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CHAPTER I 
BACKGROUND 

 

1.6 INTRODUCTION  
 

The current global society increasingly requires from students to have integral 

education and training in all aspects of life. Technological, scientific, humanistic and 

linguistic knowledge among other basic requirements are essential for achieving this 

goal. From a linguistic point of view, it is important to develop all manifestations that 

enhance communication and demands not only through existing knowledge and 

through skills needed for one's own language but also through the learning of other 

languages.  

 

The growth of English not only as a language of trade and technology but also as a 

means of international communication has made from it a compulsory requirement in 

different fields of knowledge and work areas. Thus, we cannot deny that nowadays 

English has become one of the primary requirements for the needs of students and 

people in general. 

 

Recent researches on language teaching have evidenced that literature has been 

widely integrated in language teaching as it provides meaningful and memorable 

contexts for processing and interpreting new language. Apart from this we can also 

say that it also transmits cultural knowledge in addition to the fact that it lends itself 

to linguistic utility.  

 

Bearing in mind that the teaching of English in most public and private institutions in 

Bolivia is generally done at the sentence level and with limited vocabulary and 

structures, students do not have the opportunity to get involved in literary texts, 

therefore more opportunities to get the language. Keeping in mind that the way of 

teaching mentioned before, the use of authentic texts (short stories) in language 

classrooms will be of great importance, we are highly confident that this will help 

develop the necessary skills for a better learning. 
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Thus, this project1 shows the interaction between language, literature and language 

education since short stories provide insights into the life and culture in general. 

According to Baker (1993), students ought to develop an awareness of not only their 

own culture, but also other cultures. Multicultural understanding contributes to 

improved tolerance of one another, aspect that we consider of high importance in our 

current time in Bolivia.  

 

The themes we propose provide stimulating material for exploiting all the four basic 

macro-language skills: reading, writing, speaking and listening. 

 

What we want to do with this project is  to teach English language to teenagers at La 

Paz Foundation, in order to support them in their academic training by providing 

knowledge of this language that will benefit them to access to literature in the 

language or to   apply to any work where English knowledge is required.  

 

To conclude, we want to suggest a change in language teaching in our country. By 

using the approach of integrating short stories in language teaching, what we want to 

attain is that the students at La Paz Foundation can be able to learn grammar in 

context and develop the ability to communicate accurately at a basic level both, 

appropriately and meaningfully.  

 

1.7 INSTITUTIONAL BACKGROUND 
 
La Paz Foundation2 is an institution that provides assistance to disadvantaged 

people, mainly children who come from disintegrated families. Thus, we can state 

that the group of students is composed by children and teenagers with social, 

economic and educational limitations. 

 

Most of the children attending the centre live under difficult circumstances due to the 

lack of familiar attention, physical and emotional abuse and abandon, and also they 
                                                 
1 The following Project is written using the APA writing style, thus all citations, references, quotations 
and footnotes follow the APA format. (Purdue University, 2008) 
2 A whole detail of the Institution goals and background  can be obtained from the agreement between 
La Paz Foundation and the Linguistics and languages Department. 
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suffer from malnutrition. Some of them do not even have a family being this fact 

responsible for many of them to work on the streets of the city of La Paz. In other 

cases, according to what we could investigate from the authorities at La Paz 

Foundation, the families face a difficult economic situation forcing the father and 

mother to work and leaving their children on their own.  

 

In view of that, one of the major objectives the Foundation has is to improve the 

students` living conditions and to support them by means of providing health control, 

nourishment and integral educational classes. 

 

Let us talk about one of the projects the Foundation has been carrying out 

successfully. It  is the one that has to do with language teaching. According to Dr. 

Dominic, Director of the institution, the fact of having signed an agreement with the 

Linguistics and Languages Department, has been of benefit since up to date many 

children have been benefited from the language courses that several graduates from 

the Linguistics Department have been teaching. Dr. Dominic showed a high 

predisposition for the joint project to continue in the future. 

 

We now are going to provide a brief description of the students we worked with. The 

English class was composed by a heterogeneous group of children and teenagers of 

different ages (13 to 18 year-old children). Before we started to work with the group, 

we carried out a survey with the authorities at the Foundation as well as we worked 

with a questionnaire so that to know the current level of the students as well as their 

learning styles. The results showed that most of the students had little knowledge 

regarding the language. What is more, they did not even know about the world that 

surrounds them. In view of that, we had to plan extra-curricular activities so that to 

help the group of students know and be more conscious of the environment that 

surrounds them. 

 

The questionnaire was also useful in obtaining information about the problems the 

students had with the Spanish language. Some of the students showed little 

knowledge regarding their own language. Problems such as the inability of 

recognizing the parts of speech were common. This led us to conclude that the 
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teaching in most public schools is deficient perhaps due to the new Educational 

Reform failure or the lack of an appropriate development of the teaching process.  

 

We could also evidence the lack of an appropriate place to deliver our English 

classes, as well as the absence of the necessary equipment. This made us propose 

the Academic Direction of La Paz Foundation to furnish a classroom for the 

purposes we pursued. After having an interview with Dr. Dominic he compromised 

with us and showed his commitment to provide his support to our program. 

 

As far as we were concerned with the institution, we realized that the students 

attended other classes such as music and poetry along with some reinforcement 

classes in mathematics and Spanish language. This let us know, to some extent, the 

strengths and weaknesses of many of the students, we could also know by previous 

studies and the information we obtained from the director the nature of students we 

were going to work with. 

 

To sum up, the problems encountered helped us build up an appropriate program to 

be developed within the institution. This included the subject matter (English) as well 

as supportive activities addressed to enhance the students’ background knowledge. 

 

1.8 OBJECTIVES 
 
1.8.1 GENERAL OBJECTIVE 
 

- To teach English language to 13 to 18 year-old students at basic level, 

through materials and activities based on "Short Stories" so that to achieve 

basic communicative competence in the four basic macro-language skills: 

reading, writing, speaking and listening. 

 

1.8.2 SPECIFIC OBJECTIVES 
 

- To assess the potential of short stories as materials for the development of 

language awareness. 
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- To explore strategies for using stories as a language teaching resource. 

 

- To use short stories to develop competence in the four macro-language skills 

of listening, speaking, reading and writing. 

 

- To become familiarized with stories that can prove helpful in the teaching of 

English to teenagers at basic level. 

 

1.9 JUSTIFICATION 
 
Though this proposal3, we intend to develop a coordinated action between La Paz 

Foundation and the Linguistics and Languages Department by means of 

establishing teaching programs and projects so that to find cooperation and 

institutional strengthening between both institutions.  

 

Apart from that, the present work attempts to demonstrate how useful Short Stories 

are in the teaching/learning process since activities based on them help learners 

overcome some language problems and more importantly, help them build up their 

oral skills. Besides, students will improve listening and reading comprehension which 

is highly relevant as a response to social needs. 

According to Munro, the primary concern of a teacher of a foreign language is “to 

concentrate on the literary texts themselves, clarifying their meaning and assisting 

students to perceive the precision and vitality of the language the author has 

employed”  

 

Literature involves more than language since the appreciation and enjoyment of 

literature requires the development of more than linguistic skill. Therefore, the use of 

Short Stories provides the learners with an abundance of example of the subtle and 

complex use the grammar and vocabulary, which improve his or her overall 

proficiency in the language. 

 

                                                 
3 The nature of the Project justifies the work itself; however we provide some strong reasons that justify 
the Project. 
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The communicative activities also bring opportunities for personal interaction among 

students and between students and teacher, which support learners in their efforts to 

learn the language. 

 

This project is a response to the Current ELT situation in public institutions in our 

country and a proposal of using a different Approach to language teaching at La Paz 

Foundation. In view of that, the project can be justified by its convenience since it 

enhances the students’ macro-skills by means of incorporating short stories in the 

EFL classroom.  

 

The project will benefit students who attend the La Paz Foundation, being aware of 

the characteristics of the students and the limited resources their parents have, we 

will contribute towards the students enhancement and growth thus the social 

relevance of the project can be justified. 

  

The practical implications of the project are to help students overcome grammar and 

vocabulary problems as well as improving the students four macro-language skills.  

Last, but not least the theoretical value of the project is of importance since after its 

implementation some guidelines and approaches to Language teaching through 

short stories will be formulated and of course will be used for further projects alike. 

  

1.10 METHODOLOGY 
 
The purpose of this section is oriented to introduce an overview on Action Research, 

an approach to research in English Language Teaching and Learning.  

 

1.10.1 ACTION RESEARCH 
 

Unlike thesis, the nature of a Directed Work (Trabajo Dirigido) does not require to 

use a type of methodology4 to be followed, however taking into account the type of 

work we have carried out this project id oriented towards the framework of Action 

                                                 
4 Bearing in mind it is not a thesis, and the actions we take during the development of this Project we 
propose the following method of Investigation known as Action Research. 
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Research, the most suitable method of investigation according to the objectives we 

want to attain.  The following is a brief explanation of what the investigation method 

consists of. 

 

 Action research is known by many other names, including participatory research, 

collaborative inquiry, action learning, and contextual action research, but all are 

variations on a theme. In simple words, action research is “learning by doing”, it 

consists in identifying a problem, doing something to resolve it, and seeing how 

successful the efforts were, and if not satisfied, try again or reformulate the action 

plan.  While this is the essence of the approach, there are other key attributes of 

action research that differentiate it from common problem-solving activities that we 

all engage in every day.  

  

In our project there is a dual commitment in action research on the one hand we can 

mention La Paz Foundation which has already identified the needs and lacks of its 

population (homeless and poor children); and on the other hand the university, more 

specifically the Linguistics and Languages department by means of the agreement 

between both institutions. What we want to do with this action research is to 

collaborate with the children of the foundation in providing them with the basic tools 

to further their English learning. Accomplishing this twin goal requires the active 

collaboration of researcher and the foundation. 

  

Action research is used in real situations, rather than in experimental studies, since 

its primary focus is on solving real problems.  It can, however, be used by social 

scientists for preliminary or pilot research, especially when the situation is too 

ambiguous to frame a precise research question.  Mostly, though, in accordance with 

its principles, it is chosen when circumstances require flexibility, the involvement of 

the people in the research, or change must take place quickly or holistically. 

 

 It is often the case that those who apply this approach are practitioners who wish to 

improve understanding of their practice, social change activists trying to mount an 

action campaign, or, more likely, academics who have been invited into an 



- 14 - 
 

organization (or other domain) by decision-makers aware of a problem requiring 

action research, but lacking the requisite methodological knowledge to deal with it. 

 

1.10.2 CYCLIC, PARTICIPATIVE, QUALITATIVE ACTION RESEARCH 
  

Most writers on the topic state or assume that action research is cyclic, or at least 

spiral in structure. A commonly known cycle is that of the influential model of 

Kemmis and Mc. Taggart (1988) which involves the following steps: plan, act, 

observe, reflect; then, in the light of this, plan for the next cycle. This was of vital 

importance considering the nature of our work. 

 

It is also generally held that action research is participative, though writers differ on 

how participative is. The extent of participation may vary. In some instances there 

may be a genuine partnership between researcher and others. The distinction 

between researcher and others may disappear. 

 

On other occasions the researcher may choose for whatever reason to maintain a 

separate role. Participation may be limited to being involved as an informant. The 

participants, too, may choose something less than full partnership for themselves 

under some circumstances. 

 

Most action research is qualitative. Some is a mix of qualitative and quantitative. All 

else being equal, numbers do offer advantages. In field settings, though, one often 

has to make other sacrifices to be able to use them. Most importantly, sometimes 

numbers are not easily applied to some features of a study. If these include features 

of particular interest or importance, the choice is between qualitative research or 

omitting important features.  

 

 

 

 

 

 



- 15 - 
 

CHAPTER II 
REVIEW OF LITERATURE 

 

2.5. THE USE OF  SHORT STORIES IN LANGUAGE CLASSROOM 
 
Stories happen all the time and everywhere and can serve as a powerful resource 

because of their appeal as a highly natural way of teaching. Thus, all sorts of literary 

texts (short stories, novels, drama, etc) are of value in teaching a foreign language. 

The basic condition for this is that the text of the story provides the potential for 

comprehensible input, that is to say, language is within the range of access of the 

learner.  

 

2.1.6 SHORT STORIES AS A MEANS FOR TEACHING THE LANGUAGE 
 
Stories allow us to organize our perceptions of the world into meaningful patterns. 

Through the stories we speak about the world not just "the way it is" but rather the 

way we see it, the way we would like to see it, or the way we would like other people 

to see it. Language is a powerful channel between the world and the stories. 

 

Willis (1996) mentions three notions -exposure, use and motivation- to explain the 

reasons for using stories in the language class. 

 

a. EXPOSURE - The text of the story provides an amount of "comprehensible 

input" within the reach of the learner. This input can be conveyed to the 

learner in several ways: a teacher or a student reading aloud, a group of 

students sharing stories, groups of students working on a core text and 

expanding it in different directions according to their own ideas. 

 

b. USE - In the class, activities that accompany, precede or follow the story give 

learners further opportunities to use the language. Working with stories 

involves framing (warming-up, getting learners ready for the story or for work 

with it), focusing (engage students in activities related to the story), and 
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diverging (following their own imagination and ideas learners expand the 

stories). 

 

c. MOTIVATION - The story itself is a source of motivation and stories also 

invite to make associations with personal or cultural matters. 

 

2.1.7 SHORT STORIES AS A TOOL FOR REINFORCING THE SKILLS 
 
Short stories allow language teachers to teach the four skills to all levels of language 

proficiency. Murdoch  indicates that “short stories can, if selected and exploited 

appropriately, provide quality text content which will greatly enhance ELT courses for 

learners at intermediate levels of proficiency” (p. 9). He explains why stories should 

be used to reinforce ELT by discussing activities instructors can create such as 

writing and acting out dialogues. Also, Oster (1989) affirms that literature helps 

students to write more creatively. 

 

Instructors can create a variety of writing activities to help students to develop their 

writing skills. They can ask students to write dialogues (Murdoch, 2002, p. 9) or more 

complex writing activities if students have reached a high level of language 

proficiency. For example, if instructors bring to class “Cinderella”, they can assign 

the following writing activities: 

 

a. Write a dialogue between Cinderella and her step mother or the Charming 

Prince. 

b. Paraphrase the simplified story they have just read. 

c. Summarize the story in three sentences, including the main characters, 

setting, conflict, climax, and resolution. 

d. Write one sentence on the theme of the story. 

e. Write a paragraph on what causes people to be evil like the step mother or 

step sisters. 

 

Activities a and b are suitable for beginning levels and activities c, d, for intermediate 

levels. 
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In addition, short stories can be used to improve students' vocabulary and reading. 

Lao and Krashen (2000) present the results of a comparison between a group of 

students that read literary texts and a second group that read non-literary texts at a 

university in Hong Kong. The group who read literary texts showed improvement in 

vocabulary and reading. This fact has been very valuable in the development of the 

current project since the main purpose is to enhance language acquisition through 

the use of short stories. 

 
2.1.8 SHORT STORIES AS A MOTIVATIONAL TOOL 
 
The use of literature in the second and foreign language classroom has been a 

concern of many scholars and practitioners related to the field of language teaching. 

It is in this view that many of them proposed the use of literary texts as a teaching 

tool in the EFL classrooms:  

According to Lazar, the use of literature in the language classroom can help 

stimulate the imagination of the students, to develop their critical abilities and to 

increase their emotional awareness. 

 

Regardless of the difficulties the language teacher can encounter that using literature 

is very motivating to students. Thus, they are exposed to different themes which as 

most of the textbooks do not include. It gets the students involved in trying to 

understand what the text is about. It facilitates de expression of emotional 

responses, as literary pieces describe human emotions and perceptions.  

 

The student understands that the piece he or she is reading is “different” from 

whatever textbook material he  has come in contact , so his sense of 

accomplishment is greatly felt by him once he finishes the task. It helps students 

understand cultural aspects, that a textbook may not include. It stimulates language 

acquisition through the expression of emotions towards a particular theme and gives 

the student the opportunity to be faced with structures and forms which are different 

from the norm. And last but not least, it broadens the sense of language as more 

than just for practical use.   
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Since short stories usually have a beginning, middle and an end, they encourage 

students at all levels of language proficiency to continue reading them until the end 

to find out how the conflict is resolved. Elliott (1990), for example, says that literature 

motivates advanced students and is “motivationally effective if students can 

genuinely engage with its thoughts and emotions and appreciate its aesthetic 

qualities”. He stresses the importance of developing student–response (individual 

and group levels) and competence in literature. In addition, one of the reasons 

Vandrick lists for using literature with students is that literature motivates students to 

explore their feelings through experiencing those of others.  

 

Literature holds high status in many cultures and countries. For this reason, students 

can feel a real sense of achievement at understanding a piece of highly respected 

literature. Also, literature is often more interesting than the texts found in textbooks.” 

As a result, instructors should agree that literary texts encourage students to read, 

and most literary texts chosen according to students’ language proficiency levels and 

preferences will certainly be motivating. 

 

2.1.9 HOW TO SELECT SHORT STORIES 
 
Some language teachers might think that choosing literary pieces is an overbearing 

task. If we think about how we gather exercises, reading material, songs that we 

particularly like, or a game that has been successful with most of our classes, we do 

this selection slowly, well thought and through trial and error.  Choosing literary 

pieces involves the same process. Thus, it has to be a careful, purposeful selection 

of literary pieces that ought to appeal to the teacher and students.  

 

The selection of the materials will depend on the type of course and English level of 

students. The first levels will require a more extensive warm up and much guidance. 

Not doing this, will cause the students to feel overwhelmed with the new material.  

Some courses allow very little time for extra activities. Deciding on what type of 

textbook exercises you will be able to work during the allocated time of classes will 

be of importance. This will let you make use of other activities you can employ when 

having extra time. 
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Language teachers need to take into account the age and educational background of 

their students in choosing a literary piece (short story)5. It is a fact that the EFL 

groups are quite heterogeneous in their cultural background, but still, it is necessary 

to choose material that could be appealing for most of them.  

 

Experience has shown that most students have a minimum experience reading 

literary pieces, even in L1, so it is better less, than more. Less quantity and less 

difficulty will be of benefit at initial stages. It is always possible to increase the 

difficulty level of the material when the time requires it.  In regards to cultural 

information, the warm up is a perfect moment to bring out all those elements that 

symbolize the culture. Compensate for individual limitations by organizing the group 

in teams where a partner can be of help to the other.  Avoid individual work until the 

students start feeling more comfortable with their interpretations on the content of 

literary pieces.  Encouragement is of the paramount importance. All interpretations 

need to be acknowledged so that students become more self confident in the 

expression of their opinions.   

 

Getting the students involved in the selection of literary pieces can result in a 

learning experience for the language teacher.  Currently, more and more students 

depend on line materials, this can be evidenced when students do some research 

projects for different subjects at school. Thus far students have become expert in 

surfing the web. Likewise, students can work with some English assignments. 

Hence, let them search and review whatever material they plan to share and be 

open to suggestions. Be flexible, you can start with very short stories, poems or 

songs.  

 

By selecting stories appropriate to students’ level of language proficiency, language 

teachers can avoid “frustrating reading”. To choose stories according to students’ 

preferences, stories should have various themes because, as Akyel and Yalcin 

(1990) point out, variety of themes will offer different things to many individuals’ 

                                                 
5 This was of vital importance when deciding the type of stories we World include in our course. 
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interests and tastes. But the themes should be “consistent with the traditions that the 

learners are familiar with” to avoid conflicts. 

 

2.1.10 IMPLICATION OF THE USE OF SHORT STORIES IN THE LANGUAGE 
CLASSROOM 

 
The use of short stories in ELT contexts is of high importance. Researches in the 

field have shown the effectiveness of these in language acquisition. It is true the fact 

that by using short stories in language teaching will definitely improve the students 

four language skills, but not only this since the use of stories in the classrooms goes 

a step further since it is closely related to culture and developing the students’ 

learning strategies as we will see in the next section. 

 

There are several distinct advantages in using short stories in ELT. The principal 

advantages include but are not limited to: 

 

o The controlled length of short stories 

o The concise writing with carefully selected vocabulary and lexis 

o The use of contemporary or colloquial language 

o Insertion of authentic, natural dialogue 

o Short stories typically maintain high interest and attention levels 

 

1. TEACHING CULTURE 
 
Short stories are effective when teaching culture to EFL students. Short stories 

transmit the culture of the people about whom the stories were written. By learning 

about the culture, students learn about the past and present, and about people’s 

customs and traditions.  

 

Culture teaches students to understand and respect people’s differences. When 

using literary texts, instructors must be aware that the culture of the people (if 

different from that of the students) for whom the text was written should be studied. 

As students face a new culture, they become more aware of their own culture. They 
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start comparing their culture to the other culture to see whether they find similarities 

and/or differences between the two cultures. Misinterpretation may occur due to 

differences between the two cultures. 

To avoid misinterpretation, language teachers should introduce the culture to the 

students or ask them to find relevant information about it. Before reading/listening to 

any story, it is recommended that students should read some information about the 

targeted story so that to prepare them in advance for the new content.  

 
2. TEACHING HIGHER-ORDER THINKING 

 
Of all the benefits of short stories, higher-order thinking is the most exciting one. 

High intermediate/advanced students can analyze what they read; therefore, they 

start thinking critically when they read stories. Young (1996) discusses the use of 

children’s stories to introduce critical thinking to college students. He believes that 

stories have two crucial advantages over traditional content: First, because they are 

entertaining, students' pervasive apprehension is reduced, and they learn from the 

beginning that critical thinking is natural, familiar, and sometimes even fun. Second, 

the stories put issues of critical thinking in an easily remembered context.  

 

Howie (1993) agrees with the use of short stories to teach critical thinking. He points 

out that instructors have the responsibility to help students to develop cognitive skills 

because everyone needs to “make judgments, be decisive, come to conclusions, 

synthesize information, organize, evaluate, predict, and apply knowledge.” By 

reading and writing, students develop their critical thinking skills. 

 

Introduced by Bloom in 1956, thinking skills, called Bloom’s Taxonomy of the 

Cognitive Domain, include both lower-order and higher-order thinking.  

 

Depending on students’ level of proficiency, instructors can activate students' lower-

order or higher-order thinking. Beginners are able to recall information and respond 

to questions about dates, events and places. Thus, when asked questions about 

names of characters, setting and plot of the story, they will have no difficulties 

responding to the questions.  
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Level 1 of the taxonomy is knowledge. As students become more proficient in the 

language, they can move to level 2 known as comprehension. In this level, they must 

demonstrate their comprehension by comparing, interpreting, giving descriptions and 

stating main ideas. When students become even more proficient, they move to level 

3, application. In level 3, students try to solve problems by using the knowledge they 

have about the story. In level 4, called analysis, students must have reached the 

high intermediate level of proficiency to succeed. The reason is that students must 

analyze, compare, contrast, explain, infer, etc. facts/ideas about the story. Upon 

reaching the advanced level of proficiency, students can synthesize and evaluate 

what they read, the last two levels of the taxonomy (synthesis and evaluation).  

 

Language instructors can then ask questions such as “How would you change the 

plot?” “What would happen if . . .?” “What changes would you make to solve . . .?” 

“Do you agree with the actions . . .? with the outcomes . . .?” “Why did they (the 

character) choose . . .?” “What choice would you have made . . .?” (Bloom’s critical 

thinking questioning strategies). Questions added to each story should train the 

students to think critically.  

 
2.6. CHILDREN’S LITERATURE AND LANGUAGE LEARNING 
 

As with literature for adults, children’s literature has various types and genres, it has 

stories, novels, short stories, rhymes, poetry and plays. According to Hunt (1994), 

children’s literature encompasses stories, rhymes, and drama. They can be further 

divided into religious, animal, school and family stories, fairy tales, folk tales, 

illustrated texts and picture books, science and historical fiction, poetry, playground 

rhymes and oral tradition as well as comics, and dime novels. 

 

According to Martin and Leather (1994) an experience of the power of stories and 

rhyme and personally responding to them helps children learn about language as 

well as how texts work. Parents can work with stories as they perform various daily 

routines with their babies and most children have learnt about story openings and 

endings, story characters and the kinds of things that happen to them and they also 
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know that stories are told in the past tense from young. They go on to say that 

rhymes are another area in literature which leads to learning about language. 

 

When children chant, sing and learn rhymes by heart they develop their sensitivity to 

language in ways that are important for their future reading development. This is so 

because the use of rhyme and alliteration leads to the development of phonological 

awareness which can help children in the reading process. 

 

Stories in children’s literature can be sub-divided into numerous kinds, for example 

historical, animal, school, adventure, fairy and folk tales. According to many 

researchers in the field of applied linguistics, stories in children’s literature can also 

be divided into three main categories realism; traditional and fantasy. In realism 

stories possible characters are involved in action which hold interest and will have a 

setting which is possible in place and time. Examples of these are historical stories 

and biographies. In the traditional category, however, the stories usually come from 

an anonymous storyteller and these may have originated from oral storytelling, for 

example fairy stories, folk tales, myths and legends. The fantasy writer, on the other 

hand, usually creates another world for characters, expecting readers to believe that 

this other world could actually exist. Examples of such writings are science fiction 

and futuristic adventure stories. 

 

According to Whitehead (1999), a story is a number of happenings, real or 

imaginary, which have been organized so as to be told or shared in some form 

(words, songs, dances, ceremonies and rituals, cave painting and so on). The 

organizing system for stories is known as narrative and it provides a kind of 

backbone. Wray and Medwell (1991), contend stories can teach children both about 

people and about things. They say that most of the information we have is 

accumulated over the years from stories rather than factual statements. 

 

Stories are also a way of allowing children to see things through other’s eyes. Young 

children are naturally egocentric in their view on the world and often find it difficult to 

see things from other people’s point of view. Stories will always be written from 
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another point of view, which children have to be able to adapt to. This broadens their 

perceptions of the world and helps them increase their background knowledge. 

 

They also say that stories stimulate the readers’ imagination, because they allow 

children’s minds to create pictures of people, places and events in the stories, these 

mental images help to encourage creative thinking. They also contend that stories 

encourage readers to engage in predictive thinking; that is, throughout the story the 

child is building up sets of impressions of what has gone before and predicting a 

series of ways in which the events may proceed. 

 

Stories may also allow the child the opportunity to develop and increase their 

knowledge of the world, as people stories allow the exploration of problems children 

may be experiencing or may experience in the future, and this exploration is done at 

the safety of one removed. For example, children who feel lonely may take comfort 

from stories about lonely people, because this demonstrates to them that they are 

not totally unique in their feelings.  

 

Additionally, stories allow the vivid experience of seeing others do things which a 

person may have always wanted to do but never quite dared. They go on to say that 

stories also assist the development of the use of language in several ways, for 

example, in extending the children’s vocabulary through exposure to new words in 

stories and in helping children familiarize with the language of books, which is 

distinct from the more usual language of speech. 

 

Vygotsky (1978) looked at the organization and complexity in children’s stories from 

a schematic structure. According to him, children’s stories can be grouped as Heaps, 

Sequences, Primitive Narratives, Unfocused Chains, Focused Chains, and 

Narratives. 

 

Language teachers armed with knowledge of the schematic structure of stories will 

be able to maximize their use in teaching and learning, employing different types for 

different ability levels in their class. For example, for the beginning reader, the 

teacher may best use Sequences and Focused Chain structured stories. 
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Rhymes and Jingles share another important attribute with stories: they not only tell 

of the real world but also extend reality imaginatively. Rhymes frequently provide 

information about the natural world. In rhymes and more developed stories reality is 

extended imaginatively and children quickly learn that stories do not work at a merely 

literal level. A rhyme and a story have their own logic and appeal through the 

feelings and imagination more than through rational and empirical means. Rhymes 

also encourage the playing with language, which begins with an infant reproducing 

sounds for fun and which is also much in evidence in children’s love of riddles, puns 

and language jokes of all kinds. 

 

Stories, poems, plays and other genres from children’s literature help build up an 

imaginative world of experience for children and this in turn can be the pivot to 

encourage them into becoming willing and fluent readers. According to Meek an 

early introduction to rhymes and stories is the significant starting point for children 

taking on the heritage of literature in the folklore of childhood.  

 

There are certain characteristics that children’s literature tends to have that make it 

acceptable to use with children. Children’s books are an outcome of intention and 

decision on the part of authors, publishers and booksellers, language is child 

oriented plots of a distinctive order, where protagonists rule. They appeal or have 

appealed to children in the present or past in the prevailing circumstances of 

childhood and are generally shorter than those intended for adults, being an active 

instead of passive treatment, with more dialogue and incident rather than description 

and introspection. The books have a genus of fiction, concerned with children or 

imaginary figures and fantasy with situations widely understood by children as 

relevant to them. The books do not denote a text but a reading event, so when 

reading takes place between a text and a child, the text for that occasion is part of 

children’s literature. 

 

With these characteristics in mind, teachers can select and adapt texts for use in the 

language classroom. There is an amazing variety of literature for children to suit 

those who are poor readers, books with short stories and plenty of illustrations and 

stories ranging from folk tales to science fiction to meet their interests and needs. 
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2.3 READING CHILDREN’S LITERATURE AND LEARNING A LANGUAGE 
 
At this point we want to mention what Herriot said about learning a language, he 

claimed that some features of Children’s experience are of vital importance to the 

learning of the structure of language. These features may be regarded as three 

behavioral processes:  

 

- imitation 

- comprehension 

- production 

 

In carrying out imitation a child repeats utterances produced by his mother, although 

he does not reproduce them perfectly. In fact, he reproduces them by omitting 

inflexions and function words.  

 

Comprehension is concerned, it is more difficult to define because behavior is 

required as evidence of comprehension, but it is difficult to know whether linguistic 

behavior alone is sufficient evidence, or whether nonlinguistic behavior is required.  

 

In the third process, production of language is evidenced by utterances that are not 

imitation, these which are grammatical in the sense that they are internally 

principled, and which bear some relation to non-linguistic features of the environment 

such that they are comprehensible to a listener. 

 

There is on the other hand other perception regarding language formation. One is to 

see language as essentially fulfilling a representational role, whereby it is connected 

to the world by some designative function. It means that language identifies or 

designates certain things or objects in the world and words have the meaning they 

do by virtue of their relationship to that which they so name or designate. 

Importantly, language is anchored in the world; it is connected with something else, 

an extra-linguistic reality through this relationship. 
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The second solution is to look at language as though there is no necessary 

connection between it and some external reality; we have language and the world 

but the former is not anchored in the world by the process of naming or designating 

the constituency of the world. Words acquire meaning by being grounded in and not 

through a set of relationships both within and outside itself.  

 

On this account words do not acquire meaning by standing for objects in an external 

reality but via their relationship with other words. Language, according to this view, is 

a more self-contained system, where words acquire meaning from their position in a 

linguistic nexus. In other words, there is no anchor for language outside of itself but, 

in a way, it is said to anchor itself. 

 

Similarly, according to Ornstein, learning a language requires two things. The first is 

that children deliberately and explicitly memorize information of various kinds, much 

of it arbitrary (letters of alphabets, phoneme-grapheme correspondences, written 

numbers) or unrelated to their everyday world. Secondly, that children understand 

and develop ideas and concepts and these accordingly are part of a planned and 

delivered curriculum, rather than arising naturally from their life experience.  

 

Thus, a beginning reader will initially have to organize his or her phonemic and 

lexical knowledge in order to access texts. These texts then will help the child build 

up on experiences which he or she probably would not get in daily life. This 

relationship between the skill of being able to read and gaining knowledge and 

experience from this is fundamental for children. This is where the role of reading 

can come in; here when children have been exposed to a variety of children’s 

literature they will have vast information on the routines that occur in a social context. 

The variety of genres available in children’s literature can provide a storehouse of 

information and knowledge to assist children in social communication and interaction 

with others. 

 

This is where pragmatics plays a part. According to Morgan (1989) pragmatics is the 

study of how language functions in society and how the context surrounding its use 

dramatically affects its form and the way it is interpreted. In other words, pragmatics 
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is an attempt to find and to explain the rules governing the appropriateness of 

language in various contexts and the change that it takes to accomplish different 

goals. Pragmatic knowledge is especially important in the comprehension of 

children’s fiction, for it is in stories that language is used as a means of social 

interaction in uniquely realized contexts. Therefore, it is in children’s literature that 

the second language teacher will be able to find a storehouse of varieties of forms of 

language used at its best, for example in stories, rhymes, poetry and plays. 

 

According to Fender, reading and psycholinguistics research has firmly established 

the prevalence and importance of the reading process at word level. Word level 

processing skills can be divided into word recognition and word integration. Words 

used in the cognitive and linguistic processes are involved in reading and interpreting 

text: ‘word recognition is the ability to identify the printed form of a word or lexical 

item, in order to retrieve the words, syntactic meaning (example part of speech), 

sentences, conceptual meaning and pragmatic information (example world 

knowledge association). Word integration on the other hand involves the ability to 

convert the syntactic (example part of speech), semantic (verb argument structure) 

and pragmatic information associated with words into a larger phrase, sentence, and 

discourse structure’. 

 

Children are taught to use word recognition and word integration skills when reading; 

the pragmatic information which they need to make sense of the text can come from 

either their personal experience or from having been exposed to a variety of stories, 

where they gain experiences which they would not come in contact with in daily life. 

Stories in children’s literature, therefore, can provide an invaluable amount of 

experiential input for children, in order that their schema of experiences and 

happenings is increased. 

 

With reference to the relation of children’s literature and language learning or 

language acquisition, Nicholas (1978) quotes Britton as saying that stories and 

poems will have more in common with children’s speaking and writing than will any 

other forms of written language in use in school. Their language, in speech or 

writing, for example in poems and stories, is in the main form of what is regarded as 
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personal language. He continues by saying, a child’s use of language is of necessity 

personal; the poet and the storyteller use a personal language from choice. 

 

On a similar note Wells (1985) claims that stories provide the child with an 

opportunity to discover the power that language has to create and explore alternative 

possible worlds with their own inner coherence and logic. According to Towell and 

Hawkins, what is understood by the power of language includes all linguistic levels: 

that is phonetics or phonology (pronunciation), syntax (the construction of 

sentences), morphology (the internal structure of words), lexicon (vocabulary), and 

discourse (the communicative use that sentences are put to). In other words reading 

stories can help children master all linguistic levels necessary to know and use 

language effectively. 

 

From the above discussion, it is evident that there can be a strong relationship 

between reading stories and acquiring language. Stories provide a wealth of 

experience and information and this helps children decipher texts to access meaning 

and understanding. By reading stories children will be exposed to how language 

works; there is inevitable relationship between reading children’s literature and 

language learning. If this works in learning the native language then for a second 

language learner this relationship between literature and language learning may well 

be an extremely important one. In principle, this relationship should be exploited in 

teaching ESL in order that learners become willing readers. Thus the question is 

whether children’s literature can help ESL learners; given the strong relationship that 

we have seen exists between reading stories and language acquisition. 

 

Second language learning can take place both in the classroom and outside it. The 

classroom is invested with great potential for learning in a formal environment 

through comprehensible input and output. It is fertile ground for developing the four 

basic language skills of listening, speaking, reading, and writing. All four skills are 

important for language learning and production and inter-relate and support each 

other. Children listen to stories, and can retell them. They can write their own in 

response to one they have read. The teaching of reading must be responsive to all 
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these aspects for it to be at its most effective. This allows for a close examination of 

the rich language opportunities offered by texts and by children’s literature. 

 

2.4 TEACHING READING IN A FOREIGN LANGUAGE6 
 

Learning to read is a central objective of education, and being unable to read in our 

society is to be seriously disadvantaged. Reading is one of the central and essential 

skills of what is learnt in school. For learners who dislike reading fewer books will be 

read and opportunities to extend the range, to read books for relaxation, are denied, 

as are opportunities to progress. 

 

Researchers in first language acquisition have contributed much to the 

understanding of how reading processes develop. First language research has found 

that readers' purposes and approaches to texts differ not only by text, but by the 

individual reader. Second language researchers have drawn upon this information 

and have found similarities between the reading strategies of first and second 

language readers. Furthermore, second language researchers have learned how 

expectations defined by a reader's culture influence what the reader understands 

when reading. Second language researchers and instructors are applying these 

research findings in classrooms through a variety of strategy-use activities such as 

those discussed below.  

 

'Top-down' models of reading were popular from the 1970s, the most frequently cited 

example of this approach being Goodman (1967): 'Reading: A Psycholinguistic 

Guessing Game'. In classroom practice, this widely replaced the 'bottom-up' models 

that had been in use, and in which the reader deals with letters, words, and 

sentences in rank order, each step depending on the preceding one. Top-down 

models assume that the reader interrogates the text rather than processing it 

completely, getting meaning by comparing expectations to a sample of information 

from the text. 

                                                 
6 We included this point since we consider of high importance to know in detail the approaches to the 
teaching of reading in EFL since the mail point in our Project is based on reading and short stories.  
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Exclusively top-down models have been definitively falsified by empirical studies 

showing that skilled readers do not sample portions of the text, but rather process 

the entire text, rapidly and automatically. In currently accepted evidence-based 

models of reading, bottom-up processes (like word recognition and lexical access) 

and top-down processes (like integrating background knowledge) proceed in parallel. 

Both sorts of processes are vital to skilled reading.  

 

The degree to which lower- and higher-level capacities may come into play in this 

interactive process may well differ, according to the purpose for reading. Looking 

quickly over a text, either to decide whether to read it or for gist (skimming) or 

looking for specific information in a text (scanning), will not require the same mix as 

reading for general understanding or pleasure. Intensive reading (i.e. critical reading, 

or reading to learn) will require yet a different balance between the two processes. 

Higher-level processes may be best developed through intensive reading, for this 

focuses on aspects of the text and on the conscious use of strategies. The typical 

intensive reading text will be just above the level at which the reader can easily read. 

 

However, for all types of reading, the reader needs automaticity both of word 

recognition and of lexical access (recognizing the word so as to find its meaning in 

memory, and silently activating its pronunciation). When a word is recognized, it 

enters the phonological loop of working memory, becoming available for consultation 

and integration into a mental representation of the text. The faster a reader's speed 

of retrieval from the mental lexicon, which is linked to their level of vocabulary 

knowledge, the more proficient their reading comprehension will be. These features 

are treated below in terms of fluency and vocabulary. 

 

2.4.1 THE VALUE OF TRANSLATION 
 

Translation7, previously seen as an unhelpful strategy, has now been revalidated: 

Kern (1994) showed that, when reading difficult texts, skilled L2 readers used mental 

                                                 
7 This point reinforces our ideas regarding the use of the mother tongue during the reading process. 



- 32 - 
 

translation into L1 to help maintain concentration and to keep information active 

while addressing a textual problem. 

 

2.4.2 BACKGROUND KNOWLEDGE 
 

Background knowledge has an effect on comprehension. The idea that this 

knowledge is codified into mental schemata, as proposed by Carrell,  lacks empirical 

confirmation. Nonetheless, 'it has been shown that even across passages on the 

same general theme, which had identical structure and syntax and very similar 

vocabulary, the more familiar version is better recalled'. This is true when the text is 

situated in an unfamiliar culture. Studies carried out by Steffensen  proved that when 

gaving texts about weddings to L1 readers from India and North America and 

observed that cultural familiarity or the lack thereof led the readers to make 

numerous inferences about the events and situations in the text. Giving L2 readers 

access to information about the L2 culture can be an important way of helping them 

with reading comprehension. 

 

2.5 SECOND LANGUAGE READING: AN INTERACTIVE PROCESS 
 

Most foreign language reading specialists view reading as interactive. The reader 

interacts with the text to create meaning as the reader's mental processes work 

together at different levels.  

 

The level of reader comprehension of the text is determined by how well the reader 

variables (interest level in the text, purpose for reading the text, knowledge of the 

topic, foreign language abilities, awareness of the reading process, and level of 

willingness to take risks) interact with the text variables (text type, structure, syntax, 

and vocabulary).  

 

One important part of interactive process theory emphasizes "schemata," the 

reader's preexisting concepts about the world and about the text to be read. Into this 

framework, the reader fits what he or she finds in any passage. If new textual 

information does not fit into a reader's schemata, the reader misunderstands the new 



- 33 - 
 

material, ignores the new material, or revises the schemata to match the facts within 

the passage.  

 

Content schemata are background knowledge about the cultural orientation or 

content of a passage. For example, readers might know that Mark Twain wrote 

stories about life on the Mississippi River during the nineteenth century. Such 

content schemata help the reader to understand and recall more than do readers 

less familiar with text content.  

 

Formal schemata define reader expectations about how pieces of textual information 

will relate to each other and in what order details will appear. For example, in a 

detective story, a reader could expect the following chain of events: A crime occurs, 

possible suspects are identified, evidence is uncovered, and the perpetrator is 

apprehended.  

 

2.5.1 RECOGNIZING AND IMPLEMENTING EFFECTIVE SECOND LANGUAGE 
READING STRATEGIES 

 
When teachers of second language reading recognize that each reader brings to the 

reading process a unique set of past experiences, emotional and mental processes, 

level of cognitive development, and interest level in the topic, they also recognize 

that not all teaching strategies will be effective for all students. When isolating the 

most effective teaching strategies to use with a group of students, the second 

language teacher must also consider those reader strategies that are not necessarily 

related to content schemata. Such reader strategies include the following:  

 

- using titles and illustrations to understand a passage,  

- skimming,  

- scanning,  

- summarizing,  

- guessing word meanings,  

- becoming aware of the reading process, and  
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- taking risks. All of these strategies can be targeted for use with foreign 

language materials.  

 

Another step in effectively teaching students how to read materials written in a 

second language is helping the individual reader to identify effective reading 

strategies based on text variables. One important part of this step is alerting the 

readers to significant aspects of text variables that will affect second language 

reading. For example, pointing out the differences between a fairy tale and a 

newspaper article helps the reader to recognize the different text types and to 

prepare for the uncomplicated sentence structure, high-frequency vocabulary, and, 

in most cases, happy ending that typically characterize a fairy tale. On the other 

hand, the same reader would need to prepare very differently to read a newspaper 

article about the technicalities involved in negotiating a disarmament treaty. In this 

case, the vocabulary would be very specialized and the sentence structure more 

complicated.  

 

2.5.2 INCORPORATING EFFECTIVE READING STRATEGIES INTO THE 
SECOND LANGUAGE CLASSROOM 

 
To encourage students to use effective strategies when reading in a second 

language, the teacher can develop simple exercises to elicit information via targeted 

strategies. These exercises can be divided by the stage of reading at which they 

occur.  

"Pre-reading" activities introduce students to a particular text, elicit or provide 

appropriate background knowledge, and activate necessary schemata. Previewing a 

text with students should arouse their interest and help them approach the text in a 

more meaningful and purposeful manner as the discussion compels them to think 

about the situation or points raised in a text. The pre-reading phase helps students 

define selection criteria for the central theme of a story or the major argument of an 

essay. Pre-reading activities include: discussing author or text type, brainstorming, 

reviewing familiar stories (students may review a well-known story, let us say 

Cinderella before reading the story in L2; in this way  they have the possibility to use 

their background knowledge so that to recall their prior knowledge), considering 
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illustrations and titles, skimming and scanning (for structure, main points, and future 

directions).  

 

"While reading" exercises help students develop reading strategies, improve their 

control of the second language, and decode problematic text passages. Helping 

students to employ strategies while reading, can be difficult because individual 

students control and need different strategies. Nevertheless, the teacher can 

pinpoint valuable strategies, explain which strategies individuals most need to 

practice, and offer concrete exercises in the form of "guided reading" activity sheets. 

Such practice exercises might include guessing word meanings by using context 

clues, word formation clues, or cognate practice; considering syntax and sentence 

structure by noting the grammatical functions of unknown words, analyzing reference 

words, and predicting text content; reading for specific pieces of information; and 

learning to use the dictionary effectively.  

 

"Post-reading" exercises first check students' comprehension and then lead students 

to a deeper analysis of the text, when warranted. Because the goals of most real 

world reading are not to memorize an author's point of view or to summarize text 

content, but rather to see into another mind, or to mesh new information into what 

one already knows, second language reading must go beyond detail-eliciting 

comprehension drills to help students recognize that different strategies are 

appropriate with different text types. For example, scanning is an appropriate 

strategy to use with newspaper advertisements whereas predicting and following text 

cohesion are effective strategies to use with short stories. By discussing in groups 

what they have understood, students focus on information they did not comprehend, 

or did not comprehend correctly. Discussions of this nature can lead the student 

directly to text analysis as class discussion proceeds from determining facts to 

exploring deeper ramifications of the texts.  

 

"Follow-up" exercises take students beyond the particular reading text in one of two 

ways: by transferring reading skills to other texts or by integrating reading skills with 

other language skills.  
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Transferable reading strategies are those that readers can assimilate and use with 

other texts. Exercises that emphasize the transfer of skills include beginning a new 

text similar to a text for which effective strategies have already been taught, i.e., 

giving students the front page of a newspaper to read after they have learned to read 

the table of contents of a journal.  

 

Integrative activities use text language and ideas in second language listening, 

speaking, and/or writing. Integrative skills exercises include such activities as 

students reacting to texts with summaries, new endings, or pastiches; reenacting 

text; dramatizing interviews based on the text; carefully listening for key words or 

phrases in authentic video or audio tapes; and creating role-play situations or 

simulations of cultural experiences.  

 

2.6 CONSEQUENCES OF EFFECTIVE READING  
 
When children become readers and enjoy it they will inevitably become more literate: 

reading will lead to learning and this, in turn, is intertwined with development. 

Reading will also offer enjoyment and pleasure. According to Wade success in 

reading is necessary to every child. Its pleasure is a prerequisite for every full 

participating member of society. Since readers are made and not born it is not easy 

to separate all the complicated circumstances of first hand experience, stages of 

cognitive and psychological development, individual idiosyncrasies and adult and 

peer influences that interweave and form a child’s literary development. However, in 

both first and second language learning an early exposure to children’s literature in 

which the quality of talk and the written word is rich in content, topics, anecdotes, 

variety of language at its best, sharing of experiences, opinions and imagination, 

where it is spoken or read in a variety of tones and is verbally colorful and inventive, 

can help prepare the child for the possibilities of a whole new world of experiences. 

 

When children become aware that words can carry meanings by their sounds, 

rhythms and associations then they will learn more about the language than through 

practicing numerous textbook exercises. This is reinforced by Meek (1983) when she 

says that literary competence is not acquired from reading phonic-based readers that 
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break the reading process down but from reading real stories. Meek emphasizes that 

the reading of stories makes skilful and powerful readers who come to understand 

not only the meaning, but also the force of texts. It is a strong defense against being 

victimized by the reductive power of so-called functional literacy. Independence in 

reading must also be developed, where children are helped to become critical 

readers. Means should be sought to bring each child into contact with a variety of 

books that will enrich and extend his or her experience and develop permanent 

interest in reading. 

 

According to Hunt (1991), children’s literature should be studied, not only because it 

is important but also because it is fun. Furthermore, children’s books can have a 

great social and educational influence on society. Apart from this they are vital to 

literacy and culture and are at the leading edge of the trend towards image and 

word, rather than simply the written word. It has also been argued that children’s 

literature has the ingredients to provide the kind of experiences that can renovate 

and enhance our reactions to life by disrupting established habits of response and 

creating in us a state of equilibrium of a kind that other sorts of experience can rarely 

achieve.  

 

Hade (1991) says that one reason for using children’s literature in the classroom, 

upon which nearly everyone agrees, is that children ought to be reading authentic 

texts, and children’s literature is authentic text. Children learn to do real reading 

when they are reading real books. Children were able to compose their own stories, 

informational pieces, and poetry in literary forms similar to those of literature they 

have read and heard through their reading of a variety of forms of literature and 

through their writings in those forms, these children have passionate adventures with 

the language of literature. Children’s literature, too, offers a secondary world for 

children to play in, not unlike the imaginary worlds they create in their symbolic play. 

Often they combine the two, playing out their stories on the playground.  

 

Children’s literature can benefit beginning readers. This is forcefully put across by 

Bruner when he says that the affective potential of literature need not be denied to 
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those children who are beginning readers and who are still grappling with the words 

on the page. 

 

This view is further reinforced by Meek  when she says that what the beginning 

reader reads makes all the difference to his view of reading. Apparently, what 

children read is crucially important and children’s literature is a rich storehouse for 

beginning readers. When they have been exposed to a variety of stories, rhymes 

and poems, their transition to becoming readers will be a less difficult journey. 

 
2.7 APPROACHES TO USING SHORT STORIES IN LANGUAGE TEACHING 
 
Three are the most common approaches in the use of short stories and literature in 

the foreign language classroom, these are the following: 

 

o Language Based Approach 

o Content Approach 

o Personal Growth Approach.     

 

2.7.1 THE LANGUAGE BASED APPROACH 
 
In this approach we have on one side of the scale the teachers that use literature as 

a resource which provides stimulating language activities. These can be as simple 

as finding the verbs in a paragraph from a short story, or as complex as writing the 

continuation of a paragraph or their own story. 

 
2.7.2 THE CONTENT APPROACH 
 
This approach looks at the content of the literary piece (short story). It intends for the 

student to analyze and interpret the literary piece. It uses the social, political and , 

historical  background of the text: biography of the author, genre, all and everything 

that can help the student understand the content of the piece and the circumstances 

that surrounded the period when it was written.  
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2.7.3 THE PERSONAL GROWTH APPROACH 
 
In this approach, students are encouraged to express their opinions, feelings, and 

make connections between their own personal and cultural experiences and those 

expressed in the text. The student constructs meaning on the basis of their own 

experience.  

 

According to some scholars and experts in the field of language teaching, a 

combination of these three approaches would seem most appropriate for the EFL 

groups. 

 

2.8 CRITICAL AND CREATIVE THINKING SKILLS IN LANGUAGE LEARNING 
 

The communicative approach to language teaching began to overshadow the 

systematic approach in the 1950s. The latter outlined that if learners are to be 

proficient in the language, they must master the mechanism by which the language 

works, and learn the language system. On the contrary the communicative approach 

emphasized that learners become proficient by using the language, and not by just 

merely learning about the language.  

 

However, by only using and knowing the meaning, learners do not become proficient 

in the target language. I strongly believe that learners can only become proficient 

language users if they, besides using the language and knowing the meaning, could 

display creative and critical thinking through the language. This implies that the 

learners must be creative in their production of ideas, and critically support them with 

logical explanation, details and examples. Nevertheless, creative and critical thinking 

skills should not be taught separately as an isolated entity, but embedded in the 

subject matter and "woven into the curriculum. 

 

2.8.1 CREATIVE AND CRITICAL LANGUAGE LEARNERS 
 

For the purpose of this paper, creative and critical language learners are defined in 

terms of the learners' cognitive abilities to carry out certain tasks effectively. The 
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creative language learners should be able to combine responses or ideas in novel 

ways, and to use elaborate, intricate, and complex stimuli and thinking patterns. As 

for the critical language learners, they must be able to carefully and deliberately 

determine to accept, reject or suspend judgment about a claim. Critical language 

learners must also be able to identify and cite good reasons for their opinions and 

answers, correct themselves and others' methods and procedures, and adapt to 

uniformities, regularities, irregular circumstances, special limitations, constraints and 

over-generalizations .  

 

Having said what is expected of creative and critical language learners, we ought to 

examine the roles of the teachers as they have an enormous amount of 

responsibilities in classrooms. They determine and dictate the content, activities and 

processes of teaching and learning in classrooms. It is the teachers who decide on 

the aims, goals, and strategies of teaching to be implemented in classrooms. If 

teachers decide to produce learners who would obtain good results in their 

examinations, then their contents, activities and strategies of teaching would vastly 

differ from the ones who resolved to nurture creative and critical language learners. 

This has led me to conclude that the only element needed to address this issue is 

the change of teachers' attitudes towards of students, pedagogy, and themselves as 

teachers.  

 

2.8.2 ATTITUDE TOWARDS STUDENTS 
 

There are teachers who regard learners as empty vessels, which need to be filled 

with knowledge. The teachers tend to assume that the learners do not have any, or 

little prior knowledge and experiences regarding the subject matter that is going to 

be taught in classrooms. These teachers ignore, knowingly or unknowingly, the 

individuality of students. They fail to understand and appreciate the learners' own 

unique experiences, and concepts, notions and views of the world.  

 

Teachers who do not acknowledge each learner's individuality will often lead a 

boring and unimaginative language classroom because of the minimal participation 

and involvement of learners. The learners will feel left out and assume their opinions 
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and beliefs as not relevant or important enough to be heard in the classroom. 

Eventually, this would pave the way to a molding process of passive language 

learners, and be a cause to the detriment of creative and critical thinking.  

 

Teachers could gain much by listening to the learners' opinions and beliefs. One 

obvious way can be the enrichment of this experience by the students’ ideas and 

thoughts in a discussion of an issue. For this to flow without impediment, teachers 

should develop a mutual relationship with their learners. Freire (1973) described this 

relationship as "I-You relationship between two subjects". This means that teachers 

need to consider learners as individuals who are equals in a situation of genuine 

two-way communication. Besides that, it must also involve respect and characterizes 

the communication in a manner which is humble, open and focused on collaborative 

learning. More importantly, the learners learn from the teacher, and the teacher 

learns from the learners.  

 

2.8.3 ATTITUDE TOWARDS PEDAGOGY 
 

Producing critical and creative language learners is by no means an easy task, but it 

can be achieved by engaging the Pedagogy of Question, which was proposed by 

Freire (1970 & 1973). This pedagogy requires posing questions to learners and 

listening to learners' questions. This is a practice which forces and challenges the 

learners to think creatively and critically, and to adopt a critical attitude towards the 

world.  

 

The current situation is that teachers widely practice the pedagogy of answers, 

whereby teachers provide the answers and solutions to learners. Most frequently, 

this is done subconsciously. They never realized that they are "spoon-feeding" the 

learners most of the time. By giving answers, teachers deny the learners the 

opportunities and the right to question, to doubt and to reject. In addition, the 

learners will not be exposed to challenges and stimulation of thoughts. 

 

Freire added that teachers tend to adopt the pedagogy of answers because they are 

sometimes afraid of questions to which they are unsure of the answers, and also 
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because maybe the questions do not correspond to the answers they already have. 

Thus, it is extremely vital that teachers have positive beliefs and attitudes towards 

questions. They should also be prepared to ask questions in different ways in order 

to enhance the cognitive development of learners. Other scholars demonstrated this 

by using specific terminology, posing critical questions and creating new labels to 

structure perceptions. 

 

2.8.4 ATTITUDE TOWARDS OURSELVES (AS TEACHERS) 
 

Teachers' beliefs and attitudes about themselves, and their functions in language 

classrooms have momentous implications for learners' ability to think creatively and 

critically. If the teachers think that their primary roles are to teach and provide 

answers and information, then the learners are exposed to the culture of "spoon-

feeding". Eventually, the learners" ability to look for answers and solutions, and to 

inquire, to decide, to question, to reject and to accept ideas will greatly diminish.  

 

Teachers need to believe that their major roles are to think, guide, initiate, facilitate 

and encourage the learners. This will put them in a right frame of mind and lead the 

learners into becoming a community of collaborative inquirers.  

 

2.9 MULTIPLE INTELLIGENCES AND THEIR IMPACT ON READING 
 

The theory of multiple intelligences8 was proposed by Howard Gardner in 1983 to 

more accurately define the concept of intelligence and to address the question 

whether methods which claim to measure intelligence are truly scientific. 

 

Gardner's theory argues that intelligence, particularly as it is traditionally defined, 

does not sufficiently encompass the wide variety of abilities humans display.  

 

In his conception, a child who masters multiplication easily is not necessarily more 

intelligent overall than a child who struggles to do so. The second child may be 

                                                 
8 The questionnaire on learning styles made us consider the inclusion of this theory as part of our 
theoretical framework since it is very important for any course design. 
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stronger in another kind of intelligence and therefore 1) may best learn the given 

material through a different approach, 2) may excel in a field outside of mathematics, 

or 3) may even be looking at the multiplication process at a fundamentally deeper 

level, which can result in a seeming slowness that hides a mathematical intelligence 

that is potentially higher than that of a child who easily memorizes the multiplication 

table. The categories of intelligence proposed by Gardner (1983) are the following: 

 

1. BODILY-KINESTHETIC 
 

This area has to do with bodily movement and physiology. In theory, people who 

have bodily-kinesthetic intelligence should learn better by involving muscular 

movement, i.e. getting up and moving around into the learning experience, and are 

generally good at physical activities such as sports or dance. They may enjoy acting 

or performing, and in general they are good at building and making things.  

 

They often learn best by doing something physically, rather than reading or hearing 

about it. Those with strong bodily-kinesthetic intelligence seem to use what might be 

termed muscle memory - they remember things through their body such as verbal 

memory or images. Careers that suit those with this intelligence include athletes, 

dancers, actors, surgeons, doctors, builders, and soldiers. Although these careers 

can be duplicated through virtual simulation they will not produce the actual physical 

learning that is needed in this intelligence. 

 

2. INTERPERSONAL 
 

This area has to do with interaction with others. In theory, people who have a high 

interpersonal intelligence tend to be extroverts, characterized by their sensitivity to 

others' moods, feelings, temperaments and motivations, and their ability to cooperate 

in order to work as part of a group. They communicate effectively and empathize 

easily with others, and may be either leaders or followers. They typically learn best 

by working with others and often enjoy discussion and debate. Careers that suit 

those with this intelligence include sales, politicians, managers, teachers, and social 

workers. 
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3. VERBAL-LINGUISTIC 
 

This area has to do with words, spoken or written. People with high verbal-linguistic 

intelligence display a facility with words and languages. They are typically good at 

reading, writing, telling stories and memorizing words along with dates. They tend to 

learn best by reading, taking notes, listening to lectures, and discussion and debate. 

They are also frequently skilled at explaining, teaching and oration or persuasive 

speaking. Those with verbal-linguistic intelligence learn foreign languages very easily 

as they have high verbal memory and recall, and an ability to understand and 

manipulate syntax and structure. Careers that suit those with this intelligence include 

writers, lawyers, philosophers, journalists, politicians, poets, and teachers. 

 

4. LOGICAL-MATHEMATICAL 
 

This area has to do with logic, abstractions, reasoning, and numbers. While it is often 

assumed that those with this intelligence naturally excel in mathematics, chess, 

computer programming and other logical or numerical activities, a more accurate 

definition places emphasis on traditional mathematical ability and more reasoning 

capabilities, abstract patterns of recognition, scientific thinking and investigation, and 

the ability to perform complex calculations. It correlates strongly with traditional 

concepts of "intelligence" or IQ. Careers which suit those with this intelligence 

include scientists, mathematicians, engineers, doctors and economists. 

 

5. INTRAPERSONAL 
 

This area has to do with introspective and self-reflective capacities. People with 

intrapersonal intelligence are intuitive and typically introverted. They are skillful at 

deciphering their own feelings and motivations. This refers to having a deep 

understanding of the self; what are your strengths and or weaknesses, what makes 

you unique, can you predict your own reactions and emotions. Careers which suit 

those with this intelligence include philosophers, psychologists, theologians and 

writers. 
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6. VISUAL-SPATIAL 
 

This area has to do with vision and spatial judgment. People with strong visual-

spatial intelligence are typically very good at visualizing and mentally manipulating 

objects. Those with strong spatial intelligence are often proficient at solving puzzles. 

They have a strong visual memory and are often artistically inclined. Those with 

visual-spatial intelligence also generally have a very good sense of direction and 

may also have very good hand-eye coordination, although this is normally seen as a 

characteristic of the bodily-kinesthetic intelligence. 

 

There appears to be a high correlation between spatial and mathematical abilities, 

which seems to indicate that these two intelligences are not independent. Since 

solving a mathematical problem involves manipulating symbols and numbers, spatial 

intelligence is involved. Careers that suit those with this intelligence include artists, 

engineers, and architects. 

 

7. MUSICAL 
 

This area has to do with rhythm, music, and hearing. Those who have a high level of 

musical-rhythmic intelligence display greater sensitivity to sounds, rhythms, tones, 

and music. They normally have good pitch and may even have absolute pitch, and 

are able to sing, play musical instruments, and compose music. Since there is a 

strong auditory component to this intelligence, those who are strongest in it may 

learn best via lecture. In addition, they will often use songs or rhythms to learn and 

memorize information, and may work best with music playing in the background. 

Careers that suit those with this intelligence include instrumentalists, singers, 

conductors, disc-jockeys, orators, writers (to a certain extent) and composers. 

 

8. NATURALISTIC 
 

This area has to do with nature, nurturing and relating information to one's natural 

surroundings. This type of intelligence was not part of Gardner's original theory of 

Multiple Intelligences, but was added to the theory in 1997. Those with it are said to 
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have greater sensitivity to nature and their place within it, the ability to nurture and 

grow things, and greater ease in caring for, taming and interacting with animals. 

They may also be able to discern changes in weather or similar fluctuations in their 

natural surroundings. They are also good at recognizing and classifying different 

species. They must connect a new experience with prior knowledge to truly learn 

something new. 

 

"Naturalists" learn best when the subject involves collecting and analyzing, or is 

closely related to something prominent in nature; they also don't enjoy learning 

unfamiliar or seemingly useless subjects with little or no connections to nature. It is 

advised that naturalistic learners would learn more through being outside or in a 

kinesthetic way. 

 

The theory behind this intelligence is often criticized, much like the spiritual or 

existential intelligence (see below), as it is seen by many as not indicative of an 

intelligence but rather an interest. However, it remains an indispensable intelligence 

for humans who live almost entirely from nature such as some native populations. 

Careers which suit those with this intelligence include scientists, naturalists, 

conservationists, gardeners and farmers. 

 

2.10 INTEGRATING MULTIPLE INTELLIGENCES IN LANGUAGE TEACHING 
 

Traditionally, schools have emphasized the development of logical intelligence and 

linguistic intelligence (mainly reading and writing). While many students function well 

in this environment, there are those who do not. Gardner's theory argues that 

students will be better served by a broader vision of education, wherein teachers use 

different methodologies, exercises and activities to reach all students, not just those 

who excel at linguistic and logical intelligence. 

 

The application of the theory of multiple intelligences in the language classroom 

varies widely. It runs the gamut from a teacher who, when confronted with a student 

having difficulties, uses a different approach to teach the material, to an entire school 

using MI as a framework. In general, those who subscribe to the theory strive to 
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provide opportunities for their students to use and develop all the different 

intelligences, not just the few at which they naturally excel. 
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CHAPTER III 
PROPOSITIVE SECTION 

 
3.1 INTRODUCTION 
 

English is taught as a foreign language in different institutions in our country. 

However, we could identify that there is not a clear aim for its introduction in the 

National Curricula, thus many teachers, school masters and authorities related to 

education, have neglected its enhancement thus far. What is more, with the current 

social situation, the teaching of a foreign language in our country is in risk since 

there is a movement of Bolivian native languages revitalization on the part of the 

government. Being that the situation we are facing, what will the future of English be 

in our country and more precisely in our schools? 

 

For the people committed with language teaching, the above stated should be 

considered like a warning so that to take immediate actions and try to establish some 

proposals with the purpose of letting the government know the advantages that 

learning a foreign language would bring to our future generations. Many scholars 

have written and talked about the benefits of learning more than one language. Thus 

it would be beneficial for our children become bilingual or, what is more, multilingual 

and thus promoting the use of national languages as well as the use of an 

international language, in this case, English. 

 

We consider that learners in our country should be taught the English language to 

enable them to use the language in everyday life, to further their studies and for work 

purposes both abroad and within the country. With globalization, all future 

generations will need to be proficient in English as a medium of communicating with 

people from other countries. 

 

The issues discussed in chapter II strengthened our ideas regarding the use of short 

stories in the language classroom. We have seen that literature has been widely 

integrated in language teaching as it provides meaningful and memorable contexts 

for processing and interpreting language. Furthermore, it also transmits cultural 
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knowledge in addition to the fact that it lends itself to linguistic utility, that is to say 

that different grammar and vocabulary items can also be exploited along with the 

lesson.  

 

3.2 PROPOSAL (SHORT STORIES FOR CREATIVE LANGUAGE 
CLASSROOM) 

 
English is taught as a foreign language in all private schools of the city of La Paz. 

Nonetheless, the government policies regarding this foreign international language 

concerning public institutions have been neglected so far.  

 

Because of globalization and the current status of English in the world, we consider 

of importance that the teaching of English may begin at the very beginning in both 

public and private schools. If so, the English language will enable them in the future 

to use the language to further their studies and for work purposes, thus, broadening 

their work spectrum.  

 

In view of that our proposal intends to provide a model for English teaching based on 

the integration of short stories in the curriculum. Our aim is to provide a course that 

can be used by many language teachers in public as well as private schools. The 

course is subject to change, thus teachers may adapt some of the activities we 

propose as well as they may use supplementary materials to strengthen some of the 

units we propose. 

 

We will now describe some of the components of our course, the proposal teaching 

English considering the socioeconomic problems many Bolivian families are 

currently facing. 
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3.2.1 THE SYLLABUS 
 

The syllabus9 we designed provides different activities that enable the students 

practice the four macro language skills (listening, speaking, reading and writing) 

closely related to the short stories we used to develop the syllabus; additionally it 

covers themes and topics relevant to the students’ interests and in line with their 

learning styles. 

 

The questionnaire we discussed in chapter I, gave us insight on the actual status of 

the students at La Paz Foundation. Consequently the syllabus is oriented in a way  

that will help students prepare for the world where they live as well as their social life. 

In this respect, the syllabus includes moral education, citizenship education, 

patriotism and the inclusion of thinking skills which will contribute towards the 

building of a modern and progressive society. 

 

Critical and creative thinking skills are incorporated in the learning outcomes to 

enable the students to analyze information, make decisions, solve problems, and 

express themselves accurately and creatively in the language. 

 

We have considered the inclusion of the teaching of values and citizenship since we 

could perceive that many of the children attending La Paz Foundation lack of them. 

The values included in our syllabus have been incorporated in the learning outcomes 

and include patriotism and good citizenship. 

 

The learning outcomes we pursue also include prepare learners to meet the 

challenges of the real world both in the mother tongue as in the target language. This 

is achieved through structuring the lessons in terms of interpersonal, informational 

and aesthetic uses of language. It is also achieved by making use of real-life issues 

for obtaining information, making decisions and solving problems. 

 

 

                                                 
9 The syllabus of the course is in Appendix B 
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3.2.2 AIMS OF THE COURSE 
 
The course we propose will enable students to: 

 

i. form and maintain relationships through short conversations and 

correspondence; take part in social interaction; and interact to obtain 

goods and services; 

 

ii. obtain, process and use information from the various short stories 

students will have access to; and present the information in spoken and 

written form; 

 

iii. show an awareness and appreciation of moral values and love towards 

their families, partners and the country itself. 

 
3.2.3 SELECTION AND DEVELOPMENT OF MATERIALS 
 
The selection and development of material was a complex process, thus it needed 

careful decisions to make. The language Teaching Matrix provides the following 

questions that should be considered when developing, adapting and adopting 

teaching materials. 

 

i. Will the materials provide the primary source of language input for the 

learners or are they merely viewed as supplementing input provided by 

the teacher? 

 

ii. Will materials be adapted, adopted, or specially prepared for the 

program? 

 

iii. If existing materials are going to be used, what kind of preparation will 

teachers need in order to use them effectively? 
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iv. If materials are to be specially written for the program, who will be 

involved in preparing them, under what circumstances? 

 

v. Will adequate provisions be made for development, testing and revision 

of the materials? 

 

Also, according Fraida Dubin and Elite Olsh Tain (1986), when choosing materials it 

is necessary to develop questions as an aid for evaluating them. The following 

questions are suggested: 

 

i. By whom and where were the materials developed: by a team of 

materials developers who are familiar with this particular educational 

system and student population, or were produced for the international 

market which at best is concerned with the broadest possible definition of 

the target population? If the latter is the case regarding all or most of the 

existing materials, this may be the central drawback in their design. 

 

ii. Are the materials compatible with the syllabus? Compatibility should be 

evidenced for all the points specified within the syllabus. Similarly, the 

procedures, techniques, and presentation of items must be in harmony 

with the specifications given in the syllabus.   

iii. Do most of the materials provide alternatives for teachers and learners? 

Alternatives may be provided in terms of learner-tasks, learning styles, 

presentation techniques, expected outcomes, etc. This is a significant 

feature of effective materials since not all types of learning routes are 

suitable for all learners. 

 

iv. Which language skills do the materials cover? Are they presented 

separately or are they well integrated? Materials often reflect the 

developers’ preference for some language skills at the expense of others.  
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v. How authentic are the text types included in the materials? This may be a 

very crucial question especially in cases where texts might have been 

adapted for a variety of purposes. 

 

vi. How do learners and teachers who have used the materials feel about 

them? In addition to the previously stated objective questions, it is 

necessary to gather subjective information in order to gain additional 

insights into how teachable or learnable the materials really are. 

 

Considering the above stated we chose and selected materials from the following 

sources: 

 

1. TEXT BASED MATERIALS 
 

The textbook is a powerful teaching tool that provides many benefits to teachers. 

Bearing in mind this assertion, many of the activities for our course were taken from 

text-based materials designed for the teaching of English (textbooks, and 

workbooks) 

 

2. AUTHENTIC MATERIALS 
 

Authentic materials are those used in the target culture for actual communicative 

needs. The following are some reasons for using authentic materials in the language 

classroom: 

 

- They enable the learners to hear, read, and produce language as it is used in 

the target culture. 

- They reflect real use of language in culturally appropriate contexts. 

- They are interesting and motivating.  

- They can be chosen according to learner interests or needs, or be chosen by 

learners themselves for their own purposes. 
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- Through their use, learners can begin to develop survival language skills, 

learning to develop a tolerance for what they cannot understand in order to 

get as much information as they can from what they understand. 

 

3.3 PROJECT DEVELOPMENT 
 
3.3.1 PLANNING AND ORGANIZATION OF THE LESSONS 
 
The following considerations should be taken into account in teaching the course we 

propose: 

 
1. INTEGRATION 

 
The long-term goal of successful language learner is “communicative competence”, 

the ability to communicate in a target language for meaningful purposes. Such ability 

requires the use of language skills together in social interaction. This is why current 

approaches to language teaching and learning all require the use of integrated skills 

to be effective. 

 

Thus, the principle of integration mentioned above, helped us cover a group of skills 

in several lessons. Once a topic was selected we planed tasks and activities that 

promoted the integration of skills. For example for the short story “Musician.” 

Students were asked in advance to investigate about famous soccer players in 

Bolivia. Before reading, students have to talk to each other about the soccer players 

they have investigated about. Then they answer some questions the teacher poses. 

The teacher then assigns groups of students a short story based on a soccer player. 

SS are asked to scan and skim the text according to the questions that were 

prepared by the teacher in advance. Finally students are asked to write about their 

favorite soccer stars. 

 

We do not have to forget that in all the lessons we include moral values which should 

be infused. Besides this, elements of patriotism, environmental education, and health 

education are considered essential in building disciplined students. 
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2. REPETITION, REINFORCEMENT, CONSOLIDATION AND MASTERY 
 

Language skills, vocabulary, grammar items and the sound system must be 

repeated often to maximize learning and bring about retention. To this end we set a 

variety of tasks and activities that enabled the students to use the language items 

repeatedly so that items were reinforced. Repetition was carried out using new 

materials to avoid boredom. 

 

3. TECHING-LEARNING ACTIVITIES 
 
In order to bring about effective learning, students were given every opportunity to 

engage in real or simulated activities that required them to use the language. Thus 

the lessons were activity-based and learner-centered and revolved around real-life 

tasks to ensure relevance. The students had to be able to cope with the tasks that 

were set and we made sure to ensure that they were not operating at a frustration 

level. As a teacher you need to control structures and vocabulary to ensure 

successful completion of a task or activity. 

 

3.3.2 THE APPROACH AND TECHNIQUES USED 
 
We took advantage of the three approaches proposed to integrating short stories in 

language teaching along with the principles of the Communicative Approach to 

language teaching. 

 
The language based approach let us use literature as a resource which provides 

stimulating language activities. As exposed in chapter II, this can be as simple as 

finding the verbs in a paragraph from a short story, or as complex as writing the 

continuation of a paragraph or their own story. 

 
We also used the content approach. This was useful in asking students to  analyze 

and interpret the literary pieces, thus reinforcing the skill of speaking and promoting 

the development of creative and critical  thinking skills.  
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Finally, the personal growth approach allowed us to encourage students to express 

their opinions, feelings, and make connections between their own personal and 

cultural experiences and those expressed in the text. The student constructs 

meaning on the basis of their own experience. Likewise, this approach was useful in 

building up the students’ conceptions towards the moral values they must possess, 

environmental education, health education and patriotism. 

 
3.3.3 ASSESSMENT AND EVALUATION 
 
Evaluation is a very important part of the teaching-learning process. Continuous 

feedback is essential if learners are to keep track of their progress. Evaluation 

happened after every lesson with the purpose of assessing the students’ progress. 

This was done through simple questioning techniques or other tasks so that we 

could pace the lessons in accordance with the students’ progress. 

During the development of the course we had different quizzes to measure the 

students’ success according to the different topics developed throughout the course. 

We had four mayor achievement tests which were designed according to both the 

linguistic and functional objectives of the syllabus we proposed.  

 
3.4 EVALUATION OF THE COURSE 
 
As stated before, the course was carried out at La Paz foundation. We started the 

project with thirty eight students, however as the time went by seven of them 

dropped out.  

 

Regarding the students’ learning strategies we can conclude that we had a 

heterogeneous group since learning was different among the students, we could 

observe both, fast and slow learners. The main drawback regarding the students 

was the fact that most of them did not do homework assignments, especially at the 

beginning of the project.  We tried to overcome this situation so we established some 

rules that included positive and negative rewards. Undoubtedly this decision helped 

a great deal since we defined the rights and obligations for both the students as well 

as the teacher. 
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Another hindrance we had at the very beginning was that of the lack of motivation. 

We could perceive that some of the children attending the institution were not 

motivated at all. It was a challenge for the teacher to change the children’s attitude 

but we could do it. Furthermore, it was shocking for us to see that many of the 

children were not aware of the world that surrounded them. They ignored many 

things which might be known and common for other children their age. Thus, we not 

only worked with the language, but also we tried to increase their background 

knowledge by means of explaining to the students different aspects related to life, 

the rights and obligations they have and so forth. 

 

The last but not least hindrance we had was the one referred to the physical setting 

of the classroom. We strongly believe that the institution ought to find the way to 

enhance it. Seating arrangement was not optimal. We used to have six students 

seating at a table, considering how easily distracted were the students it was a 

negative aspect that sometimes reduced the students’ attention. 

 

It is now time to talk about the positive aspects the course had. We are very pleased 

to know that the material we developed was of interest of most of our students. We 

have to consider that many of the activities were planned according to the students’ 

interests. A questionnaire on learning needs10 we used before planning the syllabus 

helped a great deal.  

 

The course11 consists of seven units. These are divided in different sections. The 

following is a brief explanation of each of the sections. 

 

In the first section, the students have the opportunity to read the short story and get 

as much of it. It is a whole class activity and the teacher is vital for this since she is 

the one that guides the students in the reading process. She also helps the students 

with some structures and vocabulary. I consider worth saying that we used both 

languages the target and mother tongue to deliver the class.  

                                                 
10 Notice how the questionnaire gave insight regarding the students preferred modes of learning. 
(Questionnaire on Learning Needs Appendix A) 
11 A copy of all the activities of the course can be seen  in Appendix C) 
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The second section is intended to check the students’ comprehension. It is 

composed by multiple choice questions and a True and False Section which was 

designed for the students to work together and discuss the possible answers. 

 

The third section deals with grammar. That is to say some grammar items are 

presented in a simple way. This section is accompanied by some exercises so that 

to check the students’ knowledge. 

 

The last section focuses its attention on vocabulary. It is very interesting, motivating 

and has different activities for students to work individually, in pairs or as a whole 

group.  

 

As stated before, the material we designed was very helpful in letting us attain our 

objectives. This can be evidenced by the achievement tests we had during the 

course. Of course, there were some students who could not attain the expected 

level, but it was due to other factors such as family problems, too many absences or 

little support from their families. 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 

 
4.3 CONCLUSIONS 
 
The design and development of an English course for the children of La Paz 

Foundation let us know the many hindrances many children face in our country. We 

realized that the things that we take for granted were unknown and rare to many of 

the children attending the foundation. As we explained before, this was the major 

problem we faced while doing our job within the institution. However, in spite of the 

problems encountered, we overcame these difficulties and we always showed a 

positive attitude towards the teaching of English. 

 

The different stages we went through, were each very important and we learned a 

great deal from them.  

 

During the previous stage, let us say the diagnosis stage, we had to be aware of the 

methods through which we could obtain reliable data regarding the students 

background knowledge and whether they had insight regarding the English 

language. With this, we could evidence that most of the students did not have any 

contact with the language and that we had to work from the very beginning before 

introducing them to the course itself. 

 

As explained before, the second phase consisted in the development of the syllabus 

according to the analysis of the learning styles questionnaire. We have to say that 

this was very remarkable since we had the possibility to create a course to suit our 

students’ needs. We based our course on the short stories we got from the Learning 

page web site. It doesn’t mean that we simply copied the stories, but we adapted 

them, in many cases we included some relevant items and in others we simplified 

the short stories which were accompanied by vocabulary and grammar sections.  
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Finally we tried to include themes that are relevant and of importance nowadays, 

topics such as the nature, saving endangered animals, patriotic symbols and 

patriotism to mention some of them. 

 

The third phase, and the most challenging one, was the implementation of the 

course itself. Here we could see how appealing the material we presented to our 

students was. We cannot deny the difficulties some of our students faced as well. 

Troubles mainly with the type of texts students were presented. This forced us to 

make some corrections and changes in our syllabus, including the way to deliver the 

lessons. However after the objective evaluation of the course, we may say that it was 

productive since we attained most of the objectives we pursued. 

 

The last phase of this project was the development of the final report. This 

undoubtedly contributed to enhance our knowledge since we had to review different 

theories concerning language teaching and learning. Additionally, the report we 

present is intended to be used for further research.  

 

Through this project, we slightly opened the door we hope that future professional 

linguists continue working in this field and look for the different ways we can teach 

the language.  

 

Finally, we can conclude that as members of the Linguistics and Languages 

Department. To some extent, we have contributed to our society by designing an 

English course according to the needs of a focal group of students. However the task 

does not end here. Let us finish this with the following questions:  

 

What can people committed with language teaching, particularly English, do so that 

to promote the learning of this foreign language?  Are there any other innovative 

ways to teach the language which have not been tried out thus far? How does the 

knowledge of learning styles and learning needs help the syllabus designer decide 

on the contents of the lessons? To what extent the sociolinguistic profiles of children 

and adults affect successful language acquisition? 
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4.4 RECOMMENDATIONS 
 
Thus far, we have talked about the stages followed through the implementation of 

the project. We have also mentioned the drawbacks and positive aspects the course 

had. It is now time to make some recommendations for the use of the course and 

probably the enhancement of the following proposal. 

 

First and foremost, the course focuses on reading, that is to say, it is a kind of 

reading-centered approach the course was based upon. Even though we label it as a 

reading-centered course-book, we tried to integrate the other macro skills which are 

speaking, writing and to some extent listening as well as the micro-skills of grammar 

and vocabulary. The reader may perceive that, in some way, we neglected the 

practice of the listening skill. This was due to the nature of the students we had. We 

could notice that when trying to work with some additional listening exercises, 

comprehension was very low and provoked demotivation.   

 

The above stated lead as suggest that whoever will work with the course-book we 

propose may make some changes and adaptations, especially if we bear in mind the 

importance of the listening skill which as said before was neglected.  

 

Taking into account the nature of the text-book and as it name suggests “EASY 

ENGLISH THROUGH SHORT STORIES” we believe that it would be a good idea to 

include the part of listening based on short stories as well. We propose the use of 

the text “Elementary Anecdotes in American English” by L.A. Hill. According to the 

author, this book is designed to give students practice in reading and understanding 

English in context. 

 

As the author states, the stories and exercises in the book can be used as part of a 

whole class activity in listening and reading comprehension, and can also provide 

practice in productive skills of speaking and writing. We are sure this will contribute 

more to the students’ language acquisition.  

 



- 62 - 
 

Another aspect we consider worth mentioning is the constraint referred to the 

classroom conditions. As we have discussed this issue with the director of the 

institution, we concluded that it was mandatory for them to take actions concerning 

the infrastructure. We strongly believe that teaching a language is not the same as 

teaching math or history. There are certain parameters that ought to be followed so 

that the classroom atmosphere ensures success in language learning.  

 

In view of that, we suggest an adjust in the classrooms infrastructure, this will allow 

future teachers work better and try out different seating arrangements in agreement 

with the activities planned. We also propose the equipment the classrooms with the 

necessary stuff. We have even thought about a self-access center so that the 

students can benefit more from the program. 

 

Last, but not least is the continuity factor. We could see that once a teacher finishes 

his or her project at the institutions the students do not continue with their studies. 

Since it is a joint project the authorities at La Paz Foundation and the Department of 

Linguistics and languages should consider the possibility to make from this 

agreement a long-term Program so that students continue furthering their English 

language studies. We are sure this will benefit more the institution and the students 

themselves. 
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Cuestionario de Estilos de Aprendizaje 
 

El siguiente cuestionario te ayudará a descubrir el tipo de estudiante que eres. Lee 

cada fila de preguntas y encierra en un círculo una de las tres opciones que se te 

presentan (A), (B), O (C). 

 

 

1 

 

 

Prefiero 

lecciones 

donde pueda 

debatir mis 

ideas 

Prefiero 

lecciones 

donde haya 

gráficos (un 

cuadro, 

diagrama, o 

video) o 

algo para 

dibujar 

Prefiero 

lecciones 

en las que 

pueda 

hacer 

realizar 

algo 

práctico – o 

al menos 

que 

implique 

movimiento 

(A) (B) (C) 

 

2 

 

Me distraigo  

con 

frecuencia 

con los 

objetos de la 

clase (un 

bolígrafo, 

clips, goma, 

etc.) 

Canto con 

frecuencia o 

tarareo para 

mi mismo en 

clase. 

Realizo con 

frecuencia 

garabatos 

en mis 

cuadernos 

 

(A) (B) (C) 
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3 

 

 

Cuando 

aprendo una 

nueva 

estrategia, 

simplemente 

prefiero 

practicarla. 

Cuando 

aprendo 

una nueva 

estrategia, 

prefiero que 

alguien me 

explique 

como 

realizarla. 

Cuando 

aprendo una 

nueva 

estrategia, 

prefiero ver 

como la 

realiza otra 

persona. 

(A) (B) (C) 

 

5 

 
 

Prefiero 

escuchar 

historias 

 

 

Prefiero ver 

una tira 

cómica.. 

Prefiero 

actuar una 

tira cómica. 

(A) (B) (C) 

 

6 

 
 

Soy bueno 

para 

aprender 

habilidades 

físicas 

 

 

Tengo buena 

memoria para 

los nombres 

de personas 

Tengo buena 

memoria para 

recordar 

caras 

(A) (B) (C) 
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 7 

 

Prefiero 

profesores 

que utilizan 

diagramas 

que nos 

muestran 

objetos.  

Prefiero 

profesores 

que nos pidan 

que 

realicemos 

algo.  

Prefiero 

profesores 

que nos 

expliquen las 

cosas. 

(A) (B) (C) 

 

8 

 

Si tengo 

problemas 

en clase es 

por hablar 

mucho 

Si tengo 

problemas en 

clase es por 

dibujar en el 

pupitre o 

sobre mis 

libros 

Si tengo 

problemas en 

clase es por 

estar 

moviéndome 

de un lado a 

otro 

(A) (B) (C) 

 

9 

 

En un viaje 

largo me 

gusta ver el 

paisaje o 

leer un libro 

En un viaje 

largo no 

puedo 

aguantar que 

el coche pare 

para que 

pueda 

caminar fuera 

En un viaje 

largo me 

gusta 

escuchar 

música o 

hablar a otros 

viajeros 

(A) (B) (C) 
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10 

 

Utilizo mis 

manos 

bastante 

cuando 

hablo 

Cuando 

debato algo, 

algunas 

veces uso 

palabras que 

mis amigos 

no entienden 

Cuando 

debato algo, 

me gusta 

hacer 

garabatos. 

(A) (B) (C) 

 

11 Si pudiera 

ser famoso, 

me gustaría 

ser una 

deportista o 

bailarín 

Si pudiera ser 

famoso, me 

gustaría ser 

una estrella 

de película 

 

Si pudiera ser 

famoso, me 

gustaría ser 

un cantante 

(A) (B) (C) 

 

12 

 

Prefiero 

salir fuera y 

jugar 

Prefiero ver 

mi programa 

favorito 

Prefiero 

escuchar mi 

música 

favorita 

 

 

 

(A) (B) (C) 
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13 

 

Me 

distraigo en 

clase si no 

puedo ver 

algo fuera 

de la 

ventana 

Me distraigo 

en clase si no 

puedo 

escuchar algo 

que sucede 

fuera 

Pierdo la 

concentración 

si debo 

sentarme 

inmóvil por 

mucho tiempo 

 

(A) (B) (C) 

  

14 

 

Soy bueno 

para dibujar 

Soy bueno 

para fabricar 

cosas 

Soy muy 

buen oidor  

 

 

 

(A) (B) (C) 

 

15 

 

De tres 

ocupaciones, 

me gustaría 

ser un DJ de 

radio (o un 

locutor) 

De tres 

ocupaciones, 

me gustaría 

ser mecánico. 

De tres 

ocupaciones, 

me gustaría 

ser arista o 

diseñador 

(A) (B) (C) 
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16 

 

En mi tiempo 

libre prefiero 

realizar algo 

físico, como 

practicar un 

deporte o 

bailar. 

En mi tiempo 

libre prefiero 

ver TV o un 

video. 

En mi tiempo 

libre prefiero 

escuchar 

música o 

charlar con 

mis amigos. 

(A) (B) (C) 

  

17 

 

El tipo de 

rompecabezas 

que prefiero 

realizar es 

“Identifica las 

diferencias” 

El tipo de 

rompecabezas 

que prefiero 

realizar es 

“Nombra la 

melodía” 

El tipo de 

rompecabezas 

que prefiero 

realizar es “el 

cubo mágico” 

(A) (B) (C) 

 

18 

 

 

Si necesito 

construir un 

modelo en 

Lego, me 

gustaría tener 

a alguien que 

me explique 

cómo realizarlo 

o que me lea 

las 

instrucciones. 

Si necesito 

construir un 

modelo en 

Lego, 

Intentaría ver 

que piezas se 

pueden unir. 

Si necesito 

construir un 

modelo en 

Lego, seguiría 

el diagrama o 

el cuadro en 

la caja. 

(A) (B) (C) 

 

Una vez hayas concluido, tu profesora te dará los resultados! 
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EASY ENGLISH THROUGH SHORT STORIES 
A BEGINNING-ENGLISH COURSE-BOOK 

 

UNIT FUNCTIONS GRAMMAR VOCABULARY

UNIT 1 
MEET THOMAS A 
TOMKINS  

 

Greeting people 

formally & 

informally 

Asking somebody’s 

name and saying 

one’s name 

Asking and saying 

where places and 

people are 

 

 

Simple present 

tense “be”; 

affirmative, 

negative & 

questions. 

 

 

Greetings 

Leave-takings 

Occupations 

Countries & 

nationalities 

UNIT 2 
THE MAGIC 
REMOTE CONTROL 

 

Asking and giving 

personal 

information 

Talking about 

physical and 

emotional states 

 

 

Simple present 

tense, regular & 

irregular verbs  

Affirmative, 

negative and 

question form of 

verbs 

 

Physical and 

emotional 

states 

Adjectives 

 

UNIT 3 
THE ANIMAL 
SHELTER 

 

Asking and talking 

about animal traits

Asking and telling 

what someone is 

doing 

 

 

The Present 

Progressive 

Tense; 

affirmative, 

negative and 

question form. 

Nouns (common 

and proper) 

 

Clothes & 

seasons 

 

 

 



- 75 - 
 

UNIT 4 
BONGO GETS 
ADOPTED 
 

 

Asking about the 

past 

Talking About past 

events 

 

 

The simple past 

tense, 

affirmative, 

negative and 

question form. 

Information and 

Yes/No 

questions. 

 

Places 

Calendars 

Months of the 

year 

Synonyms  

 

 

 

UNIT 5 
A VISIT TO THE 
ZOO 

 

Asking and talking 

about animal facts 

Asking for and telling 

time 

 

 

Simple past tense 

(review) 

How many? 

Action verbs 

 

 

Animals 

What time is it? 

It’s 7 o’clock 

 

 

UNIT 6 
TOMMY IN THE 
JUNGLE 

 

Talking about facts 

and opinions 

Asking for and telling 

about daily 

activities 

 

 

The past 

progressive 

tense, 

affirmative, 

negative & 

question from. 

 

Days of the 

week 

Colors 

 

 

 

 

UNIT 7 
TOMMY SAVES THE 
FOURTH OF JULY 
 

 

Asking and talking 

about dates 

Asking and making 

suggestions 

Agreeing and 

disagreeing with 

suggestions 

Expressing pleasure 

 

The simple past 

tense (review) 

When were you 

born? 

When is Bolivia’s 

anniversary? 

 

 

 

Ordinal 

numbers 

Days 

Months 

Patriotic 

symbols 

The senses 
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UNIT PLAN 
TOMMY IN THE JUNGLE 

 

NOTE: Each of the units in the book are intended to be covered in three weeks 

approximately. Thus planning was on a daily basis. Do not get biased by the 

structure of this unit plan since it presents the process for the whole unit. 

 

OBJECTIVES 

- Use the reading strategy of making connections to prior knowledge  

- Distinguish fact and opinion  

- Identify complete sentences  

- Recognize and use contractions  

 

MATERIALS 

- Short story  Tommy in the Jungle  

- Board, markers, eraser  

- Flashcards (animals) 

 

VOCABULARY 
Days of the week, animals. 

Content words: language,  translated, rainforest, canopy, Malaysia, orangutan, 

endangered, dangerous, reunite  

 

BEFORE READING 
In order to build background supply the class with books and magazines that include 

pictures of rainforest vegetation and wildlife it doesn’t matter whether these are in 

English or Spanish. Discuss what students know about jungles.  

 

Ask students about other adventures Tommy had. Ask how Tommy and his friends 

are transported to different places.  
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INTRODUCING VOCABULARY 
Ask students preview the story by looking at the pictures in their books. Ask them to 

talk about what they see in the illustrations. Reinforce the vocabulary words they will 

encounter in the text.  

 

Elicit from students different answers. Accept some Spanish words, but write the 

translation on the board. Have students read and pronounce correctly the new 

words. 

 

Have students follow along as you reread the sentence on the page to confirm the 

meaning of the word.  

Remind students that they should always check whether a word makes sense by 

rereading the sentence in which the word appears.  

 

DURING READING 

Guide the reading: Have students read each section of the story. Provide help when 

needed. If possible explain the meaning of some words in Spanish. 

 

Tell them to look for facts in the story that tell about the jungle and its wildlife. 

Encourage students who finish before everyone else to go back and reread.  

 

When they have finished reading, have students share facts they have identified so 

far. Model making connections to prior knowledge.  

 

Invite students to read the rest of the book. Have them continue looking for facts 

about the jungle and its wildlife. Remind them to think about what they already know 

about the jungle and to use it to understand new information as they read.  

 

WHILE READING 
Ask students whether they found other difficult words, if any, they marked in their 

books. Use this opportunity to model how they can read these words using decoding 

strategies and context clues.  
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Discuss how making connections between information they read and what they 

already know keeps them actively involved and helps them understand what they 

have read.  

 

AFTER READING 
Once students have a clear idea of what the story is about, check comprehension by 

asking them to choose the correct answer, as well as by deciding whether the 

statements are true or false. After students have finished, have them compare in 

groups, 

 

Next, introduce and model the skill: Review or explain that a fact is something that a 

person can prove to be true in real life. An opinion is a belief that can be argued.  

 

Think-aloud: When I read about how orangutans are endangered because their 

habitats are being destroyed by humans, I thought about how awful it is that people 

are building homes, businesses, and roads where the orangutans have traditionally 

lived. My opinion that it is awful can be argued. The author can prove that people are 

destroying the rainforest to build homes. Therefore, this information is fact. Write on 

the board: Fact -- orangutans are endangered because they're losing their homes to 

people.  

 

Opinion -- I think destroying the rainforest is sad and awful.  

Invite students to turn to page 15. Read the final paragraph aloud. Ask students to 

share their opinion about baby orangutans being caught and sold around the world 

as pets. Write on the board: Fact -- people capture baby orangutans and sell them 

as pets. Solicit students' opinions on the subject and record their responses in the 

Opinion column. Many different opinions may be shared and can be written on the 

board. Discuss the possibility of having many opinions but only one fact.  

 

GRAMMAR  
After students have completed the exercises, you may have them work with the 

grammar sheets. The focus in this unit is the past progressive tense. Thus you may 

explain its use by writing some examples on the board. 
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After practicing the structure with the whole class, have students refer to their books 

and read the grammar explanation. 

 

To conclude this stage, have students work with the exercises. Once students have 

finished the activities, have them compare their answers in pairs or groups and call 

for volunteers to check the answers. 

 

BUILDING VOCABULARY 
To conclude the unit, have students work with the activity “Days of the Week” 

introduce the days and ask students about the different activities they do during the 

week.  

 

BUILDING  FLUENCY 
 

Prepare additional worksheets and allow students to read them independently or 

with a partner. Encourage repeated timed readings of a specific section of these 

worksheets. Additionally, partners can take turns reading parts of the book to each 

other.  
 

HOME CONNECTION 
Have students compare the theme in this unit with something that is happening in 

Bolivia. Ask students to write a report about it in L1. Then have ss talk about their 

reports. 
 

WRITING CONNECTION  
Have students create acrostic poems about the jungle. Acrostic poems spell the 

topic word vertically and then use each letter of the word to start a new line of poetry.  
 

EVALUATION 
In order to evaluate the students’ performance, three quizzes are designed to assess 

the students’ progress in two main areas:  

 

- Vocabulary 

- Grammar 
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UNIVERSIDAD MAYOR DE SAN ANDRES 
CARRERA DE LINGÜÍSTICA E IDIOMAS 
FUNDACIÓN LA PAZ 
 

ACHIEVEMENT TEST 1 
 
Name: ________________________________ Date: ____________ 
 
PART 1 
READING 
Read the story and answer the questions. 
 

 

 

Kim is in the park and she meets a 

dinosaur, the dinosaur’s name is 

Robby and he is 7 years old. He is 

from France and he is very happy to 

be with Kim. Robby’s mother is 

Anna and his father is Paul. 

Robby has two brothers and a 

sister. 

 

 
1. What is the dinosaur’s name? 

a) Kim      b) Tommy      c) Robby 
 

2. How old is the Dinosaur? 
a) six years  old    b) ten years old    c) seven years 
old 
 

3. Where is Robby from? 
a) Bolivia      b) France      c) Colombia 
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4. How many brothers does Robby have? 
a) three      b) two      c) five 
 

5. What is Robby’s father’s name? 
a) Tommy      b) Ronny      c) Paul 

 
6. What is Robby’s mother’s name? 

a) Anna      b) Kim      c) Dora 
 

PART 2 
GRAMMAR 
A. Complete the sentences with the correct form of the verb to be 
 

1. Tommy _________ from the United States. 

2. Kim, Andy and Lucy _________ friends. 

3. My sister_________  9 years old, I _________ 12 years old. 

4. What _________ your telephone number? 

5. Where _________ you from? 

 

B. Answer the following questions 
 

1. What is your name?      ______________________ 

2. Where are you from?      ______________________ 

3. What’s your nationality?     ______________________ 

4. How old are you?        ______________________ 

5. What’s your telephone number?  ______________________ 
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PART 3 
VOCABULARY 
Write the correct occupation under each picture 
 

 
 
 
 

 

 
 
 
 

 

 
 
 
 
 

 
 
 
 

 
 

 
 
 
 

 

 
 
 
 
 

 
 
 
 
 
 
 

   

 
PART 4  
WRITING 
A. Write five sentences about you and your family. 
 
___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

___________________________________________________________ 
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B. Look at the picture and write as many words as possible. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
______________________________________________________ 

______________________________________________________ 
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UNIVERSIDAD MAYOR DE SAN ANDRES 
CARRERA DE LINGÜÍSTICA E IDIOMAS 
FUNDACIÓN LA PAZ 
 

ACHIEVEMENT TEST 2 
 
Name: ________________________________ Date: ____________ 
 
PART 1 
READING  
Read the story and decide if the sentences are True or False. 
 
 

It’s Monday Morning and Tommy has  

to go to school. On Mondays Tommy  

wakes up at 7:30. Then he takes a  

shower, has breakfast and goes to  

school. 

Also, on Mondays Tommy has English,  

Math and History classes. 

He is very happy because after 

Classes Tommy and his friends 

visit Bongo at the park. 

 
1. Tommy is very happy          True  False 

2. Today it is Monday and Tommy has to play                                        

in the park              True  False 

3. Tommy’s father loves Bongo, the monkey    True  False 
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4. Today Tommy has English, math and history  True  False 

5. Tommy’s English teacher is Alex      True  False 

6. Tommy wakes up a six thirty on Mondays    True  False 

7. Tommy never takes a shower in the mornings  True  False 

8. Tommy doesn’t go to school on Monday    True  False 

9. After school Tommy and his friends watch TV  True  False 

10. Bongo also goes to school        True  False 

 

PART 2 

GRAMMAR 

A. Complete the sentences with the correct form of the verbs in 

parenthesis. 

 

1. Tommy __________ (play) with his sister on Fridays. 

2. I __________ (have) a very nice dog. 

3. Taffy __________ (have) a good friend. It __________ (be) a cat. 

4. My father __________ (work) in a big company 

5. The children __________ (watch) TV every night 

6. My mother __________ (cook) very delicious. 

7. The president __________ (like) playing soccer. 

8. Carlos and I __________ (listen) to music every day. 
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B. Make the sentences negative. 

1. I play soccer everyday.      ______________________ 

2. My sister has two dogs and a cat.  ______________________ 

3. The teacher lives in Obrajes.    ______________________ 

4. Homer Simpson lives in Miami.   ______________________ 

5. The student works very hard.    ______________________ 

 

C. Answer the following questions. 

1. Where do you live?      ______________________ 

2. Where do you study?      ______________________ 

3. Do you have brothers or sisters?  ______________________ 

4. What is your favorite food?    ______________________ 

5. What do you do?        ______________________ 

 

PART 3 
Write the correct word under each picture 

 
 
 
 
 
 

‐‐‐‐‐‐‐‐‐‐‐‐ 

 
 
 
 
 

 
‐‐‐‐‐‐‐‐‐‐‐‐ 

 
 
 
 
 
 

‐‐‐‐‐‐‐‐‐‐‐‐ 
 
 
 
 
 
 

‐‐‐‐‐‐‐‐‐‐‐‐ 

 
 
 
 
 
 

‐‐‐‐‐‐‐‐‐‐‐‐ 

 
 
 

 
 
 

‐‐‐‐‐‐‐‐‐‐‐‐ 
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PART 4 
WRITING 
What do you do on a typical day? Write five sentences explaining your 
routine. 
 

1. ________________________________________________ 

2. ________________________________________________ 

3. ________________________________________________ 

4. ________________________________________________ 

5. ________________________________________________ 
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UNIVERSIDAD MAYOR DE SAN ANDRES 
CARRERA DE LINGÜÍSTICA E IDIOMAS 
FUNDACIÓN LA PAZ 
 

ACHIEVEMENT TEST 3 
 
Name: ________________________________ Date: ____________ 
 
PART 1 
READING  
Read the story and decide if the sentences are True or False. 
 

Look at Bongo, today he is very 

happy he is playing with his 

mother. And see how Kim is 

dancing next to Tommy. And Sam 

is looking at RK‐5. All the kids are 

doing different activities. At 

Tommy’s house his father is fixing 

the car and his mother is cooking 

lunch. They are very busy. 

But, RK‐5 is alone, he is not 

playing, he is very tired and he is 

resting under a tree. That’s strange 

RK‐5 is very active, but today he is 

sad and tired. 

 

1. Bongo is watching TV with Tommy      True  False 
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2. Tommy’s father is cooking and his mother                                          

is reading              True  False 

3. The kids are in the park          True  False 

4. Kim is dancing and she is next to Tommy    True  False 

5. All the people are busy today        True  False 

6. Bongo is with his mother        True  False 

7. Tommy’s parents are in the park.      True  False 

8. Tommy and Bongo are playing with                                          

Bongo’s mother            True  False 

9. RK‐5 is very tired and is resting.      True  False 

10. Tommy’s mother is dancing next to Tommy   True  False 

 

PART 2 
GRAMMAR 
Answer the questions. Say what you think your relatives were doing 
now? 
 

1. What is your mother doing? 
 

___________________________________________ 
 
2. What is your teacher doing? 
___________________________________________ 

 
 

3. What are you doing now? 
 
___________________________________________ 
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4. What is your father doing? 
 

___________________________________________ 
 

5. What is your best friend doing? 
 

___________________________________________ 
 
 
B. Complete the sentences with the correct form of the verb. 
 

1. My sister ____________(play) with her friends at this moment. 

2. The students ____________( (do) a difficult test now. 

3. Carmen ____________( (study) for her math test. 

4. The doctor ____________( (check) the patient. 

5. I’m ____________( (write) on this exam. 

 

C. Circle the correct option. 

 

1. My father always works/is working in the morning. 

2. I eat/am eating some chocolate now. 

3. On Sunday morning my sister is listening/listens to music. 

4. The teacher is writing/writes on the board right now. 

5. My friend Carlos wears/is wearing blue jeans, a sweater and a 

cap. 
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PART 3 
VOCABULARY 
Write the correct word under each picture 
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PART 4 
WRITING 
Look at the picture and describe what the children are wearing. 

               

 

            ___________________________ 

            ___________________________ 

            ___________________________ 

            ___________________________ 

            ___________________________ 

            ___________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


