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ABSTRACT 

 

This guided work is presented to obtain the degree in Linguistics at the Mayor de San Andres 

University (UMSA). It was necessary to sign up an agreement between the church and the 

university in order to implement an English basic course. The Nueva Esperanza church is a 

referent for the community because it helps the children and teenagers providing them a 

school support in the English subject. According to the needs analysis, most of the students 

needed to learn a foreign language to improve their understanding and the use of the 

language. Therefore, the Nueva Esperanza church‟s Principal considered important that her 

students should have educative support in the English subject with the implementation of an 

English basic course proposal.  

 

The development of the course was focused on English language learning through the Total 

Physical Response (TPR) method. During the courses strategies and techniques were applied 

in order to stimulate the learning process and to promote the student‟s interest in the English 

language. In addition, during the courses extra materials were developed according to the 

tasks. The TPR method was suitable to introduce the English language because it is a dynamic 

teaching method. It allows the teacher working with body movements and using the students‟ 

five senses that permit the development of language skills. 

 

The English course improved the students‟ knowledge through actions, the teacher did the 

action and reinforced it by the repetition of the command, giving the student the opportunity 

to repeat the action and create a command using their own words. Resources (handouts, 

classroom objects, pictures and records) were used for the English course. The curriculum 

design was established through the competences that the students needed to improve. The 

contents were chosen according to the complexity that the students understood in the time that 

the English courses were established. At the end of the course, most of the students were able 

to communicate using phrases and words in the English language.                                                     
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CHAPTER ONE  

 

1.1. INTRODUCTION 

Nowadays, the English language is adopted as international language in different fields. The 

development of the internet, the use of new technologies, the massive publications of scientific 

books and researches had influenced the use of the English Language in different latitudes. As 

a result, the English language is spoken in many countries around the world. Therefore, the 

English learning has become necessary for working or travelling, as well as for studying, 

doing research and exploring the culture. Besides, it is associated with different academic 

areas such as technology, health and scientific development. The person who speaks and 

understands the English language is more competent and prepared to face different real 

situations. There are institutions in our city that support educational initiatives improving their 

skills in order to create new studies and work opportunities.  

 

The Nueva Esperanza church has as guideline to support people between 7 to 18 years old, it 

is intended to improve school requirements in different social areas. The people who received 

the support are students from different elementary and high schools located in the 

neighborhood. 

 

In this sense, in the chapter one the needs analysis of the institution was carried out in order to 

establish the institution‟s priorities. Then, the data obtained from the needs analysis showed 

the necessity to implement the English language course in order to support the institution 

requirements and the student‟s interests. The needs analysis showed the lack of a curriculum 

design for the English subject. As a result, the curriculum design was designed to accomplish 

the institution‟s needs and it is important that the institution knows the contents of the course 

in order to obtain students improvements in the language. 

 

The chapter two is focused on the theoretical framework related with the teaching and learning 

concepts. All the theories were explained in this section. The theoretical aspects were 

important for guiding and understanding different concepts to teach the English language. For 
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the project‟s development, it was important to establish the methods and theories used in the 

present guided work.   

The chapter three explains the proposal. It was done according to the needs analysis. It 

includes the general and specific objectives of the present guided work; besides the proposal 

delimitation was done according to the students‟ schedule. The work plan was included in this 

section, regarded the sequence of activities, techniques and resources used during the 

implementation of the English basic course. The guided work took into account the temporal 

and geographic area. 

The chapter four, the proposal development covered four phases during the implementation of 

the project; the first phase is related with the institution needs analysis. The second phase 

explained profile‟s writing in order to implement an English basic course. The third phase 

describes the implementation of the English basic course with the use of the TPR techniques 

and different resource. This guided work emphasized the English language teaching for the 

students benefit. The fourth phase covered the evaluation and the final reports of the English 

basic course. The assessment was done taking into account the institution parameters; The 

Conceptual, Procedural and Attitudinal assessment were applied to the course according to the 

proposal. 

In the fifth chapter, the results obtained were reached with the use of imperative verbs 

applying the TPR method. Because, it brings zero-stress for the students in the classroom 

which promoted their interest in the English language. Total Physical Response combines the 

physical movements with actions using pictures, real objects and commands. It was useful 

way to teach the accurate meaning of each word. Also, it helped them to recall the words 

meaning. It was an efficient way of keeping the students‟ retention. The TPR begins with the 

“silent phase”, the students‟ task is to listen and understand the command and respond 

according to it. Furthermore, the students try to speak and produce new vocabulary. In the 

earliest phase of TPR, the teacher leads the class pronouncing the words loudly and urging the 

students to repeat after the teacher´s command. 

The application of the (TPR) method in the classroom encouraged the students to develop their 

skills practicing in each session. It was important to design material (see Appendix IV) to 
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support the English basic course. Because, the students reinforced their learning through the 

handouts to remember the vocabulary learned. 

1.2. NEEDS ANALYSIS  

 

Through the needs analysis were identified the institution and students lacks about the English 

subject. Then, the interview to the institution‟s Principal and the questionnaires applied to the 

students were the instruments used to obtain reliable information and these were analyzed with 

the qualitative and quantitative method. The Principal‟s interview was helpful to establish the 

teaching parameters. The questionnaires were useful to identify the students‟ needs.  The 

methodology established the contents, methods and techniques for the English basic course.  

The information obtained was useful for establishing the proposal objectives and the 

elaboration of the extra material to support the English subject according to the students‟ 

expectations. Finally, these results had become the guidelines for the English course 

implementation. The descriptions of these results were developed in further lines. 

1.2.1. Situational analysis 

The Nueva Esperanza church has more than 50 years at the Cinco Dedos Neighborhood. It 

was created for the parishioners that needed a place to gather. The church‟s values are based 

principally in the community‟s service, searching the equality and integrity among them.  The 

institution has become a social reference for the community. Because, it contributes to the 

society granting a school support to the children and teenagers that live around the church, 

these students are between 7 to 18 years old. The church gives them school support in 

different subjects such as Math, Religion and Literature. The institution‟s mission is practicing 

and teaching the love between brothers and sisters, and its vision is to have qualified leaders in 

order to achieve a strong church. 

 It is necessary to elaborate the adequate instrument to obtain useful data to develop the 

English courses. The institution has the necessity to implement the English basic courses 

because the students need to have a school support in the English subject to improve their 

skills and their performance. It is important to apply a method that helps them to understand 

the English language. To conclude, the needs analysis is used to identify the specific students‟ 

needs about the English language.  
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1.2.1.1. Instruments 

In order to identify the principal needs of the Nueva Esperanza church it was necessary to 

elaborate the most suitable instruments. The interview (see Appendix II A.2.2.) was applied to 

the institution‟s Principal in order to obtain the qualitative data and it established the 

institution needs. Furthermore, the questionnaires were applied to the students that attend to 

the church.  

1.2.1.2. Population 

The institution‟s principal was the person assigned to answer the interview for the needs 

analysis. The information obtained through the interview established the schedules and the 

tasks assigned during the teaching process. The qualitative method is analyzed to know 

specific information about the institution needs.  

1.2.1.3. Qualitative analysis  

The interview was done to the Nueva Esperanza church‟s principal (See Appendix II A.2.2.). 

According to the principal, the institution was worried about their students‟ scores because 

most of them did not obtain high grades in their schools. She considered that there were 

subjects in which the students have to put more interest; the institution had different subjects 

as school support for their students, but these are not sufficient. In fact, the institution has 

teachers specialized only in Math, Religion and Literature subjects, but there is not any 

English teacher for this subject. Thus, the principal considers important the implementation of 

an English basic course for her institution. Therefore, the populations of students who attend 

to the church come from different high schools; as a consequence they have different 

background among them, as well as all the students have different experiences and ages.  

The institution has the equipment and predisposition to open the English language courses. As 

a matter of fact, the classes are accorded to the students‟ high school schedule. The students 

who attend to the center receive material support such as books and meals. Despite the fact 

that the institution has teachers in Math and Religion who are helping and guiding during 

different activities, the Nueva Esperanza church teachers were not qualified to teach the 

English subject. 
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1.2.2. Students needs analysis 

Many students are studying in the elementary and high school according to the information 

obtained from the institution. In this sense, it is necessary to identify the students‟ needs in 

relation with the English subject. The questionnaires (see Appendix A.2.1.) were designed to 

get specific information for the correct application of the method used during the 

implementation of the project. The poll was done to the students who attend to the institution 

daily.  

1.2.2.1. Instruments 

The instrument used to obtain the data from the students was the questionnaire (see Appendix 

II A.2.1.) because; it allowed understanding their interest. As well as to establish the methods, 

techniques and schedules applied for the English courses.  

1.2.2.2. Population 

The institution‟ students were the population who answered the questionnaires. The students 

were from different ages and genders and their responses guided the proposal for the English 

course. Their participation influenced in the elaboration of the proposal, all the students are 

attending in different elementary and high schools around the institution. Therefore, it is 

necessary to analyze the information obtained from questionnaires.  

1.2.2.3. Quantitative analysis  

The students were selected according to the institutions‟ schedules taking into account their 

ages. It is necessary to mention the participation of Males and Females during the 

questionnaires.  The instrument used to get the required information was the questionnaire, 

which developed twelve questions.   

The first chart is divided in two sections, because the chart 1A shows the gender of the 

students and it makes a difference between Male and Female. The chart number 1B described 

the students ages.   
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CHART Nº 1 A 

 

 

 

 According to the data obtained, the chart number 1A is showing us the gender of the students. 

53 % are male and the rest 47% are female. 

CHART Nº 1 B 

 

 

  

This Chart 1B shows the students‟ ages. The first group of students are between 13 to 15 years 

old 33% and the second group, 20% students are between 16 to 18 years old. Both groups are 

males and they represent the 53 % of the sample.  The rest 47% are females divided in two 

groups: the first group 30% students are between 13 to 15 years old; the second group (17%) 

of them are between 16 to 18 years old. 

 

53% 

47% 

GENERAL ASPECTS "GENDER OF THE 

STUDENTS" 

Male

Female

33% 

20% 

30% 

17% 

GENERAL ASPECTS "THE AGES" 

Male to 13-15

Male to16-18

Female to 13-14

Female to 15-18
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CHART Nº 2 

 

The chart number two shows three education categories. During the analysis was observed that 

85% of the students are studying in the high school and there are also 13% of the students who 

are studying in other academic institutions and finally, there are 2% of the students that are 

studying in the elementary school. 

CHART Nº 3 

 

Students from different high schools attend to the Nueva Esperanza Church. The chart number 

three shows where the pedagogical centers are: 33, 3% of students belong to Adolfo Costa Du 

Rels Public High School; 20% students came from Isac Maldonado Public High School; 10%  

of the students came from Hernando Siles Public High School; 13,3% of the  students are 

studying in other institutions;  23,3% of the students came from  different Public High 

Schools.  

2% 

85%;  

13% 

EDUCATION LEVEL  

Elementary School

High School

Other Academic Institutions

33,30% 

20% 10% 

13,30% 

23,30% 

WHICH SCHOOL ARE YOU STUDYING IN? 

Adolfo Costa Du Rels Public High

School
Isac Maldonado Reque Public

High School
Hernando Siles Public High

School
Other

Other Public High Schools
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CHART Nº 4 

 

The data obtained of the chart number four shows the language that the students learnt to 

speak first; 90% of the students learnt to speak and write in Spanish language first. On the 

other hand, 10% of the students learnt to speak and write in Aymara language. 

CHART Nº 5 

 

The data from the chart number five shows the most valuable data obtained from the students; 

100% of the students want to learn the English language for instance; all the students are 

interested in learning the English language.  

 

 

90% 

10% 

WHICH IS THE LANGUAGE THAT YOU LEARNED 

TO SPEAK AND WRITE FIRST? 

Spanish

Aymara

Quechua

English

Other

100% 

0% 

WOULD YOU LIKE TO LEARN ENGLISH 

LANGUAGE? 

SI

NO
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CHART Nº 6 

 

The data obtained about whether students are taking an extra English course was very useful 

for the proposal. The chart number six shows: 80% of the students are not taking any English 

course; and 20% of them are taking an extra English course; at the same time, it is important 

to mention that there are not English learning centers near to the church.  

 

CHART Nº 7 

 

The chart number seven shows that the students have many reasons to learn the English 

language;  80% of them want to learn English language to improve their school grades (study); 

16,7% of them want to learn English language to travel and know other countries and 3,3%  of 

the students want to learn English language for curiosity. 

20% 

80% 

 ARE YOU TAKING  ANY ENGLISH COURSE ? 

SI

NO

16,70% 

80% 

3,30% 

WHY DO YOU WANT TO LEARN ENGLISH? 

Travel

Study

Curiosity

Other
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CHART N° 8  

 

The chart number eight is related with the skill that the students learn most. 59% of the 

students would like to learn how to read; 29% of them would like to learn how to listen; 8% of 

the students would like to learn how to speak and 4% of the students would like to learn how 

to write. In this question, the skill that the students considered the most important to learn was 

the reading skill because they wanted to understand the English language. 

CHART Nº 9 

 

According to the data obtained, the chart number nine shows that 33,3% of the students 

consider that games as an easy way to learn English; the 30% of the students are interested  to 

learn it with music; 20% of them want to learn it with short stories and 16,7% of them 

consider more enjoyable to learn it with videos related to the English language. 

8% 

29% 

59% 

4% 

WHICH IS THE SKILL THAT YOU WANT TO 

LEARN MOST ? TAKING INTO ACCOUNT THAT 

THE NUMBER FOUR IS THE HIGHEST 

Speak

Listen

Read

Write

16,70% 

33,30% 30,30% 

20% 

WHICH IS THE EASIEST WAY TO LEARN 

ENGLISH FOR YOU? 

Video

Games

Songs

Short Stories
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 CHART Nº 10 

 

The question number ten takes into account the student‟s free time for the English course 

according to their high school schedule. It shows significant percentage of students want to 

take the English course in the afternoon 63,4%; and 36,6% of them want to take English 

course in the morning. 

 

CHART Nº11 

 

The chart eleven shows that; 56,7% of the students want  to attend  English courses for about 

six months and the 33,3% of them want to be part of  English courses for about three months 

and just 10%  students want to attend it for about one month.  

 

36,60% 

63,40% 

WHAT SCHEDULE DO YOU HAVE TO TAKE 

ENGLISH COURSES? 

Morning

Afternoon

10% 

33,30% 
56,70% 

HOW MANY MONTHS DO YOU WANT TO ATTEND 

TO  THE ENGLISH COURSE? 

1 Month

3 Month

6 Months
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CHART Nº 12 

 

The chart  twelve shows 50% of the students would like to know topics about music and 

sports; and  26,7%  are interested to know topics related with culture and 23,3 % of them 

would like to know topics about history. 

1.3. QUALITATIVE AND  QUANTITATIVE ANALYSIS 

According to the interview, the Nueva Esperanza church brings educative support in Math, 

Literature and Religion subject. The institution gives school support to the students who are 

enrolled in their records as beneficiaries and they are from different ages, gender and public 

high schools. This information was valid according to the data obtained through the 

questionnaires. Because, the chart one shows 85% of the students are attending at the high 

schools. However, the 90% of the students learned to speak Spanish language, and the rest of 

students 10% learned to speak the Aymara language, therefore the information obtained from 

the chart five shows 100% of the students want to learn the English language. However, the 

institution does not count with English teachers for its courses; the institution‟s principal 

considers relevant the learning of foreign language to improve the student‟s knowledge. The 

chart number six showed that 80% of the students did not take any English course. As a result, 

most of them are interested to participate in the English courses.  

All the students agreed to open the English courses and they required it for almost six months 

according to the chart eleven. The chart twelve shows 50% of the students consider to practice 

the English language with different activities and the topics must be focused in music and 

sports, another 26,7% of the students are interested in culture and history 23,3%. The chart 

26,70% 

23,30% 

50% 

WHAT TOPICS DO YOU LIKE TO KNOW ABOUT 

THE ENGLISH LANGUAGE? 

Culture

History

Music and Sports

Tipic food
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number eight showed that 58, 3% of the students are interested to improve their reading skill. 

The elaboration of extra material is going to be developed under these results.   

According to the analysis there are similarities between what the institution wants and what 

the students require. Because, there are 100% of the students were interested to learn the 

English language. The institution wants that students increase their skills in the 

communicative field, as the study shows in the chart number seven, 80 % of the students want 

to learn English for their studies. 

A high percentage of students 56,7% are interested to attend to the English course for six 

months, also the students are able to take the English course in different schedules, this 

coincide with the predisposition of the institution which are willing to give their facilities in 

order to develop the English basic course.  

The institution is a social reference for the community and it has the adequate infrastructure 

for its students, which helps to the teachers to develop their activities with effectiveness, the 

students also came from different public high schools, most of the high schools are located 

near to the Nueva Esperanza church and the rest are located out of the neighborhood. Both 

genders, male and female, are interested in the same grade to take the English course. The 

institution requires having the English basic courses, because there is high requirement of its 

students to have an extra support in the English language subject.  

1.4. NEEDS ANALYSIS CONCLUSIONS 

The qualitative and quantitative data obtained at the Nueva Esperanza church, it was observed 

that the institution needs to implement different educational programs. One of them was the 

implementation of an English basic course. The institution has different schedules for the 

school support. Because, the questionnaires applied to the population show 100% of the 

people were interested to learn English language. Therefore, the students attended to different 

high schools and had misunderstandings in the English language. Besides, most of the students 

wanted to improve their skills. Therefore, they knew the importance to learn and understand a 

foreign language in order to obtain better study opportunities. Most of the results obtained 

through the interview and the questionnaires were useful to define and establish the guidelines 

for the implementation of an English basic course. The implementation of an English basic 
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course benefits to the institution and the students, the students improve their skills in the 

English subject and the institution obtains the curriculum plan by competences.  

The students attend to the institution because they need a backup in the English subject in 

order to understand their English material (book). Most of them have reasons to develop their 

skills according to their objectives. Besides, the skill that most of the students wanted to 

improve was the reading, listening, writing and speaking skills.  

Finally, The Nueva Esperanza church was willing to collaborate with the project supporting 

with material such as: markers, radio, blackboard and the classroom, which allowed the 

students to practice their reading, writing, speaking, and listening skills. Besides the institution 

collaborate with the printing of the handouts (see Appendix IV). Also the academic staff 

collaborates with extra information about students‟ requirement about the English language 

subject. 
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CHAPTER TWO 

THEORETICAL FRAMEWORK 

 

Different theories were taken into account in order to develop this guided work. It is essential 

to contrast the theory and the practice. The information obtained during the needs analysis was 

helpful to find out the students priorities and the “Nueva Esperanza” church‟s expectations. It 

was compulsory to support the guided work with linguistic theories linked to the process of 

teaching through the TPR method as well as to design the extra material that supports the 

learning process. 

  

2.1. APPLIED LINGUISTICS  

The applied linguistics is a set of theories that are going to be developed in different fields 

where the Linguistics and other fields are involved to become interdisciplinary for further 

studies.  D. Brown (1994) defines. 

 “The central goal of linguistic study:  the discovering what language is. However, 

among the concerns listed were a number that are typically grouped into “applied” 

rather than “theoretical” linguistics. Applied linguistics has been considered a 

subset of linguistics for several decades, and it has been interpreted to mean the 

application of linguistics principles or theories to certain more or less practical 

matters”.  

The applied linguistics implies what we know about the language, how to use it and how it is 

learnt in real contexts expanding the concept of the applied linguistics and working in 

different areas such as translation, lexicography, literacy and others.   

2.1.1. Learning definition 

Learning involves the acquisition of knowledge and the building of meanings. In the learning 

process the most important factor is the student. The learning process is an interpersonal 

system through the interactions with the teacher and the classroom classmates. The student 

learns to develop their cognitive process learning to act according to the different situations. 

D. Brown (1994) states “A search in contemporary dictionaries reveals that learning is 
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acquiring or getting of knowledge of a subject or a skill by study, experience, or instruction” 

(p.7). Learning is more succinctly as a change in an individual caused by experience. Also it is 

considered the retention of information in the minds because, it actives conscious and acting 

according to the events causing.  
 

2.1.2. Teaching definition 

Teaching means guide the learner facilitating the learning, helping to the students how to learn 

providing conditions to pursue the learning process. “Teaching is guiding and facilitating 

learning, enabling the learner to learn, setting the conditions for learning. Your understanding 

of how the learner learns will determine your philosophy of education, your teaching style, 

your approach, methods, and classroom techniques” D. Brown (1994, p.7). Skinner also 

allows a process of operant conditioning through a carefully paced program of reinforcement, 

second language learning as a deductive rather than an inductive process.  

 

The teaching is the process where the teacher facilitates the ideas to the students through the 

application of different methods and techniques. The successful procedures are applied to the 

learners in different contexts of learning. As a result, the teaching is the helping and 

facilitation of ideas for the learners to construct the learning in order to acquire knowledge. 

 

2.2. LANGUAGE LEARNING THEORIES 

The theories about language acquisition are the basis for the understanding of the language 

teaching. It is important to mention the different theories about language acquisition. The first 

language acquisition researches were made during the second half of the twentieth century in 

order to know how the children manage the language and the fluency of it. According to these 

researches, most of the teaching methods and approaches are based in the first language 

acquisition theories because there are some similarities.  

In order to understand the languages learning theories some approaches of language learning 

are going to be developed in further lines. 

2.2.1. The Behaviorist approach 

The behaviorist approach is based on the stimulus-response action, As Brown (1994) 

mentions: 
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This process works when a particular response is reinforced then becomes habitual, or 

conditioned. Thus children produce linguistic responses that are reinforced … one 

learns to comprehend an utterance by reacting appropriately to it and by being 

reinforced for that reaction (p.22).  

This theory is focused on the observable responses that can be perceived and measured. This 

theory established the reinforcing of a suitable response in order to state an appropriate 

knowledge that the children understand. It can be the utterances and familiar sounds.  

The operant conditioning theory was developed by B.H. Skinner (1957).  

When the consequences are rewarding….behavior is maintained and it is increased in 

strength and perhaps frequency. When consequences are punishing, or when there is 

lack of reinforcement, the behavior is weakened and eventually extinguished. (p.11). 

The present theory refers to the conditioning of the organism to respond without a stimulus 

and the response is a consequence of such act then the reinforcement must be present in that 

process. For the developing of the verbal behavior it is controlled by the consequences occur 

during the process of the stimulus-responses.  

2.2.2. The Nativist approach   

The nativist approach established that all the people born with the predisposition to acquire the 

language. In 1994, Brown states that we are born with a built in device of some kind that 

predisposes us to language acquisition (p.25). The existence of innate acquisition and the 

innate properties of the language are governed by innate rules of the language. As N. 

Chomsky is one of the greatest performers of this approach, and he proposed the existence of 

the Language Acquisition Device (LAD). The LAD consists in four innate linguistics 

properties: 

 The ability to distinguish speech sounds to other sounds in the environment or in 

classroom. 

 The ability to organize linguistics events into various classes which can later be 

refined. 
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 The knowledge that only a certain kind of linguistic system is possible and that other 

kinds are not. 

 The ability to engage in constant evaluation of the developing linguistics system so as 

construct the simplest possible system out of the linguistic data that are encountered. 

The Universal Grammar (UG) was developed inside the nativist approach expanding the LAD 

concept. The attempt of the UG is to discover how is the language acquisition process in the 

children from the simple structure to the complex structure of the language. The contribution 

of the nativist approach is to recognize how the children language is built by developing a 

complex structure in a systematic process. 

2.2.3. The Functional approach 

The characteristic of the functional approach is based on the language and it is just a 

manifestation of the cognitive and effective ability to deal with the world and the self. The 

different forms in the language are specific and they work as formal, explicit and logical 

working in functional levels of meaning constructed from the social interaction. Examples of 

forms of language are morphemes, sentences, words and the rules that govern them. Functions 

are the meaningful, interactive purposes. D. Brown (2007) allows: 

The Functional approach is based in the function of the word in the language, 

being more interpretative than just one, and then the children must open their 

knowledge and learn to use it correctly according to the situation. With the 

increase in constructivist on the study of language, we have seen a shift in patterns 

of research. The shift has not been so much away from the generative and 

cognitive side of the continuum. (p. 29)  

Researchers began to see that the language was just one manifestation of the cognitive and 

effective ability to deal with the world, with others and with the self. Moreover, the generative 

rules that were proposed under the nativist framework were abstract, formal, explicit, and 

quite logical, yet they dealt specifically with the forms of language and not with the deeper 

functional levels of meaning constructed from social interaction. Examples of forms of 

language are morphemes, sentences, words and the rules that govern them. Functions are the 

meaningful, interactive purposes.   
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2.3. APPROACH, METHOD AND METHODOLOGY DEFINITION  

There are differences among these concepts and they are related with the teaching and learning 

process. “An approach was a set of assumptions dealing with the nature of language, learning 

and teaching” the concept presented by D. Brown (2014, p.14) is based on the concepts of E. 

Anthony (1963). The following definition shares the same idea “An approach defines 

assumptions, beliefs, and theories about the nature of language and language learning”, it is 

based in Richards and Rodgers (1986, p.15). Then, an approach is usually understood as the 

body of linguistic, psychological and pedagogical theories which inspire the teaching practice. 

The method supports the learning process through practice of theories used during the 

teaching. Richards and Rogers suggest  1986  (p.16) “The method is the level at which theory 

is put into practice and at which choices are made about the particular skills to be taught, the 

content to be taught and the order in which the content will be presented”.  

 “The method to be concerned primarily with the teacher and students roles and behaviors and 

secondarily with features as linguistics, objectives, sequencing and materials” D. Brown 2014 

(p. 16). His definition divided the method in two parts: the first one contains the teacher and 

the students‟ role and behavior. The second one is oriented to the linguistics and classroom 

tasks (objectives material and sequencing). 

The methodology was defined by Richards and Rodgers (1986) “It involves the didactic 

action, activities, organization and the tasks in the classroom the concept of methodology can 

be identified with design as states that it involves content, objectives, materials, procedures 

and assessment.” The methodology becomes the practical level of the general model for 

teaching a foreign language, where the teachers and the students apply the resources according 

to their necessities and expectations. 

2.4. TEACHING METHODS 

When we talk about teaching methods, it is necessary to mention the main theories of teaching 

languages because they are the basis of all teaching programs. The characteristics of each 

theory enrich others and that is why there is not a superior method than the other.  
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2.4.1. The Grammar Translation Method 

This method was used between 1840 to 1940 and nowadays, it still works as a method of 

teaching in some institutions. This method was used to teach some ancient languages such as 

Greek, Latin and others. The Grammar Translation Method put more emphasizes in teaching 

through the translation of sentences in texts that are complex and it does not put attention to 

the pronunciation. All the instructions are prepared in the mother tongue and the sentence is 

the basic unit of teaching because it must be translated. Richard and Rodgers (1986 p.3) 

indicates the following “The grammar translation is a way of studying a 

language…memorizing rules and facts in order to understand and manipulate the morphology 

and the syntax of the foreign language”. In this method the main objective of learning a 

foreign language is to be able to read its literature and arts. An important goal for this method 

is to translate from one language to another.  

2.4.2. The Direct Method 

The Direct Method or the Natural Approach is based on the skills of the students when they 

speak and listen to the foreign language daily common situations. As consequence we obtain 

fluency in the foreign language because the mother language is never used. Richard and 

Rodgers (1986) states “Classroom instruction was conducted exclusively in the target 

language, only everyday vocabulary and sentences were taught and grammar is thought 

inductively… ” (p.9). All the material was presented to the classroom before initiating the 

session. There is no translation of the sentences or any other word, the learning is produced by 

demonstration and action, in other words meaning is considered as the essence of language 

and vocabulary is the main part of the language. 

All the students listen to the teacher to learn the correct pronunciation of the words. In the 

Direct Method the reading in the target language should be taught from the beginning of 

language instruction. Besides, all lessons must contain some conversational activity in order to 

create some opportunities for the students to use language in real life. In this method the 

students are encouraged to speak as much as possible. 

2.4.3.  The Silent Way 

The characteristic of this method is that the teacher should start with something that the 

student already knows and build from that to the unknown. One of the characteristics of this 
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method is that the learning involves transferring what ones know to new contexts. “It is based 

on the premise that the teacher should be silent as much as possible in the classroom and the 

learner should be encouraged to produce as much language is possible, the learning is 

facilitating if the learners discovers or creates rather than remembers and repeats what is to be 

learned” Richard and Rodgers (1986, p.99). The classes are emphasized not to learn by 

repeating; students need to develop their own knowledge and the teacher also be silent in the 

classroom in order to the student should be encouraged to produce as much language as 

possible. In this method the teacher becomes a facilitator of materials most of them will be 

created in colored charts with their respective sound.  

2.4.4. The Audio Lingual Method 

The audio lingual method appeared during the Second World War. The characteristics of this 

method are the following: the mother language of the student must not to interfere as little as 

possible because it has a different linguistic structure. The teachers must to provide to the 

students a native sound of the words and then the students should be able to reproduce it. All 

the process of learning is a habit formation when some exercise is repeated then habit will be 

stronger and it will achieve the learning process. When an error occurs, it must be corrected by 

the teacher because error leads to the formation of bad habits in the learning process. In this 

method the phonological and the grammatical levels are the basis to organize the language and 

the units of production and comprehension of the contents. This method main purpose of 

language learning is to learn how to use it to communicate. Culture must be present in the 

teaching process because it can create a positive reinforcement to help students to develop 

correct habits.  

2.4.5. The Community Language Learning 

It was developed in England during the 1960´s. Its principles are based on the collaboration 

between students and teacher as a result the creation of self-confidence will help to increase 

the learning. The teachers‟ role in this method is more comprehensive to the students‟ 

limitations and the teacher must take it into account.  

As D. Brown (1994, p.26) mentions:  

The limitations might block the learning process, therefore the teacher must be a 

counselor to listen and understand what the students are talking about. Other task of 
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the teacher is to encourage to the student to be independent and to have initiative 

because they need time to practice and recognize some similarities and differences 

between them in the sense of cooperation. Then, students create their own material 

and use it in the learning process. The counselor allowed the learner to determine the 

type of conversation and to analyze the foreign language inductively. 

The teacher facilitates to the students all kind of helping in order to get results and to reinforce 

the production of knowledge. Giving the opportunity to the students to practice in groups and 

interact among them to identify some errors or lacks. The practices among the students allow 

them to be independent and look for correct responses if they make an error. 

2.4.6. Sugesstopedia  

The Suggestopedia method was derived from Georgi Lozanov. Lozanov believes that we set 

up psychological barriers to learning: we fear that we will be unable to perform, that we will 

be limited in our ability to learn, or that we will fail. One result is that we do not use the full 

mental powers that we have. In order to make better use of our mental reserves, the limitations 

we think we have need to be “desuggested.” (1979).  

As D. Brown (1994, p.27) mentions:  

“The human brain could process great quantities of material if given the right 

conditions for learning”. In this method a comfortable and relaxed environment is 

facilitated for the learning process and according to the environment the student can 

learn from it and also the imagination can create new knowledge.  

The role of the teacher is to suggest positive ideas to the students in order to create security 

and increase confidence on the students. It can obtain better results such as the students will be 

more open to communicate between them and they will use language that they had learnt. 

In this method the use of fine arts such as music, arts and drama are important because with 

those tools the learning process is produced in the subconscious creating a good atmosphere 

for a better process. The music plays an important role on the sugesstopedia method because, 

it is used to create an open and relax atmosphere, facilitating in great manner the learning 

process without pressure to be correct and the learning can be fun and easy. 
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2.5. THE TOTAL PHYSICAL RESPONSE METHOD 

After gathering, organizing and analyzing the previous diagnosis needs, the most suitable 

method for the implementation of the English language course was the Total Physical method 

(TPR).The Total Physical Response method was developed by James Asher. It is based on the 

combination of information and skills development that works together in order to create 

knowledge. The coordination between speech and action will create bonds to the student‟s 

attitude towards the language learning process.  

J. Asher (1977) describes it: 

TPR Consists in two characteristics of language acquisition, first the child‟s mind 

is filled with a lot of comprehensible input before the child begins to produce oral 

expressions and short sentences according to the environment where they are learning 

the second language. Second; before the child is able to speak , there is a lot of 

physical manipulation from the child in response to what the people around say, that 

consist on commands mainly (imperative form), furthermore they will understand the 

instructions that the teachers ask for. 

The Total Physical Response emphasizes the meaning instead the different linguistics features, 

then the results produce a reinforcement of an adequate response of what the teacher want to 

the learner performs. The TPR method is based in the use of the imperative form during the 

teaching language program. 

D. Brown (2007) remarks the TPR characteristics such as:  

The TPR method aims to teach learners oral proficiency and 

conversational fluency in a second language. It emphasizes the voices, 

actions and gestures of learners. The most important principle is that only 

the target language is used for all instructions (p30). 

As a result, grammar is taught inductively and its features are selected according to the 

situation in which they can be used, all this process is commanded by the language that are 

applied in the classroom.  “The TPR is based on ideas about the learning should be as fun and 

free of stress  as possible because the students can be feel more motivated and self-confidence 

about their academic knowledge” Richards and Rodgers (1986,p.88). Both authors agree that 
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the main characteristic of the TPR method is based on the free stress for the learners and the 

creation of a conformable environment to put into practice the issues they have learnt.  

2.5.1.  Total Physical Response Characteristics 

The TPR has own characteristics that differentiate it from others methods, the most particular 

one is that the TPR  is based in how children learn to speak; the process of how infants will 

learn to speak is the same process  as adults will learn a foreign language. Also the process of 

learning through TPR is oriented to the students‟ motivation when they feel more confident 

about what they are learning. “Total Physical Response (TPR) is a language teaching method 

built around the coordination of speech and action; it attempts to teach language through 

physical (motor) activity” Richard and Rodgers (1986, p.88). TPR is based on commands 

using the imperative verb is the main part in which it is organized the use and the learning of 

the language. All the senses are used in the teacher instructions such as: touching, talking, 

seeing, hearing and repeating. All these actions are integrated with the movement of the body.  

The principles of the TPR method are the following: 

 It uses the physic motor to teach vocabulary and sentences. 

 The students are not forced to speak until they feel they are ready 

 The use of commands is important to transfer information 

 The Total Physical Response builds from the basic to the complex elements. 

The advantages of the TPR method are the following: 

a) It is a successful teaching method that can be applied for both children and adults. 

b) It can assist students to remember phrases or words. 

c) It is entertaining, learners enjoy it. 

d) It can make the teaching more enjoyable for both teachers and students. 

e) It is suitable for the children who are required to be active in the class. 

f) It is effective for the young learners. 

g) The TPR method needs the coordination of both the right and left hemisphere of 

the human brain.  
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2.5.2. Total Physical Response Techniques 

It was mentioned before the TPR method uses different techniques in the classroom creating 

connections between “abstract” vocabulary and “real” things. Thus, the techniques help the 

students to build their background knowledge. As well as, the advantage of the technique can 

be taken when the students have a time called “silent period”, which means that they do not 

speak but respond in a different way. For example: pointing to a picture, performing, gesturing 

or nodding or just responding with a simple “yes” or “no” to express that they understand and 

participate in the classroom. It is emphasized in situations in which teaching techniques are 

used to as a sequence of action verbs served as the basis for introducing and practicing new 

language items.   

In further lines are developed the different TPR techniques applied in the guided work. These 

techniques help to the students to develop their competences during the English language 

courses. 

2.5.2.1. The use of commands and orders 

This technique is the most used in this method because the students execute what the 

commands are. Through this, the action shows the meaning of the command. According to 

Asher, to have a clear idea of what students are expecting to achieve, for this reason it is 

compulsory that the teacher must plan what the contents be about in order to maintain the 

student‟s interest and motivation about the class. 

 At the beginning the teacher does the actions with the students, after that the students will do 

the actions by their own. Richard and Rodgers (1986) established “The imperative is the major 

or minor format of training, variety is critical for maintaining student interest. The imperative 

is a powerful facilitator of learning, but it should be used in combination with many other 

techniques” (p.92).  

Through this process the action that the students will perform allows the teacher to know if the 

students learn appropriately. The motivation is important in this method and he supported the 

idea that the students must be self-confident to reproduce what they learnt. 

2.5.2.2. The role switched   

In the role switched technique, the students tell to the teacher and their partners what they 

have to do. Through this technique the TPR is looking for the students speaking and reproduce 

some basics instructions that the students listen from the teacher. This technique is applied for 
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obtaining some oral production without pressure to fail. The role switched is programmed to 

interact and exchange the roles in the classroom and the family. This technique shows the 

roles in different situations. 

2.5.2.3. Action sequence 

This technique is mainly commanded by the teacher. It consists to tell three orders using the 

imperative tense form, for example: point to the window, walk to it and touch it. The students 

will learn better if the series of orders are longer. The use of this technique creates a habit to 

remember the vocabulary, during the application of it in the learners. The results are going to 

be that the learner can create their own commands to describe any situation. The learner 

performs the orders and combines according to new contexts and situations.  

2.5.3. The Total Physical Response’s roles    

It is necessary to divide the roles in the TPR method. The teacher and the students share the 

idea of what they pursue in different ways. The learning tasks are based in the roles that the 

participants have in the development of this method. The method establishes the tasks that the 

students must follow as well as the teacher‟s tasks. The next lines develop the teacher‟s role 

and the student‟s role during the application of the TPR method. 

2.5.3.1. The teacher’s role 

The TPR method defines the role of the teacher as the instructor in the classroom in which the 

students are the players. Then the teacher must decide what are going to be in the contents, 

select materials and design them in order to achieve the students‟ participation during the 

learning process. The teacher must be prepared and organized to teach the lesson. He was 

recommended to write all the activities for the class emphasizes more in the orders because 

there will not be enough time to create spontaneous activities. The teacher is the director of the 

classroom which applies all the techniques to be used by the learners because they are the 

listeners and interpreters of what the teacher ordered. 

2.5.3.2. The student’s role 

The role of the students in the TPR method is listening to the teacher‟s orders and performing 

short dialogues according the teacher instructions. The students have little influence on the 

teacher contents, because the teacher is the person who designs the contents taking into 

account the imperative form for the development of lessons. Richard and Rodgers (1986, p.93) 
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established “The learners listen attentively and respond physically to commands given by the 

teacher and the learners are encouraged to speak when they feel ready to speak”. Once, the 

students perceived the orders they can create their own commands ordering and giving 

instructions to the classroom. 

2.6. CURRICULUM DEFINITION   

The curriculum design suggests the competences development because it fulfills the 

requirements to the society needs. The learner builds their knowledge step by step, developing 

their mental and physical activity. Starting from what they already know, through their 

previous knowledge. As defined by D. Nunan (1988) “It comprises the principles and 

procedures for the planning, implementation, evaluation and management of an educational 

program” (p.35). Traditionally, the curriculum term was used to define the contents, plans and 

study programs. Therefore, many authors included the contents, the objectives, methods, 

evaluation criteria and social learnings. 

Gutierrez (2005) remarks “The curriculum is defined as flexible and open, and it has become a 

necessity. It identifies real situations in the school. As a result, it contextualizes and achieves 

the basis of the contents. And the institutional educative statement defines its identity” (p.11). 

It takes into account that the educational identity at the beginning, it is formed in the 

classroom. 

 It is considered open because it allows the adaptation to any sociocultural context and 

it satisfies the learning needs of different cultures. 

 It is flexible because it allows the adaptation of curriculum, then it is adequate to 

different kind of learning students‟ needs, according to their social and natural 

environment.  

It was mentioned before; the curriculum is a process of knowledge; active co-operation and 

intercultural working together. All these process help the student to move on from what they 

know to achieve new knowledge. 

Therefore, curriculum takes the contents from external standards, local goals and shapes it into 

a plan about how it conducts the teaching and learning process more effective. Because,  it is 

more than a list of topics, skills, lists of key facts and the input. It is a map of how to achieve 
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the “outputs” of desired student performance, in which appropriate learning activities and 

assessments are suggested to make it more likely that students achieve the desired results.  

2.6.1. Constructivist curriculum model 

The constructivist model has the concept that learning is the result of the interior construction 

process of knowledge through the activities that the learner makes with the environment, 

highlighting the active role of the learner in the process.  

Gutierrez (2005) remarks “Curriculum design favors the practice over theory; it is a form of 

reasoning, producing judgments, facing up to complex and concrete situations taking decisions 

for the natural, human and social values”(p.25). In this sense the learning process is improved 

due to the application of the curriculum design. So students can use their reasoning and 

produce judges about the language that helps them to learn by doing. 

2.6.2. Competence definition 

Gomez Crispin (2012) establishes “Competence is the ability to act effectively and 

autonomously in different context mobilizing in an integrated way procedures, values and 

attitudes” (p.24). Therefore, the competences are a set of abilities that incorporate attitudes, 

abilities and skills that student show and develop during the learning process. And it is the 

student‟s capacity to integrate their old knowledge with their new one. The competence is 

conceptualized as to learn to make developing the abilities that allow the person act with 

efficiency in different situations. The development of student‟s competences are related with 

the use of their capacities and skills answering to the different learning needs and the 

curriculum design takes into account  the competences because it helps the students to be more 

competent in any language. 

 “The competence is conceptualized like a capacity, ability, synonym of 

performance and attitudes that the people manifest through their 

performance. In this sense the pedagogic approach is competence that 

describes a macro skill and capacity involves three types of learning 

content: to know; learn to make; known to be.” Gutierrez, 2005 (p.96). 

The competences are the micro abilities that are related with the three kind of knows and 

learning they are going to be developed in further lines: 
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a) Conceptual competence (to know). - A person has the concept or idea 

about a contents connected to the knowledge. The person is capable to use 

his background knowledge to do something in specific.  

b) Procedural competence (learn to make). - A person who controlled their 

skills, also, manages the techniques and strategies in order to act effectively 

in different kind of situations. 

c)  Attitudinal competence (known to be). - It measures the positive attitudes 

when the tasks are developed. The person knows to act in the society.    

2.6.3. Curriculum by competences  

The competences are fundamental part in the curriculum design. It is considered important for 

the development of the abilities, following the steps in order to build knowledge, because it 

helps students to be more competent in each activity that they make.  

“The curriculum by competence answers the conception‟s chance of the 

education as a consequence of science and technology. This kind of 

knowledge opens the possibility to make that the student develops their 

abilities, skills, attitudes and values. These help the student learn to know, 

learn to make and learn to be” (Gutierrez, 2005, p.27).  

The curricula by competences are looking for the student learns to be competent, to act with 

efficiency, effectiveness and satisfaction in the present and in different social situations. The 

competences are going to be developed according to the students‟ needs in the curriculum. 

2.6.4. Communicative competence 

 

The communicative competence is the ability to use the language correctly and appropriately 

to accomplish communication goals. But in learning process, it is the ability to communicate 

competently not only using the language as a native speaker. D. Brown allows “The 

communicative competence is the communicative capacity that all children acquire” (p.227). 

It is understood as the faculty that articulates not only around phonetic structures and morph 

syntactic, but also around the rules of use, that change according to the context  where the 
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expressions are produced, because the speakers not only use  this structures correctly, they 

also adequate them to the social context.  

2.7. SYLLABUS DEFINITION  

To define the syllabus, it is necessary to mention that it contains boundaries and contents. 

Besides, it specifies the characteristics during the teaching program. Cariaga S. (2008) 

explains “The syllabus refers to that part of the curriculum which deals with the specification 

of what will be taught in the course. Also the syllabus is a framework within which activities 

can be carried out: a teaching device to facilitate learning” (p.31). Different approaches to the 

syllabus design were proposed over criteria for the choice of syllabus items (selection) as well 

as criteria for their sequencing (gradation) was a dominant issue in applied linguistics. The 

syllabus units include frequency, usefulness, simplicity, learnability and authenticity.  

2.7.1. Types of syllabus  

The syllabus was created according to the learner‟s needs so the teachers and learners may 

construct the syllabus together because it is based on what the students need to improve and 

the teacher must follow it. Cariaga S. (2008) states “Every teacher may interpret and construct 

the syllabus to implement it in the classroom. However, learners can create their own learning 

syllabuses”(p.32). There are two different types of syllabuses: the grammatical syllabuses and 

the functional syllabuses; they are based on the product (content) and on the process (means or 

procedures). These syllabuses are the basis for the elaboration of the contents to be developed 

in the work plan.  

Cariaga S. (2008) remarks the grammatical and functional syllabuses. 

a) Grammatical syllabuses 

A grammar or structural syllabus refers to the content of the language teaching. It‟s a 

collection of the forms and structures of the language being taught. The benefit of a 

grammatical syllabus is that students move from simpler to more complex structures and they 

may learn the structures more easily. Even though the materials seem to consider grammar-

based arrangement, the book activities enforce students to learn English through guided 

conversations. The disadvantage of this syllabus is that students are often preoccupied with 

grammar when they are learning communicative activities, which may block natural 
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communicative process. This syllabus may be more useful in a context in which the students 

do not have immediately communication needs. 

 

b) Functional /notional syllabuses 

On first encountering the terms “function” and “notion” find it confusing. In general, functions 

may be described as the communicative purposes for which we use language, while notions 

are the concept meanings (objects, entities, states of affairs, logical relationships) expressed 

through language.  

- It sets realistic learning tasks. 

- It provides for the teaching of everyday in real-world language. 

- It leads us to emphasize receptive (listening/reading). 

- It recognizes that the speaker must have a real purpose for speaking. 

- Communication will be intrinsically motivating because it expresses basic       

communicative functions. 

2.7.2. Assessment 

The assessment is a method of measuring a person‟s ability, knowledge and performance in a 

specific situation. It is an instrument, a set of techniques and procedures that requires the 

performance of the teacher. First, the method must be explicit and structured: multiple-choice 

questions with prescribed correct answers; a writing prompt with a scoring and oral interview. 

Second, the test must measure the general ability and focus on a very specific competence or 

objectives. Cariaga S. (2008) mentions them in further lines.  

2.7.2.1. Formative assessment  

It evaluates the students in the process of developing their competences and skills with the 

goal to emphasize in the content. Also, it measures the qualitative and quantitative aspects 

according to the skill, attitudes and exercises based in the content functions through the 

experience during the English language learning process. 
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2.7.2.2. Summative assessment 

The aim is to measure what the student has grasped. It occurs at the end of the course. A 

summation of what a student has learned implies looking back and how the student has 

accomplished their objectives; the quizzes, reviews and final exams in a course are examples 

of summative assessment.   

2.7.2.3. Procedural assessment 

It serves to measure the learner improvements through the application of different methods. In 

order to analyze the results obtained during and at the end of the course. The procedural 

evaluation allows knowing the difficulties during the learning process of each student.  
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CHAPTER THREE 

PROPOSAL 

 

The information obtained through the needs analysis, the institution‟s Principal considered 

important the students‟ acquire an English basic level. Not only the institution was interested, 

but also the students needed an English basic course in order to improve their studies. At the 

same time, the institution was looking for a curriculum design to improve the academic 

performance in its students. The proposal of the guided work was to implement an English 

basic course for students in the Nueva Esperanza church.  

The needs analysis showed the student‟s interest to learn the English language. Also, they 

wanted to improve their skills in order to understand their school books. The present project 

consists on teaching the English language and designing a curriculum plan by competences to 

improve their skills (reading, speaking, writing and listening). The conceptual, procedural and 

attitudinal competences are applied during the assessment. The Total Physical Response 

method was introduced during the implementation of the project to teach the English language 

through the physical actions and the imperative tense. Therefore, the elaboration of extra 

material was considered to increase their vocabulary (see Appendix IV). 

The TPR method was focused on teaching the English language through physical actions; 

combining the speech with actions. This method helped the students to develop their listening, 

speaking, writing and reading skills because the Total Physical Response is based on applying 

the commands through the verb in the imperative form and acting with the role play during the 

teaching process, the imperative verbs were used by the teacher to organize most of the 

activities around it. As a result, the students respond to the commands through movements and 

physical actions. In fact, one of the advantages of the TPR method was that the students do not 

feel pressure to produce their own commands. 

Another important aspect for the implementation of the English basic course in the institution 

was the elaboration of a curriculum design by competences (see Appendix III A.3.1.). As, the 

institution does not have a curriculum design for the English subject, it was considered 
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important to design a syllabus in order to organize the techniques and activities to be 

performed for a better learning process (see Appendix III A.3.2.). The syllabus applied to the 

English language course was related to the learning needs of the students. In this sense, it was 

important that the students learn to learn, and to develop the different learning capacities. In 

this stage was considered the contents, the activities, the time and the general competences. 

During the teaching process the assessment was coordinated with the Principal‟s office. It was 

done every two months (see Appendix V). To check the students‟ progress, the summative 

assessment was considered in this proposal. It measures the students learning achievement in 

order to observe the progress according to their competences. 

3.1. JUSTIFICATION 

The actual world demands that the professional people manage an intermediate level of any 

foreign language. In this sense, the second language acquisition is considered as a priority in 

some institutions. For instance, the English language is an important tool for the human 

communication, and it encourages the students to open their minds, understand new cultures 

and get better work opportunities.  

Previously to the implementation of the project, it is necessary to mention that the institution 

provides information about school support in Math, Religion and Literature. Therefore, the 

principal confirmed that the institution did not give any English course for its students. So the 

project suggested the implementation of an English basic course for the students.  

The implementation of an English basic course was a response to the needs analysis developed 

in the institution. Once obtained the data, the proposal was defined with all its objectives. The 

quantitative data were analyzed through the sample obtained and the qualitative information 

was provided for the institution‟s Principal. 

In this sense, the institution has the necessity to elaborate strategic plans in order to improve 

the education level. The institution has many students that attended to different public high 

schools. All of them were interested to learn a foreign language. Also they wanted to learn the 

English language to improve their skills.  
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The needs analysis showed the adequate method for the development of the English classes 

was the Total Physical Response. This method is suitable for beginner students. The instructor 

teaches the language through physical actions, role plays and imperative forms or commands. 

Therefore, it was necessary to design handouts according to the units and topics for its 

students (see Appendix IV). On the other hand, the institution has not a curriculum plan for the 

English subject, for this reason, the project proposes a curriculum plan to improve the 

student‟s skills.  

3.2. OBJECTIVES 

 

3.2.1. General objective 

 To implement an English basic course for students in the “Nueva Esperanza” 

church located at the Cinco Dedos Neighborhood. 

3.2.2. Specific objectives 

 To elaborate a curriculum plan by competences for the English basic course. 

 To teach through the Total Physical Response method. 

 To design materials to improve the learning process. 

 

3.3. DELIMITATION  

The delimitation was established by the principal office. The institution had scheduled the 

groups according to own criteria and took into account the students‟ ages. Therefore, most of 

them attended to the high schools in different schedules. The delimitation considered the 

population, the time and the physical area. 

3.3.1. Participants  

The population was scheduled according to the principal‟s office parameters. The participants 

that were part of the English courses in the Nueva Esperanza church were students who 

attended to the church as beneficiaries of the school support. These students were male and 

female, aged between 12 to 18 years old, all of them attended different public high schools 

near to the Nueva Esperanza church. 
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The academic staff and the principal institution planned the courses according to the student‟s 

ages. The institution has 60 students who were active part during the church‟s activities. Then 

the courses were organized as follows in the chart number 13: 

Chart N° 13 Participants groups’ schedule 

 

 

 

 

 

  

 

 

3.3.2. Duration  

According to the project planning, it lasted eight months. The first month was exclusively 

dedicated to the needs analysis and the rest seven months were centered in the implementation 

of the English basic course.  

The English courses lasted for around seven months, five days a week, eight hours per day. As 

it is explained in the next chart:  

 

Chart N° 14 Classroom schedule 

 

 

 

 

 

 

 

 

 

 

 

GROUPS SCHEDULE AGES QUANTITY 

First group 1
st
  Schedule 12-15 15 Participants 

Second group 2
nd

 Schedule 12-15 16  Participants 

Third group 1
st
  Schedule 16-18 16  Participants 

Fourth group 2
nd

 Schedule 16-18 16  Participants 

GROUPS SCHEDULE TIME TEACHERS 

First group 1
st
  Schedule 9:00 to 13:00 

Monday-Wednesday 

Tenorio Calle Renato 

Second group 2
nd

 Schedule 14:00 to 18:00 

Monday-Wednesday 

Mantilla Condori Celia  

Third group 1
st
  Schedule 9:00 to 13:00 

Tuesday-Thursday 

Tenorio Calle Renato 

Fourth group 2
nd

 Schedule 14:00 to 18:00 

Tuesday-Thursday 

Mantilla Condori Celia 
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3.3.3. Geographic area 

The project was developed in La Paz city, at the Periferica Avenue, district eleven; Cinco 

Dedos neighborhood. The classrooms of the Nueva Esperanza church were located in front of 

the Police station “ Ferrroviario”. The next map shows the location of the institution.  

 

Chart N° 15 Nueva Esperanza church’s Location 

 

 

 

 

 

 

 

 

3.4. WORK PLAN  

The work plan described the contents of each unit. It regarded the teacher‟s objectives, the 

sequence of activities, techniques and resources were applied during the implementation of the 

English basic course for students of the Nueva Esperanza church. It also took into account the 

time and the resources used to improve the learning process. The work plan was divided in 

fifteen units that were developed along the English basic course. Most of the activities were 

planned according to the topic assigned to the unit; the objectives of the activities were to 

reinforce the knowledge of each student and kept the attention in the topic taking into account 

the students‟ needs. The work plan for the English basic course is developed in the next chart. 

Picture obtained from Google maps. 
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 OBJECTIVES CONTENTS ACTIVITIES METHODS TIME RESOURCES RESPONSIBLE 
-To introduce 

commands for the 

development of 

the classes. 

 

Introduction 

Personal 

pronouns. 

The imperative 

verbs. 

The Wh. 

Questions. 

 

Practice the 

registration form 

in real 

situations. 

Practice the 

command in 

class. 

 

TPR and 

Grammar 

translation 

method. 

Ju
n
e 1

 -1
0
  ( O

n
e 

sessio
n
) 

 The black board, 

markers, 

handouts, 

pictures. 

Responsible of the 

project 

Mantilla Celia M. 

Tenorio Renato 

-To teach the 

alphabet‟s 

pronunciation. 

 

 

The alphabet  

Personal 

information  

The possessive 

pronouns my, 

your.  

 

 

Practice 

pronunciation of 

the alphabet. 

Practice the 

personal 

information in 

real situations. 

TPR and  

The Audio 

lingual method. 

Ju
n
e 1

3
-1

7
 (T

h
ree 

sessio
n
s) 

   The black board, 

markers, 

handouts, 

pictures. 

Responsible of the 

project 

Mantilla Celia M. 

Tenorio Renato 

- To teach the 

greetings. 
The greetings 

The numbers 1 

to 50 

The clock. 

Practice the 

greeting in pairs 

and groups. 

Practice 

pointing to the 

picture. 

TPR and 

The Audio 

lingual method. 

Ju
n
e 2

0
-3

0
 

(T
w

o
 

sessio
n
s) 

 The black board, 

markers,  

handouts, 

pictures. 

Responsible of the 

project  
Mantilla Celia M. 

Tenorio Renato 

 

-To explain the 

vocabulary about 

jobs and 

nationalities. 

The jobs 

Country and 

nationalities. 

The use of the 

preposition a-an 

Practice in pairs 

the yes-no 

questions “TO 

BE” in real 

situations.  

TPR and 

Audio lingual 

method. 

Ju
ly

 1
8

-2
2
  

(T
w

o
 

sessio
n
s) 

The black board. 

markers, 

pictures, 

handouts. 

Responsible of the 

project 

Mantilla Celia M. 

Tenorio Renato 

. 

Chart N° 16  Work plan 

3
8
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-To show the 

family tree and 

the relatives. 

The family 

and relatives  

The possessive 

pronoun, the 

possessive (s). 

Practice describing 

their own family; 

make a performance 

about their family 

tree. 

TPR and 

Direct 

method 

Ju
ly

 2
5

-2
9
  

(T
w

o
 

sessio
n
s) 

The black board,  

markers,  

handouts, 

pictures. 

Responsible of 

the project  
Mantilla Celia M. 

Tenorio Renato 

-To explain the 

clothes and the 

colors. 

The clothes 

For men and 

woman, verb 

to like, 

demonstrative 

pronoun. 

Practice in pairs 

describes men and 

woman clothes using 

the different colors.   

TPR and 

Audio lingual 

method. 

A
u
g
u
st 1

-1
2
  

(T
w

o
 

sessio
n
s) 

The black board, 

markers, 

handouts, 

pictures. 

Responsible of 

the project 

Mantilla Celia M. 

Tenorio Renato 

-To describe the 

parts of the body 

through the 

physical 

movements.  

Parts of the   

body 

Verb to have, 

commands 

and illness. 

Show to the class the 

parts of the body and 

practice in pairs 

describing your 

classmate.   

TPR and 

Grammar  

translation 

method. 

A
u
g
u
st 1

5
-

1
9
  

(T
w

o
 

sessio
n
s)  

The black board 

markers, 

handouts, 

pictures.  

Responsible of 

the project  

Mantilla Celia M. 

Tenorio Renato 

 

-To describe 

places in the city 

using it to give 

directions in 

different 

situations. 

 

Places in the 

city  

Vocabulary 

Prepositions of 

place, give 

directions. 

 

Information about 

downtown.   

Moving around the 

classroom giving 

direction in context. 

TPR and 

Grammar 

translation 

method. 

A
u
g
u
st 2

2
-3

1
   

(T
w

o
 sessio

n
s) 

City map,  

markers, 

handouts, 

pictures. 

Responsible of 

the project  

Mantilla Celia M. 

Tenorio Renato 

 

-To teach phrases 

used in a 

restaurant 

applying the 

vocabulary. 

The food and 

drinks  

Verb to like, 

restaurant‟s 

menu. 

Make a list of foods 

and practice in pairs in 

different situations at 

the restaurant. 

TPR and 

Audio lingual 

method.  

S
ep

tem
b
er 

1
-9

  

(T
w

o
 

sessio
n
s)  

Pictures,  

menu of a 

restaurant. 

Responsible of 

the project 

Mantilla Celia M. 

Tenorio Renato 

 

 
3
9
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-To show the 

classroom objects. 
What is this? 

Classroom‟ 

Objects  

The modal 

“could”. 

The students point 

to the classroom 

objects, practice in 

pairs the spelling. 

TPR and 

Audio lingual 

method. 

S
ep

tem
b
er 

1
2
-2

3
  

(T
w

o
 

sessio
n
s) 

Black board, 

markers, 

handouts, 

pictures. 

Responsible of 

the project 

Mantilla Celia M. 

Tenorio Renato 

-To explain 

activities made 

during vacations 

and the weather. 

My vacations  

The weather  

The seasons 

The auxiliary “Do 

and Does”. 

The students talk 

with their 

classmate about  

vacations and the 

weather in the city. 

TPR and 

Audio lingual 

method. 

S
ep

tem
b
er  

2
6
-3

0
  

(T
w

o
 

sessio
n
s) 

Black board, 

markers, 

handouts, 

pictures. 

Responsible of 

the  project 

Mantilla Celia M. 

Tenorio Renato 

-To teach the 

numbers, months 

and use it for 

giving personal 

information. 

When is your 

birthday?  
The numbers, 

months, days. 

The students talk 

about birthdays, 

using the role play. 

TPR and 

Audio lingual 

method. 
O

cto
b
er 

 1
-8

  

(O
n
e 

sessio
n
) 

Black board, 

markers, 

handouts, 

pictures. 

Responsible of 

the  project 

Mantilla Celia M. 

Tenorio Renato 

-To explain daily 

routines. 
Daily routines 

Activities, 

Adverbs of 

frequency, 

The verb to have. 

 

The students talk 

about the daily 

routines making a 

schedule and read 

it in the classroom. 

 

TPR and  

Grammar 

translation 

method.  

O
cto

b
er  

1
0
-2

1
   

(T
w

o
 

sessio
n
s) 

Black board, 

markers,  

handouts, 

pictures. 

 

Responsible of 

the project. 

Mantilla Celia M. 

Tenorio Renato 

-To show 

different objects 

in the house. 

The house  

Furniture,  

Prepositions. 

The students use 

the vocabulary in 

real situations. 

TPR and 

Audio lingual 

method. 

 O
cto

b
er 

2
4
-2

8
  

(O
n
e 

sessio
n
) 

Black board, 

markers,  

handouts, 

pictures. 

Responsible of 

the project. 

Mantilla Celia M. 

Tenorio Renato 

-To show the 

pictures of 

animals. 

The animals  

Farm animal, pets 

and adjectives 

 Is it a rabbit? 

Yes, it is. 

The students speak 

about the animals 

qualities using the 

adjectives. 

 

TPR and 

Audio lingual 

method.  

N
o
v
em

b
er 

 1
-1

1
  

(T
w

o
 

sessio
n
s) 

Black board, 

markers, 

handouts, 

pictures. 

 

Responsible of 

the project  

Mantilla Celia M. 

Tenorio Renato 

4
0
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CHAPTER FOUR 

PROPOSAL DEVELOPMENT 

 

4.1. ACTIVITIES SEQUENCE OF THE PROJECT  

 

This chapter is centered in the development of the project and what kinds of activities were 

carried out during the implementation of the project. First, it was signed an institutional 

agreement between the Nueva Esperanza church and the Linguistic and Languages department 

(see Appendix I A.1.1.) .The guided work was developed during almost 132 days and it was 

divided in seven months in all this time different activities were done. All the students 

participated continuously in the classroom activities using their background knowledge; it 

considered the elaboration of some strategies in order to improve each session. The handouts 

were based principally on the Total Physical Response method and it was a great tool to teach. 

Besides, the activities were developed according to the students‟ needs using some techniques 

to carry out the classroom objectives.  

Different phases were developed during the implementation of the project and it was divided 

in five phases. The first phase explained the needs analysis carried out in the Nueva Esperanza 

church, the second phase was related with the literature review of the teaching methods for the 

profile elaboration, the third phase described the implementation of the project in the 

institution and the fourth phase was related with the evaluation and the reports. The final phase 

main goal was to write the final reports of the project. In further lines the activities were 

described one by one.  

The next chart is the activities sequence; it is a description of the timeline followed during the 

implementation of the English basic course according to the proposal. The scheme was 

divided and organized according to the activities developed during the project and the time of 

each phase. The activities were different and the scheme was useful to determine the adequate 

time to develop each activity.  
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 Chart N° 17 Activities sequence 

 

4.1.1. First Phase- Research and needs analysis of the Nueva Esperanza church 

The first activity of the project was to identify the institution needs related to the English 

language. The interview and the questionnaires were the instruments chosen to obtain the data.  

The analysis of interview and questionnaires were done to identify the institution needs. The 

interview was designed to know the principal church‟s needs. And the questionnaires were 

focused in the students‟ needs (see Appendix II A.2.1.).  

The data obtained in this phase helped to understand; the students not only wanted to improve 

their grades but also they wanted to learn and understand the English language. The interview 

 

 

                   MONTHS 

ACTIVITIES 

SCHEDULE 

DURATION 

M
a
y
 

J
u

n
e 

J
u

ly
 

A
u

g
u

st
 

S
ep

te
m

b
er

 

O
ct

o
b

er
 

N
o
v
em

b
er

 

D
ec

e
m

b
er

 

FIRST PHASE  

Needs analysis of the 

Nueva Esperanza 

church.  

 

 

X 

 

 

 

 

 

 

     

SECOND PHASE 

Literature Review and 

Proposal writing. 

X 

 

 

X 

 

 
     

THIRD PHASE 

Implementation of the 

Project. 

 X X X X X X  

FOURTH PHASE 

Evaluation and Reports 
  X X X X X  

FIFTH PHASE  

Writing of the final 

report 

   X X X X X 
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was done exclusively to the principal of the Nueva Esperanza church. According to the 

interview it was identified the institution had all the equipment and materials for the 

implementation of the English basic course. The results obtained to the interview and the 

questionnaires showed the acceptance of both parts to implement an English basic course in 

the institution‟s schedules. Then, it was identified that the church was looking for the students 

improvements in the English language subject and there were positive responses to the 

requirement of the English language. 

4.1.2. Second Phase- Literature review and Proposal writing    

The second phase of the project was based on review the theories that support the theoretical 

framework during the implementation of the English course. Also, it was reviewed the 

methods for teaching the English language. Another important concepts reviewed during this 

phase were the curricular design definitions. The needs analysis showed interest of the 

students and the institution, and it was necessary to implement an English basic course. Then, 

the proposal was done according to the results of the needs analysis. They knew the English 

course improves their school performance in the English subject. During the elaboration of the 

proposal the objectives, duration, participant, geographic area and the work plan were 

established. It was decided to use the suitable method for teaching the English language for 

them, the Total Physical Response.  

4.1.3. Third Phase- Implementation of the project   

In this part, the implementation of the project was done during six months. The information 

obtained during the first phase was the basis to identify what were the main student‟s needs.  

In this sense, the application of the Total Physical Response method was helpful for the class 

during the development of the English course. It is important to mention that this method gave 

to the course the opportunity to learn English language with the use of commands in the 

imperative form and respond with physical actions and vice versa. The application of the 

method developed the relationship between students and teacher.  

The TPR as a teaching method showed many advantages; first, the student learns the language 

through the physical movements ordered by commands. Most of the orders were done by the 

teacher and the students must perform them. The demonstration of the action was a signal of 
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understanding. Second, they learn imperative tenses in order to obtain physical responses. 

When the teacher started the class activities with some commands, the students collaborate 

among them to understand the meaning of them besides that the environment creates a positive 

thinking in the classroom. Finally, the students‟ speech was produced when they felt confident 

about their knowledge. The repetitions of activities or commands were regular in order to 

understand the English language.  

The entire work plan was based on the TPR method. As a result, the TPR techniques were 

applied during the English course. For example: the role play, action sequence, imperative 

form and the repetition. At the beginning, the actions sequence were one of the techniques 

used by the teachers because the content was explained through commands(See appendix VI) 

and the response was basically physical actions or movements that students understood with 

some difficulty but they did almost immediately what the commands were about. Other 

technique used during the classes with frequency for teaching was the role play, this technique 

was applied exchanging the roles for example in the school (teacher- student); in the house 

(parents- sons); jobs (boss- employee). This technique reinforced the vocabulary practiced 

along the course. The use of imperative tenses was combined with other activities such as the 

use of cards or pictures and real objects; the students practiced relating the object with the 

word meaning, this technique was used in order to build new grammar structures. To back up 

this phase was necessary the elaboration of handouts because the explanation was according to 

the topics then the students draw pictures, did movements and actions that the teachers 

ordered, the students also can order by the use of handouts information.  

The elaboration of extra material was necessary because the contents must be made related 

with the students contexts. The units and its activities were planned before the class started, 

because there was not time for the teacher to improvise with the contents. The material used in 

this phase was done by the responsible of the project (See Appendix IV). It was necessary to 

mention that the extra material contained basic vocabulary related to the different situations in 

daily life. The commands were an implicit form in the handouts and the students understood, 

then they played the commands meaning. In many parts of the handouts graphics and pictures 

stand out the students. The handouts become the guide to follow the teacher instructions and a 

central piece of the classroom because it contains meaningful contents.  
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The teacher also applied some games or ice breakers for paying the students‟ attention. Some 

games like Charades or Simon‟ says were introduced in the classroom with a great acceptance. 

It is necessary to mention that the use of these games must be controlled because the students 

cannot focus and they distract to the instructions. The activities were done during the teaching 

process considering student‟s suggestions about what they wanted to learn. These activities 

were looking for the reinforcement of each lesson according to the units‟ content.  

The curriculum design was carried out in this phase in order to establish the students‟ 

competences. Then, many of the topics developed during the English basic course were 

focused on the development of certain competences to improve the learning process and the 

correct application of strategies during the class. The curriculum design (see appendix III) 

considered the advances that the students did along the English course. The English course 

curriculum was designed to develop the students‟ competences and it contains the assessment 

to measure according to the conceptual, procedural and attitudinal contents developed during 

the English language class. The conceptual content was referred to the knowledge that the 

student has about concepts and topics and how they applied those ideas to accomplish the 

tasks. The procedural content was referred to the students understanding about tasks and how 

it was developed during the class. The attitudinal content was referred to their behavior and 

how they interact inside the classroom. 

During the implementation of the English basic course, most of the units were contextualized 

to the Nueva Esperanza church beliefs. The entire courses were divided in three stages 

because the principal‟s office did the evaluation each two months. Then, the course followed 

the same structure as the principal requested. Each stage is described as follows in the next 

chart. This chart is a description of dates and contents developed during the implementation of 

the English basic course. During six months the dates were established for the institutional 

agreements.  
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Chart N° 18 

 

 

 

F
IR

S
T

 S
T

A
G

E
 

UNIT TIME INDICATOR OF 

ACHIEVEMENTS 

Introduction June 1 – 10 The students use the imperative tense. 

The alphabet June 13-17 The students pronounce the alphabet 

and spell their names. 

Greetings June 20-30 The students use greetings in different 

situations. 

Jobs July 18-22 The students identify the different jobs 

and occupations. 

The family July 25-29 The students describe their family tree. 

S
E

C
O

N
D

  
S

T
A

G
E

  

Clothing August 1-12 The students describe their own clothes. 

The human body August 15-19 The students recognize the parts of the 

body.   

The places in the 

city 

August 22-31 The students identify the different 

places in the city. 

Food and Drinks September 1-16 The students describe their food and 

meals. 

T
H

IR
D

  
S

T
A

G
E

 

Classroom objects September 19-30 The students identify the different 

objects in the classroom. 

My vacations October  3-14 The students know the season and the 

weather. 

When is your 

birthday? 

October 17-28 The students use the days and weeks in 

their daily routines. 

Daily routines November 7-11 The students explain their daily 

activities. 
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4.1.4. Fourth Phase- Evaluation and final reports  

In this part of the guided work, the evaluation was planned according to the units developed 

during the implementation of the English basic course for six months. Cariaga S. (2008) 

mentions “The whole educational process of teaching and learning is considered when 

assessing learners and learning. It‟s positive because contributes to the teaching learning 

process” (p.77). All the learning process has to be assessed in order to achieve the objectives 

established at the beginning of each course. 

Throughout the implementation of the English course, the assessment (see Appendix V) was 

based on the advance of the units and the activities were based on the TPR method.  Most of 

the practices were done when the student responds to the commands that the teacher ordered 

and the students responded according to what they understood.   

During the English course the summative assessment was appropriate to measure the student‟s 

improvements and to compare the results with their school grades The Conceptual, Procedural 

and Attitudinal assessment were done to observe the students development during the classes 

applying and understanding their knowledge and they interacted positively with their 

classmates. The reinforcement of the English language was done at the end of the class with 

the students who did not comprehend and also it was positive to identify what skill must be 

reinforced.  
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CHAPTER FIVE 

RESULTS 

 

5.1. RESULTS DESCRIPTION 

This section describes the results obtained during the implementation of the English basic 

course. The results were important to know the achievements of the guided work. It was 

divided in two parts in qualitative and quantitative description because they have different 

kind of analysis. The results show the advances that the proposal achieved in the institution.  

5.1.1. Qualitative data description 

The implementation of an English course was developed according to the proposal contents. 

And it was necessary to taking into account the method, the techniques, the extra material 

(handouts) and the curriculum design in order to improve the students‟ skills.   

The Total Physical Response was the method applied to teach the English language, the 

student was introduced to the English language through the TPR method. They developed the 

activities in order to achieve the work plan objectives, they have to respond with short answers 

using the personal pronouns and making description according to the topics introduced by the 

teachers. The TPR method taught the students new vocabulary using the classroom objects. 

Then the students recognized most of the objects and pictures introduced during the 

development of the course. The implementation of the English course was a great advance to 

improve the academic plan of the Nueva Esperanza church. The Total Physical Response as a 

method gave perceivable results. At the beginning there were some situations, in which the 

TPR commands were not clear for the students, then the teachers had to perform the 

commands, as a consequence, the students understood the action and they did too. The 

teachers become the monitors during the entire course guiding and evaluating the students. 

The strategies planned by the teachers were efficient, because most of the students participated 

with confidence and free stress. 

Different techniques were applied in the English course development. The techniques allow 

the students understand the commands and to understand the grammar structures in order to 

obtain new vocabulary. The physical actions were done by the students once they understood 
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the command, students did it and the teacher did the action again to reinforce through the 

repetition developing their speaking competence and giving the opportunity to the student to 

repeat the action through the command using their own words. The students did not be 

pressured to formulate an English sentence; therefore some students were capable to reproduce 

the information. The action sequence achieves the students produce their own commands and 

explain it to their partners in the classroom. In a comfortable environment, the role play 

achieves the students perform the commands and in some cases this technique allows the 

teacher to know if the student understand the unit. The students were interested in strategies 

such as the repetition, the role play and the use of short sentences to communicate with their 

classmates. The different techniques developed in the classroom such as: the role play, “Simon 

says”, repetition and the charades developed the listening, reading, speaking and writing 

competences of the students. The pictures supported the meaning understanding of the new 

words, the students relate the meaning according to the picture and it joins the object with the 

concept. For these reasons were important to teach some grammatical aspects of the English 

language. The activities were developed during the English course and they were used to 

accomplish the different tasks that were reinforced in the classroom. The TPR method 

improved the four skills; put more emphasis in the listening, speaking (receptive skills), 

reading and writing (productive skills). The different tasks did during the classroom schedule 

were focused most of the time to increase the skills mentioned before. 

The course had positive features because the students had the predisposition to learn and to 

attend to the classroom. Most of the students acquired an elementary knowledge of the English 

language during the course development; the commands were implicit in some activities, then 

the students had the necessity to review the handouts (see Appendix IV). The vocabulary 

introduced by the teachers helped the students to reinforce their knowledge, increasing their 

competences and the new words were learnt by the students. Some students got nervous 

because they might misunderstand the instructions, but the creation of an appropriate 

environment increased students confidence besides those students applied their new 

knowledge in their high schools, improving their scores in the English language subject. 

Another aspect was the elaboration of the extra material (see Appendix IV) because it was 

used in all the classes. Most of the handouts were based on the TPR method. The TPR method 
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was useful to teach the English language because the students learnt from the basic to the 

complex elements of the language. The materials developed for the English course involved 

different topics in order to develop their conceptual, procedural and attitudinal competence 

through different activities. The handouts helped  the students to recognize and describe some 

daily activities, for example, the numbers were used to describe the ages, dates and phone 

numbers; clothing was used to describe the colors and clothes; human body was used to 

describe the illnesses and the body parts. Therefore, it is important the visual supports to 

understand different topics. Visual aids represented the objects that were described for the 

students. Also the students presented different degrees of complexity depending on the 

vocabulary meaning through the commands. The handouts improved the understanding of new 

vocabulary; the words were introduced to the students through the commands and the reading 

of dialogues improving the role play tasks in different situations. The TPR method was 

suitable for the students who did not practice words in the English language, because most of 

the unknown words were comprehended by the physical action that it required the repetition, 

for example: Open the door, read the dialogue, write your name, listen to the teacher. Through 

these examples the verbs were immediately understood by the action, the door, the window, 

the black board and other objects were touched as a sign of what the word means.  

In order to analyze the student improvements, it was necessary to evaluate the English course. 

The evaluation measured if the student took advantage during the learning process. Through, 

the evaluation process involved different activities such as: the role play activities showed 

some deficiencies in the students learning; for instance, it was necessary to repeat some topics 

and activities in order to achieve the courses objectives. “The Simon says” activities reflected 

the understanding according the TPR method. To measure the students‟ improvement was 

necessary to divide the evaluation process in three stages; these three evaluations were carried 

out in order to get reliable results based on the Conceptual, Procedural and Attitudinal 

competences. It was considered the summative assessment, because, the institution required 

that kind of assessment besides it allowed to measure the activities  according to the stages, 

finally it showed the learner advance and achievements since the first month  to the last month 

of the course. The assessment of the students‟ performance was done according to their 

competences. The conceptual, the procedural and the attitudinal aspects were taking into 
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account at the moment to assess the class. The summative assessment helped knowing the 

students learning process in order to improve their knowledge and it showed the progress to 

the principal‟s office. It was observed that many students did not know some grammatical 

features, verb, complement and another grammatical structure in the English language. 

The following chart showed the rubric about the pointing or grading system applied for the 

summative assessment. It also shows the contents of the units, the achievement of the syllabus 

(appendix III) and the CPA evaluation during the course. It showed the improvements in the 

listening, reading, speaking and writing skills in the students during the implementation of the 

English language course.  

As a result of the guided work, the Nueva Esperanza church had obtained the curriculum plan 

for an English language course with the TPR as a main method applied during most of the 

classes, and the strategies carried out to accomplish the guided work objectives. The students 

worked and learnt following the method during the project. This method was used because the 

students had different ages and it was to stand out the use of the TPR method that allowed the 

students learnt without pressures. The Principal‟s office must continue with the curriculum 

design because the students are going to be beneficiated.  

Chart N° 19 Rubric of Conceptual, Procedural and Attitudinal (C.P.A.) assessments. 

UNIT INDICATOR OF 

ACHIEVEMENT 

C.P.A. ASSESSMENT 

O
N

E
 

IN
T

R
O

D
U

C
T

IO
N

 

 

 

Answering short questions.  

 

Repeating the commands. 

Conceptual. - The students recognized the 

short questions. (2 pts.) 

 

Procedural.- The students adapted  the 

commands. (2 pts.) 

 

Attitudinal.- The students enjoyed the 

role play with the commands. (2 pts.) 
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T
W

O
 

T
H

E
 A

L
P

H
A

B
E

T
 

Answering  short questions.  

 

Producing oral expression in 

order to communicate their 

personal information 

Conceptual.- The students comprehended  

the short questions. (2 pts.) 

 

Procedural.- The students expressed their 

personal information (names, addresses, 

etc.) (2 pts.) 

Attitudinal.- The students participated 

with question about personal information. 

(2 pts.)  

T
R

E
E

 

G
R

E
E

T
IN

G
S

 

Applying the greetings in the 

classroom. 

 

Understanding the questions. 

Conceptual.-  The students recognized the 

greetings. (2 pts.) 

 

Procedural.- The students applied the 

greetings according to the situation. (2 

pts.) 

 

Attitudinal.-  The students participated 

according to the situation. (2 pts.) 

F
O

U
R

 

J
O

B
S

 

Relating the pictures about 

jobs with the meaning. 

 

 

Asking about the 

occupations. 

 

Using the personal pronoun 

correctly. 

Conceptual.-  The students comprehended 

the meaning and the significant of a job. 

(2 pts.) 

 

Procedural.- The students classified the 

most common jobs. (2 pts.) 

 

Attitudinal.- The students integrated the 

occupations with their own experiences. 

(2 pts.) 
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F
IV

E
 

T
H

E
 F

A
M

IL
Y

 A
N

D
 R

E
L

A
T

IV
E

S
 Understanding the 

vocabulary about the family 

members. 

 

Speaking and explaining the 

family tree. 

Conceptual.-  The students described  the 

nouns of their family. (2 pts.) 

 

Procedural.- The students classified their 

relatives according to the vocabulary 

acquired. (2 pts.) 

 

Attitudinal.- The students appreciated 

their family tree. (2 pts.) 

S
IX

 

C
L

O
T

H
IN

G
 

Answering short questions. 

 

Producing short sentences 

according to the situation. 

 

Asking for specific color of 

clothes. 

Conceptual.- The students recognized the 

correct color. (2 pts.) 

 

Procedural.-  The students used the colors 

with their wearing. (3,5 pts.) 

 

Attitudinal.- The students participated 

with questions about colors and clothes. 

(2 pts.) 

S
E

V
E

N
 

P
A

R
T

S
 O

F
 T

H
E

 B
O

D
Y

 

Identifying the parts of the 

human body. 

 

Following the commands. 

 

Producing phrases and 

questions.  

Conceptual.-  The students described 

their body parts. (2 pts.) 

 

Procedural.- The students used questions 

about health. (3,5 pts.) 

 

Attitudinal.-  The students shared 

information about illnesses. (2 pts.) 
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E
IG

H
T

 

P
L

A
C

E
S

 I
N

 T
H

E
 C

IT
Y

 

Following the instructions to 

get a place. 

 

Interacting with their 

classmates asking addresses. 

 

Answering about the places 

in the neighborhood. 

Conceptual.-  The students identified the 

places in the city. (2 pts.) 

 

Procedural.-  The students expressed their 

address in the city. (3,5 pts.) 

 

Attitudinal.-  The students created 

imaginary addresses. (2 pts.) 

N
IN

E
 

F
O

O
D

 A
N

D
 D

R
IN

K
S

 

Answering short questions 

using their background 

knowledge. 

 

Practicing their pronunciation 

repeating the vocabulary. 

Conceptual.- The students remembered 

the different foods and drinks. (2 pts.) 

 

Procedural.- The students described their 

favorite foods and dishes. (3,5 pts.) 

 

Attitudinal.-  The students enjoyed 

ordering meals and foods. (2 pts.) 

T
E

N
 

W
H

A
T

 I
S

 T
H

IS
?
 

Practicing their vocabulary 

about classroom objects. 

 

Making activities using their 

background knowledge. 

Conceptual.-  The students described  the 

meaning of certain objects. (2 pts.) 

Procedural.- The students controlled the 

classroom‟s objects. (3,5 pts.) 

Attitudinal.- The students created the uses 

with the objects. (2 pts.) 
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E
L

E
V

E
N

 

M
Y

 V
A

C
A

T
IO

N
S

 

Showing high interest in 

learning the weather and the 

seasons.  

 

Talking about their vacations 

and the activities realized. 

   

Comparing the seasons using 

their vocabulary.  

Conceptual.-  The students described the 

seasons and the weather. (2 pts.) 

 

Procedural.- The students explained the 

characteristics of each season. (3,5 pts.) 

 

Attitudinal.- The students participated 

with their partners. (2 pts.) 

T
W

E
L

V
E

 

W
H

E
N

 I
S

 Y
O

U
R

 B
IR

T
H

D
A

Y
?

 

Answering  short questions 

using their background 

knowledge. 

 

Practicing their 

pronunciation using the 

vocabulary. 

Conceptual.- The students explained the 

numbers. (2 pts.) 

 

Procedural.- The students managed the 

months of the year. (3,5 pts.) 

 

Attitudinal.- The students asked questions 

about the birthday and other dates.  

(2 pts.) 

T
H

IR
T

E
E

N
 

D
A

IL
Y

 R
O

U
T

IN
E

S
 

Talking about their daily 

activities with their 

classmates. 

 

Answering  short questions. 

Conceptual.- The students explained their 

routines. (2 pts.) 

 

Procedural.- The students played their 

routines. (3,5 pts.) 

 

Attitudinal.-  The students asked about 

their daily activities. (2 pts.) 
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5.1.2. Quantitative data description  

The quantitative data was obtained according to the parameters established for the institution 

and the teachers‟ staff. The following charts showed the test dates and the evaluation system 

the rubric applied for the assessment was in previous chart N° 19. The tests were carried out 

during the different schedules established for the institution. The development of the different 

units was carried out according to the proposal objectives.  

Chart N
o
 20 Test dates and Evaluation system 

 

 

 

 

 

 

 

 

 

 

 

 

TEST UNITS DATES SCRES 

First stage Units 1, 2, 3, 4, 5. July 28, 20017 30 Pts. 

Second stage Units 6, 7, 8, 9. September 10, 2017 30 Pts. 

Third stage Units 10, 11, 12, 13 November 20, 2017 30 Pts. 

Attendance   10 pts. 
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5.1.2.1. First group evaluation  

The chart number 21 showed the students final grades. It was done according to the 

summative assessment. During the course they obtained the following results and it was 

divided in three stages. The students obtained different grades according to their performance 

along the course. For the assessment was took into account the conceptual, procedural and 

attitudinal competences. It is described in the chart number 21 as follows.    

Chart N° 21 

FIRST SCHEDULE 

TIME 9:00-13:00 

TEACHER: TENORIO CALLE RENATO       
FINAL 

GRADE 

100 

PTS. 

FIRST 

STAGE  

30 PTS.  

SECOND 

STAGE 

30 PTS. 

THIRD 

STAGE 

30 PTS. 
Attendance 

10 pts. 
N.- NAMES C    P    A C P  A C P A 

1  Asillanes Jair 9 9 8 9 9 9 8 8 9 8 86 

2  Bernabe Yancarla 9 9 9 9 8 8 8 9 8 9 86 

3 Castro Ana Rocio 9 9 10 9 10 8 9 9 8 8 89 

4 Choque Joel 8 9 10 9 9 9 9 8 10 10 91 

5 Gonzales Daniela 9 8 9 10 9 9 10 9 9 10 92 

6 Machaca Limbert 9 8 9 9 9 8 9 8 9 10 88 

7 Mamani Jose 8 8 8 9 8 8 8 9 8 10 84 

8 Mamani Miguel 9 8 9 8 9 9 8 8 9 9 86 

9 Patty Emily 8 9 9 9 9 9 9 9 8 10 89 

10 Quispe Viviana 9 9 10 10 9 9 9 10 9 10 94 

11 Quispe Angel 9 9 9 9 10 10 9 10 9 10 94 

12 Ticona Nick 8 8 9 8 8 8 8 8 8 9 82 

13 Ticona Melani 9 8 10 9 10 10 9 10 9 10 94 

14 Ucedo Carlo 9 9 10 10 10 9 9 10 9 9 94 

15 Zapana Jesus 9 9 10 9 8 9 10 9 10 10 93 

C= stand for CONCEPTUAL; it is about how the students understand the listening and 

reading tasks (10pts.). 

P= stand for PROCEDURAL; it is about how the students develop the speaking and writing 

tasks (10pts). 

A= stand for ATTITUDINAL; it is about how the students participate during listening, 

reading, writing and speaking tasks (10pts.). 
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5.1.2.2. Second group evaluation 

The chart number 22 showed the students final grades. It was done according to the 

summative assessment. During the course they obtained the following results and it was 

divided in three stages. The students obtained different grades according to their performance 

along the course. For the assessment was took into account the conceptual, procedural and 

attitudinal competences. It is described in the next chart as follows. 

 

Chart N° 22 

 

SECOND SCHEDULE   

TIME 14:00-18:00 

TEACHER: MANTILLA CONDORI CELIA MARIBEL 

FINAL 
GRADE 

100 
PTS. 

FIRST 

STAGE  

30 PTS.  

SECOND 

STAGE 

30 PTS. 

THIRD 

STAGE 

30 PTS. 
Attendance 

10 PTS. 
N.- NAMES C P A C P A C P A 

1 Apaza Yessica 9 10 9 9 9 10 9 9 9 10 93 

2  Choque Mariana 10 10 9 9 9 9 10 9 9 9 93 

3 Conde Estefano 8 8 9 8 8 8 9 9 9 8 84 

4 Chipana Fernanda 9 8 10 10 10 10 8 9 10 9 93 

5 Callizaya David 9 9 9 8 9 9 10 10 9 10 92 

6 Carvajal Maribel 10 9 8 10 9 8 10 10 9 10 93 

7 Choquecota Dayana 10 9 9 10 10 9 10 10 9 10 96 

8 Chuquimia Jose Luis  9 9 10 9 9 8 9 9 9 9 90 

9 Chura Gabriela 9 9 9 10 9 9 10 9 9 10 93 

10 Mamani Judith 9 10 9 10 9 10 9 10 9 10 95 

11 Mejia Ronald 8 8 9 9 8 8 8 8 8 10 84 

12 Mamani Nayeli 9 9 10 10 9 10 9 9 10 9 94 

13 Mamani Noelia 10 10 9 10 9 9 10 10 9 10 96 

14 Marca Brayan 9 8 9 8 9 9 8 8 8 9 85 

15 Mendoza Iris 8 9 10 8 9 10 8 9 9 10 90 

C= stand for CONCEPTUAL; it is about how the students understand the listening and 

reading tasks (10pts.). 

P= stand for PROCEDURAL; it is about how the students develop the   speaking and 

writing tasks (10pts). 

A= stand for ATTITUDINAL; it is about how the students participate during the listening, 

reading, writing and speaking tasks (10pts.). 
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5.1.2.3. Third group evaluation 

The chart number 23 showed the students final grades. It was done according to the 

summative assessment. During the course they obtained the following results and it was 

divided in three stages. The students obtained different grades according to their performance 

along the course. For the assessment was took into account the conceptual, procedural and 

attitudinal competences. It is described in the chart number 23 as follows.   

Chart N° 23 

 

 

FIRST SCHEDULE  

TIME 9:00-13:00 

 

      

TEACHER: TENORIO CALLE RENATO       FINAL 
GRADE 

100 
PTS. 

FIRST 

STAGE  

30 PTS.  

SECOND 

STAGE 

30 PTS. 

THIRD 

STAGE 

30 PTS. 
Attendance 

10 PTS. 
N.- NAMES C P A C P A C P A 

1 Aruquipa Victor 8 8 9 8 8 8 9 9 9 8 84 

2 Alvarez William 9 8 10 10 10 10 8 9 10 9 93 

3 Ajnota Roy 9 9 9 8 9 9 10 10 9 10 92 

4 Catari Evelyn 10 9 8 10 9 8 10 10 9 10 93 

5 Cruz Erick 10 9 9 10 10 9 10 10 9 10 96 

6 Cruz Giner 9 9 10 9 9 8 9 9 9 9 90 

7 Condori Fatima 9 9 9 10 9 9 10 9 9 10 93 

8 Hilasaca Lidia 9 9 10 10 9 9 9 9 9 9 92 

9 Huaycho Angel 8 9 9 9 9 9 9 9 8 10 89 

10 Lopez Juan 9 9 10 10 9 9 9 10 9 10 94 

11 Machaca Limbert 9 9 9 9 10 10 9 10 9 10 94 

12 Patty Emily 8 8 9 8 8 8 8 8 8 9 82 

13 Quispe Camila 9 8 10 9 10 10 9 10 9 10 94 

14 Saucedo Jimmy 9 9 8 8 9 9 9 8 9 8 86 

15 Tellez Cristian 9 9 10 9 8 9 10 9 10 10 93 

16 Ticona Sheyla 9 8 9 8 9 9 8 8 9 9 86 

C= stand for CONCEPTUAL; it is about how the students understand the listening and 

reading tasks (10pts.). 

P= stand for PROCEDURAL; it is about how the students develop thee speaking and 

writing tasks (10pts.). 

A= stand for ATTITUDINAL; it is about how the students participate during the listening, 

reading, writing and speaking tasks (10pts.). 
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5.1.2.4. Fourth group evaluation  

The chart number 24 showed the students final grades. It was done according to the 

summative assessment. During the course they obtained the following results and it was 

divided in three stages. The students obtained different grades according to their performance 

along the course. For the assessment was took into account the conceptual, procedural and 

attitudinal competences. It is described in the next chart as follows.             

 

Chart N° 24 

 

 

 

SECOND SCHEDULE   

TIME 14:00-18:00 

TEACHER: MANTILLA CONDORI CELIA MARIBEL 

 

 

FINAL 

GRADE 

100 

PTS. 

FIRST 

STAGE  

30 PTS.  

SECOND 

STAGE 

30 PTS. 

THIRD 

STAGE 

30 PTS. 
Attendance 

10 PTS. 
N.- NAMES C P A C P A C P A 

1 Chira Alexander 9 8 9 8 9 9 8 8 9 9 86 

2 Chambi Jonathan 8 9 9 9 9 9 9 9 8 10 89 

3 Calle Crisbel 9 9 10 10 9 9 9 10 9 10 94 

4 Calle Lilian 9 9 9 9 10 10 9 10 9 10 94 

5 Cruz Marco 8 8 9 8 8 8 8 8 8 9 82 

6 Duran Misael 9 8 10 9 10 10 9 10 9 10 94 

7 Foronda Gisela 9 10 9 9 9 10 9 9 9 10 93 

8 Guibara Carlos 10 10 9 9 9 9 10 9 9 9 93 

9 Mamani Helen 8 8 9 8 8 8 9 9 9 8 84 

10 Nina Luis 9 8 10 10 10 10 8 9 10 9 93 

11 Quispe Gabriel 9 9 9 8 9 9 10 10 9 10 92 

12 Rojas Jessica 10 9 8 10 9 8 10 10 9 10 93 

13 Santander Jose  10 9 9 10 10 9 10 10 9 10 96 

14 Sanchez Anabel 9 9 10 9 9 8 9 9 9 9 90 

15 Tola Melani 9 10 9 9 9 10 9 9 9 10 93 

C= stand for CONCEPTUAL; it is about how the students understand listening and reading 

tasks (10pts.). 

 P= stand for PROCEDURAL; it is about how the students develop the speaking and 

writing tasks (10pts.). 

A= stand for ATTITUDINAL; it is about how the students participate during listening, 

reading, writing and speaking tasks (10pts.).  
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Chart N° 25 

The grades scales were established according to the institution parameters. Then, the guided 

work adapted those parameters with the assessment. The institution used the grades scales to 

know the students improvements.  

 GRADES SCALE 

90 to 100 = Excellent (The students competences are developed entirely). 

71 to 89 = Satisfactory (The students competences are partially developed).     

51 to 70 = Pass (The student competences need to be developed). 

0 to 50  = Fail (The student does not developed their competences). 

 

The data obtained in the chart number 21 showed high percentage of the students pass the 

English subject with satisfactory grades. The students obtained an average of 89 points. This 

score was obtained according to the institution parameters. The chart number 22 represents the 

grades obtained by the second group. All the students obtained an average of 91 points. All the 

students passed the English course with satisfactory punctuation. The chart number 23 showed 

the grades of the third group. All the students obtained an average of 90 points. The main 

characteristic of this group was that all the students obtained excellent grades. The final chart 

number 24 showed the grades of the fourth group. The grades obtained an average of 91 

points. The students were measured according to their performance along the course and they 

obtained excellent results. 

The quantitative data shows that all of the students took advantage of the course. The learning 

process was satisfactory along the entire course. The CPA stand for the conceptual, procedural 

and attitudinal assessment. These aspects were evaluated according to the competences that 

the students developed during the course. All the students took the opportunity to participate 

in the English course. 
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CHAPTER SIX 

CONCLUSION AND RECOMMENDATIONS 

 

6.1. CONCLUSION  

The Nueva Esperanza church was the institution which grants school support to the students 

who attend their facilities. The institution principles look for the improvement in the students‟ 

school performance in order to obtain more opportunities to success and to be part in a 

globalized world. The instruments applied were the interview to the Principal; and the 

questionnaires were applied the students. The results obtained showed the lack of an English 

course and the students interest about the English basic course. The Principal was worried 

about offering more school support courses because the students demanded an English basic 

course. Despite the fact, that the institution did not have teachers for this subject. 

The first objective was the elaboration of a curriculum plan by competences.  It was necessary 

to improve the students‟ skills in order to obtain satisfactory results. Therefore, the elaboration 

of a curricular plan by competences was successful to guide the English basic course. The 

development of different skills was the strength of the curricular plan by competences as a 

result the entire course was designed according to its principles, also the assessment of the 

English course was done according to the Conceptual, Procedural and Attitudinal 

competences. The CPA assessed the different skills developed during the English basic course 

and this coincides with the skills developed with the TPR method. 

The second objective is linked with the application of the Total Physical Response as an 

English teaching method. The Total Physical Response was the most suitable method for 

teaching the English language in the Nueva Esperanza church because it fulfilled the 

institution and students expectations. Besides the TPR method created confidence in the 

students, as well as a comfortable environment for the classes. During the development of the 

course, the students felt very nervous in their actions and interpretations about their English 

language understanding, but after all the students started to feel more confident and 

comfortable with their physical responses through the activities proposed by the teacher. The 

TPR method demanded the improvements in the student‟s skills; speaking, reading, listening 

and writing were assessed according to the accomplish indicators and to the CPA final grades. 
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The last specific objective was to design material to improve the learning process based on the 

Total Physical Response method. The elaboration of extra material (handouts) was necessary 

to accomplish most of the objectives planned in the proposal. The development of the material 

was related with the curriculum plan and it was based on the TPR method taking into account 

other methods. The handouts were compiled in a book (appendix VI) because it was necessary 

to retain the information covered during the English course and it helped the students to 

remind most of the contents.  The work plan contents were developed to achieve the lesson 

objectives. The handouts reinforced the students‟ new knowledge with the performance of the 

orders or commands to their classmates. The comprehension is the result of the body 

movements and physical actions performed by the students then the students begun to speak 

when they were ready. 

The general objective was achieved when the English basic course was implemented in the 

“Nueva Esperanza church”. The elaboration of an adequate material was carried out to support 

the student‟s needs. Most of the students that attended to the institution had the opportunity to 

participate in the English language courses. The method applied during the implementation 

was accepted by the students. They obtained high grades and it allowed the students to get an 

intermediate level according to the assessment in the English subject. The students developed 

their competences according to the work plan objectives. Besides, each student was supported 

according to his or her need. It had the impact that the proposal was looking for. Both, the 

institution and the students were benefited with the course. The students‟ skills were 

reinforced through the application of the method then they acquired an intermediate level that 

they applied in their schools (English language subject) and the institution obtained a 

curriculum design by competences for its benefit.  

The institution was satisfied with the implementation of the English course because most of 

the students attended to the course and participated actively during the classes. The 

participants had the opportunities to perform and reproduce the dialogues following the orders. 

The handouts supported the meaning concepts learnt through different activities. The skills 

were developed according to the students‟ aptitude for the language using the handouts as a 

support to reinforce English basic features. The indicators of achievements were useful for the 

CPA assessment. 
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6.2. RECOMMENDATIONS  

Along the implementation of the English language course, it was noticed some aspects that 

needed to be solved in order to achieve the objectives planned at the beginning of the course. 

It was observed the students need to reinforce the grammar features in both languages 

(Spanish and English). The different techniques applied during the English basic course were 

the basis to improve the academic performance in the students. Therefore, it is recommended 

the application of techniques based on other methods in order to back up the students learning 

process for a future course. The use of the TPR method is suitable to encourage the students to 

speak without pressures.  

The students who attend to the institution were from different ages because the institution 

scheduled them according to their needs. Most of the students look for the institution grants to 

continue and to improve their abilities. During the course most of the students wanted to 

attend the English language courses. The contents are based in the institution 

recommendations and they are part of the work plan. The assessment was designed to evaluate 

the students‟ competences during the English basic course. The competences were developed 

by the students through the application of the method as consequence; most of the students 

acquire useful knowledge to their daily activities. It is recommended to continue with the 

support to the English language course because the students are capable to develop their skills 

and they are ready to continue with the intermediate level of English language.   

The handouts are extra materials developed for the student benefit. All the units are based in 

the contents of the students‟ books in their English school subject. For this reason the use of 

extra material must continue and add more information related with the topics in order to 

increase the students‟ knowledge. The handouts were central part of the classes during course.  

It is necessary for the institution that the English language program must continue. The 

students‟ performance needs to be reinforced with other teacher staff in order to continue with 

the project. The students have the predisposition because they noticed that their school grades 

improved along the English basic course. The agreement between the institution and the 

University must be ratified in order to get Linguistics‟ students to teach the English language 

in the institution. 
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All the activities developed in concordance with the institution created a positive environment 

in the students‟ behavior. These kinds of activities give the opportunity to the teachers to 

understand and participate in the institution social work. It is necessary for the teachers to 

comprehend the environment of the students in order to obtain positive responses. Activities 

such as meetings with the principal and parents, special holydays, anniversaries and others 

gave the opportunity to the teachers to be part of the community and become a member in the 

institution giving a guiding role to the teachers.   
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A.2.1 The questionnaire  

CUESTIONARIO DE EVALUACION PARA EL CURSO DE INGLES 

1. Datos generales 

Edad:  

Sexo:     F         M 

2. Grado de formación 

a) Primaria  

b) Secundaria 

c) Superior  

3. ¿Dónde estudias? 

R. _____________________________________ 

Marca con una “X” La respuesta correcta 

4. ¿Cuál es el idioma con el que aprendiste a hablar y escribir? 

o Español  

o Aymara  

o Quechua  

o Ingles 

o Otro ______________ 

5. ¿Te gustaría aprender inglés? 

                  SI              NO  

6. ¿Actualmente pasas algún curso de inglés? 

 

                   SI              NO  

7. ¿Porque te gustaría te gustaría aprender inglés? 

a) Viaje 

b) Estudios  

c) Curiosidad  

d) Otro______________ 

8. Enumera que te gustaría aprender más del idioma inglés, siendo 4 el mayor y 1 el 

menor. 

Leer                   Escribir                   Escuchar                       Hablar 

9. ¿Cuál te parece la manera más fácil de aprender el idioma inglés? 

a) Videos 

b) Juegos  

c) Canciones  

d) Cuentos breves 



 
 

 

10. ¿Qué horarios dispones para asistir a clases? 

Mañana                           Tarde   

 

11. ¿Cuánto tiempo estarías dispuesto a pasar clases? 

1 mes                          3 meses         6 meses 

 

12. ¿Qué te gustaría saber más del  idioma inglés? 

a) Cultura                   

b) Historia  

c) Música y deportes   

d) Comidas típicas  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

A.2.2. The interview 

IGLESIA EVANGELICA NUEVA ESPERANZA 

ENTREVISTA A LA DIRECTORA DE LA INSTITUCION 

DIRECTORA: JUANA CRUZ AROA 

1. ¿Cuáles son los cursos que tiene la iglesia nueva esperanza? 

La institución brinda cursos de matemáticas y  religión  integrando las cuatro áreas  

espiritual, físico, cognitivo y socioemocional. 

 

2. ¿Cuál es el tipo de ayuda que la institución brinda a los estudiantes?  

La institución brinda apoyo a las familias de escasos recursos otorgándoles 

distintos tipos de ayuda de acuerdo  a los informes realizados por la trabajadora 

social que es la que determina si se le brinda el apoyo escolar. 

 

3. ¿Cuál es el objetivo de la institución con los estudiantes? 

El objetivo de la institución es brindar  apoyo para que tengan un mejor desarrollo 

en el ámbito social y académico. La institución pretende mejorar la calidad de vida 

tomando en cuenta los valores cristianos convirtiéndose en un referente social para 

las familias de escasos recursos de la comunidad. 

 

4. ¿Cuál es el método de evaluación que utiliza la institución? 

El método de evaluación que utiliza la institución es el E.I.R.C.A. que significa 

experiencia, investigación, reflexión, conceptualización y aplicación,  esto permite 

que la evaluación sea cada seis meses. Por otra parte también los profesores de los 

cursos de matemáticas y religión evalúan su materia mensualmente. 

 

5. ¿Cuál es el total de alumnos con los que cuenta la institución? 

La  institución cuenta con 199 estudiantes, los cuales se encuentran divididos de 

acuerdo a sus edades los de 9, 10,11 y los de 12,13,14 y por ultimo 15, 16, 17y 18. 



 
 

 

En ambos casos, los estudiantes asisten en las mañanas o en las tardes de acuerdo 

al turno en que se encuentran en su unidad educativa. 

 

6. ¿Cuál es el objetivo para implementar los cursos del idioma ingles en la institución? 

El objetivo de la institución es que los estudiantes puedan tener una base de 

aprendizaje para  su futuro y que aprendan un idioma internacional tomando en 

cuenta el constante desarrollo en tecnología, ciencia y cultura. 

 

7. ¿Cree usted que un curso de lengua inglesa sería beneficiosa para su institución? 

Si nos ayudaría mucho ya que contamos con una infraestructura de acuerdo a las 

necesidades de los estudiantes y esto ayudaría a que se desarrollen bien las clases ya 

que  actualmente la iglesia no cuenta con un curso de  inglés. 

 

8. ¿Cuál cree usted que sería la metodología adecuada para la enseñanza del idioma 

inglés? 

La institución en coordinación con los líderes  y pastor utilizan el método E.I.R.C.A. 

esto basado en los principios cristianos.  

 

9. ¿Cuáles son los  horarios con los que  dispone la institución para los cursos de 

inglés? 

La institución está dispuesta a colaborar  a los pasantes de acuerdo a los días en los 

que se disponga de acuerdo a la planificación realizada por ambas partes. 

Considerando que los estudiantes asisten al colegio en diferentes turnos (mañana y 

tarde). 

 

10. ¿Qué material y recursos podría ofrecer la institución para los cursos de inglés? 

La institución en coordinación con los pasantes dispondrá de ambientes, material de 

escritorio, recursos de audio y visual para que se lleve a cabo los cursos de inglés. 

 

 



 
 

 

 

 

 

 

 

 

 



 
 

 

A.3.1.  The Curriculum Design 

CURRICULUM DESIGN  

 

 

 

         

 

1. CURRICULUM ORGANIZATION 

The Nueva Esperanza church is an institution focus to improve the education. In this sense the 

curriculum design for competences helps to improve the students‟ skills through the different 

methods.     

The constructivism and the communicative approach are taken into account in this curriculum 

design. The constructivism‟s theory is focused on building the student‟s knowledge; because 

the methods and concepts are applied according to the situations. Then the students build their 

own learning through the experiences. The communicative approach develops the student‟s 

skills and their communicative competence; it is understood as the faculty that articulates not 

only grammatical structures, but also the rules of use, that change according to the context 

where the expressions are produced in their activities. 

2. COMPETENCES  

The current work takes into account the curriculum design by competences. It intends that the 

students use their knowledge, not only in classroom but also in real contexts with their daily 

activities for example; in the school using  greetings, at the restaurant or at the library 

requesting some products. 

The context is an important factor because it determines the adequate learning, creating 

different situations about objects around them. The communicative approach helps to improve 

the students‟ performance motivating the speaking and interaction into the classroom. It helps 

to develop the course through communicative tasks. It uses different techniques in order to 

Name of the institution: Nueva Esperanza Church 

Level:                             Beginners 

Curricular  time design:          Six months 

Teachers:    
Mantilla   Condori Celia Maribel               

Tenorio Calle    Renato                            



 
 

 

exchange the information as a result of a verbal activity where the students receive new 

information and vocabulary. 

The curriculum develops the four skills (Reading, Listening, Speaking and Writing). The 

students are able to listen the correct pronunciation and to read using the extra material 

provided by the teacher. Indeed, the students are motivated to speak and perform short 

dialogues and to write some phrases and sentences to be more prepared and competent. 

3. CONTENTS 

UNIT TOPIC COMPETENCES 

Unit 1 Introduce yourself 
Students speak using the imperative 

verb form. 

Unit 2   The  Alphabet Students spell their names. 

Unit 3 Greetings Students speak using the greetings. 

Unit 4   Jobs Students recognize the job‟s pictures 

Unit 5 The family and relatives 
Students speak about their family 

tree. 

Unit 6 Clothing (men and woman) Students speak about cloth colors. 

Unit 7 Human body 
Students recognize the parts of the 

body. 

Unit 8 
Places in the city (Asking/ 

giving directions) 

Students write short questions in 

order to get specific information. 

Unit 9   Foods and drinks  
Students speak about foods in a 

restaurant. 

Unit 10 
What is this? Classroom 

objects 

Students describe the classroom 

objects. 

Unit 11  
My vacations (Weather/ 

Seasons) 
Students speak about their vacations. 

Unit 12  
When is your birthday?(Dates, 

month, days, numbers) 
Students speak about their birthdays. 



 
 

 

        

 

4. METHODOLOGY 

 

The methodology used during the course is framed in the application of the Total Physical 

Response method and the Communicative approach because both were looking the practice of 

the English language through the use of commands and the reinforcement by physical actions, 

also using short dialogues which develop every-day tasks. The TPR method will facilitate the 

learning process because it creates a comfortable environment where the student feel confident 

about their skills (speaking, listening, writing and reading), and the comprehension of the 

language.  

The students are able to use their background knowledge to acquire the English language. 

Moreover, the materials designed by the teacher facilitate the learning of new vocabulary. The 

teacher creates an environment that stimulates the use of the English language for 

communicative purposes through activities into and out of the classroom. 

 

5. MATERIALS    

In order to increase students‟ motivation, the different materials are related with real situations 

and attract the students‟ attention. These materials develop the student‟s capacity to relate the 

topic in different contexts. Helping the students to express their ideas and points of view.  As a 

result, the students can create their own phrases and sentences. The main function of the 

materials is to stimulate the intelligence and the creativity in order to produce interaction 

between students and the teacher. The materials designed establish a relation between words 

and reality, giving the student an extra support in their learning process and it allows them to 

participate actively.  

Unit 13  Daily routines 
Students speak about their daily 

activities. 

Unit 14  The house 
Students describe their house using 

the vocabulary. 

Unit 15 The Animals 
Students write short phrases about 

animals‟ qualities.  



 
 

 

In this sense, it is essential to take into account the elaboration of the handouts as resources 

that show the contents to be developed in the curriculum design, these handouts allow the 

students to remember, review and reinforce their knowledge. In fact, the content of the units 

was carefully selected according to the institution‟s recommendations.  

6. EVALUATION 

The evaluation process is focused on a continuous assessment, where the students are not 

under pressure to be graded. The daily assessment helps to the teacher to reinforce and 

practice their background knowledge. Then, the students are motivated to learn without 

pressure. The continuous assessment of the skills helps to improve the English language 

course results and the evaluation shows the students‟ improvements. As well as the students‟ 

performance and the way they interact inside the classroom with their classmates. 

         This curriculum design takes into account the formative and summative assessment. The main 

purpose is to regulate the teaching and learning process, adjusting the strategies and activities 

according to the students‟ needs. As a consequence, the evaluation shows if there are 

difficulties or obstacles to overcome. This evaluation gives the teacher important information 

related to the students learning process and how they take advantage of the English language 

course.



 
 

 

7. CURRICULUM PLAN ORGANIZATION  

The present curriculum design shows a description of contents, materials, methodology and competences that students developed 

during the learning process.    

TIME UNIT COMPETENCES CONTENT METHODOLOGY MATERIALS EVALUATION 

One 

session 

           O
N

E
 

- Use the personal 

pronouns in order 

to introduce 

yourself. 

- Perform 

according to the 

commands. 

Introduction 

Personal pronouns, 

The WH. Questions 

and the 

imperative verbs. 

The Audio lingual 

method is applied 

through pronunciation 

and 

students pronounce 

the phrases. 

TPR method. 

Blackboard, 

markers, 

handouts, 

pictures and 

records. 

The students 

participate introducing 

themselves in the 

classroom and making 

a registration card.  

Three 

sessions 

                  T
W

O
  

-Pronounce the       

alphabet.  

 

-Spell their names 

to give personal 

information. 

 

The alphabet 

Personal 

information, 

personal pronouns, 

I,you,he, she 

Grammar: 

Wh-questions 

Possessive 

pronouns: my your, 

her, his. 

Communicative 

approach and Audio 

lingual method is 

applied through the 

listening and 

students produce short 

phrases . 

Blackboard,  

markers, 

handouts , 

pictures and 

records.  

 

Continuous 

Assessment focused 

on the speaking 

through the repetition 

of the alphabet 



 
 

 

Two 

sessions 

                     T
H

R
E

E
 

- Use the 

greetings in order 

to interact in the 

classroom.  

  

- Recognize the 

numbers and 

apply their 

knowledge. 

Greetings  

Good morning, good 

afternoon, good 

evening, good night. 

Grammar: 

What is your name? 

My name is Mr. 

Lopez 

Numbers 1-50 

The Clock 

Communicative 

approach is applied 

through formal and 

informal greetings 

according to the 

situation. 

Blackboard, 

handout, 

markers and 

pictures. 

 

Daily assessment 

focus on the oral 

presentation making a 

short dialogue using 

the formal and 

informal greetings. 

Two 

sessions 

F
O

U
R

 

- Speak about 

jobs and 

occupations. 

 

-Ask and answer 

simple questions.  

 

Jobs 

The preposition      

“a and an”. 

The WH question: 

What is your job? 

The verb “to be” in   

negative and 

affirmative questions 

and used in short 

answers. 

The TPR method and 

the Communicative 

approach are applied 

when the teacher gives 

the students a 

vocabulary and 

they choose a picture 

about jobs, then the 

students have to 

perform a mimic or  

charades 

Blackboard, 

markers, 

handouts and 

pictures. 

The assessment is  

focused on 

making a short 

dialogue about their 

relatives jobs in the 

classroom  and 

asking for personal 

information. 

 



 
 

 

Two 

sessions 

F
IV

E
 

- Speak and 

describe the 

family tree.  

 

-Write the 

possessive 

pronouns and 

practice. 

The family and 

relatives  

Vocabulary: 

Parents, 

grandparents, 

uncles ,brothers and  

sister.  

Possessive 

pronouns: 

My, your. 

The TPR method is 

applied through 

pictures, practicing in 

pairs, describing their 

family tree and 

making a presentation 

about their family 

tree. 

Blackboard, 

markers, 

handouts and 

pictures. 

The oral presentation 

is centered on the 

student‟s family tree.  

 

Three 

sessions 

S
IX

 

-Speak and 

describe cloths 

using the colors. 

 

- Use the 

vocabulary asking 

and answering 

short questions. 

Clothing  

For men and woman. 

The colors.  

The demonstrative 

pronouns;  

this ,these. 

 

Audio lingual method 

focused in the 

pronunciation. 

Creating a context in a 

shopping mall and 

students buy men and 

woman clothes. 

TPR method. 

Blackboard, 

markers, 

handouts, 

pictures, 

colors and 

clothes. 

Oral assessment is 

focused on the  

description of  

clothing colors.   

 

Students use the 

demonstrative 

pronouns according to 

the context. 



 
 

 

Two 

sessions 

S
E

V
E

N
 

- Speak using the 

imperative tense 

to describe the   

parts of the 

human body. 

- Write short 

sentences to 

communicate 

with their 

classmates. 

Human body 

Vocabulary: head, 

back, face, chest. 

Imperative form; 

touch your nose. 

The Illnesses; 

Sore throat, 

Backache, 

Stomachache. 

TPR is applied when 

teacher uses 

commands: 

Touch your head.  

Sit down.  

Touch your back.  

Stand up.  

Touch your head.  

Stand up. 

Blackboard, 

markers, 

handouts, 

records and  

pictures. 

The students respond 

to the teachers 

commands.  

 

At the same time in 

pairs, the students 

describe the parts of 

the body. 

Two 

sessions 

E
IG

H
T

 

- -Read and 

recognize the 

places of the city.  

 

-Write short 

phrases using the 

Wh-questions 

asking for 

directions. 

 

Places in the city 

Vocabulary Places: 

church, bank, gym.  

Asking for directions 

- Where is the 

hospital, please? 

- Prepositions of 

place: 

next to, across of, 

in front of.  

TPR method is 

applied through the 

commands to get 

specific information 

of a place. 

The Audio lingual 

method is used to 

recognize the correct 

pronunciation. 

Blackboard, 

markers, 

handouts, 

records and 

pictures. 

The daily assessment 

is focused on the use 

of the imperative 

tense. 

Make an oral 

presentation in pairs.  



 
 

 

Two 

sessions 

N
IN

E
 

-Talk about their 

likes and dislikes. 

 

-Perform short 

dialogues. 

Foods & drinks 

Breakfast, lunch, 

dinner. 

Vocabulary Foods: 

rice, meat, cereal, 

soup, hamburgers. 

Drinks: juice, milk,  

yogurt, ice tea, 

banana milkshake. 

Using the Grammar 

translation method. 

The students make a 

restaurant‟s 

performance. 

The students work in 

pairs or groups. 

Handout,  

markers, 

blackboard, 

pictures and 

a list of foods.   

Continuous 

Assessment.  

Practice in groups 

performing an oral 

presentation making a 

short menu for a 

restaurant then 

playing a role play.  

Three 

sessions 

T
E

N
 

-Write short 

phrases and 

describe 

classroom objects. 

 

- Speak using 

basic sentences 

and phrases in the 

classroom. 

 Classroom  objects 

 Table, desk, chair, 

window, door. 

Verb to be  

What is this?  

This is a pen.  

 

TPR method. 

Students perform 

tasks pointing at the 

different classroom 

objects and asking 

about them.  

Practice in pairs. 

 

Handout,  

markers, 

blackboard, 

records and 

pictures. 

Continuous 

assessment focus on 

the speaking, 

Oral presentation 

writing some 

questions.  



 
 

 

Two 

sessions 

E
L

E
V

E
N

 

- Talk about the 

seasons and  the 

weather.  

 

- Use expressions 

to talk about the 

weather. 

 

My Vacations  

Vacation activities: 

To swim, to run, to 

travel, to play tennis.  

Seasons:  winter, 

fall/autumn, summer 

and spring.  

Weather 

It is sunny, cloudy, 

windy, foggy, hot.  

TPR and Audio 

lingual method. 

The students talk 

about the weather in 

the city. 

They talk about their 

vacations. 

 

Handout,  

markers, 

blackboard and 

pictures. 

Continuous 

Assessment speaking 

and reading. 

Through the 

identification of the 

weather and the 

seasons of the year. 

Three 

sessions 

T
W

E
L

V
E

 

- Use the 

vocabulary to talk 

about months and 

the days of the 

week. 

 

-Write short 

phrases in order 

to get specific 

information. 

 

When is your 

birthday? 

Dates (month, day of 

the week, year) 

MONTHS  

January, February, 

March, April, May, 

June, July and so on 

Days : Monday, 

Tuesday, Saturday 

Numbers:1-1000 

The Audio lingual. 

Focus on speaking and 

reading. 

Work in pairs. 

 

Blackboard, 

handout, 

markers and 

pictures.    

Continuous 

assessment.  

Student performs 

short dialogues and 

speaks about it in 

classes.  

Talk about their daily 

activities making a 

short presentation. 

 



 
 

 

Two 

sessions 

T
H

IR
T

E
E

N
 

-Describe their 

daily routines in 

real situations. 

 

-Produce short 

phrases relating 

their daily 

activities. 

Daily routines: 

Get up, run, walk, 

clean, study, sleep, 

shave, go and so on. 

Verb to have; 

Have to. 

Prepositions;  

At, On , In   

The TPR method is 

applied through 

orders. 

The students 

pronounce their daily 

activities. 

 

Handout,  

markers, 

blackboard and 

pictures. 

Oral  

assessment 

through  short 

presentations.  

 

One 

session 

F
O

U
R

T
E

E
N

  

- Describe the 

house and its 

objects. 

 

-  Read the 

vocabulary. 

The house  

The living room, the 

kitchen, the 

bedroom. 

Vocabulary: 

Sofa, towels, chairs 

desks, blender, 

toaster, dryer, 

refrigerator, stove, 

oven.  

Students repeat and 

speak about the 

different objects that 

there are in the house.  

Developing their 

speaking ability. 

 

Handout  

markers 

blackboard and 

pictures.  

Continuous 

assessment focus on 

speaking and 

listening. 

Practice in pairs 

performing short 

dialogues about the 

objects in the house 

using prepositions of 

place.  



 
 

 

 

 

 

 

 

 

 

 

Two 

sessions 

F
IF

T
E

E
N

 

- Comprehend the 

vocabulary. 

 

-Use the resources 

to produce short 

phrases 

The animals 

 Vocabulary: 

Lion, bull, cow, 

chicken, rabbit, pig, 

goat, horse, donkey, 

rooster, bird, fish, 

dog, cat. 

Adjectives: hard, 

soft, short, fast, 

slow, big, small, 

lovely, strong and so 

on  

The TPR method is 

applied when the 

students talk about  

the  animals 

characteristics.   

Handout,  

markers, 

blackboard, 

pictures and 

records. 

Continuous 

assessment focus on  

speaking and 

listening, 

Practice in pairs 

performing the orders. 



 
 

 

7.1 Syllabus Design by Competences 

The present syllabus design is a presentation of the English language course. The goals are established according to the students‟ 

competences. Then it takes into account the methodology, the content, the competence and the evaluation. 

  UNIT ONE 

  LEVEL: Beginners  

  GENERAL COMPETENCE: Students speak using the imperative form through commands. 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

O
N

E
 S

E
S

S
IO

N
 

-Write the 

personal 

pronouns. 

 

-Introduce 

themselves 

with the 

greetings. 

Answering short 

questions.  

 

Repeating the 

commands. 

Introduction 

Personal 

pronouns, 

Possessive 

pronouns.  

The WH. 

Questions. 

The Audio 

lingual 

method. 

The students 

reproduce the 

sounds. 

TPR method. 

The black 

board, 

markers, 

handouts and 

pictures. 

The students 

participate 

introducing them in 

the classroom.   

 



 
 

 

UNIT TWO 

LEVEL: Beginners  

GENERAL COMPETENCE: Students write and spell their names.   

 

 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
H

R
E

E
 S

E
S

S
IO

N
S

 

-Pronounce 

the       

alphabet. 

 

-Spell their 

names to give  

personal 

information. 

 

  

Answering short 

questions.   

  

Producing oral 

expression in order 

to communicate 

their personal 

information. 

The alphabet 

Personal 

information, 

personal pronouns, 

I,YOU,HE, SHE 

Grammar: 

Wh-questions. 

Possessive pronouns: 

my your, her, his. 

Communicative 

approach and 

Audio lingual 

method.  

Students produce 

expressions.  

Students practice 

spelling their 

names. 

Using strategies to 

improve their 

vocabulary. 

Blackboard, 

markers, 

handouts and 

pictures. 

Continuous 

assessment 

focus on the 

speaking and 

writing. 



 
 

 

 

UNIT THREE 

LEVEL: Beginners  

GENERAL COMPETENCE: Students speak using the greetings to initiate a short conversation. 

 

 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

S
IO

N
S

 

- Speak in order to 

interact into the 

classroom with their 

classmate.  

  

- Use the numbers 

and apply them to 

describe the clock. 

Applying the 

greetings in the 

classroom. 

 

Understanding the 

questions. 

 

 

 Greetings  

Good morning, 

good afternoon, 

good evening. 

Grammar: What is 

your name? My 

name is Carlos. 

How are you? I am 

fine, thank you. 

Numbers 1-50. 

The Clock.  

Communicative 

approach. 

Students repeat 

expressions. 

Students use the 

formal and 

informal greetings 

according to the 

situation. 

Blackboard, 

handout, 

markers 

and 

pictures. 

 

Daily 

assessment 

focus on the 

oral 

presentation 

in a short 

dialogue 

using the 

formal and 

informal 

greetings. 



 
 

 

 

UNIT FOUR  

LEVEL: Beginners 

 

GENERAL COMPETENCE: Students recognize the pictures and talk about their parents jobs. 

Session Competences 
Indicators of 

accomplishment  
Content Methodology Material Evaluation 

T
W

O
 S

E
S

S
IO

N
 

 - Speak about 

parents jobs. 

 

 

-Write short 

questions.  

 

Relating the 

pictures about 

jobs with the 

meaning. 

 

Asking about the 

occupations. 

 

Using the 

personal pronoun 

correctly. 

 

Jobs   

The preposition “a” and 

“an”. 

The WH question: 

What is your job?. 

The verb “to be” in   

negative and 

affirmative questions 

for short answers. Eg. 

Are you an engineer? 

Yes, I am. 

Is she a teacher? 

No , she is no.t 

Countries and 

Nationalities 

At the beginning 

the teacher gives 

the students a 

specific 

vocabulary. 

  

Students choose a 

picture about a 

jobs, then the 

students has to do a 

mimic or  charades 

 According to the 

picture. 

 

Blackboard, 

markers, 

handouts 

and 

pictures.  

The 

assessment is  

focused on 

making a short 

dialogue in 

classroom.   

 

Asking for 

personal 

information. 

 



 
 

 

 

UNIT FIVE  

LEVEL: Beginners  

 

GENERAL COMPETENCE: Students speak about their family tree. 

 

Session Competences 
Indicators of 

accomplishment 
Content Methodology Material Evaluation 

 

T
W

O
 S

E
S

S
IO

N
S

 

- Write 

sentences to 

describe their 

family tree.   

 

-Recognize the 

vocabulary. 

Understanding the 

vocabulary about the 

family members. 

 

Speaking and 

explaining the family 

tree. 

 

The family and 

relatives  

Vocabulary: 

Parents,  

grandparents, 

uncles,  

brothers and sisters.  

Grammar focus: 

Possessive pronouns: 

My 

Your 

His 

Her  

Its 

The direct method 

is applied by 

pictures and 

actions. 

 Practice in pairs 

describing  

their family tree. 

Show to the class 

their family tree 

making a 

presentation. 

Blackboard, 

markers, 

handouts 

and 

pictures. 

The oral 

presentation 

is centered in 

the student‟s 

family tree.  

 

 

 



 
 

 

UNIT SIX 

LEVEL: Beginners 

GENERAL COMPETENCE: Students speak using the vocabulary identifying the clothing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session Competences 
Indicators of 

accomplishment 
Content Methodology Material Evaluation 

T
H

R
E

E
 S

E
S

S
IO

N
S

 

-Describe the 

clothing 

identifying the 

colors. 

 

-Apply the 

vocabulary of 

clothes using 

their resources. 

 

Answering short 

questions. 

 

Producing short 

sentences 

according to the 

situation. 

 

Asking for specific 

color of clothes. 

 

Clothing 

 men and woman. 

The colors  

The demonstrative 

pronouns;  

this ,these, 

that, those  

The use of WH 

questions The use 

of the adverb of 

frequency; never, 

usually, always.  

Audio lingual 

method focused 

on the 

pronunciation. 

Create a context 

in a shopping mall 

Students buy men 

and woman 

clothing. 

Blackboard, 

markers, 

handouts, 

pictures, 

colors and 

clothes.  

Oral 

assessment is 

focused on the  

description of 

the  clothing 

colors.   

 

Using the 

demonstrative 

pronouns 

according to 

the context. 



 
 

 

 

UNIT SEVEN  

LEVEL: Beginners 

GENERAL COMPETENCE: Students recognize the parts of the body and speak about illness and pains. 

 

 

 

Session Competence 
Indicators of 

accomplishment 
Content Methodology Material Evaluation 

 

T
W

O
 S

E
S

S
IO

N
S

 

- Recognize the 

parts of the 

human body in 

the picture. 

 

 - Perform 

according to the 

command. 

 

 

 

 

Identifying the 

parts of the human 

body. 

 

Following the 

commands. 

 

Producing phrases 

making questions.  

 

Human body 

Vocabulary: 

head, back, face, 

chest.  

The Illnesses: 

sore throat, 

backache, 

stomachache. 

Verbs: 

To touch, to put, to 

open, to close, to sit, 

to stand and to 

touch. 

TPR method 

through the teacher 

commands to the 

students to perform 

the verbs. 

At  the same time, 

exchanging and 

repeating the 

commands from 

the group. 

Blackboard, 

markers, 

handouts 

and 

pictures.  

The student 

respond to 

the teachers 

commands. 

 

At the same 

time in pairs, 

students 

make the 

commands to 

their 

classmates.  



 
 

 

 

UNIT EIGHT 

  

LEVEL: Beginners 

 

GENERAL COMPETENCE: Students write short questions and use it in order to get specific information.  

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

IO
N

S
 

 -Recognize the 

different places 

of the city and 

use it to get 

directions. 

 

-Write short 

phrases using the 

Wh-questions 

asking for 

directions. 

 

Following the 

instructions to get 

a place. 

Interacting with 

their classmates 

asking directions. 

 

Answering about 

the places in the 

neighborhood. 

Places in the city 

Asking/ giving directions 

Vocabulary of places: 

church, university, 

supermarket, bank, 

movie theater, cafeteria, 

school, stadium.  

Asking for directions: 

Where is the stadium 

please? Prepositions of 

place next to, across of, 

in front of, turn to the 

right or left. 

TPR focus in the 

understanding of 

the instructions. 

The Audio lingual 

method. 

  

Handout, 

markers, 

blackboard, 

pictures and 

maps.  

 

The daily 

assessment is 

focused on the 

repetition of 

the instruction 

to get specific 

directions of 

places in the 

city. 



 
 

 

 

UNIT NINE 

LEVEL: Beginners  

GENERAL COMPETENCE: Student speaks about foods and drinks in a restaurant. 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

IO
N

S
 

-Talk about 

their likes and 

dislikes. 

 

-Write short 

dialogues. 

 

Answering short 

questions using 

their background 

knowledge. 

 

Practicing their 

pronunciation 

repeating the 

vocabulary. 

 

 

 

Foods & drinks 

Breakfast, lunch and 

dinner. 

Vocabulary Foods: rice, 

meat, salad, vegetables, 

cereal, soup, fish, pizza, 

hamburgers.  

Drinks: juice, milk, fruit 

punch, yogurt, ice tea, 

coffee, banana milkshake. 

Verbs:  like, prefer, love, 

hate e.g. I like candy, but I 

don‟t like pizza. 

The students 

performing a 

situation in a 

restaurant using 

the grammar 

translation 

method. 

The students 

work in pairs or 

groups. 

 

Handout, 

markers, 

blackboard,

pictures of  

foods and 

restaurant 

menu. 

Continuous 

assessment focus 

in speaking and 

reading. 

Practice in groups 

performing short 

dialogues for a 

restaurant making 

a role play.  

Make a list about 

what their 

classmates likes 

and dislikes. 



 
 

 

 

UNIT TEN 

 LEVEL: Beginners 

GENERAL COMPETENCE: Students describe the classroom objects and speak in order to interact in the classroom. 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
H

R
E

E
 S

E
S

IO
N

S
 

-Understand 

basic 

expressions to 

interact in the 

classroom. 

 

-Write basic 

sentences and 

common phrases 

used in the 

classroom. 

 

Practicing their 

vocabulary about 

the objects of the 

classroom and use 

it in their daily 

routines. 

Making activities 

using their 

background 

knowledge. 

Classroom objects 

Desk, chair, clock, 

pencil, board, eraser, 

book, wall, window, 

door and so on. 

Indefinite article: a/an. 

What‟s this? It‟s a pen.  

Imperative activities: 

Sit down, stand up, 

listen to the radio, come 

to the board, and write 

your name on the board. 

Students 

reproduce basic 

expressions 

pointing to the 

different 

classroom 

objects. The 

teacher describes 

an object and the 

students are 

guessing about 

what the object 

is. 

Practice in pairs. 

 

Handout, 

markers, 

blackboard, 

pictures and 

objects.  

Continuous 

assessment 

focus on the 

speaking and 

listening. 

 

 

 



 
 

 

UNIT ELEVEN 

 LEVEL: Beginners  

GENERAL COMPETENCE: Students speak about their vacations. 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

IO
N

S
 

  -Talk about the 

weather 

according the 

seasons.  

 

 

-Produce 

expressions to 

talk about the 

weather. 

 

 

 

Describing the 

weather and the 

seasons.  

 

Talking about 

their vacations 

and the activities. 

   

Comparing the 

seasons using 

their vocabulary.  

 

My Vacations 

Vacation activities: 

To swim, to run, to travel, 

to play, to take and so on. 

Seasons:  winter, 

fall/autumn, summer and 

spring.  

Weather: It is sunny, 

cloudy, raining,, snowing,  

 How is the weather 

today? 

It is rainy.  

Does it rain a lot in 

October? 

Yes, it does/ No, it 

doesn‟t.  

The students 

talk about the 

weather in the 

city. 

Also they talk 

about their 

vacations. 

 

Handout, 

markers, 

blackboard, 

pictures of 

the season 

and weather. 

Continuous 

Assessment 

speaking and 

reading 

through the 

identification 

of the weather 

and the 

seasons of the 

year. 



 
 

 

 

UNIT TWELVE  

LEVEL: Beginners 

GENERAL COMPETENCE: Students talk about their special dates.  

 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
H

R
E

 S
E

S
IO

N
S

 
 -Understand the 

vocabulary 

identifying the 

numbers and 

months. 

 

-Produce short 

phrases in order 

to get specific 

information. 

   

  

Answering to 

short questions 

using their 

background 

knowledge. 

 

 

Practicing their 

pronunciation 

using the 

vocabulary. 

 

 

When is your 

birthday? 

Dates (month, day, 

year) 

Months of the year. 

Days of the week. 

Nunbers:1-1000 

Use the Wh-questions. 

When is your birthday? 

It is on June 23. 

The 

methodology 

used is the 

repetition of the 

vocabulary 

focus in 

speaking and 

reading. 

Work in pairs. 

 

Blackboard, 

handout, 

markers, a 

calendar and 

pictures.    

Continuous 

Assessment 

focused on 

speaking and 

reading. 

Talk about the 

daily activities 

making a short 

presentation. 

 

 



 
 

 

 

UNIT THIRTEEN 

LEVEL: Beginners 

GENERAL COMPETENCE: Students speak about their daily activities. 

 

 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

S
IO

N
S

 

  - -Describe their 

daily routines in 

real situations. 

 

 

 

-Produce short 

phrases related with 

their daily activities 

or duties. 

 

Talking about their 

daily activities 

with their 

classmates. 

 

 

Asking and 

answering to short 

questions. 

 Daily routines 

Activities: 

Get up, make lunch, 

walk, go to school and 

so on. 

Adverbs of frequency: 

always, usually, never. 

  

I am going to play 

tennis. 

The Audio 

lingual method.  

The students‟ 

describe their 

daily activities. 

TPR method. 

The student 

performs the 

classmates‟ 

orders. 

 

 

Handout, 

markers, 

blackboard, 

pictures of 

activities 

and sports.   

 Oral  

assessment  

Through 

short 

presentations 

about their 

daily 

routines.  

 



 
 

 

UNIT FOURTEEN  

LEVEL: Beginners 

GENERAL COMPETENCE:  Students describe their houses applying new vocabulary. 

 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

O
N

E
 S

E
S

S
IO

N
 

-Describe the 

house and its 

furniture. 

 

- Use their 

background 

knowledge in the 

answers. 

Answering to 

short questions 

using their 

vocabulary. 

 

Speaking about 

the description of 

their partner‟s 

house. 

 

The house 

The living room, the 

kitchen, the bedroom, 

the bathroom. 

Vocabulary : 

Sofa, desk, chairs, 

blender, toaster, dryer, 

refrigerator, stove. 

Prepositions of place: 

in, on, next to, 

between. 

Adjectives: big, small, 

modern, old, broken. 

The Audio lingual 

method. 

Students speak 

about the 

different objects 

that there are in 

the house. 

The 

Communicative 

approach.  

. 

 

 

Handout, 

markers, 

blackboard,

pictures of a 

house.  

Continuous 

assessment 

focus in reading 

and  speaking. 

Practice in pairs 

performing short 

dialogues about 

the description 

of the objects in 

the house 

performing short 

sentences using 

the prepositions 

of place.  

 



 
 

 

 

UNIT FIFTEEN 

LEVEL: Beginners 

GENERAL COMPETENCE: Students write phrases talking about the animal‟s qualities. 

 

Session Competences 
Indicators of 

accomplishment 
Contents Methodology Materials Evaluation 

T
W

O
 S

E
S

S
IO

N
S

 

- Comprehend the 

vocabulary about 

animals. 

 

-Use the 

vocabulary to 

produce short 

phrases. 

Describing the 

animal‟s qualities in 

short sentences. 

 

Answering to short 

questions when the 

teachers show the 

picture of the animal to 

the class. 

 

 

 The animals 

 Vocabulary: 

elephant, lion,  

bull, cow, 

chicken, rabbit, 

pig, goat, horse, 

donkey, rooster. 

Adjectives: 

hard, soft, short, 

fast, slow, big, 

small, lovely, 

strong. 

The Audio lingual 

method is applied 

for this unit. 

Students produce 

basic expressions.  

Students talk about 

animals qualities 

and recognize them 

through pictures.   

Handout, 

markers, 

blackboard, 

and animal‟s 

pictures.  

Continuous 

assessment 

focused on 

speaking and 

listening, 

Practice in pairs 

writing short 

dialogues. 
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UNIT ONE 

INTRODUCTION 

 (Introduccion) 

1. Listen to the teacher and repeat the following words. 

2.   Read and practice the personal pronouns. 

 

 

 

 

 

3. Read and answer the following questions. 

 

A: What is your name? 

B:  …………………………. 

 

A: What is your last name? 

B:   ………………………… 

 

            A: How old are you? 

B: …………………………….. 

 

A: When is your birthday? 

B: ……………………………… 

 

A: What is your cell phone number? 

B:  …………………………….. 

 

 4.   Read and fill in the blanks with your own words. 

 

 

 

 

 

 

 

 

 

 

1.Name 

(Nombre) 
7.Street 

(Calle) 
13.Telephone number 
(Número telefonico) 

2.First name 
(Primer nombre) 

8.Apartment 

Number (Número 

de departamento) 

14.Cell phone  

Number (Número de celular) 

3.Middle name 
(Segundo 

nombre) 

9.City 

(Ciudad) 
15.E-mail address 

(Correo electronico) 

4.Last name 

(Apellido 

paterno) 

10.I.D. card 
(Carnet de 

identidad) 

16. Social security number 
(Número de seguro social) 

5.Address 

(Dirección) 
11. City code 
(Codigo de ciudad) 

17. Emergency number 
(Numero de emergencia) 

6. Avenue 

( Avenida) 

12. Sex (Sexo) 18.Date of birth (Fecha de 

nacimiento) 

 PERSONAL PRONOUNS 

     Ingles                 Español 

I 

YOU  

HE 

SHE 

IT  

WE  

YOU  

THEY 

Yo 

tú  

él 

ella 

esto/ eso 

nosotros 

ustedes 

ellas/ ellos 

                     REGISTRATION FORM 

Name__________________________________________ 

              First name       Middle initial           Last name 

Address________________________________________ 

                Number     Street        Apartment number  

  ___________________________________________ 

                   City                              I.D. Card    

Telephone_____________ Cell Phone_________________ 

E-Mail address__________ Date of birth _____________ 



 
 

 

5. Listen to the teacher and repeat the following commands. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6. Look at the picture and write the correct command.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ingles  Español 

 Open your book. Abre tu  libro.  

 Close your note book. Cierra tu cuaderno. 

 Knock the door. Golpea la puerta. 

 Come in.  Entra, pasa.  

 Take the marker. Toma el marcador. 

 Write your name. Escribe tu nombre. 

 Spell your name. Deletrea tu nombre. 

 Go to the board. Ve a la pizarra. 

 Erase the board. Borra  la pizarra. 

 Raise your hand. Levanta la mano. 

 Turn on the light. Enciende la luz. 

 Turn off the light. Apaga la luz. 

 Answer the question. Contesta la pregunta. 

 Listen to the teacher. Escucha al professor. 

 Sit down. Sientate. 

 Stand up. Parate. 

 Read the example. Lee el ejemplo. 

 Choose the correct 

option. 

Escoge la opcion 

correcta.  

 
_____________ 

 
_____________ 

 
_____________ 

 
_____________ 



 
 

 

UNIT TWO 

THE ALPHABET 

(EL ABECEDARIO) 

 

1. Listen to the teacher and repeat the alphabet. 

 

 

 

 

 

 

 

 

 

 

2. Listen to the teacher and practice the vowel sounds words. 

 

Table /teibol/ mesa  

Biker/baiker/ motociclista 

Overcome /ouver’kam/ vencer  

Unique /iunik/ unico 

3. Read and practice the following chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4. Practice with your classmate using the singular possessive 

pronouns you can ask and answer.  

 

 A: What is your  name?      

 B:_________________      

 

A: Could you spell it? 

B:________________ 

 

A: What is your last name? 

B:________________ 

 The singular possessive pronouns:  

                  my, your ,his, her. 

Ingles                                 Español 

 

MY 

YOUR 

HIS    

HER    

 

Mío  

Tuyo  

Su dé el  

Su de ella 

 

A: What is your name?  

B: My name is Marcos. 

 

A: What is your mother‟s name? 

B: Her name is Juana. 

 

A: What is your classmate‟s name? 

B: His name is Raul. 



 
 

 

5. Listen to the teacher and read the dialogue.  Juan is giving his 

personal information at the library. 

 

 

 

 

 

 

 

 

6. Practice with your classmate asking for personal 

information. 

A: ……………………………………………………… 

B: ……………………………………………………… 

A: ……...………………………………………………. 

B: ……………………………………………………… 

A: ……………………………………………………… 

B: ……………………………………………………… 

A: ……………………………………………………… 

B: ……………………………………………………… 

 

 

 

 

 

 

 

 

 

 

A: Hello. 

B: What is your name? 

A: My name is Juan. 

B: Ok, could you spell your name? 

A: J-U-A-N. 

B: What is your last name? 

A: It is Coaquira.  

B: Could you spell that?  

A: C-O-A-Q-U-I-R-A. 

B: What is your ID card number? 

A: 4283873 L.P. 

B: Ok. Please sign here. 

    That is all, thank you.        

 

 



 
 

 

UNIT THREE 

GREETINGS 

(SALUDOS) 

1. Listen to the teacher and repeat the greetings. 

 

HI: Hola 

 

HELLO: Hola 

 

GOOD MORNING: 

Buenos días 
GOOD AFTERNOON: 

Buenas tardes 

GOOD EVENING: 

Buenas noches (para 

ingresar a un ambiente) 

GOOD NIGHT: Buenas 

noches (Para despedirse 

o  descansar) 

GOOD BYE: Adios BYE: Adios 

SEE YOU: ¡Nos 

vemos! 
SEE YOU LATER: 

¡Nos vemos mas tarde! 

HOW ARE YOU? : ¿Como estas? 

FINE, THANKS: Bien gracias. 

NICE TO MEET YOU: Un gusto conocerte. 

NICE TO MEET YOU TOO: El Gusto es mio 

GOOD LUCK: Buena suerte. 

WELCOME: Bienvenido. 

PLEASE: Por favor. 

 

2. Look at the following pictures and read the dialogue. 

         A: Hi. I am Iris. 

         B: Hello, Iris. My name is Miguel. 

         A: Nice to meet you, Miguel. 

         B: Nice to meet you too. 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Practice and fill in the blanks with your own words.  

 

A: Hi, I …………………… 

B: Hello………………….My name is……………… 

A: Nice to meet……….. 

B: Nice to meet…….too.  

Hi, I am Iris. 
Hello, Iris. My 

name is Miguel. 



 
 

 

4. Look at the picture and draw according to the greetings. 

 

         
 

06:00 am.  GOOD MORNING 

 

 

 

 
 

13:00 pm. GOOD AFTERNOON 

 

 

  

19:00 pm. GOOD EVENING 

 

 

    

 22:00 pm. GOOD NIGHT 

 

 

5. Listen to the teacher and repeat the numbers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1 One 11 Eleven 21 Twenty-one 

2 Two 12 Twelve 22 Twenty-two 

3 Three 13 Thirteen 23 Twenty- three 

4 Four 14 Fourteen 24 Twenty- four 

5 Five 15 Fifteen 25 Twenty- five 

6 Six 16 Sixteen 26 Twenty- six 

7 Seven 17 Seventeen 27 Twenty- Seven 

8 Eight 18 Eighteen 28 Twenty- Eight 

9 Nine 19 Nineteen 29 Twenty- nine 

10 TEN 20 TWENTY 30 THIRTY 

31 Thirty- one 41 Forty- one 

32 Thirty- two 42 Forty- two 

33 Thirty- three 43 Forty- three 

34 Thirty -four 44 Forty- four 

35 Thirty -five 45 Forty- five 

36 Thirty - six 46 Forty- six 

37 Thirty- seven 47 Forty- seven 

38 Thirty- eight 48 Forty-eight 

39 Thirty- nine 49 Forty- nine 

40 FORTY 50 FIFTY 



 
 

 

   6. Listen to the teacher and repeat. 

 
 

 

 

 

          Noon/Midday  

12:00 

(Doce del mediodía) 

 
 

      

 

 

Midnight 

12:00 

(Medianoche) 

 

 

 

 

 

 

 

        A quarter past ten 

10:15 

 

 

 

 

 

 

 

Five to six 

06:55 

 

7. Practice with your classmate. 

 

 Point to the picture and ask to your classmate.  

What time is it? 

 Then write the correct time according to the picture. 

                A: What time is it? 

                B: It’s eight o’ five 

                        

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

____________________ 

 

 

 

 

 

 

 

 

__________________ 

 

 

     

 

 

 

 

 

 

___________________ 

 

 

 

 

 

 

 

 

 

 

__________________ 

 

 

 

 

 

 

 

 

 

__________________ 

 

 

 

 

 

 

 

 

 

 

______________________ 

 



 
 

 

UNIT FOUR 

JOBS 

(OCUPACIONES) 

1. Listen to the teacher and repeat the following words. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Read the following chart. 

 

 

 

 

 

 

3. Complete the following words with a or an. 

      a) __ Policeman              b) __ Nurse           

      c) __ Engineer               d) __ Accountant             

      e) __ Builder                   f) __ Butcher 

      g) __Taxi driver              h) __Teacher 

      i) __Waiter                       j) __ Accountant    

 
Dentist 

(Odontologo) 

 
Writer 

(Escritor) 

 

 

 

 

 

 

Secretary 

(Secretaria) 

Doctor 

(Doctor) 

 
 

Bus driver 

(Conductor) 

 

 

 

 

 

 

Taxi driver 

(Taxista) 

 

 

 

 

 

 

Nurse 

(Enfermera) 

Policeman 

(Policia) 

 
Teacher 

(Profesora) 

 
Butcher 

(Carnicero) 

Engineer 

(Ingeniero) 

Student 

(Estudiante) 

 
Builder 

(Albañil ) 

 
Pharmacist 

(Farmaceutico) 

Accountant  

(Contador) 

 
Waiter 

(Mesero) 

The preposition “a” The preposition “an” 

The preposition “A” is 

used in words that start 

with b, c, d, f and any 

other consonant 

The preposition  “AN” 

is used in words that 

start with vowels such 

as a, e, i, o, u 

Example; A filmmaker Example; An explorer 



 
 

 

4. Read and practice de verb “TO BE” 

Ingles Español 

I am 

You are 

He is 

She is 

It is 

We are 

You are 

They are 

Yo soy 

Tú eres 

Él es 

Ella es 

Esto es 

Nosotros somos 

Ustedes son 

Ellos son 

 

5. Read the following chart and use the verb “TO BE” in  

           Yes/ No questions. 

 

6. Listen to the teacher and read the following dialogue. 

A: Are you a teacher? 

B: No, I‟m not. I‟m a student. What do you do? 

A: I‟m an engineer. 

 

 

7. Complete the following chart according to the   jobs and 

practice with your classmate.   

  Point to the picture and ask to your classmate.  

A: What does he/she do? B: He/she is a____________  

 

 

    

 

 

 

 

 

 

 

 

 

8. Listen to the teacher and repeat the countries and nationalities. 

 

 

 

 

 

 

 

 

 

 

QUESTIONS AFFIRMATIVE 

ANSWERS 

NEGATIVE 

ANSWERS 

Are you a 

student? 

Is he a doctor? 

Is she a nurse? 

Yes, I am.  

 

Yes, he is. 

Yes, she is. 

No, I am not.  

 

No, he is not.  

No, she is not.  

 

 

 

 

 

 

W_I_T_R 

 

 

 

 

 

 

_A_I  D_I_V_R 
 

B_T_H_R 

 

 

 

 

 

 

_E_R_T_R_ 

 

 

 

 

 

 

P_L_C_M_N 

 

 

 

 

 

 

N_R_E 

COUNTRY NATIONALITY 

BOLIVIA BOLIVIAN 

BRAZIL BRAZILIAN 

CANADA CANADIAN 

CHINA CHINESE 

EGYPT EGYPTIAN 

CHILE CHILEAN 

PERU PERUVIAN 

ITALY ITALIAN 

MEXICO MEXICAN 

SPAIN SPANISH 

JAPAN JAPANESE 



 
 

 

9. Read the following example and fill in the blanks with your 

own words. 

a)   A: Where are you from? 

      B: I am from Mexico. 

     A: Are you Mexican? 

     B: Yes, I am. 

 

b)   A: Where……you from? 

      B: I am from…………... 

      A: Are you …………….? 

      B: Yes, I ….. 

 

10. Look at the pictures and choose the correct sentences 

according to the pictures (a-f). 

 

 

 The flag is from Bolivia. 

 The dollar is from United States 

 The cellphone is from China. 

 The flag is from Mexico. 

 The pyramid is from Egypt. 

 The pizza is from Italy. 

 

 

 

 

 

 

 

 

 

 

11. Complete these sentences and read your answer in class. 

 

 

 

 

 

 

 

 

 

 

 

 

 

a)____________                

 

 

 

 

 

 

b)___________                 

 

 

 

 

 

 

c)____________ 

 

 
d)___________ 

 
 

e)_____________ 

 

 
 

f)____________ 

-Evo Morales is from___________. He is __________  

-Leonel Messi is from__________. He  is___________ 

-Shakira is from_______________. She is __________ 

-Michel Bachelet is from________. She is___________ 



 
 

 

UNIT FIVE                                                     

THE FAMILY 

(LA FAMILIA) 

1. Listen to the teacher and repeat the following words. 

 

2. Read and repeat the following examples. 

 

 

 

 

 

3. Listen to the teacher and read the article. 

 

“Hi. My name‟s Alejandra. This is my family. This is Felipe jr. He‟s 

my brother. 

This is Celina. She‟s my cousin. This is Felipe. He‟s my father. This is 

Jaime Serrano. He‟s my grandfather and this is Laura. She‟s my 

grandmother. This is Marco, he‟s my Uncle”. 1.Husband Esposo 8.Sister Hermana 

2.Wife Esposa 

 
9.Brother Hermano 

 PARENTS GRANDPARENTS  

3.Dad, 

father 

Papa o 

padre 
10.Grandmother Abuela 

4.Mom, 

mother 

Mama o 

madre 
11.Grandfather Abuelo 

CHILDREN GRANDCHILDREN  

5.Daughter  Hija  12.Granddaughter Nieta 

6.Son Hijo 13.Grandson Nieto  

7.Baby Bebe  

 POSSESIVE PRONOUN 

 

 

This is  

 

 

 

my 

your 

his 

her 

our 

your 

their 

mother 

father 

brother 

grandson 

uncle 

wife 

nephew 

 

                  
         JAIME SERRANO 

             

             
               LAURA 
 

       

 
         FELIPE 

 

 
 

    MARCO 
 

 

 

 

 

 

 

 

FELIPE  JR. 

 

 

 

 

 

 

 

 

ALEJANDRA 

 

 

 

 

 

 

 

 

  

 

FABRICIO 

 

 

 

 

 

 

 

 

CELINA 



 
 

 

4. Listen to the teacher and repeat the words. 

 

 

 

 

 

 

 

 

 

5. Look the following chart. 

 

                                         HIS SISTER  

 

 

 

 
                                HER BROTHER      

 

 

 

 

6. Read and practice the possessive (’s). 

 

 

 

 

 

 

 

7. Complete the conversation with the following possessive 

pronouns; my, your, his, her.  

 

A: Is Felipe Jr. Alejandra‟s father? 

B: No, he is ______brother.  

 

 

A: Is Celina Marco‟s daughter? 

B: Yes, She is ______ daughter.  

 

A: Is Laura Marco‟s mother? 

B: Yes, she‟s______ mother. 

 

8. Describe your family tree to your classmate. 

 

Hi, my name is……..…………..…………………… 

 

………………………………………………………. 

 

………………………………………………………. 

 

……………………………………………………….. 

 

……………………………………………………….. 

 

 

1.Uncle Tio  6.Mother -in- 

law 

Suegra  

2.Aunt  Tia  7.Father-in-law  Suegro  

3.Niece Sobrina 8.Son- in-law Yerno 

4.Nephew Sobrino  9.Daughter-in-

law 

Nuera 

5.Cousin Primo  10.Brother-in-

law 

Cuñado  

POSSESSIVE  ´S is used as a determiner to show that 

something belongs to someone or something: 

Alejandra is Jaime Serrano’s granddaughter. 

Felipe Jr.is Felipe’s son. 

Fabricio and Celina are Marco‟s children. 

Felipe Jr. is Alejandra‟s brother. 



 
 

 

UNIT SIX 

THE CLOTHING  

(LA ROPA) 

1. Listen to the teacher and repeat the following words. 

 

2. Listen and repeat the following words. 
 

      

 

 

 

 

3.Read and practice the present continue (verb to wear) 

4. Look at the exercise 1and choose the correct word according 

to the picture.  

 Point to the picture and ask to your classmate.  

What color is this sweater? 

 Then write your answer according to the picture. 

 
………………….. 

 
…………………. …………………. 

 
…………………. …………………. …………………. 

What are you wearing?  

I 

You 

am 

are 

 

Wearing 

 

Yellow 

Brown 

Red 

Black 

Orange 

 

 

 

Sweater 

Tie 

Coat 

Suit 

Jeans 

 

He 

She 

It 

is 

is 

is 

 

Wearing 

We  

You  

They 

are 

are 

are 

 

Wearing 

1.Blouse 

(Blusa) 

7.Knit shirt 

(Camisa 

deportiva) 

13.Three piece 

suit(Traje de tres 

piezas) 

19.Blazer 

(Chaqueta) 

2.Skirt 

(Falda) 

8.Dress 

(Vestido) 

14.Tie 

(Corbata) 

20.Sock 

(Medias) 

3.Shirt 

(Camisa) 

9.Sweater 

(Sueter) 

15.Uniform 

(Uniforme) 

21.Coat 

(Abrigo) 

4.Pants 

(Pantalon) 

10.Jacket 

(Saco) 

16.T-shirt 

(Polera) 

22.Slipper 

(Pantufla) 

5.Sport 

Shirt 

(Polera) 

11.Sport coat 

(Saco deportivo) 

17.Shorts 

(Corto) 

23.Sneaker 

(Tenis) 

6.Jeans 

(Jeans) 

12.Suit 

(Traje) 

18. Shoes 

(Zapatos) 

24.Hat 

(Sombrero) 

1. Red 

(Rojo) 

6.Beige 

(Beige) 

11.Light green 

(Verde. claro) 

16.Gray 

(Gris) 

2. Pink 

(Rosado) 

7. Blue 

(Azul) 

12.Dark  green 

(Verde.oscuro) 

17. Silver 

(Plata) 

3.Orange 

(Naranja) 

8. Navy Blue 

(Azul marino) 

13. Purple 

(Purpura) 

18. Golden 

(Dorado) 

4.Yellow 

(Amarillo) 

9.Turquoise 

(Turquesa) 

14. Black 

(Negro) 

19. Mauve 

(Madera) 

5. Brown 

(Cafe) 

10. Green 

(Verde) 

15. White 

(Blanco) 

20. Scarlet 

(Rojo fuerte) 



 
 

 

…………………. …………………. …………………. 

 

 

 

 

5. Listen to teacher and repeat the following colors. 

 

 

 

6. Listen to the teacher and read the following conversation. 

                    

 

 

 

 

 

 

 

 

 

 

 

 

7. Write a short dialogue and present it. 

A: …………………………………………….. 

B: …………………………………………….. 

A: …………………………………………….. 

B: …………………………………………….. 

8. Answer using the demonstrative pronouns this or these. 

        The plural of this is these: 

 Eg. This shirt is blue. 

       These sneakers are purple. 

 

 

 

 

 

 

 

 

 

 

 

 

………………… …………………. …………………. 

 

A: What colors are …………. …….? 

 

B: ………………………………….  
 

A: What color is……………. …….? 

 

B: ………………………………….  
 

A: What color is ……………. …….? 

 

B: ………………………..…………..  

 

A: What color is …………. ……...? 

 

B: ………………………………….. 

 

 

A: What colors are …………. …….? 

 

B: …………………………………… 

 

Bottle green 

(Verde botella) 
Sky blue 

(Azul cielo) 
Crimson 

(Carmesi) 

Chestnut 

(Castaño) 
Duck-egg blue 

(Azul bebe) 
Burlywood 

(Madera) 

A: What color is your new 

dress? 

B: It‟s red. 

A: This is a nice dress.  

B: My shoes are new, too. 

A: What color are these? 

B: These are brown. 
 



 
 

 

UNIT SEVEN 

THE HUMAN BODY 

 (EL CUERPO HUMANO) 

1. Listen to the teacher and repeat the following vocabulary. 

2. Listen to the teacher and repeat the following commands. 

3. Look at the pictures and fill in the blanks with the correct 

word: Face, knee, tooth and face. 

A: What is this? 

B: This is a……………  

 

 

 

 

 

 

 

 

 

 

 

4. Read and practice the illnesses in the following chart. 

 

 

 

 

           

 

 

 

  1.Head 

(Cabeza) 

10.Pupil 

(Pupila) 

19.Gums 

(Encia)  

28.Arm 

( Brazo) 

2.Hair  

(Pelo) 

11.Cornea 

(Cornea) 

20.Tongue 

(Lengua) 

29.Elbow 

(Codo) 

3.Forehead 

(Frente)  

12.Ear 

(Oreja) 

21.Chin 

(Mentón) 

30.Waist  

(Cintura) 

4.Face 

(Cara) 

13.Nose 

 (Nariz) 

22.Neck 

(Cuello) 

31.Hip 

(Cadera)  

5. Eyes 

 (Ojos) 

14.Cheek 

(Mejilla) 

23. Shoulder 

(Hombro) 

32.Buttocks 

(Nalga) 

6.Eyebrows 

(Cejas) 

15.Jaw 

(Quijada) 

24.Chest 

(Pecho) 

33.Leg 

(Pierna)  

7.Eyelid 

(Parpado) 

16.Mouth 

(Boca) 

25.Abdomen 

(Abdomen) 

34.Thigh 

(Muslo) 

8.Eyelashes 

(Pestañas) 

17.Lip 

(Labio) 

26.Breast 

(Pecho)  

35.Knees 

(Rodilla)  

9.Iris 

(Iris) 

18.Tooth-Teeth 

(Diente-Dientes) 

27.Back 

(Espalda) 

36.Throat 

(Cuello) 

 Put your right hand on 

 Put your left hand on  

 Close 

 Open  

 

 Stand up                            

 Sit down                    

 Touch  

 Pinch                         

 

 
1…..…………… 2….……………… 

 
3…….…………... 

 
4….……………… 

What is wrong? 

I 

You 

have 

have 
 

a sore throat. 

an earache. 

a stomachache. 

 

He 

She 

It 

has  

We  

You  

They 

have  



 
 

 

5. Listen to the teacher and repeat the following sickness and 

pains. 

6. Listen to the teacher and read the dialogue: 

A: Hello. Dr. Clark‟s office.  

B: This is Amanda Nava. I need to see the doctor. 

A: Ok, what‟s wrong? 

B: I have fever and a sore throat. 

A: Can you come at 8:30 a.m.? 

B: Yes. See you then. 

7. Complete the sentences with the following imperative 

verbs; Take –  Tomar; Drink- beber             

 

 

8. Listen to teacher and read the dialogue. 

A: You don‟t look so good. Are you ok? 

B: No, I feel sick. 

A: Take a hot tea and call to your doctor. 

B: Good idea. Thank you.   

9. Write a short dialogue with your classmate and talk about 

your pain. 

A: ……………………………………………………. 

B: …………………………………………………….. 

A: …………………………………………………….. 

B: ……………………………………………………… 

 

 

 

 

 

 

A headache 

Dolor de cabeza 

 

 

 

 

 

An earache 

Dolor de oreja 

 

 

 

 

 

A toothache 

Dolor de muela 

 

 

 

 

 

A  stomachache 

Dolor de estomago 

 

 

 

 

 

A backache 

Dolor de espalda 

 

 

 

 

 

A sore throat 

Dolor de garganta 

 
Fever 

Fiebre 

 
Temperature 

Temperatura 

 
Cough 

Tos 

 

 
1………a hot shower. 2……..an aspirin. 

3……….a hot tea. 
 

4………pills. 



 
 

 

UNIT EIGHT 

PLACES IN THE CITY 

(LUGARES EN LA CIUDAD) 

 

1. Listen to the teacher and repeat the following words: 

Stadium Theater Cash machine Gym 

Post office Bank General Hospital Public library 

Supermarket Emergency  

 

 

 

 

 

 

 

 

 

 

 

2. Read the prepositions in the chart. 

3.  Match the correct word and fill in the blanks according to the 

picture:  

Library Supermarket Bank  Cash machine 

Cinema Hospital   Stadium Drugstore 

 

 

 

 

 

 

 

 

 

 

 

 

 

4. Look at the first picture and complete the following sentences 

with the correct word.   

 

 

 

 

 

 

  

_______ 

   

   IN ON NEXT TO ACROSS FROM      NEAR 

 

 

 

 

 

 

1……………. 

 

 

 

 

 

 

2…………… 

 

 

 

 

 

 

3…………… 

 

 

 

 

 

 

4…………… 

 

 

 

 

 

 

5…………… 

 

 

 

 

 

 

6…………… 

 

 

 

 

 

 

7…………… 

 

 

 

 

 

 

8…………… 

a) ______________ is on Main Street.   

          The theater/the gym. 

b) ____________is on Oak Avenue. 

   The supermarket/the library. 

c) _______________is on Oak Avenue. 

      The public library / the bank. 



 
 

 

    5. Read the following examples and complete with your own    

words.  Example: 

 

 A: Where is the gas station?  

                  B: It is on Montes avenue. 

 

A: Where is the General Hospital? 

B: It is on _______________Avenue. 

 

A: Where is the Bank?    

B: It is near__________________ 

 

A: Where is the Ketal Supermarket? 

B: It is on____________________ 

 

A: Where is the Hernando Siles Stadium? 

B: It is on _________________ 

 

6. Draw a map of the city and present it to the class. 

 

 

 

 

 

 

 

 

 

UNIT NINE 

                               

FOOD AND DRINKS  

(COMIDAS Y BEBIDAS) 

 

1. Listen to the teacher and repeat the following words. 

 

 

 

 

 

 

 

 

 

 

2.  Read the following chart. Practice the questions and short 

answers. 

 



 
 

 

 

2. Read the following chart. Practice the questions and short answers. 

 

 

3. Listen to the teacher and read the following dialogue. 

 

Waitress: Good evening sir, welcome to “Luigi‟s restaurant”.  

Can I help you? 

Juan: Can we have a table for two, please. 

Waitress: Come this way, please. 

Waitress: Are you both ready to order now? 

Juan: Yes, we are. We like chicken with salad and two soups, please? 

Waitress: Would you like anything to drink? 

Juan: Two cups of coffee please. 

 

4.  Practice with your classmate and write a short dialogue what 

do you want to order in a restaurant? 

 

 

5.  Listen to the teacher and repeat the following dialogue. 

A:  Hi, Maria. 

B:  Hello Carlos, How are you? 

A:  Oh, I am really hungry. 

 B:  Let‟s go to eat pizza, Do you like pizza?  

A:  No, I don‟t.  

 

 

QUESTIONS SHORT ANSWERS 

 

 

DO 

I 

You 

 

like 

 

 

Pizza? 

 

 

 

 

 

 

Yes, 

No,  

I 

You 
 

 

Do  

Don’t 

 

DOES 
He  

She  

likes 

 

He  

She  

Does 

Doesn’t 

DO We 

You 

They 

 

Like  

We 

You 

They 

Do  

Don’t 

Breakfast 

-Eggs……................3bs. 

-Cereal…………...2.5bs. 

-Toast…………….1.5bs.  

-Coffee……………2.bs. 

-Tea…………….......1bs. 

-Milk……………..1.5bs. 

-Orange Juice………3bs. 

-Fruit milk shake….4bs. 

Lunch 

- Sunday roast ….25bs 

- Special   .……15bs 

-Sandwich...........3.5bs. 

-Soup……….…..10bs. 

-Pasta…………..15bs. 

-Fish…………....10bs. 

-Soda…………..1.5bs. 

Dinner 

-Soup…………5bs. 

-Pizza …...…....7bs. 

-Eggs………….2bs. 

-Chicken…….10bs. 

-Bread………..2bs. 

-Coffee…..….1.5bs. 

-Tea…………1.5bs. 



 
 

 

6. Practice in pairs and fill in the blanks with your own words. 

A:  Hi, …………………. 

B: Hello ………….., How are you? 

A: Oh, I am really ……………. 

B: Let‟s go to ………….., Do you like …………..?  

A: ……………………  

7. Read the following chart. 

 

Affirmative form Negative form 

I like I don‟t like 

He likes  

She likes 

He doesn‟t like 

She doesn‟t like 

You like 

We like  

They like  

You don‟t like 

We don‟t like  

They don‟t like 

 

 

 

 

 

 

8. Match the following expressions according to the picture. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

a) Thirsty 

 
b) Bored 

 
c) Hungry 

 



 
 

 

UNIT TEN 

CLASSROOM OBJECTS 

(OBJETOS DE LA CLASE) 

 

1.  Listen to the teacher and repeat the following classroom 

objects. 

 

1.Pen 

(Boligrafo) 

8.Blinder 

(Cuaderno con 

espiral) 

15.Thumbtack 

(Chinche) 

2.Pencil  

(Lapiz) 

9.Notebook 

paper (Papel de 

cuaderno) 

16.Keyboard 

(Teclado) 

3.Eraser 

(Goma) 

10.Graph Paper 

(Papel 

cuadriculado) 

17.Monitor 

(Monitor) 

4.Pencil sharpener 

(Tajador) 

11.Ruler 

(Regla) 

18.Mouse 

(Raton) 

5.Book/Textbook 

(Libro) 

12.Calculator 

(Calculadora) 

19.Printer 

(Impresora) 

6.Workbook 

(Cuaderno de 

ejercicios) 

13.Chalk 

(Tiza) 

20.Desk 

(Escritorio) 

7.Notebook  

(Cuaderno) 

14.Marker 

(Marcador) 

21.Blackboard 

(Pizarra) 

 

2. Read the following chart and practice. 
 

 

 

3. Choose the correct word and practice with your classmate      

the following example. 

 

 

 

 

         A: What is this? 

        B: It is a newspaper. 

 

 

 

   

 

          

                 

 

  

 

  
 

 

 

 

 

 

 
A: Is this your pencil? 

B: Yes, it is my pencil.  

A: No, it isn‟t.  

Eraser Calculator Desk Blackboard Chalk 

Mouse Book Pencil Ruler Paper 

 

 

 

 

___________ ___________ 

 

 

 

 

__________ 

 

 

 

 

____________ 

 

 

 

 

____________ 

 

 

 

 

___________ 

 

 

 

 

____________ 

 

 

 

 

____________ ___________ 

 
___________ ___________ ___________ 



 
 

 

 4. Read the following chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Complete the following examples and look at the exercise  

a) There are few………………………….. 

b) There are several………………………. 

c) There are some………………………… 

d) There are a lot ………………………….  

 

 

            6. Look at the teacher and repeat the commands 

              according to the classroom objects.  

Hold up your pens.                     

Put down your pens.                     

Hold up your pencils.                    

Pick up the pencil                    

Put the book down.                     

Hold up your books.                    

Put the workbooks on the desk         .          

Put your markers down.                      

Clean the keyboard                     

Show me your erasers.                      

Show me your exercise books.                      

Show me your graph paper.                     

Pick up your pen.                     

Fold the letter.  

               Pick up Chalk.           

 

 

 

          

 

 

There is There are  

 
A book 

 
Two thumbtacks 

 

 

 

 

 

A ruler 

 

 

 

 

 

three erasers 

 

A mouse 

 

six pens 



 
 

 

UNIT ELEVEN 

MY VACATIONS  

(MIS VACACIONES)  

 

1. Listen to the teacher and repeat the following words.  

     
 

 

 

 

 

 

 

Swim 

 

 

 

 

 

 

 

Walk 

 

 

 

 

 

 

 

Run 

 

 

 

 

 

 

 

Fish 

 

 

 

 

 

 

 

 

Play soccer 

 

 

 

 

 

 

 

 

Ride a horse 

 

 

 

 

 

 

 

Go to the 

theater 

 

 

 

 

 

 

 

 

Table tennis 

 

2. Practice the simple present tense with your classmate and 

complete according to the pictures. 

A: What do you do on vacations? 

B:  I go to fish. 

 

a) A: What do you do on__________? 

B: _________________________ 

 

 

b) A: When do you go on vacation? 

B: ________________________ 

 

3. Listen to the teacher and draw according to the seasons. 
 

 

 

 

 

 

 

 

 

 

4. Listen to the teacher and repeat the following words. 

 

1.Sunny  

(soleado) 

5.Foggy 

(neblinoso) 

9.Rainny 

(lluvioso) 

13. Hot 

(caluroso) 

2.Cloudy 

(nublado) 

6.Smoggy 

(contaminado) 

10.Drizling 

(llovizna) 

14. Warm 

(caliente) 

3.Clear 

(despejado) 

7.Windy 

(ventoso) 

11.Snowing 

(nevado) 

15. Cool 

(fresco) 

 

 

 

 

 

SPRING 

(PRIMAVERA) 

 

 

 

 

 

SUMMER 

 (VERANO) 

 

 

 

 

 

 

FALL /AUTUMN 

(OTOÑO) 

 

 

 

 

 

 

WINTER 

(INVIERNO) 



 
 

 

4.Hazy 

(neblina) 

8.Humid 

(humedo) 

12.Hailing 

(granizada) 

16.Cold 

(frio) 
 

 

5. Practice with your classmate. 

 Point to the picture and ask to your classmate. 

    

 Then write the correct word according to the picture. 

 

   A: How is the weather? 

   B: It‟s humid. 

      

 

 

        

 

 

 

 

 

 

 

 

 

 

 

 
 

6. Listen to the teacher and read the following sentences 

about the weather.  

 

a) A: What is the weather like in spring? 

B: It´s often rain from September to December.   

It´s always cool in October and November.        

b) A: What is the weather like in summer? 

B: It´s always drizzling and it rains from December to March. 

Sometimes, it is cloudy. 

c) A: What is the weather like in autumn? 

B: It is always cold from March to June.  It is often cold and it rains 

in March sometimes. 

d) A: Is it very cold in winter? 

B: It is often cold from June to September. It is windy and cold. 

 

7. Talk with your classmate about the weather. 

 

            A: How is the weather today?    

            B: It´s warm today. 

                                            

8. Look at the next chart and practice the auxiliary “Do and 

Does”.  
 

 

 

 

 

 

 

 

 

 

 

It´s_______ 

 

 

 

 

 

It´s ______ 

 

 

 

 

 

It´s _______ 

 

 

 

 

 

It´s ________ 

 

 

 

 

 

It´s _______ 

 

 

 

 

 

It´s ________ 

 

 

 

 

 

It´s _________ 

 

 

 

 

 

It´s ________ 

 

 

 

 

 

It´s ________ 

Do  

Do  

I 

you 

like to swim? 

like to run at the beach? 

Does  

Does  

Does  

he  

she 

it 

likes to take an ice cream? 

…………………….... 

………………………. 

Do  

….. 

Do  

We  

You  

They  

……………………… 

Like to ride a horse? 

……………………… 



 
 

 

9. Practice the past tense of the verb to be in the following 

chart. 

 

 

 

 

 

 

 

 

10. Listen to the teacher and repeat the following adverbs  of 

frequency: 

 

 

 

 

 

 

 

 

 

 

 

 

 

11. Listen to the teacher and read the dialogue. 

 

 

 

 

 

 

 

 

 

12. Make a short dialogue  about your vacation. 

 

A: ………………………………………………………. 

B: ………………………………………………………. 

A: ………………………………………………………. 

B: ………………………………………………………. 

A: ………………………………………………………. 

B: ………………………………………………………. 

 

 

 

 

I 

You  

He 

She  

It 

We  

You  

They 

was 

were 

was 

was 

was 

were 

were 

were 

in the school. 

at the beach last week. 

playing soccer. 

swimming at the pool. 

raining . 

walking at the park. 

at school. 

in Bolivia  last year. 

Yesterday 

(Ayer) 

The last week 

(La semana pasada) 

The last year  

(El año pasado) 

A: Hi! Matias. How are you? 

B: I am fine, and you? 

A: I‟m good thanks. 

B: Where were you last 

weekend?  

A: I was at the countryside.  

 B:  How was the weather? 

 A: Well, It was hot. 

 

 
 

 



 
 

 

UNIT TWELVE 

 

WHEN IS YOUR BIRTHDAY?  

(¿CÚANDO ES TU CUMPLEAÑOS?) 

 

1. Listen to the teacher and repeat the following words. 

 

DAYS OF 

THE WEEK 

Monday 
(Lunes) 

Tuesday 
(Martes) 

Wednesday 
(Miercoles) 

Thursday 
(Jueves) 

Friday 
(Viernes) 

Saturday 
(Sabado) 

Sunday 
(Domingo) 

 

MONTHS 

OF THE 

YEAR 

January 
(Enero) 

February 
(Febrero) 

March 
(Marzo) 

April 
(Abril) 

May 
(Mayo) 

June 
(Junio) 

July 
(Julio) 

August 
(Agosto) 

September 
(Septiembre) 

October 
(Octubre ) 

November 
(Noviembre) 

December 
(Diciembre) 

 

 

 

 

 

 

 

 

 

2. Answer the following questions. 

a) Are museums open on Mondays?             Yes/No 

b) Are supermarkets open Tuesday?             Yes/No 

c) Are banks open on Sunday?                     Yes/No 

d) The Christmas‟ day is in September?       Yes/No 

3. Work in pairs answer the following questions. 

a) A: How old are you? 

B: I „m____________ 

   

b) A: When is your birthday? 

              B: It‟s on__________________ 

 

c) A: What day is it?  

                          B: It‟s_______________________ 

 

d) A: Which days of the week do you go to school? 

               B: I go to school on______________ 

4. Write the correct number in the following chart. 

 

 

 

 

 

 

 

Year 
(Año) 

Month 
(mes) 

Weekend 
(fin de semana) 

Week 
(Semana) 

Day 
(Dia) 

4.- four 125.- 

7.- 245.- 

14.- 678.- 

56.- 598.- 

90.- 345.- 

76.- 769.- 

43.- 138.- 

21.- 235.- 



 
 

 

5. Listen to the teacher and repeat the following numbers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

60 Sixty 71 Seventy-one 82 Eighty-two 

61 Sixty-one 72 Seventy-two 83 Eighty-three 

62 Sixty-two 73 Seventy-three 84 Eighty-four 

63 Sixty-three 74 Seventy-four 85 Eighty-five 

64 Sixty-four 75 Seventy-five 86 Eighty-six 

65 Sixty-five 76 Seventy-six 87 Eighty-seven 

66 Sixty-six 77 Seventy-seven 88 Eighty-eight 

67 Sixty-seven 78 Seventy-eight 89 Eighty-nine 

68 Sixty-eight 79 Seventy-nine 90 Ninety 

69 Sixty-nine 80 Eighty 91 Ninety-one 

70 Seventy 81 Eighty-one 92 Ninety-two 

100 One hundred 207 Two hundred seven 

101 One hundred one 230 Two hundred thirty 

105 One hundred five 240 Two hundred forty 

110 One hundred ten 250 Two hundred fifty  

115 One hundred fifteen 256 Two hundred fifty-six 

120 One hundred twenty 267 
Two hundred sixty- 

seven 

121 One hundred twenty-one 300 Three hundred 

122 One hundred twenty-two 900 Nine hundred 

200 Two hundred 1000   One thousand 

206 Two hundred six 



 
 

 

UNIT THIRTEEN  

 

DAILY ROUTINE 

(ACTIVIDADES DIARIAS) 
 

1. Listen to the teacher and repeat the following daily 

activities. 

 

 

2. Read and practice the following prepositions of time. 

 

 

 

 

 

3.  Listen to the teacher and complete the phrases with the correct 

preposition (at, in, on). 

 

a) Alan works in the city. He gets home ___seven o‟clock. 

____the evening. 

b) He has dinner _______8:30 and ________winter he watches 

TV. He goes out for dinner____fridays.  

c) She goes to bed too late because she doesn‟t 

work_____saturdays.  

4. Listen to the teacher and repeat the sentences. 

 

a) I always have breakfast. 

b) We usually get up early.  

c) My friend often works late. 

d)  I sometimes travel for my job. 

e) My friend never writes a letter. 

 

1. Get up 
(Levantarse) 

2.  Brush my 

hair 

(Cepillar mi 

cabello ) 

3. Make breakfast 
(Preparar el 

desayuno) 

4. Wash the 

dishes 
(Lavar los 

platos) 

5. Take a 

shower 
(Tomar una 

ducha) 

6. Comb my 

hair 

(Peinar mi 

cabello) 

7. Make lunch 

(Preparar 

el almuerzo) 

8. Do the 

laundry 

(Lavar) 

9. Brush my 

teeth  

(Cepillar mis 

dientes) 

10. Make 

the bed  

(Tender la 

cama) 

11. Cook/Make a 

dinner 

(Cocinar la cena) 

12. Go to school 

(Ir a la escuela) 

13. Shave 

(Rasurar) 
14. Get 

undressed 

(Desvestirse) 

15. Eat/Have 

breakfast  
(Tomar el desayuno) 

16. Start to 

work 

(Empezar a 

trabajar) 

17. Get 

dressed 
(Vestirse) 

18. Take a 

bath 
(Tomar un 

baño) 

19. Eat/Have a 

lunch 
( Almorzar) 

20. Play 

basketball 
(Jugar 

basketball) 

21. Wash 

my face  

(Lavarse la 

cara) 

22. Go to 

bed 

 (Ir a la 

cama) 

23. Eat/Have a 

dinner 

 (Cenar) 

24. Finish to 

work 

(Terminar de 

trabajar) 

At + time 

On + day 

In + month, season 

At 6:30 

On Tuesday 

In the morning, in July, in  

summer. 



 
 

 

5. Complete the sentences with the next pictures. 

 

. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6. Listen to the teacher and repeat the following chart. 

 

 

 

 

 

 

7. Read the following dialogue. 

 

 
 

 

 

 

 

 

 

8. Practice with your classmate, talk about your daily 

activities and make a short dialogue. 
 

A: ………………………………………………………. 

B: ………………………………………………………. 

A: ………………………………………………………. 

B: ………………………………………………………. 

A: ………………………………………………………. 

B: ………………………………………………………. 

a) Six o’clock 

 

 

b) House 

 
c) Seven- thirty 

 

d) Eight- thirty 

 
e) Nine o’clock 

 

 

f) Restaurant 

 

 

 

 

 

 

g) Six forty five 

 

 

h) Saturday 

 
i) Ten-o’clock 

 

a) I get up at six o’clock. 

b) I have breakfast at___________  

c) I start to work at __________________ 

d) I play basketball at_________________ 

e) I go to school on__________________ 

f) I have dinner in __________________ 

g) I go to bed at_____________________ 

h) I finish to work at_________________ 

i) I have a lunch in the_______________ 

A: Let‟s go to play basketball 

tomorrow. 

B: Sorry, I have to work. 

A: Well ok. May be some other 

day. 
 

Personal pronouns For obligation 

I 

You 

He 

She 

It  

We  

You  

They  

have to 

have to 

has to 

has to 

has to 

have to 

have to 

have to  



 
 

 

UNIT FOURTEEN 

THE HOUSE 

(LA CASA) 

1. Listen to the teacher and repeat the following words. 

 
 

2. Read the words and match according to the picture. 

      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

____________ 

 

______________ 

 

_____________ 

 

____________ 

 

______________ 

 

____________ 

 

_____________ _____________ 

 

____________ 

_____________ _____________ _____________ 

_____________ ____________ 
 

_____________ 

The oven Mixer Blender Knife Frying pan 

Refrigerator Garlic press Sieve Grater Toaster 

Spoon Soup dish Gas 

stove 

Kitchen Silverware 



 
 

 

                     

3. Practice with your classmate. 

              - Point to the picture and ask to your classmate. What is this? 

            - Then write the correct word according to the picture. 

 

A: What is this? 

B: This is a ___________ 

 

A: What is this? 

B: This is an ___________ 

 

            A: What is this? 

B: This is a __________ 

 

 

4. Listen to the teacher and repeat the following words. 

 

 

 

 

 

 

 

 

 

5. Look at the pictures and complete the following sentences 

with the prepositions and practice with your classmate for 

example;  

The bottles are in the refrigerator. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

a) The bread is ___the oven.  

b) The eggs are ___to the boil. 

c) The spoon is ____to the cup. 

PREPOSITIONS  

 

IN= Dentro 

ON= Sobre 

NEXT TO= A lado de 

INTO=dentro de 

      

                                                      

  

 

 
 

 
  



 
 

 

d) The slices meats are ___the frying pan. 

e) The dishes are ___to the soap. 

f) The slice of pie is ___to the cup. 

g) The milk is ___the box. 

h) The knife is ______to the spoon. 

 

6. Now practice the following sentences in pairs. 

 

a) Put the eggs into the boil. 

b) Put the water into the glass. 

c) Drink your milk. 

d) Eat your bread. 

e) Put the chicken in the oven. 

f) Wash the dishes. 

 

 

 

 

 

 

UNIT FIFTEEN  

THE ANIMALS 

(LOS ANIMALES) 

 

1. Listen to the teacher and repeat the following words. 

 

 

 

 

 

 

 

 

 

 
 

 

2. Point to the picture and ask to your classmate and write 

the correct word according to the picture. 
 

 Is this a bull? 

 No, it is not. 

 It is a horse. 

 

 

Lion            (leon) 

Turkey        (pavo) 

Tiger           (tigre) 

Snake          (serpiente) 

Monkey      (mono) 

Pork            (cerdo) 

Rooster       (gallo) 

Hen             (gallina) 

Bear            (oso) 

Donkey       (burro) 

Goat           (cabra) 

Rabbit     (conejo) 

Bull         (toro) 

Turtle     (tortuga) 

Horse     (caballo) 

Cow       (vaca) 

Cat         (gato) 

Dog        (perro) 

Frog        (rana) 

Butterfly (mariposa) 

Parrot      (loro) 

Sheep      (oveja) 

 



 
 

 

 

 

 

 

 

 

 

 

3. Look at the following chart. 

 

The auxiliary   “DO” 

A: Do the parrots are funny? 

B: Yes , they are 

A: Does the donkey is slow? 

B: No, it is not. 

 

4. Practice with your classmate and look the exercise number two 

talk about animals qualities using the auxiliary “Do” for 

example; 

 

A: Does the rabbits are slows? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

__________ 

 

 

 

 

 

 

__________ 

 

 

 

 

 

 

__________ 

 

 

 

 

 

 

__________ 

 

 

 

 

 

__________ 
 

 

 

 

 

 

__________ 

 

 

 

 

 

__________ 

 

 

 

 

 

__________ 

 
__________ 

 
___________ 

 
__________ 

 
__________ 

__________ ___________ __________ _________ 

Affirmative and 

negative form 

Adjectives 

 

 

Yes, they are  

  

 

No, they are not  

fast 

strong 

furry 

funny  

fierce 

huge 

quick 

lovely 

slow 

big 

small 

rapido 

fuerte 

peludo 

gracioso,divertido 

feroz 

enorme 

rapido 

encantador 

lento 

grande 

pequeño 

 



 
 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

A.5.1. Evaluations 

EVALUATION 

STAGE ONE 

Student‟s name: ……………………………………………. Date: ……………………. 

 

1. Choose a personal pronoun according to the picture (I, she, he, and they). 

 
……………………… 

 
….……………………. 

 
……………………… 

 
……………………….. 

 

2.   See the next chart and draw the commands.  

 

 

 

 

 

 

Stand up 

 

 

 

 

 

 

Open your book 

 

 

 

 

 

 

Close de window 

 

 

 

 

 

 

Close the door 

 



 
 

 

      3.  Answer with your own words the following questions. 

a) What is your name? 

……………………………………. 

b) Could you spell your name? 

…………………………………….. 

c) What is your ID card number? 

……………………………………. 

d) What is your address? 

……………………………………. 

e) What is your telephone number? 

…………………………………… 

    4. Write the alphabet pronunciation. 

 

 

 

 

 

 

 

 

 

5. Complete the next dialogue with the correct pronoun. 

         A: Hi …am…………… 

B: Hello ….My name is…………… 

A: Nice to meet……….. 

B: Nice to meet…….too.  

 

 

 

 

 

 



 
 

 

6. Write the correct greetings according to the picture. 

 
………………………….. 

 
……………………… 

 
…………………….. 

 
   ………………………… 

 
……………………… …………………….. 

 

7. Look at the following words and draw the correct time. 

         

 

 

 

 

           Five to six 

 

 

 

 

 

         Quarter to six 

         

 

 

 

 

       One forty five 

 

 

 

 

   

          Eight o‟clock 

 

 

 

 

 

          Half past ten 

 

 

 

 

 

        Ten o‟clock 

  

8. Write the correct number in the next chart. 

 

30  

25  

18  

37  

45  

      

 9. Complete the following sentences with countries and nationalities. 

a) Alvaro Garcia Linera is from…………………. He is ………………...... 

b) Papa Francisco is from………………………..  He is………………….. 



 
 

 

c) Thalia is from………………………………..  She is………………….. 

d) Neymar  is from……………………….…. …. He is…………………... 

 

 

10.  Match the correct job with the picture. 

a) Dentist 

 
b) Waiter 

 

 
c) Taxi driver 

 
d) Butcher 

 
e) Student 

 
 

11. Fill in the blanks with the different kind of jobs and personal pronouns. 

A: Are you a……………? 

B: No,  ……… not. I‟m a…………., and what do…….. do? 

A:  I‟m an ……………. 

 

 

 

 



 
 

 

EVALUATION 

STAGE TWO 

 

Student‟s name: …………………………………………… Date: ……………………. 

1. Unscramble the following words. 

a) rtehBor     …………………….                        b) treFha         …………………… 

c) onS            ……………………                        d) danbHsu    ……………………. 

e) cieNe       ………………………                      f) oMethr      ……………………. 

2. Look at the picture about family tree and complete the sentences with these words. 

brother father sister mother  

 

“Hi my name‟s is Jack. This is my family. This is Jamie. He‟s my………………This is Jenna. 

She‟s my …………….This is Jane. She‟s my……………..And this is Jerry. He‟s 

my…………We‟re from Bolivia.” 

                                     

 



 
 

 

3. Choose the correct word and complete the following questions. 

A: Is Moira your ………………?                            A: Is Jerry your …………….? 

                          Uncle/mother                                                                 brother/father 

 

 B: Yes, she is ………   ………….                          B: Yes, he is ……     ………….. 

                     my/your     Uncle/mother                                      your/my   brother/father 

 

4. Unscramble the word and match according to the following colors.  

 

  

 

 

 

 

 

 

 

 

5. Answer the following questions. 

A: What colors have the Bolivian flag? 

B: It‟s………………,………………,…………… 

A: What color is the Cochabamba Flag? 

B: It‟s ……………………………………………. 

A: What color is Santa Cruz flag? 

B: ……………………………………………….. 

A: What color is Peruvian flag? 

B: It‟s ……………………………………………. 

A: What colors is the rainbow? 

B: It‟s…………………………………………… 

A: What colors is the Whipala Flag? 

B: It‟s…………………………………………… 

.  

a) egner 

…………… 

          

d) ngloed 

…………… 

 
b) lpeupr 

……………. 

 

e) iknp 

…………… 

 
c)rde  

…………… 

 

F) ebul 

…………… 

 



 
 

 

 

6. Look at the picture and complete the following dialogue. 

 

 

 

 

 

 

7. Write the parts of the human body. 

                                          
8. Answer the following questions using the illnesses or pains.  

 

a) A: What‟s the matter? 

      B: I have a……………………………… 

b) A: What‟s the matter? 

      B: I have an……………………………… 

c) A: What‟s the matter?         

B: I have a ……………………………… 

A: What color is ……….new…………..? 

B: It´s ………. 

A: This is a nice……….. It is beautiful  

B: My …………..are new, too. 

A: What …………….are these? 

B: these are…………  

 



 
 

 

 

9. Complete the following dialogue. 

 

A: Hello. ……………… office. 

B: This is…………………….I need to see the ………………… 

A: Ok, what‟s the problem? 

B: I have a……………………... 

A: Can you come at……………..a.m.? 

B: Yes. See …………then. 

 

10. Unscramble the words and match according to the picture. 

 

a) aknB 

 

…………………….. 

 
b) umatiSd  

 

…………………….. 

 
c) yaLrirb 

 

…………………….. 

     
d) rusgeotrD 

 

…………………….. 

     
e) amanecshiCh 

 

……………………. 

 
f) retapremkSu 

 

…………………….. 

 
  



 
 

 

11. Look at the picture and fill in the blanks with the correct preposition; in, on, next to, 

across from, near. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. The National bank is……………the hotel. 

2. The National bank is…………..the tourist information center. 

3. Two people are …………………the park. 

4. The parking lot is………………the hotel. 

5. The Science Museum is………the Parking lot. 

6. Three people are …………the movie theater.  



 
 

 

           EVALUATION 

STAGE THREE 

 

Student‟s name: …………………………………………………… Date: ………… 

1. Answer the following questions.  

 

 
A: Do you like chew gum? 

 
 

A: Does she like pizza? 

 
 

A:  Do they like bread? 

 

B: No, I …….………   

     I like…………….           

 

B: No, she ………… .. 

     She likes………….. 

 

B: Yes, they……………. 

 

 

2. Listen to the teacher and complete the following dialogue. 

 

A:  Hi, ………………. 

B: Hello……………., How are…………? 

A: Oh, I am really ……………... 

B: Let‟s go to eat pizza, Do you like…………………?  

A: No, I don‟t. 

 

3. Answer the following questions use your own words. 

A: Do you like pasta? 

B: ………………………….. 

 

A: Does she like soup? 

B: …………………………… 

 

 A: Do you like Pizza? 

B: …………………………… 



 
 

 

4. Answer to the following questions. 

 

 
A: What is this? 

B: ………………… 

 
A: What are these? 

B: ……………………. 

 
A: What are these? 

B: …………………. 

 
A: What is this? 

B: ……………………… 

 

5. Draw the following objects. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  6. Look at the exercise number four and complete the following examples  

a) There is a………………………….. 

b) There are three…………………….. 

c) There are two……………………… 

d) There is a………………………….. 

 

 

 

 

 

 

 

CHALKS 

 

 

 

 

 

 

 

ERASER 

 

 

 

 

 

 

 

 

MARKERS 

 

 

 

 

 

 

 

 

KEYBOARD 



 
 

 

 7. Match the correct sport according to the picture. 

a) Swim 

 

b) Run 

 

c) Table tennis 

 

d) Play soccer 

 

 

8. Choose the correct word according to the weather. “Drizzling, hot, windy, cold” 

 

 

 

 

 

 

 

9. Write short sentences and talk about the weather in Bolivia. 

a) In spring, the weather   is……………………….,………………….. 

b) In winter, the weather is ………………………..,………………….. 

c) In autumn, the weather is ……………………....,…………………… 

d) In summer, the weather is………………………,…………………… 

 

 

 
It is………………… 

 
It is………………… 

 
It is………………… 

It is………………… 



 
 

 

10. Answer the following questions. 

a) Are supermarkets open on Mondays?                       Yes/No 

b) Are church‟s open in Saturday?                                 Yes/No 

c) Are schools open Sunday?                                         Yes/No 

11.   Write the following numbers. 

98 

63 

80 

75 

205 

100 

 

12. Choose the correct month of the following sentences. 

 

a) Children‟s day is in ……………………………… 

                                     February/April 

 

b) Father‟s day is in …………………………………. 

                                March/June 

 

c) Mother‟s day is in ……………………………….. 

                                      July/May 

 

d) Christmas‟ day is on ……………………………… 

                                   October/December 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

FINAL EVALUATION 

Student‟s name: …………………………………………………… Date: …………… 

1. Match the sentences with the pictures.  

a) I get up at six o‟clock 

b) I have breakfast   

c) I start to work  

d) I play basketball 

     e) I go to school 

     f) I go to bed 

     g) I finish to work  

     h) I have lunch 

 

  

 

 

 

 

 

2. Read the following daily routines and draw according to the meaning.  

 

 

 

 

Brush my teeth 

 

 

 

 

Comb my hair 

 

 

 

 

Shave the mustache 

 

3. Complete the following sentences with the correct preposition. “at, on, in”. 

a) Iris goes to school _____ Mondays. 

b) I have a dinner _____7:00p.m. 

c) Helen shows T.V. ____ Sunday. 

d) Jose travels ___ June. 

e)  He goes out for dinner ____ Fridays.  

f) It rains ___ winter. 

 
 

 
 
 
 
______________ 

 
  

 
 
 
 
______________ 

 
 
 
 
 
 
  
_______________ 

 
 
 
 
 
 
 
________________ 

 
 
 
 
 
 

 
_____________ 

 
 
 
 
 
 

 
_____________ 

 
 
 
 
 
 

 
______________ 

 
 
 
 
 
 

 
________________ 



 
 

 

4. Unscramble the words about kitchen. 

oTesart          ………....... 

foreriegraRt  …………… 

poSno          ……………. 

lrneBed       …………….. 

Sieve          ……………… 

Frying pan    ……… ……. 

Grater           …………….. 

Soup dish     ………. …… 

5. Fill in the blanks with the correct preposition (in, on, next to, into) in the following 

sentences and match according to the picture. 

 

a) The bottles are in the refrigerator. 

b) The bread is ___the oven.  

c) The eggs are ___to the boil. 

d) The slices meats are ___the spoon. 

e) The dishes are ___to the soap. 

f) The spoon is _____to the cup. 

 
  

  
 

 

 

 

 



 
 

 

6. Unscramble the following words and match according to the picture.  

 

a) bRitab …………. 

b) taC     ………….. 

c) grFo  …………… 

d) ertuTl  …………. 

e) oDg     …………. 

f) t aorPr …………. 

g) yruTek ………… 

h) plnheEta ……….. 

i) kaSen     ……….. 

 

 

7. Draw the following sentences in the next chart. 

 

 

 

 

 

 

 

 

 

The cat is on the bed 

 

 

 

 

 

 

 

 

The bird is next to the ball 

 

 

 

 

 

 

 

 

The mouse is over the table 

 

 

 

 

 

 

 

 

The dog is in front of the bank 

 

 

  

 

 

 

 

 

 

 
 

 

 

 

 

   



 
 

 

 

 

 

 

 



 
 

 

A.6.1. Institution location          

 
 

The Nueva Esperanza church is located at the Cinco Dedos neighborhood, in the Periferica 

Avenue, in front of the EPI “Ferroviario” police station.  

 

 

 



 
 

 

A.6.2 Classroom Activities 

 
 

            The Nueva Esperanza Church‟s students participate in the classroom             

using the resources provided by the teacher. They are reading some 

command in the handouts. 

                               

 
 

Students are reading the commands of their handouts. They listen to the 

teacher and they act according to the commands and they repeat the orders 

to their partners.  



 
 

 

       
 

In this picture the teacher is explaining about the objects in the classroom topic 

to the students.  They are listening to the teacher and pointing some objects out 

in the classroom. 

       

                

                        

                   

The teacher is pronouncing new vocabulary and the students are listening and 

reading the instructions in their handouts then they practice repeating the 

vocabulary. 



 
 

 

   

                     Before the English classroom activities students worked on their schools‟ homework 

because they were in the institution during all the free time that they had. 

   

 

 

 

In some sessions, students had to come to the class with their siblings during 

some extra activities then they practice the vocabulary learnt in the family 

unit.  

 



 
 

 

   

The teacher is explaining some grammatical structures to the students in the 

classroom and they are taking notes about them. 

 

                  

In the last picture, the students are listening the commands of their partner and 

they are reading what the command was about. The application of the TPR 

method is present in this picture. 

 

   

 



 
 

 

 

During the classroom activities some students are asking the questions that are 

in the handouts following the orders. 

 

 

This picture is showing how a student is applying the Total Physical Response 

method. Students make a description of human body touching his head and so 

on. 

 



 
 

 

 

The students are showing a student pointing to the head of his classmate in the 

Body parts unit.  

 

 

The students are writing on the handouts and participating during the 

classes. 

 



 
 

 

     

The students are reading the short dialogues and repeating the words. They 

understand the commands and use this knowledge during the classes. The 

handouts were important for the class. 

 

                   

The students are explaining the contents of their handouts and participating 

during the class. Also they felt comfortable following the commands. 

 



 
 

 

                          

The use of the whiteboard during the class was helpful for the students. Total 

Physical Response method is applying. The students were looking to the whiteboard 

repeating all the vocabulary. 

 

   

The active participation of students‟ trough commands improves the classes. 

The students learn the human body and then participate showing to the class 

their performance about the topic. 

 

 

 

                                          


