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Abstract 

The Degree Project entitled “ESP proposal design through virtual resources addressed to 

Automotive Mechanic students from the Faculty of Technology - Mayor de San Andres 

University” aims to contribute to the learning of English with related topics to the area of 

Automotive Mechanics supported with technological tools. Respectively, the main objective 

of this project is the creation of a English for Specific Purposes (ESP) course to achieve it. 

To start we determined the needs of the students, then we select and develop the virtual and 

physical material according to the requirement found, later we design, and finally, we 

evaluate everything. The material includes the topics, readings, vocabulary, grammar, 

writing, and dialogues that were carried out.  

This type of proposal benefits the students of the Automotive Mechanics career in the 

acquisition of the English language and through it, they can have access to readings, increase 

their vocabulary, and be able to write texts or articles regarding topics in their area, that is, 

expand communication with foreign people. In addition, being able to read the texts is a great 

help to understand the tools, car parts, and types of vehicles and thus have a broader 

knowledge of Automotive Mechanics. Likewise, this project is useful for future professionals 

who want to enter English for Specific Purposes (ESP) courses, since creating this type of 

material demands too much effort, a lot of research, and entering the specialized field of the 

students, to finally obtain useful material and resources.  

To carry out this project, a pilot test was developed and thus put into practice all the material 

created for this course. Within the results of the pilot test carried out on the students of 

Automotive Mechanics of the Faculty of Technology of the UMSA, we were able to verify 

that both the physical and the virtual material were accepted and used appropriately by the 

students. In the same way, it was accepted by the teachers who evaluated the material, who 

were also satisfied with the topics and activities that were developed both in the book and on 

the Moodle platform. 

Keywords: ESP (English for Specific Purposes) proposal, Automotive Mechanics. 
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Resumen  

El Proyecto de Grado titulado “Diseño de propuesta de Inglés con Propósitos Específicos 

(ESP) a través de recursos virtuales dirigido a estudiantes de Mecánica Automotriz de la 

Facultad de Tecnología – Universidad Mayor de San Andrés” pretende contribuir con el 

aprendizaje de inglés con temas relacionados al área de Mecánica Automotriz apoyado con 

herramientas tecnológicas. Respectivamente el objetivo principal de este proyecto es la 

creación de una propuesta con fines específicos (ESP) para lograrlo primero determinamos 

las necesidades de los estudiantes, después seleccionamos y desarrollamos el material virtual 

y físico de acuerdo al requerimiento hallado, posteriormente diseñamos y finalmente 

evaluamos todo el material que incluye los temas, las lecturas, el vocabulario, la gramática, 

la escritura y los diálogos que se realizaron.  

Este tipo de propuesta beneficia a los estudiantes de la Carrera de Mecánica Automotriz en 

la adquisición del idioma inglés y a través de ella tener acceso a lecturas, incrementar su 

vocabulario, poder redactar textos o artículos respecto a temas de su área, en un sentido más 

amplio la comunicación con personas extranjeras también sería un beneficio para los 

estudiantes, poder leer los textos es de gran ayuda para comprender las herramientas, partes 

de coches, tipos de vehículos y así tener un conocimiento más amplio de Mecánica 

Automotriz. Así mismo, este proyecto es útil para los futuros profesionales que quieran 

adentrarse en los cursos de inglés con fines específicos (ESP) ya que crear este tipo de 

material demanda demasiado esfuerzo, mucha investigación y adentrarse en el campo 

especializado de los estudiantes, para finalmente lograr un material y recursos útiles. 

Para llevar a cabo este proyecto, una prueba piloto fue desarrollada y así poner en práctica 

todo el material creado para este curso. Dentro de los resultados de la prueba piloto realizada 

a los estudiantes de Mecánica Automotriz de la Facultad de Tecnología de la UMSA pudimos 

comprobar que tanto el material físico como el virtual fueron aceptados y utilizados 

adecuadamente por los estudiantes. De la misma forma fue aceptado por los docentes que 

evaluaron el material quienes también quedaron conformes con los temas y con las 

actividades que se elaboraron tanto el libro como en la plataforma Moodle.  

Palabras clave: Propuesta de ESP (Inglés con fines específicos), Mecánica Automotriz. 
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Chapter I  

1.1. Introduction 

Nowadays, learning a foreign language has become useful and at the same time crucial for 

university students. There are many reasons such as to be in contact with the world, to read 

easily text or information on the internet and also to publish any research or share information 

with international magazines. In addition, students have many possibilities to learn any 

language while they are using their cellphones, tablets, computers, laptops and so on. The 

new era of technology helps to open our mind not just in physical books but also in virtual 

texts and not only to learn English as they need, it must be technical English as they want. 

This project is focused on technical English with the specific purpose of teaching to the 

Automotive Mechanic Students from the Faculty of Technology - Mayor de San Andres 

University who have English subject in their study curriculum but they need to have an 

English for Specific Purpose (ESP) to help them to understand much better the terms that 

they look in their books or some tools and parts of the Automobile which they listen all the 

time but they are not sure of the meaning. So, an ESP proposal will be very useful for this 

career; therefore, it was developed a textbook based on the Automotive Career needs and 

implement a virtual source in order to improve the teaching method and help students in the 

process of learning that is the main concern of any learner of this career. Hence, the need 

arises to make a proposal for teaching English language with characteristics that answers to 

the employment and communicative situation to the students of the Automotive Mechanics 

of the Faculty of Technology. In this sense, it wants to allow flexibility in the teaching 

procedures and for students learn technical English language. So, they can use it as a 

communicative instrument and benefit their professional training.  

This project is divided in eight chapters. The first chapter refers to the statement of the 

problem based on a revision of the literature related to the phenomenon, it also presents 

objectives of this research, its relevance for social, also theoretical and methodological 

reasons and its limitations. The second chapter contains the background of the Automotive 

Mechanic career and the need analysis which was a main and greatly help to the development 

to the ESP proposal. The third chapter contains the literature review. In this chapter, all the 

concepts, definitions, and theory basis to support this project were given. By considering not 
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only the characteristics of the reference book proposed, but also the features of the 

Automotive Mechanic career. 

Besides, the fourth chapter discusses the theory of the methodological framework. It defines 

the type of approach, population, instruments and it explains why this project has a qualitative 

and exploratory design. Then, the fifth chapter describes the development of the project itself. 

It describes how the ESP proposal was designed step by step, the material, syllabus, content, 

role of the teachers and students, activities, lesson plan, etc. In addition, the sixth chapter 

developed the pilot ESP course which three topics were taught and the Moodle platform was 

put actively for interact with different characteristics.  

Finally, the seventh chapter refers to the conclusions, references and annexes. 

1.2. Problem Statement 

Studying languages should be attractive and interesting for each student of any career because 

English language opens many doors to the world. So, if classroom instruction is not engaging 

learners, then they are not learning (Vygotsky, 1987). For many years’ teachers have taught 

giving interaction face to face in classroom and trying to reinforce all the topics in regular 

classes but there is not too long time in classes. For that, The Internet brought a scalable 

method to design the learning environmental that allows for students to take more 

responsibility and ownership of their learning (Picciano, Dziuban, & Graham, 2014).  

The main reason of this project is the current situation of Automotive Mechanic students. 

They need to learn English in order to understand books and specially manuals which comes 

in the mechanical devices. So, technical English represents the next step in their career. Since 

it is about improving communication skills that Automotive Mechanic students have 

acquired in another language, but emphasizing the specific vocabulary of their professional 

area, then, they need to understand reading, pronunciation, listening, following common 

instructions which are in many of the books. This allows for a more assertive interaction and 

it will turn them into outstanding professionals in their area, at the same time it will open the 

doors to better international relationship thanks to the knowledge of the frequent terms used 

in their environment. 
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Consequently, to cover the Automotive Mechanic students’ real needs for learning English 

the present work poses the following question: 

How can an ESP proposal design through virtual resources contribute to Automotive 

Mechanic students from the Faculty of technology – Mayor de San Andrés University in 

the way to their academic development? 

 1.3. Objectives 

The objectives of the present project are stated:  

1.3.1. General Objective: 

- To design an ESP course with virtual resources addressed to Automotive Mechanic 

students of the Technological Faculty at Mayor of San Andrés University. 

1.3.2. Specific Objectives: 

- To determine the students’ needs in relation to technical English. 

- To select and develop virtual and physical material according to the students of the 

Automotive Mechanic requirements. 

- To design an ESP course proposal with virtual resources for students of the 

Automotive Mechanic career. 

- To assess the proposal of an ESP syllabus with virtual resources and material for the 

Automotive Mechanic career. 

 1.4. Justification 

There are many reasons why this project is relevant and feasible. As a point to start, we must 

take into account the technology in the XXI century which is invading the society and 

especially young people. For that, the following reasons are given: 

1.4.1. Social Justification: 

This project is focused on the society where the education has been changing through the 

time. Currently, education is facing a new type of teaching which is online and it is linked 

from the quality of learning. Thus the interaction in classroom will be more fluently 

considering the activities developed online. Bolivia, with its enormous cultures has the 
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purpose to provide a good quality of professionals in their area.  So, government promotes 

equal opportunities and ensures the freedom to be part of a new society without stereotype. 

1.4.2. Theoretical Justification: 

As a society, it has been fighting with the change in education since it was teacher teach and 

student listen without students can refuse anything. Until now where schools, universities, 

institutes, and others might implement many type of method to teach and make the classes 

more productive than the past. For that, the elaboration of this project will aim not only the 

improvement of English communicative competence in target area or discipline, but also the 

provision of useful information regarding ESP fundaments, ESP in technical area and ESP 

teaching practices.   

1.4.3. Methodological Justification: 

It supports active classes to learn listening, speaking, reading and vocabulary. In this case, 

this project proposes to reinforce English classes first face-to-face promoting the interaction 

between students, which means being in the classroom, and working with a communicative 

learning approach and the situations are going to be based on daily activities. Additionally, 

this project is going to implement activities design for the Automotive Mechanic area which 

will be given online focusing on the individual student work helping to recognize some 

mistakes that could have. For that, this part of the work is the online classes and the Moodle 

platform is going to teach others skills.  

1.4.4. Practical Justification: 

The practical implication of this work will be very useful for those future ESP professionals 

and ESP courses. In Bolivia, ESP courses demand a great effort from the teacher to research 

in the students' specialized field and develop materials for the course. Consequently, ESP 

courses are not common neither for Auto-mechanic practitioners nor for Auto-mechanic 

students. At the same time, it requires selecting online material and activities to demonstrate 

that the new technology is present in our life then it will be useful for the future professionals 

of Automotive Mechanic students. For that reason, it will be beneficial to promote the 

development of ESP courses for different disciplines in our context. 
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Chapter II 

Institutional Description 

2.1. Automotive Mechanic Organization 

Automotive Mechanic is a Career of the Faculty of Technology at the Mayor de San Andres 

University. It has a history, mission, vision, objectives, and organizational chart which will 

be developed below: 

2.1.1. History of Automotive Mechanic Career 

The creation of the Automotive Mechanic Career dates back to 1938 when the Spanish 

technician Vicente Burgaleta systematized a curricular plan of the School of Engineering for 

the creation of the Technical Institute, dependent on the Institute of Exact Sciences that 

allows technical professionalization. So, it was beginning its academic activities on February 

2, 1939. 

The University Council headed by Dr. Héctor Ormachea Zalles approved the specialization 

of students in the careers of Topography, Construction, Quantity Surveyor, Surveying, 

Industrial Chemistry, Mechanics, and Electricity. 

In April 1943, the Technical Institute was separated from the Institute of Exact Sciences. 

Then, it was promoted to the rank of the School, with the careers of Topography, Civil 

Construction, Industrial Chemistry, and Mechanics. So, it was granted the academic diploma 

of Superior Technician after three years of study.  

In 1967, during the dean management of Eng. Raúl Mariaca, the number of subjects and 

years of study increased, in the careers of Industrial Chemistry, Civil Construction, and 

Topography.  

The “University Revolution” of 1970 ranks the Technical School in the Faculty of 

Technology with its new plan and 4 years’ study programs. There was granted the academic 

title of Technical Degree. In 1971, the University was intervened by the de-facto government, 

and the Faculty of Technology was converted into a Higher Polytechnic, with degrees in 

industrial Chemistry, Civil Construction, and Topography. 



6 
 

On January 20, 1983, under the dean's direction of Eng. Raúl Lanza and the Rectorial 

management of Lic. Pablo Ramos, the Resolution of the University Council No. 004/83 HCU 

1/057/005/83 was issued, with it the rank of Faculty is restored and it is named Technical 

Faculty. So, it is established the academic Degree of Technical Graduate.  

In 1995, the Automotive Mechanics Career issued Resolution 227/95 approving the Study 

Plan at the Bachelor´s Level. Later, it was also approved by the Honorable Facultative 

Council according to Resolution 305/98 and finally by the Honorable University Council 

according to Resolution 201/98. 

2.1.2. Mission of the Career 

To train professionals with quality and academic excellence, in the field of Automotive 

Mechanics; capable of solving the problems and needs of the productive sector and services 

which are related to the automotive sector. They must be capable of the ability to become 

generators of business ventures that contribute to technological, economic, and social 

progress at the regional and national levels. 

2.1.3. Vision of the Career  

To become a leading career with quality and excellence in the comprehensive training of 

accredited professionals in the area of Automotive Mechanics, with critical thinking, to have 

creative and visionary ideas of new business paradigms, and actively contribute to the 

development of the regional and national automotive industry, it is based on scientific and 

technological research and social interaction, committed to the country´s sustainable 

development policies. 

2.1.4. Objective: 

The objective of the Career is related with its mission. 

- To train analytical and critical professionals with a spirit of service, they must be 

trained to solve problems related to the management and administration of 

automotive maintenance, at a regional and national level. 
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2.1.5. Organization Chart 

The General Organization Chart of the Career considers the Career Council as the highest 

governing body that follows the current regulations, it has an equal character between the 

teaching and student bodies.  

Figure 2.1.6.  

Functional Career Organization Chart 

 

Source: https://ft.umsa.bo/mecanica-automotriz 

 2.2. Need Analysis: 

The definition of need is the basis of any needs assessment. In general, the skeletal structure 

of a definition is most often expressed as a gap or measurable discrepancy between a current 

state of affairs and a desired future state. In short terms, needs are conventionally defined as 

being something like the gap between what it is and what it should be (Keith, 1996:65). 

 

https://ft.umsa.bo/mecanica-automotriz
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2.2.1. Diagnostic Results of Need Analysis 

Once the data have been obtained through the questionnaire, an essential phase for the project 

begins which is related to the data analysis, as Hernandez (1995) says: after the collection of 

information and prior to the presentation of the results, the process of data analysis appears 

which consists of converting the original information into manageable data for interpretation. 

Thus, the data analysis of the questionnaire applied to the students consisted of the 

management, transformation, operation, reflection, and verification of the data, it was in 

order to extract relevant meanings in relation to the proposal of the project.  

The questionnaire has been applied to Automotive Mechanics students. It has 16 questions 

divided into four sections (See Annex 2 student’s questionnaire). This questionnaire gave us 

the relevance and importance for the elaboration of the ESP proposal book and also the 

creation of content on the Moodle platform. That is why Evans and John (1991) consider it 

as an important stage for designing an ESP course. The conclusions are as follows: 

First section - Personal information 

In this first part of the questionnaire we obtained the personal information which says about 

the age, genre, and career where the ESP proposal will be developed. So, we had 81% male 

and 19% female, about age 72% were younger between 18 – 25-year-old, other 24% from 26 

to 35 and 4% had more than 36 years old. And also to confirm all of them 100% were students 

of the Automotive Mechanic (See Annex 3 graphics 12 – 14). 

Second section – Prior English Knowledge  

Most of the Automotive Mechanic students only have school previous English knowledge 

and 18% was learning in the university. Talking about the time 61% have studied English 

one year, 22% have studied English two years and the 17% have studied English more than 

two years. The level in English was asked and 72% of the students have basic level of 

English, 22% of the students have intermediate level of English and the 6% of the students 

have advanced level of English. Finally, for this section, we asked students about virtual 

classes knowledge 87% of the students have not taken virtual classes before and just the 13% 

of the students have taken virtual classes (See Annex 3 graphics 15 – 19). 
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Third section – Target needs (Availability, time and interest) 

In this section of the questionnaire we asked if the English is a subject that must be included 

in the program’s curriculum and 70% of the students agree with including English in the 

curriculum of the Automotive Mechanic Career because they consider it is necessary in their 

career, 4% of the students do not agree. As the project requires, we asked if the virtual classes 

should be incorporated and 50% of the students agree with include virtual English classes to 

the Automotive Mechanic Career and the 13% of the students do not agree with include 

virtual English classes to the career because they have some problems with internet 

connections and also with the equipment. The interest that they have to learn English was 

seen because 80% of the students consider that to know English give them better 

opportunities in their studies and 75% of the students consider that to know English give 

them better opportunities looking for job (See Annex 3 graphics 20 – 24). 

Fourth section – Learning needs  

Finally, in this section, we asked about learning needs which are; the materials, topics, time, 

activities. So, 52% of the students want to learn English through readings, the 20% of the 

students prefer grammar explication, 9% of the students prefer speaking and the 2% of the 

students want to learn listening. Talking about the materials 37% of the students would like 

to use book in their area (Automotive Mechanic), the 35% just English books, the 21% want 

to use virtual pages, and the 7% wants Grammar books, for this reason we focused on those 

skills. Then, the type of evaluation also was asked and 48% of the students prefer written 

tests, 18% online tests. To conclude, we asked time for week that they want to pass classes 

and 61% of the students wants to go twice or three times a week, 28% just one day a week 

(See Annex 3 graphics 25 – 30). 

After obtaining these results we were able to continue with the development of the ESP 

proposal.  

2.2.2. Professional Interview Conclusion 

We carried out a semi-structured interview to an Automotive Mechanic professional (See 

Annex 1 Professional Interview). The objective of this interview was to know about the 

importance of English at work place. According to the interview, the fact of using English 
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for reading Automotive Mechanic books is common not only in Auto-Mechanic students but 

also in professionals. In addition, Professor Milton Ramirez stated that in the field of 

Automotive Mechanic there are terms which are similar to Spanish. Thus, the knowledge of 

English is essential in order to be with technological actualizations. He also mentioned that 

the most important skills are reading, writing and speaking because the students and 

professionals need to understand texts, speak with other people and write similar manuals or 

parts of the cars. Moreover, it is important since at work place it is normal to interact with 

foreign colleagues. The work collaboration could be via e-mail (writing reports) or face to 

face at the lab. To sum up, he said that learning English was not only for reading articles but 

also for being able to have more opportunities scientifically and academically.  

2.2.3. SWOT Analysis of the Automotive Mechanic Career  

SWOT (Strengths, Weaknesses, Opportunities, and Threats) analysis has the purpose to 

identify the main problems that the institution faces, in the development of this analysis we 

consider the career’s teaching resources and the perception of the researcher. The structure 

of this analysis takes into account inner and external factors which allow having an integral 

view of the institution's needs.  

The results of this analysis are the following: 

Figure 2.2.1 SWOT Analysis of the Automotive Mechanic 

 

SWOT Analysis 

a. Strenghts b. Weaknesses  

- Basic English background. 

- Keep in contact with English by 

using technical term at class. 

- Open and motivated to learn 

English. 

- English is taught bachelor of 

linguistics and languages 

- Do not have a technical book. 

- Limited time. 

- There is lack of new technology 

equipment available for students in 

order to practice English language. 
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Department specialized in the 

English are. 

c. Opportunities d. Threats  

- Awareness of the need of English. 

- Improve English background. 

- Seize upon the technical knowledge 

to learn English. 

- Technological Faculty has the 

opportunity to implement online 

courses for people who need to learn 

the language but do not have time to 

attend classes regularly and for 

whom that like to use the new 

technology and learn the language. 

- No teaching material available with 

specialist area content. 

- Public demonstrations like 

blockades, parades and other, 

damage the correct presential 

performance of activities at the 

university by making class periods 

even shorter. 

Source: Own elaboration 

Summary 

Accordingly, to the SWOT, the strengths of the Automotive Mechanic Career could 

contribute to the implementation of this project. Concerning the needs analysis questionnaire, 

few students showed to have an English background, thus, the course is going to begin with 

basic concepts and topics in order to improve it and reach the course objectives. In addition, 

they want to learn technical English because every day they use books and devices which 

have technical terms and most of them come from English. For example, keyboards, chips, 

switching systems, etc.  

Furthermore, the participants are aware of the need for English not only currently for 

academic improvement but also for working in the future. 

As a result, the implementation of this present ESP design is going to represent a great 

opportunity for students of the Automotive Mechanic career because the strengths and 

opportunities create a good context for the implementation. On the other hand, the 

weaknesses and threats are obstacles that can be overcome with the joint work of participants. 
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Chapter III 

Literature Review 

3.1. Emergence and Growth of ESP 

A historical period for the emergence of English Specific Purposes (ESP) is the Second 

World War in 1945 which brought with it an age of enormous and unprecedented expansion 

in scientific, technical, and economic activity on an international scale. Hutchinson and 

Waters (1987) specified two important historical factors that were largely instrumental in the 

rapid expansion of the scope and range of ESP. First and the most notable was the economic 

power of the United States which made English become a Lingua Franca. Second, the Oil 

Crisis of the early 1970s provoked Western money and knowledge to flow into the oil-rich 

countries. The language of this knowledge became English. In these two historical periods, 

the importance of English was noticeable, it became subject to the wishes, needs, and 

demands not only of language teachers but also of common people. 

Certain factors contributed to the rise and rapid growth of ESP. The arrival of Huguenot and 

Protestant refugees in the 16th century in England started the era of business English in 

English Language Teaching (ELT) in the 19th century (Dudley-Evans and St. John, 1998 cf. 

Howett, 1984). Hutchinson and Waters (1987) enumerated three main reasons for this rapid 

growth. First was the demand of a Brave New World, second was the revolution in linguistics 

and third was the focus on the learner. Hymes (1972) identified the rapid expansion in 

scientific, technical, and economic activities in English-speaking countries and the linguistic 

trends as the main contributing factors in this regard. Dudley-Evans and St. John (1998) also 

reported that the growth of science, technology, and business played an important role in the 

development of ESP, and an enormous number of students came to the UK, USA, and 

Australia and this factor initiated a new era of teaching English for different scientific and 

business disciplines and English was given the status of the international language of science, 

technology, and business. 

3.1.1 What is English for Specific Purposes (ESP) 

 As described above, ESP has had a relatively long time to mature and so we would expect 

the ESP community to have a clear idea about what ESP means. Strangely, however, this 

does not seem to be the case. In October of 1997, for example, a very heated debate took 
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place on The Education Success Project - Learning (TESP-L) e-mail discussion list about 

whether or not English for Academic Purposes (EAP) could be considered part of ESP in 

general.  At the Japan Conference on ESP, clear differences in how people interpreted the 

meaning of ESP could be seen. Some people described ESP as simply being the teaching of 

English for any purpose that could be specified. Others, however, were more precise, 

describing it as the teaching of English used in academic studies or the teaching of English 

for vocational or professional purposes.  

At the conference, guests were honored to have as the main speaker, Tony Dudley-Evans, 

co-editor of the ESP Journal mentioned above. Very aware of the current confusion amongst 

the ESP community in Japan was Dudley-Evans who set out in his one-hour speech to clarify 

the meaning of ESP, giving an extended definition of ESP in terms of absolute and variable 

characteristics.  

 3.1.2. Types of ESP 

Dudley-Evans and St. John, (1998) have divided English for Academic Purposes (EAP) into 

two divisions: English for General Academic Purposes (EGAP) and English for Specific 

Academic Purposes (ESAP). EGAP is related to the teaching of language skills that are 

common in different disciplines but ESAP refers to the teaching of language features that are 

specific to various disciplines. Research has offered insights into the mutual relationship 

between EGAP and ESAP. 

Skills and language functions learned in EGAP programs may be transferred to specific 

disciplines in ESAP programs. Many researchers have discussed the types of ESP and most 

of them have grouped ESP into two main categories: English for Occupational Purposes 

(EOP) and EAP (Hutchinson and Waters, 1987; Robinson, 1991) whereas Carter (1983) has 

identified the following three types of ESP: 

1. English as a restricted language 

2. English for Academic and Occupational Purposes (EAOP) 

3. English with specific topics. 
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Mackey and Mountford (1978) clearly defined the concept of restricted language in their 

following statement... the language of international air-traffic control could be regarded as 

'special', in the sense that the repertoire required by the controller is strictly limited and can 

be accurately determined situationally, as might be the linguistic needs of a dining-room 

waiter or air-hostess. However, such restricted repertoires are not languages, just as a tourist 

phrase book is not grammar. Knowing a restricted 'language' would not allow the speaker to 

communicate effectively in a novel situation, or in contexts outside the vocational 

environment. (Gatehouse, 2001 cf. Mackey and Mountford, 1978, p. 141). 

This kind of ESP teaching restricts itself to a "limited number of phrases and expressions and 

these learners remain unable to use English in any setting other than the one they have been 

trained for EAOP has been recognized as the second kind by Carter (1983) whereas the 

majority of other researchers have confined their classification of ESP to EAP and EOP. 

Robinson (1991) has also included these two types in his classification of ESP. Kennedy and 

Bolitho (1985) have added English for Science and Technology (EST) to their list of types 

of ESP. It seems to transpire that ESP has been separated from EOP and EAP because it was 

scientific and technological knowledge that this new approach of ELT was supposed to 

transfer to non-native speakers of English Hutchinson and Waters, (1987) Gatehouse, (2001) 

Dudley-Evans and St John, (1998) Strevens, (1977). Tree of ELT Hutchinson and Waters, 

(1987) describes the classification of ESP in detail which offers significant insights into the 

broad scope of ESP: 
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Figure 3.1.2  

Types of ESP 

 

Source: The tree model of English for Specific Purposes (The tree of English Language 

Teaching by Hutchinson and Waters 1987, p.17) 

3.1.3. Characteristics of ESP 

The researchers who have discussed the characteristics of ESP do not seem to disagree on 

this particular issue and most of them (Strevens, 1988; Bojovic, 2006; Dudley-Evans, 1997; 

Gatehouse, 2001) have supported the main characteristics proposed by Carter (1983). He 

identified the following “three features common to ESP courses:  

a. authentic material 

b. purpose-related orientation 

c. self-direction 

a. Authentic material  

It means using a material not developed or written for teaching purposes, from the main area 

of study of the learners or their occupation. This material may include books, forms, charts, 

graphs, etc. and these forms of authentic texts may be exploited in modified or unmodified 



16 
 

forms according to the requirement of the teaching circumstances. Authentic material will be 

an appropriate choice if ESP courses are offered to advanced or intermediate levels as 

proposed by Dudley-Evans, (1997). Use of authentic content materials, modified or 

unmodified in form, is indeed a feature of ESP, particularly in self-directed study and 

research tasks (Gatehouse, 2001). Dudley Evans further mentioned that the learners who 

were taught language, for example, the employment in healthy services were mainly 

evaluated through a lot of independent study assignments given to them in their chosen area 

of interest. The students were encouraged to utilize various resources to complete their 

research assignments. 

b. Purpose-related orientation  

This type of characteristic of ESP refers to the simulation of communicative tasks required 

by the target situation. The teacher can give students different tasks - to simulate the 

conference preparation, involving the preparation of papers, reading, note-taking and writing. 

Gatehouse, (2001) cf. Carter, (1983) has been identified as the simulation of different 

communicative tasks to prepare the learners for different target situations. The learners are 

given practice through simulation to enable them to handle various linguistic roles in the 

target situation. Carter (1983) reported student simulation of different tasks which were 

required for a conference. These tasks included preparation of papers, reading of papers, 

note-taking, etc. Evidence – Based Practices (EBP) courses at Algonquin College trained the 

students to design and prepare unique business ventures like “market research, pamphlets 

and logo creation” and the students presented all their final products in the form of poster 

presentation sessions (Gatehouse, 2001). He also narrated the proceedings of the health 

science program at his institute. The students practiced listening skills and then employed 

their newly acquired skills during a field trip to a local community center where they were 

partnered up with English-speaking residents. Faculty of Agronomy in Cacak was another 

example in this regard were English for Agribusiness Management (EAM) course involved 

students in the tasks of presenting a particular agricultural product, logo creation, negotiating 

with the clients (suppliers and buyers), telephone conversation (Bojovic, 2006). 
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c. Self-direction 

It is the third characteristic of ESP courses which means that ESP is concerned with turning 

learners into users (Carter, 1983). In order for self-direction to occur, the learners must have 

a certain degree of freedom to decide when, what, and how they will study (Gatehouse, 2001, 

p. 5). Carter (1983) also adds that there must be a systematic attempt by teachers to teach the 

learners how to learn by teaching them about learning strategies. Is it necessary, though, to 

teach high-ability learners such as those enrolled in the health science program about learning 

strategies? Carter (1983) argues that it is not. Rather, what is essential for these learners is 

learning how to access information in a new culture.  

3.1.4. The benefits of ESP 

Currently, there is a growing diversity in ESP teaching because what is specific and appropriate 

in one part may not be elsewhere. Despite this great diversity, ESP courses bring about benefits 

involved (Thair, 2012) 

-  The learning speed  

- The learning efficiency  

- The learning effectiveness  

- Specificity and motivation  

3.1.5. The learning speed  

ESP has as a result faster acquisition of the required linguistic items. This is because it 

follows the pattern of the native speakers’ acquisition of language for specific purposes, in 

which speakers learn what they need, when they need it, in authentic content-based contexts. 

ESP does not only follow this pattern but also improves it by providing an opportunity to 

learn in an accelerated and intensive context (Wright, 1992) 

To accomplish the learning speed, it is important to know the participants' needs, so the 

course will be focused on allowing practicing and using what the students require. As Evans 

and John stated (1998) “Being focused on the learners´ needs, an ESP course does not waste 

time.” 
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3.1.6. The learning efficiency  

Efficiency is the ability to do something or produce something without wasting materials, 

time, or energy: the quality or degree of being efficient (Merriam-Webster dictionary.com). 

In an ESP course, the trainees make the maximal use of their learning resources, all of which 

are necessary for the acquisition of the specific, pre-identified linguistic items and skills. 

Obviously, the needs analysis has vital importance here since it enables trainers to determine 

the specific requirements of the trainees (Wright, 1992 p. 5 quoted in Tahir, 2012, pp. 109)  

3.1.7. The learning effectiveness  

Effectiveness is the quality of producing the results which are desired or wanted. 

(dictionary.com) Wright states that in completion of an ESP course, the trainees are ready to 

use language appropriately and correctly in job-related tasks, which were identified before 

the course employing a needs analysis. Accordingly, English becomes usable immediately in 

the employment context. In addition, the trainees are prepared for further job-related training 

in English. Such preparation will result in greater academic performance since no time is 

wasted in acquiring the necessary language items. (1992 p. 5 quoted in ibid., p. 109) 

Therefore, the results of an ESP course are useful and relevant for the participants. 

3.1.8. Specificity and motivation  

The word “specific” in ESP refers to the aims of the learning so what is specific is the learning 

product, not the learning (Careaga, 2005). As a result, what is going to be covered during an 

ESP course is what the learners need for their professional or occupational context. In 

addition, many of these participants feel motivated since this course gives them the 

opportunity to practice what they need, and to be in contact with materials that use knowledge 

of their subject area. (Far, 2008)  

In summary, ESP courses will have many benefits as those mentioned before. In ESP courses 

the learners are human beings where the cognitive and emotional aspects are important. 

Finally, learning speed, effectiveness, efficiency, specificity, and motivation are achieved by 

the joint work of the teacher, learners, materials, methodology, and the awareness of the 

needs for learning English. 
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3.2. Needs analysis in ESP  

It is difficult to find a consensus over the definition of needs analysis among ESP researchers. 

This can be explained by the seemingly problematic combination of two essentially 

subjective terms: “needs” and “analysis”. While Hutchinson and Waters (1987) define needs 

as necessities, wants, and lacks, Brindley (1989) describes it as “the gap between what the 

learners’ actual needs are and what should be taught to them.” Therefore, it can be said that 

needs are what learners will be required to do with a foreign language in a target situation, 

and how learners might best master the target language during the period of training (West, 

1994). The analysis is essentially seen as the exploration process of communicative tasks, 

that is, what the learners need to do with the target language (Al-Otibi, 1994) 

Needs analysis is the cornerstone of ESP for leading to a focused course. Moreover, this is a 

key stage for determining: the course syllabus, the selection or production of the materials, 

the teaching, the learning, and the evaluation. (Evans & John, 1998)  

Within ESP the definition of needs analysis has broadened with the experience and research. 

One difference between now and the 1960s is what we understand by the concept of need 

and needs analysis. A confusing conception of needs existed.  

Brindley (1989) identifies two types of needs. First, the objective need is derivable from 

factual information about the learner's uses of language in daily communication, the current 

language proficiency, and the language difficulties. Second, subjective needs refer to the 

cognitive and the affective needs in learning such as personality, confidence, attitude, wants, 

and expectations in learning (Cited by Astika, 2012). 

Hutchinson and Waters (1987) made the distinction between target needs which refers to 

what the learners need to do in the target situation, and learning needs which refers to what 

the learners need to do in order to learn.  

3.3. Target needs 

 ‘Target needs’ is defined as what the learner needs to do in the target situation. Hutchinson 

and Waters have considered the ‘Target needs’ as an umbrella term, which in practice hides 

several important distinctions. It is more useful to look at the target situation in terms of (a) 

necessities, (b) lacks, and (c) wants. 
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a. Necessities 

The term ‘Necessities’ is essential to identify the target needs for an ESP syllabus. In 

ESP, usually necessities are the category of needs determined by the demands of the 

target situation, that is, what the learner has to know in order to function effectively 

in the target situation. The research has specified the ‘necessities’ of English language 

proficiency for Automotive Mechanics students. So, the students must depend on 

English language skills due to many reasons, including reading books, and articles, 

surfing online for information, communicating in online classes, and so on. 

b. Shortcomings 

The second component of the ‘Target needs’ is to identify the lack of the learners. To 

specify the lack, we first evaluate the level of language proficiency they have already 

had. Once we can have an idea, we can evaluate how far they need to proceed to fulfill 

the necessities mentioned above. One target situation necessity might be to answer 

the scripts in correct English. Based on the data collected by a pre-set questionnaire, 

we can have an idea about how they can comprehend the question and how correctly 

they answer the question. Seeing the common mistakes (lacks), the course designer 

can decide what type of material s/he will choose for the learners to learn to write 

correct English (necessities). 

3.3.1. Gathering information about target needs 

Hutchinson and Waters also mention that there are different ways in which information can 

be gathered about needs.  The most frequently are:  

-         Questionnaires  

-         Interviews  

-         Observation  

-         Data collection e.g. Gathering texts  

-         Informal consultation with sponsors, learners, and others.  

It is important to mention that the choice will depend on the time and resources available. 

And, need analysis is not once-for-all activity. It must be a continuing process. 
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3.3.2. A target situation analysis framework  

The analysis of the target situation is a matter of asking questions about the goal 

circumstances in which English will be used. A simple framework is outlined below with the 

kind of information that the course designer needs to gather for an analysis of this.  

1. Why is language needed? 

2. How will the language be used? 

3. What will the content areas be? 

4. Who will the learner use the language with? 

5. Where will the language be used? 

6. When will the language be used? 

3.4. Learning needs 

After target needs, we will analyze learning needs. We can consider the whole process of 

designing an ESP course as a journey. In this process, we can consider the starting point as 

‘lacks’, the destination as ‘necessities’, and learners’ opinions as ‘wants’. But, in this case, 

what will be the route to follow? Actually, how can we reach our destination? - is a question 

that gives birth to another type of needs known as ‘learning needs’. ‘Learning needs’ refers 

to the process how learners learn what includes learners’ motivation, their knowledge, skills 

and strategies in learning a language. In fact, the learning needs is a subject highly related to 

the learners’ language problems, their learning objectives, their way of learning etc. An ESP 

course is really designed by taking care of the above mentioned components, as Hutchinson 

and Waters (1987) support that the new educational pedagogy emphasizes the importance of 

the learners and their attitudes to learning.   

Since the ESP learners are adult and more matured, they naturally may have their own 

opinion. If the syllabus is designed on the basis of the learners’ opinion, they will be more 

motivated. Moreover, when English language materials will be specifically developed from 

the particular area of learners, they will be interested to learn. In the process of designing the 

course for the automotive mechanic’s students, we have given importance to the ‘wants’ of 

the learners. Moreover, the materials we have selected cover the entire area of automotive 

mechanics. Learners’ previous knowledge, skills and strategies in learning a language have 

keenly been observed. Thus we hope, we have analyzed properly both target needs and 
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learning needs for designing the ESP course for the automotive mechanics’ students in the 

Faculty of Technology.  

If a course is able to fulfill the requirements and can stimulate interest in learners, it must 

motivate them highly. This strong motivation will help the course to be easily acceptable. So, 

to achieve the destination, we must consider learning needs in addition to target needs. 

3.4.1. What is a Learning Needs Analysis Framework? 

A Learning Needs Analysis Framework is a review of learning and development 

requirements that is designed to support individual, team and organizational development. It 

is a recognized developmental tool that evaluates an employee’s skills, knowledge and 

behaviors in order to meet the organizational demands together with an assessment of any 

current or anticipated gaps in learning. The aim of the exercise is therefore to bridge any 

highlighted gaps through adopting various methods of support and development. The 

Learning Needs Analysis Framework should be seen as the first step to establishing an 

effective development plan as it serves to determine learning objectives, design effective 

development programmers and empower managers to manage. 

3.4.2. Learning Need Analysis Framework 

Hutchinson and Waters’ (1987) definition of wants (perceived or subjective needs of 

learners) corresponds to learning needs. Similar to the process used for target needs analysis, 

they suggest a framework for analyzing learning needs which consists of several questions, 

which are divided into more detailed questions. The framework proposed by Hutchinson and 

Waters (1987) for analysis of learning needs is the following:  

1. Why are the learners taking the course? 

2. How do the learners learn? 

3. What resources are available? 

4. Who are the learners? 

5. Where will the ESP course take place? 

6. When will the ESP course take place? 
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Finally, as West (1994) says the investigation of learners’ preferred learning styles and 

strategies gives us a picture of the learners’ conception of learning.  

3.5. Course design definition 

According to Robinson (1991, p. 34), ESP course design is a dynamic interaction between 

several elements: the results of the needs analysis, the course designer’s approach to the 

syllabus and methodology, and the existing material.  

Furthermore, Hutchinson and Waters (1987, p. 61) state that course design is the process by 

which the raw data about a learning need is interpreted in order to produce an integrated 

series of teaching-learning experiences. In practical terms this refers to the use of the 

theoretical and empirical information available to produce a syllabus, to develop a 

methodology for teaching those materials, and to establish evaluation procedures by which 

progress toward the specific goals will be measured.  

Moreover, Kiplin (1989) states that the design an ESP course is a task of asking questions in 

order to provide a reasoned basis for the subsequent process of syllabus design, materials 

writing, classroom teaching and evaluation (Careaga, 2008). All this should be planed ahead; 

thus, teachers can ask themselves these questions before designing a course: 

- Why do the students need to learn? 

- Who is going to be involved in the process? This will need to cover not just the 

students, but all the people who may affect on the process: teachers, sponsors, 

inspectors, etc. 

- Where is the learning taking place?  

- When does the learning take place?  

- How much time is available?  

- How will it be distributed? 

- How long will the course take? 

- What does the student need to learn?  

- What specific aspect of language will be needed and how will they be described?  
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- What level of proficiency must be achieved?  

- What topic areas will be needed to be covered?  

- Which rhetorical functions will he learn? 

- How will the learning be achieved?  

- What learning theory will underlie the course?  

- What learning theory will underline the course? 

- What type of methods or approach will be employed? 

- What kind of methodology will be employed?  

Based on the question, Hutchinson and Water identified factors affecting to ESP course 

design namely language description, theories of learning and need analysis, as can be seen in 

the following figure: 

Figure 3.5  

Course design definition 

 

 

 

 

 

 

 

Source: Carver (1983) states that there are three characteristics common to ESP courses 
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The above figure shows that there are three main points affecting ESP course design. 

Language description shows the language knowledge needed by the learners that put at the 

syllabus. So, the first is language descriptions, the answer of question of what. The second 

factor is about Learning theories, answering the question how the learner learns a language, 

and the third factor talks about the Need Analysis answering the questions what, why, where, 

when. It means, the nature of particular target and learning situation.  

As a result, after needs analysis, teachers should gather information about course design 

process; think about the physical context, resources, and the evaluation process, etc. 

3.6. Approaches in ESP course design 

An approach is a set of correlative assumptions dealing with the nature of language teaching 

and learning. An approach is axiomatic. It describes the nature of the subject matter to be 

taught. There are many different approaches to ESP course design. Those approaches are 

explained as follows: 

3.6.1. Language-centered course design 

Hutchison and Waters states that Language-centered course design approaches the simplest 

kind of course design process and one most familiar to English teachers. It aims to draw as 

direct a connection as possible between the analysis of the target situation and the content of 

the ESP course. It procedes as follows: 
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Figure 3.6.1  

Language-centered course design 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Own elaboration retrieved from Hutchinson and Waters, 1987, 65 

The figure above shows that this approach starts at identifying learner’s target situation and 

then select theoretical language to identify the linguistic features that the learners need. Based 

on the identified data, syllabus created. The next step is designing material based on the 

syllabus, then establishing evaluation to see the successfulness of the course. 

3.6.2. Skills-centered course design 

Skills-centered course design is a reaction both to the idea of specific registers of English as 

a basis for ESP and to the practical constraints on learning imposed by limited time and 

resources. Its aim is not to provide a specified corpus of linguistic knowledge but to make 

the learners into better processors of information. 

The process of the approach as follows:  

Identify learners’ 

target situation 

Select theoretical 

of language 

Identify linguistic features 

of target situation 

Create a syllabus 

Design material to 

exemplify syllabus items 

Establish evaluation procedures to 

test acquisition of syllabus items 
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Figure 3.6.2  

Skills-centered course design 

 

Source: Hutchinson and Waters, 1987 

Skill centered approach starts at identifying target situation. Based on the data from target 

situation analysis, it is determined theoretical views of language, skill required to cope target 

situation, and theoretical view of learning. Based on all data the syllabus is created. Based 

on the syllabus, then material is developed and then conducting evaluation. 

3.6.3. Learner-centered approach  

It is based on the principle that learning is totally determined by the learner even though 

teachers can influence what is taught but what the learners learn is determined by the learner 

alone. Learning is seen as a process in which the learners demonstrate what knowledge or 

skill they have in order to make sense and let flow the new information. Learning therefore, 

is an internal process, which is crucially dependent upon the knowledge the learners already 

have and their ability and motivation to use it.  

The following is the process in Learner centered model. 
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Figure 3.6.3  

Learner-centered approach 

 

Source: Own elaboration retrieved from Hutchinson and Waters 

3.6.4. Learning centered approach 

The term learning-centred approach introduced by Hutchison and Waters. It is seen as a 

process in which the learner use what knowledge or skills they have to make sense of the 

flow of new information. It is an internal process, which is crucially dependent upon the 

knowledge the learner already has and their ability and motivation to use it. It is a process of 

negotiation between individuals and the society. Society sets the target and the individuals 

must do their best to get as close to that target as is possible.  

This approach has two implications:  
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a. Course design is a negotiated process. The ESP learning situation and the target 

situation will both influence the nature of the syllabus, materials, methodology and 

evaluation procedures.  

b. Course design is a dynamic process. It does not move in a linear fashion. Needs and 

resources vary with time. The course design, therefore, needs to have built in 

feedback channels to enable the course to respond to developments.  

If we took a learning-centered approach, we would need to ask further questions and consider 

other factors, before determining the content and methodology of the course:  

a. What skills are necessary to be taught?  

b. What are the implications for methodology of having a mono-skill focus?  

c. How will the students react to doing tasks involving other skills?  

d. Do the resources in the classroom allow the use of other skills?  

e. How will the learners react to discussing things in the mother tongue?  

f. How will the students’ attitudes vary through the course? Will they feel motivated?  

g. How do students feel about reading as an activity? 

The important point is that these questions must be asked and the results allowed to influence 

the course design.  

The learning centered course design process is shown in this diagram: 
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Figure 3.6.4  

Learning centered approach 

 

Source: Hutchinson and Waters, 1987 

3.6.5. Integrated approach  

Integrated Approach is an approach that integrate teacher centred learning, learner centred 

learning and learning centred approach. It is based on the principle that learner in learning 

process must be guided by the teachers to learn optimally. Not all the learning source comes 

from the learner, but the learning process can be processed optimally if the all components 

of the learning process function well. 

Teaching ESP must integrate students centred and teacher guided. In teaching process, the 

main factor determining the failure or successfulness are learners and teachers. The teachers 

are nor the only source of the material, but teacher plays key role to facilitate learners to 

learn.  
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Evaluation is a final part in course design. In order the information gathered maximum so the 

method of collecting data for evaluation must also be integrated. The following figure shows 

the design of Integrated Approach:  

Figure 3.6.5  

Integrated Approach 

 

Source: Hutchinson and Waters, 1987 

3.7. Syllabus design 

A main part of this project is the Syllabus design. So, we need understand the definition, 

evaluation, organization, material, teachers, learners, and so on.  

A syllabus is a basic contract between the instructor and students, laying out the 

responsibilities and expectations on both sides. It’s also a road map that shows the general 

contours of the course, important milestones, and the landmarks that will let students know 
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they’re on the right road. And, last but not least, it’s a marketing opportunity to show the 

students just how great the course will be. 

3.7.1. Definition of syllabus 

A syllabus can be defined as a description of the content of a course of instruction and the 

order in which they are to be taught (Richards et al. 1992). A syllabus is the guide to a course 

and what will be expected of you in the course. Generally, it will include course policies, 

rules and regulations, required texts, and a schedule of assignments. A syllabus can tell us 

nearly everything we need to know about how a course will be run and what will be expected 

of us. 

3.7.2. The evaluation syllabus. 

This kind of syllabus will be most familiar as the document that is handed down by ministries 

or other regulating bodies. It states what successful learner will know by the end of the course. 

In effect, it puts in record the basis on which success or failure will be evaluated. It reflects 

an official assumption as to the nature of language and linguistic performance. For example, 

if the syllabus is framed in terms of grammatical structures, this reflects a view that knowing 

a language consists of knowing the constituent structures. It would be impossible to produce 

of an evaluation syllabus without having a view of what language is and thus how it can be 

broken down. 

3.7.3. The organizational syllabus. 

This syllabus states the order in which it is to be learnt. It is most familiar in the form of the 

content page of a textbook. The organizational syllabus differs from the evaluation syllabus 

in that it carries assumption about the nature of learning as well as language, since, in 

organizing the items in syllabus. The organizational syllabus, therefore, is an implicit 

statement about the nature of language and of learning. It is necessary consider factors which 

depend upon a view of how people learn, e.g.: 

- What is more easily learnt? 

- What is more fundamental to learning? 

- Are some items needed in order to learn other items? 

- What is more useful in the classroom? 
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3.7.4. The material syllabus 

The first person to interpret the syllabus is usually the materials writer. So we get our third 

kind of syllabus – the material syllabus. In writing materials, the author adds yet more 

assumptions about the nature of language, language learning, and language use. The author 

decides the context in which the language will appear, the relative weightings and integration 

of skills, the number and type of exercises to be spent on any aspect of language, the degree 

of recycling or revision. These can all have their effect whether and how well something is 

learnt. For example, if certain vocabulary items are presented in texts which appeal to the 

learner s, they are more likely to be remembered, because the learners’ attention will be more 

involved. 

3.7.5. The teacher syllabus 

The second stage of interpretation usually comes through the teacher. The great majority of 

students in the world learn language through the mediation of a teacher. Thus we have the 

teacher syllabus (Breen, 1984). The teacher can influence the clarity, intensity, and frequency 

of any item, and thereby affect the image that the learners receive. Stevick (1984) recounts 

how an inexperienced teacher would finish in two minutes an activity that he would spend 

twenty minutes on. This kind of variability will inevitably affect the degree of learning. 

3.7.6. The classroom syllabus 

As every teacher knows, what is planned and what actually happens in a lesson are two 

different things (Allwright, 1984). A lesson is a communicative event, which is created by 

the interaction of a number of forces. The classroom then creates conditions which will affect 

the nature of a planned lesson. Those conditions might come from the learners as a group: 

perhaps they are tired after a long day, excitable after an incident in the break or others 

individual students might hold matters up by asking questions or distracting the attention of 

the class. The classroom is a dynamic, interactive environment, which affects the nature both 

of what is taught and what is learnt. The classroom thus generates its own syllabus (Breen, 

1984). 

 

 



34 
 

3.7.7. The learner syllabus 

The learner syllabus is the network of knowledge that develops in the learner’s brain which 

enables learners to comprehend and store the later knowledge. The learner syllabus belongs 

to the internal syllabus, it is a retrospective record of what will be learnt (Candlin, 1984). The 

importance of learner syllabus lies in the fact that it is through the filter of this syllabus that 

the learner views the other syllabuses. 

3.7.8. Types of syllabus 

A syllabus in which structures of language are to be taught bit by bit as discrete items ‘so 

that acquisition is a process of gradual accumulation of parts until the whole structure is built 

up’ (Wilkins, 1976, p. 2) is described as a synthetic syllabus.  This view implies that language 

consists of a finite number of items which can be taught and learnt and that learning this finite 

set of items is a sufficient condition for communication to take place. It sees individual 

grammatical structures as ‘building blocks’ which, once taught and learnt, can be added to 

with increasingly complex structures.  Although the term synthetic is most frequently applied 

to the grammatical syllabus, some researchers feel that it may be used to describe any product 

syllabus which bases its content, and thus its classroom activities, on a list of separate and 

discrete language items (Nunan, 1988). 

When Wilkins first made the distinction between synthetic and analytic syllabuses, he 

defined an analytic syllabus as being “organized in terms of the purposes for which people 

are learning the language and the kinds of language performance that are necessary to meet 

those purposes” (Wilkins, 1976, p. 13).  In other words, if the syllabus designer identifies the 

communicative reasons for language learning, s/he can specify chunks of language which 

will enable the learner to achieve those purposes.  Although at the time Wilkins saw the 

notional-functional syllabus as fitting this description, in practice, many syllabuses described 

as notional-functional are now seen to differ very little from grammatical syllabuses in terms 

of content and type of activities, despite the functional titles given to the units.  As a 

consequence, they are considered by many to be synthetic (Nunan, 1988). 

More recently, the analytic syllabus is generally seen to have a wider meaning, since it has 

come to encompass syllabuses whereby learners are exposed to ungraded language.  Such an 
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approach to syllabus design often tends not to use linguistic content as the starting point, but 

may use topics, situations, or even other academic or school subjects as a basis for 

design.  This does not mean that the designer of an analytic syllabus does not include 

grammar or lexis when selecting and grading content, but it does mean that grammar and 

lexis may be of secondary importance in terms of selection criteria and thus may be integrated 

into the syllabus once the designer has chosen the topic, situation or subject (Nunan, 1988).   

Having clarified the differences between synthetic and analytic syllabuses, it should be noted 

that it is frequently the case that a syllabus is predominantly synthetic 

or predominantly analytic depending on the choices made at the design stage, rather than 

being purely one or the other.  

3.7.9. Criteria which are needed in organizing syllabus 

a. Topic syllabus 

Topic-based syllabus is based on topics which are selected from the students’ specialist 

studies and the language analyzed based on appropriate syntax (Jordan, 1997). It is suggested 

that one objective of the ESP course may be to teach this specialist content (Robinson, 1991). 

Ex: health, engine. 

b. Structural / situational syllabus 

The focus of a structural syllabus is on aspects of grammar (e.g., verb, tenses, sentence 

patterns, articles, nouns, etc.) and then the gradation of these aspects for teaching, supposedly 

from the simple to the complex, and based on frequency and usefulness of these aspects 

(Jordan, 1997, Robinson, 1991). 

c. Functional / notional syllabus 

Jordan (1997) points out, entails conceptual meanings: notions (e.g., time, space, and 

quantity) expressed through language (logical relationship) and the communicative purposes 

(i.e., functions) for which we use language (e.g., greetings, requests, apologies, description, 

comparisons, cause and effects, etc.). As this approach focuses on communication, the 

processes of communication (e.g., problem-solving, obtaining information, interacting with 
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people) are often used in the teaching/learning and therefore, it is often referred to as the 

communicative approach (Jordan, 1997). Ex: request, apology. 

d. Skills syllabus 

Skill-based syllabus is organized around the different underlying abilities that are involved 

in using a language for purposes of such as listening, speaking, reading, writing, (Thakur, 

2013). As Robinson (1991) suggests, a course in writing business letters, or in oral skills for 

business people, or in academic reading can be examples of this syllabus. As Jordan mentions 

that, reading may be classified into a number of micro skills (e.g., skimming, scanning, 

reading for information, ideas, opinions, etc. Ex: negotiating, being interviewed, 

interviewing. 

e. Situational syllabus 

According to Taghizadeh (2001) a situational syllabus is a collection of real or imaginary 

situations in which language occurs or is used. The primary purpose of a situational language 

teaching syllabus is to teach the language that occurs in the situations such as in a business 

setting, complaining to the landlord, buying a book at the book store, meeting a new student, 

and so on. Ex: situation in the classroom, post office, front office in a hotel, etc. 

f. Functional / task-based syllabus 

A task-based syllabus is a series of complex and purposeful tasks that the students want or 

need to perform with the language they are learning such as applying for a job, talking with 

a social worker, getting housing information over the telephone, and so on (Duncay, 2010). 

A task-based syllabus is based on task-based learning, an approach where learners carry out 

tasks such as solving a problem or planning an activity. The language learnt comes out of the 

linguistic demands of the activity. A task-based syllabus is structured around a series of these 

tasks. 

g. Discourse / skills syllabus 

Discourse /skills syllabus emphasizes the discourse related with the context of its use. They 

should also involve informational content that the language learners do not have at the 

beginning of the discourse. When the discourse is immersed in the opinions, texts of the same 

society is easier to understand and at the same time take it to teaching.  
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h. Skills and strategies syllabus 

Skills and strategies syllabus concerns to the strategies which can be used to teach and assess 

students’ competence and comprehension. 

3.8. Grammar in ESP 

Very often ESP and more specifically EAP approaches have been attacked for their seeming 

lack of focus on grammatical accuracy. 

ESP approaches also often employ model of task-based learning. An ESP teacher can directly 

confront grammatical accuracy in the classroom, but rather than wasting time on this, teacher 

often just use the materials and the output to do this for them. In this approaches the students 

learn by doing.  

The specific grammar points mentioned in Dudley-Evans and ST. John, (1998) are: 

- Vice 

- Tense 

- Articles 

- Nominalization 

- Logical connectors (Discourse Markers) 

It is one of the most common types of syllabus. The syllabus input is selected and graded 

according to grammatical notions of simplicity and complexity. Grammatical linguistic items 

are presented in sequence and are supposedly learnt by the learners before moving on to the 

next one. Examples include nouns, verbs, adjectives, statements, questions, subordinate 

clauses, and so on.  

- Structure of sentences 

- Components of a sentence (noun, verb, complement, adjective, adverbs) 

- Semantic and Syntax relation 

- Paragraphs, texts structure 
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3.8.1. Basic principles for grammar teaching in ESP  

Since it has been concluded that grammar teaching should not represent an objective in itself 

for any ESP teacher, it is worth pointing out that, when it is dealt with, his activity should be 

as efficient as possible. In their words, grammar should be short and permanently adapted to 

the students’ already acquired knowledge.  The teacher’s explanations of the grammar rules 

should be kept as simple and as clear as possible. If students are given too much information 

in too short a time, they will feel assailed with information they cannot digest. In other words, 

students can’t be expected to get to master too complex knowledge which is far beyond their 

interests and their power of assimilation. A good method for teachers would be to rely more 

on examples than on the mere formulation of rules. Non-philological students do not possess 

rich grammar terminology and, consequently, they do not understand many of the concepts 

involved. On the other hand, the time dedicated to the formulation of rules and to their 

subsequent explanations presupposes no student involvement and interaction. Although 

giving rules is sometimes time-saving, most ESP students are more inclined to remember 

examples than rules.  Kept to a minimum, rules should respect, according to Michael Swan, 

author of teachers’ and students’ grammars, the following criteria: 

a. Truth 

Rules should be true.  While truthfulness may need to be compromised in the interests of 

clarity and simplicity, the rule must bear some resemblance to the reality it is describing.  

b. Limitation 

Rules should show clearly what the limits are on the use of a given word.  

c. Clarity 

Rules should be clear. Lack of clarity is often caused by ambiguity or obscure terminology.   

d. Simplicity 

Rules should be simple. Lack of simplicity is caused by overburdening the rule with sub-

categories and sub-sub-categories in order to cover all possible instances and account for all 

possible exceptions.   
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e. Familiarity 

An explanation should try to make use of concepts already familiar to the learner.  Few 

learners have specialized knowledge of grammar, although they may well be familiar with 

some basic terminology used to describe the grammar of their own language (e.g. conditional, 

infinitive, gerund).  

f. Relevance 

A rule should only answer those questions that the student needs answered.   

English for special purposes, aims to help learners become competent speakers and their 

ability to interact with other members of the society cannot be limited to simple rules of the 

language or to grammatical and semantic well-formedness. 

3.9. Vocabulary in ESP 

English for Specific Purposes (ESP) represents a specific reason for learning a foreign 

language. There are distinguished two types of ESP: English for Occupational Purposes 

(EOP - learning English for a job) and English for Academic Purposes (EAP - learning 

English for a study specialization). At present these streams include a lot of other fields, e.g. 

English for Technicians. 

The students at the automotive mechanic should study ESP vocabulary, especially English 

for Technicians. According to Hatch and Brown (2003), “special lexical items are present in 

nearly all professions, and each branch has special vocabulary to cover abstract concepts.” 

Kennedy and Bolitho (2001) distinguish these word categories for teaching technical 

vocabulary: 

a. Technical Abbreviations, Symbols and Formulae 

They partly cause the problems. Teachers´ role is to explain patiently their form and meaning, 

and students should practice them in spoken and written exercises. 

b. Sub-technical vocabulary 

Words which are not directly a part of specific technical branch, but they occur generally in 

scientific and technical texts – e.g. derivation, conversion, dense and isolation.  
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c. Highly technical vocabulary 

Words that have a close thematic relationship and belong to the specific technical field. 

The fundamental problem which has to be solved by authors designing technical teaching 

materials are contemporary students at the Automotive Mechanics from the Faculty of 

technology have little knowledge not only English, but also their profession. This fact reflects 

in these two factors: teaching material should be managed by students in both the language 

and specialization. Hatch and Brown (370) stress that “the specificity of any individual’s 

knowledge about a word depends on the person and his or her motivation, desires, and needs 

for the word.” There is also an important role of teachers to facilitate learning of technical 

vocabulary with the favorable secondary impact on the good general knowledge of English.    

3.9.1. Presenting vocabulary  

The main aim of presenting vocabulary is to insert the meaning, the correct form and 

appropriate usage of the new word into the student´s memory. There are quite lots of methods 

and techniques how to present the form and meaning of new lexical items.  It depends on 

teachers, which form of presentation is the most suitable for the particular topic. According 

to Gairns and Redman (2003), there are some traditional methods and techniques used to 

present new vocabulary: 

a. Visual techniques: 

•  Visuals –  photographs, flashcards, blackboard drawings, pictures, videos, 

wallcharts, pictograms and   real objects; they are useful for teaching concrete 

words. 

•   Demonstrating: mime/facial expression and gesture – useful for teaching action 

verbs.  

b. Verbal techniques: 

• Illustrative situations (oral or written) – this technique is helpful when the words 

are more abstract.  
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• Synonyms and antonyms – using the words students have already known to teach 

them similar words.  

• Definitions and explanations – appropriate for intermediate learners. To make 

definition of words can be difficult, especially at elementary levels. 

• Scales – if students know 'big' and 'small', for example, other steps could be to teach 

'short' and 'long' etc. 

• Examples of the type – give examples of words you want to introduce. 

• Translation – it has been the most widespread activity used for presenting the 

meaning of a word in classes.  

• Guessing from the context, matching/labelling – learners match words to words 

or sentences or pictures. It belongs to so called discovery techniques: they activate 

the learner’s previous knowledge of a language and initiate the work with the new 

vocabulary. Discovery techniques demand the autonomous students with higher 

knowledge of English.  

Taking into consideration the specific factors of ESP vocabulary teaching “many of the 

techniques traditionally used in ELT work can be exploited in ESP vocabulary teaching 

especially at the early stages when both subject and linguistic content are at an elementary 

level” (Kennedy and Bolitho 2001). Consequently, presenting ESP vocabulary can be fully 

realized by methods and techniques mentioned above. Often even translation may be useful, 

necessary and appropriate because of the level of students at the Automotive mechanics and 

to avoid the fatal misunderstanding. During presentation wood/furniture vocabulary, teachers 

have a great opportunity to explain the purposeful meaning of a word in the context of the 

real life and work at some workshops. However, this kind of presentation should be simple, 

interesting and amusing to motivate and encourage students´ interest. 

3.10. Reading skill in ESP  

According to Roman, (2013) the form of a word involves its pronunciation (spoken form), 

spelling (written form), and any word parts that make up this particular item (such as a prefix, 

root, and suffix). Vocabulary is central to English language teaching because without 
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sufficient vocabulary, students cannot understand others or express their own ideas, without 

grammar, little things can be conveyed, but without vocabulary, nothing can convey. 

- A good command of a broad lexical repertoire including tenses, expressions and 

levels of meanings. 

- Good command for avoiding repetition  

- Sufficient words to conduct routine, everyday transactions involving familiar 

situations and topics.  

- Has a good vocabulary for the expression of basic communicative needs?  

- Has a good vocabulary for coping with simple survival needs?  

- Avoid gasps in conversations  

Reading is defined as a cognitive process that involves decoding symbols to arrive at 

meaning. Reading is an active process of constructing meanings of words. The purpose is to 

help the reader to direct information towards a goal and focuses their attention. Although the 

reason for reading may vary, the primary purpose of reading is to understand the text. 

Reading is a thinking process, a prior knowledge. During this processing of information, the 

reader uses strategies to understand what they are reading, uses themes to organize ideas and 

uses textual clues to find the meanings of new words.  

- Reading comprehension  

- Understand books 

- Describing manual  

- Fluency in readings 

- Phonemics awareness 

- Spontaneous reading activity  

3.11. Speaking skill in ESP 

Speaking is a skill which has a closely relationship with listening because people are able to 

produce language once they have been exposed to it, as children learn to speak based on all 

the words they have listened. On this way, as Martin Bygate highlights, it is the medium 

through which language is learnt and the vehicle of social interaction (Bygate, 1988).  

According to Luoma (Richards J. C., 2008) the features of spoken discourse are: 
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- Composed of idea units (conjoined short phrases and clauses)  

- May be planned (e.g., a lecture) or unplanned (e.g., a conversation)  

- Employs vaguer or generic words than written language  

- Employs fixed phrases, fillers, and hesitation markers  

- Contains slips and errors reflecting online processing  

- Involves reciprocity (i.e., interactions are jointly constructed)  

- Shows variation (e.g., between formal and casual speech),reflecting speaker roles, 

speaking purpose, and the context (Richards J. C., 2008)  

3.12. Writing skill in ESP 

The productive skill of writing differs from productive skill of speaking because writing has 

to be both coherent and cohesive. Coherent writing makes sense because you can follow the 

sequence of ideas and points. Cohesion is a more technical matter since here we concentrate 

on the various linguistic ways of connecting ideas across phrases and sentences. Additionally, 

there are certain conventions that have to be followed in writing. It means that different levels 

of formality are used depending on the context. That is the reason why students find language 

production difficult. For instance, students who do not have the minimum language to 

perform a task could not have spontaneity in writing, and the topic or genre might create 

some difficulties. Furthermore, conventions in one’s native language are frequently non-

transferable to a second language. (Harmer, 2001, quoted in Kavaliauskiene, 2010, p. 100) 

3.13. E-learning 

E-learning refers to a learning system that we can obtain through the internet using an 

electronic device. We also call it online learning or online education. The ‘E’ in E-learning 

stands for ‘Electronic.’ Hence, the original term electronic learning. Giving to the word 

online a meaning like Internet connection or via the Internet. 

The term may also refer to a network that can provide knowledge and skills to one or more 

individuals. The network can provide the knowledge or skills either to everyone 

simultaneously or individually. E-learning is training provided via a computer or other digital 

device, allowing technology to facilitate learning anytime, anywhere. 
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3.13.1. Developing an ESP e-learning course 

The number of ESP e-learning courses is slowly but steadily growing in the globalized world 

in response to the demands of the educational settings and the labor market. The dynamic 

development of technology has irreversibly tied language learning and teaching to the 

computer software, which has important implications for both language teachers and 

students. In this project, the development of an ESP learning course requires input resources 

and types of interactive exercises which will be used in the current course. 

3.13.2. Language learning methodology 

Through time teaching and learning language have been required in schools and every place 

where education is given. So, in this sense the methodology that will be used in this project 

is the following: 

3.13.3. Communicative language learning 

Community Language Learning is an innovative approach that Brown (1994:58) lists as one 

of the "'Designer' Methods of the Spirited Seventies". It is certainly unique in that it is one of 

the first methods to be developed that really focused on the feelings of the students and tried 

to address affective factors in learning (particularly for adult learners). It was also the first 

method to combine the field of language learning with the dynamics and principles of 

counseling. 

3.14. Blended learning 

Structured opportunities to learn which use more than one teaching or training method, inside 

or outside the classroom, through which at least part of the content is delivered online. This 

definition includes different learning or instructional methods (lecture, discussion, guided 

practice, reading, games, case study, simulation), different delivery methods (face-to-face or 

computer mediated), different scheduling (synchronous or asynchronous) and different levels 

of guidance (individual, instructor or expert led, or group/social learning). More commonly, 

blended learning refers to a combination of face-to-face teaching and technologies. (Adapted 

from: Seel 2012). It involves changing traditional schooling methods and organization by 

taking advantage of the new technologies. 
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3.15. Moodle Platform  

Moodle is an acronym for "Modular Object-Oriented Dynamic Learning Environment." It is 

an online educational platform that provides custom learning environments for students. 

Educators can use Moodle to create lessons, manage courses, and interact with teachers and 

students. Students can use Moodle to review the class calendar, submit assignments, take 

quizzes, and interact with their classmates. 

Moodle is used by thousands of educational institutions around the world to provide an 

organized and central interface for e-learning. Teachers and class administrators can create 

and manage virtual classrooms, in which students can access videos, documents, and tests. 

Course chat allows students to communicate with the teacher and other students in a secure 

environment. 

Each Moodle classroom and course can be customized by the class administrator. For 

example, one teacher may choose to provide a wiki that students can edit, while another may 

opt to use a private web forum for online discussions. Some teachers may use Moodle to 

simply provide documents to students, while others may use it as the primary interface for 

quizzes and tests. Individual class sizes can be scaled from a handful of students to millions 

of users. 

In order to create a Moodle learning environment, the Moodle software must 

be downloaded and installed on a web server. The Moodle platform is open source and is 

built using a modular design, so advanced users can modify the platform as needed. 

Individual users, such as teachers and students, can sign up for an account on the Moodle 

server and access content through either the web interface or the "Moodle 

Desktop" application. 

 

 

 

 

 

https://techterms.com/definition/online
https://techterms.com/definition/interface
https://techterms.com/definition/e-learning
https://techterms.com/definition/document
https://techterms.com/definition/wiki
https://techterms.com/definition/web_forum
https://techterms.com/definition/download
https://techterms.com/definition/install
https://techterms.com/definition/web_server
https://techterms.com/definition/platform
https://techterms.com/definition/opensource
https://techterms.com/definition/application
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Chapter IV 

Methodology 

4.1. Degree Project 

In this regard, Tintaya (2008) defines a Degree Project as it is a proposal, a plan of organized 

activities with the aim of resolving, responding or facing an extreme situation, crystallizing 

and enhancing the development of a certain region of need. Projects tend to be resolved by 

affirming themselves as a proposal that responds to a means-end rationality”. “it constitutes 

a horizon of possibilities that involves processes of research (diagnosis) and innovation. 

From the verification of the limits, the potentialities, and needs. The materials and 

instruments are designed in response to the requirements and expectations of development.” 

This author also mentions the following characteristics: (Tintaya, 2008, p.59) 

It is not a study for experimental purposes. 

- It aims to develop an empirical and theoretical proposal supported by a diagnosis and 

conceptual discussion. 

- It is a study of innovation. 

- It starts from understanding the problem or the need in order to offer a proposal by 

demonstrating its viability and feasibility logically and intuitively. 

- Regarding its format, it can have a variety within the written presentation. 

Because the project of grade does not respond to experimental purposes, it is almost always 

employed to solve social problems. It has theoretical support that responds to an empirical 

diagnosis deep enough to fulfill the purposes of the investigation. The proposal allows the 

transformation of the reality of the problem investigated through its application of it. The 

way it is presented depends on the characteristics of the phenomenon and the investigators. 

4.2. Type of approach 

Quantitative, qualitative, and mixed approaches are possible choices to face research 

problems and results. They have equal value for researching and generating knowledge. 

This project is focused on the reality of the phenomenon and the knowledge that it generates, 

and the data that contribute to solving an aspect or a need of reality. This means the project 
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will follow a qualitative focus because it provides solutions to a problem that a specific part 

of society faces for different reasons. Commonly this new knowledge opens or clears doubts 

about a situation in a specific case. In our case, because of the education and training we 

have, we focused on the development of supporting material for the Automotive Mechanics 

Career. This Project will propose a solution related to the materials for learners of this career. 

4.3. Population  

The following project contemplates the large and complete set of study universe. This ESP 

textbook is developed for the fifth semester of Automotive Mechanic students from the 

Faculty of Technology - Mayor de San Andres University.  

4.4. Instrument 

One of the important aspects of this project is to determine the techniques and instruments 

that are used to figure out the students’ needs. So, to collect data some instruments such as 

questionnaire and interview were used to achieve the ESP proposal.   

So, below we are going to detail the instruments such as interviews and questionnaires which 

are analyzed to begin this project. 

There is a wide range of methods available for collecting data covering human participants, 

but the three main methods of collecting survey data are:  

1. Face-to-face interviews  

2. Telephone interviews  

3. Questionnaires 

The selection of the appropriate method depends upon several factors, including: 

- Access to potential participants/ respondents  

- The literacy level of respondents 

- The subject matter 

- The motivation of the respondents 

- Resources 
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4.5. Types of interview 

There are different types of interviews and they are the following: 

- Structured interview 

- Non-Structured interview 

- Semi-Structured interview 

4.5.1. Semi - structured interview 

Cuenta (2003, p. 17) explains that this type of interview “Uses open questions of greater 

scope than those used in the structured interview, but not as broad as in the case of the 

unstructured interview. In other words, already established questions are combined with 

general and new ones, arising during the interview itself” This author points out that there is 

no strict limitation among these types of interviews, just that a specific need for information 

determines the use of any one of them. What is important for the interviewer is to register the 

information required. In this case, all the types of interviews are useful and generate 

information. What makes one decide on one of them is mainly the topic of the research, the 

objectives that the researcher has, and especially the interviewee´s availability. 

For this project, the semi-structured interview is used to collect information about the 

learning needs of the students (Cariaga, 2008). Therefore, the interview was done with one 

Automotive mechanical professional and one from the English area. Its principal goal was to 

be aware of the use of English in the professional and academic students’ lives and to know 

how they are going to learn English. 
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Figure 4.5.3  

Semi - structured interview 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Own elaboration 

The benefits of this instrument were that it was possible to create a list of open questions 

related to what we needed to know. Furthermore, we could avoid vague information and 

could increase the reliability and credibility of data. In addition, we were able to across the 

participants´ responses with the needs analysis questionnaire results because both contained 

the same topic. Consequently, the data gathered in the interview was verified with the results 

of the other instruments, thus, we could get accurate information about the Automotive 

Mechanic learning needs of English. 

4.5.2. Automotive Mechanic Student questionnaire 

Another instrument to determine the need analysis is the questionnaire. So, this questionnaire 

was developed based on the Hutchinson and Waters propose in their book English for 

Entrevista 

Nombre:    edad:                        fecha: 

¿Qué especialidad tiene? 

¿La carrera de Mecánica Automotriz tiene la necesidad de incorporar el aprendizaje del 

idioma de inglés? 

¿Por qué razones cree usted? 

Según usted, ¿Cuáles son las necesidades que tiene la carrera en relación de este idioma? 

¿Cuáles son las problemáticas que se presentan en la carrera en referencia al idioma inglés o 

a la falta de este? 

¿Considera necesario un texto con ingles especializado para el área? 

¿Usted cree que hay interés por parte de los estudiantes para participar de las clases de inglés? 
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Specific Purposes. Furthermore, the whole information obtained from Needs Analysis set the 

parameters for the ESP course.  

This questionnaire has four sections, it helps us to specify the needs, and the objectives are 

detailed below: 

Table 4.5.4  

Automotive Mechanic Student questionnaire 

Sections Objective 

SECTION I  This section is to gather the 

personal information and confirm 

the grade course that they are 

studying. 

Sexo 

Masculino                           Femenino 

The purpose of this question is to 

determine the quantity of women 

and men who studies there. 

Edad: 

18 – 25 

26 – 35 

Mayor a 35 

The purpose of this question is to 

determine the age of the students 

and take into account if it is 

relevant in time to study English. 

Carrera: 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

The purpose of this question is 

just to confirm the career. 

SECTION II  

This section is for gathering the 

background that the students have 

in learning English. 

The aim is to know the previous 

studies, the time or periods in 

English that students have.  

If they are familiarized with the 

language. 

1. ¿Estudió inglés antes? ¿Dónde? 

a) Colegio            b) instituto              c) Universidad 

2 ¿Cuánto tiempo estudió inglés? 

a) Un año            b) Dos años       c) más de dos años 

3 ¿Cuántas horas semanales? 

a) 2 hrs. semanales                  b) 5-6 hrs. Semanales    

c) 10-15 hrs. Semanales           

4 ¿Cuál cree que es su nivel de inglés? 
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a) Básico           b) Intermedio       c) avanzado 

5 ¿Tomó clases virtuales de inglés anteriormente? 

a)  Si                               b) No 

SECTION III  

This section is for gathering 

information about the students 

need and interest in the subject. 

At the same time the learning 

reasons that they have with the 

English language.  

In the question 7 we ask if they 

want to incorporated virtual 

classes because students must 

take into account the new 

technology era.  

In the question 8 and 9 we ask 

students if they are aware of the 

opportunities that students might 

have in their future jobs and in the 

process of studying Automotive 

Mechanic.  

 

 

6 El inglés es una materia que debe incluirse en la 

malla curricular de la carrera. 

De acuerdo 

Neutral 

En desacuerdo 

7 ¿Debe incorporarse las clases virtuales de inglés? 

De acuerdo 

Neutral 

En desacuerdo 

8 Es necesario que tu sepas inglés. 

De acuerdo 

Neutral 

En desacuerdo 

9 El saber inglés te da mejores oportunidades en la 

búsqueda de trabajo. 

De acuerdo 

Neutral 

En desacuerdo 

10 El saber inglés te da mejores oportunidades en tus 

estudios. 

De acuerdo 

Neutral 

En desacuerdo 

SECTION IV  

11 ¿Cómo le gustaría aprender inglés? 

a) Mediante lecturas        b) Escuchando 

c) Conversando               d) Mediante explicaciones                

 

This section is for gathering 

information about the materials, 
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                                            gramaticales how students want to learn 

English, activities, evaluation, 

problems to solve in classes. 

With the questions 12 we can find 

out if the students like books, 

virtual pages, etc. 

The question 13 help us to ask the 

way of working in classes. 

The question 15 help us to 

understand the skills that students 

want to solve more than others. 

This section is also to find out the 

time that they would dedicate to 

the English classes. 

  

12 ¿Qué materiales le gustaría utilizar para aprender 

inglés? 

a) Textos de inglés            b) Libros de su área 

c) Textos de gramática      d) Páginas virtuales 

13 ¿Cómo le gustaría trabajar en clases? 

a) Individualmente              b) En grupos 

c) En parejas                       d) Junto a toda la clase 

14 ¿Cómo prefiere ser evaluado? 

a) Exámenes escritos           b) Exámenes orales 

c) Prácticas diarias               d) exámenes en línea 

15 ¿Qué problemas tiene con el inglés? 

a) Escritura                          b) Expresión oral 

c) lectura                             d) Comprensión oral 

16 ¿Cuántas veces por semana asistiría a las clases 

de inglés? 

a)1 vez a la semana              b)2-3 veces por semana 

c) todos los días 

Source: Own elaboration 

We have many benefits with these instruments because those give us credibility, objectivity 

and reliability to analyze the needs that students of Automotive Mechanics have.  

4.6. Degree Project and Structure 

As it was mention that the degree project follows some characteristics the main is that It is 

an academic work which makes a proposal to solve a specific problem and it is justified with 

a diagnostic, creation of a theoretical framework, syllabus, materials and so on. 

That is why the present project pretends to develop an ESP course for Automotive Mechanic 

students of the Faculty of technology at Mayor the San Andres University in order to cover 

their necessities of learning English, thus having more opportunities to update their technical 

and academic knowledge.  
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4.7. Degree Project and Stages 

Tintaya (2008, p. 352) mentions that project of degree follows four stages and they are 

developed below: 

Figure 4.7  

Project of Degree and Stages 

 

 

 

 

 

 

 

 

 

Source: Own elaboration 

To sum up, a degree project is a work that solves some problem that society and specifically 

one community has, for that, the researcher must analyze and study carefully the needs that 

students have and suggest a proposal to respond to this necessity.  

In the case of this project, we are going to follow those stages which are first profile of the 

project. Second, problem understanding, then, third development of the project proposal and 

finally write and present the project. All of this in order to develop the ESP course and it is 

detailed as follows below: 

 

 

   DEGREE PROJECT 

1. PROFILE OF THE PROJECT 

2. PROBLEM UNDERSTANDING 

3.  DEVOLOPMENT OF THE 

 PROJECT PROPOSAL 

4.  WRITING AND 

 PRESENTATION OF THE 

 PROJECT 
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4.7.1. Stage one: Profile of the project 

In this first step, we delimit both the needs and the proposal to find a solution. We observed 

and found that Automotive Mechanics students need to learn English to read the latest 

information, the advances in the international issues related to the implementation of cars, 

tools, and others, also they need to write research articles in their area and later they will be 

international publications and even they want to interact with foreign speakers. 

Consequently, we suggest the implementation of an ESP course for beginners which can 

meet and address their needs. 

4.7.2. Stage two: Problem understanding  

In this second stage, we reevaluate the needs that Automotive Mechanics students have, and 

to complete our information, we look for texts related to the area, we put into effect the 

questionnaire and the interview that was done. We look for research and topics that were 

previously developed and finally we draw the conclusions to continue and thus confirm that 

the ESP course is beneficial for students of this career, therefore the development of it was 

put into practice. 

4.7.3. Stage three: Development of the project proposal 

With the information gathered from the two previous stages, the ESP course proposal was 

developed. First, the course objectives were set. Then the type of syllabus was chosen, and 

methodology and materials with content related to Automotive Mechanic were suggested. In 

order to value and assess them, we carried out a revision with a specialized professor who 

asses the topics if they are related to the pensum of the career, and also it was asses with an 

English teacher who review the topics, the skills, and the level which it was done. In addition, 

we carried out a piloting ESP course with Automotive Mechanic Career from the 

Technological Faculty – Major San Andres University. This was helpful to check the 

usefulness of the proposal since all the evaluators gave us some observations related to the 

material and the virtual platform and also the students mentioned some difficulties, at the 

same time they were pleased with the proposal ESP course, commenting that it was 

innovative and necessary for this career. 
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4.7.4. Stage four: Writing and presentation of the project 

In this final stage, the project must be developed after performing all the previous steps 

presented. So, they must be joined to have the proposal. In this way the final project will 

conclude with the pilot course which mixed classes by zoom, activities on MOODLE 

platform and questionnaires on Google forms. Then, the project will continue writing 

corrections, giving conclusions and recommendations. Finally, to demonstrate whole the 

progress some pictures will presented in annexes.  
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Chapter V 

Proposal 

ESP Proposal design through virtual resources addressed to Automotive Mechanic 

students from the Faculty of Technology – Mayor de San Andres University   

5.1. Description 

In order to accomplish the implementation of the ESP proposal design through virtual 

resources addressed to Automotive Mechanic students from the faculty of technology: the 

course syllabus, methodology, and materials are vital; therefore, in this chapter, we will 

suggest and detail each of them. Besides, as Hutchinson and Waters (2004 p.54) state, the 

design of an ESP depends on the needs analysis results, and if there is no material available 

it is possible to adapt or create them. Thus, the information gathered from the instruments 

was useful for designing the course and for suggesting the materials. Finally, the chronogram 

and certain requirements are described in this chapter.   

5.2. General Objective: 

- To improve the English language to the students of the Automotive Mechanics through 

the proposal of teaching English for specific purposes, and to facilite communication 

according to the training context.  

5.3. Specific Objectives: 

- To improve participants´ reading skills by using an integrated virtual material.  

- To strengthen communication skills of the English language in Automotive 

Mechanics students.  

- To increase vocabulary related to their subject area. 

5.4. Delimitation of the study:  

In order to follow the way of this study, it is essential to show the manner in which technology 

could help teaching - learning process to improve input abilities in order to get better 

production of an ESP. This project is limited to work with fifth semester of Automotive 

Mechanic students at Faculty of Technology. In this way, the group of students presents 
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special characteristics. For example: The desire of improving their Technical English 

communication skills, time to develop the online activities and a basic level of technological 

knowledge.  

5.5. Spatial delimitation: 

This project is going to be developed with students of the fifth semester at Automotive 

Mechanic Career that’s belongs to the Faculty of Technology - UMSA. 

5.6. Time delimitation: 

The ESP proposal course was developed since 2020, first presenting a profile, then creating 

the material, activities, syllabus, lesson plans on 2021 and finally in March and April 2022 

the ESP proposal was put on prove in a Pilot course addressed to the Automotive Mechanic 

career from Faculty of Technology - UMSA 

5.7. Human resources: 

After the characteristics suggested above, students, professors, supervisor, experts are 

involved in the development.  

5.8. Material resources: 

A model for designing materials in ESP was suggested by Hutchinson and Waters (1987, p. 

106). It consists of four main elements; input, content focus, languages focus and task. The 

aim of this particular model is to provide a coherent framework for the integration of the 

various aspects of learning. Therefore, material will be adequate following the needs, 

stimulus, technical topics, pictures and videos related to the area. It will be designed to lead 

towards a communicative task in which learners use the content and language knowledge 

they build up through the classes.  

In this part,  ESP course will be supported with online resources (referring to web 

platforms, videos, audios, etc.). Those materials (platforms) are useful to develop the skills 

related to foreign language. Technical books, photocopies will also help in the development 

of the project. 
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5.8.1. Moodle platform: 

Moodle is a learning platform designed to provide educators, administrators and learners with 

a single robust, secure and integrated system to create personalized learning environments. 

Students can download the software onto their own web server. MOODLE platform implies: 

- Configure the platform in block (modules, level) 

- Manage resources (Edit a text page, edit a web page, link a file, develop content) 

- Manage activities (chat, forum, glossary, database, topics, tasks, survey, 

questionnaires) 

In this sense, this project will use the platform MOODLE which has the following cost: 

Figure 5.8.1.  

Moodle platform Cost 

UNIT RESOURCE UNIT COST TOTAL COST 

(1 year) 

1 MOODLE PLATFORM Bs. 500 Bs. 500 

Source: Own elaboration 

 5.9. Course content 

Course content takes into account the particular interests that students need to learn. In this 

way, the necessary capacities will be developed to achieve both oral and written 

communication skills. The competencies are based on the specific program content which is 

related to their training area, as it is detailed in the following table: 

Table 5.9  

Course Content 

ENGLISH COURSE CONTENT 

MODULES TOPICS 

 

 

MODULE   -   I 

 

 

TOPIC 1      -    THE MOST COMMON TOOLS 
TOPIC 2      -    HAND TOOLS  

http://download.moodle.org/
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MODULE   -   II 

  

 
TOPIC 3      -    TYPES OF CARS 

TOPIC 4      -    PARTS OF A CAR: EXTERIOR 

 

 

MODULE   -   III 

  

 
TOPIC 5      -    PARTS OF A CAR: INTERIOR 
TOPIC 6      -    INTERNAL COMBUSTION ENGINE 

 

 

 

MODULE   -   IV 

  

 
TOPIC 7      -    TWO – STROKE ENGINE 

TOPIC 8      -    FOUR – STROKE ENGINE 

 

 

MODULE   -   V 

  

 
TOPIC 9      -    AERODYNAMICS IN CAR DESIGN 
TOPIC 10    -    COMMON PROBLEMS 

Source: Own elaboration 

5.10. Syllabus 

Scott Thornbury gives the next definition of Syllabus: A syllabus is to teach what an itinerary 

is to package tourism. It is a pre-planned, itemized, account of the route: it tells the teacher 

(and the students, if they have access to it) what is to be covered and in what order. 

(Thornbury, 2007). 

The syllabus for this project has been designed according to the needs of the course and the 

career. According to that information, designing a syllabus means to decide what is going to 

be taught and in what order, and how it is going to be taught. For this reason, the theory of 

language explicitly underlying the language teaching method will play a major role in 

determining what syllabus is adopted.  
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MODULE CONTENT 
METHODOLOGY SKILLS FUNCTIONS VOCABULARY TIME RESOURCES  EXPECTED 

OUTCOMES  

EVALUATION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MODULE  

I 

 

 

 

 

 

 

TOPIC 1 

THE MOST 

COMMON 

TOOLS  

 

Task Based 

Learning 

 

 

Grammar 

 

− The Imperative 

− Yes/no questios 

 

 

− Wire Stripper 

− Vise 

− Drill 

− Screwdriver 

− Pliers 

− Car-jack 

− Screw 

− Soldering iron 

− Light 

− Wire 

− Tire 

− Clip 

− Solder 

− Strip 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

 

Appropriate 

usage of 

Imperative 

sentences 

 

 

 

 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

 

Reading 

 

− Instructions for 

lamp  

 

online course 

 

 

Speaking 

 

− Discussion 

− Switch roles 

Online 

activities 

Platform, Web, 

mobile, 

computer, 

laptop, 

cellphone. 

 

 

Writing 

− Writing 

comprehension 

− List tools 

 

 

 

 

 

 

TOPIC 2 

HAND TOOLS 

 

Task Based 

Learning 

 

Grammar 

 

− Modal Can/Can’t 

− Ability, request, 

possibility, offer, 

permission.  

 
− Adjustable 

wrench 

− Allen wrench 

− Wire cutters 

− Hacksaw 

− Hammer 

− Ball peen 

hammer 

− Ratchet wrench 

− Sawhorse 

− Spanner 

− Pipe wrench 

− Socket  

− Pincer 

− Ladder 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

 

Appropriate 

usage of Can or 

Can’t 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

 

Reading  
− Read about it! 

Grasser Hand 

Tools 

 

Online course 

 

 

Speaking 

 

− Discussion 

− Switch roles 

Online 

activities 

Platform, Web, 

mobile, 

computer, 

laptop, 

cellphone.  

 

Writing 

− Writing 

comprehension 

− Order form 

Table 5.10.1. Syllabus – Module I 
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MODULE CONTENT 
METHODOLOGY COMPETENCE FUNCTIONS VOCABULARY   TIME  RESOURCES  EXPECTED 

OUTCOMES  

EVALUATION  

 

 

 

 

 

 

 

 

 

 

 

MODULE 

 II 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TOPIC 3 

TYPES OF  

CAR 

 

 

Task Based 

Learning 

 

Grammar 

 

− Verb TO BE 

− Affir, Neg, Q.  

− Hatchback 

− Compact 

− Bus 

− Sedan 

− Convertible 

− Hybrid cars 

− Truck 

− Minivan 

− Jeep 

− Station wagon 

− Pickup truck 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of Verb 

to be. 

Affirmative 

Negative 

Interrogative 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

Reading 

 

− Read about it! 

− Hybrid Cars, adv, 

disadvantages 

 

Online course 

Speaking 

 

− Discussion 

− Conversation 

− Switch Roles 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing − Complete a Car 

list  

− Write some tools 

 

 

 

TOPIC 4 

PARTS OF A 

CAR: 

EXTERIOR 

 

 

Task Based 

Learning 

 

Grammar 

 

− Present 
Continuous 

- Crankcase 

Connecting rod 

- Crankshaft 

- Cylinder 

- Engine block 

- Head 

- Piston 

- Piston ring 

- Spark plug 

- Sump 

- Valve 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of the 

present 

continuous  

 

A test of speaking, 

reading, grammar 

and vocabulary. 

Reading 

 

− Read about it! 

− A Car Mechanic 

 

Online course 

Speaking − Discussion 

− Conversation 

Switch Roles 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing − Complete Car’s 

parts. 
 

 

Table 5.10.2. Syllabus – Module II 
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MODULE CONTENT 
METHODOLOGY COMPETENCE FUNCTIONS VOCABULARY TIME  RESOURCES  EXPECTED 

OUTCOMES  

EVALUATION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MODULE 

III 

 

 

 

TOPIC 5  

PARTS OF A 

CAR: 

INTERIOR 

 

 

Task Based 

Learning 

 

Grammar 

 

- Passive Voice 

- Active Voice 

- Adjectives  

- Occupation 

- Places 

- Aptitudes 

- Boss 

- Employers 

- Jobs 

- Steering wheel 

- Dashboard 

- Rearview 

mirror 

- Horn 

- Clutch 

- Brake 

- Accelerator 

- Glove 

- Gear lever 

- Handbrake 

- Headrest 

- Armrest 

- Toolbox 

 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of 

passive  

voice  

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 
Reading 

 

- Read about it! 

- Model RCB 

interior 

 

Online course 

Speaking 

 

 

- Roulette Game 

- Conversation 

- Act roles 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing  

- Write parts in the 

corresponding 

image 

 

 

 

 

 

TOPIC 6 

INTERNAL 

COMBUSTION 

ENGINE 

 

 

 

 

 

 

 

 

 

Task Based 

Learning 

 

Grammar 

 
- Present Simple 

Tense 

- General truths 

 

- To switch 

- To install 

- To insert 

- To compare 

- To repair 

- To check 

- Connection 

- Cylinder 

- Engine block 

- Piston ring 

- Spark plug 

- Crankshaft 

- Valve 

 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of 

Simple present 

tense 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

 
Reading 

 

- Read about it! 

- Internal 

Combustion 

Engine 

 

Online course 

Speaking 

 

 

- Act out the roles 

- Conversation  

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing - Complete the 

image with the 

corresponding 

parts 

Table 5.10.3. Syllabus – Module III 
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MODULE CONTENT 
METHODOLOGY COMPETENCE FUNCTIONS VOCABULARY TIME  RESOURCES  EXPECTED 

OUTCOMES  

EVALUATION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MODULE 

IV 

 

 

TOPIC 7 

TWO – STROKE 

ENGINE 
 

 

 

Task Based 

Learning 

 

  Grammar 

 
- Verb TO BE 

past tense 

WAS/WERE 

- Compress. 

- Cycle. 

- Exhaust. 

- Fuel. 

- Fuel-to-oil 

ratio. 

- Inlet valve. 

- To mix up. 

- Revolution. 

- Two-stroke 

engine. 

- Two-stroke oil. 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of Verb 

to be – past 

tense 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 Reading 

 
- Read about it! 

- Two Stroke 

Engine 

 

Online course 

Speaking 

 
- Conversation 

- Switch roles 

 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing - Fill out the 

repair ticket 

 

 

TOPIC 8 

FOUR - 

STROKE 

ENGINE 

 

 

Task Based 

Learning 

 

Grammar 

 
- Past Simple 

- Regular and 

Irregular verbs 

 

− Intake stroke 

− Intake valve 

− Compression 

stroke 

− Head gasket 

− Cylinder 

head 

− Pressure 

− Power stroke 

− Exhaust 

valve 

− Combustion 

chamber 

− Engine block 

− Fuel 

− Exhaust 

stroke 

− Four – stroke 

engine 

− Ignite 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of Past 

Simple 

 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

Reading 

 
- Read about it! 

- Four-Stroke 

Engine 

 

Online course 

 

Speaking 

 
 

- Conversation 

- Switch roles 

 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing - Write short 

story 

- Write engine 

problems  

Table 5.10.4. Syllabus – Module IV 
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Source: Own elaboration 

 

MODULE CONTENT 
METHODOLOGY SKILLS FUNCTIONS VOCABULARY TIME  RESOURCES  EXPECTED 

OUTCOMES  

EVALUATION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MODULE  

V 

 

 

TOPIC 9 

AERO - 

DYNAMICS IN 

CAR DESIGN 

 

Task Based 

Learning 

 

Grammar 

 
- Present Perfect 

- Short answers 

- For / Since 

- Drag  

- Drastically 

- Clay 

- Rear 

- Plywood 

- Horsepower 

- Retractable 

- Vacuum 

encounter 

- Wedges 

- Slope 

- Gutters  

- Spot 

- Mud flaps 

Dams 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of 

Present Perfect 

A test of speaking, 

reading, grammar 

and vocabulary. 

 
Reading 

 
- Read about it! 

- Aerodynamics 

in car design  

 

Online course 

 

Speaking 

 
- Dialogues in 

pairs 

- Act out roles 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

 

Writing 
- Write two-

words 

compounds 

 

TOPIC 10 

COMMON 

PROBLEMS 

 

 

Task Based 

Learning 

 

Grammar 

 
- Will / Be going 

to 

- Predictions, 

decisions 

 

- Fuel 

- Battery 

- Speed 

- Chain tensión 

- Varnish 

- Brakes 

- Inflating 

- Excessive 

- Stale gas 

- Sprocket 

Wheel 

- Give out 

- Float bowl 

 

 

Session 

Audio, videos,  

cards, pictures, 

copies. 

Appropriate 

usage of Will 

and Be going to 

A test of speaking, 

reading, grammar 

and vocabulary. 

 

Reading 

 
- Read about it! 

- Top 5 of 

common car’s 

problems 

 

Online course 

 

Speaking 

 
- Switch roles 

- Conversation 

Online 

activities 

Platform, Web, 

mobile, 

computer.. 

Writing - Write a short 

story  

- Write some 

problems and 

how avoid them 

Table 5.10.4. Syllabus – Module V 
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5.11. Lesson Plans 

Table 5.11.1. Lesson Plan – Topic #1 

Topic: THE MOST COMMON TOOLS 

Description of class: The class is aimed at students of Automotive mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about tools and orders. 

Linguistics Objective: To use THE IMPERATIVES 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know tools in Automotive mechanics.  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand readings  

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What jobs do 

different tools do? 

Why is it important to 

have the right tools? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic.  

10 min 

Teacher will describe 

the most common 

tools 

Students will give 

examples that they know. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

imperative grammar. 

FORM:  
Infinitive without TO 

(no subject) 

USE: 

- Offer invitations 

- Advice 

- Orders 

- Instructions 

- Warnings 

  

1. Turn on the lights. 

2. Don't smoke. 

3. Don't cry. 

4. Open the door 

5. Come and sit here 

6. Don´t touch the table 

 

 

Explain 

grammar of the 

topic 
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In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.2. Lesson Plan – Topic #2 

Topic: HAND TOOLS 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about tools and clarifying information. 

Linguistics Objective: To use CAN /  CAN’T 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know tools in Automotive mechanics.  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand readings  

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

                  Students will write a company order form. 

Stages Time Teacher Activity Student Activity Aim of stage 



67 
 

 

W
a
rm

 u
p

 

 

10 min 

What tools can be 

used to cut pipes? 

What are some 

different types of 

wrenches?  

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the hand tools used in 

Automotive 

Mechanics 

Students will give 

examples that they know. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

Can / Can’t grammar. 

FORM:  
Subject + Can + base 

form of the verb + 

complement. 

USE: 

- Possibility 

- Permission 

- Ability 

- Ordering 

- Asking for 

something 

 

  

1. I can work tomorrow. 

2. They can’t learn some 

languages. 

3. Can you teach me 

math? 

4. Where can we go this 

night? 

5. Yes, I can    

No, I can’t 

 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.3. Lesson Plan – Topic #3 

Topic: TYPES OF CARS 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  
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Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about type of cars  

Linguistics Objective: To use VERB TO BE – PRESENT TENSE 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students what type of cars they know 

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings  

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

                  Students will write a list of type of cars 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What are some cars? 

What are cars for 

family and single 

people? 

What type of car is 

your favorite? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will show 

students the type of 

cars and teacher will 

give them some 

information of the 

cars. 

Students will give 

examples and ask doubts. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

verb to Be – present 

tense. 

FORM:  
Subject + verb to be + 

complement. 

USE: 

- Names 

- Nationalities 

- Professions  

- Age 

- Feelings 

- Marital status 

  

1. I am a student. 

2. He is Rodrigo. 

3. She is Peruvian. 

4. They are 

Mechanics. 

5. We are 20 years 

old. 

6. Are you sad? 

7. He is single. 

    

 

 

Explain 

grammar of the 

topic  
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In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.4. Lesson Plan – Topic #4 

Topic: PARTS OF CAR: EXTERIOR 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about exterior parts of cars, and listing damage. 

Linguistics Objective: To use PRESENT CONTINUOUS TENSE 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know parts of cars: exterior  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

                  Students will write the exterior parts of the car in the picture 

Stages Time Teacher Activity Student Activity Aim of stage 
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W
a
rm

 u
p

 

 

10 min 

What are some 

exterior parts of a 

car? 

For you what are the 

important parts of 

car? 

Can you mention 

parts of the car with 

common problems? 

 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the most common 

exterior parts of the 

car. 

Students will give 

examples that they know. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

present continuous 

grammar. 

FORM:  
Subject + verb to be + 

verb ing + complement 

USE: 

- Temporary situations  

- Temporary habits 

- Annoying habits  

- Definite future plans 
- Unfinished actions now 

  

1. I am living in 

London. 

2. He is eating a lot 

these days. 

3. You are losing your 

keys all the time! 

4. I  am meeting  my 

father tomorrow. 

 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 
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Table 5.11.5. Lesson Plan – Topic #5 

Topic: PARTS OF CAR: INTERIOR 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about interior parts of the cars, and asking for more detail. 

Linguistics Objective: To use PASSIVE VOICE 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know parts of cars: interior 

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

                  Students will write parts of the car in the picture 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a

rm
 u

p
 

 

10 min 

What parts are 

included inside cars 

for comfort or 

entertainment? 

What parts are 

included inside cars 

for safety?  

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the most common 

interior parts of the 

car. 

Students will give 

examples that they know. 
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P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

passive voice 

grammar. 

FORM:  
Subject + Be + past 

participle + the actor 

USE: 

- When we’re 

interested in the 

doer of the action.  

- When we’re 

interested in the 

Action. 

- When we don’t 

know the Action. 

  

1. Juan is hit by the 

car. 

2. The report is 

written by Carl. 

3.  The cars are 

fixed by the 

mechanic. 

4. Many computers 

are sold every 

day. 

 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.6. Lesson Plan – Topic #6 

Topic: INTERNAL COMBUSTION ENGINE 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about internal combustion engine and routine 

Linguistics Objective: To use PRESENT SIMPLE TENSE 

Materials: ESP book – Moodle platform 

PROCEDURES:  
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Pre-task:  Teacher will ask students if they identify internal combustion engine in the car 

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups and pairs 

                  Students will act the speaking roles. 

                  Students will write the corresponding parts in the image 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What is internal 

combustion engine?  

Where are pistons 

located in a car´s 

engine? 

What are the main 

parts of a car's 

engine? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the internal 

combustion engine. 

Students will ask where 

each part belongs. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

simple present tense 

grammar. 

FORM:  
Subject + verb + 

complement 

USE: 

- Facts 

- Habitual actions 

- Describing yourself 

  

1. We don’t know 

how to repair it. 

2. He likes studying 

Automotive 

Mechanics. 

3. Do they fix the 

truck?  

 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
  

 

30 min 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 
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Table 5.11.7. Lesson Plan – Topic #7 

Topic: TWO-STROKE ENGINE 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about the two-stroke engine, and predicting cause. 

Linguistics Objective: To use TO BE – PAST TENSE 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know two-stroke engine in the car  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups 

                  Students will act the speaking roles. 

                  Students will fill out the repair ticket  

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What are some small 

gasoline-powered 

machines? 

How do small 

gasoline-powered 

machines? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the two-stroke 

engine. 

Students will give 

examples that they know. 



75 
 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

Verb TO BE – PAST 

TENSE 

FORM:  
Subject + was / were + 

complement 

USE: 

- Nationalities 

- Professions  

- Age 

- Feelings 

- Habitual past action  

  

1. I was tired. 

2. You were 

mechanic. 

3. He was 30 years 

old. 

4. When I was  

young, I was 

running to the 

park. 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.8. Lesson Plan – Topic #8 

Topic: FOUR-STROKE ENGINE 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about cars and explaining problems 

Linguistics Objective: To use PAST SIMPLE  

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know four-stroke engine in the car  

Task:        Teacher will work with the textbook  
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                  Teacher will explain grammar  

                  Students will read and understand the topic through readings  

Post-task: Students will work in groups 

                  Students will act roles in the conversation  

                  Students will write a short story 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What is four – stroke 

engine?  

Do you know the four 

stage of four – stroke 

engine? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

the four-stroke 

engine. 

Students will give 

examples that they know. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

past simple tense 

grammar. 

FORM:  
Subject + verb in past + 

complement 

USE: 

- Past facts 

- Habits in past 

- Events in the past 

- Completed actions 

  

1. He didn’t eat 

vegetables in his 

lunch. 

2. I fixed your car. 

3. They studied 

Automotive 

Mechanic in USA.  

4. She bought her first 

car. 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 
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Table 5.11.9. Lesson Plan – Topic #9 

Topic: AERODYNAMICS IN CAR DESIGN 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about aerodynamics in cars. 

Linguistics Objective: To use PRESENT PERFECT 

Materials: ESP book – Moodle platform 

PROCEDURES:  

Pre-task:  Teacher will ask students if they know about Aerodynamics in Cars  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups 

                  Students will talk about the topic 

                  Students will write a list with compound words 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

Have you ever 

listened the term 

“aerodynamic? 

What’s your opinion 

about aerodynamics 

in car design? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

how is used the 

aerodynamics in cars. 

Students will give 

examples that they know. 
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P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

present perfect 

grammar. 

FORM:  
Subject + has / have + 

past participle + 

complement 

USE: 

- Finished action 

- Changes over time 

- Unfinished time 

word 

- Present result 

- News / recent event 

  

1. This month I 

haven’t seen 

your new car. 

2. I have lost my 

keys. 

3. The Queen has 

given a long 

speech. 

4. I have been in 

Tokio. 

 

Explain 

grammar of the 

topic 

 

In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

Table 5.11.10. Lesson Plan – Topic #10 

Topic: COMMON PROBLEMS 

Description of class: The class is aimed at students of Automotive Mechanics at Faculty 

of Technology – UMSA.  

Level: Basic Time: 1 hour and half 

Objectives:  

Functional Objective: To talk about car’s problems and discussing damage 

Linguistics Objective: To use WILL vs BE GOING TO 

Materials: ESP book – Moodle platform 

PROCEDURES:  
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Pre-task:  Teacher will ask students if they have had car’s problems  

Task:        Teacher will work with the textbook  

                  Teacher will explain grammar  

                  Students will read and understand the topic through readings 

Post-task: Students will work in groups  

                  Students will act the speaking roles. 

                  Students will write a short story about some car’s problem 

Stages Time Teacher Activity Student Activity Aim of stage 

 

W
a
rm

 u
p

 

 

10 min 

What are the 

common problems 

that you have with a 

car? 

Do you know how to 

save a car’s problem? 

Students will work in 

groups answering the 

questions given by the 

teacher. 

 

 

Introduce the 

purpose of the 

topic. 

 

5 min 

Teacher will describe 

some problems of the 

cars and how to solve 

them. 

Students will give 

examples that they know. 

 

P
re

se
n

ta
ti

o
n

 

 

 

35 min 

 

 

 

Teacher will show 

imperative grammar. 

FORM:  
Subject + will + verb + 

complement. 

Subject + be going to + 

complement. 

USE ‘WILL’: 

- Rapid decision 

- Offer  

- Promise 

- Threat 

- Refusal 

USE ‘BE GOING 

TO’ 

- Prior plan 

- Evidence / sign 

  

1. I will buy a drink. 

2. That looks heavy. 

I will help kyou 

with it. 

3. Don’t worry. I 

won’t tell 

anyone. 

4. I am going to go 

to the beach newt 

weekend. 

5. I am going to 

throw up.  

 

 

 

Explain 

grammar of the 

topic 
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In
te

ra
ct

iv
e 

P
ra

c
ti

ce
 

 

 

30 min 

 

 

 

 

 

Teacher will explain 

Reading 

comprehension  

 

Students will practice 

vocabulary reading a 

text  

Then students will 

practice in pairs and 

groups 

 

 

 

Vocabulary and 

words  

Homework / Further work: 

Ask students to do the homework on platform  

- Reading                           -  Vocabulary                          - Quiz 

 

5.12. Procedure 

The procedure “…comprises the classroom techniques and practices which are consequences 

of particular approaches and designs” (Richards and Rodgers, 1982, p. 87). 

First, materials were elaborated for teaching different topics, once it was assessed the pilot 

course continued mixing face to face classes and online activities and constant interaction. 

So, the approaches were applied in the classes and the design of the ESP proposal was a good 

support to teach grammar, reading, speaking and writing. Moreover, vocabulary was 

essential in order to understand the reading.    

5.12.1. Strategies 

This ESP course has classroom and online activities and techniques that are developed in 

order to achieve the reinforcement of the learners’ skills in the English language. So this ESP 

course has focused on three language skills (reading, writing, and speaking), but essentially 

increases the vocabulary through antonyms, synonyms, and closest meaning. So, this 

material will help to understand how to interpret and translate in Automotive Mechanic.   

On the other hand, this possible ESP course is organized into ten topics. They are focused on 

reading, speaking, and writing. Furthermore, these topics involve vocabulary and grammar 

for a better comprehension of the language. Besides the activities that try to help in achieving 

accuracy, it means, it will be focused on the formation of correct examples of language that 

need the Automotive Mechanic students, to practice these words in their context with 
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examples, sentences, conversations, dialogues, and so on. Another important point that will 

be focused on is fluency to reflect the natural use of language in conversations and not 

predictable words.   

The strategies that are going to be used in this possible ESP course are the following: 

• Warm Up: This activity is used in order to give an introduction to the new topic.  

• Closest meaning: It helps to increase vocabulary; in this case the vocabulary that is 

going to be enriched is the technical because students will look for the meanings. 

• Vocabulary Check: It is focused on technical vocabulary of the readings. It tries to 

make easier to learn and understand new words. 

• Comprehension questions: All the units have different readings (The most common 

tools, Hand tools, Types of car, Parts of car: exterior and interior, Two and four stroke 

engine, internal combustion engine, and so on) so it is important to check the learners´ 

understanding. 

• Role Play: The activity in role plays involves the dialogues, conversations, writing. 

Those help learners to practice tasks that they do every day at work or the study place. 

• Extra Activity: It involves online activities, vocabulary, quizzes, crossword, etc. 

Those help students to practice the topics online in each place where they are. 

• Discussion: This activity is used in order to develop the learners speaking. So they 

can share ideas and information about topics that are related with their area of study. 

5.13. ESP Text Course Validation 

The syllabus elaborated for the ESP proposal course in the Automotive Mechanic career was 

evaluated and validated through experts Msc. Eugenia Quispe Choque, and Msc. Evelyn 

Molina. The analysis of these results is the following. 

- Conclusion of the Expert Validation  

The consulted linguist expert-approved the ten suggested topics in the structure level of the 

proposal and supported all the didactic elements in the procedure as convenient for the 

specific purpose area, giving two main observations about them. One of them is the speaking 

skill which the Expert mentions is not common in Automotive Mechanics students. The other 

one was the playful activities because sometimes the time in classes is not enough to do them. 
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At the level of content, she verified the linguistic function of all the pedagogic elements and 

found coherence between content and purpose choosing a random unit to this end. In 

conclusion, the linguist aspect validation was favorable. 

- Conclusion of the Expert Validation  

The second linguistic expert considers that the ESP proposal can be applied to the 

Automotive Mechanic career. At the structure level mentioning that the activities are clear 

and systematic, with readings wide and concrete, focusing on the technical vocabulary and 

applied to every unit. Also supported most of the didactic elements making some 

recommendations such as the type of letter and the source of some pictures. To expand on 

fulfill charts and ludic activities in the procedure. the expert validation approves the proposal 

considering it with enough technical aspects to be applied. 

5.13.1. Validation Conclusions 

- Taking into account the two validation of the project, they were favorable and allow 

us to continue with the ESP proposal.  

- The observation such as playful activities, speaking, type of letter, and virtual 

resources were solved in order to have a good ESP proposal.  

- As a good presentation the virtual platform, user, and password for each student are 

given at the beginning of the book. 
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Chapter VI 

ESP Course Piloting   

6.1. Introduction  

In agreement with the corresponding authorities of the Technological Faculty. This course 

was very important to check the usefulness of the ESP proposal syllabus, methodology, and 

materials.  

6.2. Objectives: 

The following objectives were proposed: 

 6.2.1. General Objective:  

- To pilot the ESP course proposal addressed to the Faculty of Technology at Mayor 

de San Andres University in order to value the methodology and material.  

 6.2.2. Specific Objectives:  

- To apply the suggested syllabus and materials of the ESP Course proposal addressed 

to the Faculty of Technology at Mayor de San Andres University.  

- To reinforce the skills proposed in the ESP Course addressed to the Faculty of 

Technology at Mayor de San Andres University  

- To identify possible problems from the ESP Course proposal addressed to the Faculty 

of Technology at Mayor de San Andres University.   

6.3. Course information 

Career: Automotive Mechanic 

Supervisor: Mg sc. Eugenia Quispe Ch.  

Piloting Course Duration: The ESP course lasted 1 month and a half. 

Number of classes: In total there were 6 sessions by zoom and 12 out of the classroom 

Class Duration: The ESP course took place on March and April, six weeks, an hour and a 

half by day. Consequently, we were able to cover three units from the course content as is 

shown below: 
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Table 6.3.  

Class Duration Time 

WEEK UNIT TOPICS ATTENDED CLASS PRACTICE  

(out of classroom) 

1st  

Unit 1 

 

The Most Common Tools 

1hr. and 30 min. 3 hrs. 

2nd 1hr. and 30 min. 3 hrs. 

3rd  

Unit 2 

 

The Most Common Tools 2 

1hr. and 30 min. 3 hrs. 

4th 1hr. and 30 min. 3 hrs. 

5th  

Unit 3 

 

Parts of Car: Exterior 

1hr. and 30 min. 3 hrs. 

6th 1hr. and 30 min. 3 hrs. 

   Total 27 hrs. 

 

Source: Own elaboration 

Table 6.4.  

Course Duration Schedule 

DURATION MARCH APRIL 

UNITS 1st. 

WEEK 

2nd.  

WEEK 

3rd.  

WEEK 

4th. 

WEEK 

1st. 

WEEK 

2nd.  

WEEK 

Unit. 1       

Unit. 2 X X     

Unit. 3 X X X X   

 

Source: Own elaboration 
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 6.5. Materials 

Currently, The ESP proposal book was the main material to develop the course. In addition, 

we have a MOODLE platform that reinforces as a virtual material. 

6.5.1. Course book 

The ESP proposal is designed to give the students information about the units, topics, 

activities, and practices of the course. 

6.5.2. Moodle Platform 

This Moodle platform was one of the main materials to achieve the piloting course. On this 

page, we were able to load the activities of each unit proposed for this piloting course.   

6.6. Instrument 

In order to know the progress of the students in the course we evaluated them with quizzes 

in reading, vocabulary and grammar. In addition, to evaluate the course design, materials, 

and methodology a course evaluation questionnaire was constructed. 

6.6.1. Activities and evaluation 

Reading. It was developed with reading in the Automotive Mechanic area, such as; tools I 

and II, parts of a car, engines two and four, some problems with cars,  

Grammar, in this part we advance present simple, simple past, present participle, gerunds 

present and past, and passive voice. They were given from basic to advance.  

Speaking, some conversations in the class, and participation to motivate the participants. 

Vocabulary, all the activities in this part are selected from the readings, it was easy for the 

students understand.  

Activities and evaluation were presented in the zoom class. Then those activities were on the 

virtual platform for students who can make each of them in the time and also when they 

considered throughout the week. Most of the quizzes were on the Moodle page created for 

this pilot course.  
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6.6.2. Course evaluation questionnaire 

To evaluate the ESP course proposal, the students gave us their points of view through a 

questionnaire. So, it was done with 14 questions. It is a type of questionnaire in which the 

items are presented as statements in order to see the reaction of the subject (Sampieri, 2006). 

Moreover, it was based on Hutchinson and Waters (1987) parameters to evaluate an ESP 

course. 

To begin the questionnaire, it had 4 personal information questions, the next 11 are linker 

questions and the final 3 are open questions. They are to check students’ opinions and 

suggestions. They are as follows:  

Figure 6.6.2  

Course evaluation questionnaire 

Question objective 

Part I  - Personal Information  Part I is to gather some information 

related with the career, age, genre and 

e-mail, those help us to understand 

much better the context with we are 

working.  

E-mail 

Genre  

Age 

Career 

Part II - Course Evaluation Questions from 1 to 3 are to gather 

information about the course 

objectives, the content, syllabus, and 

methodology of teaching. 

1. The objectives of the course were clear 

2. The course content was understandable 

3. The course was well organized (time 

access, materials, activities) 

Part III - Evaluation of the Environment and 

Learning Methods 

Questions from 4 to 6 are to gather 

information about the material, 

methodology, exercises, and topics of 

the virtual area. 

4. There was a balance between 

explanations and practices. 

5. The exercises encouraged learning and 

participation. 

6. It was possible to advance the topics of 

the area virtually. 
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Part IV - Learning Resources (platform) Questions from 7 to 11 are to collect 

information about the virtual material, 

which means to evaluate the platform, 

the activities, topics, exercises, access 

to the page, and tests given there. 

7. The learning materials were relevant 

and useful. 

8. The materials were interesting. 

9. The topics were related to my field, 

thus, they motivated you in learning. 

10. The exercises and activities were easy 

to understand. 

11.  I accessed to the platform without 

difficulty. 

Part V - Personal Comments To collect suggestions about the 

material; platform, book. Other sense 

the course design, furthermore some 

possible problems with the ESP 

proposal book and the Moodle page. 

12. Please give suggestion about the 

materials. 

13. Please give suggestion about the course. 

14. Did you have any problem with the 

course content? Yes/no  

If yes which one. 

Source: Own elaboration 

 

 6.6.3. Course Evaluation Questionnaire Results  

 



88 
 

 

Graphic 1:  

The objectives of the course were clear 

 

Interpretation:  

According to the chart 40% of students strongly agreed that the objectives of the course were 

clear, other 60% of students agreed with the objectives because they consider that the 

objectives were explained and followed through the course. On the other hand, the options 

uncertain, disagree and strongly disagree were not took in account because those option had 

0% consequently. 

 

 

 

40%

60%

0% 0% 0%
0%

10%

20%

30%

40%

50%

60%

70%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

1. The objectives of the course were clear
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Graphic 2:  

The course content was understandable 

 

 

Interpretation:  

Regarding the course content, 90% of the students agree with the course content was 

understandable, and 10% strongly agree with the content proposed through the ESP proposal 

course. Also the option uncertain, disagree and strongly disagree obtained 0%  

 

 

 

 

 

 

10%

0% 0% 0%

90%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY
DISAGREE

2.    The course content was understandable
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Graphic 3:  

The course was well organized 

 

 

Interpretation:  

On the third question 50% of the students strongly agree with the well organization of the 

course referring time access, material, activities. The other 50% agree with this organization 

because it was adequate in schedule, and different activities proposed in the ESP course. The 

options uncertain, disagree and strongly disagree obtained 0%.   

 

 

 

50% 50%

0% 0% 0%
0%

10%

20%

30%

40%

50%

60%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

3.   The course was well organized 

(time access, materials, activities)
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Graphic 4:  

There was a balance between explanations and practices 

 

 

Interpretation:  

The chart shows 80% of the students agree with the balance between explanations and 

practices given on the ESP proposal course, 10% strongly agree how it was taught and the 

other 10% are uncertain because they were satisfied but not at all. Thus, this ESP course was 

focused on accomplishing its objectives by explaining and practicing what the students need. 

The options disagree and strongly disagree had 0%. 

 

 

 

 

10%

80%

10%

0% 0%
0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

4.   There was a balance between explanations and practices.
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Graphic 5:  

The exercises encouraged learning and participation 

 

 

Interpretation:  

According to the chart 60% of the students agree with the exercises encouraged in learning 

and participation, 30% strongly agree with the question because they achieve participation 

and learning in each topic and 10% disagree it was because they were shy and the online 

classes were not favorable for them. However, students had the opportunity to practice in 

class. For uncertain and strongly disagree 0% of the students chose those options. 

 

 

 

 

30%

60%

0%

10%

0%
0%

10%

20%

30%

40%

50%

60%

70%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRNGLY DISAGREE

5.   The exercises encouraged learning and participation.
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Graphic 6:  

It was possible to advance virtually, the topics of the area 

 

 

Interpretation:  

According to the chart 50% of the students agreed with the virtual advance because they think 

it was possible to advance virtually attribute to the topics area, other 40% of students strongly 

agree that advanced topics virtually were possible and 10% were uncertain because these 

students had some problems with internet connection, it could be the telephonic company or 

the saturation of pages. On the other hand, the options disagree and strongly disagree got 0%. 

 

 

40%

50%

10%

0% 0%
0%

10%

20%

30%

40%

50%

60%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

6.  It was possible to advance virtually, the topics of the area  
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Graphic 7:  

The learning materials were relevant and useful 

 

 

Interpretation: 

On the seven question 40% of the students strongly agree with the learning materials because 

they were relevant and useful in the ESP course, other 50% of students agree that the learning 

materials were relevant and useful for the class. On the other hand, 10% answered uncertain, 

it was because the material was new for them and also for the time they could not use easily 

as they want.  

 

 

40%

50%

10%

0% 0%
0%

10%

20%

30%

40%

50%

60%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

7. The learning materials were relevant and useful.
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Graphic 8:  

The materials were interesting 

 

 

Interpretation:  

The graphic shows 40% of the students strongly agree that the materials were interesting, the 

other 50% agree that the materials attracted their attention because the materials were new 

and attractive. However, 10% of the students disagree with the materials given in the ESP 

proposal course and the options uncertain and strongly disagree got 0%. 
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0%

10%
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30%

40%

50%
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8. The materials were interesting.



96 
 

 

 

Graphic 9:  

The topics were related to my field, thus, they motivated you in learning 

 

 

 

Interpretation:  

In relation to the chart 50% of the students which was the majority agree with the topics were 

related to their field, 30% strongly agree with the topics and those motivated them in learning, 

10% were uncertain because they were not convinced with topics, other 10% of students 

disagree because they consider the topics were not related to their field. Otherwise nobody 

strongly disagreed with the topics and motivation in learning.  

30%

50%

10% 10%

0%
0%

10%

20%

30%

40%

50%

60%

STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

9. The topics were related to my field, thus, they motivated you in 

learning.
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Graphic 10:  

The exercises and activities were easy to understand 

 

 

 

Interpretation:  

The graphic shows that 40% of the students strongly agree with the exercises and activities 

considering that they were easy to understand and 50% agreed with they were easily 

understandable, and 10% answered uncertainly because they weren´t sure the activities were 

easy because those were a little difficult to complete. The options disagree and strongly 

disagree had 0% on chart.   

 

40%

50%

10%

0% 0%
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40%

50%
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STRONGLY AGREE AGREE UNCERTAIN DISAGREE STRONGLY DISAGREE

10.  The exercises and activities were easy to understand.
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Graphic 11:  

I accessed to the platform without difficulty  

 

Interpretation: According to the chart 60% of the students strongly agree and 40% agree 

with the access to the Moodle platform. They entered the page without difficulty or any 

problem.    

The last 3 open questions are developed as follows:   

12. Please give suggestion about the materials. 

Most of the students think the material was fine, understandable, and related to their careers. 

On the other hand, some of them think the exercises may be harder and the ESP proposal 

should have more pronunciation exercises. 
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11. I accessed to the platform without difficulty.
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13. Please give suggestion about the course. 

A great number of the students suggested more time to practice conversation and some 

speaking exercises in classes.  The other students were satisfied with the course in general. 

14. Did you have any problem with the course content?  

Assuming that the course was a combination of the classroom with virtual resources, students 

agree that they did not have trouble with the content because it was related to their field and 

it made them feel more comfortable and familiarized with English. Also, they entered the 

platform easily, but the only problem was the lack of connection of some students which 

harms the development of virtual activities. 
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Chapter VII 

Conclusions and Recommendations  

7.1. Conclusions 

The conclusions and recommendations of the Degree Project are presented in this chapter. 

At the same, the conclusions are based on the proposed objectives, students’ needs, 

theoretical framework, and mainly the ESP proposal. So, the following is a presentation of 

conclusions concerning the study. 

General objective conclusion 

Related to our objectives, the main and general objective was to design an ESP course with 

virtual resources which were solved in the time that it was developed and it was evaluated 

successfully by our experts who gave their approval to the project, giving ten topics special 

for the field which is Automotive mechanic. It involves grammar, technical vocabulary, 

reading, speaking, and writing. 

Specific objectives conclusions 

As a result of the first specific objective which was to determine the students’ needs in 

relation to technical English. We establish the needs with a series of questions and interviews. 

Furthermore, the strengths in the Automotive Mechanic career, weaknesses in the language, 

opportunities to achieve our main objective and threats that could arise in the project were 

perceived and took into account to start the ESP proposal course. In this way, conscious of 

each need the material could be adequately determined for the Automotive Mechanic 

students.   

Besides, the second specific objective was closed to the first objective in order to select and 

develop virtual and physical material that SWOT analysis from questionnaire applied to 

Automotive Mechanic students helped us to understand the requirements in language and 

also the virtual material.  So, after need analysis we were able to filter the necessary 

information and subsequently create a ESP proposal book and look for a MOODLE platform 

which was intended to be a resource to facilitate the learning of the language with terms 

commonly used in Automotive Mechanic career.  
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Our third objective was more focused on the design. For that, to achieve this objective of the 

ESP proposal for the Automotive Mechanics career was crucial to meet the following 

requirements: firstly, the most relevant Automotive Mechanics students’ needs were 

identified after conducting an online questionnaire which was given to them because of the 

pandemic situation and it causes the virtual classes that were held throughout the 2021 year. 

As a result, a syllabus for the course was elaborated containing the topics related to 

Automotive Mechanic based on the data gathering. This data helped us to design the grammar 

guide which contains structures, showing examples related to the field, also reading 

comprehension was very important in the project that some strategies were introduced such 

as skimming, scanning, and translation. 

Furthermore, we understand by virtual resources all material created and found on the 

computer and consulted directly in the area required. So, adding the Moodle platform to the 

project was a good strategy which collaborated with the new technological age. Moreover, 

as we know the pandemic situation was a main reason to applied this type of web platform 

and material which gave students an easy practice of the topics because readings, grammar, 

vocabulary, and all the exercises proposed in the ESP course for Automotive Mechanic are 

in the platform online. Students can connect to the internet and solve the games when they 

have time and also they can have the material freely available. 

Finally, the fourth objective which was to assess the proposal of an ESP syllabus, at first had 

some observations for the experts who evaluated the material, topics, exercises, games, and 

virtual resources, and those suggestions were resolved through the time and ended with an 

accessible material that is adequate to the Automotive Mechanic students. The development 

of teaching and learning of these materials for languages must not be only theoretically, but 

also by considering all the benefits that New Technologies brings for students who have been 

taking virtual classes all this 2021 year. 

7.2. Recommendations  

Considering the process of the project we recommend the following aspects for future works: 

- To gather deeper information for a more detailed need analysis it is important to 

collect specific data in the work area to develop a more complete ESP course. At the 
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same time, gathering deeper information will help to continue with a second book 

which is necessary for the Automotive Mechanics students. 

- To extend the content and activities of the topics, increase the readings for a better 

comprehension that will cover up more technical vocabulary. At the same time, to 

increase the content, it is important to high info in the charts in order to clarify the 

main information of each unit.  

- To add more didactic activities for reading comprehension, the references could be 

books, magazines, articles and virtual pages of Automotive Mechanic also the 

readings must be reviewed from different web pages of other countries where the 

material is available for us. On the other hand, questions such us Do I need this type 

of topics in my area? Are they relevant in my career? Maybe yes/not. are essential for 

the learning process because it helps to understand if the topics or material are related 

to our environment which is Automotive Mechanic career. 

- As a recommendation to encourage the project is necessary to implement it in the 

curriculum of the career, not only as a general English subject but as a technical 

English subject which can give students the opportunity to ask with confidence about 

topics, words and terms that maybe confusing in their learning. Moreover, to improve 

the graphic design of the course book in order to catch the attention of the learner will 

be a good strategy to advance with content of the ESP proposal. 

- It is recommended that this text can be the basis for a second and advanced course 

since the area of Automotive Mechanics need it to a better teaching and learning. For 

that, this proposal has basic topics. On the other hand, the career has many topics, 

readings, and material to study which helps to continue with the creation of new 

material for Automotive Mechanic students.  
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Annex 1 

Automotive Mechanic Professional Interview  

Especialidad: Licenciado en Mecánica Automotriz Edad: 44 años 

1. ¿Qué especialidad tiene? 

R.  Soy Lic. en Mecánica Automotriz, titulado de la Universidad Mayor de San Andrés 

2. ¿La carrera de Mecánica Automotriz tiene la necesidad de incorporar el 

aprendizaje del idioma de inglés? ¿Por qué razones cree usted? 

R. Yo creo que es muy importante, ya que los textos y los manuales técnicos más recientes 

relacionados con la mecánica automotriz vienen en el idioma inglés y esto se convierte en 

un problema tanto para los estudiantes de los últimos años como para los profesionales que 

buscan ingresar al ámbito laboral, ya que no podemos estar actualizados con la información 

más reciente de nuestra área. 

3. Según usted, ¿Cuáles son las necesidades que tiene la carrera en relación de este idioma? 

R.  En nuestra carrera es muy importante llevar inglés técnico. Los estudiantes necesitan 

conocer el significado de la terminología, los conceptos y las palabras técnicas  del área 

de la mecánica automotriz  que están en inglés, de tal manera que,  puedan entender la 

información que vienen en los libros de mecánica automotriz y en los manuales técnicos 

de los diferentes vehículos  

4. ¿Cuáles son las problemáticas que se presentan en la carrera en referencia al 

idioma inglés o a la falta de este? 

R. En la actualidad se lleva la materia de inglés técnico, sin embargo, se sabe que para 

aprender una nueva lengua se tiene que trabajar de manera continua, lo cual quiere decir, 

que se debería aumentar en uno o dos niveles más, de esta forma los estudiantes estarán 

familiarizados con la terminología en inglés. 

 



 
 

5. ¿Considera necesario un texto con ingles especializado para el área? 

R. Si, sería muy interesante contar textos especializados para aprender inglés técnico no 

solamente para la carrera de mecánica automotriz, sino también para el resto de las 

carreras que integran nuestra facultad, ya que la tecnología va en constante avance y la 

mayor parte de la información que se genera primero llega en inglés.  

6. ¿Usted cree que hay interés por parte de los estudiantes para participar de las 

clases de inglés? 

R. Si, sobre todo cuando los estudiantes empiezan a ver materias de especialidad tropiezan 

con la terminología en inglés y es ahí en donde entienden la necesidad de aprender este 

idioma. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Annex 2 

Need Analysis  

ESP Course Design for Automotive Mechanic Students 

Section I: Personal information  

E-mail: ………………………………………………………………………………… 

Genre:     Male    Female 

Age group:     18 - 25  26 – 35    36 more  

Career: ………………………………………………………………………………… 

Section II: Prior English knowledge 

1. Did you study English before? Where? 

a. School                 b. Institute                c. University                 d. other……… 

2. How long did you study English? 

a. 1 year                  b. 2 years                  c. More than 2               d. other……… 

3. How many hours per week? 

a. 2 hours weekly                                      c. 10 to 15 hours weekly                          

b. 5 to 6 hours weekly                               d. other………………… 

4. What do you think is your level of English? 

a. Basic                            b. Intermediate                       c. Advanced  

5. Did you take virtual English classes before? 

Yes                                No 

Section III: Suggestions of the course 

6. English is a subject that must be included in the program’s curriculum 

a. Agree                            b. Neutral                              c. Disagree 

7. Should virtual English classes be incorporated? 

a. Agree                           b. Neutral                               c. Disagree 

8. Is it necessary that you know English? 

a. Agree                           b. Neutral                               c. Disagree 

9. Knowing English gives you better opportunities searching job. 

a. Agree                           b. Neutral                               c. Disagree 

10. Knowing English gives you better opportunities in your studies. 



 
 

a. Agree                           b. Neutral                               c. Disagree 

Section IV: Availability, time and interest 

11. How would you like to learn English? 

a. By reading                                          c. Speaking  

b. Listening                                             d. Grammatical explanations 

12. What materials would you like to use learning English? 

a. English texts                                        c. Grammar texts 

b. Books in your area                               d. Virtual pages 

13. How would you like to work in class? 

a. Individually                                          c. In pairs 

b. In groups                                              d. All the class 

14. How do you prefer to be evaluated? 

a. Written exams                                      c. Daily practices 

b. Oral exams                                           d. Online exams 

15. What problems do you have with English? 

a. Writing                                                 c. Reading 

b. Oral expression                                    d. Oral comprehension 

16. How many times a week would you attend English classes? 

a. Once a week                 b. 2-3 times a week                   c. everyday 

 

 

 

 

 

 

 

 

 

 

 



 
 

Annex 3 

Students´ Needs Analysis Questionnaires Results 

a. Section I: Personal information 

Table 1: Genre 

Options Number of answers Percentages 

Masculino 44 81.5 % 

Femenino 10 18.5 % 

Total 54 100 % 

 

Graphic 12: Genre 

 

Interpretation: 

Of the sample surveyed, 81% is made up of male students and 19% are female students. 

 

 

 

 

 

 

 

81%

19%

1. SEXO

Masculino Femenino



 
 

Table 13: Group Age 

Options Number of answers Percentages 

18 - 25 39 72,2 % 

26 – 35 13 24,1 % 

Más de 36 2 3,7 % 

Total 54 100 % 

 

Graphic 13: Group Age 

 

Interpretation: 

On the sample surveyed, 72% are in the 18-25 years old, 24% are in the 26-35 years old 

and just the 4% are more than 36 years old.  

 

 

 

72%

24%

4%

2. EDAD

18 - 25 26 – 35 Más de 36



 
 

Table 14: Career  

Options Number of answers Percentages 

Mecánica Automotriz 54 100 % 

Otros.. 0 0 % 

Total 54 100 % 

 

Graphic 14: Career  

 

Interpretation: 

On the sample surveyed, 100% are students at the Automotive Mechanics career from the 

Faculty of Technology - Mayor de San Andres University. 

 

 

 

100%

0%

3. CARRERA

Mecánica Automotriz Otros…



 
 

b. Section II: Prior English Knowledge 

Table 4: Did you study English before? Where? 

Options Number of answers Percentages 

a.  Colegio 34 63 % 

b. Instituto 10 18,5 % 

c. Universidad 10 18,5 % 

Total 54 100 % 

 

Graphic 15: Did you study English before? Where? 

 

Interpretation: 

On the sample surveyed, 63% have studied at the school, 19% have studied in an institute 

and the 18% is studying at the university.  

63%
18%

19%

4. ¿ESTUDIÓ INGLÉS ANTES? ¿DÓNDE?

a. Colegio b. Instituto c. Universidad



 
 

Table 5: How long did you study English? 

Options Number of answers Percentages 

a. Un año 33 61,1 % 

b. Dos años 9 16,7 % 

c. Más de dos años 12 22,2 % 

Total 54 100 % 

 

Graphic 16: How long did you study English? 

 

Interpretation: 

On the sample surveyed, 61% have studied English one year, 22% have studied English two 

years and the 17% have studied English more than two years.  

 

61%17%

22%

5. ¿CUÁNTO TIEMPO ESTUDIÓ INGLÉS?

a. Un año b. Dos años c. Más de dos años



 
 

Table 6: How many hours per week? (English studies) 

Options Number of answers Percentages 

a. 2 hrs. Semanales 45 83,3 % 

b. 5-6 hrs. Semanales  5 9,3 % 

c. 10-15 hrs. Semanales  3 5,6 % 

d. 1 hr. Semanal  1 1,9 % 

Total 54 100 % 

 

Graphic 17: How many hours per week? (English studies) 

 

Interpretation: 

On the sample surveyed, 83% of the students have studied English 2 hours a week, 9% of the 

students have studied English five and six hours a week, the 6% of the students have studied 

English ten and fifteen hours a week and the 2% students have studied English just one hour 

a week.  

83%

9% 6%

2%

6. ¿CUÁNTAS HORAS SEMANALES? 

a)  2 hrs. Semanales b) 5-6 hrs. Semanales

c) 10-15 hrs. Semanales d) 1 hr. Semanal



 
 

Table 7: What do you think is your level of English? 

Options Number of answers Percentages 

Básico 39 72,2 % 

Intermedio 12 22,2 % 

Avanzado 3 5,6 % 

Total  54 100 % 

 

Graphic 18: What do you think is your level of English? 

 

Interpretation: 

On the sample surveyed, 72% of the students have basic level of English, 22% of the students 

have intermediate level of English and the 6% of the students have advanced level of English.  

 

72%

22%

6%

7. ¿CUÁL CREE QUE ES SU NIVEL DE INGLÉS?

Básico Intermedio Avanzado



 
 

Table 8: Did you take virtual English classes before? 

Options Number of answers Percentages 

Sí 7 13 % 

No 47 87 % 

Total 54 100 % 

 

Graphic 19: Did you take virtual English classes before? 

 

Interpretation: 

On the sample surveyed, 87% of the students have not taken virtual classes before and just 

the 13% of the students have taken virtual classes.  

 

13%

87%

8. ¿TOMÓ CLASES VIRTUALES DE INGLÉS 

ANTERIORMENTE?

Sí No



 
 

c. Section III: Availability, time and interest 

Table 9: English is a subject that must be included in the program’s curriculum 

Options Number of answers Percentages 

De acuerdo 38 70,4 % 

Neutral 14 25,9 % 

En desacuerdo 2 3,7 % 

Total 54 100 % 

 

Graphic 20: English is a subject that must be included in the program’s curriculum 

 

Interpretation: 

In the sample surveyed, 70% of the students agree with including English in the curriculum 

of the Automotive Mechanic Career, 26% of the students prefer not to say anything and 4% 

of the students do not agree with including English to the curriculum of the career.   

 

26%

4%

70%

9. EL INGLÉS ES UNA MATERIA QUE DEBE 

INCLUIRSE EN LA MALLA CURRICULAR DE LA 

CARRERA.

De acuerdo Neutral En desacuerdo



 
 

Table 10: Should virtual English classes be incorporated? 

Options Number of answers Percentages 

De acuerdo 27 50 % 

Neutral 20 37 % 

En desacuerdo 7 13 % 

Total 54 100 % 

 

Graphic 21: Should virtual English classes be incorporated? 

 

Interpretation: 

On the sample surveyed, 50% of the students agree with include virtual English classes to 

the Automotive Mechanic Career, the 37% of the students prefer do not say anything and the 

13% of the students do not agree with include virtual English classes to the career.   

 

50%

37%

13%

10. ¿DEBE INCORPORARSE LAS CLASES 

VIRTUALES DE INGLÉS?

De acuerdo Neutral En desacuerdo



 
 

 

Table 11: Is it necessary that you know English? 

Options Number of answers Percentages 

De acuerdo 43 79,6 % 

Neutral 11 20,4 % 

En desacuerdo 0     0 % 

Total 54 100 % 

 

Graphic 22: Is it necessary that you know English? 

 

Interpretation: 

On the sample surveyed, 80% of the students consider that agree with include virtual English 

classes to the Automotive Mechanic Career, the 20% of the students prefer do not say 

anything and the 0% of the students consider that the English is not necessary for them.  

 

80%

20%

0%

11. ¿ES NECESARIO QUE SEPAS INGLÉS?

De acuerdo Neutral En desacuerdo



 
 

Table 12: Knowing English gives you better opportunities searching job? 

Options Number of answers Percentages 

De acuerdo 43 79,6 % 

Neutral 13 24,1 % 

En desacuerdo 1   1,9 % 

Total 54 100 % 

 

Graphic 23: Knowing English gives you better opportunities searching job? 

 

Interpretation: 

On the sample surveyed, 75% of the students consider that to know English give them better 

opportunities looking for job, the 23% of the students prefer do not say anything and the 2% 

of the students consider that the English is not necessary when looking for job. 

 

 

 

75%

23%
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12. ¿CONSIDERAS QUE EL SABER INGLÉS 

TE DA MEJORES OPORTUNIDADES EN LA 

BÚSQUEDA DE TRABAJO?

De acuerdo Neutral En desacuerdo



 
 

Table 13: Knowing English gives you better opportunities in your studies? 

Options Number of answers Percentages 

De acuerdo 43 79,6 % 

Neutral 10 18,5 % 

En desacuerdo 1   1,9 % 

Total 54 100 % 

 

Graphic 24: Knowing English gives you better opportunities in your studies? 

 

Interpretation: 

On the sample surveyed, 80% of the students consider that to know English give them better 

opportunities in their studies, the 18% of the students prefer do not say anything and the 2% 

of the students consider that the English is not necessary for their studies. 

 

80%

18%

2%

13. EL SABER INGLÉS TE DA MEJORES 

OPORTUNIDADES EN TUS ESTUDIOS

De acuerdo Neutral En desacuerdo



 
 

d. Section IV: Learning needs 

Table 14: How would you like to learn English? 

Options Number of answers Percentages 

Mediante lecturas 28 51,9 % 

Escuchando 9 16,7 % 

Conversando 5   9,3 % 

Mediante explicaciones 

gramaticales 

11 20,4 % 

Interacción virtual 1   1,9 % 

Total 54 100 % 

 

Graphic 25: How would you like to learn English? 

 

Interpretation: 

On the sample surveyed, 52% of the students want to learn English through readings, the 

20% of the students prefer grammar explication, the 17% of the students want to learn 

through virtual explanations, 9% of the students prefer speaking and the 2% of the students 

want to learn with listening. 

52%

17%

9%

20%
2%

14. ¿CÓMO LE GUSTARÍA APRENDER INGLÉS?

Mediante lecturas

Explicaciones virtuales

Conversando

Mediante explicaciones

gramaticales

Escuchando



 
 

Table 15: What materials would you like to use learning English? 

Options Number of answers Percentages 

Textos de Inglés  19 35,2 % 

Libros de su área  20   37 % 

Textos de gramática 4 7,4 % 

Páginas virtuales  11 20,4 % 

Total 54 100 % 

 

Graphic 26: What materials would you like to use learning English? 

 

Interpretation: 

On the sample surveyed, 37% of the students would like to use book in their area (Automotive 

Mechanic), the 35% of the students would like to use English books, the 21% of the students 

would like to use virtual pages to learn English, and the 7% of the students would like to 

learn English just with Grammar books. 

 

35%

37%

7%

21%

15. ¿QUÉ MATERIALES LE GUSTARÍA UTILIZAR 

PARA APRENDER INGLÉS?

Textos de Inglés

Libros de su área

Textos de gramática

Páginas virtuales



 
 

Table 16: How would you like to work in class? 

Options Number of answers Percentages 

Individualmente 14 25,9 % 

En grupos 25 46,3 % 

En parejas 7 13,0 % 

Clases virtuales 8 14,8 % 

Total 54 100 % 

 

Graphic 27: How would you like to work in class? 

 

Interpretation: 

On the sample surveyed, 46% of the students would like to work in groups, the 26% of the 

students would like to work individually, 15% of the students would like to work in virtual 

classes, and the 13% of the students would like to work in pairs. 

 

26%

46%

13%

15%

16. ¿CÓMO LE GUSTARÍA TRABAJAR EN CLASES?

Individualmente

En grupos

En parejas

Clases virtuales



 
 

Table 17: How do you prefer to be evaluated? 

Options Number of answers Percentages 

Exámenes escritos 26 48,1 % 

Exámenes orales  7 13,0 % 

Prácticas diarias  8 14,8 % 

Exámenes en línea 10 18,5 % 

Exámenes orales y escritos  2   3,7 % 

Todas las anteriores  1   1,7 % 

Total 54 100 % 

 

Graphic 28: How do you prefer to be evaluated? 

 

Interpretation: 

On the sample surveyed, 48% of the students prefer to be evaluated by written tests, 18% of 

the students prefer to be evaluated by online tests, 15% of the students prefer to be evaluated 

by daily homework, 13% of the students prefer to be evaluated by oral tests, 4% of the 

students prefer to be evaluated by both oral and written tests, and the 2% of the students want 

all the options. 

48%

13%

15%

18%

4%

2%

17. ¿CÓMO PREFIERE SER EVALUADO?

Exámenes escritos Exámenes orales

Prácticas diarias Exámenes en línea

Exámenes orales y escritos Todas las anteriores



 
 

Table 18: What problems do you have with English? 

Options Number of answers Percentages 

Escritura 10 18,5 % 

Expresión oral 30 55,6 % 

Lectura   8 14,8 % 

Comprensión oral   6 11,1 % 

Total 54 100 % 

 

Graphic 29: What problems do you have with English? 

 

Interpretation: 

On the sample surveyed, 56% of the students have English problems with reading, 19% of 

the students have problems with writing, 15% of the students have problems with speaking, 

and the 11% of the students have problems with listening. 
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56%

15%

11%

18. ¿QUÉ PROBLEMAS TIENE CON EL 

INGLÉS?

Escritura Lectura Exprensión oral Comprensión oral



 
 

Table 19: How many times a week would you attend English classes? 

Options Number of answers Percentages 

1 vez a la semana 15 27,8 % 

2-3 veces por semana 33 61,1 % 

Todos los días 6 11,1 % 

Total 54 100 % 

 

Graphic 30: How many times a week would you attend English classes? 

 

Interpretation: 

On the sample surveyed, 61% of the students would go twice or three times a week, 28% of 

the students would go just one day a week, and the 11% of the students really want to go 

every day a week.  

 

 

28%
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11%

19. ¿CUÁNTAS VECES POR SEMANA 

ASISTIRÍA A LAS CLASES DE INGLÉS?

1 vez a la semana

2-3 veces por semana

Todos los días



 
 

Annex 4  

Students Course Evaluation Questionnaire 

Genre:    Male     Female 

Age group:        Less than 22   23 – 29   30 more  

Career: ……………………………………………………………………………………… 

1. STRONGLY AGREE     2. AGREE      3. UNCERTAIN      4. DISAGREE      5. STRONGLY DISAGREE 

CORE QUESTIONS 

COURSE EVALUATION 1 2 3 4 5 

1. The objectives of the course were clear      

2. The course content was understandable      

3. The course was well organized (time access, materials, activities)      

 

EVALUATION OF THE ENVIROMENT AND LEARNING METHODS 1 2 3 4 5 

4. There was a balance between explanations and practices.      

5. The The exercises encouraged learning and participation.      

6. It was possible to advance the topics of the area virtually.      

 

LEARNING RESOURCES (platform) 1 2 3 4 5 

7. The learning materials were relevant and useful.      

8. The materials were interesting.      

9. The topics were related to my field, thus, they motivated you in learning.      

10. The exercises and activities were easy to understand.      

11. I accessed to the platform without difficulty.      

 

PERSONAL COMMENTS 

12. Please give suggestion about the materials. 

13. Please give suggestion about the course. 

14. Did you have any problem with the course content? Yes/no  

If yes which one.  



 
 

 

 

 

 

 

 

 

 

 

Annex 5 

ESP COURSE BOOK PROPOSAL 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

  



 
 

PRESENTATION 

 

        The book is intended to be a tool and a practical guide for students 

studying Automotive Mechanics. This is not just another textbook. Referring 

in topics of Automotive Mechanics, the contents are presented in a direct, 

clear and highly structured way. The explanations are simple and brief, 

dispensing with unnecessary aspects that it can confuse to the students 

with technical characteristics. 

        It is full of definitions, characteristics, advantages, translations, 

examples, etc. They are useful for the preparation of the evaluation tests. 

They are always presented in a simple way and accompanied by their 

explanation. 

        The structure of the book consists of 5 units divided in 10 topics. They 

have been organized to facilitate the assimilation of the material and 

provide coherence to the contents. An attempt has been made to avoid 

excessive fragmentation. So, it helps the students do not lose sight of the 

global nature of Automotive Mechanic.  

        The book begins by explaining from basics topics and understandable 

such as being; tools I and II, the car parts, engines two and four, 

aerodynamics and some problems that may arise in the way to advance. 

 

 
 

 

 

 



 
 

USER GUIDE 

 

         

This book contains ‘EXTRA ACTIVITIES’ for that you need to enter the Moodle 

platform following the link: 

https://elearning.automechanicdaa.org 

 

 

 

 

 

Then, Login to the page. 

 

 

 

 

 

 

 

 

 

https://elearning.automechanicdaa.org/


 
 

        To enter, a code will be given by your teacher. 

 

 

 

 

 

 

 

Now, enter to the corresponding course.  

 

 

 

 

 

 

 

 

 

 

 

Username: cellphone number 
Password: ID number 

Student name 

Registered 
course 



 
 

        Now, you are ready to start with your activities.  

1° Grammar Section 

 

 

 

 

 

 

 

2° Read about it!  

 

 

 

 

 

 

 

 

 

Click there  

Click there  



 
 

 

PAGE UNIT TOPIC SKILLS VOCABULARY ACTIVITIES 
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− Reading  

− Writing  

− Speaking 

 

− Wire Stripper 

− Vise 

− Drill 

− Screwdriver 

− Pliers 

− Car-jack 

− Screw 

− Soldering iron 

− Light 

− Wire 

− Tire 

− Clip 

− Solder 

− Strip 

 

− Warm up (Getting started) 

− Read about it (instructions 

for lamp repair) 

− Grammar check 

− Orders or advices 

− Imperatives 

− Antonyms 

− Vocabulary review  

− Closest meaning  

− Discussion 

− Comprehension  

− Checking used word 

− Further homework 

17 
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− Reading  

− Writing  

− Speaking  

 

− Adjustable 

wrench 

− Allen wrench 

− Wire cutters 

− Hacksaw 

− Hammer 

− Ball peen 

hammer 

− Ratchet wrench 

− Sawhorse 

− Spanner 

− Pipe wrench 

− Socket  

− Pincer 

− Ladder 

 

 

− Warm up (Getting started) 

− Read about it (The tool 

manufacturer´s website) 

− Read about it II 

(conversation)  

− Grammar check 

− Abilities – Game board 

− Positive – Negative 

− Order words 

− Vocabulary review 

− Missing letter 

− Dcussion 

− Comprehension  

− Checking used word 

− Further homework 
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− Reading  

− Writing  

− Speaking 

− Hatchback 

− Compact 

− Bus 

− Sedan 

− Convertible 

− Hybrid cars 

− Hatchback 

− Truck 

− Minivan 

− Jeep 

− Station wagon 

− Pickup truck 

 

− Warm up (Getting started) 

− Read about it (Hybrid 

Cars) 

− Matching 

− Grammar check 

− Choosing 

− Vocabulary Review 

− Crossword 

− Discussion 

− Comprehension  

− Checking used word 

− Further homework 
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− Reading  

− Writing  

− Speaking  

− Connecting rod 

− Crankcase 

− Crankshaft. 

− Cylinder. 

− Engine block 

− Head. 

− Piston 

− Piston ring 

− Spark plug 

− Sump 

− Valve. 

 

− Warm up (Getting started) 

− Read about it (A Car 

Mechanic) 

− Grammar check 

− Choosing 

− Vocabulary review  

− Matching 

− Discussion 

− Comprehension  

− Checking used word 

− Further homework 
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PAGE UNIT TOPIC SKILLS VOCABULARY ACTIVITIES 

52 
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− Reading  

− Writing  

− Speaking 

 

− Steering wheel. 

− Dashboard. 

− Rearview mirror 

− Horn. 

− Clutch 

− Brake 

− Accelerator. 

− Glove. 

− Gear lever. 

− Handbrake. 

− Headrest. 

− Armrest. 

− Seat belt 

− Seat 

− Air vent 

− Spare Wheel 

− Engine 

− Car Jack  

− Toolbox 
 

 

− Warm up (Getting started) 

− Read about it (Model RCB 

Interior) 

− Grammar check 

− Rewriting 

− Vocabulary review  

− Roulette game 

− Discussion 

− Comprehension  

− Checking used word 

− Further homework 

63 
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− Reading  

− Writing  

− Speaking  

− Connecting rod 

− Crankcase 

− Crankshaft. 

− Cylinder. 

− Engine block 

− Head. 

− Piston 

− Piston ring 

− Spark plug 

− Sump 

− Valve.  

− Warm up (Getting started) 

− Read about it (Internal 

Combustion Engine) 

− Grammar check 

− Identifying 

− Matching 

− Vocabulary review  

− Crossword 

− Matching 

− Discussion 

− Comprehension  

− Checking used word 

− Further homework 
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PAGE UNIT TOPIC SKILLS VOCABULARY ACTIVITIES 

73 

U
N

I
T
  

  
- 

  
F
O

U
R

 
 T

W
O

 –
 S

T
R

O
K

E
 

E
N

G
I
N

E
 

− Reading  
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the tools, and the 

use of them.  

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

What jobs do different tools do? 

Why is it important to have the right tools? 

 

 

 

 

 

 

 

 

 

Source: Dearholt J. 2012 

UNIT 1   THE MOST COMMON TOOLS 

Wire Stripper 

Drill 

Vise 

Pliers Screwdriver 
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  Reading 

 
Activity 2 Read About It 

 

A. Read this section from an instruction manual. Then, choose 

the correct answer. 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

INSTRUCTIONS FOR LAMP REPAIR 

1. Secure the appliance in a vise to hold the lamp in 

place and free your hands.  

2. Remove screws from the covering plate with 

screwdriver or an electric drill. Remove the 

plate to reveal the wiring inside. 

3. Locate the wiring causing the bad connection. 

Using Pliers, clip the faulty connection.  

4. Strip the insulation from the faulty wire with a 

wire stripper.  

5. Using the soldering iron, apply solder to the 

bare wires to make a new connection. 

6. Replace the insulation and put the wire back into 

the lamp. 

7. Put the plate back and replace the screws to seal 

the base. 

8. Test the lamp to make sure it works. 
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1. What are the instructions about? 

a. Installing a vise 

b. Fixing faulty wiring 

c. Installing new appliances  

d. Safely using a soldering iron 

2. According to the manual, what tool is used to clip wiring? 

a. pliers     b. an electric drill 

c. a wire stripper   d. a soldering iron 

3. What can you infer about the repair? 

a. It is very dangerous 

b. It requires buying new wire 

c. It fixes insulation problems 

d. It assumes there is faulty wiring 
 

              Grammar 

 

Activity 3 Grammar check 

 

FORM: 

Source: own elaboration 
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USE: 

 

Source: Own elaboration  

Activity 4 orders or advices 

A. Match the pictures to the orders or advice you would give 

to the people in the pictures. 

 

 

 

 

1. Turn on the lights. 

2. Don't smoke. 

3. Don't cry. 

4. Don't litter. 

5. No parking. 

6. Open the door. 
 

 

 

Source: Shuttersstock.com 
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Activity 5 imperatives 

B. Choose and complete the imperatives. 

 
lend -  don't (2) – cross – wash – hurry – touch – check 

 

1. Don't _________ the street by yourself. 

2. ___________ up! We are late. 

3. ___________ me your screwdriver, please. 

4. Don't _________ the knife. 

5. ___________ take this drill. 

6. ___________ your hands after manage the car.  

7. ___________ fight with the mechanic. 

8. ___________ the tires with your car-jack. 

Activity 6 Antonyms 

C. Write the opposite 

1. Sit down!     _____________________ 

2. Hurry up     _____________________ 

3. Get in the car    _____________________ 

4. Turn on the lights!   _____________________ 

5. Press the button!   _____________________ 

6. Remove screws    _____________________ 

7. Move the motorcycle  _____________________ 

 

              Increase your vocabulary 

 

 

Stand up! 
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Activity 7 Vocabulary Review 

A. Match the words with the correct meaning. Try to use the 

context with images and not the dictionary. 

   

 

 

1__vise 2____wire stripper 3____screw 4___car jack 

 
 

 
 

5___screwdriver 6___ soldering iron 7___ drill 8___ pliers 

Source: creazilla.com 

 

 

 

 

 

 

 

 

 

 

 

 

DEFINITIONS: 

A. makes holes or inserts and removes screws 

B. twisted by hand to insert or remove screws 

C. used to grab, pull and cut objects 

D. piece of metal used to fasten objects 

E. removes insulation from wiring 

F. holds an objects in place 

G. heats and connects metal objects together 

H. make possible repair or change a tire. 
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Activity 8 Closest meaning 

B. Choose the word that is closest in meaning to the 

underlined part. 

1. Use the pliers to cut the wiring 

a. clip   b. drill  c. strip 

2. Use soft metal to fuse the wires 

a. vise  b. clip  c. solder 

3. Remove the cover from the wire 

a. clip  b. strip  c. drill 

             Speaking 

 

Activity 9 Discussion 

A. With a partner, act out the roles below. Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 10 Comprehension 

USE LANGUGE SUCH AS: 

- I´m looking for a ……………. 

- Can I ask what you´ll be …………? 

- What´s the difference? 

STUDENT A: You own a 

hardware store. Ask student 

B questions to find out about: 

✓ Tool needed 

✓ Choices 

✓ Use of each tool 

STUDENT B: You need a tool. 

Talk to student A about 

which one to buy.  
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A. Review and make a list of tools learned in this unit. 

 

  

Subtechnical glossary 
 

Activity 11 Cheking used words 

Wire Stripper. – (noun) pelacables. A hand tool used by 

electricians to remove insulation from the cut end of an insulated 

wire.  

Vise. – (noun) tornillo. Any of various tools with two jaws for holding 

work that close usually by a screw, lever, or cam.  
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Drill. – (noun) taladro. A machine with an edged or pointed end 

for making holes in hard substances by revolving or by a 

succession of blows.  

Screwdriver. – (noun) destornillador. A tool for turning screws.   

Pliers. – (noun, plural in form) alicates. Some small pincers for 

holding small objects or for bending and cutting wire.    

Car-jack. – (noun) gata de autos. A tool that allows someone to lift 

a car off the ground in order to make repairs or change a tire. 

Screw. – (noun) tornillo. A nail-shaped or rod-shaped piece with a 

spiral groove and a slotted or recessed head designed to be 

inserted into material by rotating (as with a screwdriver) and used 

for fastening pieces of solid material together.  

Soldering iron. – (noun) soldador. A pointed or wedge-shaped 

device that is usually electrically heated and that is used for 

soldering. 

Light – (noun) luz. electromagnetic radiation that can produce a 

visual sensation.  

Wire. – (noun, often attributive) cable. Metal in the form of a usually 

very flexible thread or slender rod.   

Tire. – (noun, often attributive) neumático. A rubber cushion that 

fits around a wheel (as of an automobile) and usually contains 

compressed air. 

Clip. – (transitive verb) acortar. to cut or cut off with or as if with 

shears.  

Solder. – (noun) soldadura. A metal or metallic alloy used when 

melted to join metallic surfaces; especially: an alloy of lead and 

tin so used.   



 
20 

Strip. – (intransitive verb) despojar. To remove covering, clothing, 

or surface matter from something. 

 

             Extra activities 

Activity 12 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete a test. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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UNIT 2  HAND TOOLS  
 

Unit 

goals: 

In this unit you are going to learn vocabulary related to the tools, and 

clarifying information. 

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

What tools can be used to cut pipes? 

What are some different types of wrenches?  

 
 

 

 

                                 

Adjustable wrench 

Allen wrench 

Screw 

Source: freeimages.com 
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Hand Tools 

Hand tools are fairly simple tools which you use with 

your hands, and which are usually not powered. 

 

  Reading 

 
Activity 2 Read About It 

A. Read the tool manufacturer´s website. Then, choose the 

correct answer. 

Hand saw 

Ball pein 

hammer 

Ratchet 

wrench 

Wire cutter 

Hacksaw 

Source: freeimages.com 
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Use the right tool for the job. Consult our product list before starting 
any project. 

PRODUCT FUNCTION: USE IT TO … 

WIRE CUTTER strip and cut light to medium 

gauge wire 

BALL PEIN HAMMER shape metal and drive chisels 

HAND SAW Cut wood 

HACKSAW cut metal or plastic pipes 

SAWHORSE support materials while cutting 

RATCHET WRENCH (includes 
socket set and 2 socket 
extensions) 

tighten or loosen bolts or nuts 

COMBINATION WRENCH work with multiple sizes of bolts 

SPANNER WRENCH access hard to reach bolts 

ALLEN WRENCH turn Alien key bolts 

NUT DRIVER insert or remove nuts 

PIPE WRENCH turn multiple size pipe 

connections 
 

Source: Dearholt J. 2012 
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What is the purpuse of the website? 

a. to advertise an upcoming sales 

b. to explain products functions 

c. to compare hand and power tools 

d. to take online customer orders 

What tool should be used to cut wood? 

a. wire cutter     c. hacksaw  

b. hand saw     d. ball pein hammer 

Which tool CANNOT work on different sizes of bolts? 

a. Allen key  

b. Pipe wrench 

c. combination wrench 

d. ratchet wrench and socket set 
 

Activity 3 Read About It 

B. Read the conversation.  

 

Employee: Grasser Hand Tools, how 

can I help you? 

Customer: Hi, this is Tom from 

Russet Hardware. I'd like to place an 

order. 

Employee: Hi, Tom. What can I put 

you down for? 

Customer: Well, I need five pipe 

wrenches, a case of Allen wrench sets, 

and a box of adjustable hook spanner 

wrenches. 

Employee: Ok, Can I help you with 

anything else? 
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Customer: Yes, I need three more of 

the small hand saw with replaceable 

blades.  

Employee: Do you mean the hand 

saws, or the hacksaws. 

Customer: Oh, hacksaws.  

Source: careerpaths-esp.com 

C. With a partner read the conversation above again and 

practice changing roles. 

 

              Grammar 

 

Activity 3 Grammar check 

 

 
Source: Own elaboration 



 
26 

 
Activity 4 abilities – game board 

 

A. Play in the board game in order to practice modal verb CAN 

for expressing abilities. Make correct affirmative, negative 

and interrogative sentences. 

 

 

  
 

- Throw the dice and make a correct sentence with CAN. 
- With your partner or group players can be on the same square. 
-  You cannot repeat the same sentences. 
- Continue until someone reaches the finish. 

Source: own elaboration 
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Activity 5 Positive – negative 

B. Work with your partner, ask and answer CAN / CAN´T.  

1. Can you drive a car?  ___________________________ 

2. Can you play soccer?  ___________________________ 

3. Can you run 1km?   ___________________________ 

4. Can you ride a bike?  ___________________________ 

5. Can you speak English?  ___________________________ 

6. Can you recognize all tools? ___________________________ 

7. Can you play the piano?  ___________________________ 

8. Can you repair a car?  ___________________________ 

Activity 6 Order words. 

C. Put the words in order to make sentences.  

1. play / Sarah / guitar / . / can´t  / the  

___________________________________ 

2. car / Simon / Can / drive / a / ?  

___________________________________ 

3. can / play / Rosy and Dave / . / cheese  

___________________________________ 

4. ride / a / can / not / He / horse /. 

____________________________________  

 

Yes, I can. 
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              Increase your vocabulary 

 

Activity 7 Vocabulary Review 

A. Place the words and phrases from the word bank under the 

correct heading. 

 

hack saw nut driver hand saw 

socket wire cutter spanner 

 

 

Activity 8 Missing letter  

B. Write the missing letters in the boxes to complete the hand 

tools vocabulary. 

Try to complete from memory, not checking the dictionary. 

Example:     

______   x  ______ 

TOOLS FOR CUTTING TOOLS FOR TURNING 

_______________________ 

_______________________ 

_______________________ 

_______________________ 

 

_______________________ 

_______________________ 

_______________________ 

_______________________ 

a e 
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             Speaking 

 

Activity 9 Discussion 

A. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 10 Comprehension 

A. Use the conversation from activity 9 to fill out the tool 

company order form. 

- Make a list 

- Customer name 

- Date 

- Quantity 

- Item 

USE LANGUGE SUCH AS: 

- Can I help you? …… 

- I need……  

- Do you mean the…. or the...? 

STUDENT A: You work for a tool 

manufacturer. Talk to student B 

about: 

✓ Placing and order. 

✓ Tools needed. 

✓ Specifying a tool. 

STUDENT B: You are 

ordering tools. Talk to 

student A about your 

order.  
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Subtechnical glossary 

Activity 11 Cheking used words 

Adjustable wrench. – (noun) llave adjustable. A wrench similar to 

an open end wrench but having one fixed jaw and one 

adjustable jaw. 

Allen wrench. – (noun) llave Allen. An L-shaped hexagonal metal 

bar either end of which fits the socket of a screw or bolt. 

Wire cutters. – (noun) cortador de alambre. A tool that is used for 

cutting wire // always a pair of wire cutters 
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hacksaw. – (noun) sierra. A fine-tooth saw with a blade under 

tension in a frame that is used for cutting hard materials (such as 

metal) 

Hammer. – (noun) martillo. A hand tool consisting of a solid head 

set crosswise on a handle and used for pounding.     

a power tool that often substitutes a metal block or a drill for the 

hammerhead 

Ball peen hammer. – (noun) martillo de bola. A hammer having a 

hemispherical peen at one end of its head.  

Ratchet wrench. – (noun) llave de trinquete. A wrench in which 

torque is applied in one direction only by means of a ratchet.     

Sawhorse. – (noun) banquito. A frame on which wood is laid for 

sawing by hand.  

Spanner. – (noun) llave inglesa. a wrench that has a hole, 

projection, or hook at one or both ends of the head for engaging 

with a corresponding device on the object that is to be turned. 

Pipe wrench. – (noun) llave de tubo. A wrench for gripping and 

turning a cylindrical object (such as a pipe) usually by use of two 

serrated jaws so designed as to grip the pipe when turning in one 

direction only. 

Socket. – (noun) enchufe. An opening or hollow that forms a 

holder for something, an electric bulb socket. 

Pincer (s). – (noun) tenazas. a. pincers plural: an instrument having 

two short handles and two grasping jaws working on a pivot and 

used for gripping things. 

b: a claw (as of a lobster) resembling a pair of pincers. 
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Ladder. – (noun) escalera. A structure for climbing up or down that 

consists essentially of two long side pieces joined at intervals by 

cross pieces on which one may step. 

             Extra activities 

Activity 12 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Check the videos in order to practice grammar. 

http://elearning.automechanicdaa.org/ 

 

C. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

D. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to types of cars, and 

verb to be in present. 

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

What are some common cars? 

What are cars for families  

and single people? 

What type  

of car is  

your favorite? 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

UNIT 3   TYPES OF CARS 

JEEP 

PICKUP TRUCK 

HATCHBACK 

MINIVAN 

SPORT CAR 

Source: pngwings.com 
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  Reading 

 
Activity 2 Read About It 

 

B. Read this section from an Eco Friendly Cars. Then, choose the 

correct answer. 

HYBRID CARS 
A hybrid car is both and electric motor and an internal 

combustion engine to power the vehicle. These cars are with 

petrol or diesel to power internal combustion 

engines and use electric batteries to 

power electric motors. 

They use less petroleum 

than conventional 

cars and therefore 

produce less 

pollution.  

 

Advantages of hybrid cars: 

✓ Some hybrid cars use internal combustion engine to 

generate electricity and recharge the battery  

✓ They are much quieter than conventional vehicles. 

✓ The internal combustion engine in hybrid cars is smaller, 

lighter and more efficient than conventional cars. 

✓ Hybrid cars are more fuel efficient than conventional cars 

✓ The battery is partially rechargeable. 

 

Disadvantages of hybrid cars: 

 Some hybrid cars are designed to have a power boost 

which means there would be no benefit to the 

environment or running cost. 
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 Hybrid cars are generally more complex than 

conventional cars; this may 

result in increased repair 

cost. 

 Hybrid cars are 

more expensive 

to purchase than 

conventional cars.  

 
Source: conserve-energy-future.com 

1. The hybrid cars are: 

a. cheaper    c. luxurious  

b. expensive    d. easy 

2. The hybrid cars use: 

a. gasoline    c. less petroleum 

b. more petroleum    d. conventional petroleum 

Activity 3 Matching 

C. Match the numbers (1-5) with the correct letters (a-e). 

1. The battery    a. petrol or diesel 

2. They are much    b. less pollution 

3. Hybrid cars are generally  c. expensive to purchase  

          than conventional cars 

4. Hybrid cars are more  d. is partially rechargeable. 

5. These cars produce    e. complex than   

             conventional cars 
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              Grammar 

 

Activity 4 Grammar check 

Source: Own elaboration 

A. Complete the sentences using - am / is / are. 

1. You _________ a mechanic automotive. 

2. ______ it your car? 

3. He _______ repairing his motorcycle. 

4. We ________ fixing the car engine. 

5. The car door ______ black and white. 

6. The bumper _______ too large. 

7. ________ they your car´s tire? 

8. I ______ studying Automotive Mechanic career.  
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Activity 5 Choosing  

B. Circle the correct choice  

1. Carlos am / is / are a good mechanic. 

2. They am / is / are my best friend. 

3. I am / is /are parking my motorcycle in my garage. 

4. They am / is / are engineers. 

5. Am / Is / Are you in the university?  

 

              Increase your vocabulary 

 

Activity 6 Vocabulary Review 

A. Match the words with the correct meaning. Try to use the 

context with images and not the dictionary. 

   

1__compact 2____minivan 3____convertible 

   

4___hatchback 5___ 4-door sedan 6___ pickup truck  
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7____station wagon 8____jeep 9____bus 

Source: gettyimages.es 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 7 Crossword 

B. Look at the pictures. Then, fill in the crossword and put the 

correct name of the car. 

 

  

DEFINITIONS: 

A. a light truck with an open body 

B. a smaller version of a van 

C. a car with a removable roof 

D. a road vehicle designed to carry many passengers 

E. a car with a long body and lots of storage space 

F. a car with a door in the back that opens upward 

G. a car with four doors and trunk space 

H. a rugged car for driving in difficult conditions 

I. a small car 

1 2 3 
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Source: depositphotos.com 
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A.              Speaking 

 

Activity 8 Discussion 

A. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 9 Comprehension 

A. Complete the list with all the type of cars seen in this unit 

and other that you know. 

 

STUDENT A: You are a salesman. 

Talk to student B about: 

✓ What type of car he / she 

wants to buy? 

✓ What type of car do you 

recommend him / her. 

✓ What you think he / she 

should take into account to 

buy a car? 

STUDENT B: You are a 

customer. Talk to student A 

about advantages and 

disadvantages to buy a 

car.  

Ask for recommendations  

Ask for new and used cars. 

USE LANGUGE SUCH AS: 

- What is your car? …… 

- I am a mechanic……  

- The car is ……  
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Subtechnical glossary 

Activity 10 Cheking used words 

Hatchback. - (noun) a car with a door across the full width at the 

back end that opens upward to provide easy access for loading. 

Compact. – (noun) a car of size class – predominantly used in 

North America.  

Bus. – (noun) a large motor vehicle designed to carry passengers 

usually along a fixed route according to a schedule.   

Sedan. – (noun) a 2- or 4-door automobile seating four or more 

persons and usually having a permanent top.  
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Convertible. – (noun) a car with a soft roof that can be folded 

down or removed.    

Hybrid cars. – (noun) a car that is powered by a conventional 

engine, an electric motor and a hybrid battery.  

Hatchback. – (noun) a car with a door across the full width at the 

back end that opens upward to provide easy access for loading. 

Truck. – (noun) a wheeled vehicle for moving heavy articles.   

Minivan. – (noun) a small car van for passengers.  

Jeep. – (noun) a small general-purpose motor vehicle with 80-inch 

wheelbase, used by the U.S. Army in World War II  

Station wagon. – (noun) an automobile that has a passenger 

compartment which extends to the back of the vehicle.  

Pickup truck. – (noun) is a light vehicle with an open – top.    

 

             Extra activities 

Activity 11 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the cars, and listing 

damage. 

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

1. What are some exterior parts of a car? 

2. For you what are the important parts of car? 

3. Can you mention   

 

 

Source: https://es.123rf.com/ 

UNIT 4   PARTS OF A CAR: EXTERIOR 

https://es.123rf.com/
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Source: pinterest.com 

 

  Reading 

 
Activity 2 Read About It 

A. Read about A Car Mechanic. Then, mark the following 

statements as true (T) or false (F). 

 

 

 

 

 

 

 

 

A CAR MECHANIC 
An Auto mechanic automotive technician in 

most of North American, car mechanic in British 

English and motor mechanic in Australian 

English is a mechanic with a variety of 

automobile makes or either in a specific area or 

in a specific make of mobile. They are repairing 

cars, most of the time they are diagnosing the 

problem accurately and quickly. 
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Source: docsity.com 

1. A car mechanic has the same name in everywhere. T      F 

2. He always performs the same task     T      F 

3. One of his/her task is to diagnose the problem   T     F 

4. Basic vehicle maintenance is done by other professionals   T     F 

5. Car mechanics have to inform the client of the price  

of the repair.         T     F 

They are also pricing for their customers before commencing work or 

after partial disassembly for inspection. Their job may involve the 

repair of a specific part or the replacement of one or more parts as 

assemblies. 

Basic vehicle maintenance is a fundamental part of mechanic´s work in 

modern industrialized countries while in others they are only consulted 

when a vehicle is already showing signs of mal functions. Preventative 

maintenance is also a fundamental part of mechanic´s job, but this is 

not possible in the case of vehicles that are not regularly maintained by 

a mechanic. One misunderstood aspect of preventative maintenance is 

scheduled replacement of various parts, which occurs before failure to 

avoid far more expensive damage. Because this means that parts are 

replaced before any problems is observed, many vehicles owners will 

not understand why the expense is necessary.  

With the rapid advancement in technology, the mechanic´s job has 

evolved from purely mechanical, to include electronic technology. 

Because vehicles today possess complex computer and electronic 

system, mechanics need to have a broader base of knowledge than in 

the past. 

Due to the increasingly labyrinthine  

nature of the technology that is now  

incorporated into automobiles, most  

automobile dealerships and independent  

workshops now provide sophisticated  

diagnostic computers to each technician, 

 without which they would be unable to  

diagnose or repair a vehicle.   
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              Grammar 

 

Activity 3 Grammar check 

Source: Own elaboration 

Some examples: 

- I am working as a mechanic every afternoon. 

- The engine is not functioning well. 

- They are buying a new outside mirror. 

- Are you changing the radiator support? 
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Source: Own elaboration 

C. Complete the sentences with the verb in brackets, use the 

appropriate form of the verb in –ing  

9. You are _________ a mechanic automotive. (look) 

10. Are you ________ the bus? (park) 

11. He’s _________ his motorcycle. (repair) 

12. We are ________ the car pedals. (fix) 

13. The car is ___________ a new bumper. (need) 

14. Are you ___________ a new engine? (buy) 

15. _______ they ________ your car´s tire? (be / use) 

16. I’m ___________Automotive Mechanic career. (study) 



 
49 

Activity 4 Choosing  

D. Circle the correct choice  

6. Carlos am / is / are a good mechanic. 

7. They am / is / are my best friend. 

8. I am / is /are parking my motorcycle in my garage. 

9. They am / is / are engineers. 

10. Am / Is / Are you in the university?  

 

              Increase your vocabulary 

 

Activity 5 Vocabulary Review 

B. Complete the sentences with one of the following words. 

 

bonnet headlight tire 

Fog-lamp windscreen wiper 

boot Number plate  steering wheel 

bumper 

 

1. As it is raining a lot we had to turn on the _______________. 

2. We arrived late because we had a flat _____________. 

3. Put your luggage inside the _______________. 

4. I think you should switch on the _____________ because we 

can´t see the road. It is too foggy. 
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5. When the car mechanic arrived. He had to open the 

_____________ to find out why the car engine wasn´t 

functioning.  

6. The police officer introduced the _______________ of the 

car in the computer to find out who is the owner. 

7. When I saw the other car coming in my direction. I turned 

the ___________ to the right to avoid the crash. 

Activity 6 Vocabulary Review 

C. Match the numbers with the words on the down 

Source: sankogosei.co.jp 
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_____ door handle ______ roof ______ bumper 

______ fog light ______ headlight ______ door 

______ radiator ______ tire / tyre ______ battery 

______ trade mark ______ engine ______ windshield 

______ bonnet ______ license plate ______ radiator grill 

______ fender ______ boot ______ hub cap  

______ seat belt ______ mirror ______ seat 

 
 

A.              Speaking 

 

Activity 7 Discussion 

A. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

USE LANGUGE SUCH AS: 

- Is your car? …… 

- I am a mechanic……  

- The car is ……  



 
52 

 

 

 

 

 

 

 

             Writing 

Activity 8 Comprehension 

D. Complete the image with the corresponding parts learned 

in this unit. 

Source: es.liveworksheets.com 

STUDENT A: You are a new 

mechanic. Talk to student B about: 

✓ What you think caused the 

engine to fail 

✓ What parts you checked. 

✓ Why you think one is the 

cause. 

STUDENT B: You are 

an experienced 

mechanic. Talk to 

student A about 

why each part is not 

the problem and 

which one is.  
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Subtechnical glossary 

Activity 9 Cheking used words 

Connecting rod. - (noun) biela. It is a piece that connects the 

piston to the crankshaft. 

Crankcase. - (noun) caja del cigüeñal. It is the bottom part of the 

engine surrounding the crankshaft. 

Crankshaft. - (noun) cigüeñal. It is the main shaft in the engine that 

is moved by the connecting rods. 

Cylinder. - (noun) cilindro. It is a round hole in the cylinder block 

that contains a piston. 

Engine block. - (noun) bloque de motor. It is the main part of the 

engine to which other parts are attached. 

Head. - (noun) cabezal. It is the part attached to the top of the 

engine that covers the tops of the cylinders, holds the spark plugs, 

and often contains valves. 

Piston. - (noun) piston. It is a cylindrical plug that moves up and 

down in the cylinder during combustion. 

Piston ring. - (noun) anillo de piston. It is a metal ring that fills the 

space between a piston and the cylinder wall. 

Spark plug. - (noun) bujía. It is a device that uses electricity to 

create a spark to ignite the fuel. 

Sump. - (noun) sumidero. It sump is a reservoir that stores oil in the 

engine. 
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Valve. - (noun) válvula. It is a device that control the flow of fluid 

by opening and closing. 

 

             Extra activities 

Activity 10 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the cars, and asking 

for more detail.  

 

              Warm Up 

 

Activity 1 Getting started 

Work with a partner. Look at the picture and answer the questions. 

What parts are included inside cars for comfort or entertainment? 

What parts are included inside cars for safety?  

UNIT 5   PARTS OF A CAR: INTERIOR 
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  Reading 

 
Activity 2 Read About It 

B. Read about model RCB – interior. Then, mark the following 

statements as true (T) or false (F). 

••• MODEL RCB – INTERIOR  ••• 

The new RCB is a must have! 
Let's look at its interior features. 
The car has front bucket seats 
and a rear bench seat covered in 
soft Italian leather. The RCB also 
has a custom-shaped steering 
wheel. It helps the driver's hands 
to relax while driving. The door 
panels on the RCB offer several 
controls. 
Each panel has an easy-ta-use 
door handle, window switch, 
and door lock. 
There are also convenient knobs 
on the console to adjust the radio, 
heat, and air conditioning. These 
controls are available on the 
steering wheel in certain models. 
The seat belts and rearview 
mirror adjust electronically. Finally,  
the car's shifter only requires a 
touch of the fingers. This car was 
definitely designed with ease and 
comfort in mind! 

Source: dearholt, J. 2012 

1. ______ The RCB can only seat two people. 

2. ______ The rear viewer mirror can be moved electronically. 

3. ______ Some RCB models have radio controls on the steering  

    wheel. 
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              Grammar 

 

Activity 3 Grammar check 

 

Source: Own Elaboration 

Source: Own elaboration 
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A. Circle the correct answer 

1. The motorcycle is washed/ is washes by us.  

2. The car is fix / is fixed by the mechanic. 

3. She buys / is buyed a new headrest for her car. 

4. The accelerator is broken / are broken by children. 

5. A new glove compartment is bought / is buy. 

Activity 4 Rewrite 

B. Rewrite the sentences in passive voice 

1. They build great cars in Japan. 

________________________________________________. 

2. The mechanic solves the problem. 

________________________________________________. 

3. Carolina locks her car. 

________________________________________________. 

4. My friend changes my car’s brakes. 

________________________________________________. 

5. Those thieves steal a car. 

________________________________________________. 

6. I renovated the model of my 2000’s model. 

_______________________________________________________. 

7. They buy four tires for their sport car.  

________________________________________________________. 

 

              Increase your vocabulary 

 

Activity 5 Vocabulary Review 
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1. Air vent 

2. Tyre 

3. Seatbelt 

4. Speedometer 

5. Gear lever 

6. Aerial 

7. Wheel 

8. Windscreen 

9. Steering Wheel 

10 . Number plate 

11 . Driver’s sit 

12 . Boot 

13 . Wing mirror 

14 . Headlight 

15 . Mirror 

16 . Engine 

17 . Bumper 

18 . Ignition 

19 . Brake 

20 . Windscreen wiper 
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Activity 6 Vocabulary Review 

A.  With the color dice, play the roulette game. Once 

the color was chosen, translate the words.  

ENGINE →  ______________  DOOR PANELS → _____________ 

CLUTCH → ______________  CONSOLE → ____________   

 

A
C

C
E
LE

R
A

TO
R

 

ROULETTE  

GAME 

Motor 

Source: own elaboration 
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ACCELERATOR → ___________ HANDBRAKE → _________________ 

DASHBOARD → _____________ GEAR LEVER → _________________ 

HORN → ____________________ AIR VENT → ____________________ 

WINDOW SWITCH → _________ KNOBS → ______________________ 

BENCH SEAT → ______________ BUCKET SEATS → _______________ 

SPARE WHEEL → _____________ ARMREST → ____________________ 

GLOVE COMPORTMENT → _______________________________. 

 

D.              Speaking 

 

Activity 7 Discussion 

A. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 8 Comprehension 

USE LANGUGE SUCH AS: 

- Nothing is wrong with the …… 

- How is it repaired……  

- It is fixed ……  

STUDENT A: You are a new 

mechanic. Talk to student B about: 

✓ What you think caused the 

engine to fail 

✓ What parts you checked. 

✓ Why you think one is the 

cause. 

STUDENT B: You are 

an experienced 

mechanic. Talk to 

student A about 

why each part is not 

the problem and 

which one is.  
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D. Complete the image with the corresponding parts learned 

in this unit. 

 

 

 

 

 

 

  

Subtechnical glossary 

Activity 9 Cheking used words 

CLUTCH AIRBAG SEAT SAT NAV 

HORN / 

HOOTER 

ACCELERATOR 

/ GAS PEDAL 

VENTILATION 

/ AC 

REVOLUTION 

COUNTER 

SPEEDOMETER 
GLOVE 

COMPARTMENT 
REARVIEW 

MIRROR 
DASHBOARD 

STEERING 

WHEEL 
BRAKE HANDLE GEARSTICK 
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Steering wheel. – (noun) volante. A hand wheel by means of 

which one steers. 

Dashboard. – (noun) tablero. A panel extending across the interior 

of a vehicle (such as an automobile) below the windshield and 

usually containing instruments and controls. 

Rearview mirror. – (noun) espejo retrovisor. A mirror (as in an 

automobile) that gives a view of the area behind a vehicle.  

Horn. – (noun) bocina. A usually electrical device that makes a 

noise in different cars. 

Clutch. – (noun) embrague. A coupling used to connect and 

disconnect a driving and a driven part (such as an engine and a 

transmission) of a mechanism. 

Brake. – (noun) freno. A device for arresting or preventing the 

motion of a mechanism usually by means of friction. 

Accelerator. – (noun) acelerador. a device (such as a gas pedal) 

for increasing the speed of a motor vehicle engine. 

Glove compartment. – (noun) guantera. A small storage cabinet 

in the dashboard of an automobile. 

Gear lever. – (noun) palanca de cambios. a metal rod that you 

use to change gear in a car or other vehicle 

Handbrake. – (noun) freno de mano. An emergency brake 

operated by a hand lever. 

Headrest. – (noun) reposa-cabezas. A support for the head in the 

seat of car. 

Armrest. – (noun) reposa-brazos. A support for the arm in the seat 

of car. 

Seat belt. – (noun) cinturón de seguridad. An arrangement of 

straps designed to hold a person steady in a seat (as in an airplane 

or automobile). 
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Seat. – (noun) asiento. A chair, stool, or bench intended to be sat 

in or on the particular part of something on which one rests in 

sitting the seat of a chair 

Air vent. – (noun) salida de aire. An opening that allows air to pass 

out of or into a confined space of a car. 

Spare wheel. – (noun) rueda de repuesto. An extra wheel kept in 

a car, to be used if another wheel is damaged 

Engine. – (noun) motor. A machine for converting any of various 

forms of energy into mechanical force and motion. 

Car jack. – (noun) gata. A tool that allows someone to lift a car 

off the ground in order to make repairs or change a tire. 

Toolbox. – (noun) caja de herramientas. A chest for tools. 

 

             Extra activities 

Activity 10 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Check the videos in order to practice grammar. 

http://elearning.automechanicdaa.org/ 

 

C. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

D. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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UNIT 6  INTERNAL COMBUSTION ENGINE  
 

Unit 

goals: 

In this unit you are going to learn vocabulary related to the internal 

combustion engine, and grammar SIMPLE PAST.  

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

 

Source: engineeriablog.wordpress.com 
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What is internal combustion engine?  

Where are pistons located in a car´s engine? 

What are the main parts of a car's engine? 

  Reading 

 
Activity 2 Read About It 

A. Read the encyclopedia entry. Then, mark the following 

statements as true (T) or false (F).  
 

Internal Combustion Engine   

An internal combustion engine 

operates in a cycle that 

compresses and ignites fuel 

and air to generate energy. 

The starting point is the 

cylinder. The cylinder runs 

through the head and down 

and the cylinder wall. This 

ensures that the fuel mixture 

cannot escape. It also keeps 

oil from the sump from 

entering the combustion 

chamber. Next, a spark plug 
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into the engine block. A piston 

within the cylinder moves up 

and down. At the start of the 

cycle, it pulls a mixture of fuel 

and air through valves and into 

the cylinder. It then moves 

upward compressing the fuel 

mixture. A piston ring forms a 

tight seal between the piston 

 

fires  and ignites  the fuel 

mixture. The resulting explosion 

pushes the piston downward. 

This in turn moves a 

connecting rod attached to 

the piston. The connecting rod 

transfers  the mechanical 

energy from the piston to a 

crankshaft contained within a 

crankcase. 
 

1. Air enters the cylinder through the valves   T F 

2. Fuel is compressed by the piston.    T F 

3. The crankshaft connects to the sparkplug.  T F 

              Grammar 

 

Activity 3 Grammar check 
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Source: Own elaboration 

Activity 4 Identifying  

 

A. Identify the simple present tense in the reading “Internal 

combustion Engine”, then copy them. 
 

1. “An internal combustion engine operates in a cycle…” 

2. The cylinder runs through the head and down into the 

engine block. 

3. A piston within the…………  

4. ………………………………………………………………………… 
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5. ………………………………………………………………………… 

6. ………………………………………………………………………… 

7. ………………………………………………………………………….. 

8. ………………………………………………………………………….. 

 
Activity 5 Matching  

B. Match the questions with the correct short answer. 

1. Do you drive your car every day?  No, he doesn´t  

2. Do they work as mechanics?   No, I don´t 

3. Does she have a new motorcycle?  Yes, it does 

4. Does he change the motor?   No, they don´t 

5. Do we go to the new theater?    No, she doesn´t  

6. Do I study Automotive Mechanic?  Yes, you do 

7. Does the bicycle have new tires?  Yes, we do 

8. Does Jose play soccer with his partners?  Yes, he does 

 

              Increase your vocabulary 

 

Activity 6 Vocabulary Review 

E. Fill in the blanks with the correct words from the words bank. 

 

piston cylinder sump 

socket crankshaft valve 

 

1. A __________ controls the flow of air into an engine. 

2. The __________ holds the engine's supply of oil. 

3. The spark plug fires in the __________. 
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4. The __________ moves up and down in a cycle. 

5. The connecting rod powers the __________. 

Activity 7 Crossword 

F. Find the internal combustion engine words, then cross out the 

found words. 

 

1. SPARK PLUG  5.  CYLINDER 

2. ENGINE   6.  PISTON RING 

3. PISTON   7.  CRANKSHAFT 

4. VALVES   8.  SUMP 
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G. Match the words with the correct meaning. Try to use the 

context with images and not the dictionary. 

 
  

1__engine block 2____connecting rod 3____crankcase 

 
 
 

 
 

 

 

DEFINITIONS: 

A. body of engine 

B. holds large shaft in engine 

C. creates tight seal 

D. top part of engine 

E. transfers power from piston 

F. causes explosition 

4___piston ring 

 

5___ spark plug 

 

7___ head 

Source: Dearholt, J. 2012 
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H.              Speaking 

 

Activity 8 Discussion 

A. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 9 Comprehension 

E. Complete the image with the corresponding parts learned 

in this unit. 

 

USE LANGUGE SUCH AS: 

- Nothing is wrong with the …… 

- I need……  

- It has to be the ……  

STUDENT A: You are a new 

mechanic. Talk to student B about: 

✓ What you think caused the 

engine to fail 

✓ What parts you checked. 

✓ Why you think one is the 

cause. 

STUDENT B: You are 

an experienced 

mechanic. Talk to 

student A about 

why each part is not 

the problem and 

which one is.  
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Source: x-engineer.org 

  

Subtechnical glossary 

Activity 10 Cheking used words 

Connecting rod. - (noun) biela. It is a piece that connects the 

piston to the crankshaft. 

Crankcase. - (noun) caja del cigüeñal. It is the bottom part of the 

engine surrounding the crankshaft. 

Crankshaft. - (noun) cigüeñal. It is the main shaft in the engine that 

is moved by the connecting rods. 

Cylinder. - (noun) cilindro. It is a round hole in the cylinder block 

that contains a piston. 
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Engine block. - (noun) bloque de motor. It is the main part of the 

engine to which other parts are attached. 

Head. - (noun) cabezal. It is the part attached to the top of the 

engine that covers the tops of the cylinders, holds the spark plugs, 

and often contains valves. 

Piston. - (noun) pistón. It is a cylindrical plug that moves up and 

down in the cylinder during combustion. 

Piston ring. - (noun) anillo de pistón. It is a metal ring that fills the 

space between a piston and the cylinder wall. 

Spark plug. - (noun) bujía. It is a device that uses electricity to 

create a spark to ignite the fuel. 

Sump. - (noun) sumidero. It sump is a reservoir that stores oil in the 

engine. 

Valve. - (noun) válvula. It is a device that control the flow of fluid 

by opening and closing. 

 

             Extra activities 

Activity 11 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the engine, and 

predicting a cause. 

 

              Warm Up 

 

Activity 1 Getting started 

Work with a partner. Look at the picture and answer the questions. 

What are some small gasoline-powered machines? 

How do small gasoline-powered machines? 

Source: zizmall.com/ 

UNIT 7   TWO-STROKE ENGINE 
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  Reading 

 
Activity 2 Read About It 

D. Read the Two-Stroke Engine information. Then, choose the 

correct answer. 

TWO STROKE ENGINE 
As the name implies, the two stroke engine only requires two 

piston movements (one cycle) in order to generate power. The 

engine is able to produce power after one cycle because the 

exhaust and intake of the gas occurs simultaneously. There is a 

valve for the intake stroke that opens and closes due to 

changing pressures. In addition, due to its frequent contact with 

moving components, the fuel is mixed with oil to add lubrication, 

allowing smoother strokes.  

Overall, a two-stroke engine contains two processes: 

1. Compression stroke: 

the inlet port opens, 

the air-fuel mixture 

enters the chamber 

and the piston moves 

upwards compressing 

this mixture. A spark 

plug ignites the 

compressed fuel and 

begins the power 

stroke.  

 

2. Power stroke: the 

heated gas exerts 

high pressure on the 

piston, the piston 

moves downward 

(expansion), waste 

heat is exhausted.  
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The thermal efficiency of these gasoline engines will vary 

depending on the model and design of the vehicle. However, in 

general, gasoline engines convert 20% of the fuel (chemical) 

energy to mechanical energy – in which only 15% will be used to 

move the wheels (the rest is lost to friction and other mechanical 

elements). 

Compared to four stroke engines, two strokes are lighter, more 

efficient, have the ability to use lower – grade fuel, and more 

cost—efficient. Therefore, the lighter engines result in a higher 

power-to-weight ratio (more power for less weight). However, 

they lack the maneuverability possible in four stroke engines and 

require more lubrication. This makes two stroke engines ideal for 

ships (need to carry a lot of cargo) motorcycles, and lawn 

mowers – whereas a four stroke would be ideal for automobiles 

like cars and trucks.  

Source: energyeducation.ca/Two_stroke_engine 

Activity 3 Read About It 

B. Read the conversation.  

Mechanic 2: I just did. My guess is 

that he pretty much ruined the engine. 

Mechanic 1: Really? How did you 

figure that out? 

Mechanic 2: It look likes the pistons 

are damaged. 

Mechanic 1: beyond repair. 

Mechanic 2: I think so. But I’ll have 

to test them to be sure.  

Mechanic 1: What do you think 

caused that to happen? Do you think 

he was overusing it?   
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Mechanic 2: My guess is that he 

didn’t add enough oil to the fuel. 

Mechanic 1: That’s a common 

problem. I wouldn’t be surprised if 

that´s it. 

Mechanic 2: Yeah! A lot of people 

forget to use the right fuel to oil ratio 

Source: Dearholt, J. 2012 

 

C. With a partner read the conversation above again and 

practice changing roles. 

 

              Grammar 

 

Activity 4 Grammar check 

 

WAS – WERE  

TO BE - PAST TENSE 
AFFIRMATIVE FORM NEGATIVE FORM 

I 

You 

He 

She 

It 

They 

You 

We 

was 

were 

was 

was 

was 

were 

were 

were 

I 

You 

He 

She 

It 

They 

You 

We 

wasn’t 

weren’t 

wasn’t 

wasn’t 

wasn’t 

weren’t 

weren’t 

weren’t 

late 

hungry 

small 

big 

fat 

noisy 

sad 

quiet 

INTERROGATIVE FORM SHORT ANSWER 
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Was 

Were 

Was 

Was 

Was 

Were 

Were 

Were 

I late? 

you hungry? 

he small? 

she fat? 

it big? 

they sad? 

we quiet? 

you noisy? 

Yes, I was 

Yes, you were 

Yes, he was 

Yes, she was 

Yes, it was 

Yes, they were 

Yes, we were 

Yes, you did 

No, I wasn’t 

No, you weren’t 

No, he wasn’t 

No, she wasn’t 

No, it wasn’t 

No,they weren’t 

No, we weren’t 

No, you weren’t 

Source: Own elaboration 

A. Circle the correct option 

1. No, it    was / wasn’t   a big car. It    was / wasn’t    a quite 

small. 

2. There   was / were   a lot of interesting automotive 

mechanic’s books.  

3. Sandy   was / were   very smart. Now, he is an excellent 

businessman.  

4. The tools are dirty. But, they   were / weren’t   cleaning the 

tools this morning.  

5. The engine   was / weren’t   broken for two months. Now, it 

finally works. 

Activity 5 Positive – negative 

D. Work with your partner, ask and answer WAS / WASN´T  -  

WERE / WEREN’T .  

1. Was she a mechanic?   ______________________ 

2. Were we buying a car?   ______________________ 
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3. Was it a new wreck?    ______________________ 

4. Was I furious with you?   ______________________  

5. Were they mad with the engineer? ______________________ 

              Increase your vocabulary 

 

Activity 6 Vocabulary Review 

A. Write a word that is similar in meaning to the underlined part. 

1. The chainsaw has an engine that completes a cycle in two 

movements.  

__ __ __  -  __ t __ __ __ __     __ __ g __ __ e 

2.  When a piston goes up it causes the air, oil, and fuel mixture 

to get smaller in volume. 

___ p ___ e ___ 

3.  Use the correct proportion of fuel and oil in the lawn 

mower engine. 

___ 1 - ___ ___ -  ___ 1 ___ a ___ ___ 

4.  The hole is where a combination of air, fuel, and oil enters 

the engine.  

___ n ___ ___ 

5.  One set of down and up motions of the piston completely, 

rotates the crankshaft. 

____ ___  c  ___ ___ 

6.  You must add a special type of lubrication to your 

chainsaw’s fuel. 

___ ___ 0 - __ r ____ I 
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             Speaking 

 

Activity 9 Discussion 

B. With a partner, act out the roles below, based on this unit. 

Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 10 Comprehension 

D. Use the conversation from activity 3 to fill out the repair ticket. 

USE LANGUGE SUCH AS: 

- I was …… 

- You were expert on engine……  

- Do you mean the…. or the...? 

STUDENT A: You are a mechanic 

working on a two-stroke engine. 

Talk to student B about: 

✓ The engine’s problem. 

✓ The cause of the problem. 

✓ The solution to the problem. 

STUDENT B: You were a 

mechanic. Ask student A 

about the problems with 

the engine.    
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Subtechnical glossary 

Activity 11 Cheking used words 

Compress. - (verb) comprimir. it is to make the volume of 

something smaller. 

Cycle. - (noun) ciclo. It is the motion of the piston from one position 

to the other and back to the initial position. 

Exhaust. - (noun) escape. is the gas that is given off when fuel is 

burned. 

Fuel. - (noun) combustible. is the liquid substance that an engine 

burns to create mechanical energy. 

fuel-to-oil ratio. - (phrase) relación combustible - aceite.  is 

proportion of oil to fuel used in a two-stroke engine. 

inlet valve. - (phrase) válvula de entrada.  is where air, fuel, and 

oil enter the combustion chamber. 

To mix up. - (verb) mix. is to combine two or more things. 

Revolution. - (noun) revolución. is one complete turn of the 

crankshaft. 

Two-stroke engine. - (phrase) motor de dos tiempos. is a type of 

internal combustion engine that completes its cycle when the 

crankshaft makes one revolution. 

Two-stroke oil. - (phrase) aceite de dos tiempos. is a special oil 

added to the fuel of a two-stroke engine to lubricate it. 

 

             Extra activities 

Activity 12 Further Homework 

A. Complete the reading activities on the platform. 
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http://elearning.automechanicdaa.org/ 

 

B. Check the videos in order to practice grammar. 

http://elearning.automechanicdaa.org/ 

 

C. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

D. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the cars, and 

explaining a problem.  

 

              Warm Up 

 

Activity 1 Getting started 

Work with a partner. Look at the picture and answer the questions. 

What is four – stroke engine?  

Do you know the four stage of four – stroke engine? 

Source: shutterstock.com 

 

UNIT 8   FOUR-STROKE ENGINE 
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  Reading 

 
Activity 2 Read About It 

 

Read the four – stroke engine. Then, mark the following 

statements as true (T) or false (F). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FOUR-STROKE ENGINE 
A four-stroke engine is a common engine that cycles through four 

stages. The process works by heating a mixture of fuel and air in a 

cylinder. 

In the first stage, or intake stroke, fuel and air enter the cylinder 

through the intake valve. The piston inside the cylinder moves down 

to make room for the mixture. 

Then the valve is closed and the piston moves up again. This is the 

next stage, or compression stroke. The upward-moving piston 

compresses the fuel and air. The head gasket and valves on the 

cylinder head contain the combustion pressure during this stage. 

The cycle then enters the power stroke. In this stage, heat or a spark 

ignites the mixture. The result is a massive force that pushes the 

piston down again. This force is what powers the engine. 

When the fuel is spent, the exhaust valve opens to release the 

remaining gases. This is called the exhaust stroke. 
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1. A four-stroke engine is a common engine that   T F 

cycles through three stages. 

2. The valve is closed and the piston moves up again. T F 

3. The first stage is also called intake stroke   T F 

4. The head gasket and valves on the cylinder head 

contain the combustion pressure during this stage. T F 

5. Exhaust valve is called exhaust stroke.   T F 

 

              Grammar 

 

Activity 3 Grammar check 

 

PAST SIMPLE 
AFFIRMATIVE FORM NEGATIVE FORM 

I 

You 

He 

She 

It 

They 

You 

We 

worked 

worked 

worked 

worked 

worked 

worked 

worked 

worked 

I 

You 

He 

She 

It 

They 

You 

We 

didn’t 

didn’t 

didn’t 

didn’t 

didn’t 

didn’t 

didn’t 

didn’t 

work 

work 

work 

work 

work 

work 

work 

work 

INTERROGATIVE FORM SHORT ANSWER 

Did 

Did 

Did 

I sleep…? 

you sleep…? 

he sleep…? 

Yes, I did 

Yes, you did 

Yes, he did 

No, I didn’t 

No, you didn’t 

No, he didn’t 
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Did 

Did 

Did 

Did 

Did 

she sleep…? 

it sleep…? 

they sleep…? 

we sleep…? 

you sleep…? 

Yes, she did 

Yes, it did 

Yes, they did 

Yes, we did 

Yes, you did 

No, she didn’t 

No, it didn’t 

No,they didn’t 

No, we didn’t 

No, you didn’t 

Source: Own elaboration 

Write the correct form of the verbs in the simple past. 

1. I ________ to you last night. (to light) 

2. We ______________ a new model of automobile yesterday. 

(to see) 

3. He _____________ a letter to president of Suzuki last month.  

(to write) 

4. My father ____________ as a mechanic when he was young. 

(to work) 

5. My sister ____________ Automotive Mechanic at UMSA. (to 

study) 

6. The thieves ____________ the car of the garage last night. (to 

steal) 

Activity 4 Crossword 

Write the Past Simple form of the following verbs and find out what 

the solution is. 

1. OPEN 

2. SEE 

3. SELL 

4. WANT 

5. VISIT 

6. DO 

7. COME 

8. SLEEP 

9. PLAY 

10. GO 

11. TELL 

12. CLEAN 

13. FIND 

14. WASH 

15. GIVE 
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              Increase your vocabulary 

 

Activity 5 Vocabulary Review 

Following the reading, fill in the blanks with the correct words 

from the word bank. 

 

compression exhaust  Ignites 

intake cylinder Releases 

 

The four-stroke engine works by heating fuel and air in a 

1. _____________ During the first stroke, the 2.______________ 

valve lets fuel and air into the cylinder. Then the valve 

closes during the 3. ______________ stroke. A piston moves 

up to condense the air and fuel. Then the mixture                   
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4. __________ during the power stroke. The final stroke           

5 ______________ gas. This is the 6 ______________ stroke. 

Activity 6 Crossword 

ENGINE - CROSSWORD  

 

Across 

2. Ignites fuel mixture  

5. This holds valves and pistons  

6.  What type of engine works 

on an Otto cycle 

8. This has a high compression 

ratio  

9. Rocket engines are powered 

by _____ 

11. Pushes exhaust gasses out of 

the cylinder 

Down 

1. Injects fuel into cylinder 

3. Crank _____ 

4. This holds all the components 

of the engine 

7. Allows fuel and air mixture into 

cylinders 

10. Compresses fuel mixture 
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A.              Speaking 

 

Activity 7 Discussion 

A. With a partner, act out the roles below. Then, switch roles.  

 

Mechanic: Well, Ms. Wheaton. it looks like your car has a damaged   

head gasket.  

Customer: I don't know much about cars. What does that mean?  

Mechanic: The engine has to be sealed during compression to  

contain pressure. 

Customer: Okay. So what does the gasket have to do with it?  

Mechanic: The gasket seals the engine so that no air can escape.     

That keeps the pressure steady inside.  

Customer: So you're saying that air is leaking from my engine?  

Mechanic: That's right. Without the right mixture of air  

and fuel, your car doesn't have enough power.  

Customer: Oh, I see. Is this a really serious problem?  

Mechanic: It definitely has to be fixed. But I have to  

replace the gasket.  

Customer: If that's what it takes, okay. Do you know how  

much it will be?  

Mechanic: Yeah. Just let me grab the cost estimate.  

 

 

             Writing 

Activity 8 Comprehension 

E. Write a short story about some problem that you have in the 

past with your engine. Use Simple Past form. 
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Subtechnical glossary 

Activity 9 Cheking used words 

Intake stroke. – (noun) is the stage in the four-stroke cycle in which 

a piston moves to the bottom of the cylinder and makes room for 

fuel and air to enter the cylinder. Fuel and air are forced in through 

the intake valve.  

Intake valve. – (noun) is the part of a four-stroke engine where fuel 

and air enter the cylinder before being compressed. 

Compression stroke. – (noun) it is the stage in the four-stroke cycle 

in which a piston moves to the top of the cylinder to compress the 

mixture of fuel and air. 

Head gasket. – (noun) It is a ring that seals the cylinder head to 

maintain the proper pressure inside the cylinder and prevent 

substances from leaking in or out. 
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Cylinder head. – (noun) It is the part of a four-stroke engine that 

houses the valves and often contains passages for transferring 

excess heat away from the engine. 

Pressure. – (noun) it is force that is caused by something pushing 

against something else. 

Power stroke. – (noun) it is the stage in the four-stroke cycle in 

which heat ignites the compressed mixture of fuel and air, causing 

tremendous pressure that forces the piston to the bottom of the 

cylinder. This stage is the primary source of a machine's power. 

Exhaust valve. – (noun) It is the part of a four-stroke engine where 

the spent mixture of fuel and air is released from the cylinder.   

Combustion chamber. – (noun) it is a place within an engine 

where fuel is compressed and ignited. 

Engine block. – (noun) It is the main part of the engine to which 

other parts are attached. 

Fuel. – (noun) it is the liquid substance that an engine burns to 

create mechanical energy. 

Exhaust stroke. – (noun) It is the stage in the four-stroke cycle in 

which the piston returns to the top of the cylinder to force the 

mixture of fuel and air out through the open exhaust valve. 

Four – stroke engine. – (noun) It is a type of engine commonly used 

in cars, aircraft and other machinery. It cycles through four stages, 

or strokes, called intake, compression, power and exhaust. 

Ignite. – (noun) Something is to cause it to burn or catch fire. 
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             Extra activities 

Activity 10 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to aerodynamics, and 

present perfect.  

 

              Warm Up 

 

Activity 1 Getting started 

Work with a partner. Look at the picture and answer the questions. 

Have you ever listened the term “aerodynamic? 

What’s your opinion about aerodynamics in car design? 

UNIT 9   AERODYNAMICS IN CAR DESIGN 
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  Reading 

 
Activity 2 Read About It 

C. Read about Aerodynamics in the car. Then, mark the 

following statements as true (T) or false (F). 

AERODYNAMICS IN CAR DESIGN 

Automobile designers are working on ways to build automobiles that get 

good gas mileage. One way to do this is to make cars more streamlined by 

reducing drag, or wind resistance. Scientists define drag as a force that 

retards or slows, an object that is moving through the air. All moving objects 

are subject to drag. Studies estimate that at 88 kilometers an hour, one-half 

of the car’s fuel and more than 60 percent of the car’s horsepower are 

used to overcome drag. So if car designers can reduce drag they can 

improve on the car’s gas mileage, or fuel efficiency. 

To find out more about drag, car designers use engineers who are 

specialists in aerodynamics. Aerodynamics is a science that involves the 

study of moving air and the forces that act on objects moving through the 

air.  
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The aerodynamic specialists measure air resistance in units indicating 

coefficient of drag (CD). The coefficient of drag is the ratio of the amount 

of wind resistance an object encounters to that of a flat plate of the same 

weight held vertically. As an example of CD, a 1.2- by 2.4- meter piece of 

plywood held vertically would have a CD of about 1.1. Other shapes would 

have a lower CD. A watermelon of the same weight as the plywood would 

have a lover CD. A falling parachute would have a CD of about 1.3. In 

comparison, the typical automobile would have a CD of about 0.45. 

WIND TUNNEL    

Engineers use wind tunnels to study the CD of automobiles. Wind tunnels 

are the basic tool of aerodynamic research. They are used to test design 

models, or smaller representations, of bridges, buildings, spacecraft, and 

most recently, 

automobiles. A wind 

tunnel can have a 

width of 12 to 24 

meters and be as 

long as 275 meters. 

The tunnel has a 

special section where 

a test model is placed. 

The object tested can 

be a full-size car or a 

clay model of the real 

thing. A huge fan blows air into the test 

section at about 80 kilometers an hour. During this time the aerodynamic 

specialists checks the areas of the car where there may be turbulence, or 

irregular air movement. Some specialists use powerful lights to check 

turbulence. Other engineers use smoke, small pieces of paper, or other 

visible substances in the same way. 

The wind tunnel studies have located several trouble spots where drag 

occurs around the car. One of the major problems is the underside of the 

car, where there are many exposed parts. This area accounts for about 20 

percent of the drag. The rear section of the car also presents a problem. 

All the air that rushes from the front of the car collects in the back and 

creates a vacuum, which pulls the car backwards. Another trouble spot is 

the area around the window frames. Even license plates, windshield, and 

side mirrors are areas of drag. 
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DESIGN IMPROVEMENTS 

The wind tunnel studies have helped make many aerodynamic 

improvements in automobiles. Today many cars have hoods that slope to 

act as wedges against the wind. Windshields are also better designed to 

cut down on wind resistance. Special dams are 

installed under the front 

section of the car to reduce 

the flow, or movement, of air 

under the car. Other 

improvements include 

retractable head lamps 

and smaller radiator grilles. 

Some designers have 

stopped using radiator 

grilles altogether. Others 

want to eliminate mud flaps, rain 

gutters, an even side trim to reduce air 

turbulence.  

Aerodynamics will play a major role in the design of future automobiles 

because of the importance of improving gas mileage. And that means the 

consumer might see the automobile change drastically in size and shape 

from what it looks like today. 

Source: Hurtado, G. 2009 

1. All moving objects are subject to drag   T F 

2. Engineers don’t use wind tunnels to study  

the CD of automobiles      T F 

3. The tunnel has a special section where a  

test model is placed        T F 

4. Today many cars have hoods that slope  

to act as wedges against the wind    T F 

5. Aerodynamics will play a major role in the  

design of future automobiles     T F 
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              Grammar 

 

Activity 3 Grammar check 

Source: Own elaboration 
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Activity 4 Short Answers 

B. Complete the sentences with the present perfect. 

1. A: Have you _______ that new van? (see) 

B: Yes, _________. 

2. A: Has he _________ Bolivia? (visit)  

B: No, ________. 

3. A: Have you and Robert ________ a convertible? (buy) 

B: Yes, ________. 

4. A: Has she _________ the motorcycle career. (win) 

B: No, _________. 

Activity 5 Fill in the blanks 

C. Use the present perfect or the simple past tense to complete 

the conversation. 

1. A: Has the new garage opened? 

B: No, it __________. Maybe tomorrow. 

2. A: Have you met the new professor? 

B: No. The class ________. 

3. A: ________ you _________ the new Toyota car model? (see) 

B: Yes, ____________.   

4. A: Hi Sam. I _______ _______ (not/ see) you for two weeks. 

Where _______ you ________? (be) 

B: Oh! I ________ ________ to Portugal. (be) 

 

 

 



 
102 

              Increase your vocabulary 

 

Activity 6 Crossword 

I. Find the aerodynamics terms in the crossword, then cross out 

the found words. 

Q V R G T W Z M L E L Z W Y S H W Q D P L A M Q 

P U B C M X S W O T T V U L I S I J H N O Q O G 

R A I R D E N S I T Y B S S E C R O F A P O T A 

W I N D T U N N E L S N H V D H E Z W O E K I R 

G A V R H C I E T Y A I O M U A L W S S P B O D 

W Q W O S Z E V N T C A V O K J P R P C D W N L 

O I M Q U N D E C S E S H K X M E B W S Y S O D 

L E T V C H Y H E X B J Y J G M T P T J T H F M 

F Z F F N Y T O B T O N M D K O B R U C M V A N 

R Y L H X U B A G R A V I T Y J E H T V B Q I J 

I G X D Z Y T N Z P O H Y A E A Q B S I T F R R 

A I V T X B D G C M I D P O M C H Z F H O I P O 

D G F D F O A L G H V M A L X A N Z O C R S L F 

A T N E S I H E E F M F I C X B F A E W I P O T 

Z E N E E N L O X G R N I H I U K Z T V O T L U 

Q Y N B J E T F Z W E C I N O S B U S S H D B L 

T U C E W V M A J D A O P I B Y H Q T C I J D G 

S G X W W W C T H O X G R I K T K L I R I S B I 

U L D G W E V T E K K A K Y D L J G W U D I E A 

R C R P Y I B A P C X J B N X Z L B D D J L Y R 

H M P Q P G J C I Y A C W D A B W K E B G W S O 

T D Q G J H V K Y R K O B A I R P R E S S U R E 

Q O Q N K T O X L C I N O S R E P U S B D D I Q 

C F Y E Q X Y N N D T D E L Q T J Z D M J X F B 

 

1. Supersonic 6. Motion of air  11. Gravity 

2. Subsonic  7. Air flow   12. Angle of attack 

3. Air density  8. Weight   13. Air pressure 

4. Wind tunnels  9. Resistance  14. Forces 

5. Thrust  10. Lift   15. Drag  
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             Speaking 

 

Activity 7 Discussion 

A. With a partner, act out the roles below, based on trips 

you’ve had. Then switch roles.  

 

 

 

 

 

 

 

 

 

 

 

 

 

             Writing 

Activity 8 Comprehension 

A. The reading in this chapter contains twenty-seven different 

two-word compounds and one three-word compound. The first 

three are given. Complete the list. 

1. Gas mileage 10. Wind resistance   19. Car designer 

2. _____________ 11. _______________  20. ______________ 

3. _____________ 12. _______________  21. ______________ 

4. _____________ 13. _______________  22. ______________ 

5. _____________ 14. _______________  23. ______________ 

USE LANGUGE SUCH AS: 

- Have you been in EEUU? …… 

- I’ve met with some businessman……  

- What model of …….. 

STUDENT A: You work for a business 

specialized in implementation of 

aerodynamics in cars. Talk to 

student B about: 

✓ Angular oscillation. 

✓ Aerodinamyc implement. 

✓ Complete vehicle body. 

STUDENT B: You are a friend 

and you want to help 

ordering a new model of 

car. Talk to student A about 

your looking. 
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6. ______________ 15. _______________  24. ______________ 

7. ______________ 16. _______________  25. ______________ 

8. ______________ 17. _______________  26. ______________ 

9. ______________ 18. _______________  27. ______________ 

 

  

Subtechnical glossary 
 

Activity 9 Cheking used words 

Drag: resistance    Rear: back    

Drastically: extremely   Plywood: thin wood    

Clay: formable substance  Tool: implement  

Located: found    Trouble: problem    

Spots: places     Consumer: buyer   

Collects: comes together   Wedges: protectors  

Dams: collectors    Slope: are placed diagonally 

Altogether: entirely    Gutters: directors    

Mud flaps: mud protectors  Eliminate: stop using  

Trim: decoration    Efficiency: effective use 

Horsepower. – (noun) caballo de fuerza. A measure of the car’s 

force.  

Full-size. – (adjective) tamaño complete. Standard-size; normally 

big. Full-size cars use more gas than smaller cars.  

Streamlined. – (adjective) simplificado. Designed for speed and 

easy movement. The new trucks are all streamlined and much 

faster than the older ones.  
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Retractable. – (adjective) retráctil. Capable of being pulled in so 

that it can’t be seen. Many trailers have retractable axles.  

Force. – (noun) fuerza. Physical power, energy, strength. Gravity is 

the force that holds us close to the earth.  

Resistance. – (noun) Resistencia. Opposition of one thing to 

another. Windshields offer resistance to the wind.  

Fuel. – (noun) combustible. Material that is burned to provide 

power or heat. Wood, oil, coal, and gas are fuels.  

Ratio. – (noun) proporción. Numerical relation between two 

related things. The ratio of cars to trucks on this road is three to 

one.  

Width. – (noun) ancho. Distance from one side to the other side of 

an object. This automobile has a width of two meters.  

Vacuum (noun) aspiradora. The empty space that occurs when 

all air is taken away; a completely empty space. When all the air 

is taken from a container a vacuum occurs.  

Model. – (noun) modelo. A smaller representation of a full-size 

object. Engineers make models of the cars they design.  

To Check. – (verb) verificar. To look at; to investigate; to test; to 

measure. The man checked the thermostat to see what the 

temperature was. 

To install. – (verb) instalar. To put in a position for use. An electrician 

installs new electrical wiring.  

To overcome. – (verb) supercar. To win against. Safety 

precautions help us to overcome accidents  

To encounter. – (verb) encontrar. To find. We encounter new ideas 

whenever we fix a motorcycle.  

To involve. – (verb) involucrar. To require; to include. Science 

involves the study of physics, chemistry, and biology.  
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To account for. – (phrasal verb) dar cuenta de. To explain; to 

cause. Good care accounts for the smooth running of this engine.  

To cut down on. – (phrasal verb) acortar. To reduce. It is necessary 

to cut down on fuel in order to save money  

In comparison. – (phrase) en comparación. When measured 

against, when contrasted with. A diesel engine is very hot in 

comparison to a gasoline one. 

 

             Extra activities 

Activity 10 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete a test. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
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http://elearning.automechanicdaa.org/
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Unit 

goals: 

In this unit you are going to learn vocabulary related to the cars, and 

discussing damage. 

 

              Warm Up 

 

Activity 1 Getting started 

 

Work with a partner. Look at the picture and answer the questions. 

4. What are the common problems that you have with a car? 

5. Do you know how to save a car’s problem? 

 

 

UNIT 10  MOST COMMON CAR PROBLEMS  

Source: yourmechanic.com 
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  Reading 

 
Activity 2 Read About It 

E. Read the top 5 of common car’s problem. Then, choose the 

correct answer. 

 

1° POOR FUEL ECONOMY 

When the engine is running 

efficiently, it burns fuel at a rate 

that helps improve fuel economy. 

However, several fuel system parts 

like fuel filters, air filters, mass air 

flow sensors. and 02 sensors will 

eventually get dirty or wear out. If 

 

this happens before they are replaced, it will cause the engine to 

consume more fuel than usual. Again, being proactive about routine 

servicing provides the solution. 

 

 

2° DEAD BATTERY 

 

Most car batteries should last 

about three years or 50,000 miles. 

A dead battery is usually caused by 

reduced amps – or electrical 

currents – which naturally 

decrease as the battery loses its 

ability to maintain a charge. A 

damaged alternator, battery 

temperature sensor, or other 

charging system components can 
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Expedite this issue. It’s best to replace your car battery every 50,000 

miles or three years, even if it’s not showing signs of damage. 

 

3° FLAT TIRES 

While most tires become flat after 

striking an object or being 

punctured, it’s possible for simple 

wear and tear to be the main 

source. Extend your tire’s lifespan 

by keeping them properly rotated, 

as recommended by your vehicle 

manufacturer. Generally, rotating 

tire every 5,000 miles (or when 

you change your engine oil) is the 

best advice.  

 

 

 
4° BRAKES SQUEAKING OR 

GRINDING 

 

Like any other moving part on your 

car, the brake system is intended 

to wear out over a designated 

period of time. Brakes are vital for 

safe stopping, so when they 

display any symptoms of issues, 

like squealing, squeaking or a soft 

brake pedal – it should  

be inspected by a professional mechanic as soon as possible. While 

minor problems can cause squeaking or squealing noises, once the 

brakes start grinding, it’s a definite sign they need to be replaced.  
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5° STEERING WHEEL SHAKING 

Multiple issues can cause the 

steering wheel to shake while 

driving. If it happens right after 

starting your car and beginning to 

drive, wheel bearings or damaged 

suspension components are often 

the source.  

 

If it happens at higher speeds, it’s typically a tire/wheel balance issue. 

Regardless, having a professional mechanic inspect the vehicle at your 

location is the best way to correctly diagnose and resolve this issue. 

Source: deansautocarecenter.es 

              Grammar 

 

Activity 3 Grammar check 

  

WILL vs BE GOING TO  
WILL BE GOING TO 

Form Form 

 

 

 

 

 

 

 

 

 

 

I will pay. 

I’ll pay. 

I will not pay. 

I’ll not pay. 

Will you pay ? 

- 

+ 

? 

He is going to pay. 

He’s going to pay. 

He is not going to pay. 

He isn’t going to pay. 

Is he going to pay. 

+ 

+ 

+ 
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BUY 

FIX 

REPAIR 

CHANGE 

WASH 

 

 

 

 

Meaning Meaning 

 

 

➢ He will fix your car. 

➢ They won’t win their next 

match. 

 

 

➢ Stop! We’re going to crash! 

➢ Look at those clouds. It’s 

going to rain. 

 

 

❖ “We don’t have tools.” “Don’t 

worry”, I’ll buy some milk 

after work  

 

 

❖ I’m going to have a drink 

after work. 

❖ We are going to get 

married soon. 

E. Look at the images. Then, make sentences using “will” or “be 

going to”. 

 

 

 

 

 

 

 

 

Yes, I will. 

No, I will not./ No, I won’t 

Ans. 

Yes, he is. 

No, he is not./No, he isn’t 

Ans. 

PREDICTIONS (We think sth will happen) PREDICTIONS (We see sth will happen) 

DECISIONS (Instant decisions) DECISIONS (Intentions and plans) 
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1. _______________________________________________ 

2. _______________________________________________ 

3. _______________________________________________ 

4. _______________________________________________ 

5. _______________________________________________ 

6. _______________________________________________ 

7. _______________________________________________ 

8. _______________________________________________ 

 

Activity 4 Positive – Negative 

F. Write the negative form of the affirmative sentences. 

1. I’m going to lend my car him.  

_________________________________________. 

2. He will inflate the tires in the morning. 

_________________________________________. 

3. We are going to avoid polluting cars.  

_________________________________________. 

4. Gasoline will evaporate quickly. 

_________________________________________. 

5. I’m going to leave the spare tires. 

_________________________________________. 

He is going to wash his car. 
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              Increase your vocabulary 

 

Activity 5 Vocabulary Review 

J. Translate the following words: 

1. Deposit _____________  5. Varnish __________________ 

2. Speed ______________  6. Inflate ___________________ 

3. Diagnose ___________  7. Chain tension ____________ 

4. Give out ____________  8. Battery tender ___________ 

Activity 6 Organizing Word  

K. Review the reading again. Then, organize the underlined words.  

Noun Verb Adjective  

1. _ _ _ _ _ _ _ _  

2. _ _ _ _ _ _ _ _ 

3. _ _ _ _ _ _ _ _ 

4. _ _ _ _ _ _ _ _ 

5. _ _ _ _ _ _ _ _   

1. _ _ _ _ _ _ _ _ _  

2. _ _ _ _ _ _ _ _ _ 

3. _ _ _ _ _ _ _ _ _ 

4. _ _ _ _ _ _ _ _ _  

5. _ _ _ _ _ _ _ _ _  

1. _ _ _ _ _ _ _ _  

2. _ _ _ _ _ _ _ _ 

3. _ _ _ _ _ _ _ _  

4. _ _ _ _ _ _ _ _ 

5. _ _ _ _ _ _ _ _ 

 

B.              Speaking 

 

Activity 9 Discussion 

B. With a partner, act out the roles below, based on this unit. 

Then switch roles.  
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             Writing 

Activity 10 Comprehension 

D. Write a short story about some problem that you want to 

avoid, use future modal “will” and “be going to” 

 

 

USE LANGUGE SUCH AS: 

- Let me …… 

- The carburetor will be ……  

- I will buy ……  

STUDENT A: You are a mechanic. 

Talk to student B about: 

✓ What is wrong with the car.  

✓ What parts will be repaired. 

✓ What sources will be used. 

STUDENT B: You are 

a mechanic. Talk to 

student A about 

why is necessary to 

change or maintain 

eventually some 

parts of the car.  
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Subtechnical glossary 

Activity 11 Cheking used words 

Fuel. - (noun) combustible. A material used to produce heat or 

power by burning. 

Battery. – (noun) batería. A container consisting of one or more 

cells, in which chemical energy is converted into electricity and 

used as a source of power. 

Speed. – (noun) velocidad. Quickness of motion: VELOCITY. 

Chain tension. – (noun) tension de cadena. The actual force 

existing at any point in a conveyor chain. 

Varnish. – (noun) barniz. A liquid preparation that when applied 

to a surface dries to form a hard lustrous typically transparent 

coating. 

Brakes. – (noun) frenos. Something used to slow down or stop 

movement or activity. 

Inflating. – (verb) inflar. To puff up: ELATE 

Excessive. – (adjective) excesivo(va). exceeding what is usual, 

proper, necessary, or normal 

Stale gas. – (phrase) gas rancio. It is the term commonly used to 

describe gasoline that has degraded and lost a significant portion 

of its combustibility. 

Sprocket wheel. – (phrase) rueda de engranaje. a wheel with 

cogs or sprockets to engage with the links of a chain or accurately 

pitched blocks on a cable. 
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Give out. – (phrasal verb) avería. BREAK DOWN: FAIL.  

Float bowl. – (phrase) cámara de flotación. a chamber (as in a 

carburetor) having a float to regulate the level of the contained 

liquid. 

 

             Extra activities 

Activity 12 Further Homework 

A. Complete the reading activities on the platform. 

http://elearning.automechanicdaa.org/ 

 

B. Review the vocabulary entries on the platform. 

http://elearning.automechanicdaa.org/ 

 

C. On the platform you have a test complete it. 

http://elearning.automechanicdaa.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
http://elearning.automechanicdaa.org/
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                    LIST OF IRREGULAR VERBS 

/ id /  S O U N D 

Base Form Simple Past Past Participle Spanish 

Arise  Arose  Arisen  Surgir, Levantarse  

Awake  Awoke  Awoken  Despertarse  

Be/ am, are, is  Was / Were  Been  Ser / Estar  

Bear  Bore  Borne / Born  Soportar, dar a luz  

Beat  Beat  Beaten  Golpear  

Become  Became  Become  Llegar a Ser  

Begin  Began  Begun  Empezar  

Bend  Bent  Bent  Doblar  

Bet  Bet  Bet  Apostar  

Bind  Bound  Bound  Atar, encuadernar  

Bid  Bid  Bid  Pujar  

Bite  Bit  Bitten  Morder  

Bleed  Bled  Bled  Sangrar  

Blow  Blew  Blown  Soplar  

Break  Broke  Broken  Romper  

Breed  Bred  Bred  Criar  

Bring  Brought  Brought  Traer Llevar  
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Broadcast  Broadcast  Broadcast  Radiar  

Build  Built  Built  Edificar  

Burn  Burnt  / Burned  Burnt  / Burned  Quemar  

Burst  Burst  Burst  Reventar  

Buy  Bought  Bought  Comprar  

Cast  Cast  Cast  Arrojar  

Catch  Caught  Caught  Coger  

Come  Came  Come  Venir  

Cost  Cost  Cost  Costar  

Cut  Cut  Cut  Cortar  

Choose  Chose  Chosen  Elegir  

Cling  Clung  Clung  Agarrarse  

Creep  Crept  Crept  Arrastrarse  

Deal  Dealt  Dealt  Tratar  

Dig  Dug  Dug  Cavar  

Do  (Does)  Did  Done  Hacer  

Draw  Drew  Drawn  Dibujar  

Dream  Dreamt /Dreamed  Dreamt /Dreamed  Soñar  

Drink  Drank  Drunk  Beber  

Drive  Drove  Driven  Conducir  

Eat  Ate  Eaten  Comer  
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Fall  Fell  Fallen  Caer  

Feed  Fed  Fed  Alimentar  

Feel  Felt  Felt  Sentir  

Fight  Fought  Fought  Luchar  

Find  Found  Found  Encontrar  

Flee  Fled  Fled  Huir  

Fly  Flew  Flown  Volar  

Forbid  Forbade  Forbidden  Prohibir  

Forget  Forgot  Forgotten  Olvidar  

Forgive  Forgave  Forgiven  Perdonar  

Freeze  Froze  Frozen  Helar  

Get  Got  Got / Gotten  Obtener  

Give  Gave  Given  Dar  

Go (Goes)  Went  Gone  Ir  

Grow  Grew  Grown  Crecer  

Grind  Ground  Ground  Moler  

Hang  Hung  Hung  Colgar  

Have  Had  Had  Haber o Tener  

Hear  Heard  Heard  Oir  

Hide  Hid  Hidden  Ocultar  

Hit  Hit  Hit  Golpear  
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Hold  Held  Held  Agarrar Celebrar  

Hurt  Hurt  Hurt  Herir  

Keep  Kept  Kept  Conservar  

Know  Knew  Known  Saber Conocer  

Kneel  Knelt  Knelt  Arrodillarse  

Knit  Knit  Knit  Hacer punto  

Lay  Laid  Laid  Poner  

Lead  Led  Led  Conducir  

Lean  Leant  Leant  Apoyarse  

Leap  Leapt  Leapt  Brincar  

Learn  Learnt / Learned  Learnt / Learned  Aprender  

Leave  Left  Left  Dejar  

Lend  Lent  Lent  Prestar  

Let  Let  Let  Permitir  

Lie  Lay  Lain  Echarse  

Light  Lit  Lit  Encender  

Lose  Lost  Lost  Perder  

Make  Made  Made  Hacer  

Mean  Meant  Meant  Significar  

Meet  Met  Met  Encontrar  

Mistake  Mistook  Mistaken  Equivocar  
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Overcome  Overcame  Overcome  Vencer  

Pay  Paid  Paid  Pagar  

Put  Put  Put  Poner  

Read  Read  Read  Leer  

Ride  Rode  Ridden  Montar  

Ring  Rang  Rung  Llamar  

Rise  Rose  Risen  Levantarse  

Run  Ran  Run  Correr  

Say  Said  Said  Decir  

See  Saw  Seen  Ver  

Seek  Sought  Sought  Buscar  

Sell  Sold  Sold  Vender  

Send  Sent  Sent  Enviar  

Set  Set  Set  Poner(se)  

Sew  Sewed  Sewed / Sewn  Coser  

Shake  Shook  Shaken  Sacudir  

Shear  Shore  Shorn  Esquilar  

Shine  Shone  Shone  Brillar  

Shoot  Shot  Shot  Disparar  

Show  Showed  Shown  Mostrar  

Shrink  Shrank  Shrunk  Encogerse  
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Shut  Shut  Shut  Cerrar  

Sing  Sang  Sung  Cantar  

Sink  Sank  Sunk  Hundir  

Sit  Sat  Sat  Sentarse  

Sleep  Slept  Slept  Dormir  

Slide  Slid  Slid  Resbalar  

Smell  Smelt  Smelt  Oler  

Sow  Sowed  Sowed / Sown  Sembrar  

Speak  Spoke  Spoken  Hablar  

Speed  Sped  Sped  Acelerar  

Spell  Spelt  Spelt  Deletrear  

Spend  Spent  Spent  Gastar  

Spill  Spilt / Spilled  Spilt / Spilled  Derramar  

Spin  Spun  Spun  Hilar  

Spit  Spat  Spat  Escupir  

Split  Split  Split  Hender / partir / rajar  

Spoil  Spoilt / Spoiled  Spoilt / Spoiled  Estropear  

Spread  Spread  Spread  Extender  

Spring  Sprang  Sprung  Saltar  

Stand  Stood  Stood  Estar en pie  

Steal  Stole  Stolen  Robar  
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Stick  Stuck  Stuck  Pegar Engomar  

Sting  Stung  Stung  Picar  

Stink  Stank/Stunk  Stunk  Apestar  

Stride  Strode  Stridden  Dar zancadas  

Strike  Struck  Struck  Golpear  

Swear  Swore  Sworn  Jurar  

Sweat  Sweat  Sweat  Sudar  

Sweep  Swept  Swept  Barrer  

Swell  Swelled  Swollen  Hinchar  

Swim  Swam  Swum  Nadar  

Swing  Swung  Swung  Columpiarse  

Take  Took  Taken  Coger  

Teach  Taught  Taught  Enseñar  

Tear  Tore  Torn  Rasgar  

Tell  Told  Told  Decir  

Think  Thought  Thought  Pensar  

Throw  Threw  Thrown  Arrojar Tirar  

Thrust  Thrust  Thrust  Introducir  

Tread  Trod  Trodden  Pisar, hollar  

Understand  Understood  Understood  Entender  

Undergo  Underwent  Undergone  Sufrir  
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                    LIST OF REGULAR VERBS 

Undertake  Undertook  Undertaken  Emprender  

Wake  Woke  Woken  Despertarse  

Wear  Wore  Worn  Llevar puesto  

Weave  Wove  Woven  Tejer  

Weep  Wept  Wept  Llorar  

Wet  Wet  Wet  Mojar  

Win  Won  Won  Ganar  

Wind  Wound  Wound  Enrollar  

Withdraw  Withdrew  Withdrawn  Retirarse  

Wring  Wrung  Wrung  Torcer  

Write  Wrote  Written  Escribir   

/ id /  S O U N D 

Base Form Simple Past Past Participle Spanish 

Accept  Accepted /Id/  Accepted /Id/  Aceptar  

Count  Counted /Id/  Counted /Id/  Contar  

Date  Dated /Id/  Dated /Id/  Citar  

End  Ended /Id/  Ended /Id/  Terminar  

Expect  Expected /Id/  Expected /Id/  Esperar  
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Intend  Intended /Id/  Intended /Id/  Intentar  

Need  Needed /Id/  Needed /Id/  Necesitar  

Plant   Planted /Id/  Planted /Id/  Plantar  

Point   Pointed /Id/  Pointed /Id/  Señalar  

Rent   Rented /Id/  Rented /Id/  Rentar  

Repeat  Repeated /Id/  Repeated /Id/  Repetir  

Resist  Resisted /Id/  Resisted /Id/  Resistir  

Start  Started /Id/  Started /Id/  Empezar  

Visit  Visited /Id/  Visited /Id/  Visitar  

Wait  Waited /Id/  Waited /Id/  Esperar  

Want  Wanted /Id/  Wanted /Id/  Querer  

/ t /  S O U N D 

Base Form Simple Past Past Participle Spanish 

Ask  Asked /t/  Asked /t/  Preguntar  

Cook  Cooked /t/  Cooked /t/  Cocinar  

Dance  Danced /t/  Danced /t/  Bailar  

Dress  Dressed /t/  Dressed /t/  Vestir  

Erase  Erased /t/  Erased /t/  Borrar  

Finish  Finished /t/  Finished /t/  Terminar  
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Help  Helped /t/  Helped /t/  Ayudar  

Jump  Jumped /t/  Jumped /t/  Brincar / Saltar  

Like  Liked /t/  Liked /t/  Gustar  

Look  Looked /t/  Looked /t/  Mirar  

Miss  Missed /t/  Missed /t/  Extrañar  

Practice  Practiced /t/  Practiced /t/  Practicar  

Push  Pushed /t/  Pushed /t/  Empujar  

Shop  Shopped /t/  Shopped /t/  Comprar  

Smoke  Smoked /t/  Smoked /t/  Fumar  

Stop  Stopped /t/  Stopped /t/  Detener  

Talk  Talked /t/  Talked /t/  Hablar  

Use  Used /t/  Used /t/  Usar  

Walk  Walked /t/  Walked /t/  Caminar  

Wash  Washed /t/  Washed /t/  Lavar  

Wish  Wished /t/  Wished /t/  Desear  

Work  Worked /t/  Worked /t/  Trabajar  

/ d /  S O U N D 

Base Form Simple Past Past Participle Spanish 

 Answer  Answered /d/  Answered /d/  Responder  

Arrive  Arrived /d/  Arrived /d/  Llegar / Arribar  
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Belong  Belonged /d/  Belonged /d/  Pertenecer  

Change  Changed /d/  Changed /d/  Cambiar  

Clean  Cleaned /d/  Cleaned /d/  Limpiar  

Climb  Climbed /d/  Climbed /d/  Escalar  

Close  Closed /d/  Closed /d/  Cerrar  

Consider  Considered /d/  Considered /d/  Considerar  

Dare  Dared /d/  Dared /d/  Retar / Retar  

Deliver  Delivered/d/   Delivered/d/   Entregar  

Enjoy  Enjoyed /d/  Enjoyed /d/  Disfrutar  

Fill  Filled /d/  Filled /d/  Llenar  

Follow  Followed/d/   Followed/d/   Seguir  

Hurry  Hurried /d/  Hurried /d/  Apurar / Darse prisa  

Learn  Learned /d/  Learned /d/  Aprender  

Listen   Listened /d/  Listened /d/  Escuchar  

Live   Lived /d/  Lived /d/  Vivir  

Love  Loved /d/  Loved /d/  Amar  

Name  Named /d/  Named /d/  Nombrar  

Open  Opened /d/  Opened /d/  Abrir  

Order   Ordered /d/  Ordered /d/  Ordenar  

Plan  Planed /d/  Planed /d/  Planear  

Rain  Rained /d/  Rained /d/  Llover  

Remember  Remembered /d/  Remembered /d/  Recordar  
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Show  Showed /d/  Showed /d/  Mostrar  

Stay  Stayed /d/  Stayed /d/  Permanecer  

Study  Studied /d/  Studied /d/  Estudiar  

Travel  Traveled /d/  Traveled /d/  Viajar  

Try  Tried /d/  Tried /d/  Intentar /Tratar  

Turn  Turned /d/  Turned /d/  Voltear / Dar vuelta  
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Entering to the Moodle platform 

 

Moodle Automotive Mechanic page 
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Second Topic: Types of cars 

Reading and vocabulary activities 
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Pictures of Pilot ESP proposal classes 

 

First class: Presentation 

 

Explaining the topic 

 



 

 

Explaining the Moodle platform use 

  

Showing the activities on the Moodle platform 
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