In order to have a good atmosphere  we created different activities, one of the 

was contextualization (see Appendix E) 

 

 

 

1st trimester

2nd trimester

3th trimester
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

5.1   Conclusion. 
 

    It is important to remember  that this guided  work has been done  to teach, help  and 

motivate children  to  4
th

 and 5
th

 primary  grade  students from Centro Educativo 

Cristiano Shalom  in El Alto city, in order to    practice  and improve communicative 

process in teaching English   to an elementary level  through visual aids and activities   

 

     Talking about motivation according to (Ur, Penny, Marion Williams&Wright, 1996, 

p.66) “… motivation is usually defined as something get energizes  and directs 

behavior…” Based on the authors’ motivation concept, we can summarize that it is 

really true, if you have motivated classes  the results are going to benefit students and 

the teacher as well.   

 

     So, working with  motivated children was a very nice and good experience because 

they presented some characteristics for instance they were cooperative, they liked to 

read and write they enjoyed the new things and expected always for more and they were 

curious as well, they liked to experiment new things, so we had to be patient for them 

and always answered them their questions and interrogates. 

 

     Working with visual aids was the main  purpose  of  this work and  we wanted to 

discover  the advantages  and why not the disadvantages using this technique in the 

learning and teaching a foreign language   process; in this case it was  English, But,  

what was our theory  for supporting this assumption, here we have one: 

(Doff, Adrian.2005.p.35) “…teacher needs to have a wide range  of resources in the 

classroom  for his/her students’ development  in the learning process, and these 

resources must include pictures, cards, posters and all material needed…the things that  

we see  have an enormous  importance  in affecting and giving information…” 

 

     So, both assumptions are correct visual elements are, in this way, a very good reason  

in order to motivate students  to interact  with the foreign language  because they can 
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clearly “see the language”  in use my means in meaningful elements which call their 

attention, and at the same time  motivate them to use the language in different ways. 

  

     Thus, the results are true,   as a personal opinion the results may be also applied to 

other subjects as well  and also  students  who study in different ages or grades (young 

teenagers or adults) This work has been done to offer new ideas  and techniques for 

helping Bolivian children through visual aids and activities  as a technique. Also, it 

fostered student’s imagination and improved communication and creativity. Therefore, 

at the end of the project we achieved our main goal. 

  

     In order to deal with our specific objective, the syllabus was designed with twelve 

lessons that were developed according to the students needs, they were also developed 

for helping teacher  to have an specific goal and  guide  to continue  the lessons,  and for 

students it was for practicing mainly   vocabulary, speaking, pronunciation and writing 

as well. This showed us how a language can be used for fun while playing some games 

through visual aids. 

 

     The next specific objective was to create materials for using in the classroom in 

order to accomplish the objective, children made their own cards, pictures maps and we 

use them in the classes every day. It was a high level of motivation; they enjoyed 

working together, helping and supporting, each other. It was the most communicative 

activities which encouraged children’s interaction in the classroom. It is also important 

to mention that we designed some worksheets and flashcards for teaching vocabulary as 

well.  

 

     All the materials that we   have could be used in the development of the project 

because in some parts we worked with muppets as well and they started to play with 

them in order to create short conversations and dialogues, they also described them 

color material, characteristics and so on, it was motivated  and fun for them. 
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     Music also played an important role not just for children even for adults or teenagers 

they liked and enjoyed all the listening activities that we had because it was the 

beginning of speaking and pronouncing  the English words without fear or shyness. 

 

      We provided students with useful vocabulary for communicating. That made the 

students’ learning activities more useful, motivating and meaningful as a pedagogical 

resource in English language and the proposed activities improved the students’ 

vocabulary. Besides, since they were doing the activity together, they became more 

active at speaking. The implementation of the speaking class by using  visual aids  was 

generally successful in improving teaching of English speaking skills  and students’ 

involvement because they learnt new vocabulary. 

 

     Finally, it is important to say that the use of visual aids and activities as a 

pedagogical tool fostered student’s imagination and improved communication and 

creativity. Because, it was incredible when we use the aids, most of the students started 

to communicate slowly later the vocabulary increased and the process of 

communication was improving day by day.  Because they used visual aids and they   

helped them in mastering vocabulary. Moreover,  visual aids  increased the students’ 

motivation in learning English and they understood that this kind of activity was 

necessary for them and they expected for  using  these visuals should be done regularly 

and continuously not just for English,  so for other subjects as well. 

 

     Gaming is also important because it is a technique that was used by the teacher in 

order to get children’ attention and it was not just gaming, so rewarding also has 

importance in order to maintain the class well motivated. 

 

     As a final conclusion we can say that we got  satisfactory results, our objectives  

purposed at the beginning  of the project  were all covered having everybody happy 

(children, principal and even parents) However, at the end  children and parents were a 

little bit sad because they  wanted to continue with the classes, through their reactions 

we noticed and realized  that we made a good job  because they changed their way of 
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thinking that English is difficult, so they considered that English is interesting and fun, 

so all of these aspects made us feel happy. 

 

 
5.2.  Achieved indicators. 

 

     In this part we explained the achieved indicators in language skills, in terms of oral 

and written achievement tests.  

 
     The students not only learned English vocabulary, but they also reinforced and 

learned important basic knowledge about their mother tongue.  

Through-out the course students achieved the stated objectives.  

 

 Students learnt the new basic vocabulary for an English Class. 

 They discriminated in the English and Spanish  sounds and vowels. 

 They learnt as well to count  in English.  

 They learnt to name and recognize the colors in both languages. (thanks to the 

clothes)  

 They learnt to name the animals (wild and farm) in English. 

 They learnt  English vocabulary related with fruits and vegetables.  

 They learnt to name the members of the family and the parts of the house. 

 Visual aids helped students to establish the English classes in order to improve 

their vocabulary in the classes. 

 With the help of these visual aids and activities students learnt English language 

constantly with cooperation and interaction among them. 

     At the beginning of the project children were a little bit shy and fear but later it 

disappeared because they started to get in confidence. Then, children   were really well 
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motivated in the classes because the method was nice and interesting for them, due to 

that they always waited for more and  they liked  and enjoyed what they saw or watched 

(if we worked with a video). And the environment also was appropriate for them 

because the classroom was well prepared we always worked with images and at the end 

of the classes we stuck them for remembering all the words, expressions  and new 

vocabulary that the teacher used in every lessons and activities, the high level of 

motivation was constantly in the classroom and the students’ cooperation as well as  

helped me  every day.   

     Another important aspect that we noticed was: children  at the beginning  also were a 

little bit selfish they did not like to work in pairs or groups or sometimes they preferred 

to work with an specific friend not with others,  or in some cases girls  did not like to 

work with boys or  vice versa, so  with the process of the English classes it was broken, 

it was incredible when students  started to work and collaborate as a one  class or group, 

it was satisfactory for   me. For me, as the teacher it was an unforgettable experience to 

remember and never  forget because to share with  children were  nice  and it was a very 

good  and fun . 

5.3.     Results. 

     The first point to note here is that visuals aids and techniques gave a positive impact 

on young language learners, which was noted in regard to their motivation.  

      
The using of these visual aids and activities can be adapted in the curriculum not just for 

English so for other subjects as well and also they can be used and adapted for all ages.  

Thus, using   visual was a powerful motivator for them in the learning process, the 

activities stimulate the brain to be always well prepared  and ready to communicate 

between them in every situation. In other words, this technique facilitated a flexible 

management of the course, allowing time and space for a qualitative development. 

  
All of these results can be summarized in this way: 

 
 Visual aid materials made an impact on  the students result learning because 

they are new for them. 
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 Children did not cooperate learning because they show inhibition and 

reluctance to participate, but now it is solved because they learnt  to 

cooperate each other. 

 Embarrassment is a difficulty in the process, but it was accomplished with 

some activities. 

 Communicative activities contribute to solve each difficulty. Children at the 

beginning feel afraid of the language, they consider it as very difficult, but 

with the classes, English became as an instrument for communication. It was 

funny and entertained. 

 The using of this visual aids and activities can be adapted to the curricula not 

just for English, for other subjects as well, and they can be used and adapted 

for all ages. 

 Visual aids are very motivating for students in  learning process, the 

activities stimulate the  students’ brain  to be aware and ready to 

communicate with others. 

 This technique facilitate a flexible management  of the course, allowing time 

and space  for a qualitative development. 

 
5.4.     Recommendations.  

     Based on the conclusions above, the following suggestions are offered:  

     First, the use of visual aids   and activities should be maintained frequently and 

recommended to the English teachers, especially when they are teaching children in 

different ages in order to attract their motivation and attention in learning English 

process and in order to change the traditional way of education in Bolivia.  

 

     Second, a teacher should be clever in creating a conducive situation, (we as teachers 

have to be more creative)  and  apply other teaching strategies so that the class becomes  

more interested, and we can maintain the level of enthusiasm. Teachers should be clever 

in creating a conductive situation, they have to apply other teaching strategies so that 

the class becomes alive. Hopefully, there would be further studies on teaching English 

using visual aids.  
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     As a third recommendation we can mention that these activities related with visuals 

can be used not just for English  teaching  so for other subjects as well, and important 

aspect is not just for children they could give us We encourage everybody who teaches 

to use the visual aids and activities as a tool to teach English as a foreign language, at 

the same time other strategies that we mention before to improve English skills.  

 

     We really hope that this project can help people who work with teaching English in 

schools or institutions to know other techniques for teaching in order to feel better and 

more satisfactory with the results. The English teachers can apply those media that can 

support the teaching-learning process so that the students will be more interested in 

learning English. Besides, it is necessary for the English teachers to implement various 

kinds of speaking activities which enable the students to produce the language good 

results with teenagers and why not adults too. 

 

     In addition, the use of appropriate teaching material supported the directed activities, 

and a variety of different kinds of topics helped at the same time to keep the level of 

enthusiasm for discovering the new language and improving the student ‟ linguistic 

skills”. 

  
     Although this project was based on visual aids there were some activities that really 

were more motivated that others  and this project used a list with the most commonly 

visual aids resources, so  this aspect is explained  as follows: 
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Table No.11. Observation process card 

Activity Objective Observations 

  Good  Very good Excellent 

Pictures   To get students’ 

attention 

    

Posters  To contextualize the 

classroom 

    

Muppets and 

toys 

 To motivate students for 

increasing the new 

vocabulary 

    

Stickers   To describe each sticker 

in order to improve new 

vocabulary 

    

Postcards  To have personal 

information 

    

Flashcards  To help learning new 

vocabulary 

    

Word 

calendars 

 To know new words     

Graphics  To summarize some 

readings 

    

Picture books  To increase vocabulary     

Board drawing  To help with the vocabulary.     

Gestures  To get feedback     

Television  To entertain      

Videos  To practice speaking     
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Source: by my own according to the process of observation in  

 the development of the classes. 

 
     So according to the chart  the activities that created more impact  in children were 

pictures, posters, pictures books, muppets and toys and   videos, it is advised and 

recommended   to create  and provide more materials related to these ones, because 

children enjoy better when they have these activities, also the chart shows when we 

worked with some stickers for describing them it was motivated for them and also the 

stickers worked as rewards because children felt more motivated when they were 

rewarded. 
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CUESTIONARIO DE ENTREVISTA  

AL DIRECTOR 

Unidad Educativa  ...........................................................................................................  

Fecha  .............................................................................................................................  

1.- ¿Desde qué curso se dicta la materia de inglés en la Unidad Educativa? 

R______________________________________________________________ 

2.- ¿Cuántas horas académicas tiene designada a la materia de Ingles? 

R._____________________________________________________________ 

3.- ¿Considera suficiente la carga horaria asignada a la materia de inglés? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  

4.- ¿La institución cuenta con equipo de audio para la asignatura de inglés? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  

5.- ¿La institución tiene un ambiente o un laboratorio asignado para la materia 
de Ingles? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  

6.-¿Alguna vez la Unidad Educativa ha sido visitada por extranjeros 
americanos de habla inglesa para motivar la materia de inglés? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  

 ¿El profesor de la materia de inglés es:? 

a) Normalista  
b) Lingüista  
c) Estudio en el CBA 
d) Otros  ......................................................................................................................  
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CUESTIONARIO DE ENTREVISTA  

A LOS ESTUDIANTES  

Unidad Educativa  ...........................................................................................................  

Fecha  .............................................................................................................................  

Curso ..............................................................................................................................  

1.- ¿Desde qué curso estás estudiando en la Unidad Educativa? 

R._____________________________________________________________ 

2.- ¿Te gusta la materia de inglés? ¿Por qué? 

R. 

 SI a) Es importante  NO a) Es Difícil  

  b) Es necesario   b) No es Necesario  

  c) Es interesante   c) No entiendo  

3.- ¿Crees que el tiempo asignado a la materia de inglés es suficiente para tu 
aprendizaje? 

a) Si                                                  b) No 

¿Por qué?_______________________________________________________ 

4.- ¿Te gustaría poder comunicarte con otras personas en inglés? 

a) Si                                                  b) No 

¿Por qué?  ...............................................................................................................  

5.- ¿Te gusta el libro texto que actualmente usas? 

a) Si                                                  b) No 

¿Por qué? .......................................................................................................................  

6.- ¿Crees que las canciones en inglés te ayudan a aprender el idioma? 

a) Si                                                  b) No  

c) No sé 

7.- ¿Crees que aprenderías mejor el idioma inglés con ayudas visuales 
(imágenes, cuadros, fotos, tarjetas, etc)? 

a) Si                                                    b) No 

¿Por qué? .......................................................................................................................  

8.- ¿te gustaría tener clases de inglés por las tardes? 

a) Si                                                     b) No 
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Pregunta 1 ¿Desde qué curso estudias en la Unidad Educativa? 

 

 

 

 

Pregunta 2 ¿Te gusta la materia de inglés? 

Si 
60% 

No 
30% 

No sabe 
10% 

¿Desde qué 
curso 

estudias en 
al Unidad 

Educativa?; 
0 

; 0 

Kinder 
60% 

Segundo 
30% 

Tercero 
10% 
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Pregunta 3 ¿Te gusta aprender a través de cuadros, imágenes o fotos? 

 

 

Pregunta 4 ¿Te gustaría pasar clases extras de inglés por las tardes? 

 

 

 

Si 
50% 

No 
10% 

NO sabe 
40% 

Si 
80% 

No 
10% 

NO sabe 
10% 
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CUESTIONARIO A LOS PADRES  

 

A LOS PADRES 

Unidad Educativa  ...........................................................................................................  

Fecha  .............................................................................................................................  

Curso ..............................................................................................................................  

1.- ¿Cuál es su ocupación actual? 

R .....................................................................................................................................  

2.- ¿Cuál es su lengua materna? 

a) Castellano  

b) Aymara  

c) Quechua  

d) Otros ...............................................................................................................................  

3.- ¿Considera importante que su hijo/a aprenda el idioma inglés desde el nivel 

inicial? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  

4.- ¿Le gustaría que su hijo/a pueda aprender a hablar el inglés con clases 

extras por la tarde? 

a) Si  

b) No 

¿Por qué? .......................................................................................................................  
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Pregunta 1 ¿Cuál es su ocupación actual? 

 

 

Pregunta 2 ¿Cuál es su lengua materna? 

Negociante 
50% 

Profesional 
40% 

Otro 
10% 

Castellano  
90% 

Aymara 
10% 

Otro 
0% 
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Diagnostic Evaluation 

Name:________________________________  ________________ 

Grade:_________________________________________________ 

I. VOCABULARY  

a)  Une con una línea cada palabra con la imagen  

a) eat breakfast     b) read a book     c) brush my teeth      d) play soccer     e) sleep 

 

 

 

 

 

 

 

 

 

 

 

 

 b) Pinta los dibujos con el color adecuado como se te indica  
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II. GRAMMAR  
 

a) Responde a las siguientes pregutas  

What is your name? ……………………………………………… 

What do you do? ……..………….…… ………………………… 

How are you? …………………….……………………………… 

Nice to meet you…………………..…………………….………..  
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b)  Une con una línea el significado de cada pronombre personal 
 

 I       ellos o ellas 

 You        yo 

 He        esto 

 She        nosotros 

 It        tu 

 We       ella 

 You       el 

 They       ustedes 

 

II. READING 

Lee las partes de la casa y completa los recuadros 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

III. WRITING Escribe con la información necesaria 
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Table No. 7 Results obtained at diagnostic evaluation 
 

 

 

The results show  that most of the children needed help because they had some 

problems with grammar and vocabulary  

 

Satisfactory  
20% 

need help 
 40% 

very good 
25% 

excellent 
15% 
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SAMPLE OF A LESSON 

PLAN AND  

SONG ACTIVITIES  
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LESSON PLAN No. 2 

Lesson plan  

School: Shalom Educational Center   . Course 4rd and 5ht primary 

Time: three hours       topic: the English alphabet  

Functional objective:      Linguistic objectives: 

- To identify  and pronounce the  English alphabet .   - To spell words correctly 
-        - To identify pictures and images 
 

Stage time objectives Interaction Skills Vocabulary Staging Materials Outcomes 

Lead 

in 

5 min To make  students 

practice greetings 

and commands 

T-Ss Speaking 

and listening 

Greetings 

related to the 

afternoon. 

(hello, good 

afternoon) 

T greet to the Ss and ask how they  feel 

today   to three or four Ss. 

Visual aids  - To know their 

day 

Pre-

task 

20 

min 

To practice 

listening. 

 

T-Ss  Listening 

and 

speaking 

 Alphabet  Teacher (T) introduces the English 

alphabet  using radio or Cd . 

 Students (Ss) memorize them 

 T makes practicing as a whole 

class 

 Ss practice pronunciation and 

memorize it. 

Radio Cd  

Full color 

chalks and 

markers   

- Introduce the 

pronunciation 

Task  1 hour 

and 

45 

min 

To introduce new 

words 

T/Ss  Writing  Words with 

the letters of 

the alphabet 

 T teaches the English vocabulary  

joining each letter with an specific 

word (A for apple, B for banana)  

through flash cards  and writing 

examples on the board. And then T 

asks Ss if they have understood 

(25 min). 

Flash cards 

(exercises) 

 

 

- To use and 

relationate the 

letter with the 

object 
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 Ss answer and ask question about 

the topic. 

 T gives Ss pictures and images  for 

recognizing the letter and the 

object. 

 Ss  identify the correct picture  and 

start to  spell the words (45 min)  

 T supervises the learners during 

the process. 

 T gives some handouts for spelling  

and completing exercises and they 

work in pairs.(15 min) 

 T collects the homework and 

correct with students some 

exercises to notice their probable 

mistakes, if not T congratulates 

them. (15 min) 

 T and Ss listen again the recording 

in order to reinforce the correct 

pronunciation 

 

 

Handout  

Flash cards 

Cd or tape 

Post-

task 

30 

min 

 T/Ss  Speaking    T divides the class into two groups 

and gives each one an envelope 

with unscramble cut out simple 

words, and asks the Ss to order the 

sentences in a competitive activity. 

  Ss open the envelope and work in 

groups in order to be the winners. Then 

Ss put their simple words on the desk. 

T corrects them and points the winner 

Envelope 

with cut out 

words. 

To practice the 

lesson 
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T gives Ss homework for the next day. 
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LISTENING   ACTIVITY     No.  1 

Good morning teacher 

I. Pre- listening. 

Look at the pictures and describe them in brief 

 

II. While listening. 

Listen to the song and fill in the blanks with the correct word 

a) Teacher     b)    morning       c) good    d)  you 

 

___________  morning teacher 

Good ______________         ____________ 

How are ________ 

  Very nice thank you,  

very nice thank you 

How are ________ 

III. Post- listening 

Write the meaning of the words in Spanish 

 

Good morning_________________ 

Teacher_____________________ 

How are you____________________ 
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LISTENING   ACTIVITY     No.  2 

ABC THE ALPHABET SONG 

I. Pre- listening. 

Make a brief description of the letters in Spanish and English 

 

II. Identify the letters in English 

A,     B,      C,     D,     E,      F,      G,        

H,       I,       J,       K,      L,      M,       N,   O, 

      P,       Q,       R,       S,       T,   

     U,       V,       W ,       X,      Y     AND       Z 

Now I know my ABC  

Next time would you sing with me 

 

 

III. Spell these words in English 

Pencil      P – E – N – C – I  - L 

Eraser      E – R – A – S – E –R 

Ruler      R – U – L – E – R 
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LISTENING   ACTIVITY     No.3   

ANIMALS SONG 

I. Pre- listening. 

Make a brief description of the animals in Spanish and English 

 

 

 

II. Listen to the song and complete the spaces. 

 

The___________went in two by two hurra, hurra 

The _____________went in two by two hurra, hurra 

The __________ went in order to say  

They were all went to the ______ 

Just to get out of the _________ 

 

 

III. Now sing the complete song. 
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LISTENING   ACTIVITY     No.  4 

ABC THE ALPHABET SONG 

 

I. Pre- listening. 

Make a brief description of the letters in Spanish and English 

 

 

 

 

II. Complete the spaces with the correct words. 

A is for_________, B is for_______________. 

C is for __________ d is for dice 

All the letters come around  

And start to  go round 

This is the way  to ______ and say  

The alphabet went down again 

III. Now copy the song in your notebooks  
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LISTENING   ACTIVITY     No.  5 

THE COLORS SONG 

I. Pre- listening. 

Make a brief description of the colors in your clothes and in 

your classroom 

 

 

 

II. Now listen to the song and identify the new vocabulary 

 

Red, red beautiful red, yellow, yellow, nice and fellow 

Blue, blue, who are you? 

Black, black dark as night. 

Pink and pink as lady think 

All the colors went in me all the colors try of me 

 

III. Choose the words that you don’t understand and work with the 

vocabulary with the teacher 
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LISTENING   ACTIVITY     No.  6 

THE FRUITS SONG 

I. Pre- listening. 

Describe the fruits you like best. 

 

 

 

II. Read the song related to the fruits. 

Apple apple, nice and delicious 

Watermelon is big as ambitious, pear pear yellow pear, 

Can you give me one in a year 

Orange orange ready as time 

I like he juice once in a while. 

 

III. Try to pronounce the song as fast as possible. 
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LISTENING   ACTIVITY     No.  7  New vocabulary song Listen to the song and 

join with lines the drawing with the correct word. 

 

 

 



128 

LISTENING   ACTIVITY     No.  8 

THE NUMBERS SONG 

Identify the numbers  and sing the song 
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EVALUATIONS  

AND  

EXAMS 
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Evaluation No. 1 

Name:_________________________________________________________ 

Grade:____________________________Date_________________________ 

I. LISTENING. 

Listen to the dialogue and answer the questions. 

 

1.- What’s the teacher’s name? 

      …………………………………………. 

 

2.- What’s  the name of the school? 

       …………………………………………... 

 

3.- What color is the school? 

      …………………………………………… 

 

II. GRAMMAR. 

 

a) Complete the sentences with the correct word 

 

1. -  What _______ your name? 

 

2. - What color ______ the school? 

 

3. - Where ________your pencils? 

 

4. - What ________your address? 

 

5. - What ______ your occupation? 

 

b) Write questions for the following answers? 

 

1…………………………………? 

          

My name is Mary. 

 

2…………………………………? 

          

My address is Antofagasta Avenue No. 27 Villa Dolores neighborhood. 

 

3 …………………………………? 

          

I am an English student. 
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III. READING 

1. - Read the text 

 

Hello my name is Mary, I am an English student at Shalom Educational Center, I live in 

Villa Dolores neighborhood  with my family. I study English in my school and I like it, I 

want to be a doctor because I love people and children. My telephone number is 

2918795. Thank you 

 

2. - Answer to the questions  

      a)    What’s her name? 

                          _________________________________________ 

 

b) What’s her telephone number? 

                           _________________________________________ 

 

c) Where does she study? 

__________________________________________ 

 

IV. VOCABULARY. 

 

V. WRITING. 

 Write about yourself in simple sentences 
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Evaluation No. 2 

Name:________________________________________________ 

Grade:____________________________Date________________________ 

I. LISTENING. 

Listen to the  song and complete the body parts 

 

 

 
 

II. GRAMMAR. 

 

a) Complete the sentences with the correct following  words. 

  Am     is      are     can 

 

1. -  I _______  and English students ? 

 

2. – My friends_______ Peter , Ann and Charles? 

 

3. – Your address_________ in Villa Copacabana? 

 

4. – Mu mother and father ____________play the piano? 

 

5. – Mary _______ very good in English? 

 

 

 

 

 

http://www.eslkidslab.com/worksheets/body/bodyparts.pdf


133 

III. READING 

 

1. - Read the text 

 

Hi , my name is Marc and I live in Cochabamba on the principal street. I go to the school 

and I am in the fifth level of primary, I practice sports football soccer and basketball. I 

live with my parents  in  a big house with a pool and a big yard, I love my house. Every 

weekend  I go to the forest with my family or sometimes with my friends,  I have many 

friends at my school they like sports too. I study English because I like it and you? Do 

you study English too? Can you write me ? 

 

2. - Answer to the questions  

 

a) What’s his name? 

_________________________________________ 

 

b) What sports does he practice? 

________________________________________ 

 

c) Where  is he from? 

 

IV. VOCABULARY. 

 
 

V. WRITING. 

 Write a similar paragraph to the reading about yourself 
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Evaluation No. 3 

Name:________________________________________________     

Grade:____________________________Date________________ 

I. LISTENING.  

Listen to the  song and complete the body parts 
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I. GRAMMAR. 

 

b) Complete the sentences with the help of the text above. 

  Am     is      are     can 

 

1. – My name is _____________________ 

 

2. – I ______ to school to a little village in England 

 

3. – My father _____ a soldier, he ______ very brave. 

 

4. – My brother______6 and he _____very funny. 

 

5. – My mother _______ a shop assistant 

 

 

 

a) WRITING. 

 Write a paragraph about yourself (try to write complete information). 
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APPENDIX 

D 

HANDOUTS, AND     

EXTRA MATERIAL  
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1.- Important questions and answers and some verbs  

https://www.google.es/url?url=https://www.teachingenglish.org.uk/teaching-kids&rct=j&frm=1&q=&esrc=s&sa=U&ved=0ahUKEwjqjKr_r_vbAhWD3YMKHahQBp0QwW4IFTAA&usg=AOvVaw25DUD7FlidTDLEJjgl95MV
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2.- Images to increase vocabulary 
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142 

3.- This exercise was created for spelling new words  

 

 

 

4.- Images with numbers and  their respective quantities  
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5.- The pictures for the lesson of animals (students have different activities for this 

pictures including describing using different adjectives) 
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6.- Material used for describing colors  and the relationship with the objects. 
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7.-  Pictures for working the family members 

 

8.-  Learning the parts of the house   
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9.- Introducing the days od the week and working with the pronunciation. 
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10.-  Activity for identifying the fruits and vegetables, and working with their names in 

English 
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11.- Parts of the body  
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12.-  Prepositions of place (working with the location of different objects  in the 

classroom) 
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APPENDIX 

E 
 

CONTEXTUALIZATION 

OF  

THE CLASSROOM  

AND STUDENTS’ LAST 

DEMONSTRATION   
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CONTEXTUALIZATION OF THE CLASSROOM 

Students had to join the words 

 

 

 

 

 

 

 

 

The introduction for our body 

Teacher put it on the wall  of the classroom  and this what their body  has to do in the 

classes 
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Wh_ questions 

Students have to identify the use of each word. 

 

Verb exercise 

Students had to add –ing to the verbs when we worked  with the present progressive 

tense 

 

 

 

 

 

The time 
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This clock was on the wall and every day we practiced the questions 
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Students’ last demonstration 
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APPENDIX 

F 

CEC SHALOM SCHOOL 

STUDENTS’ PARTICIPATION CARD   

AND  

TEACHER’S CONTROL ASSISTANCE 



163 

C.E.C. Shalom School

 

       VISTA FRONTAL DEL CENTRO EDUCATIVO CRISTIANO “SHALOM” 

 

DESFILES 
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STUDENTS’ PARTICIPATION CARD 
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TEACHER’S CONTROL ASSISTANCE 
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