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RESUMEN 

Para la elaboración del presente trabajo primeramente fue necesario realizar el análisis FODA 

(Fortalezas, Oportunidades, Debilidades y Amenazas), cuyos resultados nos permitieron 

identificar los problemas y las necesidades del proyecto. Para asegurar el éxito del trabajo se 

administró una herramienta de diagnóstico para conocer el nivel de inglés de los estudiantes. La 

prueba de diagnóstico permitió identificar las habilidades de aprendizaje y los problemas de 

habilidades secundarias para estudiantes de nivel básico e intermedio de la Escuela de Idiomas 

de la Armada Boliviana (EIAB). Una vez que se analizaron los resultados, se encontró que los 

estudiantes presentaron una significativa falta de vocabulario y dificultades para hablar y 

escuchar (comunicación oral). Estos dos aspectos son esenciales a la hora de adquirir un segundo 

idioma. 

Después del diagnóstico, se elaboró una propuesta basada en esos resultados de acuerdo a un 

marco teórico. La propuesta se basa en planes de lecciones, un plan de estudios y material 

complementario tales como las tarjetas “Realia y Superhero”. Para ver la efectividad del 

presente trabajo supervisado, se utilizó una prueba escrita y una prueba oral como instrumento 

de evaluación para cada nivel. Esos instrumentos se utilizaron al principio y al final de la 

implementación de la propuesta para medir el progreso del aprendizaje en las habilidades que 

las actividades lograron mejorar. Además, también se implementó un plan de estudios orientado 

a recopilar información constantemente después de cada clase con el objeto de conocer los 

principales problemas de los alumnos en las áreas de comprensión auditiva, expresión oral y 

vocabulario. Sobre la base de esa información, se crearon más planes de lecciones y materiales 

complementarios. En conclusión, los objetivos fueron cumplidos con satisfacción, resolviendo 

los problemas de la institución a partir la implementación de la propuesta: 

Palabras clave: Realia y Tarjetas de Superhéroes, Escuela de Idiomas de la Armada 

Boliviana, Vocabulario, Habla y Escritura de inglés. 
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ABSTRACT 

To prepare for this work, it was necessary to carry out the SWOT analysis (Strengths, 

Weaknesses Opportunities, and Threats), the results allowed us to identify the problems and 

needs of the project. The Supervised Work project represents a proposal to solve the problems 

and satisfy the identified needs. To guarantee the success of the project, a diagnostic tool was 

administered to determine the student's level of English. The diagnostic test helped us to identify 

the main learning skills and secondary skill problems for students of basic and intermediate level 

of the Escuela de Idiomas de la Armada Boliviana  (EIAB) [Bolivian Navy Language School]. 

Once the results were analyzed, we found that students experienced a lack of vocabulary and 

difficulties in speaking and listening (oral communication). These two aspects are essential 

when acquiring a second language, so we focused on this. Immediately after the diagnosis, a 

proposal was developed based on these results according to a theoretical framework. 

The proposal is based on the lesson plans, a study plan, and complementary material such as 

the "Realia and Superhero" cards. To verify the present supervised work effectiveness, a written 

test and an oral test were administered as an evaluation instrument to each level. These 

instruments were used at the beginning and at the end of the program implementation to measure 

the progress of learning and the skills that the activities improved. Besides, we constantly 

collected information after each class that was implemented to know the main problems of the 

students in listening, speaking, and vocabulary. Based on that information, more lesson plans 

and supplemental helpful materials were created. In conclusion, the objectives were achieved 

with satisfaction, solving the problems of the institution through the implementation of 

supervised work. 

Keywords: Realia and Superhero Cards, Bolivian Navy Language School, vocabulary, 

speaking and English writing. 
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INTRODUCTION 

Nowadays English has become an international widely spoken language, it is taught as a 

second language throughout the world, and therefore English is known as a “Lingua Franca”. 

This language is becoming one of the most important languages because it has expanded all 

over the world. Teaching the English language has constituted very important in our society. It 

offers many opportunities such as getting scholarships abroad, getting a good job, doing 

business, and talking to people from other countries especially when living in a foreign country 

or traveling abroad. It is also considered an official language in several European and Asian 

countries. “English is used as a communication tool” (Richards and Lockhart, 1996, p. 91). 

English-language can be found in newspapers, television, film, and literature and all of them 

are available to almost every country in the world, and most of the world's scientific and 

technological studies are written in English. Not surprisingly, “the international language of 

research and academic publication is English". "In most of the different specialties, the 

publications of magazines in the English language are those of greater prestige and international 

diffusion" “Esto significa que, en cierto sentido, lo que nos ocurre a nosotros afecta de manera 

instantánea a cosas en lejanos confines del universo, ... En cierto sentido hay una madeja de 

entrelazamiento que conecta confines lejanos del Cita universo, incluyendonos a nosotros” 

(Kaku, 2009, p.90). “We must not forget that English is often the only tool available to access 

knowledge and to do research” (Flowerdew, 2001 p.54). “In addition to being the first language 

in several countries with a certain global influence due to its economic power, it is not surprising 

that in many other countries English is a second language and it is learned as a foreign language 

in most of the world” (Varó, 2001 p.27). 

Bolivia is one of the non-English speaking countries where English is taught as a foreign 

language. First, it has been incorporated in the current curricular educational system for the 

primary and secondary levels. Second, it is part of some undergraduate programs in some 

Universities. Finally, it has been taught for a long time in various prestigious language institutes. 
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So far, the demand for English courses has been high and the institutes have been offering 

courses responding to different kinds of learning needs, that is, various types of learners such as 

children, teenagers, young adults, professionals, etc. The language institutes have been working 

on updating their English language programs to the current and effective methods of this 

language. For this purpose, some of them have had inter institutional agreements with public 

universities in order to have professional support for adapting or enhancing their English 

language programs. 

One of the cases is the inter-institutional agreement between The School of languages of 

Escuela de Idiomas de la Armada Boliviana (EIAB) [Bolivian Navy Language School] and the 

Linguistics and Languages Department from Universidad Mayor de San Andrés (UMSA) [Major 

University of San Andrés]. This bilateral cooperation consists in introducing undergraduate 

students who have been selected through an academic assessment of a proposal to the learning 

needs of the institution. EIAB incorporates the undergraduate candidate within the teaching 

staff. The EIAB is the Institution where we were assigned to carry out the supervised work 

necessary to opt for a degree at UMSA. We made a report of the supervised work as far as we 

concluded it. 

The present work is structured into five chapters. The first chapter presents information about 

the institution, its organization, regulations, mission, and vision. Besides, need analysis results 

are also part of this chapter. The second chapter develops the proposal by justifying it, setting 

up the objectives, scope, limits in time, and space. The operational analysis of variables, the 

definition of the indicators along a description of an action plan is also established. The third 

chapter is advocated to show the way the proposal was developed by following a systematic 

plan. A description of the material of teaching, instruments of testing English oral and written 

production is detailed. The fourth chapter lets us see an analysis of the results obtained as far as 

the intervention work was concluded. Finally, the fifth chapter detailed in a concrete way the 

conclusions that have been inferred from all the processes of the supervised work. 
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CHAPTER I 

INSTITUTION BACKGROUND 

1. THE EIAB 

In this section, we will show some information about Escuela de Idiomas de la Armada 

Boliviana (EIAB) [Bolivian Navy Language School] that will let us understand better the 

conditions where the proposal was implemented. 

The Bolivian Navy Language School is an institution oriented to teach English under the 

rules of the Bolivian Armed Forces. EIAB was created considering that speaking English had 

become almost an indispensable condition for professional success. The English language 

program offered by the Navy´s Language School considered the concept of international 

language as "a widespread Foreign Language or Second Language, also as a language of 

international communication". (Fishman, 2002 p.42). 

In a recent interview, he commented that the term "international language" may have several 

meanings. In addition to its original meaning of artificial language, an international language 

may have been originally a regional language that, at a given moment, becomes the most popular 

vehicle of global communication. “In a world such as the one in which the economy has gone 

from being based on products and services to being an information economy, the vehicle 

language of this information, English, is what has become an international language”. (Halliday, 

1989 p.89). 

Apart from being one of the languages with the largest number of speakers, several political-

historical reasons have led many countries to adopt English as their mother tongue or as a foreign 

language (Broughton, 1980 p.77). Besides, (Villanueva, 1992 p.93). Affirms “Rapid 

technological development in English- speaking countries, notably the United States, has played 

an important role as an international media or lingua franca”. “Not only in English-speaking 

countries but throughout the world, the technological and commercial fields have evolved very 

rapidly, and English has become the lingua franca indispensable for communication in the 

scientific and business sectors”. (Graddol, 1997 p.32). 
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The English-language press, television, film, and literature are available to almost every 

country in the world, and most of the world's scientific and technological studies are written in 

English. Not surprisingly, they claim that "the international language of research and academic 

publication is English". "In most of the different specialties, the publications of magazines in 

the English language are those of greater prestige and international diffusion" (Varó, 2001 p.72). 

"We must not forget that English is often the only tool available to access the world of knowledge 

and research"(Flowerdew, 2001). In addition to being the first language in several countries 

with a certain global influence due to its economic power, it is not surprising that in many other 

countries English is a second language and is learned as a foreign language in most of the world 

(Varó, 2001 p.75.). These were the theoretical considerations that the Navy’s Language School 

considered in order to justify its English language program. 

Nevertheless, the implementation of different English courses for over ten years has required 

adapting or changing its language curriculum. Different kinds of learning needs and learners 

have emerged hence the implementation of various methods have been incorporated in its 

programs such as the specific proposal that we have designed for responding to specific aspects 

of learning English as a foreign language. Now, we are going to proceed with the description of 

the diagnosis of learning needs at the EIAB and the corresponding actions we took to fulfill 

those needs and at the end the results we achieved after the intervention of this project. 
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1.1. ORGANIZATION 

Illustration 1 - Document of EIAB 2014 

 

Source: Organogram chart of EIAB 

Note: Each year it could be changed due to their own rules, I worked by this organogram 

doing the supervised work. 

1.2. LAWS AND RULES 

The Organic Law of the armed forces in its main chapters related to the subject stipulates: 

Article 2. - This Law establishes the organic and functional bases of the Armed Forces of the 

Nation. 

Article 5.- The Armed Forces in coordination with the Ministry of Planning and 

Coordination, will create and support scientific-technological research centers within their 

organizations, to study, create and use all that science and advances modern technologies 

provide to all nations. 

Article 40(W).- Ensure the correct functioning of the School of Higher National Studies and 

coordinate the study plans of the Military Institutes of the three Forces, following the doctrinal 

principles of the Armed Forces. 

  

ILLUSTRA TION 1  
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1.3. GOAL, MISSION AND VISION OF EIAB 

1.3.1. GOAL 

The main goal of EIAB Escuela de Idiomas de la Armada Boliviana (EIAB) [Bolivian Navy 

Language School] is to achieve the specific missions assigned to the Bolivian Navy by the 

Political Constitution of the State (CPE) and the Ley Orgánica de las  Fuerzas Armadas (LOFA) 

[Organic Law of the Armed Forces], that is the main law that rules the entire Bolivian Army 

Force, this institution needed to have academic technical support such as the teaching of an 

international language; English language. 

1.3.2. MISSION 

“To plan, coordinate and develop the system of teaching, learning foreign and native 

languages in its various subsidiaries and branches in the territory, to train Army human resources 

and civilian personnel in the management of languages with the high level of mastery and 

contribute to the fulfillment of the mission of the Department VI-Education of the Army in the 

field of Education”. 

1.3.3. VISION 

“To become the first institute of the Bolivian Navy with academic excellence in the 

comprehensive training of the leading naval officers in their area, who direct their mind, spirit, 

and body at the service of the country, imbued with ethical, moral and civic values; characterized 

by their high responsibility and professional quality”. 

1.4. HISTORICAL ASPECTS 

The School of Languages of the Bolivian Navy EIAB for its name in Spanish, began its 

activities in 1987, due to the needs of that time and the prospects for the future of the English 

language, which was the product of a series of meetings between the military group of the 

Embassy of the United States and the 4th Department of the Navy, at that time DGEIN 

(Acronym for its name in Spanish). In the beginning, with support from Dirección General de 

Enseñanza de Institutos Navales (D.G.E.I.N.) [General Directorate of Naval Institutes 

Teaching], the EIAB offered brief and discontinuous English courses to the personnel of the 

Bolivian Navy. After an analysis on the need to deepen the knowledge of the English language, 

for an adequate relationship of the country with the rest of the world, the Bolivian Navy at that 
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time; it was decided to have a Language School. Once the decisions on the name of the 

establishment were made, the location, the method, and other details were set up. Teachers and 

employees were hired in 1992 and an English program from the USA was implemented with the 

support of the IMET. The new institution received as a contribution four audio and interactive 

labs that were distributed in the different schools of the Naval Education System, as well as the 

teaching material for teaching English, using the American Language Course (ALC) program. 

Consequently, on February 7, 1994, through the Bolivian General Navy Force No. 012/94 of 

FH071030feb / 94 resolutions, it was recognized as the Language Center of the Bolivian Navy 

Force, and the first semester started. The first course of the English Language in the General 

Command of the Bolivian Navy was attended only by military personnel and afterwards it was 

opened for civilian personnel and later other programs were implemented to cover more specific 

needs. 

Some years later the Language Center of the Bolivian Navy Force was changed into the 

Language School of the Bolivian Navy Force now it is part of the system of the General Order 

of the military personnel. Since 2008 under RESOLUTION No. 319/08, it has been accredited 

by the Ministry of Education and Culture, authorizing and approving the academic program of 

English at its High Technical Level and Bachelor's Degree. Finally, in 2009, this educational 

institution was called the Bolivian Navy's Language School due to the name change. 

1.5. NEEDS ANALYSIS 

1.5.1. NEED OF SUPPORT AT THE EIAB 

This chapter has the objective to collect relevant data about the institution where this 

supervised work was applied, which was the starting point to develop a completely new English 

program there, also this chapter is focused on giving a general view of how the teaching of 

English was carried before our intervention.  

As it was said this present section describes the identified needs within the institution. The 

following is an account of the two steps carried out at this stage: a) The first step was devoted to 

carrying out a SWOT (Strength Weakness, Opportunities Threaten) analysis in the Institution; 

b) The second stage was to apply a diagnostic test to the group of students to know the level of 

English has accomplished.  
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Together the diagnostic test and SWOT analysis let us identify the real needs of the English 

students at the EIAB in terms of language needs, learning modes, and time concerns. 

The next section describes the SWOT analysis in detail, this, as it was said before, gives an 

insight into the real situation of the EIAB. 

1.5.2. SWOT ANALYSIS AT EIAB 

The SWOT analysis is a strategic planning tool to know strengths, opportunities, weaknesses, 

and threats in any field, and in this case, it was applied to the learning and teaching process at 

the EIAB. Strengths and weaknesses refer to internal factors; and opportunities and threats refer 

to external ones. The results of this tool provided relevant information to elaborate a proposal 

with objectives and an adequate syllabus to teach English to children, considering their needs, 

interests, and motivation. Thus, the next chart shows the information about SWOT analysis for 

this supervised work: 
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Table 1 - Strengths, Opportunities, Weaknesses and Threats (SOWT) Analysis 

 
Source: Own elaboration 

From the data shown in the above table, we proceeded to do a quantitative analysis of them. 

For this purpose, we set up a rank of values where 1 is low, 2 is medium, and 3 is high. The 

values assigned let us see the degree of importance of the details given in each factor of the 

SWOT chart as you can see below. 

TABLE 1  
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Table 2 - Strengths, Opportunities, Weaknesses and Threats (Optimization Values) 

 

 
Source: Own elaboration 

TABLE 2  
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Table 3 - Value Table 

3 HIGH 

2 MEDIUM 

1 LOW 
TABLE 3  

Source: Own elaboration 

After assigning a value to each detail, we created a table showing in each row information 

related to SWOT. This lets us sum up the values and obtain a result as is seen in the last column. 

Once we obtained the results from each row, we summed up the values of each column, i.e. 

the values of SWOT factors, and the column where the results of each row are shown. The result 

of this last column is assigned the highest percentage, i.e. 46 = 100 %. Afterward, we proceeded 

to obtain the general value of each factor of SWOT. For this purpose, we applied the X formula 

as we can illustrate with the value of the strength. 

Table 4 - Formula Table 

 

 

 

Source: Own elaboration 

Table 5 - Value Quantitative SWOT 

Strengths Weaknesses Opportunities Threats Total 

Interactive 

English 

program. (2) 

Children did not 

have a previous 

English base. (3) 

Availability of 

EIAB Stuff to 

support in 

developing 

learning and 

teaching process 

(3) 

Parent’s 

dissatisfaction 

(1) 

Total= 9 

 
 

19.5% 

X= 1900 % 

46 

X= 41.3% 

X => 19 points x100% 

46 points 

46 points  100% 

19   X 

TABLE 4 



12 
 

The 

improvement 

of student’s 

English level. 

(2) 

Shyness 

in some 

children and 

adolescents (2) 

Opportunity to 

have didactic 

program. (3) 

Others similar 

institution with 

higher quality 

(2) 

Total= 9 

 
 

19.5% 

Their English 

level (3) 

English is not 

their mother 

tongue (2) 

To make the 

most of the 

benefits (3) 

Increase of 

student’s 

expectations (2) 

Total= 10 

21.7% 

To be part of a 

didactic and fun 

program (3) 

Lack of interest 

when English 

teaching is 

difficult to 

understand (1) 

To gain parents 

support and trust 

(2) 

Lack of didactic 

and fun 

programs (1) 

Total= 7 

 
 

15.2% 

Parents are 

interested in the 

English program 

(3) 

- To increase 

prestige as a 

high-level 

English (2) 

- Total= 5 

 
 

10.8% 

Classrooms are 

comfortable (3) 

- - - Total=3 

6.5% 

Equipped 

classrooms to 

practice (3) 

- - - Total=3 

6.5% 

Total= 19 Total= 8 Total= 13 Total= 6 46 

41.3% 17.3% 28.6% 13.0% 100% 
TABLE 5  

Source: https://www.youtube.com/watch?v=Z7r6TEDTMAk 

The next thing we did was to establish a strategic balance which is comprised of optimization 

and risk factors. The relationship between these two components can help or inhibit the 

development of competitive strategies. The optimization factor indicates the favorable position 

of an organization, business, or project with respect to its competitive assets and the 

https://www.youtube.com/watch?v=Z7r6TEDTMAk
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circumstances that can potentially mean an important benefit to acquire competitive advantages 

in the future. On the contrary, the risk factor shows a competitive liability and those conditions 

that limit the future development of an organization. 

The optimization factors are comprised of Strengths and Opportunities, with the risk factor 

is composed of Weaknesses and Threats. 

Illustration 2 helps to visualize Strategic Balance of the SWOT Analysis. 

Illustration 2 - Strategic Balance 

Source: https://www.youtube.com/watch?v=Z7r6TEDTMAk 

The global percentage of the combination of the factors in each group permitted us to show 

the distribution of Optimization and Risk factors in Illustration 2. 

Illustration 3 - Strategic Balance Pie 

Source: Own elaboration 

  

 

Optimization 

Factor 

 

Risk 

Factor 

 

Strategic 

Balance 

ILLUSTRA TION 2  

ILLUSTRA TION 3 

https://www.youtube.com/watch?v=Z7r6TEDTMAk
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S+O= 69.9% 

W+T= 30.0% 

We can conclude from SWOT analysis that we had the opportunity to improve the following 

factors: 

Strategies (Strengths-Opportunities): 

• With a better use and organization of the existing infrastructure, it is possible to increase 

the enrollment of the courses offered. 

• With a rethinking of the agreements established with foreign educational institutions, it 

is possible to form a staff of native teachers. 

• With a higher quality in teaching services and a variety of languages offered, the 

preference of students is increased, thus preventing them from being integrated into other 

private language institutions. 

• With efficient use of available resources, quality service is offered at a fee accessible to 

the students' economy. 

Strategies (Weaknesses-Threats): 

• With the availability of teaching staff with a quality profile, the preference for other 

language centers is diminished. 

• With efficient use of available resources, quality service is offered at an affordable cost 

to the students' economy. 

• With the efficient use of internal and external teaching tools, the attention and motivation 

of the students is improved, as well as the satisfaction of the parents in the academic 

performance of their children. 

The conclusion that we got from the comprehensive SWOT analysis also considered the 

current English program, the allocated hours, the levels, number of courses, and number of 

teachers. The criteria or parameters that have been used to this conclusion were: 
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a) Curriculum design 

b) Teaching approaches 

c) Assessment strategies 

d) Technology and tools 

e) Role of the teacher. 

In that sense, we inferred that the possibilities to succeed for the present project were very 

high because according to the SWOT analysis the number of Strengths and Opportunities was 

greater than the number of Weaknesses and Threats. Besides, EIAB is willing to carry out the 

program proposal and collaborate with the implementation of the work enhancing the identified 

strengths to achieve the realization of the opportunities, minimize or remove weaknesses and 

threats. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

2. TEACHING ENGLISH LANGUAGE METHODS 

Faced with the constant cultural, social, intellectual, technological exchange, and other 

aspects, in which the English language is of utmost importance because it is becoming 

widespread in the world, this due to technological advances, manifested in the development of 

the communications such as social networks, through the Internet, the global space already looks 

like a village. 

These processes of technological evolution, which contribute to cultural, social, academic, and 

other diverse aspects, provide many benefits to the current lifestyle of the planet's citizens. To 

efficiently take advantage of the benefits, it is extremely necessary to learn at least one foreign 

language. But, it happens that the language used most frequently and by the greatest number of 

people on the planet is the English language, consequently, in the country, there is a lot of demand 

to learn the English language, this demand is even greater when it comes to people who They 

are in the learning process, as is the case of the children and adolescents of the EIAB. 

Due to the circumstances described above and to assist in the preparation of the EIAB 

students. A methodology for teaching the English language was proposed to the EIAB 

consisting of the use of superhero cards, objects, and actions such as visits to places where there 

is a greater flow of foreign citizens, as well as interviews with authorities that have jurisdiction 

over these flows and, thus, improve the learning outcomes of EIAB students, at the levels for 

children and adolescents. 

Language teaching started as a matter of memorizing and repeating, it was a boring and little 

stimulating process for students in the learning environment. The 20th century reports an 

explosion of new methodologies, which focused on the most creative and attractive approaches. 

By ascertaining this diversity of techniques, teachers of English as a Foreign Language or EFL 

(in English) were able to select the most effective method for their students. Teaching ESL, when 

choosing methods, for its purpose, emphasizes different skills, such as writing, grammar, 

speaking skills, and image. The most popular methods are shown below. 
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2.1. GRAMMAR TRANSLATION METHOD 

This technique honoring its name is the traditional way of teaching languages, which dates 

back to the teaching of Latin and Greek. It focuses primarily on grammar and translation skills. 

Although it may be the easiest method for teachers with limited English proficiency, some 

resources are often neglected by teachers or many participants, the criticism of this technique is 

that it does not worry about pronunciation, reason whereby speaking and active engagement 

with the target language is not fluent and its effective application declines. 

Advantages: 

The Advantages of the Grammar-Translation Method: 

The following are the advantages of the Translation Method for teaching of English as second 

language: 

1. It is an easy method: In this method the child proceeds from the known to unknown. He 

already knows his mother tongue and now he learns the English equivalents. 

2. It helps in building vocabulary: Translation method helps in the rapid expansion of 

vocabulary of the students as it avoids difficult definitions or lengthy explanations. The 

vocabulary is economically and effectively acquired. Students get the exact meanings of 

words. 

3. It saves teacher’s labor: The teacher finds it very easy to prepare his lesson. He has not 

to think of the ways and means to explain new words. It doesn’t require the teacher to 

make use of audio-visual aids. 

4. Comprehension is easily tested: Students comprehension of English, especially at the 

early stages can be easily tested by asking them to answer questions in the mother 

tongue. 

5. Grammar is easily taught: Grammar of the foreign language is easily taught by 

comparing it with the grammar of the mother tongue. 

(https://aminghori.blogspot.com/2017/05/what-are-advantages-and-

disadvantages.html).  

https://aminghori.blogspot.com/2017/05/what-are-advantages-and-disadvantages.html
https://aminghori.blogspot.com/2017/05/what-are-advantages-and-disadvantages.html
https://aminghori.blogspot.com/2017/05/what-are-advantages-and-disadvantages.html
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2.2. DIRECT METHOD 

This method has been developed by Maximiliano Berlitz and Gouin Francoise in the 

nineteenth century represented the first departure and improvement in the method of translation 

of grammar. This approach emphasizes direct connections between meanings or objects in the 

student's native language and English, without translation. Teachers and students use English 

exclusively in the classroom, with new material demonstrated through actions or images, in 

short, objects, feelings, and other phenomena are given names in the course of learning. 

Advantages: 

1. It gives the Students a Real Command of English Language. It facilitates in 

understanding English by establishing a direct association between the word and its 

meaning and it enables the student to grasp the sentence patterns he hears or reads in 

English. The student is able to express his thought and feelings directly in English. It 

develops fluency of speech and efficiency in writing. 

2. This Method makes the Study of English Interesting and Lively. Study of language 

through this method becomes interesting, motivating, and active participation because 

of its emphasis on the spoken idiom. The use of illustrations, objects, use of audio-visual 

aids, demonstrations etc. 

3. It Facilitates Reading and Students learn to speak fluently and to write fairly quickly and 

correctly. They develop a love for the English language. 

4. This Method is psychologically Sound. All the principles of modern education, e.g., to 

proceed from particular to general is emphasized. More emphasis is put on practice than 

on theory. 

5. The Direct Method represents a radical change from literary language to the day-to-day 

spoken language as the object of language teaching and learning. 

6. The use of every day vocabulary and structures is the first priority. 

7. Grammar is taught inductively. 

8. Oral skills are developed through carefully graded programmers involving question- 

answer sessions, interaction between the teacher and the learners and intensive 

classroom drills. 
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2.3. NATURAL APPROACH 

This method tries to imitate as much as possible the way a student acquires her first language. 

The natural approach competes with the explicit knowledge of the linguistic rules of a language 

as not essential to the learning process. Therefore, the method places little emphasis on formal 

rules and grammar, as students acquire knowledge of the language intuitively and through 

experience. 

Advantages: 

1. Students not pressured to produce language until they are ready. 

2. Focus on vocabulary, particularly everyday language. 

3. Employs engaging activities. 

4. Emphasis on the importance of input for language learning. 

2.4. AUDIO-LINGUAL METHOD 

The audio-lingual method emerged during WWII, as Americans increasingly needed to 

acquire foreign language skills to communicate with allies and enemies. Based on linguistic and 

psychological theory, this method theorizes that language acquisition occurs through habit and 

repetition. With speech as its focus, the method emphasizes oral exercises and the imitation of 

set phrases, as well as pronunciation. 

Advantages: 

1. Students are able to speak the target language communicatively. 

2. Students have no difficulties in understanding the lesson as it is carried out in the mother 

tongue. 

3. Students are able to provide a correct response directly. 

4. Students tend to worry about the combination between behavioral psychology and 

linguistic. 

2.5. COGNITIVE APPROACH TO ACADEMIC LANGUAGE LEARNING (CALLA) 

This technique has been developed to meet the academic needs of English language 

learners in EFL or bilingual programs, the cognitive approach to academic language learning 

incorporates the development of English, the area of instruction, and the explicit teaching of 

learning strategies. With its main focus on subject matter content, this method teaches and 
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develops academic skills in English if necessary. 

Advantages: 

This technique could help the student to develop the foreign language as the illustration: 

Illustration 4 - Calla Method 

 
Source: (https://gradepowerlearning.com/benefits-of-cognitive-learning/) 

2.6. TOTAL PHYSICAL RESPONSE (TPR) 

The Total Physical Response method uses command and action performance to rapidly 

integrate new language material through kinesthetic learning. This technique recognizes that 

understanding of English precedes the student's ability to communicate orally in the language. 

Advantages: 

1. It is fun and easy 

2. It does not require a great deal of preparation on the part of the teacher. 

3. It is a good tool for learning vocabulary. 

4. Class size does not need to be a problem. 

5. There is no age barrier. 

2.7. SUGGESTOPEDIA 

Suggestopedia uses natural and welcoming media and sensory input, such as colors, images, 

and especially music, with an emphasis on active participation. Georgi Lozanov, the founder of 

this technique, believed that the mind could absorb more knowledge in a relaxed state. Lozanov 

and his followers began introducing the language material to students while playing soft music, 

believing that the students became "suggestible" and more open to learning. Each of the methods 

ILLUSTRA TION 4  

https://gradepowerlearning.com/benefits-of-cognitive-learning/
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described is best applied to certain situations, so for example for teaching children the 

appropriate method is the natural approach, whereas for technical teaching the appropriate 

method is the translation of grammar and for other types of requirements it can be a combination 

of methodologies. 

Currently, the importance of the English language in the relations of society in all areas, in 

addition to globalization and the rapid development of science, technology, and communications 

affect the teaching and learning process. Consequently, the teaching of the English language has 

a challenge imposed by the modern world, and that it is necessary to face it through good 

planning and methodological design since professionals currently feel increasingly how 

indispensable it is for compliance of his professional and personal goals, to have the command 

of the English language. 

Along these lines, the question arose: Can the EIAB grade point average be improved by at 

least 10% in teaching the English language, using a methodological combination of teaching the 

English language with the help of superhero cards, objects real events, significant events, visits 

to service entities, walks and other activities? In response to this question, the Directed Work 

“HANDLING SUPERHEROES AND REAL THINGS AS AN INSTRUCTIONAL 

STRATEGY FOR IMPROVING VOCABULARY, SPEAKING AND WRITING IN EFL 

YOUNG LEARNERS” was carried out at the EIAB, which this document reports. 

Advantages: 

1. A comprehensible input based on dessugestion and suggestion principle 

By using this suggestopedia method, students can lower their affective filter. Suggestopedia 

classes, in addition, are held in ordinary rooms with comfortable chairs, a practice that may also 

help them relaxed. Teacher can do numerous other things to lower the affective filter. 

2. Authority concept 

Students remember best and are most influenced by information coming from an authoritative 

source, teachers. 

3. Double-planedness theory 

It refers to the learning from two aspects. They are the conscious aspect and the subconscious 

one. Students can acquire the aim of teaching instruction from both direct instruction and 

environment in which the teaching takes place. 
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4. Peripheral learning 

Suggestopedia encourages the students to apply language more independently, takes more 

personal responsibility for their own learning and get more confidence. Peripheral information 

can also help encourage students to be more experimental and look to sources other than the 

teacher for language input. For example, the students can make some sentences using the 

grammatical structure placed on the classroom’s wall, describe a particular place in an English-

speaking country by looking at the poster on the wall, etc. When the students are successful in 

doing such self-activities, they will be more confident. (https://doclecture.net/1- 63735.html) 

Table 6 - Methods Used To Teach EIAB Students 

Summary of Principles in Language Teaching 

 Grammar-Translation Direct Method Audio-

Lingual 

Method 

 

1. Goals 

Read literature in L2. Develop 

mind, Learn grammar, 

vocabulary, and culture. 

 

Communication. Think in 

L2 association in L2 

without translation 

 

Communication. 

Automaticity by 

learning new 

habits. 

2. Role of the 

teacher/student 

Traditional. T- The authority. 

Ss learn from the 

T. 

 

T-centered. T-directs 

 

T-centered. T-

provides model of 

L2 for imitation 

 

3. Teaching/Learning 

Process? 

 

 

Translation Deductive study of 

grammar. 

Memorize/Vocabulary 

Associate L2 and meaning 

directly in real context. 

Use L2 only Inductive 

grammar Syllabus based 

on topics/situations 

 

New grammar 

and vocabulary 

through 

dialogues. 

Drills. 

Inductive 

grammar. 

Learning is habit 

formation. 

4. Nature 

student/teacher 

Interaction 

 

 

T-S 

 

Both initiate interactions. 

Some S/S interaction 

 

T-directed. S/Sin 

drills 

5. How are student`s 

feelings dealt with? 

 

N-A 

 

N-A 

 

N-A 

6. View of 

language/culture 

Literally language over 

spoken language. 

Spoken language over 

written 

Language as system 

of patterns/units. 

Simple to complex 

https://doclecture.net/1-63735.html
https://doclecture.net/1-63735.html
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7. What language skills 

are emphasized? 

 

Vocabulary/grammar. 

Reading/writing 

Vocabulary over 

grammar. Focus on 

communication. 

 

Structure 

important. 

Listen- 

speak-read-

write. 

8. Role of the native 

language? 

L1 in classroom, Two-way 

translation. 

 

Not used 
L1 habits interface 

with L2. Avoid 

L1. 

9. How does evaluation 

occur? 

Written translation. Apply 

grammar rules. 

Use of language 

(interview) 

Discrete point testing 

for accuracy. 

10. Treatment of errors?  

T supplies correct answer 

 

Self-correction 

 

Avoid errors by 

overlearning. 

11. Associated with 

whom? 

 

Moses 
Francois, Gouin, Charles 

Berlitz. 

 

Charles Fries 

TABLE 6  

Source: Own elaboration 

This work is based on the interactionist theory and alongside this is taken into account three 

methods which are Grammar Translation Method because this method is based more on 

development of literature and culture of the second language being so you manage to reach a 

level progress this work is based on the interactionist theory and alongside this is taken into 

account three methods which are Grammar Translation Method because this method is based 

more on development of literature and culture of the second language being so you manage to 

reach a level progress ports proper grammar and correct the four skills of learning, another Direct 

Method because it develops much of the communication without considering the translation as 

an important tool but rather the context in which it develops each student, and finally the Audio-

Lingual Method listen to different dialogues that the student learns new structures, systems, and 

speech patterns to avoid errors on the over learning. 

In this way, students will be able to achieve an optimal and satisfactory language according 

to the academic needs and the level of the course reports proper grammar and correct the four 

skills of learning, another Direct Method because it develops much of the communication 

without considering the translation as an important tool but rather the context in which it develops 

each student, and finally, the Audio-Lingual Method listens to different dialogues that the 

student learns new structures, systems, and speech patterns to avoid errors on the over learning. 
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2.8. THE COMMON EUROPEAN FRAMEWORK 

The Common European Framework is an international standard that defines the linguistic 

competence that everyone uses to define the language skills of students. The frame of reference 

also allows checking the progress of students in each phase of learning throughout their lives. 

Basically, it was created to create a reference for a specific language because knowing a lot 

of English or a little English is ambiguous. Why? Because not even the natives can know 100% 

of their own language. The frame of reference provides a common basis for the development of 

language programs, curricular orientations, exams, manuals, etc. 

However, what most interests us who study languages is to know the table of reference levels, 

the classification. 

It is a table in which the level is written and the skills and abilities that one can do at that 

level are stated. It is divided into six levels A1, A2, B1, B2, C1, and C2 in that order. Considering 

that A1 and A2 are basic users, B1 and B2 are independent users and C1 and C2 are competent 

users. 

Basic users are those who begin to learn the language, being A1 or A2 implies dealing with 

everyday expressions of very frequent use, as well as simple phrases destined to be immediate 

needs, for example, introducing yourself, asking for and giving basic information about yourself, 

ask for directions, talk about your belongings or people you know, you can also talk a little about 

your tastes, family, when you go shopping, places of interest, occupations, etc. 

Independent users are those who are beginning to understand the particularities of the 

language, those who are not able to express themselves optimally but who can understand and 

make themselves understood using their own knowledge of the language even if they have some 

shortcomings. Even if you do not know the word, that is, a specific word, you can find a way to 

express it in another way to get to understand what you want. 

It is said that a B2 person, without becoming an eminence, can manage quite well in any 

situation. 

And finally, they are the competent users that are C1 and C2, who can express themselves in 

a very fluent and spontaneous way without very obvious signs of an effort to find the appropriate 

expression when communicating. It is said that a C2 can use the language although with a certain 
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accent perhaps but can use it almost also as a native with university training. 

Illustration 5 - Common European Framework 

 

Source: (http://insights-into-tefl.blogspot.com/2009/04/common-european-framework- 

for-testing.html) 

In illustration 5 we can see the explanation described above. 

In the case of the EIAB students, we can say that according to the common European 

framework the level at which the students entered was zero and after the 9-month advance the 

results were quite good, according to the same test that the students took again they reached 

level A1. The next chapter shows us all the development of the advance to the mentioned level.  

ILLUSTRATION 5 

http://insights-into-tefl.blogspot.com/2009/04/common-european-framework-%20for-testing.html
http://insights-into-tefl.blogspot.com/2009/04/common-european-framework-%20for-testing.html
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CHAPTER III 

PROPOSAL 

The main proposal of this supervised work was to implement “Handling superheroes and 

realia for motivating English learning foreign language learners at language Bolivian Army 

Department”. The course lasted for 9 months. The students of the elementary level were 

civilians, took the Handling Superheroes and Real things English course Monday to Thursday 

from 15:00 to 17:00, the students worked on presentations and workbook homework. 

 

3.1. JUSTIFICATION 
 

After discerning the EIAB (Escuela de Idiomas de la Armada Boliviana) student's real need 

for learning the English language, we designed a proposal to support the implementation of the 

whole improvement project, which was based on “Realia and Superhero” cards. 

“Realia are objects or materials from everyday life used as teaching aids” (Oxford English 

Dictionary) that help the student during the process of learning English. This powerful tool 

combined with an interesting topic for students such as “superhero” is an excellent technique for 

teaching English to children and teenagers, since it allows a wide variety of interactive activities, 

engaging effectively the English language skills, such as speaking, listening, and writing at the 

end of the class. 

Students need a new way of learning English in general and especially if they are young, 

also, “Realia and superhero” cards could support children in socializing because they are part of 

society and need to feel integrated. The second reason for suggesting the use of “Realia and 

superhero” cards is to teach English to children focused on increasing vocabulary and their use 

of the language as a communicative resource. The third reason to teach using “Realia and 

Superhero” cards is to create motivation; show that they can do different activities to study a 

foreign language. Some teachers who commonly experience difficulties with student’s apathy, 

indifference, passivity, and monotony during the classes could find a solution when using 

“Realia and Superhero” cards as part of the teaching and learning process. The students can be 

taught English without stress. 

Furthermore, it is necessary to elaborate a consistent proposal that would improve the 
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strategies and would apply methods in the teaching of English language, emphasis was placed on 

the students abilities, in relation to writing, speaking and grammar. Based on these elements we 

used the books AMERICAN LANGUAGE COURSE, the use of the mentioned books was 

combined with extracurricular activities, which were addressed to the participants, the use of card 

flashes of superheroes was incorporated. 

To put into practice the strategies and methods of teaching English, the following parameters 

have been identified: teacher profile, teacher competence, and language features, motivation in 

English language learning, curricular development, didactic resources, class time and frequency, 

activities outside the classroom. These parameters correlate with the use of card flashes, 

superheroes, and the methodology applied by the AMERICAN LANGUAGE COURSE books. 

The activities of the English language program were two inside the classroom and the classroom. 

In these activities communication tools would be applied to enable the exchange of experiences, 

ideas, concepts, and various messages, among students, to privilege the management of listening 

ability and oral production, taking into account that it is one of the most immediate 

manifestations of human communication. 

Communicating orally is a necessity for everyone even for those who think it does not 

represent an egalitarian development experience. All human beings, especially nowadays in 

Bolivia, face unique and diverse communication opportunities daily. 

Therefore, the learning experience must be simple, real, effective, and natural. The activities 

we planned aimed to foster human interaction; should not be colored only by linguistic-

grammatical explanations, but motivation; should also be induced to students and tolerance and 

communicative accompaniment; should prevail in learning as well as effective and supportive 

conduct of the teacher by supporting the oral production and use of instruments and materials. 

On the other side, the required profile of the teacher responsible of the intervention work 

must be: having satisfactorily completed studies in Linguistics and English Language having 

fulfilled all the requirements to be admitted to the supervised work; being a dynamic person, 

having some experience in teaching the English language. Therefore, the required teaching 

competence is to have the knowledge and skills that allow capturing the attention of students; 

make good use of technology. 

 



28 
 

The proposal also includes a necessity to complement the curriculum development; to use 

the books of AMERICAN LANGUAGE COURSE as a guideline. Thereby, didactic resources, 

such as books, magazines, videos, superhero flashcards, objects that are used daily. Concerning 

class hours and frequency will be as provided by the EIAB. 

Something that is incorporated in the proposal is the need for activities outside the classroom 

carried out in consultation with the students in terms of deciding the place and activities. 

The intervention in the EIAB had an educational character and had the minimum elements, 

such as, the supervised work candidate, the competences, the contents and the methodological 

strategy. 

After considering the reasons that led to propose a program of English at EIAB. The notion that 

guided this course program was “language learning” which implies two different concepts about 

learning or acquiring a foreign language. The first concept involves receiving information about 

the language, transforming it into knowledge through intellectual training, and storing it through 

memorization. The second one involves developing the skills of interacting with foreigners to 

understand them and speak their language. Here we consider the quote of Krashen S. (1999). 

“Learning cannot turn into acquisition”. The author cites as evidence for this assertion “many 

speakers are quite fluent without ever having learned rules, while other speakers may ‘know’ 

rules but fail to apply them when they are focusing their attention on how to say more than on 

what they are saying” 

Bearing in mind the method used to accomplish the intervention, we sustain that teaching and 

learning cannot be separated since teaching is the interaction between the teacher and the learners 

about a given subject directed to learning under a particular context, and both teacher and learners 

are actively involved. In this vein, Wilson and Peterson (2006) asserted that teaching is a shared 

work between students and teachers, i.e. the teacher must make it possible for students to learn 

better and students must demonstrate their knowledge and use of a foreign language. Thereby, 

teaching and testing are not separated from each other. 

Testing is part of the teaching process. Testing is a process of measuring the linguistic or 

communicative competence of students. A test is designed as a tool not to de-motivate the 

students, but to reinforce learning and to encourage them to perform and learn better. In this 

context, Corder writes that ‘language tests are measuring instruments and they are applied to 
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learners, not to teaching materials or teachers’ (Corder, 1973). He meant that they do not tell us 

directly about the contribution of teachers or materials to the learning process. In that sense, 

the chosen method to teach the EIAB’s children and teenagers were Test, Teach, Test. Test-

teach-Test Method in English as a Foreign Language Classes is a way of staging a lesson. It is 

a method that consists of making learners first complete a task or activity without any support 

from teachers. They are involved in a pre-teaching activity in the form of a test. The teacher 

administers a test on them on a particular issue as if s/he is carrying out action research to 

detect the problem. Then, based on the problems that are detected in the test, the teacher plans 

their lessons. The students are involved in various activities that let them incorporate new 

knowledge about and of the language. Finally, the teacher tests the way students use the 

foreign language if there is a satisfactory production, the process starts again with another task 

and it will follow the same steps in a cyclical form. Hence, it can be inferred that if a systematic 

teaching-learning system is followed, it is possible to obtain the desired improvement in 

students. In a specific teaching English as a foreign language situation, it means to prepare a 

suitable teaching plan, with useful tools and techniques according to the age of students, reach 

the required attention of the students, and put into practice different activities. In that way, it 

might be possible to achieve the teaching goals such as correct pronunciation, increase 

vocabulary for using a foreign language. 

The English program should be developed according to the requirements of the EIAB, which 

were essentially based on the books of AMERICAN LANGUAGE COURSE and were addressed 

to a group of children and another group of adults. The English language program addressed to 

children covered books from one (1) to six (6) and seniors from one (1) to four (4). 

The methodological strategy consisted in the follow up of the progress of the AMERICAN 

LANGUAGE COURSE through the implementation of books, group dynamics, weekly 

practices, visits to entities and diverse activities outside the classroom; a sequential work such 

as the activities, presentation of vocabulary, use of the vocabulary in class, grading students 

language competence in communicative situations, such as greetings, through the use of 

superhero flashes, cards and finally sightseeing through group activities outside the classroom, 

to evaluate their effectiveness. The evaluations have mainly been with oral exams  as well as a 

consideration of the participation of group dynamics and activities outside the classroom. 
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3.2. OBJECTIVES 

The implementation of the present program of intervention attained the following 

objectives. 

3.2.1. GENERAL OBJETIVE 

To increase motivation in students of English as a foreign language at the EIAB by producing 

vocabulary, using superhero cards and common objects. 

3.2.2. SPECIFIC OBJECTIVES 

1. To identify the learning needs and requirements of EIAB students related to lack of 

motivation, within the framework of English language teaching and learning. 

2. To elaborate a program that uses real things such as ‘realia and superhero cards’ as an 

instructional strategy to learn English. 

3. To implement the program to motivate students in the English learning process by 

encouraging them to use new vocabulary in oral communication. 

4. To evaluate the effect of common objects and superhero cards on the motivation of EIAB 

students during the learning process of English as a foreign language. 

5. To analyze the results achieved by comparing the scores of the students before and after 

the program. 

3.3. SCOPE 

This project aims to develop and implement a proposal based on “Realia and Superhero 

cards” that increase the motivation of EIAB students therefore improve their vocabulary. The 

results achieved will be shown through the student's test scores before and after the 

implementation of the program. 

3.4. DELIMITATIONS 

3.4.1. TEMPORAL DELIMITATION 

The Supervised Work was developed from September 9, 2013, to May 21, 2014, within the 

framework of the agreement between The Linguistics and Languages Department of the 

Universidad Mayor de San Andrés and the School of Languages of the Bolivian Navy, with a 
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designation role of specific tasks related to applied linguistics into the teaching area of the 

English language. (See appendix 1), (See appendix 2). 

3.4.2. SPATIAL DELIMITATION 

The project will be applied to students of basic and intermediate level of the Escuela de 

Idiomas de la Armada Boliviana (EIAB) [Bolivian Navy Language School]. The basic level 

belongs to the DELTA group that is made up of children from 7 to 12 years old. The intermediate 

level belongs to the ECHO group that is made up of teenagers from 13 to 17 years old. 

3.4.3. THEMATIC DELIMITATION 

The project will be developed by applying the method of teaching real things and also the 

American Language Course and combining the use of cards, the realization of extracurricular 

activities cartoons, and films to students in order to achieve progress in the student's acquisition 

of English as a foreign language, also trying to help students develop a better vocabulary, 

grammatical understanding, and oral practice. 

3.5. OPERATIONAL VARIABLES 

Within the supervised work, we carried out action research to prove that superhero cards 

could make a difference in learner’s progress in English classes, especially if they are children or 

teenagers. In that sense, two variables were identified, which are Motivation (V1) and Learning 

Progress (V2). (See Table 5). 

3.5.1. MOTIVATION (INDEPENDENT VARIABLE) 

This variable is independent because it can be changed, can influence the other variable by 

the intervention during the supervised work, and also can generate outcomes in the other 

variables (the dependent ones) that also will be analyzed. 

Our independent variable is motivation because it depends on the level of how motivated the 

students are going to be to see the expected results. By motivation, we understand a dynamic 

system totally opposite to a static one, that one that is in constant change or constant evolution, 

condition or in an overturned condition. Within the learning-good performance framework 

motivation is perceived as an essential element at the time of stimulating students. 
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3.5.2. MOTIVATION DIMENSIONS 

Motivation can be extrinsic or intrinsic. “Extrinsic motivation is driven largely by external 

influences, such as food rewards, while the other, intrinsic motivation, refers to motivation 

facilitated by gratification from the task itself or interest which is largely driven by exploration 

and curiosity” (Carol Sansone & Judith Harackiewicz, 2000, p.48). 

The reward can be understood as an attractive object or action that it can be gotten at the end 

of an activity, therefore reward also can be considered as things that obtained from others when 

helping them, for instance, friendship and gratitude (Cambridge English dictionary, online 

version). 

Punishment is considered a non-attractive /action that can be gotten at the end of an activity 

to be damaged because of rough treatment (Cambridge English dictionary, online version). 

Enticement can be understood as an object or action that attracts a person to do a required 

action; it means to persuade someone to do something by offering them something pleasant 

(Cambridge English dictionary, online version). 

Intrinsic motivation is generated inside the individual; it is based on several psychological 

needs, for example, self-determination, effectiveness, curiosity, which can be acquired by an 

adequate dose of persistence and self-team. This can be used when there is extrinsic motivation. 
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Illustration 6 - Extrinsic and Intrinsic Motivation 

Source: Own elaboration 

3.5.3. LEARNING PROCESS (DEPENDENT VARIABLE) 

The achievement of language and English communicative competence is the improvement of 

skills. 

The term “proficiency” is used in the modern global world. We use it to describe competency 

in a foreign language, both in the classroom and outside the classroom, we consider a proficient 

person in the English language when she/he can read and interpret ideas in a language other than 

his/her mother tongue. According to the American Council on the Teaching of Foreign 

Languages (ACTFL) Performance Descriptors for Language Learners are designed to reflect 

ILLUSTRA TION 6 
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how language learners perform whether learning in classrooms, online, through independent 

project-based learning, or in a blended environment. 

Proficiency is the ability to use language in real-world situations in a spontaneous interaction 

and non-rehearsed context and an acceptable manner and appropriate to native speakers of the 

language. Proficiency demonstrates what a language user can do regardless of where, when, or 

how the language was acquired. The demonstration is independent of how the language was 

learned; the context may or may not be familiar; the evaluation of proficiency is not limited to 

the content of a particular curriculum that has been taught or learned. 

In that sense we can infer that learning progress at the time of learning a foreign language is 

to achieve proficiency in all four following aspects; speaking, listening, writing and of course 

grammar. 

3.5.4. LEARNING PROGRESS DIMENSIONS 

For this dimension was considered the way of the learning progress related to its constancy 

from the beginning, thus, the student also can learn English gradually. 

Continuous Practice 

A student that is perseverant and constant. 

Gradual Improvement 

A student that is achieving his/her goals from a low level to a high level in a subsequent way. 

3.5.5. INDICATORS 

3.5.5.1. MOTIVATION INDICATORS 

The frequency of participation in class activities demonstrates that students are interested in 

doing activities because they enjoy the process of learning and they show their interest by 

participating and being part of the teaching-learning activities. 

The degree of attentiveness of students in any activity show that students are paying attention 

to the activities because they are focus on listening, then understanding, and thus, answering 

question or making question and all that is going on during the learning process. 

The degree of student’s punctuality in class can imply that students want to be on time to 

learn and they don’t want to miss anything of the activities because they are interested in 
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participating during the activities in the classroom o other outdoor activities. 

The frequency of positive/negative answer toward learning results demonstrates that students 

are learning English and therefore are increasing their knowledge in understanding the language. 

Student´s portfolio to gather valid information for self/evaluation reflect the importance of 

learning English and its value for itself as an intrinsic motivation in students to get self- 

evaluation about themselves. 

3.5.5.2. LEARNING PROGRESS INDICATORS 

An assessment of proficiency determines if the language user provides sufficient evidence of all of the 

assessment criteria of a particular level according to different guidelines in every country. The individual 

must do everything expected at a level in a sustained matter, that is, all of the time, to be rated at that 

level. 

After all of what was described above, we can establish that our dependent variable is 

learning progress, to understand the relationships among these two variables we have to deepen 

into the concept of it. Briefly, it can be said that learning progress is the improvement or 

enhancement that a person achieves to fulfill his/her highest development status on a specific 

topic or subject. 

3.5.5.3. INDICATORS FULFILLMENT 

Student's scores from oral and written tests reflect the improvement of English language 

students have achieved compared to the diagnosis result and the evaluation after the program was 

implemented. 

A high index of participation in English class activities indicates the interest that students 

have in learning English during the program. 

Higher scores in quizzes and tests than the previous ones demonstrate the result of the 

improvement of the student’s English level in a quantitative way through their higher scores. 

Competences related to the level of specific subjects. These competencies are considered 

capacities that consist of different knowledge, skills, thoughts, character, and values in an 

integral way that students have when they are socially interacting. 

All that was explained before can be synthesized in Table 7. 
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Table 7 - Indicators Fulfillment 

 

Operational 

Variable 

Variable 

Definition 

Variable 

Dimension 

 
Indicato

rs 

 

 

 

 

 

 

 

Motivation 

Extrinsic 

motivation.  - 

Driven by external 

rewards, for 

example money, 

high grades, etc. 

 
Highly 

motivated 

 

 

 

 

Average 

motivated 

 

 

 

 

 

 

 

 
Lowly 

motivated 

1. The Student’s learning 

interest is constant or it 

ranges automatically. 

2. The student has a starting 

point from a stimulus and if 

he/she learns from results. 

3. The student was interested 

before the activity. 

4. The student is interested in 

learning and creates the 

conditions for his/her 

achievement. 

5. The student shows proud or 

shame while watching the 

results of the activity 

6. The student wants to gather 

valid information for self- 

evaluation. 

7. The student follows or not 

his/her own goals. 

 
Intrinsic 

motivation. - 

Based on 

internal 

aspects such as 

self- determination, 

effectiveness, 

curiosity, which 

can be acquired by 

adequate doses of 

persistence and 

self-esteem. 

TABLE 7  

Source: Own elaboration  
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3.6. ACTION STRATEGY 

On April 28, 2014, a new way of teaching English at the EIAB began, by applying the method 

of teaching the American Language Course and combining the use of cards, cartoons, and films 

to 6 students in Book 3, trying to achieve progress in the student's acquisition of English as a 

foreign language through the use of the cards, cartoons and the realization of extracurricular 

activities, also trying to help students develop a better vocabulary, grammatical understanding, 

and oral practice. 

There were also cons and difficulties in implementing this method of teaching the English 

language, some delays, lack of coordination, and impasses that were fortunately not significant. 

Some minor difficulties were satisfactorily overcome on the basis of the use of real objects and 

the flashcards that are cards of the grammatical superheroes. 

The activities described above were developed in a way designed by the audio-lingual 

method, which objective was to strengthen the communication among peers. 

In this sense, for each one of the classes, the problems were detected before starting it, the 

objectives, both general and specific, as well as personal objectives of students. Also, the 

material and accessories were settled and ready one day before. 

Thus, for unit 1, lesson one that referred to "How is the weather", which consisted of a 

description of the weather and the oral communication generated among students. 

In this line the objective in the functional approach was to use the English language in talking 

about the topics related to the weather, using the English language, which during the activity 

were recorded. 

In the secondary objective it was the participants to enjoy, talk about the weather, in this 

particular opportunity hence that their participation was not forced or pressured but rather 

unstressed and enjoyable; and in this way, their participation reinforced the learning of the 

English language. 

Some problems were also established, some problems that could or could not probably 

occurred, such as indiscipline, frivolity and lack of attention of the participants in the and for 

which reason it could be deficient or at least not reach the outlined objectives.  
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Besides, the material and accessories to be used during the class regarding the weather were 

distributed to the participants. 

This activity was carried out in stages, initially the objectives of the activity consisted of 

talking about the weather issue in the country (Bolivia) and making comparisons with the rest 

of the world. To ease communication, on weather, and increasing the vocabulary on the same 

topic this activity had duration of twenty-five minutes. The skills that intervened in the activity 

were reinforced through listening, reading and speaking. 

Then they started with the activity of oral warmth by giving and asking questions and using 

adjectives about the weather and reinforced by other expressions. 

Then we started the main activity of that day, which consisted of writing, later the students 

were asked to talk and write about the routines they do every day about to the weather; They 

were asked to write a paragraph about any summer vacation they had, or about some American 

film that impressed them and did it in the English language. This activity lasted for about twenty 

minutes. 

With the mentioned activities an interesting conversation about the weather was installed in 

the classroom, which addressed routine issues that happen in families concerning the weather, 

however, since it was an activity which objective was to establish communication and interest 

in English, contributed to the cluster addressing the technical issue. 

The briefing, was an entertaining activity that influenced the mood of the participants making 

them more interested in the subject and the ability to convey their concerns through the use of 

the English language. 

Similarly to the previous activity was set up for the theme "What is happening and many 

more that completely helped the student’s improvement on the English language”. 

The syllabus was designed through the application of three types of syllabuses: Topic 

Syllabus, Functional Syllabus, and Linguistic Syllabus. In the syllabus characteristics of these 

three syllabuses were applied by creating the topics for different lessons, by selecting the 

functions to be taught in the lessons and also by selecting the grammar structures to be taught in 

the lessons.  
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Firstly, several topics were selected, topics that allowed the development of activities that 

were ideal for a single one of the lessons, activities mainly related to vocabulary. 

Secondly, grammatical structures to be taught in the lessons, for instance, the verb ‘to be’, 

using the Simple Present. 

This section presents the syllabus content of topics covered in this English course. We had the 

responsibility to plan and apply adequate educational programs to assess children and teenagers 

learning, as well as to assess the course and syllabus development. This syllabus proposal was 

a student-centered design because it was focused on the needs of the students. The use of “Realia 

and as well of the Superhero” cards was transcendental because it gave a new vision to the EIAB 

staff, a blink that teaching is not always about books, words, and a classroom. 

Although the project does not have a hypothesis, it is still a scientific investigation. It is 

organized and systematic. Besides, it has a timetable of activities and its development lets the 

researcher understand the procedure scientifically. Therefore, as with any scientific research, 

with the project, we face a social problem and we had found an approach to understand the 

situation and solve it nearly. In this regard, Tintaya defines a Degree Project as “una propuesta, 

un plan de actividades organizadas con el objetivo de resolver, responder o afrontar una 

situación límite, cristalizar y potenciar el desarrollo de cierta región de la necesidad”. “Los 

proyectos tienden a resolverse afirmándose como propuestas que responden a una racionalidad 

medio-fin” “...constituye un horizonte de posibilidad que implica procesos de investigación 

(diagnóstico) e innovación. A partir de la constatación de los límites, de las potencialidades y 

necesidades se diseñan materiales, instrumentos... en respuesta a los requerimientos y 

expectativas de "desarrollo.” (Tintaya, 2008, p. 347-349). This author also mentions the 

following characteristics: It is not a study for experimental purposes. It aims to develop an 

empirical and theoretical proposal supported by a diagnosis and conceptual discussion. It is a 

study of innovation. It starts from understanding the problem or the need to offer a proposal by 

demonstrating its viability and feasibility logically and intuitively. Regarding its format, it can 

have a variety within the written presentation. Because the supervised work does not respond to 

experimental purposes, it is almost always employed to solve social problems. It has a 

theoretical support that responds to an empirical diagnosis deep enough to fulfill the purposes 

of the investigation. The proposal allows the transformation of the reality of the problem 
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investigated through the application, into changing the learning situation that was observed 

before its implementation. 

3.7. ACTION PLAN 

To intervene in English language learning, first we had to prepare a suitable method with 

tools and techniques correlated with the age and interests of students. It was established to pay 

special attention to pronunciation, writing and reading. 

Since the method, for the present case was based on listening, speaking with a greater 

emphasis on reading and writing, corresponded to achieve the required attention, through 

activities in the classroom and outside the classroom. 

Emphasis was placed on correct pronunciation, through modeling of vocabulary, word 

spelling and ordinary extracurricular activities which also were considered as part of the final 

evaluation. 

The use of extra material and superhero card flashes were present in all stages of the learning 

process in order to feedback and foster each of the stages of the learning process. In order to 

determine the specific method, which must be within the framework adopted by the 

AMERICAN LANGUAGE COURSE books and the use of card flashes, pilot tests were 

conducted in order to establish a base line or diagnosis of learners. 

Based on which some parameters might be taken into consideration, first an analysis of the 

English language, in terms of its social, psychological and cohesion characteristics between the 

individuals or persons who use it in the communication of teacher-student and student. Second 

the use of flashcards, superheroes, and extracurricular activities outside classrooms. Third the 

administration of time throughout the process of learning English, with the purpose that the 

students use it even in their extracurricular activities, with the purpose that the students use it 

even in their extracurricular activities, when they were in situations outside the process of 

learning the English language. 

Those responsible for this process were mainly the authorities of the EIAB and the 

responsibility of this project, product of the agreement between the Linguistics Department of 

the UMSA and the EIAB. 
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3.7.1. PLAN 

This section presents the content of the topics which were covered in the English course 

through this supervised work. The person who teaches a foreign language has the duty and the 

responsibility to apply the adequate educational program to follow and assess its 

implementation, in this case, children and teenagers learning. Traditionally, the term syllabus has 

been used to refer to the form in which linguistic content is specified in a course or method. 

Unavoidable, the term has been more closely associated with methods that are product-centered 

rather than those that are process-centered. Syllabuses and syllabus principles for Audiolingual, 

Structural-Situational, and Notional-Functional methods, as well as in ESP approaches to 

language program design, can be readily identified. The syllabus underlying the Situational and 

Audiolingual methods consists of a list of grammatical items and construction often together 

with an associated list of vocabulary items (Fries and Fries 1961; Alexander, Allan, Close, and 

O’Neill 1975). Notional-Functional syllabuses specify the communicative content of a course 

in terms of functions, notions, topics, grammar, and vocabulary. Such syllabuses are usually 

determined in advance of teaching and for this reason, have been referred to as “a priori 

syllabuses.” Richards (2005) the syllabus proposal is a content-based syllabus. In this type of 

syllabus, each topic is exploited systematically within a framework leading to the production 

of language teaching. The topics are selected according to children and teenager´s learning 

school needs. 

3.7.2. MATERIALS AND TOOLS 

The following materials are necessary to carry out the program: 

Realia cards are cards that contain images of the object or graphic description of a topic that 

were used inside the classroom to engage students and make learning authentic. The powerful 

feature is that they appeal to kinesthetic learning styles. 

Posters are the temporary promotion of an idea, image of an object, posters include both 

textual and graphic elements, although a poster may be either wholly graphical or wholly text. 

Posters are designed to be both eye-catching and informative represent a didactic way to teach 

English. The difference with a card is that posters are bigger than cards. 

Videos are helpful because they show the student's image in motion to demonstrate action at 

the same time that students are practicing English listening. 
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Data shown is a device that forms an image on a screen from a slide and it is very helpful 

when teaching English. 

Audios are recordings of a different kind of situation that help the students to practice and 

focus on listening, therefore they can repeat pronunciation in a correct way. 

One of our major concerns was about the novelty of our teaching approaches, which were 

based on “Realia and Superhero” cards. It is true that this technique was well-accepted. 

However, we find that one neglected piece was the lack of available material to support it, which 

made our goal more difficult to be reached.
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CHAPTER IV 

PROPOSAL DEVELOPMENT 

4. PROPOSAL 

In teaching, a work plan refers to different didactic activities that must be developed in order 

to achieve objectives in a certain time and by the use of specific resources, in this case, different 

materials. It is important to mention that the plan was based on the results of the diagnostic test 

as well as on the general parameters of the Common European Framework and the EIAB official 

program. Thus, the chronogram of English program implementation, which contains topics by 

a specific length of time and activities, was used during the current supervised work. (See 

APPENDIX 6) 

Learning a foreign language involves developing the following four skills: listening, 

speaking, reading, and writing in order to communicate properly and effectively. To develop a 

qualified competence in each skill takes time and requires practice and patience to overcome 

the different problems that arise as the complexity in each level implicates improving new 

abilities. 

Similar importance has some sub-skills in grammar and vocabulary which allow students first, 

to recognize the utterances structures and second, to identify and practice the foreign language’s 

lexicon which gives them a better understanding of pieces of reading and listening and 

participate actively in oral and written speeches. The data collection showed that EIAB English 

learners from basic and pre-intermediate levels had problems with the skills of listening and 

speaking and the sub-skill, grammar. Consequently, the present project had the aim to help basic 

and pre-intermediate English students to overcome the listening, speaking, and grammar 

problems they have. Listening because, inside the classrooms, it is difficult for students to focus 

only on this aspect since teachers deserved a determined period of time to practice listening in 

classes, all this programmed by the institution and the book incorporated. Listening is hard, 

especially for beginners, they need more time to get used to it. 

As a consequence, the listening skill was focused on these English reinforcement classes so 

students could get used to it (beginner levels) and improve some difficulties (pre- intermediate 

levels). Speaking, like listening, is a skill which needs to be practiced and this is difficult because 
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of the short time students have in each English class. Besides, there were minimum lengths of 

time for learners to use their English in classes. Therefore, in these English reinforcement 

classes, students would have the opportunity to practice as much as they were able to: teacher-

students, students-teacher, and student-student. Grammar was also incorporated as a sub-skill 

that is also relevant for learners since it comes after acquiring all the rest of the skills mentioned 

before. Each student had the chance to practice inside and out of the English reinforcement class 

giving good results. Not only the lessons but also the extra lessons required by students were 

explained and practiced by learners. Related to theory, the interventionist research from Porfidio 

Tintaya was our theoretical basis, Process- Oriented Syllabus and Quantitative Paradigm were 

used in the classroom. In other words, Interventionist Research principles theories were used to 

intervene inside the EIAB institution. Later, through the elaboration of a syllabus by using the 

Process Oriented Syllabus, the student’s problems were solved in each English reinforcement 

class. Through the Quantitative Paradigm, a contrast was done based on how learners enter at the 

beginning of each module and how they finished after they took the English reinforcement 

classes. As a result, no more theory was created since the present project was more practical 

than theoretical. 

4.1. STAGES OF THE PROPOSAL 

To take the proposal forward, initially a diagnosis of Students English language proficiency 

has been made, which will help to know the level of English of the students, later the results has 

been analyzed to develop a program. The program has been implemented using real objects and 

superhero cards. At the end of the program, another diagnosis has been made to know to what 

extent the project helped improve the student’s English level. 
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Illustration 7 - Stages of the Proposal 

Source: Own elaboration 

ILLUSTRATION 7 
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4.2. DIAGNOSIS 

A diagnostic test is a crucial tool at the time of measuring a student’s knowledge level and 

capacity for communicating in a foreign language. As Tintaya affirms, “The administration of 

tests is a research technique to determine and register specific information” (Tintaya 2014, p. 

261). 

There are two types of tests: projective and metric. The last ones are designed to measure 

variables (processes) in quantitative terms to describe and classify them (Tintaya, 2014, p. 286). 

Thus, this project used a metric test to know the most frequent problems students had to face in 

the English language learning process. The diagnosis test was used before starting the project 

and it consisted of 50 questions, 24 were from the oral test (Listening and Speaking) and 26 

were from the written test. At the beginning of the diagnosis test the following information was 

required: age, gender, and level, after the test the diagnosis results were represented in graphics, 

like the one we will show below. The diagnosis objective was to identify the main problems that 

basic and intermediate students were facing when learning English. Most of the problems 

mentioned in the diagnosis test were proposed by the researchers. 

4.2.1. PRE TEST AT THE EIAB 

To develop the diagnosis at the EIAB oral and a written test were applied, the main objective 

of these was to measure the student’s knowledge level and to identify the problems they were 

facing at that time. The Oral Test was used as a diagnosis tool. The speaking skill was 

administered to the EIAB students. It was possible to identify the student’s problems and needs 

regarding their level of English knowledge. Concerning the written test, it was applied to 

diagnose the grammar, writing, and general language knowledge. 

The sample was taken from seven students; the date of the test was on September 3rd, 2013, 

the test was mainly carried out to measure the student’s level. 

The test we chose for the diagnostic test was "ELTIS", this test is a standardized test designed 

to measure listening and reading comprehension skills of high school-age English language 

learners. Which consisted of two parts, the first part of 24 questions corresponding to "Listening" 

and the second of 26 questions corresponding to "Reading", both multiple choice. 

ELTIS test quickly and easily assesses the reading and listening comprehension of students 
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Student Oral Test 

Score/24 points Observations 

Student 1 

 
Student 2 

 
Student 3 

 
Student 4 

 
Student 5 

 
Student 6 

 
Student 7 

TABLE 8  

in grades 9-12 (14-18 years). The test has a maximum duration of 1 hour and 10 minutes, and 

the result is known immediately. (https://www.eltistest.com/practicetest/) 

Table 8 - Oral Diagnostic Test Results (Before the Plan) 

  

Source: Own elaboration 

In the chart below you saw a graphic of how the student’s situation was; most of the students 

failed the test. As you can see, just one student could obtain more than 50% of 24 points. Where 

13 – 15 means pass, 16 – 18 means acceptable, and 19 – 21 means good, and 22-24 means 

excellent. However, these students did not pass this diagnostic test due to the motivations, lack 

of knowledge, and many other factors that influence these results. The diagnostic test that was 

taken to the students the first time, was divided into 2 parts that add up to 50 points in total. 

Should be in the past tense, then you have to check the report in the past form. 

7 failed 

10 failed 

8 failed 

11 failed 

12 passed 

9 failed 

10 failed 

https://www.eltistest.com/practicetest/
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Illustration 8 - Oral Diagnostic Test Bar Graph Results 

Source: Own elaboration 

This bar graph showed us the grade obtained by the students, all of them didn`t pass the 

oral test over 24 scores, which means they need some improvement and reinforcement. 

Table 9 - Written Diagnostic Test Results (Before the Plan) 

 

 
Student 

Written Test  

 

Score/26 points 

 

Observations 

Student 1 13 Failed 

Student 2 11 Failed 

Student 3 9 Failed 

Student 4 5 Failed 

Student 5 10 Failed 

Student 6 10 Failed 

Student 7 8 Failed 

TABLE 9 

Source: Own elaboration 

This chart shows us that most of the students failed the test. As you can see, just one student 

ILLUSTRA TION 8  
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could obtain more than the 50%, where 14 – 16 means pass, 17 – 20 means acceptable, and 21 

– 23 means good, and 24-26 means excellent. However, these students did not pass this 

diagnostic test due to the motivations, lack of knowledge, and many other factors that influence 

these results. 

Illustration 9 - Written Diagnostic Test Bar Graph Results (Before Plan) 

Source: Own elaboration 

This bar graph shows us graphically the percentage of the students in the scores. It is 

important to mention that after this diagnostic test, the method which we worked on was applied 

to obtain better results. 

4.2.2. ANALYSIS OF DATA 

As it was mentioned before two tests were carried out for the diagnosis, these two tests 

showed the main problems that at the same time helped to find the EIAB student’s needs. Once 

the problems were identified, solutions to each of them were proposed to satisfy learning needs, 

these solutions were implemented thought an “action plan” that are shown in the Table 10. 

This chart shows the results and plans to collect relevant data considering the diagnosis 

results as a start point to develop the “English Improvement Program”. 

ILLUSTRATION 9 
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Table 10 - Test Results and Action Plan 

Type of test Results Action plan 

Oral Test (technic 

used to diagnose 

the students’ 

speaking and 

listening skills) 

At the EIAB, the Oral Test administrated to the 

students during the Diagnostic Evaluation 

showed that their English Speaking level was 

very poor. For example: 

• Students cannot build English sentences 

properly. 

• Students mixed grammar tenses in 

English. 

• Students had problems with English 

pronunciation. 

• Students mixed English with Spanish 

language. 

• Their vocabulary was extremely limited. 

To teach English (for the 

students that   do not 

have solid basis of English 

language) taking into 

account: The teaching of 

grammatical structures 

Therefore focusing in the 

Speaking and  listening 

skills. 

Emphasizing in 

vocabulary, role playing, 

activities, dynamics, etc. 

Deepen into pronunciation. 

Written Test 

(technic used to 

diagnose English 

language 

knowledge) 

For the needs at the EIAB, the Written Test given 

to the students to do the Diagnostic Evaluation 

showed that their level of writing, reading and 

grammar of the English language was acceptable. 

To teach English (for the 

students that do not have 

solid basis of English 

language) considering: 

The teaching of 

grammatical structures 

To teach grammar tenses. 

Emphasizing in 

spelling. Focusing in 

essay writing. 
TABLE 10 

Source: Own elaboration 

Hence, we can conclude that the diagnosis results show that students had difficulties in 

learning vocabulary as well as oral production; they need a sort of motivation, perception, 

retention, and production in the English language. 
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4.3. ACTION PLAN 

4.3.1. PROGRAM ELABORATION 

The topics used in this project were also related to the student’s school curricula, taking into 

account the age of the 2 groups of students, children and teenagers, to have more benefits in the 

process of teaching. The syllabus design presents 21-unit topics that reflect the content of the 

lessons which will be covered during several classes, they are addressed to children. It is 

important to state that 14 of the unit topics mentioned before are addressed to teenager’s course, 

the functional objectives and linguistic objectives are the same as children´s course, the 

difference is the use of some songs and some activities. 

Illustration 10 - Realia and Superhero Cards 

Source: First Class Institute 2014 

4.3.2. PROGRAM IMPLEMENTATION 

In this supervised work the type of syllabus used was the situational syllabus combined with 

task-based syllabus, the first one refers to the use of real or imaginary situations in which language 

occurs or is used. The second one is related to series of complex and purposeful tasks that the 

ILLUSTRA TION 10  
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students want or need to perform the language that are learning. In that sense a chart explaining 

how lesson was developed during a class is shown in Table 11. 

Table 11 - Syllabus Unit Example 

Unit 1       

“How Objective Linguistic Interaction Material Activities Evaluation 

Is the 

weather” 

 
Objective 

    

  

 

 

 

 
To 

exchange 
informatio

n about the 

weather. 

 

 

 
Learn 

pronunciati
on and 

  

 

 

 
Snow, rain, 

sunny,
 e

tc cards . 

 

 

 

 

-

Repeatin

g words. 

 
At the end 

students are 

able to talk 
about the 

weather 

among 
themselves 

and also they 

are be able to 
comprehend 

how to get 

information 
from their 

classmates. 

 Spelling 

about 
weather 

types. 

T-Ss 

   Posters -Role playing. 

PART 1   Videos -Reading. 

  

 

 

 

 
To learn about 

seasons, and 

how different 
the weather is 

in every 

season. 

     

    

Spring, 
summer, 

winter, fall 

cards. 

 
-

Repeatin
g words. 

 

 
Learn 

pronunciatio
n and 

Spelling of 

every season. 

   
Students use, 

understand 
and identify 

the Seasons. 

     
-Role playing. 

 

PART 2  T-Ss Posters  

   Videos -Reading.  

  
To Perform a 

mock 

presentation 
on television 

with a weather 

television 
presenter who 

talks about the 

weather in a 
different 

country. 

    

 

 

 

-Role 

playing 

(Weather 

Channel) 

 

   
Learn 
vocabulary 

of 

meteorolog
y. 

  

 
Videos 

 
Students 

understand 

forecast and 
can talk about 

this topic. 

PART 3   Ss-Ss    

    Data 

presentati
on 

What’s the 

temperatur
e? 

 

TABLE 11 

Source: Own elaboration 
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Table 11 shows an example of the content, objective, material, activities, and evaluation of 

UNIT1. In Part 1 the objective is to exchange information about the weather, for this, some 

activities were performed such as repeating words, role-playing, reading, as employed materials 

we have cards, posters, videos. At the end of PART, 1 student should be able to talk about the 

weather among themselves and they should be able to comprehend how to get information from 

their classmates. 

4.3.3. PROGRAM EVALUATION 

4.3.3.1. POST TESTS AT THE EIAB 

After implementing the program according to the syllabus mentioned above and with the 

described tools and materials, a second diagnostic test was taken to know the English level of 

the students and the effect of the English project. 

We show the results in the tables and Illustrations below. 

Table 12 - Oral Diagnostic Test Results (After the Plan) 

 

Student 

Oral Test  

Score/24 points Observations 

Student 1 18 Passed 

Student 2 14 Passed 

Student 3 17 Passed 

Student 4 16 Passed 

Student 5 19 Passed 

Student 6 18 Passed 

Student 7 15 Passed 
TABLE 12  

Source: Own elaboration 

Table 12 shows us that 19% obtained over 24 points, which means 13 – 15 pass, 16 – 18 

means acceptable, and 19 – 21 means good, and 22-24 means excellent. 
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Illustration 11- Oral Diagnostic Test Bar Graph Results (After the Plan) 

Source: Own elaboration 

This bar graph shows us the score obtained by the students represented by columns, it is the 

same we saw above. 

Table 13 - Written Diagnostic Test Results (After the Plan) 

Student 
Written 

Test 

 

 Score/26 

Points 
Observations 

Student 1 19 Passed 

Student 2 21 Passed 

Student 3 19 Passed 

Student 4 18 Passed 

Student 5 20 Passed 

Student 6 22 Passed 

Student 7 21 Passed 
TABLE 13  

Source: Own elaboration 

ILLUSTRA TION 11  
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Illustration 12 - Written Diagnostic Test Bar Graph Results (After the Plan) 

Source: Own elaboration 

This bar graph shows us that 22 obtained out of 26 points, where 14 – 16 means pass, 17 – 

20 means acceptable, and 21 – 23 means good, and 24-26 means excellent. Both tables represent 

the same data, one graphically with values and the other with values in a pie. 

ILLUSTRATION 12 
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CHAPTER V 

RESULTS 

The results obtained from the implementation of the supervised work through an English 

language program at the EIAB is reported in this chapter. In this sense, we will initiate showing 

the impact of the intervention by contrasting the student’s scores before and after the 

implementation of the English Program at the EIAB. The indicators that let us see the results 

are the scores of written and oral tests administered before and after the English program. 

Table 14 - Comparison of Oral Test Results (Before and After the Plan) 

 

 
Student 

Oral Test Oral Test 

 

Score/24 points 

Before Program 

 

Score/24 points 

After Program 

Student 1 7 18 

Student 2 10 14 

Student 3 8 17 

Student 4 11 16 

Student 5 12 19 

Student 6 9 18 

Student 7 10 15 
TABLE 14  

Source: Own Elaboration 

Table 14 showed a clear difference in the student’s progress in oral production after we 

incorporated the English Program using superheroes and real things. The teaching method of 

the American Language Course was applied combined with the help of superhero cards and 

realia which help students using the English language. 

The results were obtained from QUIZ A (see appendix 7). The ranks set up for assessing 

student´s proficiency are the following. 
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Table 15 - Qualitative Score Range 

22-24 
 

EXCELLENT 

19 – 21 
 

GOOD 

16 – 18 
 

ACCEPTABLE 

 

13 -15 
 

PASS 

TABLE 15  

Source: Own Elaboration 

All of the students obtained good scores, where 13 – 15 means pass, 16 – 18 means acceptable, 

and 19 – 21 means good, and 22-24 means excellent. 

After an analysis of the level of the English language, the students of Book 2 (morning shift) 

demonstrated the learning of vocabulary, not of grammatical structures, taking into account 

difficulties inherent to their level. Results were obtained in QUIZ A, in 1 of 4 students; Due to 

the age of the students, and the difficulty in the audio, therefore, book 2 had to be repeated in 3 

of them. 

Extracurricular activities are also of great help to both the teacher and the students; in the month 

of April the students of level I books 1,2 and 3 which were in charge of me carried out 

recreational activities for the day of the child. 

After an analysis of the level of the English language, the students of Book 1 (afternoon shift) 

demonstrated the learning of vocabulary and grammatical parts, taking into account difficulties 

inherent to their level. The teaching method of the American Language Course was applied, 

combined with the help of some small cards and films to be able to relate more directly to the 

language. Results were obtained in QUIZ A, from 4 of 7 students; due to the age of the students; 

the 70% required by the EIAB is something complex to achieve since grammar is fundamental 

and students still do not fully understand these parameters.  
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After an analysis of the level of the English language, the students of Book 2 (afternoon shift) 

demonstrated the learning of vocabulary and grammatical structures, taking into account 

difficulties inherent to their level. Results were obtained in QUIZ A, from 6 of 7 students, 

therefore we will proceed to advance book 3. 

After an analysis of the level of the English language, the students of book 3 (afternoon shift) 

demonstrated the learning of vocabulary and grammatical structures, taking into account 

difficulties inherent to their level. Results were obtained in QUIZ A, from 6 of 7 students, 

therefore we will proceed to advance book 4. 

Table 16 - Rubric Analysis Evaluation 

Source: Own Elaboration 

Rubrics offer criterion for grading these types of subjective assignments. This rubric is 

intended to help of English as a Second Language. Students are evaluated on five categories for 

 LISTENING READING SPEAKING WRITING 

LEVEL OF 

ENGAGEMENT AND 

ACTIVE 

PARTICIPATION 

E
X

C
E

L
L

E
N

T
 Listened without 

interrupting and 

incorporates and 

expands on the 

contributions of 

other students. 

Sounded very 

professional, 

this reader 

should be on 

stage. 

Group members 

always speak and 

have a 

conversation 

with others. 

Five or more 

complete sentences, 

near handwriting, 

variety of punctuation 

marks, capital letters, 

all details on topic 

and high frequency 

word spelled 

correctly. 

Proactively and 

regularly contributes to 

class discussion; 

initiates discussion on 

issues related to class 

topic. 

G
O

O
D

 

Listens and 

appropriately 

responds to the 

contributions of 

others. 

Changed their 

voice to make 

it interesting 

the whole time. 

Group members 

usually speak and 

have a 

conversation 

with others. 

Three or four 

complete sentences, 

punctuation and 

capital letters, most 

details on topic and 

near handwriting. 

Proactively contributes 

to class discussion, 

asking questions and 

responding to direct 

questions. 

A
C

C
E

P
T

A
B

L
E

 

Does not listen 

very carefully and 

comments are often 

nonresponsive to 

discussion. 

Read in a sing-

song way or 

did not change 

voice very 

much. 

Group members 

sometimes speak 

and have a shorts 

conversations. 

One or two sentences, 

some details are on 

topic, some 

punctuation and 

capital letters. 

Contributions are 

sometimes off-topic or 

distracting. 

P
A

S
S

 Does not listen 

when others talk, 

but tries to do the 

better way. 

Didn´t change 

voice at all 

monotone. 

Group members 

seldom speak and 

have 

conversation 

with others. 

No complete 

sentences, no 

punctuation or capital 

letters, basic use of 

topic details, can´t 

read easily. 

Few contributions to 

class discussion; hardly 

ever volunteers but 

responds to direct 

questions. 

TABLE 16 
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their paragraph composition: Listening, Reading, Speaking, Writing and level of engagement 

and active participation. 

There are four scoring categories to comply with the traditional scoring scale: Excellent, 

Good, Acceptable and Pass.  

We hope you find this rubric useful for working with students or that you use components 

and structure of a specific rubric to your needs. 

Illustration 13 - Oral Diagnostic Test Bar Graph Results (Before and After the 

Plan) 

Source: Own elaboration 

This bar graph showed us that 1 of the students obtained the grade G, which means a good 

level. 4 of them obtained grade A, which means an acceptable level and 2 of them obtained P, 

which means needs some improvement. Comparing with the diagnostic test, the results can be 

seen in their entirety with the percentages obtained before and after the test that the students 

took. The examination was the same for both cases in order to determine the progress and 

effectiveness of the method. (See Qualitative score range). 

ILLUSTRA TION 13  
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Table 17 - Comparison of Written Test Results (Before and After the Plan) 

 

 

Student 

Written Test Written Test 

 
Score/26 points 

Before Program 

 
Score/26 points 

After Program 

Student 1 13 19 

Student 2 11 21 

Student 3 9 19 

Student 4 5 18 

Student 5 10 20 

Student 6 10 22 

Student 7 8 21 
TABLE 17  

Source: Own elaboration 

These charts showed us that 22 obtained over 26 points, comparing before and after the 

diagnosis, the results showed us the difference where 14 – 16 means pass, 17 – 20 means 

acceptable, and 21–23 means good, and 24-26 means excellent
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Illustration 14 - Comparison of Written Test Results (Before and After the Plan) 

Source: Own elaboration 

This bar graph showed us that 3 of the students obtained the grade G, which means a good 

level and 4 of them obtained the grade A, which means acceptable, it is important to continue 

studying. 

According to Table 14 and Table 16, we can observe that there is a significant improvement 

after the implementation of the program, also we notice that motivation on students thought 

‘Realia and Superhero’ card had an important positive effect whose results are reflected on better 

scores and the fact that all of the students passed the tests. 

Most importantly, the intervention reaffirmed that alternative teaching methods, such as 

superhero cards and Realia can help improve student's performance, also it can be stated that 

learning is an integral whole that can be managed from different perspectives, other than 

traditional teaching. 

Students all approved with really good grades after reinforcement with ‘realia and the 

superhero cards’. 

ILLUSTRA TION 14  
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Table 18 - Results After Reinforcement with 'Realia and Superhero Cards' 

 Student 1 Student 2 Student 3 Student 4 Student 5 Student 6 Student 7 Success 

Rate 

BOOK 1 PASS PASS PASS PASS PASS PASS PASS 100% 

BOOK 2 PASS PASS PASS PASS PASS FAILED PASS 90% 

BOOK 3 PASS PASS PASS FAILED PASS PASS PASS 90% 

BOOK 4 PASS PASS PASS PASS PASS PASS PASS 100% 

BOOK 5 FAILED FAILED PASS PASS PASS PASS PASS 80% 

BOOK 6 PASS PASS FAILED PASS PASS FAILED PASS 80% 

 6 6 6 6 7 5 7  

TABLE 18  

Source: Own elaboration 

We can also state that reliable, easily understandable, and accessible teaching methods can 

compete with the traditional teaching education systems. 

Students firmly supported the methods to establish a new, complete, and different dynamic 

within the classroom. They encouraged a completely different program to learn English, but 

they accepted openly and with enthusiasm. 

We responded to the needs and requirements of the EIAB to improve the teaching and 

learning process of the English language have been identified. 

We have successfully used superhero cards, common objects, and accessories such as 

movies, traditional events such as the holidays of all saints and carnival have been introduced 

into the learning methodology. 

We have shown and proved that students at the EIAB who have been interviewed with the 

methodology and evaluated have improved a lot in listening and speaking, as well in vocabulary 

and grammar. 

Finally, we proved that the implementation of this supervised work improved the progressive 

learning of the students by means of evaluating students with and without the use of common 

objects and cards of superheroes, with an important difference. Consequently, something that 
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would match or engage the grammar part with the use of the oral expression is required. These 

complementarities, according to the supervised work, according to the method proposed are real 

objects, superhero cards, and extracurricular activities that have to do with culture, traditions, 

and demographic variables, in which the teaching was implemented to fit the English language 

teaching. 

The requirements to make this course compatible and to relate the grammar and oral 

expression parts, according to the methodology implemented by the supervised work are the 

“Realia, the Superhero” cards and the extracurricular activities like traditions and festivities. 

Those elements that, according to the supervised work are to improve the teaching of the 

English language by strengthening the cohesion of the grammar part of the English language 

with the use of the oral expression of the speaking part, have been introduced in the process of 

teaching and learning the language English at the EIAB in a gradual manner. 

The English teaching-learning process incorporated the use of real objects, superhero cards, 

videos, and films, as well as extracurricular activities related to the idiosyncrasy of the area 

where English language teaching and learning was carried out. The following activities were 

developed during the supervised work: a visit to the airport, restaurants, compared the feast of 

all saints with Halloween, and showed a summary of the dances of the Bolivian carnival. 

To show the results of the student's progress a table of results of the intervention was 

elaborated, which is presented below. 

It is also necessary to remark that once the EIAB Director asked for a very brief evaluation of 

the method, this consisted in the application of a test in children to see if we could get their 

attention, the result was that the aspects described in the test had to be broadened to reach the 

proposed objective, to increase the motivation and attention of the children in the teaching 

process of the English language. 

The results obtained as the product of the implementation of the proposal of the supervised 

work at the EIAB are explained, besides the material used in the proposal of this supervised 

work and finally, the results of the supervised work are detailed as it follows, a comparison 

between how the EIAB students were before and after the English reinforcement course was 

implemented were explained. 
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After taking the ELTIS test which was a tool for obtaining the diagnosis of the students, to 

get to know their level of English proficiency so in that way, the implementation of the new 

teaching method, the superhero cards, movies, and many other things would be successful. 

The results after implementing the teaching-learning method proposed by the supervised 

work, based on the American Language Coursebooks and the combined use of cards, cartoons 

and films, which has been named; ‘Handling superheroes and Realia’ for motivating English 

foreign language learners at Bolivian language army department are shown in the Illustration 

10, as well as the final results after reinforcement, are shown in table 13. 

An EIAB methodology was proposed for English language teaching using superhero cards, 

common objects and daily actions, such as site visits, to improve learning outcomes for EIAB 

students, at the levels basic and intermediate for children and teenagers. 

Difficulties in oral expression were found due to the poor communication between the 

students and the teachers; this was diagnosed through an oral and a written test. Also, in a minor 

percentage some difficulties were detected in the development of the grammar, regarding the 

learning of the English language. 

To strengthen the understanding of grammar, in English language learning, we used the 

superhero card flashes and cartoons combined with the use of the American Language Course 

books. 

The combination of books followed by cards, videos and extracurricular activities improved 

the student’s English vocabulary and comprehension as well as oral practice. 
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CHAPTER VI 

CONCLUSIONS AND RECOMMENDATIONS 

6.1. CONCLUSIONS 

The Supervised Work was developed from September 9, 2013 to May 21, 2014, within the 

framework of the agreement between The Linguistics and Languages Department of the 

Universidad Mayor de San Andrés and the School of Languages of the Bolivian Navy, with a 

designation role of specific tasks related to applied linguistics into the teaching area of the 

English language. 

The intervention proposal was based on a preliminary SWOT analysis whose results let us 

design an English language plan that will permit solve the problem we detected. 

The implementation of this plan was initiated by administering a diagnosis test to identify 

the main learning skills and sub skills problems for basic and intermediate level students. Once 

the results were analyzed, the conclusions were clear: students presented a severe lack of 

vocabulary and difficulties with the speaking-listening (oral communication). These two aspects 

are essential at the time of acquiring a second language, furthermore this is why we focused on 

it. 

In this way, we set the objectives of the supervised work which were fulfilled with 

satisfaction: 

1. The learning needs and requirements of EIAB students related to lack of motivation were 

identified and evaluated. 

2. A program that uses real things such as ‘Realia and Superhero cards’ as an instructional 

strategy to learn English was elaborated. 

3. The mentioned program that motivates students in the English learning process by 

encouraging them to use new vocabulary in oral communication was successfully 

implemented. 

4. The effect of common objects and superhero cards on the motivation of EIAB students 

during the learning process of English as a foreign language was evaluated by taking 

diagnostic tests before and after the program. 

5. Results achieved were analyzed by comparing the scores of the students before and after 
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the program which demonstrated that the program helped students to improve their 

English level in a significant way. 

Based on these objectives the proposal based on lesson plans, a syllabus, and supplementary 

material, such as “Realia” and “Superhero” cards which were created to help children and 

teenagers to overcome listening, speaking, and vocabulary problems was implemented. On the 

other hand, the effectiveness of this plan was proved through the administration of written and 

oral tests. Those instruments were used at the beginning and at the end of the proposed 

implementation to measure learning progress in the skills that activities helped to improve. 

Besides that, a Process-Oriented Syllabus was also implemented after each class to gather 

constant information about learners’ main problems in the areas of listening, speaking, and 

vocabulary. Based on that information, more lesson plans and supplementary materials were 

created and gathered constantly to help learners to overcome those problems. 

For the circumstances described above and to assist in students learning process at the EIAB, 

the institution received a proposal to improve their English language teaching methodology 

consisting of the use of superhero cards, objects, and actions, such as visits to places where there 

is a great flow of foreign citizens, as well as interviews with authorities that have competence 

over these topics and, thereby improving the learning outcomes of EIAB students who were 

children and teenagers. 

The present work aimed to reinforce two aspects where we found difficulties among the 

students, first we designed a syllabus with cards to increase the vocabulary on a significant way, 

and secondly we prepared lessons always focused on improving oral communication. Another 

aim of the work was the implementation of an English reinforcement course for English 

language students, a course that not only focused on correcting deficiencies, but also, and above 

all, teaching according to student’s age. Under this notion, skilled students were selected from 

the different levels of the English subject at EIAB. Needs analysis was carried out on these 

students. The results determined that not only reinforcement in the English language was 

necessary, but also a more focused learning in their learning objectives. 

There is statistical evidence to prove that the intervention was well accepted by EIAB 

students. One indicator was the students increased attendance since the implementation of the 

new program. Students were extremely interested in participating in the class activities. 
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The use of didactic materials such as "superhero cards" was helpful to memory aid for 

learning grammar and had such a relevant influence on the teaching and learning process of 

English as a foreign language. 

The comparison between students who used "superhero cards" and the ones who did not used 

let us establish that the material turned students motivated and receptive in the English learning 

process. 

6.2. RECOMMENDATIONS 

To contribute to the creation of National conscience, in the perspective of integration, self- 

determination, and also to facilitate the communication of people with the rest of the world, the 

Universidad Mayor de San Andres through the Linguistic Department signed an agreement of 

cooperation with several institutions like supervised works, internships and others. Among those 

mentioned above is the framework agreement for cooperation with the Bolivian Navy to 

strengthen language teaching, in this case English, through a Supervised Work. 

There is enough statistical evidence to state that the success of the method implemented was 

significantly higher than failures. The result of greater success could have been the result of 

change. 

• To obtain better results and a more consistent teaching-learning development a longer 

intervention would be recommended 

• The EIAB should organize workshops, trainings to spread out the use of "superhero 

cards", common objects and daily activities to strengthen the teaching and learning 

process of the English language. 

• It is recommended that the Bolivian Navy should develop rearrange their teaching 

program to a more communicative approach. 
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