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RESUMEN 

 

El presente proyecto se llevó a cabo en la Carrera de Turismo de la Universidad 

Mayor de San Andrés en la ciudad de La Paz Bolivia. El propósito del proyecto 

fue desarrollar un curso Remedial de inglés para los estudiantes que 

enfrentaban algunas dificultades con su aprendizaje de esta lengua. Así, se 

desarrolló e implementó este curso remedial o de recuperación tomando en 

cuenta los conocimientos adquiridos en las asignaturas de Lingüística Aplicada 

e Inglés Técnico Científico. Los resultados fueron interesantes ya que pudimos 

evidenciar que los estudiantes más comprometidos mejoraron sus habilidades 

en inglés. Sin embargo, es también es innegable que enfrentamos algunos 

desafíos al desarrollar el proyecto. El tiempo de los estudiantes fue el mayor 

obstáculo para éstos, ya que algunos de sus viajes de estudio se organizaron 

durante el tiempo que dedicamos a sus clases de inglés. Sin embargo, a pesar 

del punto antes mencionado, logramos nuestros objetivos iniciales.  

 

El capítulo uno presenta la sección de diagnóstico donde se describe el 

contexto institucional, también presenta el análisis FODA que se llevó a cabo y 

los resultados obtenidos. También brinda detalles sobre la encuesta de Análisis 

de Necesidades que se administró en el Departamento de Turismo. El capítulo 

dos ofrece una descripción general de las diferentes tendencias en la 

enseñanza de idiomas, particularmente en lo que se refiere a las clases 

remediales de inglés, los enfoques y métodos para la enseñanza de idiomas, 

así como el desarrollo de materiales. El capítulo tres presenta básicamente la 

propuesta, que se ha desarrollado después de haber llevado el análisis FODA y 

administrado el cuestionario de Análisis de Necesidades. Los detalles relativos 

a la propuesta se pueden encontrar en la sección de apéndices. Finalmente, el 

capítulo cuatro proporciona un resumen sobre los resultados obtenidos, las 

recomendaciones que hicimos después de la conclusión de este proyecto y las  

palabras finales al respecto. 
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ABSTRACT 

The present work was carried out at the Tourism Department of Mayor de San 

Andres University in the city of La Paz Bolivia. The purpose of the project was to 

develop a Remedial English Course for the students who were facing some 

difficulties with their English learning. Thus, a remedial course was developed 

and implemented taking into account the knowledge acquired in the subjects of 

Applied Linguistics and Technical Scientific English. The results were of interest 

since we could evidence that the most committed students furthered their 

English skills. It is undeniable as well that we faced some challenges while 

developing the project. Time was the major hindrance for the students since 

some of their field trips were organized during the time we devoted for their 

English lessons. However, despite the point afore mentioned, we attained our 

initial objectives.  

We are now going to proceed to explain the different phases this work went 

through. 

Chapter one presents the diagnostic section where the institutional background 

is described, it also presents the SWOT analysis that was carried about as well 

as the results obtained. It also gives details regarding the needs analysis survey 

that was administered in the Tourism Department. Chapter two gives an 

overview of the different trends in language teaching, particularly in what 

concerns remediation English classes, approaches and methods for language 

teaching as well as materials development. Chapter three basically presents the 

proposal, this has been developed after having carried the SWOT analysis and 

administered the Needs Analysis questionnaire to the Tourism Department 

students. The details concerning the proposal can be found in the appendices 

section. Finally, chapter four provides a summary regarding the results obtained, 

the recommendations we made after the conclusion of this project and some 

final words in the conclusion. 
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DESIGN AND IMPLEMENTATION OF A REMEDIAL ENGLISH COURSE 

ADDRESSED TO THE STUDENTS OF THE TOURISM DEPARTMENT AT 

MAYOR DE SAN ANDRES UNIVERSITY 

SUMMARY 

The teaching of the English language in our environment is not directed according 

to the area in which the professional who wants to learn it will perform, that is to 

say that for example the technical English that characterizes a specific profession, 

is not facilitated in the teaching and normal curricula of the institutions that provide 

this teaching, so professionals in health, technology or social areas should seek 

and learn independently the English they need for their work development and 

performance. The same happens in the area of Tourism, which nevertheless must 

necessarily develop English as a means of communication to provide services is 

organized based on general language.  

The aim of the present work is to introduce the application of an English Remedial 

course for students of the Tourism Department, a course that not only focuses on 

correcting deficiencies, but also, and above all, teaching according to the area of 

work. With this in mind, under skilled students were selected from the different 

levels of the English subject at Tourism Department. In these students a needs 

analysis was carried out which determined that not only was a strengthening in 

the language necessary, but also a more focused learning in their objectives with 

English. So the remedial course was designed and it was carried out for 7 months. 

Despite the limitations and inconveniences, the course was carried out as 

scheduled, and students who completed the course demonstrated improvement 

in the level of achievement, which is why this work is presented as an appropriate 

option to provide English instruction for students in the area of Tourism. 
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CHAPTER I 

DIAGNOSTIC SECTION 

 

1.1 FOREWORD 

Tourism in Bolivia has turned into a very popular activity, growing day to day and 

giving the chance to offer new jobs to Bolivians. Incomes generated by this activity 

in the year 2012 were 1.014 millions of dollars that later are invested according to 

participation law. These numbers should be taken carefully since they can be 

invested on different kinds of services such as security and education. In other 

words, Tourism in Bolivia is another big income generation source, together with 

hydrocarbon and mining export.  

Our country is viewed abroad as a lovely place to visit by tourists from different 

places all over the world. For example the foreign tourists average in 2010 were: 

20.3 % coming from Europe ,8.5% from Asia, 2.9% Central America and 2.7% 

from Oceania, this average changes depending on the season, observing a rise 

over June to December. (Ministerio de Culturas y Turismo, 2014) 

The most visited areas of Bolivia are: Uyuni Salt flats that is visited by freaking 

tourists with its big amazing salt mirror; another most visited place is Copacabana 

and the world`s highest Lake Titicaca; furthermore, it is the National Park Amboro 

featured for having the world´s largest biodiversity. These are just some samples 

of the huge and amazing tourist attractions Bolivia has. Therefore, promotion of 

these attractions, a suitable improvement in issues such as roads, hotels, airports 

and other tourist services, by the authorities, will increase the number of tourist 

arrivals. 

On the other hand, a main concern for Bolivian University in tourist issues is the 

training of better human resources, especially language and communication and 
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regarding language, English has become the Lingua Franca of all those foreigners 

who come to Bolivia searching for entertainment, business and diplomatic 

matters. Therefore, it is of great importance the teaching of English Language in 

the Tourism Department since it represents for students their main 

communication tool when facing challenges with tourist interaction. 

Once identified the necessity of supporting the tourism activities in Bolivia due to 

the fact of its importance, this research studied a bit on how to cope with issues 

related to tourism and the training of students, applying a "remedial course" that 

was practiced in the tourism English courses, as a proposal for an area that can 

grow exponentially. 

The following section describes different aspects of the workplace where this 

project was carried out. It provides key elements regarding the Tourism 

Department, as part of the School of Humanities and Educational Sciences at 

Universidad Mayor de San Andrés within the Tourism department the English 

classes are taught by the English instructors of the Linguistics and Languages 

Department. 

1.2 BACKGROUND OF THE INSTITUTION 

The Tourism Area was created on May 24, 1979 as a branch of the Linguistics 

and Languages Department. The main objective at first was to train tour guides. 

In August 1986 it became independent from this Department, thus the eighth 

Department in the School of Humanities and Educational Sciences was born. 

From that time, the different authorities at this Department have been working in 

order to make this Department an important part of the School of Humanities and 

Educational Sciences. As a significant asset, in 2012 the Tourist Department was 

internationally accredited. 
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1.2.1 THE STRUCTURE OF THE TOURISM DEPARTMENT 

The tourism Department is organized as follows: 

 

 

Figure 1: Tourism Department Organization 

Source: Tourism Department - Interview Dr. Rodolfo Tellez 
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1.2.2 MISSION 

To train highly competitive professionals with ethical principles and values able to 

acquire knowledge and committed to the sustainable development of tourism. 

1.2.3 VISION 

The vision of the Tourism Department is to generate leadership among the 

students and to prepare them to be able to apply public policies in different 

Tourism issues.  

1.3  INSTITUTIONAL NEEDS 

The present section describes the identified needs within the institution. The 

following is an account of all the steps carried out at this stage.  

The first step was devoted to carry out  a SWOT (Strength Weakness, 

Opportunities Threaten) analysis in the Institution.  

• The second stage consisted of administering a Needs Analysis 

questionnaire which aimed at discovering the real needs students had, as 

well as their preferred learning modes.  

• The third stage was to apply a diagnostic test to the group of students in 

order to know the level of English have accomplished.  

Together the diagnostic test, needs analysis and SWOT analysis let me identify 

the real needs the English students at the tourism Department have in terms of 

language needs learning modes and time concern. 

The next section describes the SWOT analysis in detail, this, as said before, gives 

an insight of the real situation of the Tourism Department and the teaching of 

English. 
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1.4  SWOT ANALYSIS 

One of the most straightforward frameworks and approaches used for analyzing 

strategic positions, for a particular situation or process is the SWOT analysis. 

(McDonald, 2011)  SWOT stands for strengths, weaknesses, opportunities and 

threats. It is perceived that SWOT analysis and overall strategic planning may 

enhance certain internal and external activities, ensuring a fit between the 

external situation of a particular process (threats and opportunities) and its own 

internal qualities or characteristics (strengths and weaknesses). In general terms 

SWOT analysis is being used for:  

• Exploring possibilities for new efforts or solutions to problems  

• Making decisions about the best path for a strategic-focused initiative. 

• Identifying opportunities for success in the context of threats and 

weaknesses which may open new directions and choices.  

• Determining where a change is possible, so SWOT may identify what 

works well and what does not and provide the context and data for taking 

appropriate actions in order to change a current situation.   

• Adjusting and refining plans during the course. A new opportunity might 

open wider avenues while a threat might close a service that existed in the 

past. 

In the development of this project, a SWOT analysis has been used to identify the 

strengths, weaknesses, opportunities and threats of learning English as a foreign 

language in the Department of Tourism as means to extract the most prominent 

and valuable strategies that will determine the design and implementation of the 

Remedial English Course.   
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1.5 THE SWOT PROCESS  

The SWOT analysis has been carried out taking into account the current English 

program, the hours allocated, the levels, number of courses and number of 

teachers. The criteria or parameters that have been used are:   

a. Curriculum design  

b. Teaching approaches   

c. Assessment strategies  

d. Technology   

e. Role of the teacher   

In the following chart, we present a mapping of the features mentioned above into 

the grid: 

 

Strengths Threats 

- Curriculum ESP oriented considering all 

basic aspects of learning English (listening, 

speaking reading, writing) for elementary, 

basic and intermediate levels.  

-Student-centered pedagogical approaches 

focusing on collaboration, inquiry, 

participation and negotiation of meanings. 

- Assessment strategies: both summative 

and formative with the teacher providing 

constructive feedback. 

- Technology. Not the latest technology, 

however it is currently being used. A 

Conventional tape recorder is used for 

listening, no interactive software, no 

internet connection, therefore any 

webpage is used; no language games 

focused on specific linguistic aspects 

(due to lack of time). 

- Role of the teacher: in some cases, 

static and fragmented, not available after 

classroom due to workload. 



8 
 

Weaknesses Opportunities 

The increased digital literacy represents a 

limitation to many teachers. 

- The great diversity of language 

software/apps that currently exist.  

- The rapidly changing nature of teaching 

and learning. 

- Different purposes for learning English. 

- Focus on opportunities and innovation 

(tech). 

- Change the current approach in terms 

of enhancing the experience of learning 

(student-centered).  

- Try to establish a controlled 

environment for students where support 

is provided in and outside of the 

classroom for personalizing the 

learning.  

Figure 2: SWOT analysis 

Source: Self- elaborated 

The previous analysis provided information of the principal processes, strategies 

and activities that are currently put into practice at the Tourism Department in 

relation to the teaching of English. Through this we examined the different aspects 

that refer to the practice of learning and teaching English in this department.  

The SWOT analysis was developed in order to identify the strengths, 

weaknesses, opportunities and threats of the Tourism English Department. The 

information gathered from this analysis was of vital importance for the 

development of this project and it was used in setting up the goals, objectives and 

procedures of the suggested Remedial Course.  
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1.6 INTERPRETATION OF THE QUESTIONNAIRE ON NEEDS ANALYSIS 

The tourism students received the questionnaire about the analysis of needs 

before starting the project. The most relevant information of the whole 

questionnaire was taken into account to design and design this course. The 

results and interpretation are shown below. 

On the general data, the survey was taken in 45 students selected among all 

those who studied the subject of English of the tourism career, in the month of 

March 2013. Of these, 68% are women and 31% men. The ages oscillate mainly 

between 20 and 29 years (almost 80%). (See charts 1 and 2 - Appendix B). 

With the objective of finding out the sociolinguistic characteristics of the chosen 

group the following question were asked: What`s your mother tongue?; Which 

language do you speak apart from your mother language?; Is there anybody who 

knows English in your family? Who?   

The answers were the following: almost 95% speak Spanish as their mother 

tongue, the rest say that they speak Aymara, no other group of languages is 

identified. However, only 14% recognize the Aymara language as a second 

language, the same amount reached by French, finally 72% affirm that they do 

not have a second language other than English. (See charts 3 and 4 - Appendix 

B) Finally, when asked if any member of their family spoke English, they answered 

that their siblings did only 8%, the remaining 92% only indicated that a family 

member they knew spoke English. (See chart 5 - Appendix B). 

Regarding their previous studies of English, three questions were asked: Did you 

study English before?; How much time did you study English?; Until what level 

did you study English?  

The answers can be summed up as follows: only 36% studied English in their 

school studies, it is striking that almost the same number of students (29%) study 
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English at some time in another country (28% studied in private institutes). 67% 

of students said they spent up to a year studying English after graduating from 

school. 25% said they had studied it for more than 4 years. Only 8% admitted that 

they had studied it for about 2 years. When asked how they considered their level 

of English, 38% said their level was quite good (intermediate level), but 62% 

admitted that their level was not that bad or basic. (see charts 6, 7 and 8 - 

Appendix B). 

Regarding the question, "Why would you like to learn English?, and which level 

of English would you like to achieve, they were asked in order to get the 

expectancies students had regarding the English language. 

The answers include the following information: 26% of the students said they liked 

English very much to read it. In addition, 16% admitted that speaking in English 

could give them more opportunities to get a job, the same percentage admitted 

that they would like to learn to travel, 13% would like to learn English to write it. 

The 11% said that it was to be eligible for scholarships, and then 10% said it was 

to be able to do translations, in addition to this 8% did it to do their university work. 

Finally, when asked what level of English they would like to reach, 87% answered 

that they would like to reach an advanced level (See charts 9 and 10 - Appendix 

B). 

There was another set of questions that were asked in order to understand the 

learning styles of the studied group. The questions were: What kind of activities 

would you like to de for learning English?; What kind of materials would you like 

to use?; and How would you like to work in class?. 

The answers to these type of questions were the following: 62% think that they 

will learn better by doing tasks and exercises when integrating the four skills 

(reading, writing, speaking and listening). For them, talking is the most 

redeemable skill with 20% while reading only reaches 12%. 38% highlight other 
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resources as more important to learn better, among them watching videos has 

12% followed by the educator's explanation with 9%. (See chart 11 - Appendix B). 

When asked which types of materials they preferred, 45% requested the use of 

computerized teaching aids such as CDs, DVDs and videos, but none requested 

media on the Internet. Only 25% requested texts. Finally, 25% asked for 

magazines and / or texts in English (see chart 12 - Appendix B). The group 

arrangement students prefer is even, they are willing to work individually, in pairs, 

in groups and ad a whole group (see chart 13 - Appendix B). 

Related to a self-assessment on their language level the following question was 

asked: What problems do you have with English language? 

8% of students admitted that they had some problems expressing themselves 

orally, 20% said they had problems communicating orally with other people. In 

addition, 24% of them have problems with pronunciation and 8% cannot use 

vocabulary in an appropriate way (See chart 14 - Appendix B) 

When asked what skills they would like to develop for their career, 88% asked to 

improve their conversation and 12% their oral comprehension, none of them were 

asked to improve their reading and writing. (See chart 15 - Appendix B). 

The time devoted to study a language is important, so students were asked about 

the time invested to study English besides the classes.  

The answers were: 73% want to dedicate only one hour a week to achieve the 

desired objectives, only 18% propose to use more than 4 hours to achieve their 

learning and only 9% from 2 to 3 hours a week (See chart 16 - Appendix B). 

Finally, when asked how they would like to be evaluated, 53% want to do daily 

practices, only 20% want written exams and another 20% an oral exam. Finally, 

7% request the use of essays because now their professional performance 

requires the development of written skills. (See table 17 - Appendix B). 
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1.7 INTERPRETATION OF THE DIAGNOSTIC TEST 

The diagnostic test was taken by all those interested ones (see appendix C), the 

test considered comprehension, vocabulary, grammar and reading. The results of 

this test are the following: 

The selection of the participants of this remedial course was based on the English 

professors criteria who selected them based on their performance in the regular 

courses. Of the 45 students who took the test, only 18% approved it. Of which the 

maximum score only reached the score of 62%. 25 students did not surpass 35% 

of the final grade, with the general average being 42%. According to the collected 

results it is evident that the listening part reached a total average of 32% among 

the ten questions asked between both parties. In vocabulary the average reached 

was only 23.5%, being the skill less developed. Grammar follows with 34.5% in 

both parts. Finally, the comprehension reading reached 45%, being the skill more 

developed at the time of the evaluation. (See results in chart on page 20 of 

Appendix D). 

1.8 INTERPRETATION OF THE INSTITUTIONAL NEEDS 

With the data found, we reached the following conclusions: 

• It’s true that the level of students is not as developed as they would need 

to work on their field. 

• The students themselves found they had the need to improve their current 

language level. 

• Some of them expressed that they did not have enough time to practice 

the language and needed extra time to reinforce their English. 

• The Department of Tourism must improve the process of teaching. 

These keys factors led me to think about the possibility to offer Remedial English 

Classes in different schedules. 
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CHAPTER TWO 

THEORETICAL FRAMEWORK 

 

The theoretical framework will give the academic support to the development of 

the project. The concepts here developed will strengthen the reaching of the 

objectives that together with author definitions and reference will be relevant to 

the use of this particular study. 

2.1 REMEDIAL CLASSES 

The term Remedial was originated in Canada (Wikipedia Remedial education) 

since students of secondary school wanted to update their knowledge so that they 

could qualify to post-secondary education. It is defined as programs offered to 

adult people who require the academic pre-requisites needed to enter into many 

occupational programs. 

In our case, the term “Remedial” makes reference to the supplementary 

mentoring in English the students of Tourism Department received and benefited 

with the English classes in order to help them get over their lack of competency 

in English and help them to develop their skills in order to attain the goals of the 

Tourism Specific English curriculum.   

Basically, the definition of remedial classes is a type of clinical teaching, it is a 

spiral process of assessment.  -instruction -re -assessment (Tseng,2008, p9). The 

subjects at low achievement learners, or under-prepared students were the spot 

targeted. 

After the teacher diagnoses the students' learning difficulties, a remedial course 

is normally designed in accordance with the students' needs. And then the teacher 

takes the initiative in offering the instruction, and an evaluation should be 
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conducted during and after the implementation of the remedial instruction to 

examine the actual effectiveness of the course and as a final step it is based on 

the results the students get and little adjustments are done so that the students 

catch up with the contents of regular classes. 

Furthermore, based on the teaching material and curriculum design, remedial 

courses provide compensatory courses to low achievement students who are 

weak at some skills so that they could overcome their problems. These courses 

aim at increasing academic achievements that require the involvement of 

institution staff. Some supplemental courses support the program and aim to help 

master the content-oriented materials, improve the study skills or test taking skills 

tailored to the specific needs of the class. Tutorial courses are devised when 

learning tasks require a great deal of practice; trained teachers are needed; 

trained tutors can offer extra explanation and practice to the underachieving 

students and reduce the teacher's workload.  

In adaptive courses the teacher uses alternative instructional strategies and 

resources to meet the learning needs of individual students for them to effectively 

master basic skills in academic subjects, in this case, the teacher could use 

different materials or compile materials to appeal the students' interests and take 

uncommon evaluations to measure the students' achievement. 

As reviewed above, this project seeks to implement remedial classes because a 

number of students were identified as lacking the necessary competencies in 

different levels (elementary, beginners and intermediate). Thus, the remedial 

classes were designed to help students to catch up the expected level so by 

means of providing help in different skills and according to their preferred learning 

modes. 
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2.2 ENGLISH IN THE HOSPITALITY INDUSTRY 

Communication skills are an important element of the hospitality industry. 

Understanding of performance expectations are keys to the achievement of tourist 

satisfaction. It is true that the hospitality industry includes a variety of career 

opportunities for progression and promotion. But, most of the times they are out 

of reach unless a person who is pursuing them is a proficient and confident user 

of the English language. It is very important to communicate effectively in English, 

no matter where in the world you live, travel or work.  

Briefing about the many advantages of learning English is maybe enough to 

understand that communication skills are a crucial element of the hospitality 

industry. Likewise, it is also important to understand the performance 

expectations since it is a key to any achievement in tourist satisfaction. Good oral 

and written communication skills are the top requirement in the hospitality 

industry. 

Without any doubt, the universally accepted language of hospitality is English. It 

doesn’t matter whether it might be the case of a housekeeper or a manager; it is 

almost guaranteed that these people will be expected to have not only a passive 

understanding of English, but also confidence in actively using it. 

Thus, people in the hospitality industry, ought to choose Specialist Language 

Courses that offer outstanding hospitality English Courses. It is important to 

understand the difference that can be seen once people become proficient in 

English because this can give all of those people a professional advantage.  

In brief, Good oral and written communication skills are the top skills important to 

hospitality practitioners at different position levels. Good English communication 

during the study will add value to the students' education. 
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2.3 THE DEFINITION OF ESP 

It is important to consider that in defining English for Specific Purposes, many 

aspects should be considered of the actual teaching process, but mainly, a focus 

on the learner’s actual needs. The learner’s real needs are the keystone of the 

teaching-learning process.  Hutchinson and Waters (2010) state: “…the view 

gained ground that the English needed by a particular group of learners could be 

identified by analyzing the linguistic characteristics of their specialist area of work 

or study. „Tell me what you need English for and I will tell you the English that you 

need “became the guiding principle of ESP.“( Hutchinson and  Waters). 

On account of this approach, ESP is a kind of English which relates to the 

learner’s professional or personal needs, somewhat modulating the General 

English curriculum extent. The General English curriculum teaching deals mainly 

with teaching the language system, whereas the English for Specific Purposes 

teaching focuses rather on how the language is used in a real discourse.  

It is highly important to take the view that the difficulties which the students 

encounter arise not so much from a defective knowledge of the system of English, 

but from an unfamiliarity with English use, and that consequently their needs 

cannot be met by a course which simply provides further practice in the 

composition of sentences, but only by one which develops a knowledge of how 

sentences are used in the performance of different communicative acts. 

(Widdowson, 1993) 

2.4  LEARNERS’ NEEDS 

To set up an ESP course the learners’ actual needs should be first analyzed and 

then they should be applied on the course structure. Speaking of learners’ needs, 

Chambers (1980) suggests much better term to be used for this matter, i.e. ‚target 

situation analysis‘. (Hutchinson and Waters, 1993) 
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In Communicative Syllabus Design by John Munby we are provided with the most 

detailed explanation of the target situation analysis. The Munby model produces 

a detailed profile of the learners’ s needs in terms of communication purposes, 

communicative setting, the means of communication, language skills, functions, 

structures etc.“ (Hutchinson and Waters, 2010).   

As it can be seen, the learners‘ needs analysis is always a complex task for the 

teacher and requires an elaborate consideration which then has to be thoughtfully 

applied on a particular learners‘ group. 

2.5 ESP VERSUS ELT 

Many scholars agree with the fact that language teaching is a very complex 

discipline. As it can be seen in the tree of ELT classification below, English can 

be, rather must be, divided into several levels which demonstrate the 

specializations. The EOP courses appear at the very top of the tree. What does it 

mean? Is ESP less or more important compared to the other English teaching 

categories? Is it the most or the least difficult category of ELT? None of them. By 

drawing this tree, Hutchinson and Waters demonstrate the different approaches 

to teach specialization of ELT.   

In analyzing the ESP branch of the tree, three main subcategories can be seen, 

i.e. EST – English for Science and Technology, EBE – English for Business and 

Economics and ESS – English for the Social Sciences. Furthermore, each of 

these categories is yet divided even further, i.e. EAP – English for Academic 

Purposes and EOP – English for Occupational Purposes.  
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Figure 3: The tree of ELT  

Source: Hutchinson and Waters, 1987, simplified version 

 

Regarding this Tree of ELT, it is important to remark the diversity of the three main 

categories of ESP. We have to bear in our minds that EOP is actually‚ higher than 

EAP, which of course, has nothing to do with their importance, but it refers to the 

fact that EOP can be diversified even more, according to the individual 

occupational needs. 

The Tree of ELT certainly does not suggest that any of the levels of the tree should 

be considered more important than the others. Hutchinson and Waters state what 

ESP is not, rather than what it is:  

a) ESP is not a matter of teaching‚ specialized varieties of    English. 

The fact that language is used for a specific purpose does not imply 

that it is a special form of the language, different in kind from other 

forms. Certainly, there are some features which can be identified as 

typical‘ of a particular context of use and which, therefore, the 

learner is more likely to meet in the target situation.  
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b) ESP is not just a matter of Science words and grammar for 

Scientists, Hotel words and grammar for Hotel staff and so on. We 

need to distinguish, as Chomsky did with regard to grammar, 

between performance and competence, that is between what people 

actually do with the language and the range of knowledge and 

abilities which enables them to do it (Hutchinson and Waters, 1981) 

c) ESP is not different in kind from any other form of language 

teaching (Hutchinson and Waters, 1993, 18)  

2.6 THE TEACHER’S ROLE IN ESP TEACHING 

What’s the teacher’s role when teaching and ESP course? What does ESP 

teaching involve? These questions seem to be easily answerable, but let us have 

a look at the teacher’s role in detail. Dudley Evans and St. John suggest the 

following teacher’s roles:  

a) teacher 

b) course designer 

c) materials provider 

d) collaborator 

e) researcher 

f) evaluator. (2007) 

 

The suggested roles are logically reasonable. The traditional role of a teacher 

does not need any further comment. On the other hand, the role of a course 

designer is absolutely crucial. The tasks of a course designer are to determine 

the syllabus and the goals to be met. Providing students with materials is also one 

of the obvious teacher’s roles. The role of a collaborator is highly required in the 

teaching process since, in many cases, the active participation brings new ideas 

and practical adjustments to a particular activity. Being a researcher is a very 

natural teacher’s role. A research should be continuously taking place in any 
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teaching process, but it is extremely wanted in ESP teaching. Last but not least 

important role of an evaluator lies simply in assessing the learning-teaching 

process by analyzing the set outcomes of a course. 

Neither of the teacher’s roles mentioned above should be omitted from any 

language course. In ESP teaching we might come across the problem that most 

teachers of English have been trained in general English and therefore they have 

little or no idea about ESP language content. Therefore, an ESP teacher naturally 

becomes a student. 

ESP has developed at a time when a fundamental revision of our view of language 

and learning has been taking place. Largely because of this fact it has undergone 

a number of major shifts in its orientation. Consequently, ESP teachers cannot 

turn to linguistics and psychology in the hope of finding ready-made answers to 

the problems   they will face. Rather, they need to distil and synthesize, from the 

range of options available, those which best suit the particular circumstances. To 

do so requires an open mind, curiosity, and a degree of skepticism. ESP teachers 

need to equip themselves with a sound knowledge of both theoretical and 

practical developments in ELT in order to be able to make a range of decisions 

they are called upon to make. All ESP teachers are in effect pioneers who are 

helping to shape the world of ESP. 

Most ESP methodologists regard ESP teaching as extremely varied, and for this 

reason they use the term ’practitioner’ to emphasize that ESP involves much more 

than teaching. T. Dudley –Evans and M. Jo St John identify five key roles of ESP 

practitioner as teacher, course designer and materials provider, collaborator, 

researcher and evaluator. Hence there is an urgent need for continuous 

professional development of an ESP teacher. 

It can be inferred from the above stated that an ESP teacher as is a professional 

with autonomy and independence, he or she can be considered as the initiator of 

his/her own development, rather than as a skilled person dependent on 
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development by others. The art of teaching can best be developed by a ‘reflective’ 

view. This includes reflection in action- the ability to make decisions and adapt 

during the process, and creative reflection-examining and assessing of our own 

values and beliefs in the light of the theories and practice of others. 

2.7 MATERIALS USED IN ESP TEACHING 

Before we choose a suitable teaching material or source, we should consider 

many aspects and set the goals of the course which must be reflected in the 

particular course syllabus. In the previous chapter, target situation analysis was 

mentioned as the key factor influencing the syllabus structure of ESP teaching, 

particularly EOP teaching. In accordance with the target situation analysis of a 

particular EOP course, we must select  the material so as to bring as much 

authenticity as possible into the teaching-learning process.  There are several 

ESP course books, but not many of them are compiled to the needs of EOP, which 

implies the need for authentic materials use in the courses. 

2.7.1 HOW TO CHOOSE A CONVENIENT TEACHING MATERIAL 

The choice of a suitable teaching material is a task which deserves a lot of 

attention and careful consideration. Hutchinson and Waters set up the evaluation 

process strategy starting with 1) criteria definition, followed by 2) subjective 

analysis and 3) objective analysis, topped with 4) matching.  

Defining criteria involves a deep consideration of what the expected outcomes of 

the course are and how they will be fulfilled. The next stage is the subjective 

analysis which should be taken at the same time as the objective analysis.  

Subjective analysis (material requirements) should include the following 

questions: a) Who is the learner? (age, level of English knowledge, field of study, 

intelligences, occupation, interests, etc., b) What are the learner’s needs? 

(learner’s expectations), c) What do we want to include in the course curriculum? 
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(linguistics, grammar, language functions, skill focus, etc.), d) How is the course 

going to be structured?  (patterns, routines, types of tasks, classroom 

management, supplies, project work, etc.) and finally, e) How is the course going 

to be evaluated? (assessment, assignments, etc.).  

Within the objective analysis the same pattern is followed, but this time we work 

with actual materials, which means that the questions slightly differ from those of 

subjective analysis, e.g. Who is the material designed for?, What is included in 

the syllabus?, What is the structure of the material?, and so forth. 

The final stage of the material evaluation process is the matching, in fact, 

comparing the subjective analysis with the objective one and finding the best 

match. As it turns out, in ESP, particularly EOP, teaching, the amount of ready-

made materials suitable for such courses is rather limited. Following the above 

mentioned material evaluation strategy, it is more than obvious, that with the EOP 

teaching we cannot rely only on the materials at disposal, but we should include 

other teaching materials which the teacher finds useful and beneficial for the 

learners. This is the moment in ESP (EOP) teaching when the teacher should find 

the authentic materials the most appropriate and valuable teaching material 

available. 

2.7.2 ESP COURSE TEACHING MATERIAL 

Setting up a course syllabus and deciding on teaching strategies also includes 

the material selection. Once a complete analysis of ESP course is done, all 

possible teaching materials should be considered as potential teaching source or 

tool. Hutchinson and Waters suggest these options: a) Select from existing 

materials: material evaluation, b) Write your own materials: material development, 

or c) Modify existing material: materials adaptation.  

The material modification is surely the type of material selection which must be, 

without question, considered mostly desired in English for Specific Purposes 
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teaching process. As it was mentioned above, the lack of teaching materials for 

ESP, moreover EOP, courses demands the use of alternative teaching materials, 

authentic materials in particular. No matter how important role  the authentic 

materials play in ESP teaching, other materials should also be taken into account. 

2.7.3 AUTHENTIC MATERIAL 

Authentic material is material designed primarily for native speakers of English 

and, therefore, the language is not modified at all. An authentic material is created 

for everyday or specific purposes and thus it differs from a material prepared for 

teaching purposes only.  

It is the teacher’s task to make an authentic material become a teaching-learning 

tool for students, since they themselves might find the authentic material too 

complicated or difficult to approach, especially at lower levels of English language 

knowledge. Therefore, the authentic material has to be chosen very carefully and 

it should, of course, raise students’ interest and motivation. 

Particularly EOP teaching calls for as much authenticity and real discourse 

language practice as possible. By the means of authentic materials, the English 

language and culture are brought directly to the student and language user in one 

person. 

2.7.4 AVAILABLE AUTHENTIC MATERIALS 

The range of authentic materials available for teachers and learners of English 

widens with the Internet accessibility, travelling, work experience etc.  There seem 

to be no limits in approaching new teaching techniques and methods applying the 

use of authentic materials.  

Firstly, the Internet provides boundless range of sources for either teaching or 

learning ESP, e.g. encyclopedias, video and audio programs, on-line blogs and 

chatting rooms, occupation-related websites etc.  
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Second, audio-visual materials can be spotted daily on television, providing us 

with many different kinds of programs, e.g. commercials, sitcoms, cooking shows, 

films, series, etc. The variety of satellite or cable TV channels brings us great 

opportunity to watch the programs in English, which is extremely needful. Thirdly, 

periodicals are considered to be a great source of authentic ESP teaching 

materials. The range of activities which can be performed on the basis of authentic 

periodicals is endless and therefore they deserve serious consideration from the 

teachers.  

1. THE INTERNET 

The Internet is currently one of the most powerful authentic materials sources. 

Therefore, it deserves attention from the teachers. Being concerned with the 

authentic materials, the Internet opens the doors to the world of English in its 

natural and most extensive scope. There are many positive aspects about the use 

of the Internet either in the classes or as a home-study source. Probably the 

greatest advantage of the Internet is that one can find the relevant information 

practically at any time of the day for almost free of charge. One more advantage 

should be mentioned here and that is the fact, that the Internet also provides the 

greatest range of materials simultaneously and hence can substitute many printed 

materials. Yet another fact that must not be forgotten, the Internet browsers are 

the quickest locators of requested information ever, which saves  a lot of time. 

The Internet is considered a really useful and high-capacity tool used by almost 

everyone on everyday basis on one hand, but on the other hand, there are some 

features which can be found irritating or offensive. Firstly, webpages with 

inaccurate information are hard to be distinguished from the ones with factual or 

true information. For this matter, the teacher’s guidance throughout the 

information searching process is vital and the teacher should recommend reliable 

sources of information. Secondly, the Internet should be treated as one possible 

information source, not the only one, which means that while working with the 
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Internet other sources of information should be provided. Lastly, with the 

reference to the previous points, any Internet use in the classroom should be 

paced out systematically. In addition, there are many other problems and 

difficulties such as addiction, isolation, lack of time and blunt behavior, which the 

Internet may bring if not used prudently.  

2. AUDIO AND VIDEO MATERIALS 

The expansion of English-language programs, on either TV or radio, is observable 

in almost every country around the world. Satellite television channels, on-line 

radio and television channels, film industry producing hundreds of films annually, 

documentary and professional series, usually subtitled, sold at newsagent’s offer 

an enormous and stable foundation for the teaching-learning process. 

Nevertheless, choosing a suitable ESP teaching material from this lot, definitely 

requires thorough consideration on one hand and plenty of preparation time on 

the other.  

Many experts in the field of ELT state that children and adults feel their interest 

quicken when language is experienced in a lively way through television and video 

and this combination of moving pictures and sound can present language more 

comprehensively than any other teaching medium. The greatest advantage of 

video-based lessons is the fact that students are simply interested in video 

programs and if the video material is chosen appropriately, the lesson is almost 

sure to be successful. 

Jane Sherman (2003) suggests that in ‚Using Authentic Video in the Language 

Classroom. There are hundreds of ways the authentic audio-visual materials can 

be used. One can object that when ESP is taught, the range of materials suitable 

narrows. Still, there are enough video materials to choose from, but the audio 

ones are more difficult to be found. 
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What are the difficulties in choosing a useful and interesting audio-visual teaching 

material? Probably the most important factor in the process of choosing the 

material should be the learners’ motivation. The motivation is a crucial point in the 

teaching-learning process and therefore it requires teacher’s insight into the world 

of a particular study group. Surely, the objectives set at the beginning of a course 

must not be omitted.  As far as ESP (EOP) teaching is concerned, the motivation 

can be intensified by using materials relating to a particular occupation. 

3. PERIODICALS 

The variety of printed periodical sources is innumerable. We can surely consider 

magazines, not only vocational ones, journals and of course, newspapers, 

valuable sources. We can find interesting articles related to everyday issues as 

well as specialized sections related to a particular field of study or interest in most 

periodicals. Primarily weekend issues of newspapers contain supplementary 

pages or columns concerning our needs. A great advantage of English-language 

newspapers is their availability world-wide and their reasonable price. The 

problem could be their distribution in small towns.  

Periodicals, generally, provide the real insight into the culture of English- speaking 

countries and their use in the ESP teaching should be taken seriously. Peter 

Grundy claims that this source of topical material written in authentic English is 

too useful and important to be omitted from the language classroom. (Peter 

Grundy, 1993) 

The activities that can be performed with the newspapers in ESP classes should 

always be corresponding with the learners‘ level of knowledge, e.g. extensive  

texts should not be used with lower-level learners, since they might find it too 

complicated and incomprehensible. Some learners might be demotivated just by 

the sight of lengthy texts.  A great help in such cases might be provided by the 

starter or warm-up activity related to the text or topic. Yet, the principle of ‚the 
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more extensive the text the simpler the task‘, should be applied while working with 

such materials. 

2.7.5 SKILLS IN ESP  

Using authentic materials in the EOP classroom demands a well-structured plan 

by the teacher in which all four skills should be included. Productive skills (writing 

and speaking) as well as receptive skills (reading and listening) should be 

practiced in a parallel way, if possible simultaneously, so that the students can 

use the acquired language in all possible ways. Neither of the above mentioned 

skills should be left out from the lessons, yet the maximum weight of importance 

in ESP should be dedicated to the productive skills applying the communicative 

approach. The communicative approach means that students of EOP are 

expected to acquire knowledge which relates to their occupational duties carried 

out by means of communication, e.g. making reservations, goods ordering, 

providing information, etc. If possible, the communication should also be the 

teaching and learning tool exhausting all its possibilities, e.g. pair, group or project 

work application. 

1. RECEPTIVE SKILLS 

Listening is usually the most problematic skill to be trained especially when 

learners do not see the speaker person and, therefore, cannot deduct any 

information from body language or gestures. Thus, it might be slightly easier to 

understand face to face conversation, in lesson being performed by means of 

simulation or role-play. For professional purposes it is vital to be able to 

understand all different kinds of accents, distinguish language functions and 

convenient replies. Particularly language functions should be trained as much as 

possible, since they become the reality of learners‘ everyday routines, e.g. 

apologizing, offering, complaining, requesting, etc. 
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While teaching listening we must remember several key factors which might 

influence the final outcome of the activity. Firstly and most importantly, a listening 

activity must not be tiring and boring, which means that listening to a really long 

extract in which students have no or a little chance to recognize known words and 

phrases, simply will not work out. Secondly, the lesson must be very well-

sequenced, i.e. start with the easiest and general task followed by more specific 

and detailed one.  Lastly, every listening activity should be enclosed with some 

follow-up task or activity, in which students can practice newly acquired language.   

From the point of view of a student, it seems easier to study the language through 

reading. A great advantage of reading-based lessons is the fact that students feel 

more comfortable working with material they can see and touch. Generally, the 

key principles mentioned above as crucially important in listening activities, 

remain the same and should always be carried out systematically. 

2. PRODUCTIVE SKILLS 

Productive skills, particularly for some occupations, represent the most important 

and desired skills out of all four, however, they require every possible piece of 

knowledge gained either way.  Actually, speaking is a fundamental skill 

necessary, e.g. for waiters to be able to wait on people, order goods, solve 

problems, for call center operator to be able to give advice to customers, for 

teachers to be able to give instructions, etc.  At the same time, writing deserves 

the same amount of attention since it is a productive skill necessary for everyday 

communication via e-mails, formal letter writing and information recording. In 

terms of productive skills, the teaching strategy should be based on simulation 

and role-play activities, which are found very helpful and easy to follow.   

Role-play is an activity which involves students‘ active participation while playing 

roles in everyday situations, on the professional level usually relating to a concrete 

field of study. Trying out somebody’s shoes is the best way to experience the real 
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life situations. By using simulation in the tasks, students are given somewhat 

greater opportunity to rely on their own abilities and ideas. 

Teacher’s role in role-play and simulation activities is to introduce a background 

situation and necessary aids, be the mentor (if necessary even a participant) and 

provide students with help and feedback throughout the activity.  

Since students at vocational schools are mostly of A2 level of language 

knowledge, according to CEFR, it is vital to present students with sample 

materials, e.g. audio, video, etc., so as to give them ideas for improvisation. 

Another possibility is to give students a prepared scenario with exact phrases they 

should use in their role, which usually helps students with lack of self-confidence 

or language awareness. For simulation, it is more usual to hand out instructing 

cards with key information necessary for a particular simulated situation. As some 

scholars suggest, simulating is more free and gives students chance to improvise 

as much as possible.  

Role-play and simulation activities can also be presented with the help of 

professional materials relating to a particular field of study, e.g. waiters can use 

lain tables to practice conversation with customers, cooks can create  a cooking 

show, clerks can use real forms to instruct customers, etc.  

3. PROJECTS IN ESP 

One of the most effective ways of English language acquisition in ESP is, without 

any doubt, the project work which involves all four skills. There are several 

features that demonstrate how learners gain knowledge and actual language 

acquisition through project work. As Diana L. Fried-Booth claims project work 

brings authenticity, learner’s autonomy and motivation. (3) Yet, some disagree 

with the authenticity extent which they find a bit limited. At least four types of 

authenticity are necessarily present: - authenticity of language input, - authenticity 

of task, - authenticity of event, - authenticity of learner experience. (D. L. Fried-
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Booth, 1993) As far as the autonomy is concerned, it is but typical of project work 

that individual students are responsible for the entire work they perform either as 

individuals or group members. In addition, motivation becomes crucially important 

for the right choice of project work, since it should inspire learners to develop their 

own learning strategy. (Fried-Booth, 1993) 

Project work belongs to the group of activities which are student-centered, thus 

most of the work process happens outside the classroom and is independent from 

the teachers‘ input. A learner decides alone on how the project will be done and 

what instruments will be used. Nevertheless, the teacher is not completely 

excluded from the project work, but the teacher happens to be a consultant, 

assistant and adviser who should provide learners with materials and give 

suggestions throughout the process. (Fried-Booth, 1993) To sum it up, it is 

obvious from the above stated information that a project work as a final product 

always brings an original piece of material which can be assessed as a learner’s 

actual language acquisition.  In addition, project work can be considered a 

learner’s self-assesment tool.  

4. PROJECT WORK TYPES 

D. L. Fried-Booth distinguishes two basic types of project work. Namely, ‚bridging 

or motivating activities‘, which are usually of smaller extent, are considered 

essential components of project work, needful for the ‚full-scale projects.  

The bridging or motivating activities are usually performed in the classroom and 

should provide a background setting for the full-scale projects. (Fried-Booth, 

1993) In the ESP teaching, it is extremely vital to use authentic materials as much 

as possible. Each bridging activity may differ in its content and requires all four 

skills independently or simultaneously, e.g. real-world activity – shopping 

according to shopping list, assignments – cover letter writing based on newspaper 

advertisement, role play – communication with customers, simulations – slogan 

creation, etc. 
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The full-scale project, on the other hand, should be a combination of some or all 

bridging or motivating activities performed in the classroom, though it may vary 

according to individual learner’s ideas.  

5. FULL-SCALE PROJECTS 

Diana L. Fried-Booth suggests three steps, which are inevitable in any full-scale 

project work. Firstly, each project needs to be discussed and planned in the 

classroom, which determines the content and scope of the project. The topic 

which should also be mentioned in the discussion is concrete language needs. In 

addition, the potential sources and materials must not be excluded from the talks.  

Secondly, the following stage of the work is the actual project processing, which 

mainly happens out of the classroom and consists of material collecting, analysis 

and performing. D. L. Fried-Booth also suggests that at this stage of the project 

work, learners are likely to use all four skills. As far as speaking is concerned, this 

skill is mainly used in the classroom while analyzing the already performed steps. 

Finally, the final stage of the project work implies reviewing, assessing, 

commenting and evaluating the individual products. A conclusion should be 

provided in the final stage, but it should be agreed on and realized by all project 

work participants.  

 

6. PROJECT DEVELOPMENT STAGES 

Before project work is initiated, several questions should be answered first: How 

long are we allowing learners to spend on the project?, How extensive is the work 

outcome going to be?, and Shall we choose a group project or individual one?. 

The last question is very important. The time needed for an individual project will 

certainly be shorter than time needed for group project, which requires learners 
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gatherings outside the classes.   Once the questions are answered, the actual 

project can be launched following the stages proposed by D.L. Fried-Booth: 

a) Stimulus – debate about the idea, comments, suggestions. 

b) Project objectives definition – discussion, argumentation, 

negotiation, work assignments. “The longer the total time available 

for the project, the more detailed this phase will be. “ (D. L. Fried-

Booth) The discussion at this stage should be permitted enough 

time so that the goals and strategies of the project are absolutely 

clear to all participants. 

c) Practice of language skills – this stage involves language necessary 

for several different kinds of language functions: making 

suggestions, asking for information, argumentation, etc. All four 

skills are likely to be used at this stage. 

d) Written materials arrangement – data collection through maps, 

graphs, magazine and newspaper clippings, etc. Prominence of 

reading and writing. 

e) Group activities – information collecting and exchange. This stage 

may be proceeded as whole-class, pair or group work. All four skills 

are expected to be practiced. 
 

f) Information collation – usually happening in the classroom as whole-

class or group activity. Debate on material choice defending 

strategies. 

g) Material arrangement – development of the final product through 

negotiation, cross-reference and confirmation. Writing prevails at 

this stage. 

h) Final presentation – can be proceeded in many ways, e.g. oral 

presentation, file, MS Office presentation, etc. This stage involves 
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mainly speaking and can be carried out as final evaluation and 

comparison of all products, commenting on all performances, etc. 

  

It is not necessary to maintain the project work including all stages suggested by 

D. L. Fried-Booth, but it is vital to keep the participants in contact and discuss their 

progress throughout the work. (Fried-Booth, 1993).  Anyway, a teacher should 

always monitor the project and be available to answer occurring questions 

whenever needed. For ESP courses taught at vocational schools I would suggest 

rather less extensive projects, but the topic and participation of a particular project 

work should be the decisive aspect. Vocational schools have different school year 

organization which implies variation of theory lessons and practical training ones, 

therefore an extensive project could last several months. 

Surely, there are some problems which might appear in the work process. One of 

the problems could be the organization of a project since it requires a lot of extra 

work such as looking for suitable sources of materials, advice providing at almost 

any time of the day and constant monitoring of learners‘ progress. Other problems 

can be lack of learners‘ motivation, loss of interest, feelings of uselessness, 

doubts about language demands, etc. The teacher should be well-prepared for 

such situations and deal with them immediately. 

However, D. L. Fried-Booth stresses the learners‘ and teachers‘ benefits which 

might be acquired through project work: The students‘ motivation begins with their 

personal investment in the project. This motivation is sustained and increased as 

the work progresses. Firstly, because it affords them the opportunity to practice 

in the classroom the language for which they themselves have seen the need. 

Secondly, because the project enables them to use the target language in real 

situations. Thirdly, because in most cases it leads to tangible results – an end 

product which they themselves have created. And lastly, because it leads to a 

deepening of personal relationship – so difficult to achieve in day-to-day 
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classroom work – between teacher and students and among the students 

themselves. (D. L. Fried-Booth 1993) 

It seems very simple and logical, but in fact, the teacher’s roles in the project work 

can be affecting the entire process, either negatively or positively. The teacher 

must be very careful when giving advice so that students do not feel demotivated 

and underestimated. 

In addition, another problem needs to be remarked: non-English environment. 

Project work taking place in non-English environment does not need any special 

treatments as far as the sources and materials are concerned, but what should 

concern the teacher before launching a project is the fact that students do not 

have that much of a chance to practice and find use for their acquired experience 

in environment which does not imply the need for the English language use. 

(Fried-Booth, D. L., 1993, 10)  Therefore, the bridging and motivating activities 

should substitute the real-situation language use in EFL teaching. Considering 

ESP courses, the chance to apply the acquired knowledge increases with the 

practical training experience.  

2.8 REFLECTIVE TEACHING 

Reflective practice is associated with learning from experience, and is viewed as 

an important strategy for professionals who embrace life-long learning. The act of 

reflection is seen as a way of promoting the development of autonomous, qualified 

and self-directed professionals. Engaging in reflective practice is associated with 

the improvement of the quality of care, stimulating personal and professional 

growth and closing the gap between theory and practice.  

Platzer (1997) identified that learning through reflection is more potent if there is 

an understanding of frameworks that encourage a structural process to guide the 

act of reflection. Several models to help you engage in the process of reflection 

are now discussed. There is no right one. It is important you choose the framework 
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that feels most comfortable for you and best assists you in learning from your 

experiences. The most important aspect of engaging in reflective writing for work-

based learning is that your writing is able to demonstrate a changed conceptual 

perspective. The process of reflective writing leads to more than just a gain in your 

knowledge it should also challenge the concepts and theories by which you make 

sense of knowledge. When you reflect on a situation you do not simply see more, 

you see differently. This different way of viewing a situation is reflected in 

statements about a commitment to action. Action is the final stage of reflection 

(Atkins and Murphy 1994).  

2.8.1 GIBBS REFLECTIVE CYCLE 

Gibbs (1988) reflective cycle is fairly straightforward and encourages a clear 

description of the situation, analysis of feelings, evaluation of the experience, 

analysis to make sense of the experience, conclusion where other options are 

considered and reflection upon experience to examine what you would do if the 

situation arose again.  
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2.8.2 JOHNS’ MODEL FOR STRUCTURED REFLECTION 

Johns’ model for structured reflection can be used as a guide for analysis of a 

critical incident or general reflection on experience. This would be useful for more 

complex decision making and analysis.  Johns supports the need for the learner 

to work with a supervisor throughout their learning experience. He refers to this 

as guided reflection, and recommends that students use a structured diary.  

Johns also considered that through sharing reflections on learning experiences 

greater understanding of those experiences could be achieved than by reflection 

as a lone exercise. As read, it says that Johns uses Carper’s four patterns of 

knowing, aesthetics, personal, ethics and empirics adding a fifth pattern 

‘reflexivity’. Some authors identify this as strength of the model as it is one of the 

few models of reflection that refers to the development of an epistemological base 

to reflections. Likewise, it was seen that the model was criticized by Rolfe since it 

only responds to a situation, which has been resolved. The question, then, of ‘How 

Figure 4: Reflective Cycle 

Source: Gibs 
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would I do it next time?’ is appropriate for that instance. If the situation remained 

ongoing, though, the practitioner would want to know ‘How can I take this 

forward?’ Rolfe et al (2001) do not consider that Johns has made provision for 

this question. If you use this model for a situation that is ongoing you could adapt 

the reflexive section using cues from another model or develop your own set of 

cues.  

2.9 BENEFITS OF REFLECTIVE TEACHING 

Among the plethora of benefits of this practice, we could identify the following four 

benefits which have tremendous influence in the teaching and learning process:  

2.9.1 FLEXIBILITY 

The field of ESP varies in instructional contexts, learner groups, curricula, 

available resources, and amount and type of teacher preparation.  Because 

reflective practice springs from the needs and interests of the practitioners, it can 

address this variety.  It can be constructed as an individual or group process, 

although, because good reflective practice draws upon the input of learners, 

colleagues, and others, it is by nature collective.  New teachers examine 

successes and failures in a constructive environment; seasoned teachers further 

self-awareness and knowledge through personal experience. 

2.9.2 PRACTICALITY 

Reflective practice is immediately useful to ESP practitioners who have limited 

time and resources to divide between teaching and professional development.  

Because it asks practitioners to make connections between what is happening in 

a specific context and their broader beliefs, it can be useful to those who move 

from site to site and teach in varied contexts.  Opportunities to explore and reflect 

on new techniques, ideas, and approaches are built into the process, and links 

between theory and practice are central. 
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2.9.3 PROFESSIONALISM 

Reflective practice calls for ongoing exercise of intellect, responsibility, and 

professionalism.  It promotes deliberate actions in planning and implementing 

instruction and ongoing engagement with theory.  Teachers improve their ability 

to react and respond as they are teaching—to assess, revise, and implement 

approaches and activities on the spot. 

2.9.4 SUSTAINABILITY 

There is a need for sustained development for ESP practitioners, rather than 

discrete workshops and conferences.  Reflective practice creates a cyclical 

process that allows time for reflection, implementation, and follow-up.  It centers 

on development and exercise of skills and attitudes that eventually become a 

regular part of good teaching.  Once mastered, it should integrate with regular 

teaching responsibilities. 

Reflective teaching is a process where teachers think over their teaching 

practices, analyzing how something was taught and how the practice might be 

improved or changed for better learning outcomes.  
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CHAPTER THREE 

PROPOSAL INTERVENTION 

 

The present chapter outlines the objectives and performance indicators of this 

project. Likewise, we present the aims of the course, course objectives and the 

different stages that were considered. Notice that every single project objective 

has its own performance indicator which are important tools for evaluating 

performance. 

3.1 PROJECT OBJECTIVES AND INDICATORS 

Based on the needs analysis, I have determined to developed my general 

objectives and indicators as the following chart: 

General Objective INDICATOR 

To design and implement a Remedial 
English course for students of Tourism 
Department. 

A number of language sessions 
intended to improve the students’ 
English level  

Specific Objectives INDICATOR 

A 
To enquire students of Tourism 
Department about remedial classes. 

The students’ attitudes towards the 
implementation of a Remedial 
English course to enhance their 
English level. 

B 

To enquire English Teachers of 
Tourism Department about remedial 
classes. 
 

Agreement regarding the Remedial 
English classes as a pedagogical 
resource for improving English 
learning. 

C 

To analyze the needs of EFL 
students in Tourism Department in 
order to generate a proposal for 
improving English through Remedial 
classes. 

ESP material and activities 
developed to suit the students’ 
needs in terms of acquiring 
proficiency in English. 

D 
To generate a chronogram for 
developing the present guided work 
at Tourism Department. 

Approval of the Guided Work 
chronogram based on the 
preliminary stage of the project. 
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E 
To develop the project based on the 
chronogram. 

Accomplishment of the 100%of the 
project proposal. 

F 
To evaluate the results of the 
Proposal Development. 

The attainment of the objectives 
through an English Test to 
determine whether the students 
have gained knowledge during the 
time the project was implemented.  

Figure 5: General and specific objectives and indicators 

Source: Self-elaborated 

 

3.2 AIMS OF THE COURSE 

• To provide motivating materials that teaches students to function in real-

life situations. 

• To teach authentic English that stimulates natural conversation both in and 

outside the classroom. 

• To give students a feeling of success and achievement as they learn the 

language. 

3.3 OBJECTIVES OF THE COURSE 

• To improve the level of the students’ production and performance, specially 

the communicative aspect. 

• To raise the students’ level of English through specific learning strategies 

and teaching techniques. 

• To provide students with the material related to the ESP that makes them 

get more involved in their field of study and performance as tourist guides. 

• To provide students with vocabulary concerning their field of study, 

Tourism. 
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3.4 INTERVENTION PROPOSAL 

Various are the reasons that led me develop the present project and these are 

strongly based upon the need to improve the Tourism student’s skills, especially 

speaking since it is the main skill these students will require once they graduate. 

However, we cannot deny the fact that other skills such as writing and listening 

are also important, especially when they have the need to trade tourist attractions 

through brochures leaflets and other type of spots. 

3.4.1 PLACE 

The classes were held in the English classroom on the 11th floor of the Monoblock 

at Mayor de San Andres University. 

3.4.2 TIME 

The project started on May 2013 until January 2014. This is outlined in a chart on 

the next page, the chart shows the six modules, times and dates during the 

development of the remedial course. 

MODULE. Hours. per day Hours  

Grammar. 
Speaking. 
Winter classes. 
Listening. 
Reading. 
Writing. 
Summer classes. 

9:00-12:00. 
9:00-12:00. 
9:00-12:00. 
9:00-12:00. 
9:00-12:00. 
9:00-12:00. 
9:00-12:00. 

4-26-13/ 5-24-13 
5-31-13/6-28-13 
7-01-13/8 -01-13 
08-02-13/9-13-13 
09-20-13/10-25-13 
11-01-13/11-29-13 
01-13-14/02-14-14 

Figure 6: Module timetable organization 

Source: Self-elaborated 
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DAY 
Academic Hours 

WEEKS 
Academic Hours 

TOTAL 
Academic Hours 

MODULE 1    Five sessions 

Grammar 3 3 15 

Homework 2 2 10 

    5 25 

MODULE 2    Five sessions 

Speaking 3 3 15 

Homework  2 2 10 

    5 25 

MODULE 3     Seven sessions 

Listening 3 3 21 

Homework 2 2 14 

    5 35 

MODILE 4     Six sessions 

Reading 3 3 18 

Homework 2 2 12 

    5 30 

MODULE 5       

Writing 3 3 15 

Homework 2 2 10 

    5 25 

      Five weeks 

WINTER C 3,5 17,5 87,5 

Homework 4 20 100 

    37,5 187,5 

      Five weeks 

SUMMER C 3,5 17,5 87,5 

Homework 4 20 100 

    37,5 187,5 
Figure 7: Module academic hours. 

Source: Self-elaborated 
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EXTRA ACTIVITIES 

Per 
module 
(academic 
hours) 

For five 
modules 

Summer 
classes 

Winter 
classes  

Total 
Academi
c hours 

City Tours 6 30 12 12 54 

Simulation 6 30 6 6 42 

Work in a Travel 
Agency 12 60 12 12 84 

Parades and Fairs 4 20 8 8 36 

Extra activities 3 15 3 3 21 

 TOTAL         237 
Figure 8: Extra activities. 

Souece: Self-elaborated 

 

ACADEMIC HOURS 

MODULE 1 25 

MODULE 2 25 

MODULE 3 35 

MODULE 4 30 

MODULE 5 25 

WINTER C 187,5 

SUMMER C 187,5 

 EXTRA ACTIVITIES 237 

TOTAL  752 

TOTAL WORKED HOURS 1002.6 

Figure 9: Total academic hours. 

Source: Self-elaborated 

 

3.4.3 SELECTION OF STUDENTS 

The students were selected carefully by the English teachers of the four levels, 

once they took a placement test; they were therefore classified to the following 

levels: basic and intermediate levels. 
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During the time the Project was put in practice, the students worked with the 

different skills. For example, during the first module they had the opportunity to 

review grammar which was very important in order to start working with the 

material. After the introduction, the students worked with the different activities. 

Suggested in the Project (see appendix H) the course consists of 8 units divided 

in different sessions each of them covering the skills of speaking reading and 

writing. Likewise there are a series of conversations useful for the student’s 

purposes. The chart below shows the stages during the implementation of the 

Project. 

 

3.4.4 SYLLABUS 

 

The syllabus was designed taking into account two aspects: the literature review 

that was worked with in this project and the preliminary stage where it could ben 

gather data regarding the students’ needs, lacks and wants, additionally, student’s 

interests were inquired. The information obtained was very important because 

that led this project to suggest the present syllabus. As a result, a carefully graded 

syllabus was obtained. As they engage in a variety of exercise that practice basic 

linguistic functions, the learners are guided towards the use of correct 

grammatically basic structures and the vocabulary related to their field of work – 

Tourism. The functions, the structures and the vocabulary were carefully graded 

according to the simplicity and usefulness. The goal of this short course syllabus 

is to provide learners with a continuous stream of input that challenges their 

current knowledge of English, thereby, allowing them to progress naturally to a 

basic level of competence. 
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The syllabus presents the following information: 

 

1. Content theme, e.g. “Meeting Foreigners”. The theme determines the 

input materials (eg. videos, readings). This in turn influences the 

vocabulary introduced, and the topics of in-class discussions and written 

assignments. 

2. Rhetorical functions, e.g. “at the travel agency”. Ideally this relates 

directly to the theme, but the idea is to use the language required to interact 

successfully in such situations through role plays and other assignments. 

The functions and techniques are chosen based on their prevalence in the 

English programs for the different four levels. 

3. Grammar focus, e.g. “Simple Present Tense, all forms”. It is important to 

bear in mind that even the grammar focus makes reference to the simple 

present tense, the content does not focus on this specific grammar item, 

but others that students would require further practice as well (being this a 

remedial course the students need a refresher). 

 

SYLLABUS FOR THE REMEDIAL ENGLISH COURSE 

Unit Content Theme Rhetorical functions Grammar Focus 

1 
Meeting 
foreigners 

Personal Information, Talking 
about jobs, Talking about likes 
and dislikes. 

 Simple Present  

2 
At the travel 
Agency 

City Tour, Talking about 
interesting or unusual 
activities. 

Auxiliary Do, Does 

3 At the Airport 
Asking for information, talking 
about flight reservations. 

-ing Present 
Progressive 

4 
Accommodation 
in La Paz 

Looking for a comfortable 
Hotel, Talking about favorite 
vacation destinations. 

Countable and 
Uncountable Nouns 

5 
Testing your 
Likings 

Choose the best food, Talking 
about food and diet, Talking 
about Restaurants 

Use of both…and 
either….or 
neither…nor 
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6 
Keep your eyes 
on dancing 

Describe people, dances, 
Talking about clothes, 
Comparing different disguises 

Adjectives 

7 Back to Nature 

Describe places, Comparing 
different places, Talking about 
touristic places and what 
things to do. 

Adjectives and 
Adverbs 

8 Ritualizing 
Describing events, Talking 
about historical figures 

Past tense 

Figure 10: Syllabus Remedial Course. 
Source: Self elaborated. 

 

3.4.5 WORK PLAN 

 

The present work plan has been designed taking into account three stages 

explained in the chart below. The first one depicts the initial stage of the project 

where the preliminary work such as conducting interviews and collecting 

information were done. After the data collection phase, the course itself and the 

syllabus and activities were developed.  

The second stage shows the execution of the project. As it can be seen, the 

students had the opportunity to review the four main skills divided into receptive 

and productive skills as well as the subskills of grammar and vocabulary. 

The last stage considers the evaluation of the project where objectives are to be 

measure and objective information regarding the course should be stated. Even 

though the three stages are crucial in the development of the whole project, this 

last stage is of particular importance since this will determine whether this project 

has contributed to the enhancement of the students’ English level at the Tourism 

department. This third stage also considers the development of the final report to 

be submitted at the Linguistics Department. 
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FIRST STAGE – PRELIMINARY WORK 

STAGES MONTH ACTIVITIES 

FIRST 
April 
May 
June 

● Socializing the remedial English classes 
among the Tourism Department students. 

● Conducting research, SWOT analysis, 
interviews and questionnaires 

● Administrating a   Placement test. 
● Developing the remedial classes based on the 

SWOT analysis and the research carried out 

Figure 11: First stage- Preliminary work. 
Source: Self elaborated 

 

 
SECOND STAGE - IMPLEMENTATION 

STAGES MONTHS CONTENTS ACTIVITIES 

 
 
 
 
1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
July 
August 
September 

 
Winter 
review 
course 
Listening I-II 

● To enhance a good atmosphere 
through individual work, pair 
work and group work activities. 

● Take the first quiz about 
grammar using short stories. 

● Perform the first activity using 
pictures of La Paz. 

● Take the first oral and written 
test of 4 lessons. 

● Deliver the first Report of the 
Project to the Tourism 
Department. 

 
Development 3 Lessons 

• Implement interactive real life 
activities in the classroom. 

• Develop listening and speaking 
in classes through every 
dialogue  

 

• Take the second quiz talking 
about tourist attractions in La 
Paz. 
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• Take the second oral and 
written test of three lessons. 
 

• Deliver the second Report to 
Tourism Department.  

2 

October 
November 
December 
January 

Reading 
 
Receptive 
and 
productive 
skill 
 
Summer 
review 
course 

Development 3 lessons. 

• Develop reading skills through 
simple short stories and analyze 
them verbally, most of the 
cases relate to the lessons. 

• Develop Communicative 
Competence based on real 
situation. 

• Administer the third written test 
of three lessons. 

• Administer final test with a 
native speaker. 

• Deliver the final Report to 
Tourism Department.  

Figure 12: Second stage - Implementation. 
Source: Self-elaborated 

 
 
THIRD STAGE - EVALUATION 

 
EVALUATION 

COURSE DESIGN 

COURSE IMPLEMENTATION 

ATTAINMENT OF OBJECTIVES 

DEVELOPMENT OF FINAL REPORT 
Figure 13: Third stage - Evaluation. 

Source: Self-elaborated 

 

3.4.6 LESSON PLANS 

The following section presents all lesson plans that were developed while 

executing the project. The literature review was very important in providing a 

framework for the development of these plans as well as for delivering the 

lessons. The ideas that were reviewed about reflective teaching were also 

considering in the development of these lessons. The lessons outlined here show 
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the process while delivering the remedial course. Notice that the lesson plan 

outlines important information such as the objectives, linguistic and functional, the 

different stages of a lesson, timing, the skills exploited and a brief explanation of 

the activity. It must be emphasized that devising lesson plans for teaching is very 

important because we should express what we want our students to do with the 

language. (See Appendix E for all the lesson plans).  

 

3.5 STRATEGIES OF ACTION 

3.5.1 PLACING STUDENTS  

Before starting with the classes a diagnostic test was administered (see page 10 

and appendixes C and D) in order to know the level of the students and classify 

them according to their level so three courses were offered basic intermediate 

and advanced which the students had to attend to. 

3.5.2 COURSE DESCRIPTION 

The Remedial English course aimed at improving the Tourism students’ current 

English level so that they can use the language successfully in different 

communicative situation inherent to their field. This English remedial course for 

the students of the Tourism Department focuses on listening and speaking as the 

most important skills, however the other skills and subskills are also integrated. 

The course combines various additional activities (conversation and vocabulary) 

appropriate for the   students whose main objective is strengthening their level of 

English and express it accurately, leaving deductive grammar explanations aside. 

✓ Timing: 500 Academic hours 

✓ Schedule: 9:00-12:00 Fridays 

✓ Winter and Summer: 9:00-12:00 
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✓ Mode: In person -class 

3.5.3 EVALUATION 

Exercises and class activities class addressed to assess students’ progress. 

Attendance and punctuality are also considered important. 

Class participation. 

Quizzes at the end of the lesson. 
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CHAPTER FOUR 

RESULTS, CONCLUSION AND RECOMMENDATIONS 

 

This chapter presents the results and conclusions of the remedial course in 

question. Give an account of the different stages that have been followed. The 

successes as well as the difficulties presented. Then the results obtained are 

analytically exposed and a small comparison is made with the results previously 

obtained in the diagnostic test. Finally, the conclusions reached are presented as 

well as recommendations for future work in the area. 

4.1 RESULTS 

Based on the proposed indicators we have the following results: 

a) It is very difficult to apply a tool to measure students’ attitudes presented 

before the Remedial Course, after the initial evaluation carried out 

(detailed on pg 10, interpretation of the questionnaire needs analysis, 

and see appendix A and B) demonstrates great interest shown by 

participating in classes. In fact, the enrollment of all students is a way 

to measure this indicator. 

 

b) The tourism Department welcomed the completion of the course and 

the methodology to be used, and always tried to provide support in 

logistics, despite the lack of classrooms, pedagogical resources and 

others. 

c) As it was seen in the development of the proposal, a lesson plan was 

made that included the material for the course, in the end it was 

possible to create a complete text that was the basis for developing the 

remedial course. The full text is included in appendix F - Activities. 
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However, the time was the problem so it must be shortened in the 

preparation of the final proposal. 

d) Finally as we mention before, the approval came true on May 2013 so 

the courses started on May 26th, with the module Grammar in tourism 

Department on the 11th Floor San Andres Monoblock Building. The 

classes started with 40 students that were registered and organized in 

a single course with a good atmosphere environment. 

 

e) At the beginning of the classes, as mentioned above, there was a lot of 

acceptance given by the students, which confirmed the needs they had 

and presented. For the aspects determined in point b and so on it is 

pointed out that the courses ended with only 15 students, which meant 

regular attendance (90% as minimum attendance) to which the 

evaluations and the final test were carried out. Other reasons were that 

students have been involved in different activities, such as, practices in 

other subjects (especially trips) which meant the absence and the lack 

of permanence of students. Many of these students returned after 

several weeks and lost the motivation and could not reach the level of 

study, on the other side, another reason was that of the too many trips 

which reduced significantly their attendance. 

 

 

f) On the other hand, during the development of the classes, students  

showed lack of practice in oral participation, mainly, because of their 

shyness and fear of making mistakes, so it was needed to make an 

initial approach to gain that confidence, which was not adequately 

allowed because of the short time available to fix this deficiency. All the 

classes finished on February 14thfulfilling the program with 15 students 

until the final evaluation. The Final evaluation was held the next day 

(see evaluation in appendix F) 
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g) From the 15 students who finished the course, 100% passed the final 

evaluation exam. From which the maximum score was reached by two 

students (85%) and the minimum reached 59%. The average grade of 

the course was 69%. Analyzing the collected results, it should be noted 

that the Listening part was the best skill performed, reaching a total of 

78% in both groups, in both parts. In vocabulary the reached average 

was only of 53.4%, however, in the Rearrange the Sentences there was 

an improvement and reached 68%. Among them they produced 60.7% 

of correct answers. It is followed by listening and reading 

comprehension with 72% of correct answers in its two parts and not far 

from Grammar with 70% in both parts. However, in some grammar 

questions the efficiency was excellent, reaching 90%, however the 

overall was decompensated in their success in only 40%. This allows 

us to presume that the most significant learning achievements were 

based on listening and reading, with Grammar problems and 

vocabulary being moderately overcome. (See results in tables from 

appendix G) 

 

4.2 COMPARATIVE ANALYSIS 

It is not necessary to deepen the analysis of the previous results measured in the 

diagnostic test (see page 10 and appendix D) in comparison with those obtained 

in the final evaluation explained above. The final approval rate is only contrasted 

by the final number of attendees, giving an abandonment rate of 66.66%, which 

in summary would mark a negative result. However, given that the approval 

reached 100%, we can assume that 33.33% of the original total took advantage 

of the course more than optimal (being that the previous approval rate was 18%). 

Comparatively, vocabulary management was the skill that, although it developed 

better, was still directly responsible for the fact that the average of approval did 
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not improve significantly (only 56%), otherwise the reading and comprehension 

processes were strengthened. that improved ostensibly. 

4.3 CONCLUSION 

To begin, stage one was important in order to identify the students’ needs in terms 

of the language. The different tools used to obtain data were successful to 

accomplish this initial stage. The analysis of the results were of vital importance. 

This gave insight on the right activities that it had to be considered to develop the 

syllabus and activities. Thus all these activities were carried out with success. 

However, some hardships encountered in this first stage, and these had to do with 

the difficulties when developing the activities for the suggested syllabus. It was 

difficult to get some materials or to adapt them. It is important to consider that the 

activities must had been developed according to their interests thus it was not 

easy to get some materials. 

As for the second stage, the implementation, the students’ attitude. It could be 

realized that they did not feel confident and optimistic, the perception was  that 

some students seemed to have a kind of a trauma with English. They expressed 

themselves in the sense that they would never learn English because of the 

complexity of the language. It was difficult to convince and motivate them in the 

sense that they would have the possibility to learn and overcome their insecurities 

and their problems in English. During the first sessions, we worked on some basic 

grammar, aspects that were discovered by means of the diagnostic test. The 

students faced serious problems regarding basic grammar structures. They also 

needed reinforcement with vocabulary and of course, the four language skills. 

Another aspect that is relevant was that the students needed individual attention 

since they were shy. Besides all these problems encountered, it ought to be stated 

that the main objective of this project was achieved since these students were 

able to overcome their problems, particularly the ones related to basic grammar 

mistakes. 
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Likewise, the students were given materials in their field, some activities had to 

be adapted in order to motivate the students. All printed and listening materials 

were carefully selected and they were closely related with Tourism, Culture and 

History in Bolivia.  In order to motivate and overcome the students’ insecurity and 

shyness, native speakers of English Language were invited, even though this was 

not planned before, the result was extraordinary. The students were really 

enthusiastic and anxious because they had to perform different tasks like talking 

about a Tourist place in Bolivia .Most of them performed these activities 

satisfactorily, giving a plethora of details about the place although there were 

some students who were not as talkative as the other ones. As a result of these 

visits, the students showed their enthusiasm since they were exposed to some 

native speakers of English and they were able to practice the language by means 

of carrying out some projects.  

Another aspect is the fact that more attention was given to speaking and writing 

because they must to perform communicative activities like give information and 

interact successfully in their area furthermore they have to dominate and carry out 

certain skills like writing tasks (posters, advertisements, brochures, etc.). 

The students were also asked to carry out Projects and Presentations and 

activities concerned with Tourist places and Culture outside the classroom; the 

problem was that we needed financial help to travel to accomplish our objectives. 

Regarding the projects, the students developed   small monographs promoting 

Tourist spots in Bolivia and events like the “Gran Poder” Folk Parade. 

The last part of this stage was focused on emphasizing the students’ oral skills so 

as to show the students background knowledge in the field of tourism using the 

target language. 
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Another thing that should be highlighted has to do with the students’ 

responsibilities and the extracurricular activities they carry out. This factor caused 

some drop outs along the course. It could be perceived that some students 

prioritize other activities instead of English. Other students showed their 

dissatisfaction with the schedule. They wanted to have at least two days a week 

aspect that was not possible. Once the students were evaluated, feedback was 

provided in order to inform about their improvement. 

As a final remark, the project has successfully accomplished its main objective, 

which was developing a remedial course to enhance the tourism students’ English 

level.  It should be mention that students were given materials that called their 

attention for example the activity book which shows different real life situations 

like parades held on Religious parties along the year in La Paz and in other places 

.Another objective that was accomplished and  put in  practice was Simulation 

that encouraged creative spontaneous use of language that took place on 

Tourism Agencies outside the classroom , besides what made students have a 

feeling of success was the use of new words in in real context for example in 

several City Tours that were done  around La Paz City ,the level of students and 

communicative competence was improved through the review of grammar and 

vocabulary each of the different intervention processes were advantageous, the 

experience allowed to demonstrate that it is possible to make a new curriculum 

based on the acquired skills and the application of subjects that were already 

studied.  

4.3 RECOMMENDATIONS  

Working on this project helped reinforce the knowledge I acquired as a student of 

the Linguistics and Languages Department. The following recommendations are 

drawn based on all the experiences gotten during the project.   

It has been perceived that some students lack motivation to attend English 

classes. As stated before, some students prefer their extracurricular activities to 
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English. The recommendations go to the both parts; students need to organize 

themselves so that time can be devoted to language and their curricular subjects; 

the staff of English instructors should find a way to motivate these students so 

that they feel more engages with the language. For example, some activities can 

be enforced such as going out to fieldworks because they create related 

environment that help students to put in practice what they learnt in classroom.  

Related to the previous activity, something to highlight in this project is the 

problem faced to overcome reluctance and demotivation on part of the students. 

One activity tourism students really found useful   was the visit of native English 

speakers where the knowledge of Tourism subject in order to understand the 

relationship between them was challenged. Therefore, this exposure to real 

situations with natives is highly recommended.  

One more recommendation can be raised regarding the material development. It 

is highly recommended to apply specific material that raises awareness.  People 

in charge of developing the courses should try to create material according to our 

cultural context that is going to enhance and motivate students to follow the 

course continuously without dropping out the courses. Thus, I recommend 

teachers plan activities like that.  

Another noticed aspect, was that students feel more at ease and eager to 

participate with material that includes local context  because it has relation with 

what they already know and learnt. The experience with these students at the 

beginning was interesting. Materials which did not have relation to our culture 

were used, so it was difficult for students to express their ideas. When the material 

that was adapted was put in practice, the response was different. Thus, the 

second recommendation is in relation to that. Teachers must adapt and focus the 

activities so that students can activate their background knowledge and discuss 

on issues they are acquainted with. 
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APPENDIX A 

QUESTIONNAIRE  

ON NEEDS ANALYSIS 

 

 

 

 

 

 

 

 



 
 

CUESTIONARIO DEL ESTUDIANTE DE ESP 

 

Nombre:………………………………………Sexo:…………Edad:… 

1.- ¿Cuál es tu lengua materna ? 

       a) ¿Castellano   b) Aymara   c) Quechua   d) otros 

2.- ¿Hablas otra lengua aparte de tu lengua materna? 

      a) Castellano   b) Aymara   c) Quechua   d) Ingles  e) Frances  f) otros 

3.- ¿Alguien en tu familia sabe ingles ¿Quién? 

    a) papá  b) mamá  c) hermanos  d) hermanas  e) otros 

4.- ¿Has estudiado ingles antes ¿Donde? 

      a) En colegio  b) en instituto  c) en otro país  d) en la universidad 

 e) en otro lugar 

5.- ¿Cuánto tiempo estudiaste inglés? 

     a) 4 años (colegio)   b) 0-1 ano  c) 2-3anos  

6.- ¿Hasta que nivel estudiaste inglés? 

     a) Básico  b) intermedio  c) avanzado 

7.- ¿Para que deseas aprender inglés? 

a) Para leer materias de mi área   b) Para participar en seminarios   c) Para 

escribir textos en mi área d) para trabajar    e) Para traducir textos de mi área     

f) para conseguir una beca    g) Para viajar 

8. - ¿Qué nivel de inglés te gustaría alcanzar? 

     a) Básico   b) Intermedio   c) Avanzado 

9.- ¿Qué tipo de actividades prefieres para aprender Ingles 

     a) Leer   b) Escribir   c) Hablar   d) Escuchar   e) Traducir   f) Ver videos   

     g) Atender explicaciones del profesor   h) Cantar canciones   

     i) Hacer oraciones gramaticales   j) Resolver Problemas 

 

 



 
 

10 ¿Qué tipo de materiales te gustaría utilizar? 

    a) Textos   b) Revistas y Periódicos   c) Cassets cd´s dvd´s y videos  

    d) artículos de internet        e) otros 

11.- ¿Como te gusta trabajar en clase? 

      a) individualmente      b) en parejas       c) en grupos              d) con toda la 

clase 

12.- ¿Que problemas tienes con la lengua inglesa? 

a) Pronunciación     b) Vocabulario    c) Gramática     

     d) Producción Oral   e) Comprensión          f)Escritura                        g) Otro 

13.-¿Que habilidad necesitas más para tu campo? 

      a) Compresión Oral   b) Conversación   c) Lectura     d) Escritura 

14.-¿Cuánto tiempo le dedicas al inglés fuera de clase? 

a) Una hora por semana     b) 2 o 3 horas por semana      c) más de 5 horas por 

semana 

15.- ¿Cómo prefieres ser evaluado? 

a) Mediante exámenes escritos    b) Mediante exámenes orales    

c) Mediante redacciones o ensayos   d) Mediante practicas diarias        

e) Otra manera 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

APPENDIX B 

PIE CHARTS 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

CHART N° 1 YEARS 

 

 

 

 

CHART N° 2   GENDER 

 

 

0

10

20

30

40

50

60

70

80

less than 20 20-29 30-39 more  than  40

Ages

69%

31%

Gender

Female

Male



 
 

 

CHART N° 3 MOTHER LANGUAGE  

 

 

 

CHART N° 4 SECOND LANGUAGE  

 

A small portion speaks aymara and quechua besides Spanish 
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0%0%

What is your mother tongue?
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72%
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Which language do you speak apart 
from your language mother?



 
 

CHART N° 5 FAMILY MEMBERS THAT SPEAK ENGLISH 

 

A great percentage answered that another people who don’t belong to his family speaks 

English.  

 

CHART N° 6 ENGLISH LEVEL 

 

 

 

Most of the students has a previous background in an institute 

0%0%

8%

0%

92%

Is there anybody who knows english 
in your family? Who?

Father Mother Brothers Sisters Others

36%

28%

29%

0%

7%

Did you study english before? 
Where?

In the school In the institute Another coutry University Others



 
 

 

CHART N° 7 NOT MANY STUDENTS HAVE STUDIED 

 

Most of them spend less than a year on studying English, nevertheless a small part devoted 

four years on keeping it. 

CHART N° 8 POOR LEVEL 

 

 

A great percentage has a basic level; however a meaningful part has an intermediate level. 

 

67%
8%

25%

How much time did you study 
english?

Less than 1 year 1 to 3 years 4 years

62%

38%

0%0%

Until what level did you study 
english?

Basic

Intermediate

Advanced

None of them



 
 

 

CHART N° 9 OBJECTIVES FOR LEARNING ENGLISH 

 

Most of them are learning English for translating books and work. 

 

CHART N° 10 LEVEL THAT WANT TO BE ACHIEVED 

 

Most of them want to accomplish an advanced level. 

 

 

 

16%

10%

8%

26%

13%

11%

16%

Why would you like to learn english

For work

For translating

For workshops

For read

For writing

For an scholarship

For Traveling
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Which level of english would you like 
to achieve?
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CHART N°11 ACTIVITIES THAT ARE PREFERED 

 

Most of the students prefer activities like to talk.  

CHART N° 12 MATERIALS THAT ARE PREFERED 

 

A great percentage of the students want to learn with CD’s ,DVD’s and videos. 

Read
12%

Write
14%

Speak
20%

Listening
15%Translate

3%

Watch videos
12%

Understand the 
explanations of 

the teacher
9%

Sing
6%

Make grammar 
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6%

Solve problems
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do for learning english?

25%

25%
45%

0% 5%

What kind of materials would you 
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CD´s,DVD´s and videos Internet

Others



 
 

CHART N° 13 GROUP WORK 

 

A great percentage wants to work in groups. 

 

CHART N°14 DETECTED PROBLEMS 

 

Most of the students answered that they have problems with grammar. 
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How would you like to work in 
classes?
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What problems do you have with 
english language?

Pronunciation Vocabulary Grammar Oral production

Comprehension Writing Others



 
 

 

CHART N° 15 DESIRE HABILITIES 

 

Most of the students answered that they want to practice more speaking. 

CHART N° 16 TIME SPENT IN LEARNING ENGLISH 

 

In this question students answered that they just have one hour for studying English. 

12%

88%

0%0%

What ablilities do you need for 
your job?

Oral comprehension Conversation Reading Writing

73%

9%

18%

How much time do you study english  
outside the classes?

One hour per week 2 to 3 hours per week More than 4 hours per week



 
 

CHART N° 17 WAYS OF BE EVALUATED 

 

Most of the students answered that they want to be evaluated every day tests. 
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APPENDIX C 

THE DIAGNOSTIC TEST 

 

 

 

 

 

 

 

 

 

 

 



 
 

DIAGNOSTIC TEST – TOURISM DEPARTMENT 

NAME:_________________________________ LEVEL:_____________________ 

 

LISTENING COMPREHENSION 

 

A. Listen to two people at an immigration office. Choose the right answer.  

 

1. What is the purpose of the woman´s visit? 

 A. business      B. pleasure   C. business and pleasure 

2.  Where will the woman stay during her trip? 

A. at a friend's home     B. at a hotel   C. at a university dormitory 

3. About how long will the woman be in the country? 

A. one or two days     B. three or four days  C. more than four days  

4. What things are in the woman's luggage? 

A. clothing, computer, and books    B. CD player, clothing, and books                   C. books, gifts 

and computer 

       5.      What other piece of information do we learn about the woman?  

A. Her parents are on the same trip     B. She enjoys traveling to different countries.      C. She 

was born in that country. 

B. Listen to two people. Choose the right answer.  
 

1.-Where does this conversation most likely take place? 

A. at a park  B. at a school  C. at a birthday party  D. at a 

music recital 

2.-What is the girl's name? 

A. Kathy   B. Karen   C. Nancy   

 D. Nanny 

3.-Where does the girl probably live now? 

A. in Scotland  B. in France  C. in England  

 D. in the United States 

4.-What does the girl's father do for a living? 

A. He is a travel agent. B. He is a professor. C. He is a computer programmer.

 D. He is a French teacher. 

 



 
 

5.-What is one thing NOT mentioned about the girl's family? 

A. Why her parents lived in England for several years.  B. Where her mother 

works at the present time.                            C. Where the girl grew up.    

  D. How old the girl was when she moved to her present location. 

VOCABULARY  
A. Complete the paragraph with words in the box. If no word is necessary, write an X. .  

 

 

 

It was my first day at my new job, so I got (1) ________________early. I got dressed quickly and ate 

breakfast as fast as I could. I kissed my husband good-bye and went outside to get (2) ___________my 

car. The car wouldn’t start!  I got (3)____________my car and walked to the bus stop. I got (4) 

___________the bus at Rush Street and got (5) ______________near my office.   

B. Match the verbs with the nouns. Use part A of your answer sheet.  

1.-   to pay                          ___   nature  
2.-   to check                       ___   a chat room  
3.-   to order                        ___   pictures 
4.-   to book                        ___   room service 
5.-   to cancel                      ___   the net 
6.-   to set off                      ___  a booking 
7.-   to surf                          ___  with a credit card 
8.-.  to scan                         ___  a web page 
9.-.  to join                       ___  a vacation 
10.  to be inspired by          ___  into a hotel 

  

 
 
GRAMMAR.   

 
A. Adam is asking Anna about a party.   Put the verbs in the PRESENT PERFECT or the 

SIMPLE PAST. Use part A of your answer sheet.  
1.-ADAM:  What (1. be) ________________ the party like last night? 

2.-ANNA: It (2. be)  _______________ good.  Why (3. not come) _____________ 

you _______________? 

3.-ADAM: I (4. have) _________________ too much work to do last night.   I (5. 

have) ________________ exams all 4.-this week, so I (6. be) _____________ very busy.  (7. 

see)  ____________ you ____________ Lucy there? 

In / off / on / out of / to /up 



 
 

5.-ANNA: Yes, I (8) ________________. 

6.-ADAM: (9. talk) ____________ you ______________ to her? 

7.-ANNA: Yes.  She (10. seem) _________________ really happy.  She (11. 

apply) ____________________ for a 8.-new job. 

9.-ADAM: That’s good.  And (12. be) ________________Nick with her? 

10.-ANNA: No, they (13.  break up) _______________.  They (14. not be) 

____________together now for a month. 

B. Choose the correct answer to complete the sentences. Blacken your choices on part B of 
your answer sheet.  

 
1. ________ you sometimes take the bus to the supermarket? 

a) Have   b)  Do    c)  Are 
2. Janeth never _________ letters to her friends in Spain. 

a) is writing  b)  writes   c)  has written 
3. Joseph and Lynda _________ dinner at a restaurant right now. 

a) eat   b)  are eating   c)  have been eating 
4. ________ the baby cried? 

a) Is   b)  Has    c) Were 
5. Our parents ___________ about the weather now. 

a) have talked   b)  aren’t talking c) don’t talk 
6. Did your friends go to San Francisco last year? 

a) Yes, they went.  b)  Yes, they are. c)  Yes, they did. 
7. We _____________ lunch at a Bolivian restaurant last night. 

a) did eat   b)  ate    c)  have eaten 
8. I __________ TV for about three hours. 

a) was watching  b)  have been watching c)  has watched 
9. Before Sarah went to school, she __________ the bed. 

a) was making  b)  made   c)  makes 
10. While we were driving to Boston yesterday, we _____________ several accidents. 

a) were seeing  b)  have seen   c)  saw 
 

READING   

Read the following article and then choose de correct option either TRUE (T) or FALSE (F).  
Write your answers on PART B of the answer sheet.  

 
THE ZX SPECTRUM 

 
In April 1982 a British company, headed by Sir Clive Sinclair, launched the ZX Spectrum computer 
on the market and sparked an IT revolution. The tiny black computer with its rubber keys ignited 
the home computer age both in the UK and elsewhere, which led to an boom in computer 
manufacturing and developed software programmers whose talent is still evident today. 
The ZX Spectrum was the brainchild of the entrepreneur Clive Sinclair, who had previously 
developed one of the first cheap and slim pocket calculators. The Spectrum was Sinclair's fourth 
computer, but was by far the most successful. 



 
 

For many people, the ZX Spectrum was their first experience of using a computer and it soon 
gained a loyal following. In fact, it would not be a great exaggeration to credit Clive Sinclair and 
his ZX Spectrum with almost single-handedly creating the IT industry in the UK and providing the 
first learning tools for the programmers who shape today's video games and information 
technology. Even today, there are programs being written for the Spectrum, though it has not 
been made for years. The computer was so successful that there are many nostalgic users all 
over the world, who look back on this machine with great affection. 

 
1. The ZX Spectrum had an ordinary keyboard.                                

TRUE   FALSE 
2. The computer had a great impact only in the UK.                    

TRUE  FALSE 
3. The impact of the computer is still noticeable today.                    

TRUE  FALSE 
4. Clive Sinclair had not worked in electronics before making the computer.                   

TRUE  FALSE 
5. He only made computers.                          

TRUE  FALSE 
6. A lot of people had not used a computer before they bought the ZX Spectrum.                    

TRUE  FALSE 
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RESULTS OF THE DIAGNOSTIC TEST 
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APPENDIX E 

SAMPLE LESSON PLANS 

 

 

 

 

 

 

 

 

 

 



 
 

Sample 1 

MEETING FOREIGNERS # 1 

Linguistic Objectives: To use of simple present negative affirmative and information questions 

Functional Objectives: Greeting and asking. 

Specific Objectives: ss be able to recommend and greet. 

Material: Pictures, supplementary copies, flashcards. 

 Stage Time Focus Skills Staging 

Oral Introduction 3’ Teacher-

Students 

Speaking Teacher sticks a picture on the 

board and ask students: “What 

are they doing?” 

Warm up 5’ 

 

10’ 

10’ 

Teacher-

Students 

Students 

Students 

Speaking 

 

Speaking 

Speaking 

Teacher introduces useful 

expressions . 

Greeting responses 

Questions responses 

MainAcivity 2’ 

  

5’ 

 

10’ 

 

10’ 

  

Teacher-

Students. 

 Students 

 

Students 

 

Students 

Speaking 

 

Speaking 

 

Reading 

 

Speaking 

Teacher asks ss  to create 

conversations 

Teacher ask ss to do practice A 

Pre-reading have ss to read the 

paragraph 

 Have ss work in  pairs to share 

information related to the 

conversation and introduce 

themselves. 

Follow up 30’ Students Speaking Ss work in groups and prepare 

their own conversation. 



 
 

 SAMPLE 2 

AT THE TRAVEL AGENCY # 2 

Linguistic Objectives: Use of simple present negative affirmative 

Functional Objectives: talking about different activities at the agency 

Specific Objectives: ss be able to recommend, visit the different touristic places. 

Material: Pictures, supplementary copy, flashcards. 

  

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ Teacher-

Students 

Speaking Teacher sticks a picture on the board 

and ask students: What places are 

these ones? 

Warm up 5’ Teacher-

Students 

Speaking Teacher will show several different 

places of La Paz. 

What do people are doing? 

What does the woman do? 

Main 

Activity 

2’ 

  

 

 

10’ 

15’ 

  

15’ 

  

20’ 

Teacher-

Students. 

  

 

Students 

 

Students 

  

Teacher 

  

Students 

  

 

Speaking 

 

 

Reading 

 

Speaking 

 Speaking 

 

Grammar 

Teacher ask ss to write several 

questions about what foreign people 

can ask about La Paz. 

Ss answer the questions 

Pre-reading Have ss work in pairs to 

share information related to the 

conversation. 

Have ss put in order  the conversation 

Ss compare their answers in pairs. 

Teacher correct the mistakes giving a 

brief explanation of simple present and 

interact with students. 

Follow up 30’ Students Reading Ss work in groups and prepare their 

own conversation. 

Teacher will give maps and they are 

going to give directions. 

  



 
 

Sample 3 

AT THE AIRPORT # 3 

Linguistic Objectives:  definition of words 

Functional Objectives: Giving Personal Information. 

Specific Objectives: ss be able to recommend and expressions in the Airport. 

Material: Pictures, supplementary copies, flashcards. 

 

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ Teacher-

Students 

Speaking Teacher sticks a picture on the board 

and ask students: “Where is the 

place ?what do you know about the 

Airport what do you think the people 

are doing 

Warm up 5’ Teacher-

Students 

Speaking Teacher  

Have you traveled abroad 

Have you bought a ticket 

MainActivity 2’ 

 

 

5’ 

 

 

10’ 

 

 

15’ 

 

15’ 

 

20’ 

Teacher-

Students. 

 

Students 

 

 

Students 

 

 

Teacher 

 

Teacher 

 

Teacher 

Reaking 

 

 

Speaking 

 

 

Reading 

 

 

Reading 

 

Reading 

 

Reading 

Teacher ask ss to read the 

information in an airline ticket  . 

Teacher ask Ss work on the meaning 

of the expressions. 

 

 

Pre-reading Have ss work in  pairs to 

share information related to the 

reading. 

Have ss to read the conversation and 

fill in the blanks. 

Have Ss to compare their answers in 

pairs. 

Teacher ask ss to read the 

Advertisement and find the meaning 

of the words. 

 

Follow up 30’ Students Reading Ss work in groups and prepare their 

own conversation. 

Teacher will give maps and they are 

going to give directions. 

     

     

 



 
 

Sample 4 

ACCOMODATION IN LA PAZ  #4 

Linguistic Objectives: Countable and uncountable 

Functional Objectives: use of formal language 

Specific Objectives: ss will be able to ask for a room 

Material: ,supplementary material. 

 

Stage Time Focus Skills Staging 

Oral 

introduction 

3’ S-Ss Speaking Teacher will show several pictures and ss 

must name the places Where is Hotel 

Presidente?  

Warm up 10’ 

 

15’ 

T-Ss 

 

Students 

R-W 

 

Speaking 

 

Teacher gives a copy to the Ss and have 

them read it. 

Have them work in pairs and name the 

objects. 

MainActivity 10’ 

 

15’ 

 

 

 

10’ 

 

10’ 

 

 

15’ 

 

Teacher 

 

Teacher 

 

 

 

Teacher 

 

Students

s 

 

Students 

Grammar 

 

Speaking 

 

 

 

Vocabular

y 

Vocabular

y 

 

Speaking 

Teacher gives a brief explanation of 

countable and uncountable nouns. 

Teacher ask ss to  thick the correct answer 

in the column . 

 

 

Teacher gives information related to 

accomodation in Hotels. 

Teacher ask  Ss to match the expressions 

with the meaning. 

Have them compare their answers . 

Teacher choose a pair of ss practice the 

conversation. 

Ex: Can I reserve a table. 

Could you please reserve a table 

I am sorry we don’t have any tables 

Follow up 15’ Students Handouts Write an email confirming the following 

booking. 

Write small formal conversations using can 

,could ,etc 

             

 

 

 

 



 
 

Sample 5 

TESTING YOUR LIKINGS - FOOD #5 

Linguistic Objective: Use of some and any 

Functional Objectives: describe how things are done or made 

Specific Objectives: Students will be able to recommend dishes and kind of food. 

Material: pictures, video 

 

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ T-Ss Speaking Teacher shows several videos food and 

asks Ss  Have you ever eat ISPI?  

Warm up 10’ 

 

10’ 

Teacher 

 

Students 

Speaking 

 

Speaking 

Teacher writes on the board “my favorite 

food is” 

Ss practice asking questions 

Teacher shows pictures of Bolivian dishes 

and explains how dishes are made of and 

what contains. 

MainActivity 5’ 

 

10’ 

 

10’ 

 

10’ 

Teacher 

 

Students 

 

Students 

 

Students 

Speaking 

 

Reading 

 

Reading 

 

Speaking 

 Teacher ask ss go on the vocabulary and 

fill in the blanks 

Ss read the paragraph. 

 

Ss answer the questions. 

 

Teacher ask ss to work in pairs.   

Follow up  

10’ 

 

Students 

 

Speaking 

 

From the dishes Which is your favorite 

one? 

write a recipe 

for the next class bring your own recipe 

and  prepare it in the classroom. 

 
 
 
 
 
 
 
 
 
 
 
 



 
 

 
 
SAMPLE 6  
 
KEEP YOUR EYES ON DANCING #6        

Linguistic Objective: Use of comparatives Adjectives and demonstratives colors and   

Functional Objectives: Talking about colors and shapes. 

Material: Pictures, handouts. 

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ T-S Speaking Teacher talks about the different customs 
of dances. 
Teacher asks Ss describe the different 
cloths that use  Morenada,,......... 
  

Warm up 5’ T-S Speaking Teacher will show different  parades that 
are hold in La Paz during the year 

Main Activity 10’ 
  
 
5’ 
  
 
10’ 
 
15’ 

Ss 
  
 
T 
  
 
Ss 
 
Ss 

 
 
 
 
 
 

Reading 
  
 
Speaking 
 
  
Speaking 
 
Speaking 

Pre-Reading  
Teacher askSs to talk about different 
parades and their respective origin. 
Ss will create a conversation . 
Have Ss  share the conversations with the 
class . 
Teacher explains the use of possessive 
and demonstratives. 
Have Ss answer the Questions. 
Where is the Parade? 
How much money do you spent? 
 
 
 

Follow up 10’ Ss Speaking 
Writing 

Have Ss’ describe a dance he or she likes 
the most. 
Write a paragraph concerned to a dance. 

 
 
 
 
 
 



 
 

 
 
SAMPLE 7  
 
BACK TO THE NATURE   #7 

Linguistic Objective: vocabulary  

Functional Objectives: openers for small talk conversation 

Material: Videos, pictures. 

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ T-Ss Speaking Teacher show three types of videos. 
Teacher asks Ss what are the most most 

interesting animals  of the world . 

Warm up 10’ 
 

T-Ss 
 

Reading 
 

Teacher will read a text. 
. 

MainActivity  
 
10’ 
 

5’ 
  
10’ 
 
10’ 

 
 
 
10’ 
 
5’ 
  
 

 
Ss 
 

Ss 
  
Ss 
 
Teacher 

 
 
 
Ss 
 
T-Ss 
  
 

 
 
Vocabulary 
 

Writing 
  
Writing 
 
Speaking 

 
 
 
Speaking 
Speaking 
  
 

 
Teacher encourage  ss to discover the 
meaning of the words in italics  . 
Teacher ask ss to underline  phrases or 
words on the text 
Teacher ask ss to make a list of their 
special animals they want to know ex: 
wild ants. 
Teacher ask students to share with a 
partner what they wrote on the list and the 
words that they underlined on the text. 
 
  
Ss  will share information about some 
favorite animals  they would like to know 
Teacher ask students to describe animals 
 
Teacher ask ss to talk about endangered 
animals 

Follow up 5’ Ss Writing Ss’ will write a paragraph concerned to a 
animals in extintion. 

  
 
 
 



 
 

 
 
SAMPLE 8 
 

RITUALIZING #8    

Linguistic Objective: Future events 

Functional Objectives: Talking about past and future events. 

Material: Pictures, handouts. 

Stage Time Focus Skills Staging 

Oral 

Introduction 

3’ T-Ss Speaking Teacher asks Ss Would you like to know if 

you are going to marry? 

Warm up 10’ 
  

5’ 

T-Ss 
  

Ss 

Speaking 
  

Speaking 

Teacher will show different pictures of tools 
that Yatiris uses for his ritual 
Ss will hear a Yatiri ceremony 
Ss will answer the questions. 
  

MainActivity 10’ 
 10’ 
10’ 
10’ 
 
10’ 

Teacher 
T-Ss 
 T 
T-Ss 
 
Ss 

Reading 
speakig 
Reading 
Speaking 
  
Speaking 

Teacher ask ss to read the text 
Teacher ask ss to summarize the text 
Teacher ask ss answer the questions 
Teacher explains how to write a good 
paragraph . 
Ss will write their own paragraph 

Follow up 10’ Ss Speaking Ss will present sketch in where they will put 
in practice the vocabulary they learned 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 
 

 

 

 

 

 

 

 

APPENDIX F 

FINAL TEST 

 

 

 

 

 

 

 

 

 

 

 



 
 

REMEDIAL ENGLISH COURSE 

FINAL TEST 

NAME:_____________________________________ LEVEL:____________ 

I.LISTENING COMPREHENSION 

A. A YATIRI IS PREDICTING THE FUTURE OF A PERSON.WHAT IS HE SAYING? 
MATCH THE BEST ANSWER. 

  Underline the best answer  

1.- You are going to met a person.     a. this person is very kind and rich   .    

2.- You are going to travel.     b. there are not expectations of going to other places. 

3.- Your husband is cheating you.             c. not really ,he is going to get sick. 

4.- There are people who hates you.         d. He met that woman in his work and she older than 
him. 

5.- Your father is going to die this year.    e. They are hiring people to steal you your money. 

B. THE YATIRI IS GIVING AN ADVICE TO A PERSON 

1. - First if you want to be cured you have to go  

   to the mountains to pray.       T       F 

2. - Second buy a Mesa in the Witches Market.     T F 

3. - Third chew coca every Friday and Tuesday      T F 

4. - Choose your best clothes for been blessed by the priest.   T F 

5. - Buy the offering which contains llamas fetus,coca and alcohol  T F 

 

II VOCABULARY 

A. MATCH THE WORDS IN COLUMN 1 WITH THEIR MEANINGS IN COLUMN 2 

1. - Skilled                extremely beautiful countryside 

2. - Affordable                where you wait for your flight to be called 

3. - A historic town:    A monumental city. 
 
4. - departure lounge   a reasonable price  

5. - Skilled     having or showing or requiring special skills. 



 
 

 
B. REARRANGE THE SENTENCES. 

1. was the bad trip the because cancelled of weather………………………………………….. 

2. contains museum from our interesting the national objects history………………….. 

3. London you to book a seat need on to train the ………………………………………………. 

4. much you in you do sightseeing did while Paris were ……………………………………….. 

5. city of we on a tour the went guided ……………………………………………………………….. 

6. we're coach to airport the going by…………………………………………………………………. 

7. seaside on a went trip to the they ………………………………………………………………….. 

8. year of tourists millions France every visit ………………………………………………………. 

9. holiday we night at some last looked brochures ………………………………………………….. 

10. leave you your never luggage should unattended……………………………………………. 

 

III GRAMMAR 

A. PRESENT SIMPLE OR PRESENT CONTINUOUS? COMPLETE THE SENTENCES WITH 
THE CORRECT FORM OF THE VERBS IN BRACKETS. 

1. Anne always…………………. (make) all her cloths. 

2. At the moment she …………….. (make) a dress for herself. 

3. What’s that smell? Something……………. (burn)in the kitchen. 

4. I……………………….. (work) overtime this month because I………..(save up) to buy a car. 

5. He………………. (smoke) thirty cigarettes a day,  but at the moment he………..(try) very hard 
to cut down. 

6. The sun ……………(rise)in the east. 

7. She usually …………..(learn )languages very fast, but she (have) problems with Chinese. 

8. We…………….. (live) in a hotel until we can find a house to buy. 

9. Don`t speak while I ………….! (talk) 

10. Where ……….Alice? (be)  She …………..in the garden (sunbathe). 

B. CHOOSE THE CORRECT ADJECTIVE OR ADVERB 

1. Her voice sounds (beautifully, beautiful) She sang the song (perfect, perfectly). 



 
 

2. He was very (sensibly, sensible) person He acted very (sensible, sensibly). 

3. Mike wrote too (slow, slowly) on the exam He couldn't finish his test on time. 

4. Talk (softly, soft) or don’t talk at all because the people aren’t (eagerly, eager) to listen  to you 
one more time . 

5. Andrea knows the material very (good, well) She is a (good, well) qualified professional. 

6. You should send payments (regularly, regular) the agreement is very (strictly, strict)   . 

7. Joshua is very (good, well) in Chemistry. 

8. She spinned the wool very (carefully, careful) that she doesn’t need to in a machine. 

9. He did not pass the course as (easy, easily) as he thought he would. 

10.I find this novel very (interesting, interestingly) it was the I ever saw. 

 

IV READING COMPREHENSION 

Becoming  a Yatiri 

 
There are many factors at play in a person's calling to become a yatiri. Who a person will 
become is affected by the season in which she is born, by her patron saint, and by 
her ichutata ichumama (a specific kind of godparent). The confirmation of this calling, 
however, is marked by the lightning strike, which typically happens to an unmarried Aymara 
out herding the flocks. The lightning strike marks her as purita, "one who is struck." However, 
occasionally lightning will strike somebody who is not called, making her a pantata "one who 
has been struck mistakenly." At the lightning strike, the purita is said to have died and passed 
from death to rebirth; in fact if anyone else witnesses this strike it is believed that the purita 
will die. If a person has the signs of a yatiri, and has been struck by lightning, she is a purita 
and cannot refuse the call to become a yatiri. Likewise, a person who does not have the signs 
and has not been struck, may not seek to become a yatiri. Once a yatiri-to-be has aged a few 
years, she undertakes a journey to find her ch'amakani, the senior yatiri who will train her. 
Hilario, the yatiri interviewed by Tomas Huanca in his 1987 thesis traveled three times to his 
ch'amakani's homeland, each time as a traveling musician, and once there received tutoring 
from Hilario, his ch'amakani. When the candidate is ready to become a yatiri, she will ask 
permission of the achachila (spiritual ancestor) through her ch'amakani. 

 

 

1.Yatiris practice healings every day.                    T         F 

2. Do Yatiris have a Godfather.      T         F 

3. Are the light stricken become Yatiri.      T         F 

4. The Pantata is the one is called for becoming a Yatiri.                  T         F 

5. People called Purita to the ones who are going to die.     T F 

6. The Yatiri has the power to heal sicknesses.          T          F 

 



 
 

 

 

 

 

 

 

 

APPENDIX G 

RESULTS OF FINAL TEST 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

CHART No.1 LISTENING 

 

 

Above 70 % of the students showed that they have improved their listening skills.  

 

CHART No.2 LISTENING 

 

Most of them understood the vocabulary and the grammar that was given during the 

classes. 



 
 

 

CHART No.3 VOCABULARY 

 

The vocabulary was learned during the course. 

CHART No.4 VOCABULARY 

 

The activity was successfully completed in 80%. 

 

 



 
 

 

CHART No.5 GRAMMAR 

 

The grammar part was achieved in 80%. 

CHART No.6 GRAMMAR 

 

 

Grammar was perfectly understood in approximately 90%. 

 



 
 

 

CHART No.7 READING COMPREHENSION 

 

Reading Comprehension was achieved in 90%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

APPENDIX H 

ACTIVITIES 
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Lesson 1 

Meeting Foreigners 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Warm up 

Look at the pictures.  

What do we say when we introduce ourselves? Work in pairs and make a list. 



 

2 

Vocabulary  

Greetings 

Greetings  

➢ Hi, I’m John. 
➢ Hello. I’m Simon. Simon Black. 
➢ Hi there. My name is Rose White. 

 

Responses 

➢ Nice to meet you. I’m Gary. 
➢ Pleased to meet you.  

My name is Terry. 
➢ It’s a pleasure to meet you.  

I’m Jennifer Holmes. Please call me Jen. 
 

Questions 

➢ Nice to meet you, too. What do you do? 
➢ Pleased to meet you, too. Where are you from? 
➢ It’s a pleasure to meet you, too. What line of work are you in, Jen? 

 

Responses 

➢ I’m a nurse. I work in a hospital downtown. How about you? 
➢ I’m English. I’m from Bristol. It’s in the West of England. Do you know it? 
➢ I’m a Sales Representative. I work for a pharmaceutical company. How about 

you? 
 

Match the words on the right with the correct question, then ask and answer each 
question with your partner. 

a)  What’s your ______? 
a) Where are you ______? 
b) What do you ______? 
c) What’s your ______? 
d) Where do you ______? 
e) Do you have any ______? 
f) Where do you ______? 

 
 

• work 
• brothers and sisters 
• from 
• name 
• do 
• job 
• live 
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Practice B 

Read the models below, then practice introducing yourself. 

 

1. Hello. My name is Charles Johnson. I’m from the UK. I 
live in London. I’m a Businessman. I work for Active 
Sports Incorporated. My company designs, produces 
and sells sportswear for the outdoors. 

2. Hi there. I’m Sarah. I’m Canadian. I’m from Canada. 
I’m married and have two sons. My parents live in 
Toronto. I have one brother and two sisters. My 
husband is a dentist.  

3. Nice to meet you. I’m James. James Sherman. I come 
from New Zealand but I live in Tokyo. I’m a student. I 
study Japanese Language at Tokyo University. In my 
free time I like to play football and watch films. 

What is the difference between these phrases? 

a. (i) How do you do? 
(ii) How are you? 

b. (i) Excuse me, are you Mrs Kramer? 
(ii) Sorry, I don’t know your name. 

c. (i) May I introduce myself? 
(ii) Hi everybody. My name’s Jim Sellers. 

d. (i) This is Mary. 
(ii) Let me introduce you to Mary Higgins. 

e.  (i) Goodbye. It’s been very interesting talking to you. 
(ii) See you. I really had a good time. 

f. (i) I got to go now. 
(ii) I’m afraid I must be going soon. 
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Practice C 

Complete the following conversations with the most appropriate words or phrases. 
1. M = Martin, J = Jacqueline 

M Excuse me, ____________ Jacqueline Turner? 
J  Yes, that’s ____________. 
M  May I ____________ myself? I’m Martin Young. How do you do? 
J  ____________, Mr Young.

2. C = Chris, F = Frank 
C  Hello, Chris Evans. Mind if I join you? 
F  Oh, ____________ not. Frank Richards. 
C  ____________ to meet you, Frank. So how are you finding the conference so far? 
F  Actually, I’ve only arrived this morning. 
C  All right. I … 
 

3. L = Lin, D = Dan, P = Peter 
L  Dan! Good to see you again. ____________ are things? 
D  Hello, Lin. Fine, thanks. Pretty busy, as always, I suppose. Can I introduce you to a 

colleague of ____________, Peter Winston? Peter, this is Lin Farrell. 
P  Nice to meet you, Ms Farrell. 
L  Nice to meet you, too. ____________, call me Lin. 
P  Then you ____________ call me Peter. 

 
Practice D 
Think of the most suitable reaction to the following phrases. 

a. How are you? …………………………………………………………… 
b. How do you do? …………………………………………………………… 
c. Pleased to meet you. …………………………………………………………… 
d. It was nice meeting you. …………………………………………………………… 
e. Have a good weekend. …………………………………………………………… 
f. See you next month. …………………………………………………………… 
g. You must be Ann Peterson. …………………………………………………………… 

 I hope to see you again. ……………………………………………………………
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Lesson 2 

At the Travel Agency 

 

 

 

 

 

 

 

 

 

 

 

 

Warm up 

Look at the pictures. What do the people are doing? 

What does the woman do? 

Work in groups and in 
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Vocabulary 

1. Find these words related to tourism. 

 

CAPITAL CITY PASSPORT TOWN 

LAKE OCEAN TRADITIONS RIVER 

MOUNTAIN ACCOMODATION TOUR HILL 

HOTEL RESORT MONUMENT CRUISE 

HOLIDAY TOURIST COUNTRIES TRAVEL 

AGENCY AIRPORT FOOD ISLAND 

FLIGHT CHECKIN BACKPACKERS RUNWAYS 

DESTINATION DEPARTURE LINE SAFARY BAGGAGE 

ADVENTURE CURRENCY BEACH CULTURE 

 

B O F C Q N N B V X C E H O T E L X W S 

N R O I S L A N D J J T S I R U O T A V 

I O D T N A E C O B K J J Y W K O I Z X 

A T O Y C T A O E S I U R C B R R D R R 

T B A C K P A C K E R S H Z Y P T E U E 

N H O W I L E R T H G I L F O Z K P N V 

U L B T C D M E R V R K D R H E X A W I 

O A A R R X Q T R A D I T I O N S R A R 

M L E P V J T E Y U V C N F Z G L T Y Z 

K J Y A D I L O H J T Z H K B R M U S Y 

K J B F S V T V W H U N W E D H F R G S 

P A S S P O R T P N T H E R C G I E E E 

T M O N U M E N T X D E D V D K C L Q I 

R E Y C N E R R U C B O R E D Y I I L R 

A G N O I T A N I T S E D U K A Q N P T 

V A S Q F V T O U R E S O R T A F E H N 

E G W H C A E B L C H R O B E L L D Y U 

L G X Y C N E G A P Y R A F A S U T I O 

F A S F G R L A T V V D O O F H T C A C 

Z B L Z N O I T A D O M O C C A V F L R 

 

2. Discuss the meaning of the words with your partner 
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Conversation 

Work in pairs and practice the following conversation 
 
Travel agent:  Good morning. How can I help you?  
Visitor:  Good morning. My friend and I are planning to go on holiday for a week to some 
wonderful and hot place in a month.  What can you recommend? 
Travel agent:  I can advise you the best possible route to take.  Our agency specializes in 
travel to the Caribbean.  We have a package deal for you. 
Visitor:  Excuse me, what does it mean? 
Travel agent:  The deal includes air, hotel and food.  By the way, it’s the cheapest flight to 
the Caribbean. 
Visitor: That’s great, indeed! Which airline are we flying? 
Travel agent: British Airlines. The flight is planned at the end of this month. 
Visitor: It will do. What’s about hotel’s amenities? Is this considered a good hotel? 
Travel agent: It’s one of the best. The tourists have told me that the service is excellent. 
Don’t worry. They’ve got nice rooms, a great restaurant, a fitness center, an outdoor pool 
and more. There are also many attractions near the hotel.  
Visitor: Great! We are really keen on entertainments!  
Travel agent: Are you interested in buying travel insurance? 
Visitor: I think I should discuss it with my friend. If we are agree, can you arrange two rooms 
overlooking the ocean? 
Travel agent: I can make all the arrangements for you. When you decide let me know. 
Visitor: I consider dropping in tomorrow at 5 p.m.  What do we need for the reservation? 
Travel agent: Only your passports. You will have to fill out the form. It‘s not a long 
procedure. 
Visitor: Ok, and the last question – How much does the trip cost? 
Travel agent: That will be about 1000 $. You see during the peak season prices double. B 
ut we try not to raise prices to do the best for our clients. 
Visitor: Thanks very much for your help. It’s not too expensive. I’m looking forward to go 
to the Caribbean. See you tomorrow. 
Travel agent: See you. 
  

Practice 
Student A: You are in la Paz and want to visit 
some tourist spots in three days. Ask the travel 
agent about the most interesting places to 
visit in La Paz. 
 
Student B. You are a travel agent, a tourist is 
interested in getting information about 
tourist spots in La Paz. Provide as much 
information as possible. 
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Put the conversation in the right order 

 

1. Travel Agent : Good morning 
2. Oh, a package would be fine. What do 

you suggest? 
3. For ten days? 
4. Well, I’d like to book a holiday in 

Venice. 
5. It’s just what I’m looking for! All right. 

I’ll take it. 
6. Oh yes, very nice. On the Grand Canal, 

with a restaurant and pool. 
7. If you ‘re travelling alone, I 

recommend, “ Going Places “ 
8. Certainly. When would you like to go? 
9. Good morning. 
10. Oh, just one. For me. 
11. I includes return airfare, plus hotel with 

breakfast and dinner. 
12. What can I do for you? 
13. I see. Are you interested in a package 

from one of the tour operators? 
14. What does “ Going Places “ have? 
15. Yes, that’s right. Foe ten days. 
16. From 1 to 10 August. 
17. And for how many people? 
18. That sounds reasonable. What does the 

price include? 
19. They’ve got a special offer for 

individuals : 10 days in Venice for £699. 
20. Is it a nice hotel? 
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timetables and schedules 

Time and time differences  
There are two styles for stating the time:  
 

- The 12 hour clock. This is the most  
common time style for everyday use.  

                    e.g. 8 o’clock, 8.30 am.  
 

- The 24 hour clock. This is most often  
used for timetables and schedules.  

                e.g. 20.00 hours, 08.30 hours  
 
For times before 10 o’clock, add ‘oh’ before  

the number of hours. (In the army and police  

force, people often say ‘zero’ instead.)  

If there are minutes, then say the number of 

hours followed by the number of minutes.  

When there are no minutes, then say the number + hundred hours.  
 

12 HOUR TIME  

 

24 HOUR TIME  

 

24 HOUR TIME 

PRONUNCIATION  
7.30 am  07.30 hours  Oh seven thirty hours  
10.00am  10.00 hours  Ten hundred hours  
1.00pm  13.00 hours  Thirteen hundred hours  
6.15pm  18.15 hours  Eighteen fifteen hours  
11.05pm  23.05 hours  Twenty three zero five 

hours  
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Exercise: 24 hour clock  
Change these times to either 12 hour or 24 hour clock time.  
1. 8.00am = .........................  

2. 9.45am = .........................  

3. ......................... = 02.00 hours  

4. ......................... = 20.00 hours  

5. 10.20pm = .........................  
 
 
 
 
 
 
 
 
         Bolivia                    Peru                    Spain             Easter Island 

 

Exercise: time differences  
Fill in the blanks, and show the times on the clocks below.  
 
1. The time in Bolivia is 3.00pm.  

2. Peru is one hour behind Bolivia, so in Peru the time is ..........................  

3. Spain is seven hours ahead/in front of Peru, so in Spain the time is ..........................  

4. Easter Is land is four hours behind Bolivia, so in Easter Island the time is ..........................  

5. What is the time difference between Barcelona and Easter Island? .......................... hours.  
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Time prepositions  
Read the information about time prepositions in section 8.15. Then insert the correct time 
prepositions into the passage.  
 
Dear Mr. Jones,  
Thank you for your email. Our hotel opened ......................... April this year, so we have been open 
......................... only 6 months and all our facilities are new. A new wing of the hotel opens 
......................... May.  
With regard to your reservation, I have changed your arrival date ......................... 14th October 
......................... 18th October, and changed your departure date ......................... 17th October 
......................... 22nd October, as you requested. We will pick you up at the airport ......................... 10 
o’clock ......................... Monday 18th October as agreed.  
The Tourism Conference runs ......................... three days. .........................Tuesday morning it starts 
......................... 9.00 am, and there is a break for lunch ......................... midday. The conference 
resumes ......................... 2 o’clock. ......................... 3 o’clock we have a special guest from the 
Department of Tourism. .........................the evening there is a dinner for guests.  
The conference will end ......................... 21st October ......................... around 3.00 pm.  
I will arrange for a taxi to take you to the airport ......................... 8.00 am ......................... 22nd 

October.  
Regards,  
Kenneth Johnson  
 

‘Open’ and ‘closed’  
To say that something is open or closed, you can use either a verb or an adjective.  
The verbs ‘open’ and ‘close’ refer to an activity.  
 

- The bank closes at 5.00pm.  
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Lesson 3 

At the airport 
 

El Alto International Airport 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Warm up 

 

- What information do you have about El Alto International Airport? 

- What do you think the people in the picture are doing? 

- How many occupation for this lace can you think of? 
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Information on an airline ticket 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

At the airport 
Please make sure you are at the airport in time and remember to carry proof of identity 
and your e-ticket with you as security may wish to see them. 
 
Baggage 
If travelling without bags then be at the gate 20 minutes before the flight departs. If you've 
got bag(s) to check, be at a bag tag counter no later than 30 minutes before departure. The 
first two bags are free. On board you're allowed one bag per person (maximum 7 kg). 

 

Changes and restrictions 
Changes permitted at any time. You may have to pay the difference between the original 
fare and the new fare if higher. Service fee applies unless changed online. 

 

Cancellation 
Up to the day of departure, fully refundable. After the day of departure refunds will incur a 
refund fee per person per one-way journey. 
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Exercises 
 

1. From the information, what do you think the following expressions mean? 
 

1. proof of identity : ......................................................................................................................... 
2. e-ticket : ......................................................................................................................... 
3. to check : ......................................................................................................................... 
4. tag : ......................................................................................................................... 
5. original : ......................................................................................................................... 
6. fee : ......................................................................................................................... 
7. online : ......................................................................................................................... 
8. fully refundable : ......................................................................................................................... 

 

 

2. Read the information and answer these questions: 
 

1. Can a passenger change a ticket?  
 
.......................................................................................... ....... 

 

2. How many bags can a passenger take on board?  
 
.......................................................................................... ....... 

 

3. If I change my ticket on the internet do I have to pay an extra charge?  
 
.......................................................................................... ....... 
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Reading an Advertisement 
 

 

 

BOLIVIANA DE AVIACIÓN 
 

Low cost flights to Spain from Santa 

Cruz. Book in advance for even lower 

fares. 

Discount for people under 25 years old. 
   

BARCELONA from $2550 * (return) 

Book now by calling 73338459 Prices 

do not include airport taxes. 

Maximum baggage allowance 25 kg. 

Excess baggage charge $25 per kilo. 

Tickets are non-refundable and non 
transferable. 
 
- Special conditions apply. 

 

 

 

Find words and phrases from the advertisement which mean the same as: 
 

1. A single ticket : ........................................................................................ 
 

2. 
 

A ticket to go and come back 
 

: ........................................................................................ 
 

3. 
 

Less expensive fares 
 

: ........................................................................................ 
 

4. 
 

Extra luggage 
 

: ........................................................................................ 
 

5. 
 

Young people pay less 
 

: ........................................................................................ 
 

6. 
 

You cannot change your ticket 
 

: ........................................................................................ 
 

7. 
 

Reserve 
 

: ........................................................................................ 
 

8. A good price if you buy your ticket early: ............................................................................ 
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Vocabulary 

Jobs and Places 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the words below to describe people and 

places in the pictures 

 
customs officer   departure lounge   carry-on bag  
check in   immigration officer   baggage  
collection   baggage allowance   queue  

arriving and departing 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjZorW-8PbUAhXC4yYKHVFdBDYQjRwIBw&url=https://www.usatoday.com/story/todayinthesky/2014/07/08/united-airlines-shifting-jobs-at-12-airports-to-cut
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Insert the correct word from the box into the gaps.  
 

customs officer   departure lounge  carry-on bag  
check in   immigration officer  baggage  
collection   baggage allowance  queue  
travel documents  immigration   visa 

 
 
1. When you arrive in a country from overseas the .................................................... checks 
your passport. In some countries you must have a .................................................... before 
you can enter. Then you proceed to the .................................................... area to pick-up 
your bags and then to the .................................................... who may, (but not always) check 
your baggage.  

2. When you leave a country you must first .................................................... with the airline 
to get your boarding pass. If there are a lot of people you must 
.................................................... Then you go through ...................................................., where 
they check your travel documents and then to the .................................................... to wait 
for your flight.  

3. On most international flights you have a .................................................... of 20 kilograms 
per person. Many airlines allow you to take one bag on to the aircraft usually a 
maximum weight of 7 kg. This is called a ....................................................  
 
Study the paragraph above and answer the following questions.  
1. What word means ‘abroad’? ______________________________________________  

2. What are ‘travel documents’? ______________________________________________  

3. What word means ‘go in’? ______________________________________________  

4. What are ‘international flights’? _______________________________________________  

5. Can you name some ‘airlines’? ______________________________________________  

6. What word means ‘no more than’? ______________________________________________  

7. What is another word for ‘plane’? ______________________________________________  

8. What is another word for ‘depart’? ______________________________________________  

9. What words mean ‘for each’? ________________________________________________  
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Dialogue:  

At El Alto Airport 
 

Complete the dialogue by inserting the correct tense. Look for time phrases first.  

Practice the dialogue with a friend.  
 
Carlos: Hi, Roberto where ................................... (go)?  
Roberto : Hi Carlos, I ................................... (fly) to Argentina later this afternoon.  
Carlos: ................................... (go) for business or pleasure?  
Roberto : Business, I ................................... (meet) some engineers tomorrow in Buenos 
Aires.  
Carlos: How long ................................... (stay) there?  
Roberto : I ................................... (stay) for three weeks and then I ................................... (fly) 
to Sao Paulo. I ................................... (stay) in Brazil until the end of the year and then I 
................................... (come) back.  
Carlos: ................................... (be) this your first overseas trip?  
Roberto : No, I ................................... (go) to Peru last year and the year before that I 
................................... (travel) to Colombia.  
Carlos: Anyway, why ................................... (be) you here?  
Roberto : I ................................... (pick up) some tourists from Japan. They 
................................... (come) from Osaka but the plane ................................... (be) 30 
minutes late so instead of arriving at 2 o’clock they ................................... (now, arrive) at 
2.30pm. Japanese ................................... (be) always late. ...................................They 
................................... (be) never on time.  
Carlos: I ................................... (hope) your listening skills are good because Japanese 
................................... (be) difficult to understand. They ................................... (have) a strong 
accent and they ................................... (speak) very loudly.  
Roberto: I ................................... (hope) they understand me. I ................................... (practice) 
my pronunciation every night in front of the mirror.  
Carlos: ................................... (not, forget) ‘practice makes perfect’. 
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Countries, nationalities and food 
 
When we talk about countries,  

nationalities and food, we must  

use the correct parts of speech.  

- The country name is 
- a noun.  
- For the people, food, 
- language and nationality, 
- use the adjective form.  

For example:  
Australia/Australian  France/French  
Thailand/Thai  China/Chinese  
Indonesia/Indonesian  India/Indian  
Japan/Japanese   Malaysia/Malaysian  
Korea/Korean  Japan/Japanese  

 
- I come from Japan and I speak Japanese.  
- My sister lives in Australia and she has married an Australian.  
- Excuse me I am looking for a French restaurant.  
- In our hotel we have three Korean tourists and five tourists from Canada.  

Exercises 
Delete the incorrect word and write in the correct word.  
1. My brother has gone to study ......................... (Chinese/China) in ......................... 
(Chinese/China).  

2. My motor cycle was made in ......................... (Japan/Japanese).  

3. The instructions have been written in ......................... (France/French).  

4. At our school we have three students from ......................... (Chinese/China) five from 
......................... (English/England) and ten from ......................... (Australian/Australia). They 
all like to eat ......................... (Japan/Japanese) food.  

5. Most of the visitors in our hotel come from ......................... (America/American).  

6. My favourite place to eat is the ......................... (Chinese/China) restaurant next to the 
......................... (Chinese/China) Embassy.  

7. We have a new guest staying in the hotel. She is travelling on a ......................... 
(Europe/European) passport but she has a strong ......................... (American/America) 
accent.  
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Lesson 4 

Accommodation in La Paz 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Warm Up 

Do you prefer staying in a hotel or hostel? What are the pros and cons of both? Work in 
pairs and make a list. 

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjavdft477WAhVLPxQKHRwiC5gQjRwIBw&url=https://www.hoteles.com/ho126616/ritz-apart-hotel-la-paz-bolivia/&psig=AFQjCNF2uGcBbWFV_Iisx5_cSZtwu6g-yg&ust=150
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Vocabulary: Hotels 
 

Match each word in the box with its picture below. 
 

1 2 
 

3 
 

 

 

4 
 

 

 

7 
5 

6 
 

 

 

 

10 
 

 

 

 

 

 

9 
8 

 

11 
 

sign mini-bar safe balcony 
elevator/lift baggage trolley credit 
card room key corridor alarm 
clock porter 
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Excercises 

The receptionist at the Pacifica Hotel is talking to a new guest. Insert the correct 
word using the pictures to help you. Then practice giving this information to a friend. 

 

 

Thank you for choosing our hotel. I hope you enjoy your stay. 
 

Here is your .............................. sir. Take the .............................. to the second floor. Your 
room is along the .............................. on the right. The room has a .............................. so 
you can sit outside in the evenings. 

 

There is also an .............................. to wake you up in the morning, a 

.............................. with cold drinks (but you must pay) and also a .............................. 

where you can keep money and documents 

like passports and tickets. If you want to rest you can put a ‘do not disturb’ 

.............................. on the door so the cleaning staff will not bother you. 
 

If you put your baggage onto the .............................. now, I shall arrange for the 

.............................. to bring it to your room. 
 

When you leave you can settle the account by .............................. 
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Countable and uncountable nouns 
 

Are these nouns countable or uncountable? Tick the correct column. 
 

NOUN COUNTABLE UNCOUNTABLE 

food   

information   

beer   

milk   

computer   

person   

coffee   

electricity   

furniture   

 

Exercise 

Complete these sentences by writing in the correct determiner in the space. 
 

1. I haven’t done ................................... (much/many) work today because 

the computer isn’t working. 

2. There are not ................................... (much/many) weeks left to the end of the 
training course. 

3. There’s too ................................... (much/many) traffic on the roads in the 
morning and too................................... (many/much) bad drivers. 

4. How ................................... (much/many) people have registered for the 
conference? 

5. We don’t have ................................... (much/many) time to finish the project. 
6.  How ................................... (many/much) days are there in January? 
7.  There are too ................................... (many/much) cars on the road. 
8. We didn’t have ................................... (many/much) lessons last week because 

it was the week before the examinations. 

9. The roads were flooded because there was too ................................... 
(much/many) rain. 

10. There are too ................................... (many/much) plastic bottles thrown away. 



 

24 

Practice 

Complete these sentences by writing in the correct determiner in the space. 
 

1. I haven’t done ................................... (much/many) work today 

because the computer isn’t working. 

2. There are not ................................... (much/many) weeks left to the 

end of the training course. 

3. There’s too ................................... (much/many) traffic on the roads in 

the morning and too................................... (many/much) bad drivers. 

4. How ................................... (much/many) people have registered for 

the conference? 

5. We don’t have ................................... (much/many) time to finish the 

project. 

6. How ................................... (many/much) days are there in January? 

7. There are too ................................... (many/much) cars on the road. 

8. We didn’t have ................................... (many/much) lessons last week 

because it was the week before the examinations. 

9. The roads were flooded because there was too ................................... 

(much/many) rain. 

10. There are too ................................... (many/much) plastic bottles thrown 
away. 

 

Vocabulary: Accommodation I 
 

Match the expressions on the left with their meaning on the right. 
 

 budget accommodation  near the sea 
 superior rooms  a booking 
 in the heart of the city  bedroom includes a bathroom 
 on the foreshore  in the center of the city 
 reservation  on-line reservation 
 en-suite  good quality accommodation 
 serviced  cheap rooms 
 internet booking  rooms are cleaned regularly 
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 Maria’s holiday 
 

Re-write this passage in the simple past tense. 
 

Every year I go to Mar del Plata for my holidays. 
I stay in a s mall hotel near the beach. In the 
mornings I swim in the sea then I have breakfast 
by the swimming pool. I go shopping in the 
afternoons and in the evenings I eat at my 
favorite restaurant. I usually have pork and 
noodles. 
 
Before I come back home I always buy a few souvenirs for my friends. That is why my 
baggage is always heavy. 

 

Last year Maria......................................................................................................................................... 
.................................................................................................................................................................. 
.................................................................................................................................................................. 
.................................................................................................................................................................. 
.................................................................................................................................................................. 
.................................................................................................................................................................. 

 

Exercise 
 

From the text find words which mean. 
 

1. luggage :......................................................................................................................... 
 

2. 
 

next to 
 

:......................................................................................................................... 
 

3. 
 

return 
 

:......................................................................................................................... 
 

4. 
 

annually 
 

:......................................................................................................................... 
 

5. 
 

mementos 
 

:......................................................................................................................... 
 

6. 
 

go for a dip 
 

:......................................................................................................................... 
 

7. 
 

café 
 

:......................................................................................................................... 
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‘Some’ and ‘any’ 
 

Read the information some and any in section 8.13. Then fill in the gaps with some or 
any. 

 

1. This evening I am going out with .................... friends of mine. 
2. I didn’t have .................... paper clips so I had to borrow .................... from my 

colleague. 
3. Can I please borrow .................... books about Peru? 
4. There isn’t .................... water in the water cooler, it is empty. 
5. Do you have .................... questions? 
6. Would you like .................... coffee, sir? 
7. My friend gave me .................... good advice yesterday. 
8. The guest didn’t have .................... cash so he paid by credit card. 
9. I was too tired to do .................... work. 
10. If you don’t have .................... work to do please help in the kitchen. 

 

Voc-Accommodation I I 
 

Insert a word or phrase from the box into a sentence. 
 

 

facilities 
 

tour 
guests fill in 
customers 
serviced 
luxury 

Apartment 
Self-
contained 

 

6. All our apartments are ............................... They have a fridge, a stove, cutlery 
and crockery. They are also ............................... once a week. 

7. Welcome to our five star ............................... hotel. 
8. Every morning our hotel bus takes guests on a guided ........................... of the city. 
9. Our hotel has good ..............................., including a swimming pool, gym and 

coffee shop.  
10. In a shop, clients are called ............................... In a hotel they are called 

............................... 
11. If you are staying in Dili for a long time it is cheaper to rent an ............................... 

than to stay in a hotel. 
12. Welcome to our hotel. Could you please ............................... his registration form? 
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Crossword: Capital cities 
 

 1   2        

3  4       5   

 6   7  8     9 

            

 10   11        

            

            

        12  13  

14 15  16    17     

   18         

      19      

            

    20        

            

 

CLUES ACROSS 
2 the capital of Italy 
3 the capital of Vietnam 
6 the initials for New Zealand 
7 Siam is the               name for 

Thailand. 
10   the capital of Malaysia 
14   the capital of Russia 
17 the capital of South Korea 
18 the initials for the United 

Nations 
20   Tokyo is the capital of… 

CLUES DOWN 
1 the capital of Thailand 
2                de Janeiro was 

the capital of Brazil. 
4 the initials for New Zealand 
5 the capital of Taiwan 
8 the capital of India 
9 the capital of France 
11 the capital of England 
12 the capital of China 
13 the previous name of Myanmar. 
15 the capital of Norway 
16 Havana is the capital of … 
19   To find these countries you need 
a……….. of the world. 
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Vocabulary-Tourism 
 

Match the phrases on the left with the phrases on the right. 
 

 boat charter  all day trips which include everything 
 flexible  prices from cheap to expensive 
 full day packages  Saturday and Sunday diving trips which include 

everything 
 happy to negotiate  rent a boat 
 long term and short term hire rates  We can change arrangements easily 
 from budget to superior  We can discuss the price 
 trips by arrangement  The price depends on how long you hire. (Longer term 

rates are cheaper.) 
 weekend dive packages  We can organize things depending on what you need. 

 

Vocabulary: Hotel room 
 

Complete the sentences with the vocabulary in the box. 
 

 

advance 
 

bunk beds 
 

vacancies 
 

key 
dormitory double room single room  
twin room family room reception  

 

1. If you book a room for one person, you usually book a .......................................... 

2. If you want a room with two beds, you book a .......................................... 

3. For families there are usually special offers if they take a .......................................... 

4. In youth hostels rooms are often shared by 10 or more people. This kind of room 
is called a .......................................... 

5. To get 10 people into one room, two beds are usually placed on top of each 
other. They are called .......................................... 

6. If you want a room with a double bed, you book a .......................................... 

7. When you stay at a hotel, you usually have to fill in a form at 
.......................................... 

8. Then the receptionist tells you your room number and gives you the 
.......................................... your room. 

9. During high season you should book a room in .......................................... 

10.  If a Guest House is fully booked, they usually have a sign in the window saying. 
‘No..........................................’ 
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Lesson 5 

Test ing your Likings 

 
   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Warm up 

Do you like junk food? Why? Is it good?  

What traditional dishes can you recommend                                                          
from your city? What are the ingredients? 

Make a list 
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Vocabulary: in the restaurant 
 

 

Insert the correct word(s) into the sentences. 
 

 

room service 
 

a la carte 
 

waiter 
 

tip 
 

tips 
wine list order eating in eating out  
menu bill buffet dessert  

 

1. Staff  to customer: Welcome to our restaurant. The ......................................... will 
take your ......................................... shortly. 
 

2. Customer to staff: Should we ......................................... the waiter? 
Staff: No, that is not necessary. We don’t give ......................................... in Timor. 

 

3. At lunchtime the restaurant serves a ......................................... meal, so it is very 
quick. But in the evening it is .......................................... 

 

4. Waiter: I hope you enjoyed your main course sir. Would you like to see the 
 

......................................... menu? 
 

5. Receptionist to customer: Will you be ......................................... this evening sir? 

We have a lovely restaurant and a European chef. 

Customer: No thank you. We are ......................................... tonight at a restaurant 
near the beach. 

6. Waiter: Welcome to our restaurant. Would you like to see the 

......................................... before you order? 
 

7. Customer: I think it is time to go, could we please have the 
......................................... 

 

8. Waiter: Would you like something to drink sir? 
Yes, could I please see the ......................................... 

 

9. Receptionist: If you would like to order something from your room, please call 
 

......................................... 
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Hong Kong 

 

 

 

 

 

 

 

 

 
Hong Kong is one of the busiest, most densely-populated cities in the world and an 
exciting tourist destination. In Hong Kong there are more than five million citizens, 
mainly of Chinese descent. 
 

Festivals 
You can join the locals celebrating the Mid-Autumn Festival, the Dragon Boat Festival, 
and Chinese New Year and Christmas, as well as enjoying hundreds of other annual 
cultural events. 

 

Dining 
Hong Kong offers a greater variety of international cuisine than any other city in the 
world. There are over six thousand restaurants out there waiting to welcome you, and 
you won't be disappointed. 

 

Views 
Hong Kong is also a city of views. On a clear day you can see as far as Macau on the 
other side of the bay.  A day-trip to Macau is a wonderful diversion and should not be 
missed. 

 

Shopping 
Hong Kong is beyond doubt a shoppers' paradise because of the excellent value for money 
and quality of the products. Most shops and markets are open seven days a week. 
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Practice 

Answer the following questions about Hong Kong in full sentences. 
 

1. What is the population of Hong Kong? 
........................................................................................................................................................ 

 

2. How many cultural events are there every year? 
........................................................................................................................................................ 

 

3. Where can people go for a good day-trip from Hong Kong? 
........................................................................................................................................................ 

 

4. Is there good shopping in Hong Kong? If so, why is it good? 
........................................................................................................................................................ 

 

5. Are the shops and markets open every day? 
........................................................................................................................................................ 

 

6. Does Hong Kong sound like an interesting place to you? Why? Discuss this 

with a colleague and write down some good and not so good points. 

........................................................................................................................................................ 
 

........................................................................................................................................................ 
 

........................................................................................................................................................ 
 
........................................................................................................................................................ 

 

Speaking practice 
 

Work with a partner. One of you is the customer and the other works in Puerto 
Madero restaurant. 

 

1. Telephone the restaurant and ask when they open (10am-midnight daily, 
closed Monday). 

2. Call the restaurant and book a table for four people for Monday evening. 
3. Call the restaurant again, and change the booking from 4 to 6 people, for 

Tuesday instead of Monday. 

4. Telephone a restaurant and cancel a booking you made last week. 
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Exercises: ‘WH’ questions 
 

Write questions to get the information underlined. 
 

1. The meeting started  at  10 o’ clock . 
........................................................................................................................................................ 

 

2. The toilet is at the end of the corridor. 
........................................................................................................................................................ 

 

3. It takes about an hour to get to the Moon Island. 
........................................................................................................................................................ 

 

I think Mario has gone to help in the restaurant. 
........................................................................................................................................................ 

 

4. He said he would be here  at 2  o’ clock . 
........................................................................................................................................................ 

 

5. There are 1,000 meters in a kilometer. 
........................................................................................................................................................ 

 

6. The conference is in June. 

........................................................................................................................................................ 
 

7. It is 15 kilometers to the airport. 
........................................................................................................................................................ 

 

8. The restaurant is on level 4. 
........................................................................................................................................................ 

 

Exercise 
 

You have been invited to a Conference in Jakarta. Write five questions asking for 
information about the Conference. (Refer to sections 8.6 and 8.7 for information on 
‘WH’ questions.) 

1. ___________________________________________________ 
2. ___________________________________________________ 
3. ___________________________________________________ 
4. ___________________________________________________ 
5. ___________________________________________________ 
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Compounds with ‘some’ and ‘any’ 
 

Fill in the blanks with the correct word in parenthesis 
 

1. Does ............................................ (someone/anyone) know where Mario has gone? 
2. The nurse gave me  ............................................ (something/anything) for my 

toothache. 
3. Has  ............................................ (anyone/someone) seen my ticket? I can’t find it. 
4. Josie can’t find her suitcase. ............................................ (anyone/someone) must 

have taken it. 
5. You should find  ............................................ (someone/anyone) to help 

you move that luggage. 

6. My boss was angry, but I didn’t do  ............................................ 

(something/anything) wrong. 

7. Does ............................................ (anybody/somebody) want to work my 

night shift tonight? 

8. Did you go ............................................ (anywhere/somewhere) last 

weekend, or did you stay home? 

Crossword: mixed 

Write the answer to the questions in the crossword. 
1  2  3  4  5  6 

7       8    

           

   9   10     

  11       12  

13      14 15    

     16      

 17   18  19  20   

           

   21    22    
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CLUES ACROSS 
5 one plus one makes           
__. 
7 the floor above the 
tenth. 
9 the floor below the fifth. 
13 I have two children, the 

next one will be my                        
. 

14 Excuse me, what is your                   
? 

17   I like my coffee                              
, not weak. 

20 I have been working at 
DIT               two 
months. 

21 We use this to write with. 
22 the opposite of happy 

CLUES DOWN 
1 Sunday is the                                   

day of the week. 
2 the past tense of feed 
3 February is the                              

month of the year. 
4 I will meet you          the 

restaurant at 2.o’clock. 
6 We have a meeting                    a 
month. 
8 For breakfast I usually have a            

  
drink and a cold drink in the 
evening. 

10 the past tense of run. 
11 June is the                         month 

of the year. 
12 the level between the first and third. 
15 I start work  9 o’clock. 
16 The bank is          the corner of High 

Street and Main Road. 
18 I have two sisters,                of 

them has gone to Australia to 
study. 

19 What time do you           to 
work in the morning? 
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‘both ... and’, ‘either ... or’, ‘neither ... nor’ 
 

Insert the correct choice: both ... and, either ... or, neither ... nor: 
 

2. For breakfast they can ................................ have a continental breakfast 

................................ a full American breakfast, but they cannot have both. 

3. When you want me to come and pick you up, you can ................................ 

send me a text ................................ call me. 

4. This student will fail his course, because he is  ................................ intelligent 

................................ diligent. 

5. To go to Metinaro, we can ................................ take a taxi  ................................  

hire a car. 

6. To board a plane, you need two documents. The staff need to see 

................................ your passport ................................ your boarding pass. 

7. While you are having a meeting, you can  ................................ smoke 

................................ eat. 
 

 

Re-write these sentences as one sentence using both ... and 
 

1. Tourism has advantages. Tourism has disadvantages. 
 

  
 

2. The porter was rude and the receptionist was rude. 
 

  
 

3. At the meeting we discussed the budget. At the meeting we discussed the 
management plan. 
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In the restaurant 
 

Insert the correct preposition into the spaces below. 
 

Maria in the restaurant 
 

My first job when I start work .................... Tuesday mornings is to check the 

internet .................... new email reservations. Then I go to help my friend 

.................... the restaurant because it is always busy there. The restaurant is 

open .................... breakfast .................... 6.30 .................... 9 o’clock but most 

guests come around 8.30. 
 

My friend normally cooks the hot breakfast and I show the guests to their 

table and I also serve the coffee and tea. 
 

When the guests finish their breakfast I clear the table and prepare it for the 
next guests. 

 

.................... 10 o’clock the restaurant closes and we get ready for lunch. 

..................... lunchtime we are usually very busy so the restaurant opens  
again .................... 11.30 .................... 2.30. After lunch we are all usually very 
tired and we often sit down together .................... ten minutes and relax. 
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Exercises 
 
Answer the questions using complete sentences. 

 

1. What time do most guests come for breakfast? 
.......................................................................................................................................... 

 

2. What does Maria do at breakfast time? 
.......................................................................................................................................... 

 

3. How long is the restaurant open for lunch? 
.......................................................................................................................................... 

 

4. What do Maria and her friend do after lunch? 
.......................................................................................................................................... 

 

              Find a word from the passage which means: 
a. get ready : ......................................... 

 

b.   shuts :......................................... 
 

c. rest :......................................... 
 

d.   once more :........................................
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Lesson 6 

Keep your eyes on dancing 
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Carnival 

 

 

 

 

 

 

 

 

 

 

In Bolivia, Oruro, Santa Cruz, Tarija and La Paz hold carnivals but 
the Oruro carnival is the most famous. It takes place for the eight days preceding 
Ash Wednesday. Unlike carnaval in Rio where the escolas de samba choose a new 
theme each year, carnaval in Oruro always begins with the diablada or devil 
dance. The diablada is a centuries-old ritual surviving unchanged from colonial 
days. 

Next are hundreds of devils in monstrous costumes. 

The heavy masks have horns bulging eyes fangs long hair and in contrast to the 
frightening masks the devils wear sparkling breastplates silk embroidered shawls 
and golden spurs. Between the devils groups of dancers dressed as monkeys 
pumas and insects caper to the music from brass bands, or pipers or drummers. 
The noise is loud and frenzied. 

Out of the devil dancers comes China Supay, the Devil's wife, who dances a 
seductive dance to entice the Archangel Michael. Around her dance the members 
of local workers unions, each carrying a small symbol of their union such as 
pickaxes or shovels. Dancers dressed as Incas with condor headdresses and suns 
and moons on their chests dance along with dancers dressed as the black slaves 
imported by the Spaniards to work in the silver mines. 

https://www.tripsavvy.com/central-and-south-america-4139127
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Carnival in Brazil 

Each year tons of tourists go to Rio de Janeiro, 
São Paulo, Salvador, Recife and other important 
Brazilian cities to take part in the most famous 
Brazilian celebration: the Carnival. 
It’s usually in February, starts on Saturday (some 
cities start the celebration on  Friday) and lasts 
until the next Tuesday.  
 

Rio de Janeiro 
The most important event of the Carnival in Rio 
de Janeiro is the Parade when all the “Samba 
Schools” present to people on an avenue 
especially set for the occasion. Each samba 
school prepares a song theme (or “samba”) and 
while it’s song by the samba school official 
singers, the samba school members pass on the 
streets dancing “samba”, wearing costumes and 
some go on floats. The floats, the singers, the 
members and the costumes have a unique 
theme, based in a story that is narrated by the 
“samba theme”.  
 

São Paulo 

São Paulo city also has a popular parade that is similar to the one that happens in Rio de 

Janeiro. Carnival Balls are also common, people wear costumes and dance samba until 4 

a.m. The most important clubs promote carnival balls each night, from Friday to Tuesday 

and in the afternoon there’s a matinee ball for the kids.  

The most popular character is the “King Momo”, each city chooses a heavy man to wears 

the “King Momo” costume and he participates in the Carnival Balls, especially for the kids. 

He’s kind of “King of Carnival”. 

 

Salvador, Recife and other big cities 
In Salvador the people dance on the street, following the “trio elétrico”, that is a truck with 

a band and some singers. They play during all the night and the people dance while 

following them. 

In Recife the “trio elétrico” play and sing another rhythm – besides “samba”: the “frevo”, 

that is danced with costumes and holding a kind of small umbrella. It’s a popular rhythm 

during the Carnival. In Salvador they also have the “Olodum”, a famous group that 

participated with Michael Jackson in some of his hits recordings when he was in Brazil. 
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Practice 

Mark true (T) or false (F). If false, provide evidence.  
1. There are samba school parades only in Rio de Janeiro during Carnival. (   ) 

2. Foreign artists can’t participate in samba school parades. (   ) 

3. Carnival is celebrated only in Rio de Janeiro. (   ) 

4. Each city chooses a heavy man to be the “King of Carnival”. (   ) 

5. In Salvador people dance on the street, whereas in São Paulo they prefer 

to dance in Carnival Balls.(  ) 

6. In Recife a truck with sound and singers passes on the streets while the 

people go behind it, singing and dancing. (   ) 

 

Answer the following questions.  

1. When do people celebrate carnival in Brazil? 

…………………………………………………………………………………… 

2. How do people celebrate Carnival in Sao Paulo? 

…………………………………………………………………………………… 

3. Is there a “King Momo” in Rio’s Carnival? 

…………………………………………………………………………………… 

4. How do people dance “the frevo”? 

…………………………………………………………………………………… 
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Vocabulary - Talk to the Music 

Underline the words that describe how someone feels. 

amazing     boring     delighted     puzzled  

embarrassing     excited      frightened     surprised 

 

Complete the sentences below with words from the list. 

a) Discussions about the weather are extremely boring. 
b) I find talking about money problems with strangers very _____________. 
c) She was quite ____________ when her car broke down on a country road at 
midnight. 
d) He was ___________ to see us because he hadn’t received our message. 
e) Some of the new medical techniques are really _____________! 
f) I was ______________________ to hear about your wedding plans 

 

Rewrite the sentences with adjectives ending in –ing. 
 
a) Stories of the supernatural fascinate me. 
Stories of the supernatural are fascinating. 
 
b) Opera doesn’t interest me at all. 
___________________________________. 
 
c) Rock music excites people of all ages. 
___________________________________. 
 
d) Watching television relaxes me. 
___________________________________. 
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Music in Bolivia 

Read the text and underline the adjectives the author uses for 

describing Bolivian music. 

 

 

 

 

 

 

 

 

 

The music of Bolivia has a long history. Out of all the Andean countries, Bolivia 
remains perhaps the most culturally linked to the indigenous peoples. Like most 
of its neighbors, Bolivia was long dominated by Spain and its attendant culture. 
Even after independence, Bolivian music was largely based on European forms. 
In 1952, a revolution established nationalistic reforms which included cultural and 
political awareness of the Aymara and Quechua natives.  

Awareness of native music, spirituality and art continued into the 1960s. In 1965, 
Edgar 'Yayo' Jofré formed a quartet called Los Jairas in La Paz. With Bolivian folk 
music gaining popularity throughout the country, Jofré, along with Alfredo 
Dominguez, Ernesto Cavour Julio Godoy, and Gilbert Favre used traditional music 
in modified forms to appeal to urban-dwellers and Europeans. Later groups like 
Wara, Khanata, Paja Brava, Savia Andina, and especially Los Kjarkas and 
Kalamarka helped further refine this fusion. Following a close but different path, 
groups and singers like Luzmila Carpio, Ruphay, and Grupo Aymara started 
touring abroad and gained international praise for their compositions, tunes that 
have brought indigenous Bolivian culture and history to the world's attention. 

Los K'jarkas consists of 3 brothers, the Hermosas, who play primarily Huayño or, 
more rarely, sayas. These are both dance music influenced both by native forms 
as well as African music imported to Bolivia with slavery. Los K'jarkas are known 

https://en.wikipedia.org/wiki/Andes
https://en.wikipedia.org/wiki/Bolivia
https://en.wikipedia.org/wiki/Spain
https://en.wikipedia.org/wiki/Nationalism
https://en.wikipedia.org/wiki/Aymara_people
https://en.wikipedia.org/wiki/Quechua_people
https://en.wikipedia.org/w/index.php?title=Edgar_Jofr%C3%A9&action=edit&redlink=1
https://en.wikipedia.org/wiki/Los_Jairas
https://en.wikipedia.org/wiki/La_Paz,_Bolivia
https://en.wikipedia.org/wiki/Jofr%C3%A9
https://en.wikipedia.org/w/index.php?title=Alfredo_Dominguez&action=edit&redlink=1
https://en.wikipedia.org/w/index.php?title=Alfredo_Dominguez&action=edit&redlink=1
https://en.wikipedia.org/w/index.php?title=Ernesto_Cavour_Julio_Godoy&action=edit&redlink=1
https://en.wikipedia.org/wiki/Gilbert_Favre
https://en.wikipedia.org/w/index.php?title=Wara_(band)&action=edit&redlink=1
https://en.wikipedia.org/wiki/Khanata
https://en.wikipedia.org/wiki/Paja_Brava
https://en.wikipedia.org/wiki/Savia_Andina
https://en.wikipedia.org/wiki/Los_Kjarkas
https://en.wikipedia.org/w/index.php?title=Kalamarka&action=edit&redlink=1
https://en.wikipedia.org/wiki/Luzmila_Carpio
https://en.wikipedia.org/w/index.php?title=Ruphay&action=edit&redlink=1
https://en.wikipedia.org/wiki/Grupo_Aymara
https://en.wikipedia.org/wiki/Huayno
https://en.wikipedia.org/wiki/Afro-Bolivian_Saya
https://en.wikipedia.org/wiki/Dance_music
https://en.wikipedia.org/wiki/Africa
https://en.wikipedia.org/wiki/Slavery
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internationally for their Caporales classic "Llorando se fue", which was adopted 
and transformed to the popular beginning of the lambada dance craze of the 
1980s, along with forró and carimbo in northern Brazil. The song was popularized 
by a French group, resulting in a successful lawsuit from the Hermosa brothers.  

Traditional Bolivian (and other South American) musical instruments include the 
charango, charangón, ronroco, hualaycho, zampoña, quena, bombo, huancara, 
reco reco, chiapya box, pinquillo, tarka, toyos, pututu, Andean saxophone, and 
sheep hooves formed into a kind of shaker, as well as European musical 
instruments such as the violin and guitar. 

Use the adjectives you identified. Make a list of other adjectives. 

Find out informa tion about the group Kalamarka and write a similar 

description. 

 

 

 

 

 

 

 

 

  

 

 

--------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------  

https://en.wikipedia.org/wiki/Caporales
https://en.wikipedia.org/wiki/Lambada
https://en.wikipedia.org/wiki/Forr%C3%B3
https://en.wikipedia.org/wiki/Carimbo
https://en.wikipedia.org/wiki/Brazil
https://en.wikipedia.org/wiki/Lawsuit
https://en.wikipedia.org/wiki/Charango
https://en.wikipedia.org/wiki/Charangon
https://en.wikipedia.org/wiki/Ronroco
https://en.wikipedia.org/wiki/Hualaycho
https://en.wikipedia.org/wiki/Panpipes
https://en.wikipedia.org/wiki/Quena
https://en.wikipedia.org/wiki/Bass_drum
https://en.wikipedia.org/wiki/Huancara
https://en.wikipedia.org/wiki/Reco_reco
https://en.wikipedia.org/w/index.php?title=Chiapya_box&action=edit&redlink=1
https://en.wikipedia.org/wiki/Pinquillo
https://en.wikipedia.org/wiki/Tarka_(flute)
https://en.wikipedia.org/wiki/Siku_(instrument)#Sizes
https://en.wikipedia.org/wiki/Pututu
https://en.wikipedia.org/w/index.php?title=Andean_saxophone&action=edit&redlink=1
https://en.wikipedia.org/w/index.php?title=Sheep_hooves&action=edit&redlink=1
https://en.wikipedia.org/wiki/Shaker
https://en.wikipedia.org/wiki/Europe
https://en.wikipedia.org/wiki/Violin
https://en.wikipedia.org/wiki/Guitar
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Lesson 7 

Back to nature 
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Life In The Wild 

From ‘Amazing Animal Kingdom, Life In The Wild’ By Michael Chinary 

 

 

 

 

 

 

 

 

 

 

 

We are unique in the universe in inhabiting the only planet that is known to have life 
on it: and what an extraordinary diversity of life forms there are. Scientists believe 
there could be between 14 million and 100 million species of animals and plants existing 
today. They cannot even be sure exactly how many, because most of these life forms are 
either too small to find or are dwelling in unexplored places, such as the tropical 
rainforest or the deep sea. 

The creatures we do know about range from the huge blue whale, weighing up to 150 
tons, down to microscopic creatures so small that several could sit comfortably on the 
head of a pin. As well as huge variations in size, animals display an equally wide range 
of behavior patterns, but what links them all is they have the same basic need for 
somewhere to live that will provide them with food and some degree of protection and 
shelter. Because individual animals cannot live forever, they all also need to be able to 
produce more of their own kind – otherwise the species would die out. 

The production of new generations is called reproduction and it usually involves the 
meeting and mating of a male and a female of the same species. Some form of 
communication is necessary to bring the males and females together. Animals also 
communicate with each other to warn of danger or to tell each other about good food 
sources. Communication is especially well developed among insects, such as ants and 
many bees and wasps, which live in colonies and work together for the good of the 
whole community. 
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Answer the following questions 

I. Why are we (people) unique in the universe? 

1) Because there is an extraordinary diversity of life forms on our planet 

2) Because we live on the only planet that is known to have life on it 

3) Because we are extraordinary creatures 

4) Because the Earth is part of the Solar System 

II. Replace the word in bold with the most suitable answer: 

‘Most of these life forms are either too small to find or are dwelling in unexplored 
places, such as the tropical rainforest or the deep sea.’ 

1) hunting      2) hiding         3) living           4) mating 

III. What do all animals have in common? 

1) They display great variations in size and behavior patterns 

2) They all lay eggs to produce more of their own kind 

3) They all use camouflage 

4) They have the same basic need for food and protection 

IV. Why do animals need to produce more of their own kind? 

1) Because they need to have families 

2) Because they need to engage in a sexual intercourse 

3) Because otherwise their species will get extinct 

4) Because otherwise they will die 

V. What does ‘meeting and mating’ mean? 

1) Coming together and engaging in a sexual intercourse 

2) Hanging out together and horsing around 

3) Getting together to play 

4) Falling in love with each other 

VI. Why do animals communicate with each other? 

1) They communicate to exchange information about danger of predators or 
availability of food 

2) They communicate because they like to have small talks 

3) They communicate because they live in large communities 

4) They communicate in order to express their ideas 
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Vocabulary 

 

unique [juˈnɪ:k] = (adj) being the only one; having no equivalent 

                            (syn) unparalleled; incomparable 

➢ uniqueness (n) 
inhabit [inˈhæbit] = (v) live or dwell in a place, as people or animals 

                              (syn) dwell; lodge; occupy 

➢ inhabitant (n) 
extraordinary [ikˈstrɔ:dinəri] = (adj) beyond the usual, ordinary, or regular 

                                               (syn) exceptional; phenomenal; outstanding 

diversity = [daiˈvɜ:siti] (n) the state of being diverse 

                                   (syn) variety; assortment 

➢ diverse (adj); diversification (n); diversify (v) 
species ['spi:ʃi:z] = (n) (plural) the basic category of biological classification, composed of 

related individuals 

dwell [dwel] = (v) live or stay as a permanent resident 

                       (syn) reside; live 

➢ dweller (n); dwelling (n) 
range [reindʒ] = (v) (from … to …) vary within certain limits 

                          (syn) vary 

➢ range (n) 
equal [ˈi:kwəl] = (adj) the same as; like or alike in quantity, degree, value, etc. 

                          (syn) equivalent; alike; same 

➢ equal (v); equality (n) 
behavior [biˈheivjər] = (n) manner of conducting or acting 

                                   (syn) act; conduct 

➢ behave (v) 
pattern ['pætərn] = (n) a combination of qualities, acts, tendencies, etc. 

                               (syn) model 
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shelter [ˈʃeltər]= (n) a dwelling place or home, providing protection from storms, etc. 

                          (syn) habitat; refuge; dwelling 

➢ shelter (v) 
otherwise [ˈʌðərˌwaiz] = (adv) under other conditions or circumstances 

die out = (phrasal verb) cease to exist; become extinct 

generation [ˌdʒenəˈreiʃən] = (n) all people born and living at about the same time 

                                            (syn) contemporaries 

mate [meit] = (v) engage in a sexual intercourse 

                      (syn) copulate; breed 

➢ mate (n) 
extinct [ikˈstiŋkt] = (adj) no longer in existence; that has ended or died out 

➢ extinction (n) 
hang out = (phrasal verb) (slang) spending time with someone, as a friend, etc. 

 

horse around = (phrasal verb) (slang) fool around 

 

small talk = (phrase) light conversation; chitchat 

                   (syn) chat; chatter 
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Animal Species 

 

blue whale 

The blue whale is the largest animal to have ever inhabited our planet as well as the 
largest mammal on Earth. 

 

 

 

 

 

 

 

 

mammal [ˈmæməl] = any animal, including human beings, whose young suckle at 
their mother’s breast or udder 

ant 

Ants are social insects that live in huge colonies consisting of millions of individuals. 
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insect [ˈinsekt] = any small animal that has a body consisting of three parts, three pairs 
of legs, and usually two pairs of wings 

bee 

Bees live in large communities called hives, which consist of female workers, a queen 
bee, and males called drones. 

 

 

 

 

 

 

 
 

hive [haiv] = a shelter housing a bee colony; the colony of bees inhabiting a hive 

drone [droʊn] = a male bee, having no sting and not producing honey 

wasp 

Wasps build a nest out of wood fibers and mud each spring and start a new colony, 
initiated by a queen wasp and consisting of female workers and stingless males. 

 

 

 

 

 

 

 

 

sting [stiŋ] = a sharp, piercing organ, typical of bees, wasps, etc. 
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                           Back To Nature 

Activity one: Link each of the pairs of sentences below using if 

with the right tenses for the verbs in brackets.  

a. Air pollution (go on). 
b. We soon (wear) masks both inside and outside homes. 

........................................................................................................................................... 
 

a. Water resources (be) contaminated. 
b. We (die) of thirst. 

........................................................................................................................................... 
 

a. Carbon dioxide emissions (continue). 
b. The average world temperature (rise). 

........................................................................................................................................... 
 

a. We (not protect) the countryside. 
b. Many more animals no longer (exist). 

........................................................................................................................................... 
 

a. The hole in the Ozone Layer (become) bigger. 
b. We (have) less protection from the Ultraviolet Rays of the Sun. 

..................................................................................................................... ............... 
 

Activity two: Use the information in the diagram below to write if-

conditional sentences. Start each sentence with the second 

clause from the sentence before. The first one is done for you. 
 
 

 
 
 

 

 

 

 

 

The earth gets 
warmer 

The sea gets 
warmer 

The ice at the North 
and South Poles melts 

The sea level 
rises 

There are floods in many 
parts of the world 

Many people lose their homes 
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If the earth gets warmer, the sea will get warmer. If the sea 
gets...................................................................................................................................................
..........................................................................................................................................................
............................................................................................................................. .............................
..........................................................................................................................................................
....................................................................................................................... ...................................
............................................................................................................................................... 

 

Activity three: Use the pictures to complete the sentence below 

each with an if-clause or a result clause  

 

   

1- If we add more CO2 and CFCs to the 
atmosphere,.......................................................... 

 

2- If you leave the tap running,....................................................................................... 

 

3- The forest will be on fire.......................................................................................... 
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4- If factories continue to give off smoke,...................................................................... 

 

5- Our cities will be noisier ................................................................................................... 

 

6- The streets of towns will be cleaner and 
tidier.................................................................................... 
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Nature Protection 

Fill in the missing words from the box. Read the letter. Write the answer.  

 

 

 

 

 

 

 

 

 

 

Hi! 

I’d like to tell you about the … (1) of nature in my country. You see, it has become one of the most 
important problems nowadays. The Earth … (2) people with everything that makes our living. I 
am worried about the problem because the … (3) of industry has had a bad …(4) on the nature of 
the world. People often do things which …(5) air, land and waters greatly. It is … (6) because it 
damages people’s health. 

The most important ,,, (7) problems are global warming, green house effect, ozone layer problem, 
deforestation and many others. Nature … (8) from industrial wastes. Exhaust … (9) from cars are 
in the center of public worries, too. 

Besides, many animals and plants become … (10) because of the pollution of nature and hunting. 

To solve all these problems people should do everything to … (11) our world. 

In my school we also try to help our environment be … (12). Every Thursday our classmates clean 
our pre-school … (13). We gather … (14). We plant trees, bushes and flowers in spring and in winter 
we … (15) bird-houses to save birds from cold and hunger. 

So, that’s all for now. I want you to write me about the protection of … (16) in your country. What 
do you do about that? 

Write me soon. 

Best wishes, 

Max. 

a) built 

e) garbage 

g)environmental 

b) provides 

h) suffers 

n) influence 

o) development 

m) dangerous 

i) extinct 

c)pollute 

j)clean 

d) save 

k)territory 

p) protection 
l) fumes 

f) nature 
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Unit 8  

Ritualizing 
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The Pachamama is the highest divinity of the Andean people since she is 
concerned with fertility, plenty, the feminine, generosity and ripening crops, 
besides providing protection. 
The name Pachamama is translated into English as Mother Earth since pacha 
is a word in both Quechua and Aymara that means earth, cosmos, universe, 
time, space, etc. in English and mama means "mother." 
 
The concept of Pachamama is directly related to agricultural wealth since the 
economy of the indigenous peoples is based on agricultural production. 
Nevertheless, most of the population in Bolivian cities is indigenous (mainly 
Aymara and Quechua), including as regards their customs, so their beliefs are 
still common in modern society. However, there have been some changes as 
the Catholic faith has become more prevalent. In some ceremonies the 
Pachamama is worshipped through the Virgin Mary. 
 
This symbiosis or sincretism can be clearly seen in the picture The Virgin of the 
Mountain where the Mother Earth, represented by the mountain is above the 
Virgin Mary as well as being her skirt. 
 
Worshipers venerate the Pachamama with offerings through rituals like the 
challa. Likewise it is very common for the Pachamama to receive the first 
serving of beer at their social gatherings since believers pour a few drops on 
the ground before they take their first sip. This is a way to thank and feed the 
Pachamama. 
One of the most common offerings to the Pachamama in the Aymara culture 
is a llama fetus which, once dried, is buried under the foundations of a 
building or in the crop fields during August to attract wealth and wellbeing 
and to keep bad energy away. 
Also, in the Andean culture the Pachamama is the goddess who protects all 
material goods and at the same time rules over the spiritual universe. 
Therefore, she symbolizes the human environment in every aspect, so those 
who believe in her will maintain a balanced, reciprocal relationship with her. 
 

 

http://info.handicraft-bolivia.com/Syncretism-a334
http://info.handicraft-bolivia.com/Challa-Andean-ritual-a351


 

59 

The First Americans  

Modern humans first appeared in Africa. They spread all over the world. But 

how did they reach America? 

Today North and South America are 

joined together and separated from 

Europe by an ocean. But thousands of 

years ago it wasn't so. There was a land 

bridge called Beringia (Bering Strait) that 

connected America with Asia (see the 

map!). People could walk from Asia to 

America and they did not need boats to 

travel. 

 

 

People in those times were 

nomads who followed the 

animals that they hunted. They 

also needed new land to gather 

fruit and berries. Over hundreds 

of years they followed the 

animals and travelled huge 

distances. At around 11.000 

years ago these people came to 

America. 

 

These Indians settled all over North and South America. There were many 

different groups of Indians. The historians put them into 2 groups: 

1. ENVIRONMENTS (where people live) If the Indians lived by the sea then 
they fished. If they lived in woods or plain s then they hunted animals. 
 

 

 

 

   

 



 

60 

2. LANGUAGES (how people speak) There were probably about 200 
different languages. The Indians did not write down their languages. So 
our knowledge comes from what white people saw and wrote. Many of 
white people did not like the Indians. 

 

Practice  

Write true (T), false (F) or the answer is not given (NG) 

 

1. The first modern human comes from Africa. ____ 

2. Bering Strait joined North and South America thousands of years ago. ____ 

3. We can still walk from Asia to America today. ____ 

4. Nomads are people who move a lot. ____ 

5. Nomads came to America because they followed buffalo. ____ 

6. The Indians, who lived in woods, ate only hunted animals. ____ 

7. Each tribe had its own language. ____ 

8. Indians liked to write books. ____ 

9. We know mostly what white people told us. ____ 

10. All white people thought Indians are great. ____ 
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Christopher Columbus’s Mistake 

 

In 1492 the European explorers arrived in 

America. They found around 2 million 

Native Americans living there. 

Christopher Columbus made his famous 

mistake. He called them Indians, thinking 

they had landed in Far East of Asia, in 

India. He discovered the New World, but 

it was Amerigo Vespucci who proved, 

this New World is the 4th continent, not 

Asia. After him the America got its name. 

These “Indians” belonged to at least 600 different tribes (unofficially 4000) 

and spoke about 200 different languages. The most famous tribes were: 

➢ the Sioux (or Lakota)  
➢ the Apache 
➢ the Cheyenne 
➢ the Cherokee 
➢ the Bigfoot 

 

 

 

 

 

 

 

 

Each tribe spoke a different language, they had different languages, houses 

and entertainments. However they all followed a similar life based on 

hunting and farming. 

Those people were all related to people of Northern Asia. Their ancestors 

crossed a land bridge from Siberia to Alaska.  
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Practice 

Complete the text with the words in the box. There are two extra words that don’t 

fit in the text. 

 
tribes,  Indians,  incorrect,  Amerigo,  types,  1492,  Sioux,  

way,  Columbus,   India,  different,  Apache   

   

In 1__________ Christopher 2__________ “discovered” America by accident. He 

was actually trying to reach 3__________ . He called the people that lived there 

4__________ . This was completely 5__________ . Later, America got its name 

after 6__________ .  

There were numerous 7__________ of Native Americans or “Indians”. Even 

though they spoke 8__________ languages, had different 9__________ of houses 

and entertainment, they lived the very same 10__________ of life. 
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Rituals and Customs 

COUNCIL: Indians didn’t 

have written laws. They 

had a Council instead. 

They selected quiet and 

honest men to be 

councilmen. Those 

would sit and discuss 

important things, from 

murder to war with 

another tribe. 

Councilmen were often 

dressed in ceremonial 

clothes.  

POLYGAMY: Polygamy means having more 

than one wife. That was normal for Indians  because there were more women 

than men. One Indian hunter could kill enough buffalo to feed a number of 

women and children, so he could have more wives (they called them squaws). 

The more wives he had, the more buffalo skins were prepared and he could 

trade more to get valuable things. 

FAMILY: No other tribe than Sioux loved their family more. They adored their 

children and spoil them. They never punished them, except in extreme cases, 

when they would throw a bucket of cold water over them. They never beat 

their children. When boys needed discipline they couldn’t go hunting or play 

war games. For the girls; they couldn’t help their mothers or play with dolls. 

Sioux needed to travel all the time to find food. When a person was too old to 

travel with, she or he was left behind to die. For them that was perfectly 

normal. 
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Practice 

There is one mistake in each sentence. Correct the mistake 

1. Indians had laws written down. 

2. Council was made of men who were rich. 

3. They sat and discuss everyday things, dressed in ceremonial clothes. 

4. Indians had polygamy because there were more men. 

5. Squawes were Indian tepees. 

6. Indians hated their families. 

7. They always beat their children. 

8. The worst punishment for children was throwing hot water at them. 

9. Girls’ punshment was no hunting with adults. 

10. If they couldn’t run with the tribe anymore, they left them to die alone. 
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Amazing customs 
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Alasitas F  estival 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
On the 24th of January each year, people from all over Bolivia flock to La Paz to 
fill their shopping bags with houses, cars, electrical goods, clothing, food, 
computers, airline tickets and even university degrees, all for the unbeatable price 
of a few bolivianos. Taking place just before Carnaval, Alasitas Fair, or Feria de las 
Alasitas in Spanish, is a month-long festival, where locals purchase miniature 
items to give to Ekeko, the Aymara god of abundance, in the hope he will bring 
fortunate and happiness to their lives. 
 
Originally, Alasitas was celebrated in September, during which time farmers from 
all around the country would pray to Ekeko, giving him miniature gifts to ensure 
plentiful crops for the year ahead. After the conquest of Bolivia by the Spanish, 
the date was switched to January to commemorate the 1781 siege of La Paz led 
by the independence activist, Tupac Katari. Today, the meaning of Alasitas 
remains the same, the only difference being instead of praying for abundant 
crops, locals pray for things such as wealth, education and travel. 
 
To have their wishes granted, Bolivians purchase a small statue of Ekeko (‘dwarf’ 
in Aymará) to put in their homes throughout the year. They then buy themselves 
and each other, the miniature items they hope Ekeko will grant in real life. Next 
they have the tiny gifts blessed by a shaman, then pin them to Ekeko’s poncho 
while praying for good fortune. 
 
During the festival, La Paz is filled with market stalls lining the city’s many streets 
and parks. Although tiny items are the main draw card, vendors also sell beautiful 
handcrafts such as ceramics and leather goods, as well as baked treats and dried 
fruits. 
 
Alasitas Fair is a wonderful way for tourists to gain a glimpse into Bolivia’s 
fascinating culture, however be aware that La Paz does become very crowded 
during this time, therefore it’s recommended to book accommodation well in 
advance. 

http://www.bolivianlife.com/carnival-in-oruro/
http://www.lapazlife.com/top-10-hostels-in-la-paz/

