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ABSTRACT
A Blended Reradial English course was addressed to students whose low proficiency level

has hindered their progress in the required courses at Language Teaching and Translation
Center (CET]I), specifically at the College Horizons Outreach Martin Luther King (MLK)
progran for Afro-Bolivian students which is supported by the United States Embassy. The
main objective of this course was to reinforce the specific English language skills
(Listening, Speaking, Reading and Writing) and the components of the language grammar
andvocabulary, which are necessary for elementary level students to advance to the next
levels of language teaching.

This Guided Work represented an important contribution to students of College
Horizons Outreach MLK program at Language Teaching and Tramslaenter (C.E.T.I)
because many of the students have faced difficulties during their elementaty English
teaching language courses, such as grammar mistakes, poor communication skills, lack of
reading and listening comprehension that hindered their pogréiseir required courses.

This Guided Work was carried out during three months, from June 18 to August 3,

2019, after this period, studentsd perfor man

Keywords: Blended remedial English course, Fossilization, Errors, Enfgligluage skills.



RESUMEN
El curso remedial de inglés correctivo fue dirigido a estudiantes cuyo bajo nivel de

competencia ha obstaculizado su progreso en los cursos requeridos en el Centro de
Ensefianza y Traduccion @Bomas (CETI), especificamente en el programa College
Horizons Outreach Martin Luther King (MLK) para estudiantes-bfitivianos que cuenta

con el apoyo de la Embajada de los Estados Unidos. El objetivo principal de este curso fue
reforzar las habilidags especificas del idioma inglés (comprension auditiva, expresion oral,
lectura y escritura) y los componentes de gramatica y vocabulario del idioma, que son
necesarios para que los estudiantes de nivel elemental avancen a los siguientes niveles de
ensefiapa de idiomas.

Este trabajo dirigido representd una contribucién importante para los estudiantes del
programa College Horizons Outreach Martin Luther King (MLK) en el Centro de
Ensefianza y Traduccion de Idiomas (CETI), porque muchos de los estudiantes han
enfrentado dificultades durante sus cursos elementales de ensefianza de inglés, como
errores gramaticales, habilidades de comunicacion deficientes, falta de comprension lectora
y auditiva que obstaculizé su progreso en los cursos requeridos.

Este trabajo digido se llevo a cabo durante tres meses, del 18 de junio al 3 de agosto de

2019, después de este periodo, el rendimiento de los estudiantes mejor6 significativamente.

Palabras claves:

CURSO DE INGLES CORRECTIVO COMBINADO, FOSILIZACION, ERRORES, HABILIDADES
EN EL IDIOMA INGLES.
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INTRODUCTION.
SanAndrés University (UMSA) is an autonomous public institution located in La

Paz city, Bolivia. This University has not only the objective of training professionals in all
areas of the human knowledge promoting investigation but also contributing to society
through social interaction projects by applying what has been learned at the university. The
Linguistics and Languages Departniemprofessional profile involves research work,

language teaching and social interaction projects in public, and privatatinestbased on
inter-institutional agreements, for example with the Language Teaching, and Translation
Center (CETI).

The Language Teaching and Translation Center (CET]I), is an academic unit
depending on the Linguistic and Language Department, Schéhlroanities and
Educational Sciences located at The San Andrés University (UMSA), in La Paz, Bolivia.
The English program is divided into 18 courses: elementary, intermediate, and advanced

level.

Linguistics and languages department and the UnitedsS¢éambassy in Bolivia on
October 16, 2018 signed an agreement called College Horizons Outreach MLK program

which is valid from September 282018 until January 18 2021. AfreBolivians students
from state schools participate and obtain scholarshipareguage Teaching and

Translation Center (CETI) to the English language during three years until they obtain a
proficiency certificate in the English language endorsed by Linguistics and Language

Department and Humanities and Educational Sciences School.

Students from the College Outreach Horizons Martin Luther King program at
Language Teaching and Translation Center (CETI) presented difficulties in learning the

English language, such as grammar mistakes, lack of vocabulary, poor reading and
listeningcomprehension, and low proficiency level at the moment of communicating. This

Guided Work was designed to reinforce their English skills at an elementary level.

After the implementation of the Blended Remedial English Course, students were able to:
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communicate their ideas, opinion, and so forth better

listen and understand dialogues, monologues and other listening material better
improve grammar and vocabulary

develop technological skills

achieve a sense of condidce and speaking in English



CHAPTER |
DIAGNOSIS SECTION

1. IDENTITY OF THE INSTITUTION
The present Guided Work was carried out at Language Teaching and Translation

Cente (CETI), an Academic Unit part of the Linguistic and Language Department, School
of Humanities and Educational Sciences located at San Andrés University (UMSA) in La
Paz, Bolivia. The CETI has being carried out several educative projects with different
institutions: such as, San Calixto School, Centro Psicopedagogico de Investigacion en
Educacion Superior (CEPIES) and other Institutions and more recently with College
Outreach Horizons Martin Luther King program for AfBolivian students, supported by

theUnited States embassy.

1.1 LOCATION
The Language Teaching and Translation Center is located at 2080, 6 de Agosto

AvenuefiMontes building rd 8oor, La Paz, Bolivia.

1.2 MISSION OF CETI
The selffinanced English program is committed to contributmghe San Andrés

University (UMSA) community with the teaching of English as a foreign language (EFL)
in order to provide to future professionals with an instrument for their personal

development within a globalized and competitive world. (www-getsa.co)

1.3 VISION OF CETI
The selffinanced English program dependent on Language teaching and translation

center (CETI) with high academic recognition dedicated to the teaching of English as a
foreign language (EFL) contributes and complements the persotgrofessional

formation inside San Andreas University (UMSA). (www.agtisa.com)

10



1.4 ORGANIGRAM CHART OF CETI
Figure 1: Document of C.E.T.l 2020
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NOTE: College Horizons Outreach Martin Luther King(MLK) progrdnas started since
2015. Language Teaching and Translation Center (CETI) and the United States Embassy in

Bolivia, signed an agreement on October, 18018 called College Horizons Outreach

MLK program which is valid from September:2&018 until Janugrl&n, 2021 by which
Afro-Bolivians students from state schools are able to apply and obtain scholarships at
Language Teaching and Translation Center (CETI);therefore, this program does not appear
inside the organigram chart of CETI, becau&et#mporglaccording to information

provided by Mr. Orlando Montafio Molina, Head of Linguistics and Language Career on
November 14, 2019.

1.5 SWOT AND NEED ANALYSIS OF THE INSTITUTION
In order to get reliable information about the needs of the institutiohawe used a

SWOT analysis technique addressed to coordinators of CETI and-atsectired

guestionnaire instrument addressed to Aadivian students of the MLK program.

11



According to (Pérez, 1991) an Analysis is defined as a systestatiy of the

problem, which is done by incorporating information and opinions from various sources to

make decisions about where to start.

In this way, data collection was conducted at the Language Teaching and

Translation Center (CETI). We collected tjtsive, and quantitative information. The

guestionnaire was addressed to Mrs. Jacqueline Sanchez Quiroz, former Academic

Coordinator and Mrs. Janeth Gutierrez Plata, College Outreach Program Coordinator at

Language Teaching and Translation Center (CETI).

Mrs. Jacqueline Sanchez and Mrs. Janeth Gutierrez Plata identified the following strengths,

weaknesses, opportunities, and threats. (See annexes).

TABLE 1.5.1 SWOT AND NEED ANALYSIS OF THE INSTITUTION AND
COLLEGE OUTREACH HORIZONS MARTIN LUTHER KING PRERAM

STRENGTHS

U Offer English courses from beginner
level to advanced level

U Use of the communicative
methodology

U Use of appropriate material for
students from beginner level to
advanced level

U Supporting by United States Embass)
in Bolivia

WEAKNESSESS

U Lack of adequate infrastructure

U Lack of English laboratory for
developing skills: Listening, speaking
reading and writing

U Students have low proficiency in
elementary English level

U Lack of teachers for College Horizong
Outreach program MLK (Martin
Luther King) program

OPPORTUNITIES

U To continue credibility in soety

U To provide more labor insertion for
professionals of Linguistics and
language department

U To provide scholarships for the best
students at CETI

U To grant three years scholarship for
students at (CETI)

U To obtain an Academic Diploma

when finishedhe scholarship

THREATS

U Lack of support for students whose
low proficiency level has hindered
progress in the required courses at
CETI

U College Horizons Outreach Program
MLK (Martin Luther King) program
does not belong to (CETI)
permanently

12



The following table shows the results of the sstniictured questionnaire
administered to students of the College Horizons Outreach Program MLK program. This

guestionnaire was designed to deterntimer English proficiency regarding reading

comprehension, grammar, and vocabulary (see annex N°1).

CHART N&1
English Diagnostic Test

ENGLISH ELEMENTARY DIAGNOSTIC
TEST RESULTS

Satisfactory
mNeed some improvement

mNeed improement

This chart N2 1 shows that 36% of students obtained S, which means a satisfactory
level, 29% of students got NSI, which means they need some improvement, and 35% of

students obtained NI, which means they need improvement.

Based on SWOT relta and English elementary diagnostic test results, we
concluded it was necessary to implement a Blended Remedial English Course for students

of College Horizons Outreach MKL (Martin Luther King) program at Language Teaching
and Translation Center (CETRIf reinforcing weaknesses regarding to the four skills in
elementary, intermediate and advanced English. This Blended Remedial English Course for
College Horizons Outreach MLK program was based on Communicative Approach and a

combination of facdo-face chsses and the use of computer technology.

13



CHAPTER Il
THEORETICAL FRAMEWORK

This section considers the theoretical basis of the proposal must ref |l ect t
explanation of a conceptual structure; the theoretical, social and episterablogic
foundations; as well as the definitiontofe r ms appl i ed in the proposa
(Porfidio Tintaya, 2008 p. 456).
In this section, we described the theories revised and analyzed concerned with the factors
that interfere in the process of langudegrning and the acquisition of human beings.
Finally, we have made a description of some relevant methods related to English teaching,

which served us as support of our Guided Work.

2. TEACHING ENGLISH LANGUAGE METHODS
Now we can turn our attention the comprehensive description of Teaching

English Language Methods. We focus on those terms, its aims, philosophy, procedures, and

some explanation of its methods.

2.1 GRAMMAR TRANSLATION METHOD
BACKGROUND

Grammar translation is the oldest system ofrfarlanguage training and is
associated with scholars in academic and religious institutions. It was originally a method
used by highly educated intellectuals, many of whom devoted their lives to translating the
great literature or sacred writings of othemguages. Often, the language under study was
an ancient language no longer spoken. Grammar translation was adopted as the standard
academic method for teaching languages when university study began to encompass
foreign languages as a discipline in ti8a tentury and dominated language teaching for

more than a century thereafter. (Lems, Kristine & CHP International Inc., 1990 p. 95).

Even today, grammaranslation is used by religious scholars in studying the sacred
text with their students. The erition of translating is to get a profound and accurate

understanding of the text under scrutiny. It is still used here and there to teach modern
languages as well but is largely discredited for this purpose.

14



DESCRIPTION
In the classic grammadranslation method, learners change a text from one language

into another. They memorize grammar rules and master charts of grammatical paradigms,

including many obscure and archaic rules.

The goal of the method is not communication, but the abilityatuslate lexical
items (vocabulary) and to manipulate grammar structures correctly for reading

comprehension. Using grammatical for precisely is considered a sign edunediky

education.

The context of the method of an exercise is usually a pagsage famous literary
work. A long passage of text is followed by sentences that are contrived to demonstrate

grammar points. Whether the topics of the reading are relevant or of interest to the students

IS not consider important.

When the course beginlearners take turns reading aloud and translating, sentence
by sentence. The instructor corrects and guides the translation and sometimes reads the

passage aloud in the original |l anguage or ta
meaning of thgpassage. There is a little attention paid to pronunciation and none paid to

creative utterances. The instructor explains the vocabulary and grammatical features in the
passage, butthereisnocowlse scussion of the textois context

neither encouraged nor expected.

2.2 DIRECT METHOD
BACKGROUND

The #fADirect Met hod oeimpaasticality ofteegg@ammao n agai ns
translation method and is the earlier precursor to the natural approach. The direct method
requires the usef @veryday language instead of literature. Further, it rejects any use of the
| e ar n ee ldnguage m thé classroom. Learners guess at meanings from their
instg ruct or so6 actaluseosvisaahadls, in theesame wayp ahiltren learn their
first language; they are not permitted to ask for explanations. In the initial presentations,

15



learners do not read or write anything. Commercial language training schools around the
world that prepare people for foreign travel and businesdlysmploy the direct method

or some variations of it. Many learners report good results in developing oral

communication skills.Lems, Kristine & CHP International Inc., 1990 p. 101).

DESCRIPTION
A direct method lesson traditionally begins wittheita monologue or a dialogue.

The monologue, a fiveo-eightminute talk by the instructor, is not often a description of
activities in everyday life. The instructor uses actions, pictures, and objects to illustrate the

presentation, but never translates.

If a dialogue is used rather than a monologue learners usually read the script and
then act it out at the instructoroés directio

lesson is always taken from everyday life. The instructor next asksatimeils guided

guestions about the information in the monologue or dialogue. Later in the lesson, the

di alogue or monologue is reintroduced in wri
content is manipulated for grammar and vocabulary, thus practi@ngsual mode. Errors

are corrected on the top by the instructor and the learner speaks. Some grammar is taught

explicitly, in the target language.

Direct method was very successfull according to the next parameters:

' The direct method it helped the study of language through this method became
interested, motivated, and active participation because of its emphasis on the spoken
audio. The use of illustrations, objects, use of audio visual aids, deater s, and
SO on.

1 The Direct Method represented a radical change from literary language to day to
day spoken language as the object of language teaching and learning.

1 Grammar was taught inductively

I Oral skills were developed through carefully gradesjpams involving questions
and answers sessions, the interaction between the teacher and the students inside
intensive classroom drills.

16



2.3 AUDIO TLINGUAL METHOD
BACKGROUND
World war Il created a great and immediate need for fluent speakiEn®igih languages in

the U.S.A Armed Forces. The Army developed a drilling system of instruction to meet this
need. Schools employed this method as part of a nationwide effort to train students in
foreign languages for national defense and the goveriisedrmous amounts of money

on training.

Asaresultt he Aaundgiuoa | me i theobesknoW rAdthitl)from the
United States. ALM lessons were standardized across the country, so all learners were

exposed to the same dialogues on prerecorgestdin fact, hundreds of thousands of

Americans can still probably recite a fragment or two of their ALM dialogues verbatim).

This method was influenced by fAbehavioris
education that describes learning as a set of hiflaitcan be manipulated scientifically by

the stimuli to which the learner is exposed. This idea extends to language, which is thought
to be a set of speech habits with no inherent shape. Behaviorists believe that the learner can
build up these habits wgh exercises. Thus, a drill is a screen as a way of reinforcing a
language habit and theory by learner induction - teaching the meaning and use of the

language. (Lems, Kristine & CHP International Inc., 1990 p. 109).

ALM may still be the dominarianguage training methodology used in foreign
language teaching in the United States today.

DESCRIPTION
ALM course material consists of 26-40 line dialogues than an increase in

grammatical and lexical difficulty. They are written to corresponitiécage and interest
level of the learner. Each dialogue has accompanying drills and other activities that provide

practice of the material contained in the dialogues.

17



An ALM lesson begins with an oral presentation of the dialogue. Théutos
contained in the dialogue is generally limited so thatthl e ar ner s6 attedent i on

from the structures to be learned. The instructor (or an audiotape) orally presents the
dialogue, after which it is broken into a shorter, more managgdioase that the group and
the individuals repeat. The focus is on accurate reproduction of the dialogue; therefore,

during drilling or individual dialogue work, the instructor stops frequently to correct errors.

A series of drills consisting of threeajors type$ repetition, substitution, and
transformation- follows the dialogue. The drills are executed in various Wagtsorally,

I ndividuall vy, in Achainsd around the room. S

introduced during drilling.

The irstructor serves as a model of the target language, a director of drills,
and a constant correctorofesor | n s h or t espdinkabilityiistoscteataigoador 6 s r

habits onthe leammr s 6 par t .  Tidr errodfree aepradeation of shagat v e
language through the memorization of the sets of dialogues. (It is for this reason that
writings on ALM often mention the goal of 2mime n, 6 or mi micry and men
Learners are encouraged not to deviate from the drill and dialogues presantiesjation

could result in errors. The native language of the learner is never used in the classroom.

In many ALM classrooms, the use of the language laboratory to drill pronunciation
is an important component of instruction. The insoucftenlis ens i n on student

performance trough headphones, correcting pronunciation individually.

Audio i Lingual method was very successful according to the next parameters:
' Audioi Lingual method isateached o mi nat ed. Teacher s rol e
' The main focus was on Listening and Speaking skills

' This method demanded patter practice, drilling, and memorization

18



2.4 SUGGESTOPEDIA METHOD
BACKGROUND

Georgi Lozanov of Bulgaria developed the Suggestopédaaethod from a personal

belief that most people fild]l only a fraction
learning. He believed that adults set up affective obstacles to learnirgngydiraid to try

new experiences or by being preoccupied or weo (Lents, Kristine & CHP International

Inc., 1990 p. 119). Thus, to be able to learn amounts of information in short periods of time,

all of the barriers to learning must be lowered.

Suggestopedia includes such ways to reduce anxiety as breathing exercises and
playing classical music while the lesson is in progress. Coafort e chairsdé indire

and colorful posters from the targee. | anguag
Learners usually assume fictional identities to reduce inhibition and further increase their

willingness to experiment with the new language.

In this way, Suggestopedia parallels many innovative learning methods in other
fields that encourage tite vel opment of the Awhole persono

located at the right side of the brain. Other aspects of the language instruction in
Suggestopedia explanation of grammar, descriptiohsesemble more traditional
methods. The unique contution of Suggestopedia is in its appealing presentation of

material.

Lozanovds tedeeh appligduoetse stidg of many subjects and are an
i mportant part of the Alntegrate Learningo s

of Suggestpedia in Sophia has many international visitors.

DESCRIPTION
Suggestopedia courses are small and intensive. Aifourr course consists of three

parts:

19



1. Thei p rsee s sdn oral ceview of the content of the previous lesson, which
mayinclude discussing the vocabulary and structure of the language under study

as well as practicing its functions.
2. Thef s e s saipresenitation of new material in the form fo a dialogue.
Dialogues used in a Suggestopedia course always appear in peaafiition,
with the text of the dialogue in the target language on one side of the page and
its nativelanguage translation on the other. Various aspects of the dialogue may
be discussed, such as vocabulary, grammatical structures, or cultural
information. Suggestopedia dialogues are usually 10 to 14 pages long and have
been characterile as Al ong and narrowod0 (exchanges
3. Thefi possd s ssatwempoart fAseanceo (from the Frenc
more than from the English idedsummoning forth spirits), consisting of an
active and a passive part. In the active part, the instructor reads the dialogue line
by line dramatically, alternating languages an alternating speed and volume, to
prerecorded background music. Learners follbevdialogue by referring to
their bilingual script as they engage in relaxed breathing.
After hearing the dialogue, a wide range of activities is available, including
opera, painting, and references to literary figures of the target culture. The most
important activities among these are interactive games between students and
openended drama play in which learners perform in assigned roles as fictitious
characters.
In the passive portion of the séance, learners, close their eyes as the instructor
reads tle dialogud this time in a normal pattern of reading set against new,
calmer background music. The only homework assignment generally given is to

read through the dialogue shortly before going to sleep.

Suggestopedia method was very successfidraing to the next parameters:

20



1 The suggestopedia method helped students because we learned to trust the power of
the mind.

1 Students also learned that deliberately induced states of relaxation can be valuable
at times in tle classroom

1 Students can also benefit from the use of music during the time of course

2.5 BLENDED LEARNING
(We are livinginanevechargi ng wor | do ( Seraupghythepa2t 008, p. 2

decades, the world of education has been varied by the fasi@ddevolution in

computerand nt er net technol ogi es, Anew findings ai
at breathtakingspded0 Thi s has revolutionized teaching
education. The arrival of the World Wide Web (WWW) haseased the demand for

distance education and concepts like online learningl@ar@ing has emerged, as a result.

The system of online learning has been largely used in higher education, and many studies

have been done to discover both its strengths aakmesses (Wang, 2010 p. 35).

Since elearning environments present some disadvantages such as inhibiting the
socialization process of individuals resulting in a lack of fteelace communication; a

new environment has surfaced. This new environment r@slelearning and classical

learning environments. It has been termed as blended learning, hybrid, or mixed learning.

The foremost goal of blended instruction was to overwhelm the drawbacks of pure online
instruction. Since either purelearning or tradional learning holds some weaknesses and
strengths, it is better to combine both learning environments to develop a new method of
delivery called blended learning (Azizan, 2010). Because of that, the application of

blended instruction has quickly increalsbecause instructors believe that varied delivery

met hods can increase studentsod weleasthewf act i on

learning outcomes (Lim, & Morris, 2009).

The following section provides extensive reviews of relevant literatiooert
online and blended learning. Different interpretatons¢fe t er m fABl ended Leart

its usefulness and effectiveness are further discussed.
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2.5.1 DEFINITION OF BLENDED LEARNING
The body of literature on blended learning proves there is no unity in the

definition of blended learning. Driscoll (2002) defined blended learning as a combination
of instructional methods. On the contrary, Delialioglu and Yildirim (2007) claimed that
systematic and strategic combination of ICT taotle academic courses introduces a new
way to approach instructional goals. This instructional method has been given many
names: blended learning, mediated learning, hybrid instructionasgibted instruction,

or webenhanced instruction. Delialioglu aiYaddirim (2007) and Gulbahar and Madran
(2009) believed that blended learning is the same as hybrid instruction, which combines
the potentials of webased training with those of classroom techniques. Likewise,
through their study on the transformatiopatential of blended learning, Garrison and
Kanuka (2004) found that blended learning environments seize the values of a traditional
course, which improves the effectiveness of meaningful learning experiences. In a more
conservative side, Bonk (2004, pdifed the three most common definitions of blended

learning:

A combination of instructional modalities (or delivery media)
A combination of instructional methods

A combination of online and fage-face instruction

However, the third definiitn is mostly accepted by scholars. Picciano (2006), for
instance, declared that there are two significant elements in defining blended learning and

those are online and fate-face instructions. Moreover, Rovai and Jordan (2004) claimed
that blended leaing is a mixture of online learning and classroom that contain some of
the facilities of online courses with the presence of-ftadace communication. Other
researchers believed that the systems called blended learning integratefémse
instructionwith computermediated one (Graham, 2006; Stubbs, Martin & Endlar, 2006;
Akkoyunlu & Soylu, 2006).

e
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Figure 1. Blended Learning Environment
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This study applies Colin and Moonendés (20
A dybrid of raditional faceto-face and online learning so that instruction occurs both in

the classroom and online, and where the online component becomes a natural extension of

traditional c¢classroom | earningo (Colis & Moo
p.3).

2.5.2 ADVANTAGES OF BLENDED LEARNING
Parallel with the growing use of Information and Communications Technology

(ICT) in the educational setting, the blending learning approach can be contributing tools
to complete facdo-face experiences (Ginns &IE| 2009). Besides, blended instruction
offers an active learning environment with flexibility in using resources for the students
and provides more time for faculty members to spend with learners in small groups or
even individually (Oh & Park, 2009). kddition, blended learning has the potential to

change studentsdé experiences an07)out comes th

Hameed, Badwi, and Cullen (2008) in their study considered the efficieney of e
learning when mixed with traditional learnirthey concluded that blended learning

approach provides the most flexible method-teaning.

Another advantage of blended learning environments is its potential to offer many
sources for learners. Azizan (2010) concluded that the utilization of tegiyno physical
classrooms offer extra resources for the stu
confidence and competence as well as improve the quality of learning. Chen and Jones
(2007) outlined other advantages of blended learning suckeepaunderstanding of
topics by using welbased resources as well as the active participation of students in the
classroom. Furthermore, online learning engagement provides an interactive setting for
communication among teachers and students in the @tessand may facilitate

cooperative activities even beyond the classrooms (Yuen, 2010).

The above discussion has identified the major benefit of applying blended
instruction i.e. to overcome the shortcomings of online instruction and exploit various

instructional processesnd del i very strategies in order to
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well as boosting the learning outcomes.

2.5.3 DISADVANTAGES OF BLENDED LEARNING
At this point, we can mention some disadvantages of blended learnirogithibe

considered as a challenge as one incorporates blended learning into any training program.

2.5.3.1 HIGH MAINTENANCE COST

Incorporation of technology in a blended learning project such as infrastructure
setup and devices are at times costhg thiespecially true for bigger institutions or state

schools. However, if one compares this cost with all the other benefits that come with
blended learning, this is not only a shtatm expense but it will eventually be quite

beneficial in the long run.

2.5.3.2 TECHNOLOGICAL DEPENDENCE

In order to achieve the learning objectives of a blended learning program, the
content developers use the technological tools and resources that are easy to use, reliable,

and upto-date. All of this is possible, if pacipants have strong internet connectivity as

this has a meaningful impact in terms of overall learning environment and experience. That
is why incorporating this learning strategy depends on technological feasibility, and in case
of technical issues onadequate technical accessibility, the objective of this advanced
learning strategy is unachievable

2.5.4 BLENDED LEARNING IN USE

The combination of traditionalcourses t h onl i ne ones as Ohybr |
stressed that educators are increasinggjaged in hybrid courses, as they have become
aware of the benefits. Moreover, she emphasized that most EFL/ESL students enroll in

hybrid courses too. (Harrington and Loffredo, 2010).

Usta, and ¥zdemir (2007) thesblenddddaenthg st udent s
environments and their findings proved that students have generally positive opinions

about blended learning environment. The results of the study also proved that high
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interaction between students and instructor exigti;itype of environment. This result
supported the findings of Akkoyunlu and Soylu (2006) which indicated high demands for

faceto-face interaction in online learning.

According to Owston et af2006, as cited in Bdawi, 2009) there are three
rationaledor supporting blended learning: fuffilling the learner's needs and motivating

critical thinking skills; the flexibility of blended learning since the learning occurs online
and faceto-face and its coseffectiveness.

Dziuban, Hartman & Moskal (2004) & threeyear study between the fateface,
fully online, and blended teaching methods found that blended teaching always gives

better success rates than the other two methods. Dowling, Godfrey & Gyles, (2003, as

cited in Vignare et al., 2005) investige d t he associ ati onsdndkt ween s
hybrid delivery. The results of their study indicated a positive relationship between
studentsd final scores and improved | earning
(2011) studied a hybrid postgradugtegram in a university in Colombia and concluded

that students had a very positive opinion of the subjects and the educational model in the
program. Similarly, Tselios, Daskalakis, and Papadopoulou, (2011) investigated Greek
student sd vVvi elwasning dhe indings dbtaieed shewed that both

perceived usefulness and simplicity of use have a positive impact on attitude toward using

blended learning in the university. Regarding using digital communication tools, Dzakiria,

Mustafa and Abu Bakar (®6) claimed that the interaction between students and lecturers

as well as scholarly discussions both in a synchronous or asynchronous video conference

is the privilege offered by blended learning application.

Blended Learning contributed to the Guidedaccording to the next parameters:
T Flexibility
Blended learning courses offer flexibility for teachers in how they present material
and for students in the pace and variety of the learning approaches they experience.
1 Effectiveness
Studies hee shown that because blended learning incorporates multiple methods of
instruction from an assortment of perspectives, it proves to have an effective

learning outcome for most students involved.
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1 Engagement
Because most studirntoday are surrounded by technology in their everyday life,

they often engage more easily with the material when technology is incorporated in
instructional settings. Additionally, students become empowered as they expand

their technical skills and comgancy with technology.

2.6 MOTIVATION INSIDE CLASSROOM

Motivation involves the biological, emotional, social, and cognitive forces that
activate behavior. In everyday usage, the term "motivation” is frequently used to

describewhy a person does sometigi It is the driving force behind human actions.
Motivation does not just refer to the factors that activate behaviors; it also involves

the factors that direct and maintain these -ghacted actions (though such motives are

rarely directly observablefs a result, we often have to infer the reasons why people do

the things that they do based on observable behaviors.

2.6.1 INSTRINSIC MOTIVATION

Let us look at intrinsic motivation first. This behavior involves engaging in an
activity because you finthe activity itself rewarding. People do what they do because they

love doing it. Any rewards that they receive come second to the joy of completing the
activity.

There are all sorts of examples of this in everyday life. You may play a sport
because you ¢oy playing, rather than because you want to win. Alternatively, you may
complete a crossword puzzle because the challenge of completing the puzzle motivates

you. An Intrinsically motivated person does their job for the joy of doing it.

2.6.2 EXTRINSIC MOTIVATION
Extrinsic motivation focuses on the reward that you receive for completing an

activity. Your salary is an extrinsic motivator. You earn money for doing your job. You
may even earn commissions or bonuses for excelling in your job. These ataraiex

motivators that have nothing to do with your passion for the work.
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Extrinsic motivators also cover the opposite side of the coin. You may engage in a
behavior to avoid receiving a punishment. For example, a childan@igt using a naughty

word because they will get a scolding if they do.

There are all sorts of rewards that fall under the extrinsic model. An athlete may
participate in a race to win first place. Students may study more intensely to get a better
grade.

An Extrinsic motivator is an external reward that comes as a result of you
completing a task. You are motivated because you stand to gain. As a result, you may use
an extrinsic motivator to get somebody to do a task that they do not have a passion for.
Intrinsic motivation has several obvious pros that you can use to your advantage.

1 The individual has a passion for the work that they are doing. This means that they
enjoy the tasks that you set for them. A person who enjoys their work feels motivated to
keep pushing, even when facing larger tasks.

1 Intrinsically motivated people have a greater understanding of thespkirpose.

They understand where their work fits into the grand scheme of the project. As a result,

they get a reward just by knowitigat they are contributing.

2.7 COMMUNICATIVE APPROACH
The Communicative Approadhor Communicative Language Teaching (CLTis

a teaching approach that highlights the importance of real communication for learning to
take place. In this post, you wilhd definitions, examples and ideas for classroom

activities.

2.7.1 PRINCIPLES OF THE COMMUNICATIVE APPROACH
1. Language learning is learningcommunicate using the target language.

2. The language used to communicate must be appropriate to thiersittree roles of
the speakers, the setting and the register. The learner needs to differentiate between
a formal and an informal style.

3. Communicative activities are essential. Activities should be presented in a situation
or context and have a commaaiive purpose. Typical activities of this approach
are: games, problemsolving tasks, and rolplay. There should be information gap,

choice and feedback involved in the activities.
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4. Learners must have constarteraction with and exposure to the target language.

5. The topics are selected anddgmd r egar ding age, needs, |l ev
interest.

6.Motivation is central. Teachers should rai
the lesson.

7. The rde of the teacher is that of a guide, a facilitator or an instructor.
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CHAPTER I
PROPOSITIVE SECTION

In this chapter, we describe the objectives, the justification, and the workfglaa
Guided Work.

3. PROPOSAL
The main proposal of this guidedoM k wa s t oA BlecdedIRenmedial t

English Course addressed to students whose low proficiency level has hindered their

progress in the required courses at Language Teaching arglaliiemn@& nt er ( C. E. T.

The course lasted three months. The students of elementary level from the College
Horizons Outreach MLK program, took the remedial English course every Saturday from
9.00 to 12.00 and worked in Google platform every Monday fréraQLto 20:00 to

accomplish the homework assigned. Finally, students had three days until Thursday at for

posting homework to Google platform.

3.1 JUSTIFICATION

At present C.E.T.l. does not offer remedial courses as part of the English program for
thosestudents who need support on certain skills; however, an eventual agreement between

the Linguistics and Languages Department and Language Teaching and Translation Center
(CET]I) allowed us to implement a Blended Remedial English Course.

Blended learning isnportant because it breaks down the traditional walls of
teaching, ones that do not work for all students and now with access to {gagent
technologies and resources we can tailor the learning experience for each student. Blended
learning also offerdéxible time frames that can be personalized to each person, offering
them the ability to learn at their own pace.

Blended Remedial English Course for students at the elementary level it is
important because it establishes the basic structures of theadmdrom this, the
grammatical structures and vocabulary are complexed, also at the secondary level in
schools the maximum level that students reached is elementary, therefore this course helps
students to obtain good grades in addition to continuingilegthe language and

generating a communication tool.
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Social Relevance
The objective of remedial teaching was to give additional support to students who,

for one reason or another, have fallen behind the rest of the course in the English
classoom. Some of them were less able to use learning strategies or to comprehend
abstract ideas or concepts. Some had a poor level of motivation, a short span of attention in
work situations associated with interactive activities. We saw students as peomeuiho

be taught and helped to overcome their learning difficulties. It was essential for a remedial
teacher to understand thoroughly the strengths and weaknesses of the students so that
appropriate teaching approaches could be adapted to meet thetuadliveeds. Although

these students were low academic achievers, they were not necessarily limited in the
abilities to learn the language. With proper remedial help, the use of stimulating teaching
strategies and closer supervision, and more individueitdh, these students” interest in
learning was aroused and they made better progress. The ultimate aim of remedial teaching
was to help students who have fallen behind to learn to the best of their ability and to bring

them back into the mainstream clasn as far as possible.

Theoretical Value
Blended learning has become an increasingly popular formeafreing, and is

particularly suitable to the process of transitioning towartmmning from traditional

forms of learning and teaching. The Bleddslearning model is a combination of fat®e

face classroom and online learning using a proprietary learning management system that
promotes students O6motivation for |l earning a
interactive process. The fact of ilementing this blended Remedial Course was that

students received support from both instructor and the system.

3.2 OBJECTIVES
3.2.1 GENERAL OBJECTIVE

1 To establish a Blended Remedial English Course for students whose low
proficiency English level hasindered their progress in the required courses at

Language teaching and translation center (CETI)
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3.2.2 SPECIFIC OBJECTIVES

T

To develop a faceo-face and virtual course for students at College Outreach
Horizons Matin Luther King program.

To improve students6 List eitiésmegordedk i | | s
dialogues, talks, and watching videos through google classroom site.

To reinforce studentsd speakingiviseki I | s
and solving problems rofelays and so forth.

To foster reading skills by engaging them in a variety of intensive and extensive
readingta ks regarding studentsd interest
To improve studentsdé writing ashksiahdi t i es
assignments through google classroom site.

To improve students6é skills throughout

Lut her. Kingo

3.3 INDICATORS OF PROPOSAL ACHIEVEMENT

Indicators are concrete facts and quantifiable expressionkdkia been considered

to observe and verify the achieved objectives and obtained results (Tintaya, 2014 p. 457).

Thus, the following indicators of achievement were considered (Table 3.3.1).

Table Indicators of achievement

Objectives Indicators Means of verification
Design of blended course

Todevelopablended |3ccording to { Listening

course for students of | and MLK program objectives 1 Speaking

College Outreach _ _ .

Horizons Martin Luther | Selecting authentic matet 1 Reading

King program. according to students needs { Writing
and level 1 Through  Google
Planning of integrated classroom platform
teachinglearning activities
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To i mprove

listening skills by using

Developing of activities

Selecting authentic listening

material accordig to
students” needs and level

i Listening tasks

recorded dialogues, TScores  obtained
talks, monologues, and | o — . from  achievement
watching videos. annng ot - In egrgf[e tests
teachinglearning activities
Developing listening TThrough  Google
activities ~ and  tasks Classroom platform
sequentially and logically
organized
Selection  of  authentic fEvery day
interactive activities with participation
pedagogical value 1 Group work
To reinforce students 1 Pair work
6speaking s . : : 1 Oral Presentation
interactive  activities, P'a.“f‘!”g of mtera.ctlve 1 Performance of
solving problem, and alczlvsltle&sg)l\r/iﬁxampIr%brlglris activities
role- plays. gisg’u’ssions 9P | q Daily assessment

Development of speaking
activities based oreal life
situations for elementary levg

To foster reading skills
by integrating intensive

Assigning them extensive
reading accordingte t u d ¢

1 Identifying main

ideas

and extensive reading |interesting in  Google q Inferring information
tgs_ks regrding students | classroom platform outcomes in Goog|e
olnterest. . . classroom platform
Reading comprehension .
exercises T Predlctlng.
information, and so
forth
1 The score obtained
from the reading
achievement test
1 Through  Google
Classroom platform
To 1 mpr ove |Planningwriting activities 1 Registry of writing
writing  abilities by |according to students” needs tasks and progress

gradually giving writing

interest and level

1 Scores obtained by
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tasks and assignments. | Writing tasks the writing tasks

T Monitor olbjecti v
achievement

1 Through  Google
Classroom platform

3.4 SCOPE ANDDELIMITATION OF THE STUDY

This guided Work was conducted at Teaching Translation and Language Center
(CETI), San Andres University. Specifically, at College Outreach Horizons Martin Luther

King program, its main purpose was to identify the most commalolgmns that students
encounter in learning English at College Outreach Horizons Martin Luther King program
and to a proposed possible solution regarding this problem, setting up a remedial course
that can reinforce students English language skKills.

This Guded Work was held at Language Teaching and Translation Center (CETI) which is
located at (Grover building), and the course was developed for three months, every
Saturday, from 09:00 to 12.00 and trough Google Classroom platform from Mag2a8

to Auguwst 034, 2019

Table Scope and delimitation of study

STAGES DATE TASKS
First Stage May 18" 2019 to Jun&' 8 . | Starting of Guided Worked
2019 program with units 1 to 4.
Second Stage June 18", 2019 to Julv'ds . | Continuing English progran
2019 from unit 5to 8
Third Stage Julv 132019 to Auqust | Concluding our program
03¢ 2019 with units 9 to 12.
Final report of the
experience and the Guided
Work.
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3.5 TECHNOLOGICAL RESOURCES, MATERIALS AND HUMAN RESOURCES

The following technological, material, and human reses we used during the
development of the blended course:

ENGLISH BLENDED COURSE MATERIALS

3.5.1 ENGLISH GRAMMAR BOOK
The book provides a broader perspective of grammar than that presented to students

In course materials. It encourages you to apatetche complexity (and, where relevant,
the ambiguity) of grammati cal description, a
thumbo presented t o [Foethigcauese, ve usad the Grantmardor mat er
English Language Teachers boakiich helped us to develop an overall knowledge and
understanding of English grammar for planning lessonsanhdar i f ying | earner so

3.5.2 PHOTOCOPIES
The issue of photocopying for classroom purposes has become significant support

for studentsduring the process of this course we used photocopies elaborated by ourselves.

3.5.3 REALIA
The main advantage of using real objects in the classroom is to make the learning

experience more memorable for the learner. To give a couple of simple egaifywks are
going to teach the vocabulary of fruit and vegetables, it can be much more effective for
students if they can touch, smell and see the objects at the same time as hearing the new
word. This would appeal to a wider range of learner stylesalsample flashcard picture

of the fruit or vegetable. For this course, we use plastics vegetables, plastics fruit, coins,
bills, cards and puppets, to give an example, we used a puppet that represents a Royal

Canadian Mounted Police; its name is DuddleyRight.
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3.5.4 WEBSITES
The use of technology as much in the classroom as outside it makes the students feel

much more motivated , using devices with which they can practice a language through
features such as ia@ recognition and interactive multimedia exercises , etc. For young
student, it is much more stimulating to learn with a lesson on a tablet or smartphone than
with a traditional textbook and its CD of practice exercises. Technology transforms

studens from passive recipients to active learners and allows more profound and enriching

linguistic immersion. We visited different websites, to mention some:

o0 wWww.grammar.cl

0 www.youtube.com

o _https://www.teackthis.com

o _https://en.islcollective.com/

o _https://classroom.google.com/h

3.5.5 SOCIAL NETWORK
Telegram and WhatsApp are apps you can easily download to your computer and

smartphone. It allows you to communicate via text and voice messages. Voice messaging is
a relatively new feature but helpsyr students improve their speaking and pronunciation
skills by recording their answers in the chats. You can communicate with some students
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individually, or create group chats, and encourage students to listen to each other and give

feedbaclon the assignments, the social network students selected were:

o0 WhatsApp
0 Telegram

3.5.6 TECHNOLOGICAL RESOURCES
A number of new techniques for teaching English have been developed during the

last decade thanks to the fast development of new téxias, and the decrease in the
price of appliances such as TV sets, video machines, and computers. These machines have
not only made our lives easier but have also greatly contributed to the diversification of
teaching activities when teaching a foreignduage. Consequently, new products have
been launched, new video methods, nhew computer programs, make learning more
enjoyable, and enable the teacher to widen current classroom teaching techniques. We
could say that these audiovisual technologies stéstedpand in the late 1970s or early
1980s and are becoming more and more widely used, for example:

o Laptop

o Television

0 Tablet

3.6 STRATEGIES
A strategy is a plan of action that was designed to achieve a particular goal. Defining

learning strategieda s AN Any sets of operati oedesrnertet eps pl &
facilitate the obtaining, s{lovesagd&ubindd®d ri eval
p.19). We have used different strategies:
I Listening and reading: these two skills are highly interrelated and work
simultaneously in redife situations. We have used the following strategies:
anticipating, skimming, scanning, inferencing, deducing, transferring, and so forth.
1 Readingand Writing: they form a strong relationship with each other as skills. They
are tools for achieving effective written communication. Students need
opportunities to develop their reading an

competencies in reading amditing requires exposing students to gradually

36



challenging reading materials and writing tasks. The aim was to make students read,
and write effectively. (e.g. brainstorming, pseiting, writing and postnriting,

picture writing).

3.7 SYLLABUS

' A syllabus is a plan of work and is essential for the teacher, as a guideline and
context for course content. Syllabus design is concerned with the selection,

sequencing, and justification of the camttef the curriculum.

1 According to Ur. P (2002), there are different kinds of syllabus such as
grammatical, grammatical lexical, Situational, Teb&sed, Notional, Functional

notional, Md txrean dd, AMuddcedur al, h#®de ocess.
chosen for design the course syllabus was FBpiged syllabus because of their
characteristics: It was based upon the thematic approach to language input

organization whereby the content is organized around topics. White (1988) argues

that there aréwo justifications for the Topitased syllabus. The first one is to be in

terms of educational participation in the
br ai n érverthe yangsiage course as well as Biology one. The second

justification is the motivabnal addition that may result from its use. Tepa&sed

syllabi are seen to be efficient in the case of ESP situations because it is believed

that 6st udtheldnguagetorea purppsetearn better 6 (Straig
p.1)

1 We used the TopiBased syllabus proposal because it is a studentered design.
It focuses on the needs of the students. Students become real learners, they have to

think rather than simply remember. They participate in active tasks, which tend to

allow for greater creatity and responsibility.

1 Also, we used a Blended Learning Syllabus design. It is a way of leveraging both in
the classroom and outside classroom activities to promote learning and use time

effectively in both formats. Blended courses are also commordy teets a hybrid

course, which was a course format that uses bothtéafzee and online teaching.
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Blended courses specifically remove faodace time from the total time spent on
classroom commitments to online time. Learning activitieseamsgssments can

occur both online and fade-face.

FACETO-FACE

SUBJECT English Language

LEVEL:Elementary level

A BLENDED REMEDIAL ENGLISH COURSE SYLLABUS

COURSECollege Horizons Outreach MLK (Martin Luther King) program
DURATION: Three months

UNITS &

COMMUNICATION

w
5' DAYS EVALUATION AIDS
B TOPICS FOCUS
T
O
0
Introduction
Lesson
UN'T 1 Greetings Oral expression Laptop
Getting started
Introduction Attendance TV
The Alphabet Group work Websites:
Numbers Individual work www.grammar.cl
Pronunciatbn www.en.islcollecitv
o UNIT 2 Tasks e.com
2] -
) N ] Verb To be V'de_(?s )
P 3 o Countries and Additional material
g — Q nationalities (Affirmative, negative, Photocopies
= o= S .
3 § -g guestion).
o & UNIT 3
o] .
> A family Present Simple
= Possessive Adjectives
Articles the, a/an
UNIT 4
A house in There is, there are
Torono Prepositions of place
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UNIT 5

Jr o.

Everyday life Third Person singular Oral expression Laptop
activities Verb ending Attendance TV
Use ofi ES Group work Websites:
g Use ofi S Individualwork www.grammar.cl
“C:’ @ UNIT 6 Pronunciation www.en.islcollecitv
S 0 Tasks e.com
22 | What can you do? Can Quiz Videos
- 8 & 8 Cannot / Ca Additional material
s § & g Can|? Photocopies
2 = = ©
S O g UNIT 7
@ g g 7 To review Simple
o 5 a Today fun
o %E’ activities Present Tense
Q :I:J Quiz
e @ | UNIT8
3 What Did They Verb To be Simple past
g Do? (Affirmative, negative,
E interrogative)
c
=
UNIT 9 o _
What did you do Verb To bé Simple Oral expression Laptop
on your last Past Group work TV
vacation? Regular Verbs Individual work Websites:
Irregular Verbs Pronunciation www.grammar.cl
Tasks www.en.islcollecitv
Present at|e.com
UNIT 10 life of Dr. Martin Videos
Practicing of Regular Lut her Ki| TheButler
. What does he do Data Show
3 every day? and Irregular Verbs Additional material
> § % Presentation of movie Photocopies
- o 7 The Butler
25| 3 UNIT 11
n 2 2 - .
o ; The life of Dr. Practicing Simple Past
3 Martin Luther tense
; King Jr. Regular verb use
= Preparation for event
i T Hife of Dr. Martin
Luther King
UNIT 12
The life of Dr. Event presentation
Martin Luther about AThe
King Jr. Martin Luther King
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A BLENDED REMEDIAL ENGLISH COURSE SYLLABUS

ONLINE
Teacher: Date:
HEsse Level:
Topic:
Classroom
Objectives:
College Outreach Horizons Martin Luther King program
jitigle Teacher Online Collaborative plicleiGIoup
Group Open Close
What is the What do students need | Activities and Tasks / How will they learn Learning
purpose of to know? Learning Experiencesto | it? Experiences to
the lesson? Engage Students Engage
Students

Note: This format was used for plannilegsons in the Google classroom platform.

3.8 ACTION PLAN
The following action plan helped to carry out the teaching process effectively; it

includes the topic covered and the order in which they were delivered in the English course

program.
ACTION PLAN
Stages Objectives Indicators | Responsible Chronogram
Months year 2019
(Training period)
To design a facéo-face | Course Instructor May | June | July | Aug

and avirtual course | design
(blended course) for
students at MLK

program Selecting
. . authentic
- To i mpr oV e|lstening
@ listening skills by using| material
S |recorded  dialogues, according to
$ | talks, monologues, and students’
©- | watchingvideos. needs and
level

A Blended Remedial English C ourse
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Planning of
integrated
teaching
learning
activities

Developing
listening
activities
and tasks
sequentially
and
logically
organized

To reinforce students
O0speaking s
interactive  activities
solving problem, and
role-plays.

Selection of
authentic
interactive
activities
with
pedagogical
value

Planning of
interactive
activties, for
example:
role plays,
solving
problems,
discussions

Developmen
t of speaking
activities
based on
reallife
situations 6r
elementary
level

Instructor

To foster reading skills
by integrating intensive
and extensive reading

tasks regarding student
6interest.

Assigning
them
extensive
reading
according to
studen

Instructor
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interest

Reading
comprehenis
on exercises

interest and
level

Writing
tasks

To i mpr ove [Planning Instructor
writing abilities by |writing
gradually giving writing | activities
tasks and assignments| according to
students’
needs

|. Classroom activities

The resources are an important complement in the development of lessons and

technobgical resources. We have used resources such as puppets, pictures, videos, music,

drawings, and so on.

[I. Methodology

In the present work, we have made an important selection of two methods: Direct

Method and Communicative Approach to language tegglnioth of which emphasize the

student so

active

par t i c iymeahingolherefore,itherg was h e

an integration of the four skilldistening, speaking, reading, and writingogether with

functions, notions, and grammar to enable students to communicate in English.

The Blended Learning methodology is relat&edf-Directed blended learning,
students use a combination of online and-f@eface learning to guide their personalized

inquiry, achieve formal learning goals, atmhnect with mentors physically and digitally.
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[Il. Schedule
The course application was from Mawlt® August 031, 2019, on Saturday from

09:00 to 12:00; it means three hours per session.

IV. Content
First, in this section, we satlie content of the lessons, and the blended remedial

English content of the present action plan.

3.8.1 LENGTH OF THE PROJECT AND DESCRIPTION OF STUDENTS
The project lasted 3 months. It got started on Maydi&l finished on August8

we interviewed th Coordinator of College Outreach Horizons Martin Luther King program
at Language Teaching at Translation Center CETI, Mrs. Janeth Gutierrez Plata who
introduced the group of students for A Blended Remedial English Course with the group
from an elementarievel and they had some problems in developing of their English

course.

Our program was a Blended Remedial course, based on the results, we prepared and
designed a Blended Remedial Course lesson plans according to their difficulties.

The group of stdents from College Outreach Horizons Martin Luther King
program were elementary English language level, they were about 14 and 19 years old, they

were 8 people between men and woman, they concluded the Guided Work satisfactorily.

The Blended RemediaL ghsh course was divided into 24 classroom and activities
that consisted on 12 basic lessons according to students needs, divided into three stages in

the initial staged we applied the following topics: (Getting started, Countries And
nationalities, A famy, A house in Toronto), in the middle stage we applied the following
topics: (Everyday Life Activities, What Can you do? Today fun activities, What did they
do? in the final stage were applied the cultural topics: (What did you do on your last
vacation?What does he do every day? and our final lesson The life of Dr. Martin Luther
King Jr.
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3.8.2 EXPERIENCE OF THE TEACHING AND LEARNING PROCESS
At the beginning and development of the activities, there were positive and negative

aspects, which wdescribed in detail:

1 First of all, we applied a short information questionnaire for obtaining additional
information if students have a computer at home, cellphones and especially if they

have an internet connection at home, according to:

BLENDED REMEDIAL ENGLISH COURSE
CUESTIONARIO INFORMATIVO

GRUPO CHOP

CHART 22
1.- ¢ Tienes conexion a internet en tu domicilio?

¢ TIENES CONEXION A INTERNET EN
TU DOMICILIO?

BTENGO CONEXION A INTERNEENO TENGO CONEXION A INTERNET
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CHART 23
2. ¢ Tienes correo electronico? ¢, Qué correo es?

:TIENES CORREO ELECTRONICO?
¢ QUE CORREO ES?

12,56%

. .-_-_f;-:ﬂ

87,50%

S| TENGO CORREO ELECTRONIGMAIL mHOTMAIL

CHART24
3. ¢ Tienes computadora en tu casa?

¢, TIENES COMPUTADORA EN TU
CASA?

S| TENGO COMPUTADORA
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CHART25
4. ; Tienes teléfono celular?

¢ TIENES TELEFONO CELULAR?

SI TENGO CELULAR

CHART2 6
5. ¢Con que frecuencia usas el internet?

a) Todos los dias
b) Tres veces por semana
c) Una vez a la semana

¢ TIENES CORREO ELECTRONICO?
¢ QUE CORREO ES?

12,50%

87,50%

SI TENGO CORREO ELECTRONIGMAIL mHOTMAIL

Finally, we applied an English Diagnostic Test for determirsing u d Englishdlevel,
which was elementary level. (See chart N2 1, page 13)
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LESSON PLAN |
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teachingnd Translation Center (CETI)
LEVEL Elementary

UNIT ONE: Lesson 1

TITLE OF THE LESSONNtroducing yourself

TIMING : Three Hours

DATE: Saturday, May 18 2019

I. CLASSROOM OBJECTIVES
Linguistics Objectives: Greetings, Introduction, the Alphabptllig

Functional Objectives: Introducing yourself at front of the classroom
[I. INTRODUCING YOURSELF

SKILL

STAGE INSTRUCTOR STUDENTS TIMING AIDS

Warm | T. greets sts. Ss. listen to the T. 30 Board
Up Activity 1

T. explains Students
who arrive room 4B
about the goals of

the course
Ss. Listen to the T. and| 25 Board

T. asks Ssto
introduce themselve| go at front of the
at front of the classroom and introduc
classroom themselves

. . 130 Board
T. gives Ss. Ss. Practi ¢
instructions for introduce themselves a
introducing front of the classrooi
themselves

Listening,
speaking,
writing

Writing,

listening
speaking
individual
activity

Listening

Speaking,
Reading,
writing,
pairs
activity
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Activity 2 Role
Play Ss. make a Passport fo| 25 Board| Speaking,
T.asksSs.tomake|pr acti cing writing
Passportinapiece(t hemsel vesd
paper br practicing
Al ntroduc
themsel ve
T: Have Students Students listen to the T| 30 Board| Listening
make their passportf and$ ar t t o i Speaking
andtheyareready |t hemsel ves{(
for practicing simulating they are in a
Al ntr odu c | Canadian Border Office
t hems el v e| with help of a toy called

Dudley Do Right (Roya

Canadian Guard

Mountain)

Follow | T. asks Ss. for Students receive their | 10 Board| Writing
Up making passports fo| first homework Speaking

the next classron Listening
and gives
instructions for
google Classroom
site

Ss. practice and sing a| 30 Board| \yriting
T. Teach Ss. a song
after for singingaftef song AEvery Speaking
finishing the say good by Listening
classroom Charles Ray Reading

Teacher: José Raul Bozo Quisbert Date: Saturday, May 1.8 2019

Lesson
Topic:

Level

Introducing yourself | :
esson:

Elementary

CLASSROOM REPORT N2 1

The beginning of the course was very successful, Students from M.L.K (Martin
Luther King) progam group arrived at room 4B. Grover building

| introduced myself and then | explained to them our goals about the BLENDED
REMEDIAL ENGLISH COURSE and some of the advantages of the course.

Students introduced themselves in English in front of the class:, Afound out

many mistakes regarding to the use of last names (They did not recognize the
meaning of name and last name); what is more, they did not understand addresses, or
the alphabet (Pronunciation and Spelling).
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We started the claggcording to our lesson plan of that Saturday:

1. Greetings

2. Introducing Oneself
3. The Alphabet

4. Spelling

After watching and practicing all of these suhits, | asked all students to introduce

themselves in the front of the classroom agaireylWere able to introduce
themselves confidently and without making mistakes. At this point, the results w

satisfactory. We also worked with a toy (Royal Canadian Guard Mountain) called

Dudley DoRight, they got surprised and enthusiastic with this aog, they made a

ere

Passport for an imaginary Canadian Border Office, where they arrived and presented

their passports, for practicing again introducing themselves (Name, Last name,
address, occupation)

It is important to mention here that we started then@éel Remedial English Course

with six Students, they signed up the attendance list and they subscribed to platform

from Google Classroom.

After this step, | explain them about their homework in Google Classroom site for

every Monday.

We created two grougsr communicating during the week (WhatsApp and Telegram
for informing them about homework and other activities during the Blended Remedial

English Course.
Miss. Janeth Gutierrez, Coordinator College Outreach Horizons MLK (Martin LU

ther

King) program at Bnguage Teaching at Translation Center CETI, asked me to admit

more Student; therefore, | postponed Google Platform assignments for one mot
week.

LESSON PLAN I
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translatfoenter (C.E.T.I)
LEVEL Elementary

UNIT ONE: Lesson 2

TITLE OF THE LESSONCountries and Nationalities, Jobs
TIMING : Three Hours

DATE: Saturday, May 28 2019
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CLASSROOM OBJECTIVES

Linguistics Objectives: Verb to déffirmative, Negative, Questions).
Functional Objectives: Countries and nationalities

STAGE

PRESENT SIMPLE

INSTRUCTOR

STUDENTS

SKILL

Warm
Up

T. greets sts.

Activity 1

T. shows a puppet and
tells his country and
nat i o Hiandames
i's Duddl ey
From Canada. He is
Canadianbo

T. shows flags and

asksi Wher e i
flag From?

(Canada, Japan, and s
on.)

T. hands out cards to

each Students so that
they introduce
themselves

AMy nameos
from Englandl, 6 m
Englisho

T. asks them to fill in
sentences.

Activity 2 Role Play

T. explainsrole play

to practice personal
information, questions
and answers

T. checks answers

Ss. Listen to the T.

Students answer the

guestion

Ss. Get a card with

different country and
nationality and
introduce themselve

Ss. Work in pairs

and make a role play
andfill in a card

To ask and answer

Students personal
information with the

verb be in order to

complete a Profile

H TIMING \ AIDS \
20 Paper
25 Papers

Listening
and
speaking

Writing,

listening
and
speaking
activity, pair
work
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about his/her partnel
Ss. Check answers

T: Have Students watc
a video about countrieg
and nationalities

Students listen and | 10
watch a video about
countries and

nationalities

Video

Listening

Follow
Up

Collect cards and then
put at random

Students has to say| 10 Cards
Where my country
is? In order to

reclaim his/her card.

Speaking

LESSON PLAN Il
GOOGLE CLASSROOM VIRTUAL PLATFORM

Teacher: José Raul Bozo Quisbert Date: Saturday May 25
2019
Lesson Countries and Nationalities, Jobs Level: Elementary
Topic:
Google Linguistics Objectives: Verb to be (Affirmative, Negative, Questions).
Classroom Functional Objectives: Cmtries and nationalities
Objective:
College Outreach Horizons Martin Luther King program
Whole Teacher Online Collaborative Whole Group
Group Open Close
Countries and Verb to be Google Classroom VerbTo Be Verb To Be
nationalities, (Affirmative, platform fiexer ci s| PDF activities
Jobs. Negative, Questions Video lesson

Teacher: José Raul Bozo Quisbert Date: Saturday, May 25 2019 '

Lesson

e Countries and nationalities
Topic:

Lesson Topic: Elementary

CLASSROOM REPORT N2 2
For the second class, we reviewhd unit about Countries and Nationalities.
We showed different countries flags and we assigned to every student inside the
classroom a specific country for practicing personal presentation in front of the
classroom. This activity was very interesting aetpful because all of them had to
make a passport card with their specific flag, name, and nationality for introducing
themselves.
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We watched two different videos about countries and nationalities, students worked
with copies for completinghformation about themselves, students worked
individually and in groups of two people.

The teacher collected their passports from their origin countries and they had tg ask
later, Where my country is? to get back his/her card.

Students worked better groups because it was more enjoyable for themselves.
They learned much better by helping with the use of videos about Countries and
Nationalities.
All videos used during the classroom were uploaded to Blended Remedial English
Course Google site Classroonr practicing and reviewing during the week.

LESSON PLAN Il
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CETI)
LEVEL Elementary

UNIT ONE: Lesson 3

TITLE OF THE LESSONA family

TIMING : Three Hous

DATE: Saturday, Junesil 2019

I. CLASSROOM OBJECTIVES

Linguistics Objectives: Verb to be (Affirmative, Negative, Questions).
Functional Objectives: Family, What do you do? People and professions.

1. PRESENT SIMPLE, POSSESSIVE ADJECTIVEDEFINITE

ARTICLE A/AN
STAGE INSTRUCTOR STUDENTS TIMING \ AIDS \ SKILL
Warm | T. greets sts. Ss. Listen to 25 Computer | Listening,
Up Activity 1 the T. speaking and
T. shows Ss. Images writing

about Tke Simpsons,
The Avengers,
Spiderman, and Call of
Duty characters and te
them about What do
they do? and what
about their professions
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T. shows images in Tv| Students 25 Computer | Writing,
from Si mps |answerthe listening and
What dothey do? questions speaking
(e.g. Homer is a activity,
Nuclear Technician, individual,
Marge is a pair work
Housekeeper
Pen Ss. Practice 30 Papers, .
T. gives Ss. Cards Speaking,
about Simpsons Family new personal | Reading,
to practice names and | information boards writing,
professions and what | about family individual
do they do? and professiong activity, use
e.g. Bart Simpson is ar of personal
student, Maggie boards.
Simpsons is a baby).
25
Activity 2 Role Play To askand Listening,
T. exphins role play answer Ss. speaking,
to practice names of | About their writing
family members families and
their
T. checks answers professions.
e.g. He is my
father, His
name isPedro.
He is an
engineer
T: Have Students weth | Students listen | 30 Video Listening
a video related to and watch a
family, people and video about
professions. family, people
and professiong
Follow | T. gives cards about | Students puts | 30 worksheet | Writing
Up Scramble Jobs words in order
Draw your family tree Personal
and describe it Board
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LESSON PLAN Il
GOOGLE CLASSROOM VIRTUAL PLATFORM

]Sﬁg@r:sz Raul Bozo Quisbert * Date:
HEsse A family Level: Elementary
Topic:

Google Linguistics Objectives: Verb tbe (Affirmative, Negative, Questions).

Classroom Functional Objectives: Family, What do you do? People and professions.
Objective:

College Outreach Horizons Martin Luther King program

Whole Teacher Online Collaborative Whole Group
Group Open Close
A family Verb to be Google Classroom Verb To Be The Simpson
(Affi rmative, platform ffexer ci s es q familyword
Negative, Questions document
Teacher: José Raul Bozo Quisiie Date: Saturday, Junesd 2019
Lesson . Level
X A famil
Topic: y lesson: Elementary
CLASSROOM REPORT N2 3

For the third session, we reviewed the verb To Be. In addition, we started with the
uni t aboutndiaked dbaurRebpie and Prafessions, starting the class,
and showing some images from The Simpsons family.

For an activity, we selected some names of The Simpsons Family and each one of
them received a nickname for example: a student from MLK (MartihdrKing)
program, Naomi Altamirano was Marge Simpson.

They practiced personal presentations, What do you do? Also, People and
Professions, the use of Possessive adjectives. This class was one of the funniest
activity of our project.

We used videos aboptople and Professions. For the next activity, students played
Scramble game putting words in order.

All videos used in this classroom were uploaded to Blended Remedial English
Course Google Classroom Site.
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LESSON PLAN IV
FACETO-FACECLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (C.E.T.I)
LEVEL Elementary

UNIT ONE: Lesson 4

TITLE OF THE LESSONMNA house in Toronto

TIMING : Three Hours

DATE: Saturday, Juner32019

Il CLASSROOM OBJECTIVES

Linguistics Objectives: There is/are. Prepositions of place.
Functional Objectives: A house in Toronto, Describing a house

1. A HOUSE IN TORONTO, DESCRIBING A HOUSE

STAGE| INSTRUCTOR STUDENTS  TIMING AIDS SKILL

Warm | T. greets sts. Ss. compare 20 Computer | Listening,
Up Activity 1 houses and talk speaking ad
T. shows Ss. aboutdifferences writing
houses and places
from different
countries e.g.
(Canada, ltaly,
Japan, Australia,
Russia, Bolivia).
Ss. Listen to the | 22 Computer | \iting,
T. shows Ss. a
video about A T.and repeat listening and
house in Toronto, | vocabulary speaking
from inside and related to house, activity,
outside. rooms and object individual,
pair work
30 Papers,
T. gives Ss. ask Ss. Practice new Speaking,
questions about information about personal Reading,
What 6 s i n useofThereis, boards writing,
classroom, use of | there are. Ss. individual
There is, there are | practice activity
How many desks | description about
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are in the

objects inside the

classroom? classroom
Activity 2 Role
Play To ask and 35 Photocopies Listening,
T. explains role to
use there is, there | answer Ss. About speaking,
are and preposition| descriptions of writing
of place different places
working in pairs
T. checks answer
T: Have Students | Students listen | 30 Video Listening
watch a video and watch a videg Speaking
related with use of | about the use of
description of a there is and there
house and use of | are.
there is, therare.
Follow | T. gives Ss. a copy| Students complet| 25 Worksheet | Writing
Up about Present guestions wih
Simple yes, no Present Simple
guestions and shor] with their own
answers. ideas
_ _ 30 Papers Writing
T. gives papers ang¢ Ss. draw their
markers ideal home and Speaking
make an Listening
exposition
LESSON PLAN IV
GOOGLE CLASSROOM VIRTUAL PLATFORM
]’Gﬁl&@r:z&sé Raul Bozo Quisbert " Date:
Lesson Everyday life activities Level: Elementary
Topic:
Google Linguistics Objectives: Use of Irregular Verbs, Conjugations, usg of
Classroom Functional Objectives: My life, Describing everyday life activities at home, school or
Objective: everywhee, adverbs of frequency.
College Outreach Horizons Martin Luther King program
wilrele Teacher Online Collaborative Whole Group
Group Open Close
Everyday life | Do - Does- Don't- Google Classroom Do - Does- Don't- Do - Does-
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activities Doesn't Adverbs of platform Doesn't Adverbs of Don't-
Frequency Frequency, Doesn't
fexer ci s es 0Adverbs of
Frequency
word
document,
video lesson.
Teacher: José Raul Bozo Quisbert Date: Saturday, Junei3 2019
Lesson Level

A house in Toronto Elementary

Topic: lesson:

CLASSROOM REPORT N24
For this classwe started with the unittitted A house in Torontoo, sho
images from places and countries e.g. Canada, Italy, Japan, Australia, Russia, and
Bolivia.
In this class, we watched a video about "A House in Toronto" which showed the
interior of the house, from inside and outsidepracticing vocabulary related to
parts of the house, rooms, and objects. Then the instructor asked different questions
for students for example: What is in the Classroom? The use of there is and there are
for describing objects.
The use of prepositi@of place. The next video students watched was for describing
parts of a house. Use of there is and there are. An extra activity Students drew their
ideal home and they made a short exposition.
Participation from Students was successful also; videosingkd classroom were
uploaded to Blended Remedial English Course Google Classroom site with their
respective homework for the week.

LESSON PLAN V
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CET
LEVEL Elementary

UNIT ONE: Lesson 5

TITLE OF THE LESSONEveryday life activities

TIMING : Three Hours

DATE: Saturday, June 152019
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CLASSROOM OBJECTIVES

Linguistics Objectives: Use of Irregular Verbs, Conjugations,ofise
Functional Objectives: My life, Describing everyday life activities at home, school or
everywhere, adverbs of frequency.

MY LIFE, DESCRIBING EVERYDAY LIFE ACTIVITIES AT HOME,

SCHOOL OR EVERYWHERE, ADVERBS OF FRECUENCY.

T. greets sts.
Activity 1

T. shows Ss. images
about everyday life
activities.

T. shows Ss. some

videos about
everyday life
activities

T. gives Ss. ask

guestions about
everyday life
activities, What is
he/she doing?
Useof mime games
for describing people
activities

Activity 2 Role

Play

T. explains role to
use How often do

you?, questions and

Ss. compare and
talk about
different
everyday life
activities

Ss. Listen to the

T.and repeat
vocabulary
related to
everyday life
activities

Ss. Practice new

verbs according
information of
images and mime
games

To ask and

answer Ss. Aboul
guestions How
often do you?,
and answers with
adverbs of

frequency Ss.

30

30

35

Computer

Computer

Personal

boards

Photocopies

Listening
and speaking

Writing,

listening and
speaking
activity,
individual,
pair work

Speaking,

Reading,
writing,
individual
activity

Listening,

speaking,
writing
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T. checks answers

work in groups of
four

T: Have Students | Students listen | 30 Video Listening
watch a videoelated| and watch a vide( Speaking
with use of about adverbs of
description about | frequency
adverbs of frequenc
Follow | T. gives Ss. a copy | Ss. practicing 30 Worksheet | Writing
Up about Par |response with
life by asking adverbs of
present simple frequency with
guestions to respong his/her partner
to his/her partner
with adverbs of
frequency
LESSON PLAN V
GOOGLE CLASSROOM VIRTUAL PLATFORM
]Sﬁlgrﬂ:’mRaUI Bozo Quisbert Date:
Lesson Everyday life activities Level: Elementary
Topic:
Google Linguistics Objectives: Use of Irregular Verbs, Conjugations, usg of
Classroom Functional Objectives: My life, Describing everyday lifgiaties at home, school or
Objective: everywhere, adverbs of frequency.
College Outreach Horizons Martin Luther King program
et Teacher Online Collaborative bl e EaLT
Group Open Close
Everyday life | Do - Does- Don't- Google Classroom Do - Does- Don't- Do - Does-
activities Doesn't Adverbs of platform Doesn't Adverbs of Don't-
Frequemy Frequency, Doesn't
fexer ci ses { Adverbs of
Frequency
word
document,
video lesson.
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Teacher: José Raul Bozo Quisbert Date: Saturday, June 52019
Monday, dine 1, 2019

Lesson

Topic: | EVveryday life activities Lesson Topic: Elementary

CLASSROOM REPORT N25 |
This class session was very short because of all Students had an activity from United
States of America Embassy at UPB (Universidad EavRoliviana), Auditorium, we
reviewed the Title of the unit for this session, they agreed for coming on Monday for
replacing this session, from 8 students on Saturday, just 3 students on Monday 17th,
2019
We started the class showing some images abougdaxelife activities, so they
could practice with the video vocabulary related to everyday life activities.
Next, we explained and practiced adverbs of frequency for making questions and
giving answers with the use of adverbs of frequency.
Students watchtea video related to the use of descriptions about adverbs of
frequency.
They also received a copy of Partnerdés dail
guestions to respond to his/her partner with adverbs of frequency.
Homework and videos were uploadatithe Blended Remedial English Course
Google Classroom site.

LESSON PLAN VI
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CETI)
LEVEL Elementary

UNIT ONE: Lesson 6

TITLE OF THE LESSONwWhat can ya do?

TIMING : Three Hours

DATE: Saturday, June 22 2019

Il. CLASSROOM OBJECTIVES

Linguistics Objectives: CahCannoti Can ot , Can 1| é°?
Functional Objectives: To express abilities or to say that something is possible, affirmative,
Negative and queisn.
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TO EXPRESS ABILITIES OR TO SAY THAT SOMETHING IS
POSSIBLE, AFFIRMATIVE, NEGATIVE, QUESTION

| STAGE|  INSTRUCTOR STUDENTS TIMING | AIDS | SKILL
Warm | T. greets sts. Ss. compare 30 Computer | Listening
Up Activity 1 and talk related and speaking
T. shows Ss. images | to What can
about What can you | you do?
do?
. 25 Computer iti
T. shows Ss. some | Ss. Listen to the g writing,
different videos about| T.and repeat listening and
What can you do? vocabulary speaking
related to Wht activity,
can you do? individual,
30 oh | pair work
: otocopies
T. gives Ss. to guess Ss. Practice Speaking,
partner caCan and Reading,
certain things and thel according to writing,
to ask Can you? information individual
Question to find out if activity
your guesses are righ
or wrong
Activity 2 Role Play | To ask and 30 Photocopies Listening
T. explains role to
write abouttheir answer Ss. speaking,
abilities by completing About writing
sent ences |questions with
or Al candé/dl cano
ask and answer candt, V
guestions about pairs
abilities with a partner
T. checks answers
T: Have Students Students listen | 20 Video Listening
watch a video related | and watch a Speaking
with human abilities | video about
human abilities
Follow | T. gives Ss. a copy | Ss. practicing | 25 Worksheet | Writing
Up about a game of bingq response with
by finding classmates| i Ye s |
who have certain ANo | ¢
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abilities individual
participation

LESSON PLAN VI
GOOGLE CLASSROOM VIRTUAL PLATFORM

Ega%'gJosé Raul Bozo Quisbert Bhte: Jun
Lesson What can you do? Level: Elementary
Topic:

Google Linguistics Objectives: CahCannof Candét, Can | é7?
Classroom Functional Objectives: To express abilities or to say that something is possible, affirmative
Objective: negative and question.

College Outreach Horizons Martin Luther King program

Whole Teacher Online Collaborative Whole Group
Group Open Close
What can you | Cani Cannoti Can 0t Google Classroom Cani Cannoti Cani Cannot
do? Can | &2 platform Candét, ,Can|iCanot,

fexeesod |1 &7
word
document,
video lesson
Teacher: Jose Raul Bozo Quisbert Date: Saturday, June 22 2019
Lesson .
Topic: What can you do? Lesson Topic: |Elementary
| CLASSROOM REPORT N2 6
For this class, we reviewed the unit about

and Canot
We started showing different pictures about What can you do? After that, we saw

some videos for practicing new vocabulary related to the uattalyhat can you

do?

Al so, we explained the role of different
cano and Al nparn 6t 0 wor king

In addition, students watched a video related to human activities, for finishing our
activities with a game of birmgby finding classmates for asking certain abilities.

This activity was very funny and very interesting.

Some Students of MLK (Martin Luther King) group had a wrong pronunciation of
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canot, [/ Kant/ .
For preventing this error became fossilized, we sent students an interesting spng

video from North American music Grjoup Air
you, this activity was important to students for practicing and correcting
pronunciationofic an o6t o

Our results using this song were successful for all groups of students of MLK
(Martin Luther King) group.

LESSON PLAN VII
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CETI)
LEVEL Elementary

UNIT ONE: A Review

TITLE OF THE LESSONToday Fun Activities

TIMING : Three Hours

DATE: Saturday, June 292019

Il. CLASSROOM OBJECTIVES

Linguistics Objectives: Introduction, The Alphabet, Numbers, Countries and Nationalities,
People and Professions,
Functional Objectives: To review Present Simple Tense

1. TO EXPRESS ABILITIES OR TO SAY THAT SOMETHING IS
POSSIBLE, AFFIRMATIVE, NEGATIVE, QUESTION

STAGE INSTRUCTOR STUDENTS \ TIMING \ AIDS SKILL
Warm | T. greets sts. Ss. practice 30 Computer | Listening
Up Activity 1 information for and
T. shows Ss. images a review speaking
about different units
for a review
T. explain Ss. Ss. work in 30 Board Writing,
different games like | groups for each listening
Tic Tac Toe, Snake | of those and
and Hamburger, activities speaking
numbers and spellin and work in
groups
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T. gives Ss. a Quiz | Ss. make a Quiz 40 Photocopies| Reading,
for practicing and speaking,
reviewing the Present writing
Simple Tense
Activity 2 Role Play
T. explains oral To ask Ss. for | 30 Oral Speaking
review roll for each | making a individual and
one of them dialogue and Participation|listening
reading at front
of classroom

Teacher: José Raul Bozo Quisbert Date: Saturday, Julie 2

2019

Lesson
Topic:

Today fun activities Lesson Topic: | Elementary

CLASSROOM REPORT N2 7

For this class, all students of MLK (Martin Luther King) group had an activity for t
United States of America's independeranniversary. So many of them were busy f
at least one hour late, then students came back to the 4B room.

In this session, students practiced the first six lessons with some interactive gam
Tic, Tac, Toe, snake, numbers, and spelling.

After this we administered a quiz for practicing and reviewing the Simple present
and oral review of each one of them based on making dialogue and reading in frg
the classroom.

Students showed a good advance in Blended Remedial English Course.

LESSON PLAN VI
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CETI)

LEVEL Elementary
UNIT TWO: Lesson 1

TITLE OF THE LESSONWhat did they do?

TIMING : Three Hours
DATE: Saturday, July Qg 2019
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CLASSROOM OBJECTIVES

Linguistics Objectives: Verb To BeSimple Past (Affirmative, Negak, Questions).

Functional Objectives: Their life, What did they do?

STAGE

Warm
Up

SIMPLE PAST

INSTRUCTOR

T. greets sts.
Activity 1

T. shows some images
about famous people
e.g A His 1
Neil Amstrong, He was
From EE.UU. He was
an astronall

T. shows videos about

famous people from the
past and &y
he?

T. hands out cards to

take the role of an
unnamed famous
person in history and
try to establish the
identities of the other
famous people in their
groups by asking and
answering questions
using the Simple Past ¢
the Verb To be

Activity 2 Role Play

T. explains role play
to practice personal
information from
different famous
people, questions and

answers

Ss. Listen to the
T.

Students answer

the question

Ss. Get a card

with different
information of an
unnamed famous
person and
identify other
famous peole

Ss. Work
individually

To ask and

answer Students
personal
information with
the verb To Be in

the past, in order

20

25

Computer

Papers

STUDENTS  TIMING AIDS SKILL
TV

Listening
and
speaking

Writing,

listening
and
speaking
activity,
pairwork

Listening,

Speaking,
Writing,
reading,
Work in
groups
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T. checks answers to complete a
Profile about
His/Her famous
person
Ss. Check
answers
T: Have Students watcl Students listen | 30 Video Listening
a video about different | and watch a
famous people video about
different famous
people
Follow | Collect cards and then| Students hasto | 30 Cards Speaking
Up put at random sayWho was he?
In order to
reclaim His/Her
cards from
different famous
people
LESSON PLAN Vi
GOOGLE CLASSROOM VIRTUAL PLATFORM
]&ﬁc@g(: José Raul Bozo Quisbert Bate:
2019
Lesson What did they do? Level: Elementary
Topic:
Google Linguistics Objectives: Verb To BeSimple Past (Kirmative, Negative, Questions).
Classroom Functional Objectives: Their life, What did they do?
Objective:
College Outreach Horizons Martin Luther King program
e Teacher Online Collaborative Hhiee G
Group Open Close
What did they | Verb To Bei Simple Google Classroom Verb To Bei Simple Verb To Bei
do? Past (Affimative, platform Past (Affirmative, Simple Past
Negative, Questions). Negative, Questions). | (Affirmative,
fexer ci ses { Negative,
Questions).
word
document.
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Teacher: José Raul Bozo Quisbert Date: Saturday, July 0 2019

Lesson

. 5 »
Topic: What did they do? Lesson Topic: | Elementary

CLASSROOM REPORT N2 8
In this class, we started a new unit part tivbe simple past of the Verb to be, with a
unit titled AWhat did they dodo, showing dif
Af ter that, students watched a video about
Students took cards of an unnamed famousgpein history and tried to establish the
identities of the other famous people in groups by asking and answering questions using
the simple past of the verb To Be.
After this, students watched a video about different famous people in history, later we
collected their cards and put them in random for asking Who was he? In order to get
back his/her cards from different famous people.

LESSON PLAN IX
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Translation Center (CETI)
LEVEL Elementary
UNIT TWO: Lesson 2

TITLE OF THE LESSONWhat did you do on your last vacation?
TIMING : Three Hours

DATE: Saturday, July k3 2019

I. CLASSROOM OBJECTIVES

Linguistics Objectives: Verb To BeSimple Past (Regular and Irregular V&rb
Functional Objectives: What did you do on your last vacation?

[I. SIMPLE PAST
STAGE INSTRUCTOR STUDENTS TIMING AIDS SKILL
Warm | T. greets sts. Ss. Listen to the Listening and
Up Activity 1 T. Computer speaking

T. shows some
images from a
family about What
did they do in its
last vacatio?
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T. shows a video | Students watch @ 15 TV Writing,
about use of video and answe Computer | listening and
Irregular Verbs the questions speaking
individual
activity
25
T. hands out papel Ss. Get a paper Papers Listening,
and make a copy | to take the role tc Speaking,
for each one of twg change base Writing,
groups and cut as | form irregular reading, Work
indicated verbs into their in groups
past simple and
then make a pas
simple sentence
with each verb.
Ss. Workn
Activity 2 Role groups of two
25 Board ) .
Listening,
Play . To ask and
T. explains rules
about use of answer Students Speaking,
RegularVerbs to write Reading,
according questions from Writing,
T. gives examples| the past about Individual,
and checks use of Regular Grupal
answers Verbs. participation
Ss. Checks
answers
T: Have Students | Students listen | 25 Video Listening
watch a video and watch a
about Simple Past| video about
Regular Verbs Simple Past
Regular Verbs
Follow | T. prepares one | Students 30 Photocopieg Listening,
Up copy about the pag complete Speaking,
tense regular verbg interesting facts Reading,
and prepare some| with the past Writing,

copies for each
pair of students

tense regular
verbs from a
Word search ang
to play a true or
false game using
the facts

Work in pairs.
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LESSON PLAN IX
GOOGLE CLASSROOM VIRTUAL PLATFORM

]Gmr: José Rall Bozo Quisbert Bate:
2019
Lesson What did you do on your last vacation? Level: Elementary
Topic:
Google Linguistics Objectives: Verb To BeSimple Past (Regular and Irregular Verbs).
Classroom Functional Objectives: What did you do on your last vacation?
Objective:

College Outreach Horizons Martin Luther King program

el Teacher Online Collaborative Whole Group
Group Open Close
What did you | Verb To Bei Simple Google Classroom Verb To Bei Simple Verb To Bei
do on your Past (Regular and platform Past (Regular and Simple Past
last vacation? | Irregular Verbs). Irregular Verbs). (Regular and
ifexer ci ses(lregular
Verbs).
word
document,
video lesson.
Igacher: José Raul Bozo Quisbert Date: Saturday, Ju
2019

Lesson What did you do on your last
Topic: vacation?

Lesson Topic: | Elementary

CLASSROOM REPORT N29

In this class, we reviewed the udeRegular and Irregular verbs based on our lesson tit
AWhat did you do on your | ast wvacati or
Studentswatte d s ome Vv i de oxatienamout Whaf didiiheyldo @ $héir |
vacation?

Also, we watched a video about the use of Irregular verhere students watched the
video and answered the questions, after this activity, students received a list of irregy
verbs for explaining its use in specific parts about the use of English language.
Students also watched a video about the use of Rédetas, after all these videos
concluded, students received a copy for playing a true or false game using the facts
saw in the class.
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LESSON PLAN X

FACETO-FACE CLASSROOM

l. INFORMATION

Institution: Language Teaching and Translation Center (C.E.T.I)
Level: Elementary

Unit 2 Lesson Ten

Title of the Lesson: What doég do every day?
Timing: Three Hours

Date: Saturday, July 202019

. CLASSROOM OBJECTIVES

Linguistics Objectives: Practicing of Regular and Irregular verbs.
Functional Objectives: What does he do every day?

1. SIMPLE PAST
STAGE

Pre
viewing

While
viewi ng

INSTRUCTCR | STUDENTS

T. greets Ss. Ss. Listen to
T. shows some the T.

images about

famous movie

AThe Butl ero
and the asking

What do you

think is the

movie about it?

T. gives Ss. will take
instructions to  notes about
Ss. the verbs they

You will watch  hear
the video and

write down the

verbs you hear

T. plays a video Students
AThe Butahssverthe
and asks guestion
Does he wear a

uniform?

Does he serve

some food?,

TIMING

15

15

2 Hours
and 11
minutes

AIDS SKILL

TV Listening
Computer and
speaking

Blackboard Listening,
Speaking,
reading

TV Writing,

Computer listening
and
speaking,
reading
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While they are
watching the
video.
Post
viewing T.gives Ss. a | Ss. take 15 Blackboard|Listening,
questionnaire | questionnae speaking
with some and they will
comprehension | solve it and
guestions bring it for
next
classroom
Ega}cher: José Raul Bozo Quisbert Date: Saturday. Ju
2019
Lesson Topic:| Wha does he do every day? Lesson Topic: | Elementary

CLASSROOM REPORT N210

This class, students watched a very interesting video for practicing the use of Regula

l rregul ar Verbs, we started the class
ad asking Students AWhat do you think
After students watchedé¢h movi e AThe Butler o, durin

the verbs they heard about the movie and asked Did he wear a uniform?, Did he ser
food? While they argvatching the video.

After finished the video, they received a questionnaire with comprehension questions
the movie AThe Butlero for reinforcing
verbs.

LESSON PLAN XI
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching afdanslation Center (C.E.T.I)
LEVEL Elementary

UNIT TWO: Lesson 11

TITLE OF THE LESSONThe life of Dr. Martin Luther King Jr.?
TIMING : Three Hours

DATE: Saturday, July 2i7 2019
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Linguistics Objectives: Practicing Past Simple Tense, Regular Verbs use.

CLASSR@®M OBJECTIVES

Functional Objectives: Talking about the past?

STAGE

SIMPLE PAST

INSTRUCTOR

STUDENTS

TIMING

AIDS

SKILL

Warm
Up

Follow

Up

T. greets Ss.

l. gives students
copes from The life
of Dr. Martin Luther
King Jr

T. gives instructions

to Ss. practice the
correct pronunciation
text The life of Dr.
Martin Luther King
Jr.

T. starts to listen eac
one of the groups fo
presentation about
The Life of Dr.
Martin Luther King
Jr.

T. gives Ss. The last

instructions for
students about the
classroom The life of
Dr. Martin Luther
King Jr.

Ss. Listen to the
T.

Ss. Practiced

previous
pronunciation

Students work

individually and
in groups

Ss. take notes an|

they have to
prepare their
material for the
next classroom

20

20

2 Hours

20

Photocopies

Photocopies

Photocopies

Blackboard

Listening
and
speaking

Listening,

Speaking,
reading

Writing,

listening
and
speaking,
reading

Listening,
speaking
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Teacher: José Raul Bozo Qsbert Date: Saturday, July 2#,
2019

Lesson | The life of Dr. Martin Luther .
Topic: King Jr.? Lesson Topic: | Elementary

CLASSROOM REPORT N2 11
This week, after all our classes, we prepared an importanpporag s e nt at i lben

about the life of Dr. Martin Luther King Jr.

All students received a copy of the téxA me r i ¢ a n héthj treey starteg practiciig
their roles and we corread pronunciation whenever we found mistakes. Each group of
students performed a short activity for the final presentation.

Students practiced the entire class and were given the last instructions for the fioel!
presentation abouit T h e | i fasdin Lather KhingJro . M

The life of Dr, Martin Luther King Jr.'s oral presentation was carried out at UPB
(Universidad Privada Boliviana) auditorium.

LESSON PLAN XIlI
FACETO-FACE CLASSROOM

l. INFORMATION

INSTITUTION: Language Teaching and Traatsbn Center (CETI)
LEVEL Elementary

UNIT TWO: Lesson 12

TITLE OF THE LESSONPresentation about the life of Dr. Martin Luther King Jr.?
TIMING : Three Hours

DATE: Saturday, August 08 2019

THE LIFE OF DR. MARTIN LUTHER KING Jr.

-

73

titleo

of Dr. Martin Lut he ddiffeient matediad including somelimaggss pr ep



AThe

function of education is to teach one t
Intelligence plus character -t hat i s the goal of true e
Saturday, August 3rd, 2019

PROGRAM
1. Presentation of the M.L.K English students by Instrudétsé Raul Bozo
Quisbert
2. Welcome to Mr. Fortin, US Embassy English Area Coordinator and Mrs.
Janeth Gutierrez, Martin Luther King program CETI coordinator
3A brief Introduction of AThe |ife of Dr
student Naomi Altamano Maceda
4.Presentation of ADr. Martin Luther King
equality by Steven Zapata and Jordan Zapata
5. Dr. Martin Luther King Jr. achievements by Milka Pariapaza and Angel
Iriondo
6.Dr . Martin Luther Kaweg a rdr geeamoo ulksy ske e c
Portugal and Antoinette Bara
7. Presentation of two videos about Dr. Martin Luther King Jr.
11 have a dream
9 Acceptance Speech
8. Dr. Martin Luther King Jr. dead and legacy by José Iriondo and Naomi
Altamirano

9. Finally, everypbodg i ngs a song fASI NG ABOUT MARTI N
10.Clos ng fievery time we say goodbyeo

E@f@her: José Raul Bozo Quisbert Date: Saturday, Auqu@‘t 03,

Lesson | Presentation about the life of Dr.
Topic:

_ _ Lesson Topic: | Elementary
Martin Luther King Jr.?

CLASSROOM REPORT N212

After all this period of thélended Remedial English Course, MLK (Martin Luther
King) the group of studentsa s r eady for presenting
Jr . o
We arrived at U.P.B (Universidad Privada Boliviana) auditorium, and we prepared
material needed for the ggentation, some minutes later we were ready for starting ¢
final presentatioi The | i fe of Dr. Martin Luthe
Mr. Gonzalo Fortin, USA Embassy English coordinator, arrived to watch the
presentation. We started with the opening ceremony, stixdenmhi Maceda presented
each part of our presentation, each group composed by students Steven Zapata, |

Zapata,

Iriondo performed their role, they asked some questions froicpuhbter, two more
videos about Dr. Martin Luther King Jr. were presented. Finally, students gave son

Milka Pariapaza, Angel Iriondo, Keysi Portugal, Antoinette Barra and José
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gifts to Mr. Gonzalo Fortdn English Area Coordinator of U.S.A Embassy, Mr. Orlando
Montafio Head of Linguistics and Language career and Mn&td Gutierrez College
Outreach Horizons Martin Luther King program at Language Teaching at Translation
Center CETI
The presentation was successful; Mr. Gonzalo Fortdn expressed his satisfaction with the
results of the guided work.

This was the conclusioof my Guided Work project at Language Teaching and
Translation Center (CETI).

3.8.3 EVALUATION
Evaluation is an inseparable component of the learning process and systematic in

the
pedagogical practice and it has the purpose of mediating, appraisimgatimig,
regulating, and improving the learning experience. The evaluation was viewed as an
integral part of the professional role of teachers. The evaluation was the estimation of the
learning and teaching process. Also, the process evaluation of cegrutiyetences is

going to judge the grade in which the objectives were achieved

The evaluation helped the teacher to get feedback about the efficacy of the methods
in learning and teaching processes, it is provided a wealth of information to use for the

future direction of classroom practice, for the planning of the courses, and the management

of learning tasks and students.

The evaluation of studentsdé performance a
evaluation is highly taking into account. Accordiogleaching Language and Translation

Center (CETI), there is a minimum score for passing every module, which is 70 points.

In the present Guided Work, we have used the following parameters:

A= G: GOOD

B= S: SATISFACTORY

C= NSI: NEED SOME IMPROVEMNET
D= NI: NEEDS IMPROVEMENT
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Source: Inscription card Language Teaching and Translation Center (C.E.T.I)

INSTITUTION: Language Teaching and Translation Center (C.E.T.I)

LEVEL:Elementary
ASSIGMENT:English
YEAR:2019

BLENDED LEARNING PLATFORM WAS EVALUATED ACCORIDNG THE

QUALITATIVE SCORE

QUALITATIVE RANGE

4571 54
NI
NEEDS IMPROVEMENT
5571 69
NSI
NEED SOME
IMPROVEMENT

707 85
S
SATISFACTORY

861 100
G
GOOD

NEXT PARAMETERS

Blended Learning Evaluation

r
Google Classroom platform Score
Attendance 15%
Homework 20%

Total 35%
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CHAPTER IV
RESULTS & THE PROJECT

This work was carried out to help and motivate U.S.A Embassy Program CHOP for
students of program College Outreach Horizons Martin Luther King program to strengthen

studentsd English Language ski k.ltsnedessarg| opi ng
to analyze the topics developed and the results obtained in the work. The data helps us to

evaluate if the main objective and specific objectives were reached.

4. RESULTSOF STUDENTSO6 EVALUATI ON
Before showi ng t ha&auatior &isletessaryotd clear upuththtewre t s 6 e
have worked with eight students; we have used a quiz and one exposition to get the

information. The following table can show the results of the quiz.

CHART N2 7

PORCENTAGE OF PROGRESS
FIRST EVALUATION

GOOD m®SATISFACTORYBNEED SOME IMPROVEMENT

This char show us that 87% obtained the grade G, which means a good level.
12.04% obtained the grade S, which means satisfactory level and 0.7% obtained NSI,

which means needs senmprovement.
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The following table can show the results of the expositianald A The | i f e of

Martin Luther King Jro, at U.P.B. University

CHART 28

EXPOSITION "THE LIFE OF DR.
MARTIN LUTHER KING JR."

91,87%

SATISFACTORY

This chart show us that 91.87% of all students obtained the grade S, which means a
satisfactory level

In the final evalwuation, the topic was AT
next page, we can see the results of the final gk evaluation.
INSTITUTION: C.E.T.I ASSIGNMENT: ENGLISH YEAR: 2019
N& Last Name First Second Blended Attendance Homework Total
Name Evaluation Evaluation Learning
10% 30% 35% 5% 20% 100%

1 | Altamirano | Naomi 10 30 35 4 20 99
Maceda

2 | Barra Antoinette 7 20 35 4 20 86
Perez

3 | Iriondo Angel 9 25 35 3 20 92
Arifiez Gabriel

4 | Iriondo José 7.4 25 35 4 20 91.4
Arinez Guadalpe

5 | Pariapaza | Milka 10 20 35 3 20 88
Quintanilla | Fabiola

6 | Portugal Keysi 7.3 25 35 4 20 91.3
Estivarez Rose

7 | Zapata Stevens 8 25 35 3 20 91
Gutierrez Freddy

8 | Zapata Jhordan 7.4 25 35 3 20 90.4
Gutierrez
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CHART 29

PORCENTAGE OF PROGRESS TOTAL
SCORE

@,53%
2,25% |

91,68%

GOOD mNEED SOME IMPROVEMENEBNEED IMPROVEMENT

This dhart show us that 91.68% of all students obtained the grade G, which means a
good level, 2.25% of all students obtained the grade S, which means a satisfactory level

and 0.53% of all students obtained the grade NI, which means need improvement.

In the final score, we considered all aspects we evaluated during these three months,
including Blended Module, in which we sent instructions and homework for students for

practicing use of technology.

PHOTOGRAPHS OF STUDENTS AT COLLEGE OUTREACH HORIZONS
MARTIN LUTHER KING PROGRAM (MLK)

AACTIVITIESI NSI DE THE CLASSROOMO
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PHOTOGRAPHS OF STUDENTS AT COLLEGE OUTREACH HORIZONS
MARTIN LUTHER KING PROGRAM (MLK)

AACTI VI TIES | NSI DE THE CLASSROOMO
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