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ABSTRACT 

 

The project is built by four chapters. The first chapter gives an overview of the 

context in which the project was carried on and it also provides specific 

information about the participants who we worked with. The objectives and 

scope of the project are established here.  

 

The second chapter provides a theoretical framework, considering linguistic 

foundations to course design which covers steps for a syllabus design. Within 

the explanation of materials and activities, it is given detailed information about 

the Computer Assisted Language Learning CALL benefits into the classroom 

environment. Finally, it explores the benefits of Communicative Approach and 

learning theories. 

 

The third chapter introduces the proposal itself. It describes the objectives, the 

applied methodology and the technology based activities and procedures of the 

proposal.    

 

The fourth chapter contains general conclusions of this project, establishing 

some final results of using technology in second language teaching.  

 

Finally, we append the syllabus design for children and adolescents, the topics 

and lesson plans for each communicative unit; at the same time pedagogical 

material based on technology developed throughout the course, to give 

teachers new ideas of teaching English based on Computer Assisted Language 

Learning is also included. 
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CHAPTER I 

 

DIAGNOSTIC SECTION 

 

1 INTRODUCTION 

 

Language is a significant means for transferring an idea of a person to another, common to all 

humans. It is a complex communication system that uses structured symbols and sounds and is 

acquired naturally instead of biologically inherited.  

 

As it is a complex system of rules and principles, it has been studied for many years and from 

different perspectives and many systematic set of teaching practices based on a particular 

method of language learning were developed and put in practice, specially in the case of 

applying theories of second language acquisition (SLA).  

 

In this way, the period from the 1950s to the 1980s has often been referred to as "The Age of 

Methods," during which a number of quite detailed prescriptions for language teaching were 

proposed, such as the Situational Language Teaching, the Audio-Lingualism, the Silent Way, the 

Community Language Learning, the Total Physical Response and in the 1980s, these methods 

were overshadowed by more interactive views of language teaching, which quickly came to be 

known as Communicative Language Teaching (CLT).  

 

Nowadays, new concepts that support the process of second language acquisition have 

appeared. Willetts1 states “The use of technology in teaching second languages has been 

increasing dramatically over the past few years”.  Many other theories agree Willets, because 

technology is becoming a bigger part of both in-class and home study and there is an explosion 

of interest in using computers for language teaching and learning known as: Computer-assisted 

instructional (CAI), eLearning or Computer-Based Training (CBT), Web-Based Training (WBT), 

Electronic Performance Support Systems (EPSS) and so on.  

 

Considering the previous principles in the teaching of a second language a factor should be 

considered as important, that is the necessity of an integrating approach for the development of 

communicative skills in the classroom, in which the four skills in the acquisition of knowledge of a 

foreign language can be taught in a coherent way, and practiced together, with a distinction of 

the importance of one upon the other. This teaching should provide opportunities in the 

                                                 
1 Willetts, K, Integrating technology into the foreign language curriculum 
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classroom for their students to engage in real-life communication in the target language and 

technology must also be used as supporting resource to success and attain learning objectives. 

 

Therefore, the main objective of this project is to design and apply a syllabus that considers what 

was said before, a suitable and integrating approach that considers technology, so that  children 

and adolescent students of the Jilañataki Project of “Fundación La Paz” have an appropriate 

linguistic competition at a basic level of the English language, since they only have an hour and a 

half of teacher centered English class per week, according to the school curriculum, which is a 

norm of the Education Ministry. 

 

In July 1994, the law of “Reforma Educativa” was published in Bolivia. It was expected to have 

benefits for the teaching of foreign languages, however it did not  mention any specific article for 

this area. It was only established2 "La educación participativa, intercultural y bilingüe“ in its firt 

article that says: 

 

La educación boliviana es "INTERCULTURAL y BILINGÜE, porque asume la 

heterogeneidad socio-cultural del país en un ambiente de respeto entre todos los bolivianos, 

hombres y mujeres". (cf. Tít.1-Art.1-inc.5)  

 

As a result, children and adolescents do not participate in an active communicative learning 

environment and feel, at the same time, unmotivated and sometimes frustrated due to most of 

them know that nowadays English is a necessity because of technological advances and 

globalization.  

 

On the other hand, most children and adolescents are conscious that the influence of the New 

Technologies in all and each one of the facets of the life of the men makes the humans to be 

integrated to this new way of understanding the societies, establishing a frank language as it is 

considered at the moment to the English language.    

 

1.1 PLACE OF RESEARCH 

 

To have a better idea about the context where our research was developed, now we are going to 

give a brief description of it.  

 

                                                 
2 Página oficial de la Reforma Educativa boliviana “http://www.veips.gov.bo/pre/default.html” La 
Reforma Educativa boliviana y el aprendizaje intercultural y bilingüe 
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The research application was carried out at “Fundación La Paz” which was founded on February 

15th, 1980 and has the aim to design, execute and advise programs and projects so that poor 

families that inhabit the hillsides of La Paz City and rural areas can have better lives. To attain 

this aim the foundation generates different educative processes to improve education of children 

and adolescents, at the same time, it contributes to the improvement of the quality of life of the 

population, by implementing women and socio-educative promotions. 

 

To be involved with this institution’s objective, here it is shown its mission: 

 

“La Fundación La Paz para el Desarrollo y la Participación está dedicada a promover y 

fortalecer movimientos sociales, mediante procesos de organización, participación y 

prestación de servicios orientados a mejorar las condiciones y calidad de vida de la 

población.” 

 

“Fundación La Paz” main office is located at 1205 Tito Yupanqui avenue (Villa Copacabana) and 

has four main programs and three projects, as it is shown in chart one. 

 

Chart one. Programs and Projects of “Fundación La Paz”  

PROGRAMS PROJECTS 

• Programa Sarantañani Niño de la calle Independencia 

No.153 (Zona Central)  

• Programa Oqharikuna calle Laja No. 924 (Zona central)  

• Programa Sarantañani Niño Trabajador calle Chuquisaca No 

431 (Zona Central), trabaja con el proyecto Tukuyninchis. 

• Programa Sarantañani Niño de la Calle – Residencia Juvenil 

calle G. Sanjines No. 938 (Zona Central)  

• Programas comunitarios Jilañataki, distribuidos en 8 

proyectos, ubicados en diferentes puntos estratégicos de la 

ciudad de La paz: 

• Escobar Uría                  

• San Antonio Alto 

• Pacasa 

• Valle Hermoso 

• Kupini  

• San Isidro 

• Villa Armonía 

• Barrio Nuevo 

• Centro de Capacitación 

Técnica Sarantañani Av. 

Burgaleta No. 953 (Villa 

Copacabana)  

• Casa de Patronaje Av. 

Burgaleta No. 940 (Villa 

Copacabana)  

• Casa de la Mujer Av. Bush 

No. 1987 casi esq. Diaz 

Romero (Miraflores) 
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In addition, to achieve good results, it is important to mention that the foundation has been 

working with a project that is supported by a program of scholarship at university, intermediate 

and superior technician level, therefore it requires that university students, in this case students 

of the Department of Linguistics, support in the process of training children and adolescents 

distributed in its different programs and projects shown in chart One. 

 

Therefore, as part of this project, we supported this foundation by teaching Basic English at 

Jilañataqui program.  

 

In chat One, it is shown that the Jilañataki program has eight projects, from which we worked 

with the branches of Escobar Uría zone, located on 14th street and San Antonio Alto zone, 

located at 80, 13 de Junio street.  

 

Jilañataki means “Growing” and its task is to accomplish the integral development of children and 

teenagers who live in poverty and abandon conditions, for that purpose they establish 

psychopedagogycal activities   to promote creative thoughts, individual and collective self-steam 

development, sociocultural development, individual and collective leadership, the sense of humor 

and affective expression, and also offer a day care centre to the community, called Wawauta 

“Casa del Niño”.    

 

This program has the following general objective:  

 

“Desarrollar acciones de resiliencia, protagonismo y formación en la constitución de 

propuestas de alto impacto y bajo costo, sostenibles dentro del marco de políticas 

públicas en agenda del municipio y gobierno local” 

  

To attain its objective, they organize a set of activities of prevention and development that are 

concerned with the family and the community and to satisfy the children-juvenile community 

demands and aspirations they focus on resilence (ability to recover in adverse conditions), 

alternative education and tenderness pedagogy. They also consolidate children-juvenile rights.  

Actions are concreted in four intervention stages. First stage comprehends at 3 month to a 6 year 

old children, the second, to children from 6 to 12 years old, the third teenagers from 13 to 18 

years old and finally the fourth stage which groups young adult from 19 to 23 years old. In this 

last stage they receive support for their professionalization and training through scholarships and 

orientation focused to attain their projects. 
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Considering the previous explanation, our project was focused on the second and third 

intervention stages. To be precise our population was the following: second stage, 7 to 12 year 

old children and 13 to 18 year old teenagers. 

 

Finally, it is important to mention that these two projects have their own buildings which main 

infrastructures were built with the help of a “community work” and are normally formed by a 

kitchen, a dining room, one or two bathrooms, two classrooms, and a small yard.  

 

1.2 CHILDREN AND ADOLESCENTS OF THE PROJECTS 

 

Children and adolescents come from families that have socio-economical problems, in most 

cases they inhabit the hillsides of La Paz City. Some of the children and adolescents have 

psychological problems, others work to support their families and a few were abandoned and live 

and work on streets. Therefore almost all have a low school performance and, of course, 

according to the diagnostic evaluation taken at the beginning of the project they have a poor 

English proficiency. 

 

Talking about the English knowledge itself, they say that their teachers do not motivate them and 

in some cases they do not like English. They say “..nos enseñan gramática y nos hacen repetir 

canciones como loros…”, ”…nos aburrimos…”,”.. sólo traducimos canciones y de eso damos 

examen ”, “no paso Inglés porque me duermo y no aprendo nada..”. 

 

Besides this fact, we think that there are also two other relevant factors. The first is lack of 

parents’ support, due to most of them work full time, and do not control their children, and what is 

more, they do not know what is happening to their sons and daughters once they leave home. 

The second is that the government does not implement social care programs for children and 

adolescents who were abandoned or do not have economical support for studying. 

  

Unfortunately, this is in most cases the reality that some Bolivian families have to face day by 

day, because of lack of money, good education programs and social support. 
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1.3 OBJECTIVES 

 

1.3.1 GENERAL OBJECTIVE 

 

• To develop a suitable Basic English Syllabus that follows the Communicative Approach 

principles, employing Computer Assisted Language Learning (CALL) throughout the 

development of the lessons as supporting material for the elementary linguistic skills.  

 

1.3.2 ESPECIFIC OBJECTIVES 

 

• To design a basic English syllabus for the four skills, based on the students‘ needs and 

requirements found in the diagnostic questionnaire.  

 

• To design and develop interactive and audiovisual Computer Assisted Language 

Learning material to improve writing, listening and reading skills.  

 

• To support students in the acquisition of basic communicative competence. 

 

• To encourage students to continue learning English language, so that they will have a 

competitive profession in their future lives. 
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1.4 JUSTIFICATION OF THE WORK 

 

The present study tries to apply a suitable teaching method by means of a syllabus, where the 

content will involve appropriate topics to the reality and the culture of the students taking into 

account the necessities of most of them without leaving aside the necessities of the minority. This 

syllabus will be designed with the four abilities that are managed in the learning process of a 

second language acquisition, addressing basic communicative competence. 

  

Concerning our focal groups, children and adolescents, it is important to mention that they have 

been faced to very traditional English learning experiences, have family problem, live in neglect 

environments and what is more, they have also been hugely unmotivated to learn English 

language, therefore it is indispensable to introduce an appropriate English language method.       

 

Moreover the societies that go implementing the culture of learning English have advantages 

since, in connection with those that don’t pay attention to this fact; the access is not limited to the 

technology that is the source of social and economic development. The influence of the new 

technologies as a way of globalization in all the societies makes essential the acquisition of a 

frank language, in this case English, in order to generate a flow of information dedicated to the 

development and improvement of the conditions of the human being’s life. 

 

Considering the pervious fact and what Stone3 states “The new technologies offer many 

possibilities to the second language learner”, Computer Assisted Language Learning (CALL), 

also known as eLearning will be used by designing and developing software according to the 

students’ necessities. This technology based source will form part of the teaching process as a 

supporting material, so that children and adolescents can feel motivated and challenged to learn 

English, considering that most of them are nowadays involved to technology.  So this teaching 

resource is going to be used by groups or individual students during a class work, or over local or 

long-distance computer networks.   

 

Consequently our proposal pretends to link these two new social facts, learning English and 

using technology in the process. The use of innovate supporting material - CALL  will make the 

learning process quite different, due to the use of  technology involves useful ideas that 

demonstrate once more that nowadays education and technology go together. 

 

                                                 
3 Stone, L. (1991). "Task-based activities: Making the language laboratory interactive. ERIC 

Digest." Washington, DC: ERIC Clearinghouse on Languages and Linguistics.  
 



8 

 

As a result, the main beneficiaries of our work will be, of course, children and adolescents of 

“Fundación La Paz” projects, who later on will be motivated to continue learning English and will 

have elementary English proficiency in the four skills which corresponds to the basic levels as 

defined by the American Council on the Teaching of Foreign Languages (ACTFL). This assumes 

that our beneficiaries will have the following abilities: 

 

a) Listening: Sufficient comprehension to understand short conversations about all survival 

needs and limited social demands.  

 

b) Reading: Sufficient comprehension to understand simple discourse in printed form for 

informative social purposes. 

 

c) Speaking: Can initiate and maintain predictable face-to-face conversations and satisfy 

limited social demands. The learner at this level may hesitate and may have to change 

subjects due to lack of language resources.  

 

d) Writing: Sufficient control of writing system to meet most survival needs and limited 

social demands. Can create simple and compound sentences and short paragraphs 

related to most survival needs (food, lodging, transportation, immediate surroundings 

and situations) and limited social demands.  
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CHAPTER II  THEORETICAL FRAMEWORK 

 

2. LINGUISTIC  FOUNDATIONS FOR COURSE DESIGN 

 

The process of designing a syllabus for a particular group of learners - large or small – children 

or teenagers – adult or old - is actually an arduous process, due to it is based on new researches 

and theories of language learning, at the same time it considers views on language which are 

two areas. The more we know about language and its uses, the more alternatives we have for 

ways of specifying language on our syllabus. The more we find out about how people best learn 

languages, the more options we have for selecting, grading and developing content and 

materials and choosing an appropriate methodology to act as a guide for our syllabus.  

 

Advances in technology may also take part of a syllabus language learning material. In the past, 

the availability of tape recorders, for example, and then language laboratories, certainly helped to 

popularise and establish syllabuses based on technology. Now, the role of technology as a 

resource for instruction of second language learners is increasing and creates both independent 

and collaborative learning environments in which students can acquire and practice a new 

language. Therefore, it has enormous implications for syllabus design. 

 

Thus, syllabus design is a bit of a balancing act. It must surely involve careful consideration of 

teaching methods, supporting materials, learning situations, how students learn languages, what 

their current level of language proficiency is, what language will be useful for them in their target 

situation and where an how they will be using English in the future. Once having the answers to 

these aspects, objectives must be established, at the same time, methods or approaches and 

teaching materials should be considered to begin the process of syllabus design. 

 

Considering what was said before, when planning a course design, it is necessary to consider 

needs assessment, determining objectives, selecting and developing materials and activities and 

evaluation. 

 

2.1 NEEDS ASSESSMENT 

 

Needs assessment or needs analysis is considered as a part of second language planning which 

determinates the needs of specific institution’s students. It is the starting point that allows to 

make decisions about the content, design, goals, objectives and materials.  According to 

Kathleen (1996:12) Needs assessment involves finding out what the learner know and can do an 

what they need to learn or do so that the course can bridge the gap(or some part of it). She also 
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gives the following two questions to clarify the concept: What are my students needs?  and how 

can I asses them so that I can address them?.  

 

Richard(1984:5) points out that needs analysis serves three main purposes: it provides a means 

of obtaining wider input into the content, design and implementation of a language programme; it 

can be used id developing goals, objectives and content; and it can provide data for reviewing 

and evaluating an existing programme. 

 

Having in mind the students’ needs and background, which reflect the priorities of the learners 

and give planners substantial information for designing a syllabus, it is set the next determination 

of goals and objectives 

 

2.2. DETERMINING OBJECTIVES 

 

Once having detailed information about students’ needs, objectives of the course are set. 

Objectives give the direction of what language proficiency teachers expect to attain in the 

process of a determined course. They give a guide of what students need to achieve.   

 

Kathleen (1996:18) mentions Saphier and Gower (1987:15), who give five kinds of objectives to 

be considered when designing a syllabus, they are: 

 

1. Coverage objectives articulate what will be covered. Example: We will cover the first 

five units of the course 

2. Activity objectives articulate what the students will do. Example: Students will write 

six different kinds of paragraphs. 

3. Involvement objectives articulate how to maximize students involvement and interest. 

Examples: Students will engage in discussions about which paragraph they like best. 

4. Mastery objectives articulate what students will be able to do as a result of their time 

in class. Example: Students will be able to write an interesting paragraph that 

contains a topic sentence and supporting details. 

5. Critical thinking objectives articulate which learning skills students will develop. 

Examples: Students will be able to determine characteristics of a good paragraph 

and say why they think a paragraph is good.  

 

With the implementation of objectives, planners have a better idea of what students will do in the 

course and what language proficiency they will attain. Thus, the next step involves the designing 

of syllabus that will agree with the students’ needs and expectations, and will guide to achieve 

the objectives. 
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2.3 SYLLABUS DESIGN 

 

A syllabus is a framework of what is going to be learnt on the nature of language and learning; it 

acts as a guide for both teacher and learner by providing some goals to be attained. It can also 

be seen as a "summary of the content to which learners will be exposed" (Yalden.1987: 87). It is 

seen as an approximation of what will be taught and that it cannot accurately predict what will be 

learnt.  

 

As a syllabus is like a course backbone, the designing itself should be made clearly and 

consciously with much information and concern. Besides including aspects of language such as: 

grammar structures, sentence patterns, vocabulary and son, It should also include many other 

aspects such as: language context and functions, communicative situations, language skills, 

culture and so on.  

 

Graves (1996:25) proposes the following chart with different categories. 

 

Chart two. A completed syllabus chart 

Learning strategies 

Examples: self-

monitoring, problem 

identification, note 

taking 

Content example 

Examples: academic 

subjects, thenical 

subjects 

Culture 

Examples: culture 

awarness, culture 

behaviour, culture 

knowledge 

Tasks and activities 

Examples: information 

gap activities, projects, 

skills or topic-oriented 

tasks such as giving a 

speech or making a 

presentation 

Competencies 

Examples: applying for 

a job, renting an 

apartment 

Listening skills 

Examples: listening for 

gist, listening for 

specific information, 

inferring topic, 

choosing appropriate 

response 

Speaking skills 

Examples: turn-taking, 

compensating for 

misunderstanding, 

using cohesive devices   

Reading skills 

Examples: scanning 

for information, 

skimming for gist, 

understanding 

rhetorical devices 

Writing skills 

Examples: using 

appropriate rhetorical 

style, using cohesive 

devices, structuring 

paragraphs 

Notions and topics 

Examples: time, 

quantity, health, 

personal identification 

Communicative 

situations 

Examples: ordering in 

a restaurant, buying 

stamps at the post 

office 

Grammar 

Examples: structures 

(tense, pronouns), 

patterns (questions) 



12 

 

Pronunciation 

Examples: segmentals 

(phonemes, syllables), 

suprasegmentals 

(stress, rhythm, 

intonation) 

Vocabulary 

Examples: word 

formation (suffixes, 

prefixes), collocation, 

lexical sets 

  

 

She also says “ …teachers must decide which categories make sense to them for a given 

course.” To use some categories, it is also important to consider students’ needs and what 

communicative competence is relevant to attain in the course.  

    

2.3.1 TYPES OF SYLLABUS 

 

Now it will be mentioned the various types of approaches available to course designers and the 

language assumptions they make. They are divided into two groups: Product Oriented Syllabus 

and Process-Oriented Syllabuses 

 

2.3.1.1. PRODUCT-ORIENTED SYLLABUSES 

 

What is to be learnt? These kinds of syllabuses emphasize the product of language learning and 

not the process. They are inclined to intervention from an authority, therefore, anyone can test 

the results that students have accomplished. 

 

a) The Structural Approach 

 

This syllabus type is based on the complexity and simplicity of grammatical items. A list of 

grammatical structures is given, for example: verb tenses, adjectives, statements, questions, 

clauses and son on. They are graded according to difficulty and importance.   The learner is 

expected to master each structural step and add it to his/her grammar collection. As such the 

focus is on the outcomes or the product.  
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b) The Situational Approach 

 

The point of departure of this approach is the situational needs rather than grammatical units. 

Here, the real life context is principal. It is given a list of situations used outside the classroom 

which reflects the way language and behaviour are. Some examples are: in the restaurant, 

asking for prices at the library, talking on the phone, and so on. 

 

One advantage of the situational approach is that motivation will be emphasized since it is 

"learner- rather than subject-centered" (Wilkins.1976: 16).  

 

c) The Notional-Functional Approach 

 

Here, it is relevant the communicative purpose and conceptual meaning of language which are 

notions and functions. The needs of the learners will have to be analyzed by the various types of 

communication in which the learner has to confront. Consequently, needs analysis has an 

association with notional-functional syllabuses. Some functional examples may include: 

apologizing, giving an opinion, asking for permission, requesting; examples of notional include: 

number, time, place, colour, size and so on.   

 

2.3.1.2. PROCESS-ORIENTED SYLLABUSES 

 

How is it to be learnt? Process-Oriented Syllabuses emphasize a process rather than a product. 

That is, focus is not on what the student will have to accomplish of the program, considering 

specification of learning tasks and activities that he or she will take during the course.  

 

a) Procedural-Task-Based Approaches 

 

A task-based approach assumes that speaking a language is a skill best perfected through 

practice and interaction, uses tasks and activities to encourage learners to use the language 

communicatively in order to achieve a purpose, and specifies the learning tasks to be done rather 

than language. Examples include map reading, story telling and scientific experiments 

 

b)  Learner-Led Syllabuses 

 

The notion of this approach is based on how “learners learn to learn” autonomously. Here the 

learner is the key element, because it is hoped that he or she will be involved in the 

implementation of the syllabus design as far as that is practically possible. By being fully aware of 

the course they are studying it is believed that their interest and motivation will increase, coupled 
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with the positive effect of nurturing the skills required to learn. The learning process will take the 

direction determined by the students, so it is impossible to predict the route the syllabus will 

follow, because the direction is given by learners. 

 

c) The Proportional Approach 

 

The proportional approach was propounded by Yalden (1987:94). Here, students learn more 

form than meaning at an early stage and as time increases, the intervention of communicative 

functions increases. At this later stage, the emphasis on form can be gradually reduced. It is 

expected initially that form will be of central value, but later, the focus will change towards 

interactional components; the syllabus is designed to be dynamic, not static, with ample 

opportunity for feedback and flexibility. 

 

The change from form to interaction can occur at any time and is not limited to particular criteria 

of learner ability. This practical approach with its focus on flexibility and spiral method of 

language sequencing leading to the recycling of language, seems relevant for learners who lack 

exposure to the target language.  

 

2.3.1.3 PRACTICAL GUIDELINES TO SYLLABUS CHOICE AND DESIGN 

 

Karl Krahnke, 1987:92, in his book entitled "Approaches to Syllabus Design for Foreign 

Language Teaching" proposes the ten following steps in preparing a practical language teaching 

syllabus:  

 

1. Determine, to the extent possible, what outcomes are desired for the students in the 

instructional program. That is, as exactly and realistically as possible, define what the 

students should be able to do as a result of the instruction.  

2. Rank the syllabus types presented here as to their likelihood of leading to the outcomes 

desired. Several rankings may be necessary if outcomes are complex.  

3. Evaluate available resources in expertise (for teaching, needs analysis, materials choice 

and production, etc.), in materials, and in training for teachers.  

4. Rank the syllabi relative to available resources. That is, determine what syllabus types 

would be the easiest to implement given available resources.  

5. Compare the lists made under number 2 and 4. Making as few adjustments to the earlier 

list as possible, produce a new ranking based on the resources' constraints.  

6. Repeat the process, taking into account the constraints contributed by teacher and 

student factors described earlier.  
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7. Determine a final ranking, taking into account all the information produced by the earlier 

steps.  

8. Designate one or two syllabus types as dominant and one or two as secondary. 

9. Review the question of combination or integration of syllabus types and determine how 

combinations will be achieved and in what proportion.  

10. Translate decisions into actual teaching units.  

 

Clearly, there is a vast amount of material to disseminate when considering syllabus design. The 

numerous approaches all offer valuable insights into creating a language program. The synthetic 

approaches of structuralism, situational and functional-notional, all have objectives to be attained, 

a content to be processed and learnt. The foundations of the product syllabuses remain 

fundamentally similar, whereas types of syllabus can usually be combined in many integrated 

ways. 

 

2.4 SELECTING AND DEVELOPING MATERIALS AND ACTIVITIES 

 

Classroom activities and materials play an important role when designing a course, due to they 

are crucial to articulate and achieve objectives. When talking about materials and activities two 

factors should be considered: their effectiveness in achieving purposes of the course and their 

appropriateness for the students. Choosing materials may mean development of new material 

when teaching a course for which there are no suitable materials, collecting a variety of 

materials, or adapting existing materials. Graves (1996:26). 

 

In addition, activities and materials have to suit different learning styles, which are:  

 

a) Visual when learners like visuals activities. For example, wall displays posters, realia, flash 

cards, graphic organizers etc. 

b)   Auditory when it is used audio tapes and videos, storytelling, songs, memorization and drills. 

This learning style usually groups work in pairs and small groups. 

c) Kinesthetic when teachers introduce to classroom a lot of move around and physical 

activities, such as: competitions, board games, role plays etc.  

d) Tactile when learners like handle activities, such as: the use board and card games, 

demonstrations, projects, role plays etc. For this type of learners teachers should include 

activities while students listen or read. For example, ask students to fill in a table while 

listening to a talk, or to label a diagram while reading  

 

Thus, selecting, adapting or creating suitable interactive and motivating material becomes a 

challenge, due to it requires domain of methodology in language teaching, teaching experience, 
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techniques that students will employ, time, and what is more, it also requires knowledge of other 

complementary areas such as technology among others.   

 

2.4.1 LANGUAGE TEACHING AND TECHNOLOGY 

 

“I believe that the most important potential of the computer lies in its ability 

to provide a richly supportive language-learning environment in which 

students are helped individually to develop, expand, and refine their own 

expressive and communicative abilities in a new language as well as to 

understand what language and language learning are all about—surely 

important parts of a liberal education.” (Garret, 1988: 12) 

 

With the advent of computers, networked computers and Internet technology, a new potential 

learning trend that supports the process of learning has appeared, it is called computer-based 

instruction which has been widely used as supporting material in different learning environments 

throughout the world.  

 

The interaction of technology and the learning process introduces to English classroom different 

points of view, different ways of behaviour, beliefs, linguistic expressions, and styles of 

communication.  

 

“We can definitely agree that technology has done a great job in helping learning process, but 

this is just the beginning of the age of technology-enhanced education. In the future, wireless 

networks, videoconferencing and other multimedia-enhanced communication methods will be 

more popular in the classroom. However, teachers should always remember that technology is 

just a tool, and students’ learning achievement relies on appropriate and creative instruction. If 

you know how to use technology to design creative activities, technology will work better for 

foreign language education”. ( Li Wang - 2005) 

 

2.4.1.1 HISTORY 

 

Computers have been used for language teaching since the 1960s and it has developed 

gradually, as follow: 

Traditional use of computers on language teaching was known as CALI (Computer Assisted 

Language Instruction) which presented a stimulus to which the learner had to provide a 

response. The stimulus was in the form of text presented on screen, and the only way in which 

the learner could respond was by entering an answer at the keyboard.  Discrete error analysis 

and feedback were common features of traditional CALI and software was closely related to 
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traditional English language teaching methods, such as The Grammar Translation Method which 

emphasizes the deductive learning. Thus, first, the program gave rules explicitly then the rules 

were reinforced with examples and exercises.  

   

Nowadays, CALL4 (Computer Assisted Language Learning) is a term that came into use in the 

early 1980s, replacing the older term. CALL now includes highly interactive and communicative 

support for listening, speaking, reading and writing, including extensive authentic reading 

materials, for stimulating communicative exercises such as student discussion of trips or 

vacations, for working with interactive-multimedia material online – offline and for a medium of 

student publishing, by using foros, web logs and chat rooms.  

 

However, the most recent medium of computer-mediated communication used is known as 

Electronic learning (or e-Learning or eLearning) which is a type of education where the medium 

of instruction is computer technology. E-learning is used interchangeably in a wide variety of 

contexts, such as: Computer-Based Training (CBT), Web-Based Training (WBT), Electronic 

Performance Support Systems (EPSS), and Local Area Network Training (LANT). 

 

Warschauer, M., and Healey, D. (1998: 31, 57-71) divide CALL into three main stages:  

 

Behavioristic CALL, Communicative CALL and Integrative CALL. Each stage corresponds to a 

certain level of technology as well as a certain pedagogical approach.  

 

Behavioristic CALL, conceived in the 1950s and implemented in the 1960s and 1970s, could be 

considered a sub-component of the broader field of computer-assisted instruction. This mode of 

CALL introduced repetitive language drills, referred to as drill-and-practice. In this level, the 

computer was viewed as a mechanical tutor which never grew tired or judgmental and allowed 

students to work at an individual step. The best-known tutorial system, PLATO, ran on its own 

special hardware consisting of a central computer or mainframe and terminals and featured 

extensive drills, grammatical explanations, and translation tests at various intervals. 

  

The next stage, communicative CALL, emerged in the late 1970s and early 1980s, at the same 

time that behavioristic approaches to language teaching were being rejected at both the 

theoretical and pedagogical level. Communicative CALL corresponded to cognitive theories 

which stressed that learning was a process of discovery, expression, and development. Popular 

CALL software developed in this period included text reconstruction programs (which allowed 

                                                 
4 Computer-assisted Language Learning (Call) was the expression agreed upon at the 1983 
TESOL convention in Toronto in a meeting of all interested participants. Carol A. Chapelle, 2001. 
Computer Applications in Second Language Acquisition. 
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students working alone or in groups to rearrange words and texts to discover patterns of 

language and meaning) and simulations (which stimulated discussion and discovery among 

students working in pairs or groups). For many proponents of communicative CALL, the focus 

was not so much on what students did with the machine, but rather what they did with each other 

while working at the computer.  

 

Therefore, many teachers were moving away from a cognitive view of communicative teaching to 

a more social or socio-cognitive view, which placed greater emphasis on language use in 

authentic social contexts. Learners were exposed to authentic environments, and various skills of 

language learning, so that they can have communicative competence.  

 

Then the multimedia networked computer called the technology of integrative CALL appeared. 

The combination of sound, text, photographic-quality images and video recordings in imaginative 

presentations provided more possibilities for much more integrated uses of technology. Thus, 

nowadays, multimedia or integrative CALL additionally provides a further and more powerful 

dimension to communication when the control and manipulation of this meaningful information is 

passed into the hands of the learner, because the ability to interact with these communication 

elements via interactive multimedia allows language learners to explore, discover, ponder, 

search, question, answer and receive feedback.  

 

2.4.1.3 FEATURES AND CHARACTERISTICS OF CALL SOFTWARE 

 

a)  Drill and practice. 

 
 Drill and practice programs offer structured reinforcement of previously learned concepts. They 

are based on question and answer interactions and should give the student appropriate 

feedback. They may use games to increase motivation.  

 

b) Tutorials.  

 

They are used to teach new concepts and processes. Material is presented to the student in a 

structured format. Tutorial software usually includes worked examples and gives the learner the 

opportunity to assess their understanding with questions, answers and feedback. Intelligent 

Tutoring systems are capable of corrective feedback and adapt their presentations to suit the 

learner, based on the actions of the learner.  

 

• Information retrieval systems. They store knowledge in a structured way and allow the 

learner to browse or search for information as required. They include on-line databases; 
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structured information systems such as dictionaries and encyclopaedias and also 

hypertext5  and hypermedia6  reference systems.  

 

• Simulations. Simulations model an experiment or a real life or imaginary situation. The 

context of the simulation may be a business plan or a laboratory experiment or an 

animation of the working of a chemical plant. Simulations usually are based on 

interactive graphics and give the learner the ability to visualise a process and explore the 

effect of changing parameters on the operation of the system.  

 

• Microworlds. They use the computer to create a problem solving environment and are 

derived from the work of the cognitive psychologist Jean Piaget. Seymour Papert, for 

example, introduced the Logo language into schools to encourage children to learn about 

mathematics in a Mathland microworld.  

 

2.4.1.4 COGNITIVE TOOLS FOR LEARNING 

 

Cognitive tools for learning are based on the constructivist principle that learners need to 

construct their own understanding of new concepts, because they are not empty vessels to be 

filled with knowledge. Instead, learners are actively attempting to create meaning by selecting 

and processing their own learning.  

 

a) Productivity Tools.  

 
These include applications such as word processors, spreadsheets, databases, and presentation 

packages. They can support learning by enhancing the quality of the learning process and by 

improving student productivity. For example, word processing encourages drafting, reflection and 

editing and removes from the student the chore of having to re-write any written submission. 

Spreadsheets can promote a structured approach to problem solving and enable the student to 

spend more time on the task in hand rather than on routine or lengthy calculations. Databases 

can be used to help students, as well as staff, to organise information related to their courses and 

to develop their information handling skills. Finally, presentation packages provide much the 

same benefits for spoken. They are clearly of great benefit to support conventional lectures, 

enabling the lecturer to draw together text and graphics.  

 

 

                                                 
5 Hypertext: Text is organized so that related items of information are connected 
6 Hypermedia: A multimedia system in which related items of information are connected and can 
be presented together 
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b) Communication tools.  

 
Computer-mediated communication takes several forms including electronic mail, electronic 

conferencing, video conferencing and the World Wide Web. These tools allow learners to share 

ideas and information, to co-operate, to collaborate and can also be used for submission and 

publication of students' assignments and of tutors' comments on students' work.  

 

Here, first, it is important to mention that Electronic mail (e-mail) and forums are asynchronous 

communications mediums, not requiring real time interaction. This characteristic is helpful in 

maintaining communications and exchanging of ideas between tutor and student, tutor and 

students and among students since they overcome constraints of distance and time.  

 

On the other hand, video conferencing and chatting are synchronous, the participants interact in 

real time, either one-to-one, one-to-many or many-to-many.  

 

As well as providing a range of on-line communication tools, on-line communications can provide 

access to the World Wide Web (WWW). The WWW consists of millions of information sites 

between which information providers have set up hypertext/hypermedia links. By visiting one site 

of particular relevance, you are likely to find at that site a number of links to other sites which will 

also prove of interest to you. The WWW is capable of supporting multimedia pages as well as 

plain text. It is by no means a passive resource. It is possible for staff and students to search the 

web to locate sites of interest, to give feedback to information providers through on-line comment 

forms and to create web sites for use within the teaching and learning process.  

 

2.4.1.5 PEDAGOGICAL APPROACHES OR PERSPECTIVES 

 

It is possible to use various pedagogical approaches for eLearning which include: 

 

a) Instructional design - the traditional pedagogy of instruction which is curriculum focused, and 

is developed by a centralized educating group or a single teacher.  

 

b) Social-constructivist - this pedagogy is particularly well afforded by the use of discussion 

forums, blogs, wiki and on-line collaborative activities. It is a collaborative approach that 

opens educational content creation to a wider group including the students themselves.  

 

c) Laurillard's Conversational Model is also particularly relevant to eLearning, and Gilly 

Salmon's Five-Stage Model is a pedagogical approach to the use of discussion boards   

 

http://en.wikipedia.org/wiki/Instructional_design
http://en.wikipedia.org/wiki/Constructivism_(learning_theory)
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d) Cognitive perspective focuses on the cognitive processes involved in learning as well as how 

the brain works.  

 

e) Emotional perspective focuses on the emotional aspects of learning, like motivation, 

engagement, fun, etc. 

 

f) Behavioural perspective focuses on the skills and behavioural outcomes of the learning 

process. Role-playing and application to on-the-job settings. 

 

Contextual perspective focuses on the environmental and social aspects which can stimulate 

learning. Interaction with other people, collaborative discovery and the importance of peer 

support are also crucial. 

 

2.4.1.6 COMMUNICATION TECHNOLOGIES USED IN E-LEARNING 

 

Communication technologies are generally categorized as asynchronous or synchronous. 

Asynchronous activities use technologies such as blogs, wikis, discussion boards, and e-mails. 

The idea here is that participants may engage in the exchange of ideas or information between 

tutor and student, tutor and students and among students without the dependency of other 

participants involvement at the same time.  

 

Synchronous activities involve the exchange of ideas and information with one or more 

participants during the same period of time. A face to face discussion is an example of 

synchronous communications. Synchronous activities occur with all participants joining in at 

once, as with an online chat session, a virtual classroom or meeting, and video conferencing. 

 

In many models, the writing community and the communication channels relate with the E-

learning communities. This provides a general overview of the basic learning models and the 

activities required for the participants to join the learning sessions across the virtual classroom or 

even across standard classrooms enabled by technology. Many activities, essential for the 

learners in these environments, require frequent chat sessions in the form of virtual classrooms 

and/or blog meetings. 

 

2.4.1.6 TEACHER AND LEARNER ROLES 

 

When working with e-learning the role of the teacher changes. She or he becomes a participant, 

because thanks to technology, teachers can explain old ideas in new manners. Here students 

are faced to co-operative learning in which small groups, each with students of different levels of 

http://en.wikipedia.org/wiki/Blog
http://en.wikipedia.org/wiki/Wiki
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ability, use a variety of learning activities to improve their understanding of a subject. Each 

member of a team is responsible not only for learning what is taught but also for helping team-

mates learn, thus creating an atmosphere of achievement. Students work through the 

assignment until all group members successfully understand and complete it. 

  

a) Teachers role. As pointed out by Warschauer (1998:31), the teacher must learn to become 

a "guide on the side" rather than a "sage on the stage". That means that, in classrooms, 

instructors walk around see the pair or group work, and jump in at key moments to offer 

guidance. The guide on the side teacher work does not imply a passive role for teachers. 

Teachers' contributions in a learner-centered, e-learning-enhanced classroom include 

coordinating group planning, focusing students' attention on linguistic items. 

The role of the teachers and the learners are influenced by interpersonal factors and task-

related factors. Essentially, teachers have three major roles in the classroom: 

 

1. To create the conditions under which learning can take place. 

2. To impart, by a variety of means, knowledge to their learners. 

 

b) Learners Role. The social climate of the classroom depends, to a great extent, on the 

strength of each individual’s contributions. It is how, the role of the learner in the context of a 

group activity will be dynamic or passive, and here comes the socialization of ideas and 

knowledge to help weak learners. What is more, weak learners become more productive 

and raise their self-esteem and their knowledge improve. 

 

Here, learners can differ according to the level of the tendency towards being one of the 

following types: 

 

1. The enthusiast : This type of learner has the teacher as the point of reference but at the 

same time is concerned with the goals of the learning group. 

2. The oracula: Once again this learner centres on the teacher ; however, he or she is much 

more oriented towards the satisfaction of personal learning goals. 

3. The participator: Focuses attention both on group goals and on group solidarity. 

4. The rebel: Leans towards the learning group for his or her point of reference but is mainly 

concerned with the satisfaction of his own goals.  

 

The above mentioned kinds of learners are taken into account when analyzing the roles of the 

learners during the e-learning interaction. 
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Finally, as it was seen before, the efficacy of computer technology, in this case Computer 

Assisted Language Learning, has become in a very useful and complementary material on 

practices or activities used in the second language classroom, at the same time, theories 

concerning the adjustment and construction of the materials using this source are widely 

available. Therefore, teachers should consider these motivating instruments when thinking about 

selecting, adapting or creating materials in a modern and challenging teaching environment.    

 

2.5 EVALUATION 

 

Evaluation means assessing students’ proficiency and progress. It allows teachers to know at 

what level objectives of a course were attained.   

 

Snowman (1997:12) points out that classroom assessment involves two major types of activities: 

collecting information about how much knowledge and skill students have learned 

(measurement) and making judgments about the adequacy or acceptability of each student's 

level of learning (evaluation). Both the measurement and evaluation aspects of classroom 

assessment can be accomplished in a number of ways. To determine how much learning has 

occurred, teachers can, for example, have students take exams, respond to oral questions, do 

homework exercises, write papers, solve problems, and make oral presentations.  

 

In course development evaluation also includes assessment of the course itself, because it tests 

the effectiveness of the course, if teachers and students interacted well with learning experiences 

and materials, if the classroom environment were adequate, so that the course could improve its 

effectiveness.  

 

2.6 LANGUAGE TEACHING AND LEARNING 

 

Language learning and teaching is a complex issue. Linguists and educators have proposed 

different theories and practices on the way how languages are taught and learnt along the last 

years. However, there is not a special prescription to guarantee everyone’s success when 

teaching or learning a second language, due to many components take place in the process 

itself, such as: stated objectives, syllabus specifications, types of activities, roles of teachers, 

learners, materials, teaching techniques, students’ learning styles, materials and types of 

motivation used to enhance students’ learning experiences, context where the process of 

learning takes place, and so on. 

 

In this process, the concept of method has become in the most important tool of foreign language 

teaching, because it helps us to reach goals and objectives set in a course. Theories of 
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methodologies of second language acquisition have introduced different features that try to link 

theoretical background and its practice, by setting three processes: theories of languages and 

learning, Instructional design features, and observed teaching practices. 

 

In addition, methodology makes a distinction between methods and approaches, where methods 

refer to techniques and practices as part of a teaching organization, and in the other hand, 

approaches represent language teaching philosophies that can be interpreted and applied in a 

variety of different ways in the classroom. This brief distinction is probably the most adequate to 

establish a difference between them 

 

2.6.1 LEARNING  

 

Learning is the act or experience of one that learns; knowledge of skill acquired by instruction or 

study; modification of a behavioral tendency by experience. Learning changes people’s behavior, 

which is later demonstrated by implementing knowledge, skills, or practices derived from 

education.  

 

Driscoll (2000:3) defines learning as “a persisting change in human performance or performance 

potential which must come about as a result of the learner’s experience and interaction with the 

world” 

 

Basically, from an educator’s perspective, learning involves helping people along the learning 

process, and learning includes all of the things that we do to make it happen. As an end result, 

we know that learning occurs when people get new information and incorporate it into their life.  

 

2.6.1.1 TYPES OF LEARNING THEORIES 

 

It is common to find definition of learning as a process that brings together cognitive, emotional, 

and environmental influences and experiences for acquiring, enhancing, or making changes in 

one's knowledge, skills, values, and world views.  

Explanations of what happens when getting knowledge are called learning theories which are 

attempts to describe how people and animals learn.  There are three basic philosophical 

frameworks of learning. They are behaviorism, cognitivism, and constructivism. 

 

a) Behaviorism. 

  

Behaviorism, as a theory, was most developed by B. F. Skinner. He, in his book Walden 

Two(1948), states that the process of learning operates on a principle of “stimulus-response”. 
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That means that people behave because of external or environmental stimulus or environment 

shapes behavior.  All behaviour can be explained without the need to consider internal mental 

states or consciousness. Behavior is formed through positive reinforcement or negative 

reinforcement. Positive indicates the application of a stimulus; Negative indicates the disability of 

a stimulus. Thus, learning is defined as a change in behavior in the learner.  

 

c) Cognitivism. 

  

Cognitivim essentially focuses on the inner mental activities – opening the “black box” of the 

human mind which is valuable and necessary for understanding how people learn. The learner is 

viewed as an information processor (like a computer). 

 

According to a definition given by Wikipedia7, congnitivism has two key assumptions 

 

 1) that the memory system is an active organized processor of information and  

 2) that prior knowledge plays an important role in learning. 

 

It was also a response to behaviorism, which in other words states that people are not 

“programmed animals” that merely respond to environmental stimulus; people are rational beings 

that require active participation in order to learn, and whose actions are a consequence of 

thinking. Changes in behavior are observed, but only as an indication of what is occurring in the 

learner’s head. Cognitivism uses the metaphor of the mind as computer: information comes in, is 

being processed, and leads to certain outcomes. 

 

d) Constructivism.  

 

This theory is also known as social constructivism, because learning involves constructing one's 

own knowledge from one's own experiences.  

 

Constructivism    states    that  learning  is  an active,   contextualized   process   of   constructing 

knowledge rather than acquiring it. So, according  to this theory knowledge is constructed   based 

on personal experiences of the environment, at the same time, new information   is linked to prior 

knowledge, thus social and communication skills, as well as collaboration and  exchange of ideas 

are essential. 

                                                 
7 Wikipedia, Wikimedia Foundation, Inc., GNU Free Documentation License. online - enciclopedia 
– http://en.wikipedia.org 

http://www.learning-theories.com/cognitivism.html


26 

 

 

 

A common misunderstanding regarding constructivism is that instructors should never tell 

students anything directly but, instead, should always allow them to construct knowledge for 

themselves.  

 

e) Other learning theories 

 

Other learning theories have also been developed. These learning theories may have a more 

specific purpose than general learning theories. For example, andragogy is the art and science to 

help adults learn, connectivism is a recent theory of networked learning which focuses on 

learning as making connections and multimedia learning theory focuses on principles for the 

effective use of multimedia in learning. (Wikipedia, 2008) 

 

The last principle to language learning has been available since the early 1990’s. Multimedia can 

be defined as the computer-delivered combination of a large range of communications elements - 

text, sound, graphics, pictures, photographs, animation and moving video. Multimedia 

environments provide much more powerful dimension to communication and education when the 

control and manipulation of meaningful information is passed into the hands of the learner. The 

ability to interact with these communication elements via interactive multimedia allows language 

learners to explore, discover, ponder, search, question, answer and receive feedback.  

 

2.6.1.2 CHILDREN AND TEENAGERS LEARNERS 

 

2.6.1.2.1  Children 

 

It is very well known that children from ages 5-12 are very much oriented in their minds around 

the “here and now” and directly visible-perceivable. Grammatical rules are usually lost on them. 

They perform better when given plenty of examples and patterns to follow. They tend to have 

much shorter attention span and need a variety of activities that capture their immediate interest. 

They also need much of “sensory input”, that is, they need to have many or all of their senses 

stimulated at once.  

Children learn by: 

 

a) Having a lot of opportunities to be exposed to the second language in different 

situations 

b)  Using all their senses and getting fully involved; by observing and copying, doing 

things, watching and listening  

http://en.wikipedia.org/wiki/Andragogical_learning_theory
http://en.wikipedia.org/wiki/Connectivism_(learning_theory)
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c) Exploring, experimenting, making mistakes and checking their understanding  

d) Repetition and feeling a sense of confidence when they have established routines 

e)  Being continuously motivated with fun factor 

f) Repeating, encouraging, and building confidence 

Therefore, activities, techniques and materials should be planned, elaborated, or 

adapted considering the above requirements. 

 

2.6.1.2.2. Teenagers 

 

On the other hand, teenagers are quite different learners. The ages13-18 coincide with the time 

of rapid transition and change, both mentally and physically. As teenagers begin to develop more 

cognitive ability, they can be exposed to language learning techniques that require more logical 

and /or abstract thinking. Attention span begins to lengthen, but there are also more distractions 

of an emotional nature. Probably the most important considerations for these learners are 

affective ones. Issues to do with ego and self steam are at their height, and teenagers can be 

incredibly sensitive to the ways others see their physical, mental and emotional development. 

They need to develop cognitive, analytical and logic skills. 

Teenagers learn by: 

 

a) Using Humour and classroom dynamics 

b) Interacting with listening materials and videos 

c) Using pictures to describe and work with 

d) Writing Journals 

e) Having a lot of opportunities to be exposed to the second language in different 

situations 

f) Being continuously motivated with topics that they like most, such as music, sports, 

technology, hobbies, etc. 

g) Working in pairs or groups 

 

2.7 LEARNING AND MOTIVATION 

 

Motivation is what moves us to act, what makes us perform different real activities. When talking 

about learning languages, motivation makes us to learn  English, or to teach it. The four elements 

it involves are: the reasons why we want to learn, the strength of our desire to learn, the kind of 

person we are, and the task, and our estimation of what it requires of us. 

  

A reward, tangible or intangible, is presented after the occurrence of an action with the intent to 

cause the behavior to occur again. This is done by associating positive meaning to the behavior. 

http://en.wikipedia.org/wiki/Reward_system
http://en.wikipedia.org/wiki/Association_(psychology)
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On the other hand, rewards can also be divided into two aspects:  extrinsic or intrinsic. Extrinsic 

rewards are external to the person; for example, praise or money. Intrinsic rewards are internal to 

the person; for example, satisfaction or a feeling of accomplishment. 

 

a) Intrinsic motivation. It is when people engage in an activity, such as a hobby, without 

obvious external incentives. Intrinsic motivation is the motivation that comes from inside the 

performer. E.g. an athlete competes for the love of the sport. 

 

Note that the idea of reward for achievement is absent from this model of intrinsic motivation, 

since rewards are an extrinsic factor. 

 

b) Extrinsic motivation. This motivation comes from outside of the performer. Behaviour is 

aimed at a goal or an incentive. It is likely to involve the concept of rewarded behavior. Thus, 

by engaging in a particular type of activity or behaving in a particular manner, you are 

"rewarded" by a desired end result. 

 

The role of extrinsic rewards and stimuli can be seen in the example of training animals by giving 

them treats when they perform a trick correctly. The treat motivates the animals to perform the 

trick consistently, even later when the treat is removed from the process. 

 

According to The Thiagi Group (Creating a Motivating Environment, 2004) these concepts can be 

summarized in chart three. 

 

http://en.wikipedia.org/wiki/Gratification
http://en.wikipedia.org/wiki/Hobby
http://en.wikipedia.org/w/index.php?title=Reward_for_achievement&action=edit&redlink=1
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Chart three. Types of Motivation 

 

 Intrinsic motivation Extrinsic motivation 

Concept 

Intrinsic motivation occurs when 

you are passionate about a task 

and perform it for the sheer 

pleasure of it. The motivador 

resides within you. Only some 

internal motivators are truly intrinsic. 

Extrinsic motivation occurs when you 

perform a task because some force, either 

external to you (money, rewards, 

punishment) or internal to your (a value or 

a belief that impacts your sense of self-

worth) drives you perform. 

 

External 

 • Money 

• Bonus 

• Punishment 

• Praise 

 

Internal 

• When you have a passion for 

    performing a task. 

• When you perform a task for the 

sheer pleasure of it. 

• When you freely choose to 

perform a task. 

 

• Guilt 

• Ego Gratification 

• Seeing the Value of a Task 

 

Thus, when teaching English, motivation plays an important role, due to students should be 

engaged to the classroom activities by motivating them continuously. However to have better 

results, it is important to address students to intrinsic motivation, so that they have in mind that 

they are  learning English  because of their own motivation and not for just trying to get a score or 

satisfy someone else. 
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2.8 THE COMMUNICATIVE APPROACH IN ENGLISH AS A FOREIGN LANGUAGE 

TEACHING. 

 

The Communicative Approach develops communicative competence, by promoting learning with 

activities that involve real communication. Using the language suitably in social contexts is 

important and communicative competence should be acquired.  It makes use of real-life 

situations that necessitate communication. The teacher sets up a situation that students are likely 

to encounter in real life. This approach can leave students in suspense as to the outcome of a 

class exercise, which will vary according to their reactions and responses. The real-life 

simulations change from day to day. Students' motivation to learn comes from their desire to 

communicate in meaningful ways about meaningful topics. Thus, students need knowledge of 

linguistic forms, meanings, and functions. Students must know that many different forms can be 

used to perform a function, and one single form can serve a variety of functions. Students should 

be able to choose the most appropriate form for a specific function.  

 

Larsen-Freeman (1986) talks about the method’s goodness, by saying:”…since communication is 

a process, it is insufficient for students to simply have knowledge of target language forms, 

meanings, and functions. Students must be able to apply this knowledge in negotiating meaning. 

It is through the interaction between speaker and listener that meaning becomes clear. The 

listener gives the speaker feedback as to whether or not he understands what the speaker has 

said. In this way the speaker can revise what he has said and try to communicate his intended 

meaning again, if necessary.”  

 

Now, let’s emphasize some specific and significant characteristics of this approach that, in other 

words, tries to link classroom language teaching with language activation outside the classroom.  

 

a) Language. Language according to this Approach considers the following aspects: 

 

✓ Language is a system for expression of meaning. 

✓ The primary function of language is for interaction and communication. 

✓ The structure of language reflects its functional and communicative uses. 

✓ The primary units of language are not merely its grammatical and  structural  

features, but categories of functional and communicative meaning  

 

b) Culture. It is also considered as the everyday life of people, due to there are some important 

aspects of language which are important to communication; for instance, the use of non-verbal 

behaviour. Body language, which may differ from culture to culture. 
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c) Teacher’s role. Teachers in communicative classrooms will find themselves talking less and 

listening more--becoming active facilitators of their students' learning (Larsen-Freeman, 1986). 

The teacher sets up the exercise or activity, because the students' performance is the goal, 

the teacher must step back and observe, sometimes acting as referee or monitor. A classroom 

during a communicative activity is far from quiet, however. The students do most of the 

speaking, and frequently the scene of a classroom during a communicative exercise is active, 

with students leaving their seats to complete a task.  

 

Teachers evaluate students' accuracy and fluency. The teacher may give communicative 

tests, which are integrative tests and which have real communicative function. The teacher 

may tell students to write a letter to a friend to test their writing skill. Improvisation of a situation 

orally can also be a means of evaluation of the students' oral performance.  

 

d) Student’s role. Students act as communicator, because of the increased responsibility to 

participate, students may find they gain confidence in using the target language in general, so 

they are encouraged to speak and communicate with a lot of pair and group interaction from 

day one, rather than just repeating out phrases. Thus students build accuracy little by little, 

because of  a flow of language use and a huge incorporation of talking time. 

 

e) Vocabulary teaching. Meaning of new words is important; therefore they should be conveyed 

through visual aids, real objects, models, and context. Vocabulary should be taught within the 

context and authentic materials should be used, let’s say articles from magazines or 

newspapers, songs, short stories, advertisements...etc. Communicative activities (information 

gap, opinion gap activities) are used to promote students' communication in classes. Pictures, 

and other visual aids and realia are very important to support meaning. Task based activities 

are also used to promote students' involvement in classes. 

 

f) Materials. Among materials associated with this approach, the most significant aspects are: 

use of authentic language materials or realia, so that students can transfer what they learn in 

classroom to the outside world. Thus Sources of appropriate materials for classroom activities 

should be provided.    

 

g) Teaching Techniques. To attain goals and objectives, this method exposes students to 

natural language in a variety of situations by introducing games, role-plays, pair and group 

work, picture strips story, scramble sentences, surveys, interviews, debates, and information 

gap. These class activities become motivating for them and encourage them use the target 

language.  

 



32 

 

h) Grammar. Talking about grammar, each linguistic form has a function. One function may be 

expressed with different forms.  

 

e.g. (Making offers: Can I help you?, Would you like another coffee?, I’ll do the 

photocopying, if you like... etc.) 

 

  In addition, different forms may have one function.  

 

E.g. (The modal "can" has various functions) 

                  "I can play the guitar" = ability 

         "She can be at home" = strong possibility 

         "Can I use your computer?" = asking for permission 

 

i) Syllabus. When planning a course, communicative approach uses notions and functions 

(functional-notional syllabus), where “notion” is a particular “context” in which people 

communicate, and “function” is a specific “objective” for a speaker in a given context. For 

example, context or “notion” is shopping where the speaker needs different language functions 

such as: describing a product, asking for prices and so on. Thus, language is divided into units 

of analysis in terms of communicative situations.  

 

Finocchiaro, M. and Brumfit, C. (1983). supports this principle by describing it in details as 

follow:  

 

Notions are meaning elements that may be expressed through some grammatical items such 

as: nouns, pronouns, verbs, prepositions, conjunctions, adjectives or adverbs.  

 

A situation may affect variations of language such as the use of dialects, the formality or 

informality of the language and the mode of expression. Situation includes the following 

elements: 

 

✓ The persons taking part in the speech act 

✓ The place where the conversation occurs 

✓ The time the speech act is taking place 

✓ The topic or activity that is being discussed 

 

Finally, what this approach expects is to make students competent when using the language (i.e., 

being able to use the target language in a given context). For this reason, students need 

knowledge of linguistic forms, meanings, and functions. Students must know that many different 
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forms can be used to perform a function, and one single form can serve a variety of functions. 

Students should be able to choose the most appropriate form for a specific function. Therefore 

Students' motivation is also important. Students should feel that they are learning something 

useful for their lives. The teacher gives students an opportunity to express ideas and opinions on 

a regular basis so that students integrate the target language with their own personality. Thus, 

games, dramas and other enjoyable activities are used to make classroom atmosphere better, 

more friendly and relaxing.  

 

2.8 CONTRUCTIVIST TEACHING AND LEARNING 

 

As we stated previously, constructivism is basically a theory which is based on observation and 

scientific study about how people learn.  

 

Constructivism is based on the idea that knowledge is not provided by teachers, it is built by 

learners in an active, mental process of development. Piaget (1977) and Kelly (1991) agree by 

stating that constructivism is based on four principles: first learning depends on what we already 

know, second new ideas occur as we adapt and change our old ideas, third learning involves 

inventing ideas rather than mechanically accumulating facts, and finally fourth, meaningful 

learning occurs through rethinking old ideas and coming to new conclusions about new ideas 

which conflict with our old ideas. Thus, this theory becomes in a learner-centered active 

instruction into the classroom, which faces students with a lot of experiences and encourages 

them to constantly assess their understanding of real-world situations.  

 

2.9.1 THE CONSTRUCTIVIST CLASSROOM 

 

In a constructivist classroom, learning is constructed by prompting students to formulate their 

own questions, by allowing multiple interpretations and expressions of learning and by 

encouraging group work and the use of peers as resources.  Students become active class 

members who create new understanding for themselves. The teacher coaches, moderates, 

suggests, and incorporates ongoing experiences in the classroom into the negotiation with 

students. Learning activities require the students' full attention and participation. An important 

part of the learning process is that students reflect on, and talk about, their activities. Students 

also help set their own goals and means of assessment, because the class environment is 

democratic.  

 

In a second language acquisition classroom, Applebee (1993:200) suggests that rather than 

treating the subject of English as subject matter to be memorized, a constructivist approach 

treats it as a body of knowledge, skills, and strategies that must be constructed by the learner out 
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of experiences and interactions within the social context of the classroom. In such a tradition, 

understanding a work of literature does not mean memorizing someone else's interpretations, but 

constructing and elaborating upon one's own within the constraints of the text and the 

conventions of the classroom discourse community.  According to this affirmation, English 

teaching is more focused on students learning than on teachers teaching. 

 

2.9.2 BENEFITS OF CONSTRUCTIVISM IN A SECOND LANGUAGE CLASSROOM  

 

Constructivism provides many significant teaching tools and techniques when learning a second 

language, some distinctive features are the following: 

 

a) Students learn more, and enjoy learning more when they are actively involved, rather 

than passive listeners, due to they are challenged by activities such as: experimentation 

where they individually perform an experiment and then come together as a class to 

discuss the results, research projects where they research a topic and can present their 

findings to the class, field trips where they put the concepts and ideas discussed in class 

in a real-world context, films that provide visual context and thus bring another sense into 

the learning experience, and finally, class discussions.  

 

b) Teachers invite students to participate in a constructivist process that allows them to be 

involved in decisions about their learning. So, students and teachers are interactive in a 

constructivist classroom 

 

c) Education works best when it concentrates on thinking and understanding, rather than on 

simple memorization. Constructivism concentrates on learning how to think and 

understand. 

 

d) Constructivism gives students ownership of what they learn, since learning is based on 

students' questions and explorations, and often the students have a hand in designing 

the assessments as well. Constructivist assessment engages the students' initiatives and 

personal investments in their journals, research reports, physical models, and artistic 

representations. Engaging the creative instincts develops students' abilities to express 

knowledge through a variety of ways. The students are also more likely to retain and 

transfer the new knowledge to real life.  

 

e) By establishing learning activities in an authentic, real-world context, constructivism 

stimulates and engages students. Students in constructivist classrooms learn to question 

things and to apply their natural curiosity to the world. 
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f) Constructivism promotes social and communication skills by creating a classroom 

environment that emphasizes collaboration and exchange of ideas. Students must learn 

how to articulate their ideas clearly as well as to collaborate on tasks effectively by 

sharing in group projects. Students must therefore exchange ideas and so must learn to 

"negotiate" with others and to evaluate their contributions in a socially acceptable 

manner. This is essential to success in the real world, since they will always be exposed 

to a variety of experiences in which they will have to cooperate and navigate among the 

ideas of others. 

 

g) When talking about classroom activities, and adapting or developing teaching materials, 

constructivism fits perfectly with new trends such as eLearning because both underline 

ideas of working on social group which constructs its learning sharing contents and 

significances through interactive online activities, such as forums, discussion boards, 

chat rooms and video-conferencing. On the other hand, both are also based on students' 

explorations and own continuous assessment.  

 

Consequently, because of the benefits antecedently arranged, it is important to mention that 

constructivist teaching is an effective way to teach. It encourages active and meaningful learning 

and promotes responsibility and autonomy. Therefore, it becomes beneficial in achieving 

desirable educational goals for students.  
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CHAPTER THREE – PROPOSAL 

 

3. PROPOSAL 

 

Nobody can deny that nowadays English has become as an important requirement in society for 

any individual all around the world. This could happen because of two factors:  external or 

imposed motivation and internal motivation. The external factor is when it is a requirement to 

graduate, when English is a compulsory subject of school curriculum, when one’s boss forces 

him or her to learn or what is more, globalization demands people to know the language, 

considering that English has become “lingua franca,” or universal language for influence of 

Western culture, economics, politics, science, sports and technology. Referring this issue, 

Crystal8 (1997:106) says: “Most of the scientific, technological and academic information in the 

world is expressed in English and over 80% of all the information stored in electronic retrieval 

systems is in English”. 

 

On the other hand, the internal factor is mainly when there is a desire to learn the language, may 

be, because the person likes the culture of English spoken countries or the person likes this 

language or languages in general. Having said the two factors, we believe that internal motivation 

is much more useful in terms of moving a person toward fluency in the target language, although 

learning a second language is difficult and requires something more than a desire to speak 

another language. 

  

Now talking about our country, our educational system has not placed any emphasis on English 

language learning, when talking about the effectiveness of existing curriculum, methodology and 

teaching materials, and as a result the level of English at public schools is low and poor.    

 

Thus, in order to cope with the factors mentioned previously and to face the school requirements, 

a growing demand for English courses outside the school has been increasing; however the point 

is, that not all students can enrol private courses because of lack of money or other factors, so 

they have a great disadvantage in society to get better opportunities in life. 

 

Consequently, our proposal is focused on helping those children and adolescents that can not 

afford to study English outside schools, by giving them opportunities to learn English in a 

meaningful environment where they participate in a motivating and challenging teaching process 

and become communicators and managers of their own language.  

                                                 
8 Crystal, D (1997), The Cambridge Encyclopaedia of the English Language, Cambridge: 
Cambridge University Press.  
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3.1. COMMUNICATIVE LANGUAGE TEACHING APPROACH IN THE DESIGN OF A 

SYLLABUS 

 

According to the results obtained by the survey done at the beginning of the course, we decided 

not to use a traditional and teacher centered method, due to that leads children and adolescents 

to feel unmotivated and frustrated, therefore Communicative language teaching approach suits 

students’ needs, since it is mainly student-centered, emphasizes communication and gives 

students the possibility to develop communicative competences in meaningful contexts. 

 

The introduction of communicative approach guarantees a motivating and challenging 

experience that, for sure, achieves the course objectives. Students learn to communicate through 

interaction in the target language. 

  

When using communicative approach, class learning techniques and activities give students a lot 

of opportunities to use the target language in meaningful and functional context which involves 

interpersonal and social interaction. In addition, task based activities and authentic materials give 

students the opportunity to transfer what they learn in classroom to the outside world. 

 

Finally, it is important to mention that communicative approach gives students not only the ability 

to improve their oral and auditory skills, but also reading and writing skills are developed to 

promote confidence in the four skills.  

 

3.2. IMPLICATIONS OF TECHNOLOGY IN SECOND LANGUAGE TEACHING 

 

The survey results also gave us ideas to implement Computer Assisted Language Learning or 

eLearning to the learning process, considering that technology offers many motivating resources 

for second language teaching, therefore our syllabus tends to introduce almost all of them as 

supporting material, because once they are set, they offer practical and challenging learning 

activities related to the four linguistics skills, namely: for speaking interactive audio program 

allows students to create dialogues and to practice them with other students, for listening 

interactive audiovisual software provides excellent listening comprehension activities, for reading, 

reading skills can be substantially developed using computer-assisted instructional programs. 

Word-level reading is enhanced by activities such as cloze activities, jumbled words, and so on, 

and finally for writing, technology-assisted activities such as fill-in-the-blank, multiple-choice, and 

true-false questions help students to write at the word level. Other types of software, such as 

databases and spreadsheets, provide students with practice in retrieving information and 

problem-solving skills. Word processors are ideal for compositions or free writing practice at the 
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discourse level and power point helps students to present speeches and, at the same time, 

support the learning process by using it as tutors. 

 

Moreover, computer-assisted testing can also provides a more comprehensive, fast, and 

accurate way of testing student language skills. Students can also self-test using self-evaluation 

programs.  

 

When talking about benefits, we firmly believe that the introduction of technology to the 

classroom brings advantages not only for students, but also for teacher. Here we mention some 

principal benefits.    

 

First, for students technology can:  

 

a) be very motivational  

b) be the source of a significant amount of material for the four skills 

c) be fun - and when something is fun a person learns  

d) record what the student has done, along with an evaluation 

e) be available at any hour and require no additional pay or benefits 

f) support students to perform better 

g) learn to interact with a future educative source  

  

And second, for teachers technology can:  

 

a) allow for the easy production, storage and retrieval of prepared materials  

b) help teachers to assess students  

c) assist good teaching but not replace it 

d) motivate  to create their own eLearning system 

 

Thus, with Computer Assisted Language Learning (CALL), there are changes in both educator 

and student roles. Students are given more responsibility for their own learning, while the 

educator behaves as a guide and resource expert who circulates among students, working 

individually or in small groups with a technology-assisted lesson. Educators observe more of the 

learning process in action and serve as a guide in that process.  

 

3.3  INTERPRETATION OF DIAGNOSIS EVALUATION 

 

When it is developing a course design, the diagnosis evaluation (Needs assessment or needs 

analysis) becomes in the most important step to consider, since it gives substantive information 
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about learners’ needs. The results of the questionnaire are the starting point that allows course 

developers to make decisions about the content, design, objectives, activities and materials. 

   

Hence, we implemented this diagnosis at the beginning of our project. The questionnaire was 

addressed to Children and adolescents learners.  The questionnaire had 9 questions. We 

surveyed 23 children students and 53 adolescents, making a total of 76 students. This amount 

represents 100%. 

 

Learners have different reasons to learn a second language, in this case English, that is why, in 

question number one we tried to summarize possible answers into five options.  Option “a” stated 

that they wanted to have a good English base to continue studying at school and university. 50 % 

agreed this option. Option “b” said that English was necessary for translating textbooks and song 

lyrics. 3 % wrote down this option. Option “c” states that English was required to travel to foreign 

countries for studying, for tourism and for business.  35% thought that this option was the most 

important for studying English. Option “d” said that most of technology and scientific information 

came written in English. 5% agreed this option. Finally, option “e” considered if they liked English 

Language.   7% wanted to learn English because of this reason. 

 

As we saw the results, we realized that there is a strong demand to learn English because of 

being well prepared to face school and university requirements and secondly, because they had 

a clear idea that English is a necessity if they wanted to travel abroad.  These answers 

suggested us to work hard on giving them the needful English to achieve their learning needs.  

     

The second question was aimed to know how they would like to study. Option “a” said by their 

own. 20% agreed this option. Option “b” stated by working with a partner. 20%  liked to work in 

pairs. The last option “d” remarked the necessity to study in groups. Most students, 60%, wrote 

down this alternative.   

These result showed us that most students like to study in groups. What claims a lot of group 

activities, followed by individual and pair work.  

  

The third question tried to inquire into the type of material that they most preferred. Answers were 

obtained through 5 options. Consequently, Option “a” mentioned audio and video. 13% showed 

preference for this option. Option “b” considered toys and puppets. Most children were disposed 

to this option, forming the 35%. Option “c” suggested interactive software programs. 30% liked 

this type of material. Option “d” said English textbooks. A few agreed this option, just 2%. Finally, 

Option “e” suggested a new tend as learning material, a web page with audiovisual and 

interactive software. 20% agreed with this innovative material. 
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Results showed us that we had to emphasize on making or adapting toys and puppets for 

motivating children and, on the other hand, developing audiovisual and interactive software that 

works online and offline, to give children and adolescents more motivation  and opportunities to 

improve their English level.  

  

Question four was related to the four linguistics skills (reading, writing, listening and speaking). 

With this question we wanted to know what linguistics skills students considered the most 

relevant and which one or ones the least. Most students thought that Speaking was the most 

important, 50%. Reading was the second with 20% and there was a draw between writing and 

listening. Both represented the 30%. 

 

We strongly believe that these results are due to the traditional teacher centered language 

acquisition that most students face at school. Most of the students are tired of this method, 

therefore they unconsciously look for a method that develops communicative competence. That 

is why we immediately thought in a suitable method that helped us to achieve this learning need. 

  

Next question addressed to know how students would like to apply English knowledge once 

finished the course. This question was closely related to the previous one, because we wanted to 

know if they were sure about the priority of linguistics skills. The answer was affirmative, due to 

the majority wanted to express their ideas by speaking, 35%. And some of them, 25%, agreed 

with the idea of reading English materials. Finally, reading and listening application had similar 

election, 20% each. 

These results sustained the idea of searching for a method that promotes communication, 

leaving aside traditional teaching classroom experiences that stressed grammar and translation 

methods.  

 

The sixth question treated to find out where students liked to do their homework, at school or at 

home. Most students agreed that it was better to do at school, 80%. Few students, 20%, had the 

habit to do homework at home. 

 

With these results we had in mind that most practice work was going to be done in class, by 

introducing a lot of meaningful activities where they interact each other dynamically. 

 

The seventh question was related to the students’ learning styles, that is the way how they learn 

better. Option “a” said by reading. 10% wrote down this option. Option “b” stated by listening. 

Most students, 50%, agreed it. Option “c” suggested by memorizing. 10% learned through this 

way. Option “d”, the last, said by repeating. 30% used this learning style. 
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The eighth question tended to strengthen the previous one, so it asked for the activities that 

students liked to have for the learning process. There were five available options. The fist one “a” 

stated educative computer games. 18% agreed with this option. Option “b” suggested educative 

games in general. Most children, 20%, agreed this option. Option “c” said activities with songs. 

Now the answers were the opposite to the previous one, because most teenagers sustained this 

option, 30%. Option “d” said by reading. Few students,10%, agreed this option. Finally, Option 

“e”, puppet and video sessions were proposed. 22% agreed this alternative.      

 

The seventh and eighth answers suggested us to introduce more listening and repeating 

activities, without leaving aside activities that include songs, videos, puppet sessions, games and 

computer software.    

 

The last question was guided to find out the students’ English level. Therefore, we introduced 

four options. Option “a” said nothing. 47% chose this option. Option “b” stated a little. 50% had 

this English level. Option “c” said average. 3% wrote down it. And finally, Option “d” stated good 

English proficiency. None of the students chose this last option.     

 

With this question we wanted to know where to begin and what English level was the appropriate 

to begin our project. Results were clear, most students did not have almost any English 

knowledge, that meant that we had to start our course from the very beginning.    

 

This diagnosis evaluation was crucial to determine and define the course content, activities and 

materials, objectives and assessment and so on. Thus at this level, we had a lot of information to 

design the syllabus. 

  

3.4 THE SYLLABUS 

 

Once having much information about students’ needs, we propose a functional-notional syllabus 

based on Communicative Language Teaching Aproach. We consider this kind of syllabus is the 

most suitable, considering that it assumes that speaking a language is a skill best perfected 

through practice and interaction, and uses tasks and activities to encourage learners to use the 

language communicatively in order to achieve a purpose.  

 

In addition, we also think that an appropriate syllabus not only includes one approach, but also a 

combination of some approaches are essential; that is why our syllabus also considers aspects 

of Procedural Task Based activities and Constructivism, since the needs of the learners will have 

to be analyzed by the various types of tasks and will also be constructed by sharing contents and 

significances through interactive computer based activities. 
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Finally, besides emphasizing the type of syllabus and underlying learning theories to use, it is 

important to remember that a syllabus should be done consciously and with responsibility, so that 

all students’ needs are covered and teachers and students can attain their objectives.  

 

3.5 OBJECTIVES OF THE COURSE 

 

Our project suggests different activities and innovative materials that support the achievement of 

objectives which are divided in three groups as follow: 

 

3.5.1 Objectives for children 

 

To provide learners basic communicative competence in simple everyday activities 
 

3.5.2 Objectives for adolescents 

 

To provide learners basic communicative competence in survival needs and limited 
social demands. 

 

3.5.3 Common objectives 

 

• To motivate learners to learn English, by providing different learning opportunities and 

innovative sources.  

• To give students the opportunity to learn English in meaningful environments. 

• To give learners useful language in all stages where the four linguistic abilities are taught 

and used in class work. 

• To give learners the possibility to interact with the target language from the beginning. 

• To maximize  learners involvement and interest to continue learning English.  

• To develop critical thinking on learners so that they will be able to determine 

characteristics of a good performance and writing, by saying why an oral performance or 

written structure is good or bad.  

 

3.6 ACTIVITIES AND MATERIALS DEVELOPMENT 

 

First, activities have the purpose to communicate based on content of what students want to say 

in different contexts. Johnson and Morrow (1981:62,63) talk about three different activities: an 

information gap, choice and feedback. The first feature is when the information in transferred 

from one person to another. For example in a pair work one student shares something that he or 
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she knows and other does not. The second is related to content and form.  At a given moment, a 

student expresses his or her ideas and chooses the corresponding linguistic forms that are 

appropriate for them. Finally, the third one happens when two speakers communicate with a 

purpose in their minds.  

 

On the other hand, materials to develop the different activities play an important role in 

communicative approach. Good teaching materials for classroom experiences should include the 

following features:  appropriateness for any particular group of students, relativity for being 

closely related to the teaching aim of a particular lesson, fun factor for connecting with something 

that interests or appeals to students, multisensory modes or visual - auditory learning styles and 

challenging for encouraging independent thinking and problem-solving abilities 

 

Communicative approach divides materials into three broad categories:  

 

a) Text-based Materials. Text-books or course book which have a lot of practice exercises, 

reading passages, gap fills, recordings, etc. They form an essential part of most lessons. 

 

b) Task-based Materials. They might be used to support 'real life' tasks such as: role playing 

– buying something, or a job interview. These could include game boards, roleplay cards, 

materials for drilling, pairwork tasks, etc.  

 

c) Realia. This includes objects from the real world, such as magazines, newspapers, fruit 

and vegetables, clothes, maps, etc.  For example, clothes and appliances could be used 

in a shopping activity. 

 

When trying to adapt or develop materials for a communicative environment, it should be 

considered many sources, especially authentic materials which are the link between the 

classroom and the outside world. For example: newspapers and magazines, TV or radio 

programs, authentic materials (realia), graphic sources, toys, pictures, and technology. 

 

Talking about technology, it has been introduced to the classroom as a very productive and 

motivating material under the name of  Computer Assisted Language Learning (CALL), because 

first, it  gives the opportunity to create or adapt lots of high quality materials and activities. 

 

Thus, to take advantage of this field, enhanced interactive and audiovisual material with the 

modality of training English software set on a single computer, local area network, and internet 

will be introduced to our teaching process, taking into account the text-based and task-based 

categories. We strongly believe that the insertion of Computer Assisted Language Learning – 
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(CALL) as supporting material will guarantee the fulfillment of our objectives, because of the 

following reasons:  

 

a) Provides multimodal practice with feedback  

b) Individualization in a large class  

c) Introduces pair and small group work on projects, either collaboratively or competitively  

d) Introduces the fun factor  

e) Uses variety of the resources available and learning styles used  

f) Introduces exploratory learning with large amounts of language data  

g) Uses real-life skill-building in computer use  

h) Provides realistic, native-speaker models of the language in a variety of media  

i) Introduces pedagogical elements which are an attempt to define structures or units of 

educational material. For example, this could be a lesson, an assignment, a multiple 

choice question, a quiz, a discussion group or a case study, drills with games, crossword 

and word search puzzles, and so on.   

j) Provides immediate feedback 

k) Sets challenges and motivation 

l) Helps to be in contact with recent technological movements 

 

Consequently, to assure the appropriate use of technology, first activities are going to be 

differentiated into two groups. The ones that work offline, it means to work with single computers 

or over a Local Area Network (LAN). And the second, the ones that work online, through Internet 

or elearning. At the same time, activities are proposed for children and teenagers. See charts 

four and five. 
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Chart four. Activities based on technology – Children 

 

ACTIVITIES DESCRIPTION PLATFORM 

Using interactive 

and audiovisual 

Software 

This activity allows students to practice the four 

linguistics skills (Listening, Speaking, Reading and 

Writing), by working with fill in the blanks, quiz, 

jumbled-sentence exercises, ordering exercises, 

scramble exercises, and matching exercise  

Offline 

Using continuous 

assessment 

Assessment is an important part of teaching. 

Therefore, most of the offline activities are going to be 

automatically evaluated during the process. 

Offline 

Using tutoring Grammar theory is always relevant in a learning 

process, so basic grammar rules are also going to be 

introduced.  

 Offline 

Bonus Activities: 

crosswords, word 

searches, hang 

men, e-flashcards 

and games 

These activities are made available to challenge 

learners with the fun factor. They especially help to 

improve vocabulary 

Offline 

Paint Windows paint helps to draw concepts and draw a 

picture of the word  

 

 

Offline 
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Chart five. Activities based on technology - Teenagers   

ACTIVITIES DESCRIPTION PLATFORM 

Using interactive and 

audiovisual Software 

This activity allows students to practice the four 

linguistics skills (Listening, Speaking, Reading and 

Writing), by working with fill in the blanks, quiz, 

jumbled-sentence exercises, ordering exercises, 

scramble exercises, and matching exercise  

Offline 

Online 

Using online 

sources, namely: 

forums and chat 

rooms 

These technologies allow students interact in groups or 

peer discussion based on a given topic. It provides 

students challenging writing, reading and listening 

practice  

Online 

Using continuous 

assessment 

Assessment is an important part of teaching. 

Therefore, most of the online or offline activities are 

going to be automatically evaluated during the process. 

Online 

Offline 

Using tutoring Grammar theory is always relevant in a learning 

process, so basic grammar rules are also going to be 

introduced.  

Online  

Offline 

Dictionary links and 

glossaries   

Internet has many basic and advanced, multilingual or 

bi-lingual available e-dictionaries that can be linked  to 

any web page. 

Online 

Using mailing Tasks can be sent using e-mail. This is a powerful 

communication media that improves writing.  

Online 

Bonus Activities: 

crosswords, word 

searches, hang man, 

e-flashcards, games 

These activities are made available to challenge 

learners with the fun factor. They especially help to 

improve vocabulary 

Online 

Offline 

Microsoft Office: 

word and power 

point 

Microsoft word helps to write  

stories, poems, letters, brochures, reports, essays, 

signs, biographies, diaries, and illustrated books. 

Microsoft power point has become in a very powerful 

tool when using in a classroom environment. It helps to 

illustrate ideas, to explain concepts, and to practice 

vocabulary. 

Offline 

Using cell phone 

messaging 

This technology acts as a dating and secretary, due to 

it helps teachers to communicate students time of chat 

meeting, additional tasks, scores and chatting based 

on simple and fast topics.  

Online 
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Second, the suggested activities are going to be supported by the following e-materials divided 

into two groups. Linguistics Skills based materials and teacher’s based materials. E-materials are 

elaborated and adapted considering children and teenagers groups.  See charts six and seven. 

 
Chart six. Linguistics Skills based materials and teacher’s based materials - children 
 

Linguistics Skills based materials 

SKILL E-MATERIALS LEARNING STYLE 

Writing Word processing templates  Tactile 

Reading Reading comprehension 

materials 

Visual 

Listening Audio lectures or sound bytes 

to show vocabulary concepts 

Auditory 

Teacher’s based materials 

ACTIVITY E-MATERIALS LEARNING STYLE 

Seeing how things 

are done 

Graphical demonstrations 

that illustrate new ideas, 

based on Microsoft Power 

point and  hypertextmedia 

templates 

Visual and Auditory 
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Chart seven. Linguistics Skills based materials and teacher’s based materials - adolescents  

 

Linguistics Skills based materials 

SKILL E-MATERIALS LEARNING STYLE 

Writing Word processing templates, 

chatting, forums, mailing, 

cellphone messaging and drilling 

Tactile 

Reading Reading comprehension 

materials, forums, mailing, and 

cellphone messaging  

Visual 

Listening Audio lectures or sound bytes to 

show vocabulary concepts 

Auditory 

Speaking Video conferencing  Visual and Auditory 

Teacher’s based materials 

ACTIVITY E-MATERIALS LEARNING STYLE 

Seeing how things 

are done 

Graphical demonstrations that 

illustrate new ideas, based on 

Microsoft Power point and  

hypertextmedia templates 

Visual and Auditory 

Doing  
Drilling with quizzes, exams and 

practical application 

Tactile 

Doing Organizer, evaluator, and system 

platform 

Visual, Auditory and Tactile 

 

As in the case of the well known Microsoft Office which needs an operating system to work, all 

the mentioned materials also need to work on a Learning Content Management System (LCMS) 

or the backbone that controls, organizes, in some cases assesses interactive activities and 

records what the students have done.  This system is going to be built on Moodle environment. 

Moodle (Modular Object Oriented Distance Learning Environment) is a free and modular 

eLearning system that is distributed under Open Source licence9. It can be set on a single 

computer, LAN or Internet. Its environment is based on “social constructivist” principle which 

affirms that learning is especially effective when it is shared out with other ones. That experience 

can be anything: a pronounced sentence or a message in Internet, or complex elements like a 

paint, a house or an information-technology application. 

 

                                                 
9. Open Source licence(OSP)refers to free software that  users can run, copy, distribute, study and improve 
the software freely. OSP run for any purpose for the whole community benefits. 
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The social constructivism concept also enlarges the ideas commented in a social group which 

constructs its learning with other ones and shares contents and significances. When one enters 

within a culture as it is, he or she is learning continuously to be a part of that culture at many 

levels. 

 

3.7 GENERAL TEACHING PROCEDURES 

 

3.7.1 LESSON PLANNING 

 

A lesson plan is a framework for a lesson. It becomes in a map to reach what the teacher hopes 

to achieve over the course of the lesson, because it shows teachers where to start, where to 

finish and the route to take to get there.  

 

To plan a lesson it should be considered some elements, such as: 

 

a) Aims. Once having the general objectives of the course, it is now important to establish clear 

and realistic aims for a lesson or unit. Here, the teacher expects his or her students to attain 

goals and objectives at the end of a class or unit, by trying a variety of techniques, materials 

and activities. 

 

b) Materials. In this stage, a complete list of materials is named. These materials are going to 

help teachers to create activities and achieve objectives. Materials should be developed, 

adapted or designed according to the necessities and class or unit objectives. For that it is 

important to consider their effectiveness and usefulness.    

 

3.7.2 LESSON PROCEDURE 

 

Every lesson is different and it is in most cases developed considering some stages.  Lessons 

can focus on grammar, vocabulary, reading, listening or writing. As teachers, it is important then 

to provide students with lessons that are not only well-structured but which are also interesting 

and enjoyable. Therefore, it is important to keep in mind the following three elements in mind: 

Presentation, Practice and Production. 

 

a) Presentation. It represents the introduction of the class, which engages students with lesson 

objectives. So, it is advisable to encourage students to use English with the warm up activity. 

Warm up activity could be an interesting activity that connects the target language of the 

lesson with the students. It gets the students ready to study and work with English. Finally, this 
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activity can also often be set to provide revision, giving the students an opportunity to use 

language. 

 

b) Practice. This stage is focused on any aspect of the language, how the lesson is developed 

during the class. Prepared activities based on materials and teacher’ skills play an important 

role in this stage, so that students can be introduced systematically to the way that English is 

put together. The presentation does not have to be new language input. It could also cover 

revision and extension of previously taught material.  

 

c) Production. In this stage, first students need to have the chance to produce what they have 

assimilated during the Practice stage, by working with tasks that normally involve writing 

and/or speaking activities which require students to use not only the language they are 

studying that day, but also the previous language that they have learn. Here teachers are 

observant about some possible mistakes on students’ performance, so that they can provide 

immediate feedback and reinforce the language. 

 

Second, teachers need to know if students have attained the objective of the lesson, so this 

stage also involves evaluation which measures students’ progress during a lesson or course. 

With the data obtained through evaluation, it is possible to reinforce students’ language 

weaknesses, and, at the same time, it also allows teachers to adjust activities and their teaching 

methods. 

 

3.7.3 EVALUATION 

 

Evaluation is not only for measuring students’ performance, it is also  for giving students a sense 

of accomplishment as well as information about what they know and what they need to review 

and to reinforce some weaknesses.  

 

Our project used two alternatives to assess students, which tried not to alongside tests. We used 

continuous assessment by giving a number of assignments based on class work and on 

computers over a period of time. The final score was decided on a combination of assignments 

and a final test. The second type was the   self-assessment. The students evaluated themselves 

most of the time, by working with computers which, once an exercise was finished in an 

estimating period of time, they gave them the results immediately. On the other hand, finals tests, 

three in total, were taken at the end of each bi-monthly, since our course was divided into three 

stages during six months and covered nine units.  
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At the end of the course, we attained our objectives satisfactory. The course gave us positive 

results, considering that the introduction of Computer Assisted Language Learning was really 

beneficial, because learners found a very motivating and challenging way of learning the target 

language. A long the course we realized that students were learning fastly and easily, because of 

this fact, and at the end, almost most students were willing to continue learning English because 

they were really motivated to do so. 

 

In addition, we also contributed to the development of the Jilañataqui Project, by introducing an 

innovative pedagogical resource, because, thanks to the requirement of computers for our 

project, mentors also used them to achieve their own objectives. For that we supported them in 

three aspects. First, we gave them ideas of using technology in the classroom, second, how to 

create new e-materials based on Microsoft Power Point and Internet free sources, and finally, we 

installed in the computers educative software for different subjects, namely: mathematics, 

languages, science, computing, medicine and others. Thus, the direct beneficiaries, children and 

adolescents, and the indirect, parents and the institution, were really satisfied because of the 

results and enthusiastic with this new way of teaching.        

 

Finally, on the one hand, hand, it important to mention that we also feel that our personal and 

professional goals were achieved because we proved that by adapting, implementing, and 

designing suitable materials combined with dynamic activities the teaching experience could be 

very interesting and motivating not only for students, but also for teachers.; on the other hand,  

this experience gave us new ideas to continue contributing in the challenging art of teaching.   

 

3.8 PROPOSAL SUMMARY 

 
3.8.1 INSTITUTION  : Fundación La Paz “Jilañataki Programs” 

 

3.8.2 LEVEL   : Elementary 

 

3.8.3 STUDENTS   : Children and Adolescents 

 

3.8.4 COURSE LENGTH  : Six months – divided in three bimonthlies  

 

3.8.5 REQUIRED  MATERIAL  

 

• Elaborated Booklets 

• True Colors Students book as reference 

• Elaborated CALL material (Offline and Online) 

• Flash Cards 

• Puppets, Pictures, Photocopies, Paper work, Videos 

• Computers (LAN and Internet access), CD player, TV and DVD player. 

• Vocabulary box 
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3.8.6 COURSE OBJECTIVES  

3.8.6.1 Objective for children 

To provide learners basic communicative competence in simple everyday activities 

3.8.6.2  Objective for adolescents 

To provide learners basic communicative competence in survival needs and limited 

social demands. 

3.8.6.3 Common objectives 

• To motivate learners to learn English, by providing different learning 

opportunities and innovative sources  

• To encourage learners to continue learning English  

• To give students the opportunity to learn English in meaningful environments 

• To give learners useful language in all stages where the four linguistic abilities 

are used. 

• To give learners the possibility to interact with the target language from the 

beginning 

3.8.7 LEARNING OUTCOMES OF THIS COURSE 

Students are expected to acquire elementary proficiency language skills. This assumes the 

following skills development: 

e) Listening: Sufficient comprehension to understand short conversations about all survival 

needs and limited social demands.  

f) Reading: Sufficient comprehension to understand simple discourse in printed form for 

informative social purposes. 

g) Speaking: Can initiate and maintain predictable face-to-face conversations and satisfy 

limited social demands. The learner at this level may hesitate and may have to change 

subjects due to lack of language resources.  

h) Writing: Sufficient control of writing system to meet most survival needs and limited 

social demands. Can create simple and compound sentences and short paragraphs 

related to most survival needs (food, lodging, transportation, immediate surroundings 

and situations) and limited social demands. 
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3.8.8 METHODOLOGY 

The course mainly uses the Communicative Approach. Elements of Structuralism in the use of 

Computer Assisted Language Learning (CALL) as supporting material are applied throughout the 

course, and special emphasis is put on the cross-cultural differences. 

3.8.9 COURSE DESCRIPTION 
 
Classes are held as follow: 
 

CHILDREN ADOLESCENTS 

Level                     : Basic 
Length                           : 6 months 
               (Divided into 3 bimonthly)                 
Working hours per day: 4 hours 

Level             : Basic 
Length                         : 6 months 
              (Divided into 3 bimonthly) 
Working hours per day: 5 hours 

a) Linguistic skills  
development = 2:30 hours 

b) CALL work    =  1:30 hours 
 

a) Linguistic skills  
development = 2:30 hours 

b) CALL work    =  1:30 hours 
c) Extra CALL activities= 1 Hr. 

 
Lesson procedures are developed considering to the three main elements, they are: 

 

a) PRESENTATION 

 

To engage students to the lesson, the first third of the class time “warm-up” will generally provide 

students with the understanding and practice to previous or new communicate situations, using 

some basic functions and notions. 

 

b) PRACTICE 

 

Then, the second third of the class will employ active learning, in which students solve problems, 

answer questions, formulate questions of their own, discuss, explain, debate, or brainstorm 

during class. Learning through language games and situational learning  will encourage students 

to employ and practice further  grammar rules. During this period the four basic classroom 

activities (listening, speaking, reading, and writing) will be proportionally represented and 

practiced. 
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c) PRODUCTION 

 

CLASS WORK 

 

After, the third period students have the chance to produce what they have assimilated during the 

previous steps, working with different tasks that normally involve writing and/or speaking 

activities, therefore  written quizzes, oral presentations, class participation, reflection on teams 

self and peer evaluation, and formal presentations are set.  

 

CALL WORK 

 

The last third period, students, in pairs or groups, are requested to demonstrate competencies in 

different multimodal and challenging computed based practices with feedback. At the same time, 

they have skill-building supporting materials that enhance or test previous English knowledge 

with the fun and motivating factor. 

 

OUTSIDE CLASS WORK 

 

Finally, to support much more teenagers with the learning process, some asynchronous 

(discussion forums, e-mails, and interactive online activities) and synchronous (online chat 

session and virtual classrooms) web based activities are applied, since students are challenged 

to interact with them. These activities take place at a public “Café Internet” where students are 

gathered to practice English with the proposed activities, at least one hour per day.    

 

3.8.10 ASSESSMENT 

 

Snowman (1997:12) points out that classroom assessment involves two major types of activities: 

collecting information about how much knowledge and skill students have learned 

(measurement) and making judgments about the adequacy or acceptability of each student's 

level of learning (evaluation). Therefore, taking into account what Snowman suggests, 

assessment is procedural and essentially monitors students’ progress. Students have to take 

three final exams (bimonthly tests), respond to oral and written questions, write papers, solve 

problems, make oral presentations, participate, be in class, do extra CALL activities, and solve a 

lot of computer based quizzes  .    
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The grading system is the following: 

 

GRADE PERCENTAGE OF THE REQUIRED SKILLS APPRAISALS 

A 85 % and above Excellent 

B 75 % and above Very Good 

C 65 % and above Good 

D 51 % and above Needs Help 

 
The coursework contributes toward the final grade approximately as follows: 
 

ACTIVITY GRADE 

Listening 20% 

Speaking 20% 

Reading 20% 

Writing 20% 

Final Test 20% 

 

Now, once having given a general overview of our proposal, chart eight shows a brief summary 

of it, so that one can have a better idea of all the steps involved throughout the development of 

the syllabus design. 
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Chart Eight: Proposal Summary  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FUNDACIÓN LA PAZ INSTITUTION 

Level         : Basic 

Length    : 6 months 
               (Divided into 3 bimonthly)                 
Working hours per day  : 4 hours 
 

 
 

CHILDREN ADOLESCENTS 
Diagnosis Evaluation taken at the 

beginning of the project 

Diagnosis Results  

A syllabus design based 
on Communicative 

Approach 

Procedural-Task Based and 
Functional-Notional Syllabus Designs 

 

SUGGEST 

AS A  
RESULT 

AS SUPPORTING 
MATERIAL FOR  

THE ACQUISITION 
PROCESS  

CALL (Computer Assisted Language 
Learning) 

 

Syllabus design for 
adolescents 

 

Syllabus design for 
children 

 

JILAÑATAKI PROJECTS (Escobar Uría and San Antonio Branches) 

Level   : Basic 

Length    : 6 months 
              (Divided into 3 bimonthly) 
Working hours per day  : 5 hours 

Class work divided in: 
 

a) Linguistic skills  
development = 2:30 hours 

b) CALL work    =  1:30 hours 
 
 
 

 
 

Class work divided in: 
 

a) Linguistic skills  
development = 2:30 hours 

b) CALL work    =  1:30 hours 
c) Extra CALL activities= 1 Hr. 

 
 
 

 
 

a) Four Linguistic skills 
b) CALL activities 

c) Continuous CALL 
assessments 

d) Final bimonthly test 
 
 
 

 
 

LESSON PLANS 
INVOLVE  

a) Four Linguistic skills 
b) CALL class activities 
c) Extra CALL activities 
d) Continuous CALL 

assessments 
e) Final bimonthly test 
 
 
 

 
 

LESSON PLANS 
INVOLVE  
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CHAPTER FOUR 

 

CONCLUSION 

 

We have proposed an alternative second language teaching course, applied to children and 

adolescents of “Fundación La Paz” who live in poverty and abandon conditions. We are almost 

sure that this design suits the students’ necessities, since they have a low English proficiency, 

due to two main reasons: first our public education lacks effectiveness on its existing curriculum 

and second these students can not afford to pay an outside English institute. 

 

To attain the objectives of this project, our syllabus was designed on the basis of the 

Communicative Approach and explored the efficacy of Computer Assisted Language Learning 

(CALL) which suggests that the interaction of technology and the learning process introduces to 

English classroom different and productive learning attitudes when using it appropriately. 

 

In addition, when working with CALL activities, students have freedom to work at their own pace 

and level, and they receive immediate and personalised feedback. In terms of group dynamics, 

learners combine their knowledge in more effective ways and enhance peer correction and 

language repair work, therefore individual, pair and group work becomes active, motivating and 

challenging, since the combination of interactive and audiovisual online and offline materials 

provides them the opportunity to reinforce and learn new linguistics items.  

 

To give a better idea about the interaction of CALL and language teaching, let’s consider the 

following proposed activities: 

 

a) Interactive and audiovisual Software better helps learners improve reading, writing and 

listening, by using drilling. 

b) Online sources such as: forums, chat rooms and mailing, reinforce pair and group 

interaction. They become challenging activities, because students, either one-to-one, 

one-to-many or many-to-many, have to write and read in real time, what technically I 

called synchronous interaction. 

c) Online or offline activities allow students assess continuously, as a result, they can 

control and improve their mistakes, since he actives provide immediate feedback. 

d) Students infer new words by using crosswords, word searches, hang men, e-flashcards 

and games. 
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e) Microsoft Word and Power Point allows learners to write stories, poems, letters, 

brochures, reports, essays, signs, biographies, diaries, and illustrated books, and at the 

same, they have the possibility to expose their work using Power Point templates. 

 

As a result of the motivating and innovating activities that our participants were faced, the support 

of the institution staff, and the benefits of different theories related to English Language Methods, 

use of CALL in the learning process, types of syllabi, learning and motivation, learning theories, 

and son, which helped us positively throughout the development of our project,  we can say that  

our objectives were achieved successfully, since we introduced a syllabus that made students, in 

some very specific cases, improve their English proficiency, and in others, learn basic English in 

a very productive and challenging classroom environment. 

 

In consequence, the number of participants involved with the learning process were the following:  

 

No PROGRAM ADOLESCENTS CHILDREN RESPONSIBLE 

1 Alto San Antonio 17 15 Juan Américo Pineda 

2 Escobar Uría 18 17 Lucy Espejo 

TOTAL 35 32 67 

 

And we got the following general results divided into three stages. 

 

a) Fist bimonthly 
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b) Second bimonthly 

 

 

 

a) Third bimonthly 

 

         

 

 

Statistics show that the first bimonthly the level of students’ performance was more likely to be 

unfavorable, due to results show that less students reached an expecting level. This happened, 

because first students had to grade their English performance and, second, they had to get into a 

new method. 
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However, once the new method was settled down most students improved their English 

performance with a lot of fun and motivation, as it is shown on the second bimonthly statistics.  

 

The third and last bimonthly was the most productive one for students. Here students showed a 

complete acceptance and predisposition to learn English. Then, they were ready and motivated 

to learn new English contents and to deal with those who had more possibilities to learn this 

language, and for us, that was a proof that our objectives had been accomplished successfully.   

 

Concerning to the students’ performance in Speaking, Listening, Reading and Writing, the 

following statistics give general information about it. 

 

a) Children 

 

            

 

b) Adolescents 
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Finally, we strongly believe that this result is viewed as a starting point for further exploration into 

the use and combination of the Communicative Approach and Computer Assisted Language 

Learning (CALL), considering that we are living in a high-tech society and what is more, it is 

important to recognize the enhancing role that CALL plays in the language learning process. 
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CUESTIONARIO GENERAL 

 

1. ¿Por qué crees que se debe aprender el idioma Inglés? 

 

a. Porque deseo tener una base sólida para continuar estudiando el idioma en el colegio 

o en la Universidad. 

b. Para traducir textos y canciones  

c. Porque es necesario para viajar al extranjero por estudio, turismo o negocios. 

d. Porque la mayoría de información tecnológica y científica se encuentra en inglés  

e. Porque te gusta el idioma 

 

2. ¿Cómo te gustaría estudiar?  

 

 a. Por tu cuenta  

 b. Con un compañero  

 c. En grupos   

 

3. ¿Qué tipo de material te gustaría usar?  

 

 a. Audio y Video 

 b. Juguetes y títeres   

 c. Páginas WEB con software audiovisual interactivo 

 d. Programas de computadora interactivos 

 e. Libros de texto de Inglés 

 

4. ¿Qué habilidades consideras las más importantes? 

 

a. Lectura 

b. Escritura 

c. Escucha 

d. Habla 

 

5. ¿Cómo aplicarías los conocimientos adquiridos del Idioma una vez acabado el curso 

inicial?   

             a. En expresión oral 

b. En comprensión oral 

c. En lectura 

d. En redacción 
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6. ¿Cómo te gusta hacer las tareas? 

 

a. En clase 

b. En casa 

 

7. ¿Cómo aprendes mejor? 

 

a. Leyendo 

b. Escuchando 

c. Memorizando 

d. Repitiendo 

 

8. ¿Qué actividades te gustaría realizar en clase? 

 

a. Juegos educativos de computadora 

b. Juegos lúdicos(juegos grupales, de mesa, rondas, mimos)  

c. Canciones 

d. Lectura 

e. Sesiones de títeres y videos 

 

9. ¿Cuál es la base de Inglés que tienes? 

 

a. Nada 

b. Un poco 

c. Nivel promedio 

d. Buen nivel 
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STATISTICS (Results of the General Questionnaire ) 

 

3. ¿POR QUÉ CREES QUE SE DEBE APRENDER EL IDIOMA INGLÉS? 
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A. Porque deseo tener una base sólida para continuar estudiando el 
idioma en el colegio o en la Universidad. 

B. Para traducir textos y canciones 
C. Porque es necesario para viajar al extranjero por estudio, turismo 

o negocios. 
D. Porque la mayoría de información tecnológica y científica se 

encuentra en inglés 
E. Porque te gusta el idioma 
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2. ¿CÓMO TE GUSTARÍA ESTUDIAR?  
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3. ¿QUÉ TIPO DE MATERIAL TE GUSTARÍA USAR?  
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 A. Por tu cuenta                B. Con un compañero                    C. En grupos   

 

A. Audio y Video 
B. Juguetes y títeres   
C. Páginas WEB con software audiovisual interactivo 
D. Programas de computador interactivos 
E. Libros de texto de Inglés 
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4. ¿QUÉ HABILIDADES CONSIDERAS LAS MÁS IMPORTANTES? 
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5. ¿CÓMO APLICARÍAS LOS CONOCIMIENTOS ADQUIRIDOS DEL IDIOMA UNA VEZ 

ACABADO EL CURSO INICIAL?   
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A. Lectura         B. Escritura        C. Escucha         D. Habla 
 

A.  En expresión oral    B.  En comprensión oral      
C.  En lectura               D.  En redacción 
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6. ¿CÓMO TE GUSTA HACER LAS TAREAS? 
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7. ¿CÓMO APRENDES MEJOR? 
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8. ¿QUÉ ACTIVIDADES TE GUSTARÍA REALIZAR EN CLASE? 
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9. ¿CUÁL ES LA BASE DE INGLÉS QUE TIENES? 
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A. Juegos educativos de computadora 
B. Juegos lúdicos(juegos grupales, de mesa, rondas, mimos)  
C. Canciones 
D. Lectura 
E. Sesiones de títeres y videos 
 

A. Nada              B. Un poco             C. Nivel promedio            D. Buen nivel 
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1. ADOLESCENT SYLLABUS 

UNIT FUNCTIONS GRAMMAR LISTENING READING WRITING 

Unit Zero 

Come in Class 

• Introducing the 

class  

• Orders and daily 

words and some 

classroom 

objects 

• Demonstrative 

pronouns this, 

that, these, those 

• Orders in class • Conversations 

• Class 

descriptions 

 

• Write the orders 

that  knows  

 

Unit One 

 

My  name is  

M-A-R-Y 

 

 

 

 

 

 

 

• Giving basic 

personal 

information 

• Talking about 

one’s 

occupation 

 

• Be: statement 

• Be. Yes-no 

questions and 

short answers 

• A and an 

Types: 

• Spelling of 

names 

• Conversations 

about names 

and occupation 

• Comprehension 

skill    

• Focus attention 

• Read the 

conversation 

and answer the 

questions 

 

•  Create a 

conversation 

•  Answer the 

questions about 

occupations 

Unit Two 

 

My family 

• Talking about 

your family and 

friends 

• Singular and 

plural nouns 

• Be: statements 

and questions  

• Questions with 

who 

• Possessive 

adjectives 

• Questions with 

what 

Types: 

• Statements 

about phone 

numbers 

• A phone call to 

information 

• Comprehension 

Skill 

• Focus attention 

• Read the 

conversation 

and answer the 

questions 

• Answer the 

questions in your 

own words  

 

Unit Three 

My 

Neighborhood? 

• Talking about 

where a 

person lives 

and asking for 

information, 

and locations 

 

• Questions with 

where 

• Subject 

pronoun it 

• Be: negative 

statements 

Types: 

• Addresses 

• A class 

conversation 

• Comprehension 

Skill 

• Focus attention 

• Business  cards • Business cards 

Unit  Four 

 

When is the 

party? 

 

 

• Identifying the 

phone number 

• Inviting 

someone to an 

event 

 

• There I/there 

are 

• Questions with 

when/what time 

Types: 

• A recorded 

announcement 

at a theatre 

• A telephone 

message 

• Comprehension 

Skill 

• Focus attention 

• Read a letter 

and answer the 

questions 

• Write a letter 
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Unit Five 

 

She´s watching 

TV, in the living 

room 

• Clarifying and 

starting a 

conversation 

• Giving a 

reason 

• The present 

continuous 

Types: 

• Descriptions of 

activities 

• A telephone 

conversation 

• Comprehension 

Skill 

• Focus attention 

Determine context 

• Read a letter 

and answer the 

questions 

• Write a letter 

Unit Six 

 

Peter likes milk 

• Talking and 

asking about 

what we have, 

want, need 

and like 

• Expressing 

dislikes. 

 

• Simple present 

tense 

Types: 

• Sentences 

• A conversation 

about food 

• Comprehension 

Skills: 

• Recognize 

sounds 

• Determine 

context 

• Focus 

attention 

• Reading a 

menu 

• Writing 

sentences 

about what a 

partner wants 

Unit Seven 

I usully wear 

casual clothes 

• Expressing 

uncertainty 

• Talking about 

appearance 

and prices 

• This/ that/these 

/those 

• The Present 

continuous 

contrasted with 

the simple 

present tense 

Types: 

• A description of 

what people are 

wearing 

• A conversation 

between two 

students 

 

• Reading a 

description of 

what someone 

is wearing 

• Writing a 

description of a 

classmate’s 

style 

Unit Eight 

I have a flu 

• Talking about  

illnesses. 

• Giving 

suggestion and 

instructions. 

• Possessive 

nouns 

• Subject 

pronouns and 

object pronouns 

• imperatives 

Types: 

• conversations 

about ailments 

• A conversation 

with a doctor 

• Comprehension 

Skills: 

• Recognize 

sounds 

• Focus attention 

• Reading a chart 

of health using 

the auxiliary do 

and don’t 

• Describe some 

illness that 

someone or you 

had 

Unit Nine 

 

How was your 

vacation? 

• Talking about 

the past events 

and weather. 

• The past tense 

of be 

• The simple past 

tense of regular 

verbs 

• The simple past 

tense of some 

Types: 

• A description of 

people’s 

vacation 

activities 

• A conversation 

about the 

• Reading  a 

advertising 

about vacations 

• Write a letter 

and comment 

how was your 

vacation 
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irregular verbs previous 

weekend’s 

weather 

• Comprehension 

Skill: 

• Focus attention 
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2. CHILDREN SYLLABUS 

 

UNIT FUNCTION GRAMMAR LISTENING READING WRITING 

Unit Zero 

Come in Class 

• Introducing the 

class  

• Orders and daily 

words and some 

classroom 

objects 

• Demonstrative 

pronouns this, 

that, these, those 

• Orders in class • Conversations 

• Class 

descriptions 

 

• Write the orders 

that  knows  

Unit One 

My Class 

• Introducing 

oneself and 

exchanging 

greetings 

• Describing 

classroom 

objects 

• simple present 

tense of be  

• to answer yes/no 

questions;  

• to answer 

questions with 

what and what 

color 

• Demonstrative 

pronouns this, 

that, these, those 

 

• Conversations 

about names 

• Greetings 

• Colors and 

numbers song 

• My class son  

• Conversations 

• Class 

descriptions 

 

• Class reports 

• Marias’ 

classroom 

Unit Two 

My Family 

• Talking about 

about one's 

family 

 

• simple present 

tense of be, see, 

and have  

• to use he and 

she 

• to use plural 

nouns  

• to answer 

questions Who's 

this/that? and 

How many? 

 

• Peter´s family 

• The alphabet 

song 

 

• A typical Bolivian 

family 

 

• Family tree 

Unit three 

On the 

playground 

• Talking about 

about one's 

family 

 

• simple present 

tense of be, see, 

and have  

• to use he and 

she 

• to use plural 

nouns  

• to answer 

questions Who's 

this/that? and 

How many? 

 

• Song about 

prepositions and 

numbers 1 to10 

 

• Reading the 

picture 

 

• Names of 

playground 
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Unit  four 

My Body 

• Describing parts 

of the body 

 

• to use plural 

nouns 

• to use his and 

her 

• My body song 

 

• Parts of the body 

 

• Parts of the body 

Unit five 

Profession 

• Knowing 

different 

occupations 

• To use want • Song about 

professions 

• Write and read 

the sentences 

• Write and read 

the sentences 

Unit Six 

My Day 

• Describing 

activities 

• To know the third 

person 

• Talk about 

activities 

• Write and read 

the sentences of 

each activity 

• Draw the hands 

on the clocks 

Unit Seven 

Food 

• Talking about 

food 

• Vegetables fruits 

• meats 

• Practice likes 

and dislikes 

• Use the 

computer and 

repeat the 

different names 

of foods 

• Read the names 

of foods 

• Write sentences 

with new words 

about food 

Unit Eight 

Animals 

• Describing 

animals 

• Identifying 

animal actions 

• to use the simple 

present of be 

and have  and 

the present 

progressive 

tenses  

• adjectives 

• to use plural 

nouns 

• The zoo • My favourite 

animals 

• My favourite 

animals 

Unit Nine  

My Birthday 

• Asking and 

saying one's age 

• Talking about 

birthdays 

• to use the simple 

present and the 

present 

progressive 

tenses 

• to answer how 

old questions 

• Birthday song • My birthday party • Your favourite 

party 
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A.  LESSON PLAN ADOLESCENTS 

 

UNIT ZERO  

COME IN 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To use basic class greetings 

- To teach the uses of imperatives  

- To  introduce basic vocabulary - class objects 

      

2. FUNCTIONAL OBJECTIVES 

 

-    To ask for reciprocal personal information 

-    To give and follow commands and instructions 

 

3. COMMUNICATIVE SITUATIONS 

 

To order and greet to someone in class 

 

4. MATERIALS: 

 

• Class object pictures  

• Flash cards 

• Interactive Software “Class Objects” (See appendix 2) 

• Evaluation sheets 

• Realia (class objects) 

• Computers 

 

5. VOCABULARY 

 

a) Commands 

 

- Come in  - Sit down  - Don’t speak 

- Stand up   - Speak   - Be quiet 



76 

 

- Listen  - Read  - Look at the picture 

- Write  - Point  - Circle 

- Open  - Close  - Raise your hand 

   

     b) Classs objects 

 

 - Door  - Chair   - Book 

 - Table  - Window  - Pen 

 - Pencil  - Pen   - Eraser 

     

     

c) Numbers 1-10 

     

6. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson with basic introduction of ourselves by using gestures and visual 

aids. 

✓ Go around the room and introduce ourselves and encourage students to answer with 

hello or hi, I´m or My name is… 

 

B. ACTIVITY  

 

1. Explain the use of I’m and What is your name?, by miming and make students interact in 

pairs and walk around introducing themselves. 

 

2. Have students listen and then read in pairs a conversation titled “He is my friend”, then ask 

them to complete a conversation and read it aloud. 

 

3. Teacher models some instructions using class objects and encourage students to give 

instructions themselves. 

 

4.  Role play, “be the teacher and give instructions”. Some volunteers become teachers and 

use instructions to encourage their partners to act. 

 

5. Role play. “How to meet people?” Students, in pairs, perform a conversation in the street.   
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C. FOLLOW UP 

 

✓ Guessing. Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they mime the instructions or the class object and their partners guess the 

instructions or the objects they refer to. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the topic, 

by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write the class object that they see in the pictures and finally, to 

complete short conversations with basic class greetings.  

 

✓ Students interact with an interactive template, by listening and completing missing 

spaces. 
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Unit Zero (CALL activities) 

 

  

Interactive and audiovisual templates 
Class Objects 

Interactive and audiovisual templates 
Personal Information reading 

 
 

Interactive and audiovisual templates 
Personal Information listening 

Interactive and audiovisual templates 
Challenge (crossword)for class object 

vocabulary 

  

Interactive and audiovisual templates 
Game Hang Man for class objects, numbers and 

colors 

Interactive and audiovisual templates 
Extra material for practicing numbers 1-10 
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Interactive and audiovisual templates 
Word search for class objects 
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UNIT ONE  

MY NAME IS M – A – R -  Y 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To talk about occupations  

- To teach spelling abilities by learning the Alphabet 

- To learn the subject pronouns 

- To learn the verb to be conjugations 

- To use a and an 

- To write a paragraph about their personal information 

      

2. FUNCTIONAL OBJECTIVES 

 

-    To ask for clarification of names spelling 

-    To talk about occupations 

 

3. COMMUNICATIVE SITUATIONS 

 

To ask for personal information in the class and at the customs. 

To introduce friends in a party.  

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards 

• Interactive Software “Occupations, the alphabet and verb to be”  

• Realia (class objects) 

• Computers 

 

5. VOCABULARY 

 

Professions 
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- Secretary   - Doctor  - Nurse 

- Dentist   - Singer   - Actor 

- Actress   - Police Officer  - Football player 

- Businessman   - Athlete  - Fireman 

- Teacher   - Cook   - Scientist   

 

6. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

• Show students computer flashcards that refer to professions. Then, students interact 

in pairs by changing the pictures and saying the profession. 

 

• Show students some pictures of famous people, so that they say their names and 

professions. 

 

B. ACTIVITIES  

 

1. Introduce the verb to be conjugation, by describing people and their occupation. Then, 

students listen to conversations and fill in blank spaces. 

 

2. Grammar explanation takes place by explaining the use of a and an in context. 

 

3. Students listen to the alphabet pronunciation and repeat. Next, students are divided in 

groups of four and each group receives sets of cards with different letters. The cards 

are put on the floor face down, each student of the group picks up one and pronounces 

the letter sound, finally cards are exchanged by groups, and the process continues. 

Once this activity finishes, each group proposes a volunteers to say the complete 

alphabet. The student that says all the alphabet in less time without mistakes is the 

winner. 

 

4. Students listen to different spellings and write the letters they listen to form different 

words. Next, some volunteers spell some word for the class. Finally, teacher asks 

students’ names and the spelling 

 

5. Students listen two short conversations and complete two tags. Then they create their 

own tags with their names an invented professions. 
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6. Classroom is arranged to become a party saloon. Students read short conversations 

“Greeting people in a party and introducing friends” in  this situation and modeling takes 

place. Teacher – student and student – student model the conversation. Next, the 

activity begins, students walk around and perform short conversations by using basic 

greetings, asking, saying and spelling their names and introducing friends. 

 

7. Role play. “Giving personal information at the customs”. Classroom is arranged to be 

the customs. Students listen and repeat a conversation, then they perform it in pairs.    

 

8. To reinforce knowledge, students, divided in groups, work with the verb to BE tutoring 

software, grammar, listening, reading and the alphabet. 

   

C. FOLLOW UP 

 

✓ Have students sit in pairs and complete some grammar, reading and vocabulary 

activities. 

 

✓ Role play. Students perform at the Customs to ask and give personal information. 

 

D. EVALUATION 

 

✓ Individually interact with the computer to solve grammar and vocabulary templates, 

while the others, in pairs, prepare a short conversation with the vocabulary and 

functions given in the unit.  

 

✓ Crossword occupations. This part will be just to reinforce and be sure that students 

understood the lesson and those they will use the verb to be correctly.  
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UNIT ONE - CLASS ACTIVITIES  
 
Lesson 1 (One) 
 
My name is Mary and I`m teacher 
 
Vocabulary 

 
 
- Nurse  - Policeman  -Businessman 
- Athlete - Engineer   -Fireman 
- Doctor - Homemaker             - Teacher 
 
THE ALPHABET 

 

Aa Bb Cc Dd Ee Ff Gg Hh Ii Jj Kk

 Ll Mm Nn Oo Pp Qq Rr Ss Tt Uu Yv

 Ww Xx Yy Zz 
 
 
 
A.  Grammar 
 
Fill in the blanks with A or AN 

 
….teacher …..artist ……athlete 
….doctor …..engineer      ……cook 

 
Verb to BE 
 
FULL FORM   CONTRACTIONS 
I am a teacher.  I’m a teacher 
You are a student.  You’re a student 
He is a businessman.  He‘s a businessman 
She is a doctor.   She’s a doctor 
 
QUESTIONS  AFFIRMATIVE ANSWERS NEGATIVE ANSWERS 
Are you Student?  Yes, I am.  No, I’m not 
Is she a doctor?  Yes, she is.  No. she’s not or No, She isn’t 
Is he an athlete?  Yes, she is.  No. he’s not or No, he isn’t 
 
Complete the sentences, using verb TO BE 
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Example:  I am a doctor 
 
 
1. You _________ an engineer 
2. He _________a student 
3. She _________an athlete 
4. I _________ a teacher 
5. Mary _______a businesswoman 
 
B. Listening 

 
Listen and complete the tags 

 
 

 
 
 
 
 
 
 
C. Speaking 
 
 
AT THE PARTY 
 
 
AT THE CUSTOMS 
 
Customs Officer:  Good morning Sir. What is your name?. 
Traveler:      Good morning. My name is John Park 
Customs Officer:   Is that J-H-O-N? 
Traveler:      No, it is J-O-H-N 
Customs Officer:   Oh, that is right. And what do you do? 
Traveler:       I am a teacher 
Customs Officer: And your ID number, please. 
Traveler:  It’s 3346464 
Customs Officer: Ok. That’s all, thank you. 
Customs Officer: You are welcome. 
 

NAME: ………………… 
PROFESSION: ENGINEER 
 
NAME: ……………………. 
PROFESSION:…………….. 
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AT THE PARTY 
 
A: Ruth, this is my friend Ruben. Ruben this my friend Ruth.  
B: Hello, Ruth, nice to meet you. 
A: Nice to meet you, too. 
 
 
C. Reading 
 
Read and answer the questions. 
 
 
 
 
 
 

1. What is her name? ………………………………. 
2. Is she a dentist? …………………………………. 
3. Where is she from? ……………………………… 

 
 
D. Writing 
 
 
Write a paragraph about your personal information, taking into account: name, age, occupation, 
nationality, professions, address, phone number and e-mail. 
 

Glad to meet you. 
Glad to meet you, too. 
 
Nice meeting you. 
Nice meeting you, too. 

 

Hi. My name is Susan Prado. 
I am an architect and a chef.. 
I am from La Paz, Bolivia.  



86 

 

UNIT ONE - CALL ACTIVITIES 
 

  
Interactive and audiovisual templates 

Class Objects 
Tutoring template 

Verb to be conjugation 

 
 

Interactive and audiovisual templates 
Verb to be conjugation template 

Interactive and audiovisual templates 
The alphabet 

  
Interactive and audiovisual templates 

Occupation listening 
Interactive and audiovisual templates 
Challenge (crossword)for professions 
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Interactive and audiovisual templates 
Word search for professions 

Interactive and audiovisual templates 
Game Hang Man for professions 

 
 

Interactive and audiovisual templates 
Flash Cards for professions 

Interactive and audiovisual templates 
Let’s sing the Alphabet 

 

 

Interactive and online activity 
Chatting – Personal Information 
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UNIT TWO  

MY FAMILY 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To learn the plural of nouns  

- To practice the possessive adjectives 

- To learn the verb to have 

- To learn questions with who and what  

      

2. FUNCTIONAL OBJECTIVES 

 

-    To describe people and family relationship  

-    To give and ask names and phone numbers at the bank. 

-    To describe people 

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about family, friends and phone numbers at the school  

To fill a form at the bank. 

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards (family members and descriptive adjectives) 

• Interactive Software “The family and grammar” (See appendix 2) 

• Family pictures 

• TV and DVD player 

• The Simpson family video 

• Computers 

 

5. VOCABULARY 
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a) Family members: 

 

  mother   father   son  daughter 

 grandmother  grandfather  uncle  aunt 

 nephew  niece   cousin  brother/sister in law 

 step-brother/sister 

 

b) Adjectives: 

   

Married    single     young  old Tall   

 short        good         bad 

 

 c) Colours: 

 

White, green, blue, red, grey, pink, yellow, black, brown,  

 

 d) Numbers: 

  

 Ten to one hundred 

 

6. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

1. Students watch the Simpson’s Family video, then teacher shows a Simpson’s picture 

pointing at each member, saying the family relationship and students repeat. 

 

2. Next, teacher introduces each member by describing them.  

 

B. ACTIVITY 

  

1. Grammar explanation of possessive adjectives and plural of nouns  and solve an exercise 

prepared for this purpose.  

 

2. Students sit in pairs and read a digital comprehension text and answer some questions.  

 

3. Students are asked to draw their family trees and then they write in Microsoft word a 

description about their families 
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4.  Students were asked to bring  family pictures, so that they can describe the family 

members. 

 

5.  Have students sit in groups of four to talk about their families and friend. Some volunteers 

report at least one partner’s family. 

 

6. To reinforce this unit and previous vocabulary, Snake and Ladders computer game is 

done. Therefore, the class is divided in groups of four and teacher explains the aim of the 

game, which is to get from START to FINISH.  It is played as follow: 

  

1. The first player throws the die and advances to the square indicated. If there is a 

vocabulary question on the square the player says the answer. The other three 

players act as jury and have to decide if the student answer is right or wrong. If they 

decide that it is OK, the player goes forward three squares. If the player lands on an 

empty square the none of the above happens and he or she stays there. It is the next 

person turn. A player who lands on the mouth of a snake must go down it.  

2. The winner is the first person whose score takes him or her to or beyond FINISH. 

3. If player lands on a question that has already been discussed, he or she 

automatically goes on to the next unworked-on question. 

4. If a person in the group feels that the others are wrong about a vocabulary point, he 

or she should note down the number of its square and ask the teacher at the end of 

the game.. 

 

C. FOLLOW UP 

 

✓ Students are given a work paper to fill in according to the pictures and the listening. 

The work is checked out in open class. 

 

D. EVALUATION 

 

✓ Make questions about this lesson with who, by showing  the Simpson’s family picture, 

and then each student, in front of the class, talks about his or her family and describes 

each member.  

 

✓ Students walk around showing their family pictures or family trees, asking and 

answering about the family. 
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✓ Students are challenged to meet at a forum event whose topic is the family. Therefore, they 

have to write about their families, answering to “Is your family big or small?”. 
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UNIT TWO - CLASS ACTIVITIES 

Lesson Two  
My family 

 
Vocabulary family members 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Male and Female        
 

 
 

a girl   a boy 
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a wife                                     a husband 
 
 
A. Grammar 

 
Singular nouns  and plural nouns 
 
 

 
 
 
 
 
 

Statements and questions (Plural) 
 
We are students - You are tall  - They are married 

 
POSSESSIVE ADJECTIVES 

I MY 

YOU YOUR 

HE  HIS 

SHE HER 

WE OUR 

YOU YOUR 

THEY THEIR 

 
 
QUESTIONS    ANSWERS 
Are they married   yes, they are. (Not yes they’re) 
Are they old    no, they’re not (or no they aren’t) 
 
QUESTION WITH WHO 

Who’s he? He is my father 

Who are they? They are Mary and Robert 

 
QUESTION WITH WHAT 
 

What’s his name?   Gutierrez 

What’s their phone number? 2213823 

 

A  student students 

A son Sons 

One man Three men 

One woman Two women 
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B. Listening and speaking 
 

Pedro:  Who is this? 
Juan:  That is my father  
Pedro:  What is his name? 
Juan:  His name is Luis. 
Pedro:  And these ones.     
Juan:  They are my sister and my brother. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
C. Writing 

 
Write on your own words about your family 
 
-------------------------------------------------------------------------------- 
-------------------------------------------------------------------------------- 
-------------------------------------------------------------------------------- 
-------------------------------------------------------------------------------- 
 
D. Reading 

 
Read the article a say Right, Wrong or I don’t know 
 
Pedro Mamani is a teacher 
He says – my wife doesn’t work, so she does all the housework during the week. I try to help out 
on the weekends. Our kids are still too young to do any of it. But things are a little easier now 
because we just bought a washing machine. 
 
1. Pedro helps with the housework. When he comes home from work_______________ 
2. Pedro is a doctor _____________________ 
3. Pedro is married _____________________ 
4. The kids help with the housework _____________________ 
5. The name of Pedro’s wife is Ana? _________________ 
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UNIT TWO – CALL ACTIVITIES 

 

 
Interactive and audiovisual templates 

Family 
Tutoring template 
Plural of Nouns 

  
Interactive and audiovisual templates 

Verb to have conjugation template 
Interactive and audiovisual templates 

Reading Jeaneth's Family 

 

 
Interactive and audiovisual templates 

Forum – Do you have a big or small family? 
Interactive and audiovisual templates 

Challenge (crossword)for family 
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Interactive and audiovisual templates 
Word search for professions 

 

Interactive and audiovisual templates 
Game Hang descriptive adjectives 

 

 
Interactive and audiovisual templates 

Flash Cards numbers and family members 
Interactive Moodle template  

Game Snakes and Ladders (Family)  
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UNIT THREE  

MY NEIGHBORHOOD 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To learn questions with where, who and what 

- To reinforce the verb to have conjugation 

- To learn uses of prepositions in / on/ at/ next to/ in  front of/ behind 

      

2. FUNCTIONAL OBJECTIVES 

 

-    To talk about location  

-    To give an address 

-    To talk about origin 

-    To talk about places where we live 

-    To write a paragraph that describe students’ favourite places.  

 

3. COMMUNICATIVE SITUATIONS 

 

✓ To talk about origin and place where we live in different situations, such as: 

meetings, parties, public institutions etc. 

 

✓ To give directions 

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards (places) 

• Interactive Software “My community”  

• Neighborhood pictures 

• Computers 
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5. VOCABULARY 

 

a) Places: 

 

The hospital, the bank, the supermarket, the school, the gym, the police station, the 

theatre, the stadium, the library, the institute  

 

b) Number: 

 21 to 100 

 

6. LESSON PROCEDURE: 

 

A. WARM UP 

 

a. Arrange the classroom, so that it shows different labelled places of a neighbourhood. 

The teacher models, saying: I’m at the gym, now at the bank and so on. Students 

repeat the activity. Finally, groups of students stand in specific places and the 

teacher says: Carlos, Juan and Rene are at the police station. Then, volunteers do 

the same.  

 

B. ACTIVITY 

 

1. Uses of prepositions in, on, at are explained. 

 

2. Have students read an article about a neighbourhood called “The Perfect Place”. This 

article also shows a big picture of the place. Then, students sit in a big circle in the 

yard and talk about the place. The teacher asks questions: Where is it?, Where is 

the……?, How many….?, Who is…?, What is the address?. What color is the…?.  

 

3. Students draw their neighborhoods in Paint, a windows utility, and then, they describe 

it giving directions and describing places. 

 

4. The teacher brings neighbour pictures, asks students to give different directions.  

 

5. Role play. “At the office” The classroom is arranged to become a public institution.  

Then, they fill a personal information form, then they perform a role play. One 

pretends to be a secretary and the other a worker. The secretary asks: What is your 
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name?, where are you from?, what is your address?, what is your phone number?, 

and so on. 

 

6. To reinforce contents, in pairs, students practice with the interactive software, 

reading an article about “My Community” and “Giving Directions”.  

 

C. FOLLOW UP 

 

✓ Have students surf on the course Web Page at a specific time. There, they enter to 

“The Chatting Room” called let’s meet new friend. Once in, students interact online 

trying to get as many friends as possible, then a report is given the following day.  

  

D. EVALUATION 

 

✓ Students solve some drilling (fill in the blank, reading comprehension, matching 

and puzzles) practices on the computers. 

 

✓ Students are challenged to write in a Microsoft Word template a description of their 

neighbourhoods. The final work should be sent to the teacher’s e-mail. 

 



100 

 

UNIT THREE – CLASS WORK 
 

Lesson Three (3) 
My Neighborhood 

 
 
Vocabulary- prepositions 
 

 
 
Say where the aliens are. 
 
Example: 
 
 A: Where is the troll? 
  B: It is behind the bed 
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Places 
The bank The supermarket The gym The post office  
The library The movie  The stadium The theater 
The hospital The grocery store The park The school 
 

 

 
 
Point the places by asking: 
 
Example: 
 
 A: Where is the library? 
  B: It is next to the post office. 
 
 
A. Grammar 
 
 
QUESTIONS WITH WHERE 
 

Question answers 

Where is she? 
 

At the house 

Where are you? 
 

We’re at the supermarket 

Where’s  Fundación La Paz? 
 

On Tito Yupanqui avenue 

Where is the bank? It is in front the library. 

Where is the post office? It is next to the movie 

Where is the hospital? It is behind the park 
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 B. Listening and Speaking 
 
Listen, repeat and the perform the conversation 
 
 A: Excuse me. I am lost. 

B: Where is the bank? 
A: It is on Camacho avenue 
B: How can I get there? 
A: Well. Go straight on three blocks, then turn right Colombia street. Go up one 

block and it is there in front of the gym 
B: Thank you. 
A: You are welcome.  

 
 
 
C. Speaking 
 
You are at a public institution, fill the following registration form and improvise a 
conversations taking into account the model below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
AGENT:  What is you full name? 
PETER:   My name is Peter Sanchez Zapata 
AGENT:  Where are you from?  Mr. Sanchez 
PETER:   I am from Uruguay 
AGENT:  What do you do? 
PETER:   I am systems engineer 
AGENT:  What is your ID number?  
PETER:  It is 3426464 
AGENT:  What is your phone number? 
PETER:   It is 2453536 
AGENT:  When were you born? Mr. Sanchez 
PETER:   I was born on June 2, 1977 
AGENT:  Finally, do you have an email account? 
PETER:   Sure. It is peter_s@hotmail.com 
AGENT:  OK, Thank for the information 
PETER:  You are welcome 
 
 

How to read an e-

mail: 

_     underline 

/      slash 

-         Dash 

@   at 

.      dot 

mike:    in lowercase 

MIKE:   in capitals 

 

 

 

What is your profession? 
What is your job? 
What is your occupation? 
 

REGISTRATION FORM 
 
FULL NAME: ……………………….. 
BIRTH DATE:………………………..  BIRTH PLACE:…………………. 
STATUS:   Single Married 
ID NUMBER: ………………………………………………………………. 
OCCUPATION:………………………………………. 
NATIONALITY:……………………… ADDRESS: ……………………… 
PHONE NUMBER:…………………..MOBILE NUMBER:……………… 
E-MAIL ACCOUNT:…………………………………………. 
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More numbers 
 

11 
Eleven 

12 
Twelve 

13 
Thirteen 

14 
Fourteen 

15 
Fifteen 

16 
Sixteen 

17 
Seventeen 

18 
Eighteen 

19 
Nineteen 

20 
Twenty 

21 
Twenty-one 

22 
Twenty-Two 

23 
Twenty-three 

24 
Twenty-four 

25 
Twenty-five 

26 
Twenty-six 

27 
Twenty-seven 

28 
Twenty-eight 

29 
Twenty-nine 

30 
thirty 

 
 
 

31 
Thirty-one 

32 
Thirty-two 

40 
Forty 

50 
Fifty 

60 
Sixty 

70 
Seventy 

80 
Eighty 

90 
Ninety 

100 
One hundred 

 

 
D. Reading 
 
Choose the correct statement 
 
Mr. Pedro Mamani and his family are in the farm. They are eating a birthday cake. 
Today is Mrs. Ana’s birthday. There are many animals around them.  
Pedro Mamani has two sons and a daughter they are students, Pedro is a teacher and 
his wife is home worker. They are a happy family. 
Pedro works in a famous school. It is Burgaleta Street, just next Roman hotel. 
 
1 where is Pedro and his family 

a) In the farm  b) in the street 
2. Is Pedro mamani…? 

a) A doctor   b) a teacher 
3. Pedro has…  ? 

a) Two daughter an a son  b) two sons and a daughter 
4. Who is birthday? 

a) Pedro  b) Ana  c) a Daughter 
5. Pedro’s sons are 

a) Teachers  b) Students     c) Engineers  
6. Where does Pedro work? 
           a) In a famous school  b) In a famous hotel 
 
E. Writing 

 
Write a short paragraph about how to get your Murillo square, considering that you are 
at Student square. 
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UNIT THREE – CLASS ACTIVITIES 
 

  
Interactive and audiovisual templates 

Grammar In, ON, AT 
Tutoring template 

Prepositions 

 

 

Interactive and audiovisual templates 
My community - Reading 

Interactive and audiovisual templates 
Where are you? - Listening 

  
Interactive and audiovisual templates 

Where are you from? 
Interactive and audiovisual templates 

Places 
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Interactive and audiovisual templates 
My town 

Interactive and audiovisual templates 
Giving directions 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



106 

 

UNIT FOUR  

When is the party? 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To learn the use of there is / there are 

- To learn preposition on, in, at, 

- To make clear the difference between countable and uncountable nouns 

 

2. FUNCTIONAL OBJECTIVES 

 

-    To talk about events 

-    To identify oneself on the phone 

-    To invite someone to an event 

-    To respond to an invitation 

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about existence when sitting, walking, seeing a picture or talking about a specific 

place.  

To ask the menu at the restaurant. 

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards (food) 

• Pictures (places) 

• Interactive Software “My Favorite Place” (See appendix 2) 

• Computers 

• Power Point Templates that show world places 
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5. VOCABULARY 

 

a) Days of the week 

b) Months of the year 

c) Time expressions: 

  

   Today, tonight, tomorrow 

 

c) Food: 

 

   Bread, cake, cookie, cheese, ice-cream, banana, carrot, watermelon,   fish, meat, 

lemon, milk, tomato, lettuce, grapes, onions, orange, etc. 

 

6. LESSON PROCEDURE: 

 

A. WARM UP 

 

Game “STOP”. To play it, it is needed a ball and a big space. 

 

1. The teacher Invites students to go to the yard or an open space   where the game 

could be done.  

 

2. The teacher shows students flash cards with days of the week and months, he 

pronounces one by one and students repeat. 

 

3.  Each student is given a day or month name as his or her nickname. 

 

4. First, the teacher gets the ball and throws it as far as possible, while  shouting one 

day or month name. The student that has that name runs to get the ball, once he or 

she gets the ball says “STOP”. 

 

5. When the student says “STOP”, the others stop and he or she has the opportunity to 

give three steps to get closer to the one that is near him or her. 

 

6. Once he is closer to his or her partner, he throws the ball, so that it touches the 

other. 

 

7. If the ball touches other partner, he or she continues the game in step 4. 
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8. However, if the ball does not touch anybody the first student continues the routine 

until he or she achieves his or her objective. 

 

B. ACTIVITY 

 

1. Grammar explanation of there is and there are takes place.  

 

2. Have students close their eyes and imagine a nice place, after 30 second they 

describe the place orally. 

 

3. Continue grammar explanation of quantifiers some and any, and the difference 

between countable and uncountable nouns. Then students complete a practice of a 

work sheet. 

 

4. Teacher brings a lot of food in a basket and introduces them one by one, making 

students repeat. Next, students listen a conversation and volunteers take out the 

mentioned food. Finally, students, in pairs, go to the front of the class and mention 

the existence of food in the basket.  

 

5. Students are asked to go to the kitchen and observe the existence of food, then they 

return to the classroom. Once in the class all together, they write about the food that 

they saw in the kitchen by using there is – there are and some –any.     

 

6. Role play. Classroom is set as a restaurant where three couples are sat and a waiter. 

The customers call the waiter and ask for the menu. Minutes later, they ask some 

food to eat. 

 

7. Students listen a conversation to invite someone to an event. They repeat and practice 

it in pairs. Then they walk around inviting their partners to some events.  

 

8. To reinforce contents, students interact with computer software, practicing with the 

“There is/There are tutoring”, months and days, and time software. 

   

C. FOLLOW UP 

 

✓ A forum is opened on the course Web Site. The topic is: What place of Bolivia is 

beautiful for you and describe it. Students enter the Site and describe the places 
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they consider interesting. Of course that they will find opposed ideas or similar ideas 

to share. The forum is going to be opened for three days. Then, answer will be 

evaluated.   

  

D. EVALUATION 

 

✓ Dictate some sentences of the reading “My Favorite Place”. Once dictation has 

finished, exchange papers to check them.  

 

✓ Students listen a description of a planet called “The Planet X”. As they listen, they 

have to guess which planet the narrator refers to. 

 

 

 

 

 

 

 

 



110 

 

UNIT FOUR - CLASS ACTIVITIES 
 
Lesson four (4) 
 

When is your party? 
 

A. Vocabulary 
 
 The Months  
 

January February March April May June 

July August September October November December 

 
Days of the Week 
 

Monday Tuesday Wednesday Thursday Saturday Sunday 
 
 
 Other words 
 

 
 

 
 

 
 

 

 

 
Write about some important events 
 
Example: There’s a party in my house in April 
 
   
1………………………………..2……………………………3……………………………………… 
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B. Grammar 
 

Use of there is and there are 
 
There is    = Singular   There is a rock concert 
There are  = Plural   There are two parties tonight 
 

Use of some and any 
 

 AFFIRMATIVE NEGATIVE INTERROGATIVE 

SOME YES NO YES (OFFERINGS) 

ANY NO YES YES 

 
Questions with When and What Time 

 

QUESTIONS ANSWERS 

When is the Party? Its on Friday (or On Friday) 

What time? It’s at 8 p.m. (or at 8 p.m. or 8p.m.) 

 
Prepositions In, On, At 

 

The birthday is In March 

The birthday is On Sunday 

The birthday is At Eight O’clock 

 
 
Parts of a day and the time 
 
 
 
 
 
 
 
 
 
 
 
 
 

Expressions: 
 
Today is Wednesday 
There’s a party tonight at nine o’clock 
 
Tomorrow is Thursday 
There are two soccer matches. 
 
 

C. Speaking 
 

Ask and complete the chart. 
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A: What is there on Monday morning? 
B: There is a meeting 
A: What time is the meeting? 
B: It is at nine. 
 

Monday Tuesday Wednesday Thursday Friday Saturday Sunday 

Meeting 
 
9:00 a.m. 

Math 
Class 
School 
4:30 p.m. 

English 
Class E.U. 
2:30 p.m. 

Math 
Class 
School 
4:30 p.m. 

Games 
in E.U. 
2:30p.m. 
 

Birthday 
Party 
8:30 p.m. 

Basketball 
game 

 
 
Now let’s invite somebody to a party 
 
A:There is a party tonight? Do you want to go? 
B:Sure. What time? 
A:It is at 8:00 
B:Where is it? 
A: It is at Ruben’s house. 
 
 
 
 
 
 

D. Writing 
 

Writing and speaking 
  
Make a conversation to make an invitation, using your own words and practice with your partner  
 
 

E. Reading 
 

Read and say right, wrong or I don’t Know 
 

Dear Jim 
 
This summer I’m going to stay at home with Mom and Dad, 
My brother and my grandma are going to the beach. 
I’m going to go to the park, ride my bike, play soccer, watch  
T.V. and fly my kite. 
 
See you soon 
Peter 

 
 

1. Peter is going to the beach    _______________ 
2. Peter is going to stay at home with his friend _______________ 
3. Peter is going to ride his bike    _______________ 
4. Peter is going to watch T.V.     _______________ 
5. Peter is going to stay at home on winter  _______________ 

 
 
 

Do you want to join us? 
 

That sound good 
Terrific! 
Sure, why not? 
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UNIT FOUR – CALL ACTIVITIES 
 

 

 

Interactive and audiovisual templates 
Places to describe 

Tutoring template 
Use of There is – There are 

 
 

Interactive and audiovisual templates 
Grammar – there is / there are 

Interactive and audiovisual templates 
Flash Card – food, places 

 
 

 

Interactive and audiovisual templates 
Word search for food 

Forum about La Paz tourist places 
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Interactive and audiovisual templates 
Challenge activity -  days and months 

Interactive and audiovisual templates 
The time 

 

 

Interactive and audiovisual templates 
Word search – days and months 
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UNIT FIVE  

She is watching TV in the living room 

 

1.  LINGUISTIC OBJETIVES 

 

- To learn the use of present continuous 

 

2. FUNCTIONAL OBJECTIVES 

 

-    To talk about furniture and appliances 

-    To talk about meals 

-    To talk on the phone 

-    To give reasons 

-    To talk about activities at the moment 

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about current activities in the house and at school 

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards (action verbs, furniture and appliances) 

• Pictures (rooms of the house and activities) 

• Interactive Software “Interactive vocabulary practice, reading and listening. 

• Computers 

• Power Point Templates that show action verbs: static and dynamic 

 

5. VOCABULARY 

 

a) Action verbs 

b) Places of the house 

 

Living room, kitchen, bedroom, bathroom, study room, yard, garage 
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c) Appliances and furniture 

 

Bed, stove, sofa, shower, toilet, refrigerator, cupboard, bookcase, rug, television, radio, 

computer, telephone, trash can, oven, dishes, mixer  

 

6. LESSON PROCEDURE 

 

A. WARM UP 

 

✓ Teacher introduces action verbs by showing them in vide and picture format. He 

says the actions and the students repeat. Then, students are divided in groups of 

four and interact with the templates by saying the activity and pressing a button 

that produces claps sound if the answer is right, and a disappointed sound if the 

answer is wrong. 

 

B. ACTIVITY 

 

1.  Students listen to a house description and answer some questions. Then they work 

in pairs and identify  places of the house and furniture by saying there is a…../there 

are…    

 

2.  Grammar explanation of present continuous takes place. To reinforce it, first 

students unscramble sentences and second, as they recognize some activities 

shown in a picture, they write down the activities.  

 

3.  Role play. Students are divided in group of four or five to represent a family. One 

group is selected to begin the activity. Each student of the group identifies with a 

family member and mimes an activity in an imaginary place of the house. The 

teacher asks to the other students: Who is he/she?, Where is she/he? And What is 

he or she doing?. Thus, all groups perform until they finish.  

 

4. Have students listen to three different conversations that take place in a house.  

Then, the teacher models the conversations with three different students, and then 

some volunteers do the same. After modelling has taken place, students are set in 

pairs and are told to choose a conversation to perform.   
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5. Students sit in pairs to work with the computer software, to reinforce the use of present 

continuous. 

 

C. FOLLOW UP 

 

✓ The teacher sends all students an e-mail, with a Microsoft Word template to ask 

them to write a description of their houses. Once done the description in the word 

processor, students have to send it back to the teacher’s e-mail.  

 

D. EVALUATION 

 

✓ Have students solve a virtual written quiz, where drilling and listening takes place.  

✓ Students prepare a Power Point Presentation, describing their houses, so that later 

they present a speech.  

✓ Students are encouraged to remember vocabulary learnt in the previous units, using 

virtual flash cards.  
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UNIT FIVE  AND REVIEW – CLASS WORK 
 
Lesson five  
 

She is watching TV in the living room 
 
A. Vocabulary 

 
At home 

 
The kitchen     The dining room 

 
 
 
 
 
 
 
 
 
 
 

The living room   The bedroom    the bathroom  
 
 
 
 
 
 
   
 
 

 
 
 
Stove  refrigerator  blender   pot 
 
Table  chair   spoon    knife   fork  
 
Sofa   armchair   rug   picture   coffee table 
 
Bed   pillow   closet   night table 
 
Toilet  towel   shower toothpaste bath 
 
Look at the pictures and describe all things and compare with your house 
 
Daily activities 
 
Sleep Walk Clean Watch Listen Take a rest Cook 
Run Study Read Write Speak Talk  Go 
Come Play Jump Buy Sell 
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B. Speaking 
 
A telephone call 
 

A: Hello? 
B: Hi, this is Ana. Is Javier there? 
A: Yes, he is reading a newspaper in the dining room 
B: May I talk to him? 
A: Sure. Hold on, please. Javier it’s for you. It’s Anna 
C: O.k. thanks mom 

 
Make a same conversation 
A. ………………………………………………………………………………………………………… 
B. ………………………………………………………………………………………………………… 
A. ………………………………………………………………………………………………………… 
B. ………………………………………………………………………………………………………… 
A. ………………………………………………………………………………………………………… 
C. ………………………………………………………………………………………………………… 
 
C.  Grammar 

 
 

Present continuous 
 
 He IS read + ING a book.    He is reading a book 
 We ARE play + ING soccer game.  He is playing soccer game  
 
CONTRACTIONS 
 

He’s reading a book 
We’re playing soccer game 
 

Write five sentences using (watch, sleep, eat, work and study)  
 
1. _______________________________________________ 
2. _______________________________________________ 
3. _______________________________________________ 
4. _______________________________________________ 
5. _______________________________________________ 
 
 
  D. Writing 
 
Writing and speaking  
 
Make sentences describing what you are doing right now 
  
Example. 
 
I reading a math book because I have a test tomorrow 
My brother is sleeping on the sofa 
My mom is watching TV. in her bedroom 
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E. Reading 
 

Read the letter and write a similar latter (use your own words) 
 

 
Dear Grandma 
 
 I’m staying in Chilean this winter; I’m going to be here for a month  
with my friend and my uncle. We are going to climb many mountains 
and eat a lot ice cream; we are going to fishing and swim in a river 
My little brother is going to a beach in Copacabana. 
 

 See you soon 
 Carmen 
 
 
 
Now write your own letter 
 
 
 Dear 
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REVIEW UNIT (1-5) 
 
A. Order the following sentences: 
 

1. Name My Veronica is   _______________________ 
2. nine I’m years old    _______________________ 
3. Wearing red I’m shirt a   _______________________ 
4. brown door there is a big  _______________________ 
5. are there small windows three  _______________________ 

 
Describe this living room and the dining room (use adjectives)  
 
Example: There is a sofa. It is beautiful. 
 
 
 
 
 
 
 
 
 
 
1. _______________________________________ 
2. _______________________________________ 
3. _______________________________________  
4. _______________________________________ 
5. _______________________________________ 
6. _______________________________________ 
 
 
B. Unscrable the word 
 

1. Chitectar Architect 

2. tistar  

3. tistdent  

4. Senur  

5. cemanlipo  

6. tionistrecep  

7. tistcien  

8. tarycrese  

9. mannessbusi  

10. tresswai  

 
C. Make your chart 
 

DAY EVENT TIME 

Monday Study English 3:00 p.m. 
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Then create a conversation inviting somebody to join you in any activity of your agenda. 
 
D. Complete the conversation 
 

a. Hello? 
b. ________________________ 
a. Oh, Hi, Ana 
b. ________________________ 
a. No, she’s not. She’s at the school 
b. ________________________ 

 
 
E. Write and put all the pictures in Present continuous 
 

Example: He is jumping 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. ____________________________________ 
2. ____________________________________ 
3. ____________________________________ 
4. ____________________________________ 
5. ____________________________________ 
 
 
F. Draw a circle in the picture that it is mentioned.  
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



123 

 

1. There is a radio in the bedroom  
2. There is a lamp in the bedroom 
3. There is TV. In the living-room 
4. There is a refrigerator in the kitchen 
5. There is a toilet in the bathroom 
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UNIT FIVE – CALL ACTIVITIES 
 
 

 

 

Interactive and audiovisual templates 
Food Vocabulary 

Tutoring template 
Present Continuous 

  
Interactive and audiovisual templates 

Grammar – present continuous 
Interactive and audiovisual templates 

Reading – What are they doing? 
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Interactive and audiovisual templates 
Appliances at home 

Interactive and audiovisual templates 
Quiz template 

 

 
Interactive and audiovisual templates 

Virtual Flash cards 
Interactive and audiovisual templates 

Quiz - What are they doing? 

 

 
Interactive and audiovisual templates 

Vocabulary Practice 
Interactive and audiovisual templates 

Verbs game – Snake and ladders  
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UNIT SIX  

Peter likes milk 

 

1. LINGUISTIC OBJETIVES 

 

- To learn the use of simple present tense 

- To learn the difference between count nouns and non-count nouns. 

 

2. FUNCTIONAL OBJECTIVES 

 

-    To talk about likes and dislikes 

-   To distinguish food between the ones that can be counted and the ones that cannot be 

counted 

-    To talk about necessities          

-    To ask about additional information 

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about food at the restaurant and at home 

 

4. MATERIALS: 

 

• Working sheets 

• Flash cards (food) 

• Pictures (food at home and at the restaurant) 

• Interactive Software “Interactive vocabulary practice, reading and listening” (See 

appendix 2) 

• Computers 

• Power Point Templates that show verbs of likes and dislikes 

• Realia (food) 

 

5. VOCABULARY 

a) Verbs 

 

    like, dislike, want, have, need, enjoy 

 

b) Animals 
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c) Food 

      Apple, avocado, banana, fish, cheese, milk, strawberry, tomato, peas, lemon, carrot, 

cake, bread, chicken, corn, watermelon, ice-cream, meat, pineapple, meat, juice, soup 

d) Places 

   Restaurant, dining room, kitchen 

   e) Adjectives 

      Sweet, sour, salty, spicy, delicious, tasty, juicy, hungry, thirsty  

 

6. LESSON PROCEDURE: 

 

A. WARM UP 

 

✓ Introduce vocabulary, using realia(food) and saying: 

 

Example: Look at this apple. It is sweet, not sour. I like apples and you? 

   What is this? Is it sweet or sour? What colour is it?  

 

B. ACTIVITY  

 

1. Introduce grammar, explaining the uses and rules of simple present tense. Then students 

write about food they and their families like and dislike. Finally, they read a final report. 

 

Ej. I like salads and I dislike vegetables 

My mother likes milk and cake and she dislikes carrots   

 

2. Introduce grammar again, explaining the uses of countable and uncountable nouns. 

Then, they work in pairs with the a practice digital template.  

 

3. Have students listen to a conversation at the restaurant ordering some  food. 

Fist, they have to say where the conversation takes place, second, they talk about what 

the couple is ordering, third, they listen to the conversation again and check statements. 

1. The couple wants salad and chicken      

2. The couple does not need water     

3. The man wants only salad      

4. The woman wants only coffee and cake     

5. They like water        

6. They dislike soda         
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4. Teacher mimes actions to be thirsty and hungry. Then, students suggest  what he/she 

needs to eat or drink. 

 

Ej. You need to eat rice, fried potatoes and roast beef. 

      You need to drink soda or orange juice 

Then, have students work in groups of three 

 

5.  In groups students talk about necessities, “What do you eat and drink when you are 

really hungry and thirsty?”. One student leads the opinions. They use the following 

function phrases: 

What do you want to eat and drink right now? 

 I would like some........ 

 I want some........., please. 

 I need to eat or drink some................. 

 

       6.   In pairs, prepare Power Point presentations to talk about their typical routines 

   

C. FOLLOW UP 

 

✓ Role play. At lunch time, students work in groups and create a free conversation at the 

restaurant, ordering the lunch. One is the waiter or waitress, two are parents and the 

last one is the son or daughter. 

 

D. EVALUATION 

 

✓ A chatting activity takes place the same day, at 7 p.m. The topic is: What food do you 

like and dislike?. Do you like sweet, sour, salty, spicy, or juicy food?  Why?. 

 

✓ Students have to work online with vocabulary. . 

 

✓ Encourage students to send an email to the teacher, where they write about a typical 

menu that they have in a usual day: breakfast, lunch and dinner. 
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UNIT SIX- CLASS ACTIVITIES 

Lesson six (6) 

Peter likes milk 
A. Vocabulary -Listening 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Look at the picture and say each word      
 
Work with your partner ask and answer questions 
 
Example: 
 
A: Are you hungry? 
B: No, I’m not                                                                                                          
 
A: Are you thirsty? 
B: Yes, I am, I would like a hamburger please 
 
A. Speaking 

 
Read the following conversation and prepare a similar one. 
 
 

Cake 

Hamburger 
Sandwich 

Milk 
Fish 

Hot Dog Rice Soup Banana Chicken Orange Juice Potatoes 

Ice cream 
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A: What’s for lunch? 
B: Rice and Fish 
A: Sorry but I don’t like fish 
B: What about rice and Chicken?   
A: It sounds delicious 
 
B. Grammar 

 
THE SIMPLE PRESENT TENSE 
 

I like orange juice 
You want hamburger 
We need fish 
They want cake 

He likes orange juice 
She wants cake 
She needs milk 

I have hot dog She has hot dog 

 
THE SIMPLE PRESENT TENSE: QUESTIONS 
 
Questions 
 Answers 

Do You want hamburger  Yes, I do                No, I don’t 
Does she need fish?                           Yes, she does  No, she doesn’t 
What do They want?                           A hamburger         Nothing right now, thanks 

 
Now complete the missing spaces with the correct verb conjugation 
 

7. Barbara (dance)……….all types of music. 
8. They (no work)……………in that library. 
9. My mother and Peter (do)………. The cleaning and the cooking. 
10. José(no eat)…………..fat food. 
11. We (drink usually)…………….juice and water. 
12. My brother ( buy always)………..much bread. 
13. Pepe, my pet, (like)………….to play with a ball. 
14. Rene (have)……………many brothers and sisters. 
15. ………Carlos (dance)……….very well? 
16. ………..You (want)…….todrink much soup? 

 
C. Reading 
 
Practice the conversation below and answer the questions 
 
Angie: Ann, I’m going to the supermarket 
       What do you need? 
Ann: Hmm… I need bread and eggs 
Angie: What about fish?  
Ann: No, I don’t like fish, but I like hamburger 
Angie: OK, hamburger too, anything else? 
Ann: yeah, Milk please. Don’t need juice.  
 
 
 
 
 

Dislike 
Is it OK…….? 
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ANSWER THE QUESTIONS 
 
1. - What’s Angie buying? 
R.- …………………………….. 
2. - Ann needs bread and eggs                 T       F 
3. - Ann doesn’t like hamburgers              T       F 
4. - What don’t need them?   
R.- ………………………………… 
Where is Angie’s going? 
R.- ………………………………. 

 
 
D. Writing 

 
Write a conversation using foods and drinks 
 

A: Do you like ______________?  
B: Yes, _______________ 
A: Anything else? 
B: _________________ 

 
 
 

 
        
   Complete the following sentences with any of the foods above.  
 

Do you like orange juice?  Yes I do / no I don’t 
Does she like much _________? __________________ 
Do you like _________? __________________ 
Does he like many _________? __________________ 
Do you like _________? __________________ 
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UNIT SIX – CALL MATERIALS 

 

 
 

Interactive and audiovisual templates 
Food Vocabulary 

Tutoring template 
Present tense 

  
Interactive and audiovisual templates 

Grammar – Simple present 
Interactive and audiovisual templates 

Reading – My bees 

 
  

Interactive and audiovisual templates 
Listening 

Interactive and audiovisual templates 
Flash Cards – action verbs 
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Interactive and audiovisual templates 
Word search – action verbs 

Interactive and audiovisual templates 
Game hang man – action verbs 

  

Interactive and audiovisual templates 
Forum – Writing about likes and dislikes 

Interactive and audiovisual templates 
Quiz – What do they like to do? 
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UNIT SEVEN  

I usually wear casual clothes 

 

1.  LINGUISTIC OBJETIVES 

 

- To reinforce the use of simple present tense and present continuous 

- To learn frequency adverbs. 

- To learn imperatives  

 

2. FUNCTIONAL OBJECTIVES 

 

-    To talk about usual activities 

-    To talk about appearance and prices 

-    To talk about clothes someone is wearing    

 

3. COMMUNICATIVE SITUATIONS 

 

To give suggestions at home or at school. 

To go shopping. 

 

A. MATERIALS: 

 

• Working sheets 

• Flash cards (clothes, ailments) 

• Pictures (places) 

• Interactive Software “Interactive vocabulary practice, reading and listening”  

• Realia (clothes) 

 

B. VOCABULARY 

 

a) Frequency adverbs 

never – sometimes – usually - always 

b) Clothes 

 

   Clothes, belt, coat, dress, t-shirt, suit, purse, glasses, hat, jacket, pants, socks, necklace, 

ring, scarf, shirt, tie, sneakers 
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 c) Ailments 

 

   Stomach ache, head ache, back ache, sore throat, earache 

 

4. LESSON PROCEDURE 

 

A. WARM UP 

 

✓ Show students many models by emphasizing what they wear and making them repeat 

the clothe names. Then students work in pair with vocabulary software. Finally each 

student points out and say the clothes they wear. They use: I am wearing...... 

 

✓ Teacher mimes some ailments and asks students what clothes they wear when they 

have some ailments   

 

B. ACTIVITY  

 

1.  Students see a power point presentation where models wear different clothes and 

teacher asks what they are wearing. 

 

2.   Have students listen to three different conversation at a clothes shop. As they listen 

they follow the conversation, then teacher models it with a volunteer, after two other 

students model it and finally students, in pairs, perform any conversation or all in one.  

 

3.  Introduce grammar. Uses of frequency adverbs are explained. Then, they scramble 

sentences in a digital interactive template.  

 

4.  Role play. Students listen and repeat a conversation at a shopping centre. Then, in 

pairs, they perform it.  

 

5. Students watch a video about famous people and then describe them, by answering: 

 What do they look like? 

 What are they wearing?  

 Do they prefer expensive or cheap clothes? 
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6.   All students are encouraged to participate in a forum online which main topics are: 

What do you usually wear when they have to go to parties?. When do you usually wear 

formal clothes? What is your favourite clothing?  

 

 

 C. FOLLOW UP 

 

✓ Students, impairs, practice solving some exercises related to the topic on the 

computer. Grammar, Vocabulary and Wear the Model.  

 

✓ Students interact with  hangman templates to reinforce vocabulary about clothes and 

frequency adverbs.  

 

D. EVALUATION 

 

✓ Student prepare a free conversation at a shopping centre. 

 

✓ Each student interacts with digital crosswords “Clothes, colors and body appearance”  

 

✓ Students are asked to send the teacher a written paragraph about the clothes they wear 

to go to a birthday party.  
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UNIT SEVEN – CLASS WORK 

Lesson seven (7) 
 

I usually wear casual clothes  
 

A. Vocabulary-Listening 
 

Look at the picture and say each word      
 

  

 

T Shirt Socks          

 

 

 

Pants     Sneakers Hat                   

 
Work with your partner ask and answer questions 
 
Example: 
 
A: Why do you need a new t-shirt? 
B: My old t-shirt is torn 
A: what is your favorite color? 
B: light blue, please 
A: O.K. 

 
B. Speaking 

 
Talk about style of clothes and do a similar conversation 
 
A: I like to wear dress, what about you? 
B: I disagree with you, I like wearing pants or jeans 
A: What do you think about  black clothes? 
B: I love that color.  
 
 
 
 
 



138 

 

Listen, repeat and perform the conversation 
 

A: May I help you? 
B: Yes please. I am looking for a sweater. 
A: Ok. Right this way please. 
     Which one do you like? 
B: The blue one looks nice. How much is it? 
A: Fifty Bs. 
B: Ok, I’ll take it. 
  

 
 

C. Grammar 
 
                Frequency adverbs 

 
 Sometimes             Usually                    always 
Never 
 0%                               50%                                    100% 
 

 Unscramble the following sentences 
 

1. usually/She/goes/shopping……………………………………….. 
2. Ricardo/cumbia/dances/never…………………………………… 
3. sometimes/is/sick/Daniela………………………………………… 
4. Celia/suit/always/wears…………………………………… 
5. I/use/casual clothes/never…………………………………………….  

 
 

D. Reading 
 

Read the conversation  
 
Angie: Look! There’s our teacher 
Ann: Ms. Gutierrez? Where? 
Angie: Over there, she is wearing a yellow dress 
Ann:     Is that really Ms Gutierrez? She never  wears dresses 
Angie: I know she usually wears pants. But she looks terrific. 
Ann: Who’s that man? 
Angie:  I don’t know. Maybe he’s her husband. Or maybe he’s her boyfriend. 
 

Exercise: answer the questions 
 

1. Who is Ms Gutierrez 
__________________________________________ 

2. What clothes Ms. Gutierrez is wearing? 
__________________________________________ 

 
3. What clothes usually wear Ms Gutierrez? 

__________________________________________ 
 
4. Ms Gutierrez looks bad? 

__________________________________________ 
 
5. What does Ms Gutierrez do? 

__________________________________________ 

I want……… 
I’d like…………. 
I need…………… 
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E. Writing 
 

Put in order the statements 
 

1. I/ study / Today/English 
__________________________________________ 
 
2. Colourful clothes /always /wear/ he 
__________________________________________ 
 
3. Today /We / for new jeans/ shop 
__________________________________________ 
 
4. You/ right now?/ What/ wear/ 
__________________________________________ 
 
5. You /wear/ on the weekend /What 
 
__________________________________________ 

 
  What is your partner who is next to you wearing? 
  

She/He is wearing………………………………………………………….. 
……………………………………………………………………………….. 
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UNIT SEVEN – CALL ACTIVITIES 
 

 

 

Interactive and audiovisual templates 
Clothes Vocabulary 

Tutoring template 
Use of frequency adverbs 

 

 

 

Interactive and audiovisual templates 
Clothes 

Interactive and audiovisual templates 
Grammar – frequency adverbs 

  
Interactive and audiovisual templates 

Listening – What is he wearing? 
Interactive and audiovisual templates 

Flash Cards – parts of the body and ailments 
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Interactive and audiovisual templates 
Word search – adverbs and clothes 

Interactive and audiovisual templates 
Game hang man – Clothes 

 

 

Interactive and audiovisual templates 
Challenge crossword – clothes 

Interactive and audiovisual templates 
Quiz – Clothes 
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UNIT EIGHT  

I have a flu 

 

1.  LINGUISTIC OBJETIVES 

 

- To learn object pronouns. 

 

2. FUNCTIONAL OBJECTIVES 

 

- Talking about illnesses 

- Giving suggestions and instructions 

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about an ailment and offer advice at the doctor’s office 

 

4. MATERIALS 

 

• Working sheets 

• Flash cards (verbs and weather) 

• Pictures (activities) 

• Interactive Software “Interactive vocabulary practice, reading and listening”  

• Computers 

 

5. VOCABULARY 

 

a) Oject pronouns. 

 

b) Parts of the body 

 

   Head, hair, ear, back, arm, hand, leg, food, eye, nose, face, teeth, throat, mouth chest, 

stomach 

 

c) Ailments 

 

   Headache, toothache, earache, backache, sore throat, stomach ache, fever, and cold 
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d) Feelings 

 

  sick, tired, terrible 

 

6. LESSON PROCEDURE 

 

A. WARM UP 

 

✓ Using a power point presentation, teacher introduces parts of the body. Then students 

in pair, interact with the body parts software. 

✓ Then each student points his or her body parts. 

✓ Next, students listen some ailments and match them with the corresponding picture. 

With the new words they form sentences. Example: Picture one has a cold.  

 

B. ACTIVITY  

 

1. Introduce grammar. Object pronouns. Then students complete a form by filling with the 

corresponding object pronoun. 

 

2. Have some students walk around asking some questions: 

Example: Can you lend me your pen? Please, Can you give her your notebook? Please  

 

3. Introduce grammar again, explaining how to form imperatives. Then they complete 

some instructions. 

 

4. Students perform a situational role play at home and in the school to give suggestions. 

 Example: I feel sick. I have a terrible headache. 

Take some........... 

Drink.................. 

 Let’s.......... 

Why don’t you..............? 

Try some......................... 

 

5. Have students listen a conversation at the doctor’s office and then they, in pairs, 

perform it in a role play. 

 

6. Have students work in groups of three to prepare a power point presentation, giving 

some suggestions for three illnesses. Then they explain them to the class. 
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 C. FOLLOW UP 

 

✓ Students, in pairs, practice solving some exercises of reading and listening on the 

computer .  

 

✓ Students are challenged to practice vocabulary by working with crossword, word-

search and hang man templates  

 

✓ A chat room is opened to talk about feelings and ailments. Suggest some traditional 

and scientific medicines for stomach-ache, headache, toothache, cold and fever. 

 

D. EVALUATION 

 

✓ Students, in pairs, prepare a free conversation at the doctor’s office.  

 

✓ Students are given to complete a written quiz. 

 

✓ Students are asked to send to the teacher’s e-mail a written paragraph about the most 

common ailments and their treatments in our context. 
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UNIT EIGHT – CLASS WORK 

Lesson eight (8) 
I have flu 

 
A. Vocabulary –Listening 

 
Complete with the corresponding ailment. 
 

Stomachache – toothache – headache – fever – earache –  
sore throat - backache 
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With your partner write sentences for each picture 
 

Example: Carmen back hurts. She has a backache 
 
B Speaking 
 
Make groups of four and talk about health problems and make a suggestion 
 
Ask:  What’s the matter? 
Answer: I have a (terrible) headache and what should I do? 
Ask:  You should take an aspirin 
 

Some advice 

Get some rest 

Stay in bed 

Take an aspirin 

See a doctor 

See a dentist 

Lie down 

Lose some weight 

Get some exercise 

 
Listen and perform the following conversation. 
 

 
Doctor: Good morning. Can I help you? 
Lucy:     Yes. Please 
Doctor:  What is the problem? 
Lucy:      I have fever and a sore throat. 
Doctor:  Let me see.  

               Well. First try to drink plenty of hot water. 
Then take this medicine and don’t eat spicy 
food. 

Lucy: Ok doctor. Thank you. 
 

 
 
 
 
C. Reading 
 
Read and answer the questions 
 
Dr. Guzman:  What can I do for you, Mrs. Lopez? 
Mrs. Lopez:  Well, I have a high fever and a terrible headache. 
Dr Guzman:  Oh. I’m sorry to hear that. 
   Let’s see…… Take aspirins, Drink a lot of water. 

Don’t eat ice creams and cold foods. And call me later…….about 8:30 
Mrs. Lopez:  Ok Dr. Guzman. Thanks 
 

What ‘s wrong? 
What’s the matter? 
How can I help you? 
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1. Who is the patient? 
___________________________________ 
2. What is patient’s last name? 
___________________________________ 
3. What is the last doctor’s name? 
___________________________________ 
4. Which are Mrs. Lopez ailments? 
___________________________________ 
5. What should Mrs. Lopez do? 
___________________________________ 
 
 
D. Grammar 
 

Subject pronouns     Object pronouns 
 
 I      Me 
 You      You 
 He      Him 
 She      Her 
 We      Us 
 They      Them 

 
 
 
 Complete the following conversations. Use object pronouns. 
 
 1. 
 A: What’s Mark doing? 

B: I don`t know. Why don’t you ask…..? 
 2. 
 A: Where is Lucy? 
 B: I don’t know. I don’t see……. 
 3. 
 A: Do you know ……? 
 B: Yes, they are my neighbors 
  
 
 
Imperatives 
 
 Complete the sentences. Use the following verbs. rest, no eat, give, drink 
 
 A: I have a toothache   A: I am tired 
 B: ……….. ice-cream   B: …….. a rest 
 
 A: I have fiver    A: She has a cold 
 B: ………water    B: ……… her tea with lemon 
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UNIT EIGHT – CALL ACTIVITIES 
 

 

 

Interactive and audiovisual templates 
Ailments 

Interactive and audiovisual templates 
Grammar  - Object pronouns 

  
Interactive and audiovisual templates 

Vocabulary-  parts of the body and ailments 
Interactive and audiovisual templates 

Crossword – Body parts  

 
 

 

Interactive and audiovisual templates 
Word search -  parts of the body and ailments 
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UNIT NINE  

How was your vacation? 

 

1.  LINGUISTIC OBJETIVES 

 

- To learn simple past tense  

 

      2. FUNCTIONAL OBJECTIVES 

 

-  To talk about past activities 

-    To talk about the weather 

 

2. COMMUNICATIVE SITUATIONS 

 

- To talk about past vacations and weather with friends 

- To make past complains at a hotel 

 

3. MATERIALS: 

 

• Working sheets 

• Flash cards (verbs) 

• Pictures (activities, weather) 

• Interactive Software “Interactive vocabulary practice, reading and listening”  

 

4. VOCABULARY 

 

a) Past regular and irregular verbs  

  

b) Time expressions 

 

    yesterday, last week-month, a day ago 

  

c) Weather conditions 

  

       Hot, cold, warm, frozen, cloudy, foggy, sunny 

    Rain, shine, hail, drizzle, snow 
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5. LESSON PROCEDURE: 

 

A. WARM UP 

 

✓ Teacher arranges the classroom, so that each corner represents a season with its 

typical weather condition. After, the teacher uses different posters to represent weather 

conditions, by going to each corner. He says the words and students repeat. 

✓ To finish the activity, some volunteers represent different weather conditions by making 

sounds and the other students guess. 

✓ Teacher shows in a power presentation usual verbs and students copy in pieces of 

papers to have personal flash cards with verbs. 

 

B. ACTIVITY  

 

1. Show students a calendar to teach past time expressions. Students repeat and write 

sentences. For example: Today is Monday. Yesterday was Sunday, etc    

 

2. Teacher models on the board some weather conditions, next students, in pairs, write 

“Today’s Weather”. Example: It is cold today.  

 

3. Introduce grammar, by explaining how to form simple past tense, regular and irregular 

forms. Then students complete missing spaces with the corresponding past form of the 

verbs. 

 

4. Have students write the activities that they did in their last vacation. After that, all walk 

around by asking “What did you do last vacation?” “What was the weather like?” and 

complete the following chart: 

 

No. PARTNER’S 

NAME 

What did you do last 

vacation? 

Weather condition 

Partner 1    

Partner 2    

Partner 3    

Partner 4    

Partner 5    

  

Finally, they report the activities, as follow: Antonio went to Chulumani. It was sunny. 
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5. Students work in pair to perform a role play at the hotel. Use phrases to complain: 

 Example: 

I'm sorry to say this but the bed was..... 
Excuse me, but the food smelled ...... 
Maybe you forgot to..............  

 

6. Have students work in pair with the interactive tutoring software and simple past 

interactive practices. 

7. Students write a paragraph in a Word Processor template about the activities that they 

did that day and send it to the teacher’s e-mail.  

 

 C. FOLLOW UP 

 

✓ Students work in pairs. In turn, each student describes his or her last weekend 

activities. The other student listens and asks some questions. For example: Where 

were you on Saturday? 

 

       D. EVALUATION 

 

✓ Chatting is set for the same day at seven, to share information about the most 

memorable activities they did last year.. 

 

✓ Teacher sets a forum where students have two days to post their weather conditions 

for those days. “What is the weather like today?” 
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UNIT NINE – CLASS WORK 
 
Lesson nine (9) 
 

How was your vacation? 
 

A. Past time expressions 
 
 

 
 
 
With your partner write sentences about the calendar.  
 
Example. Today is Friday. Yesterday was Thursday. 
 
………………………………………..   ……………………………………………….. 
………………………………………..  ……………………………………………….. 
……………………………………….  ……………………………………………….. 
 
 
 
 
 



153 

 

 
B. Weather conditions 

 
 
 

C.  
 
 
 
 
 
 
 
 
 
               Snowy             cold          Windy   Rainy     hot   Sunny     warm                

                                       
Practice the pronunciation with your partner. What is the weather like today?  
 
Example: It is cool today 
 

C.  Grammar 
 

 
Regular Verbs 
 
      Verb                                                            Simple Past Verb 

Like 
Rain 
Study 
Play 
 

Liked 
Rained 
Studied 
Played 
 

Irregular verbs 
 

PRESENT PAST 

Come Came 

Eat Ate 

Go Went 

Have Had 

Run Ran 

Sleep Slept 

Swim Swam 

Take Took 

 
                            

PAST TENSE OF BE 

SINGULAR PLURAL 

I was We were 

You were You were 
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He, she, it was They were 

AFFIRMATIVE SATEMENTS NEGATIVE STATEMENTS 

I was in the bank yesterday 
You were here too 

She wasn’t at the office this morning 
They weren’t at the office 

 

 
 

 
      D. Writing 
 

Write about your activities in you last vacation. What did you do? What was the 
weather like? 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
 

      E. Speaking 
 

Read and perform this conversation. 
 
 

A: It rained yesterday. 
B: Sure. It was a terrible day?. 
A: Yes. It was clouded, dark and cold. 
B: And what is the weather like today? 
A: It's an beautiful. It is sunny. 
B: So, let’s go to play to the park. 

 
F. Reading 
 
Read the conversation and match the sentences  
 
Richard:  How was your vacation? 
John:  Not so great 
Richard:  Really? Where did you go? 
John:  We went to Copacabana  
Richard:  How was the weather? 
John:  So-so. It was cold all mornings and hot all afternoons 
 

1. - John went to…                                               a. - was hot  
2. -The weather all morning…                              b. - was cold 
3. -The weather all afternoons…                         c. – Copacaban 
 

G. Review 
 

 
Write a conversation using your own words 
 

A: How was your __________? 
B: Not so great 
A: Really? Where did you go? 
B: We went to _____________. 
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UNIT NINE – CALL ACTIVITIES 
 
 

 
 

Interactive and audiovisual templates 
Adjectives – Weather conditions 

Tutoring template 
Simple past 

 
 

Interactive and audiovisual templates 
Grammar – simple past 

Interactive and audiovisual templates 
Listening and reading – What happened last 

night? 

 

 
 
 

Interactive and audiovisual templates Interactive and audiovisual templates 
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Word search – Past verbs Crossword – past verbs 

 
 

 
Interactive and audiovisual templates 

Challenge – Where were you yesterday? 
Interactive and audiovisual irregular verbs 

practice  
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B. LESSON PLAN CHILDREN 

 

UNIT ZERO 

COME IN CLASS 

 

LESSON CONTENT 

 

1.  LINGUISTIC OBJETIVES 

 

- To use basic class greetings 

- To teach the uses of imperatives  

- To  introduce basic vocabulary - class objects 

      

2.  FUNCTIONAL OBJECTIVES 

 

-    To ask for reciprocal personal information 

-    To give and follow commands and instructions 

 

3.  COMMUNICATIVE SITUATIONS 

 

To order and greet to someone in class 

 

4.  MATERIALS: 

 

✓ Class object pictures  

✓ Flash cards 

✓ Interactive Software “Class Objects”  

✓ Evaluation sheets 

✓ Realia (class objects) 

 

    5. VOCABULARY 

 

Commands 

- Come in  - Sit down  - Don’t speak 

- Stand up   - Speak   - Be quiet 

- Listen  - Read   - Look at the picture 
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- Write  - Point   - Circle 

- Open  - Close   - Raise your hand 

  

     Class objects 

 

 - Door   - Chair   - Book 

 - Table   - Window  - Pen 

 - Pencil   - Pen   - Eraser 

     

6. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introducing ourselves by using gestures and visual aids. 

✓ Walk  around the room to encourage students to answer with hello or hi, I´m 

or My name is… 

 

B. ACTIVITIES  

 

Explain the use of I’m and What is your name?, by miming and make students interact in 

pairs and walk around introducing themselves. 

 

Have students listen and then read in pairs a conversation titled “He is my friend”, then ask 

them to complete a conversation and read it aloud. 

 

Teacher models some instructions using class objects and encourage students to give 

instructions themselves. 

 

Role play, “be the teacher and give instructions”. Some volunteers become teachers and use 

instructions to encourage their partners to act. 

 

C. FOLLOW UP 

 

✓ Guessing. Students are given flash cards with the vocabulary of the unit. As they see 

the pictures they mime the instructions or the class object and their partners guess 

the instructions or the objects they refer to. 
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✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write the class object that they see in the pictures and finally, to 

complete short conversations with basic class greetings.  
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UNIT ZERO – CALL ACTIVITIES 
 

  
Interactive and audiovisual templates 

Class Objects 
Interactive and audiovisual templates 

Personal Information reading 

 

 

Interactive and audiovisual templates 
Word Search – Class Objects 
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UNIT ONE 

MY  CLASS 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

 - To teach colours  

 - To teach the numbers 1 to 10 

      

2. FUNCTIONAL OBJECTIVES 

 

 -  Children describe colours with balloons 

 -  They talk about colourful objects in the classroom   

 -  Students recognize and say numbers in pictures  

 

3. COMMUNICATIVE SITUATIONS 

 

To talk about colors and numbers in class 

 

4. MATERIALS: 

 

✓ Class object pictures  

✓ Flash cards 

✓ Interactive Software “numbers and colors”  

✓ Evaluation sheets 

✓ Realia (class objects) 

 

5. VOCABULARY 

 

Color 

- Purple  - yellow - blue  - green 

- Black  - white - brown - red 

- Orange 

 

  Numbers 

1      2      3      4     5     6    7     8      9    10 

One   two three four five six seven eight nine ten 
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Look and say 

- they’re talking  - they’re reading  

- she’s singing  - he’s writing 

- they’re coloring 

     

6. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson making statements  with their favourite colours and numbers 

✓ Teacher shows numbers and associates with class objects 

✓ Teacher give example with colouring, reading singing talking and writing 

 

B. ACTIVITY  

 

✓ Teacher shows colors  using class objects and balloons. Then, students touch some 

objects obeying teacher’s commands  

 

✓ Students start to count the balloons and practice the numbers with them. 

 

✓ Students practice with the software numbers and color. 

 

C. FOLLOW UP 

 

✓ Guessing. Students are given flash cards with the vocabulary of the unit. As they see 

the pictures they describe numbers and colors. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write numbers and colors with objects that they see in the 

pictures. 
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UNIT ONE – CLASS WORK 
 
Lesson 1 (One) 

My Class 
 

 
 

Come together and say colors 

Red  yellow  blue  orange  green 

Purple  grey  brown pink 

 

Now we are practice the numbers 

1 

One 

2 

Two 

3 

Three 

4 

Four 

5 

Five 

6 

Six 

7 

Seven 

8 

Eight 

9 

Nine 

10 

Ten 

 

 

Draw the balloons and put the names in each 
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Listen and colour the following picture: 
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UNIT ONE – CALL ACTIVITIES 
 

 

 

Class Objects Numbers 

 

 
Personal Information Numbers 

 

 
Let’s paint the animal Let’s color the man 
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Say the numbers  

 



167 

 

UNIT TWO 

MY FAMILY 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

- To teach names of the house places 

- To teach there are and there is 

- To introduce the family members 

- To teach prepositions in, on, and under  

 

2. FUNCTIONAL OBJECTIVES 

 

-    Children describe their houses 

-    Children talk about their family 

 

3. COMMUNICATIVE SITUATIONS 

 

They show and describe their house and families  

 

4. MATERIALS: 

 

✓ Picture about house and thing’s house 

✓ Picture about family members  

✓ Flash cards 

✓ Interactive Software “family” and “house” 

✓ Evaluation sheets 

 

5. VOCABULARY 

 

Places of a house    

- Living room - Dining room - Kitchen  

- Bedroom  - Bathroom 
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Family members 

 

- Father   - Mother  - Sister 

- Brother  -Son   - Daughter  

 

      6. GRAMMAR  

Look and say 

 

- There are books in the bookcase   

- There is a lamp on the bookcase 

    

      7. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson with cards about parts of houses. 

✓ Introduce the lesson with cards about family members. 

 

B.  ACTIVITY  

 

✓ Explain prepositions with object of class and make students interact in pairs and 

describing their houses.  

 

✓ Have students listen and then read a story about “house and family”, then ask them 

to complete a conversation and read it aloud. 

 

✓ Teacher models some instructions using there is and there are. 

 

C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe parts of houses and family members. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  
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D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write the correct preposition that they see in the pictures and 

finally, to complete short conversations with about the lesson.  
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UNIT TWO – CLASS WORK 
 
Lesson 2 (Two) 

My family 
 

  
Grand father Grand mother Father- mother 

Son – dougther 
Brother - Sister 
 

 
Paint and name the family members 

 
Draw your family and describe the members by using: This is my mother, etc 
 
 
 
 
 

http://www.educima.com/es-colorear-dibujos-imagenes-foto-el-abuelo-y-la-abuela-i6530.html
http://www.educima.com/es-colorear-dibujos-imagenes-foto-familia-i7145.html
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Speaking 
 
Bring a family photograph and describe it orally in front of the class. 
  
Writing 
 
Practice with There is and there are 
 

There is a table There are tables 

There is a bed There are beds 

There is a living room There are two houses 

There is a kitchen There are books 

 
Grammar 
 
Practice preposition in, on, in front of, and behind 
  

in on In front of behind 

 
Vocabulary 
 
The kitchen    The dining room 
 

 
 
 
 
 
 
 The living room 
  The 
bedroom     
 

 
 
 
 
 
 
  
The bathroom 
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Writing 

Now put the name in each picture 
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UNIT TWO – CALL ACTIVITIES 
 

  
My Family Prepositions 

 

 

Crossword – Family Members  
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UNIT THREE  
 
ON THE PLAYGROUND 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To understand and recognize game names  

- To teach present continuous verbs  

- To teach the numbers 10 to100 

- To introduce new prepositions behind, in front of, on, and   under  

 

2. FUNCTIONAL OBJECTIVES 

 

-    To ask for recognize names of games in the playground 

-    To give and describe prepositions 

 

3. COMMUNICATIVE SITUATIONS 

 

To show and describe prepositions 

 

4. MATERIALS: 

 

✓ Class object pictures  

✓ Flash cards 

✓ Interactive Software “playground”  

✓ Evaluation sheets 

✓ Realia (class objects) 

 

5. VOCABULARY 

 

Playground words 

- Bench  - slide  - swing         - tree 
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Numbers 

 

10   20   30         40        50     

Ten twenty Thirty    Forty    Fifty   

  

60      70          80  90  100 

Sixty   Seventy   Eighty     Ninety  One-hundred 

 

6. GRAMMAR 

 

 Present continuous 

Look and say 

- they’re climbing  - they’re hiding  

- she’s jumping  - he’s sliding 

     

7. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson with pictures about playground. 

✓ Describe prepositions with object of class (behind, in front of, on, and    

under)  

 

B.  ACTIVITY  

 

Explain prepositions with object of class and make students interact in pairs and describe 

positions of things using prepositions. 

 

Have students listen and then read a song “He is my friend”, then ask them to complete a 

conversation and read it aloud. 

 

Some students mime  present continuous activities and the others guess the activity.  

 

Role play, some volunteers use instructions with object of class and use prepositions  
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C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe numbers and prepositions. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write the correct preposition that they see in the pictures and 

finally, to complete short conversations with about the lesson.  
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UNIT THREE – CLASS WORK 

Lesson 3 (THREE)  

ON THE PLAYGROUND 

Vocabulary 

 

-Rope   - Slide  -Bench  -balloon 

-Kite  - Ball  -Swing 

   

Writing: put the name in each space 

 __________ 
 

 
__________ 

 

 

 

_________ 
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Listen and Say the numbers 

10 

ten 

20 

twenty 

30 

Thirty 

40 

forty 

50 

Fifty 

60 

sixty 

70 

seventy 

80 

eighty 

90 

ninety 

100 

One hundred 

 

 

 

 

Practice the preposition behind, in front of, on and under  

 

1. The ball is under the table 

2. The car is _________ the chair 

3. The monkey is _________ the box 

4. The toy is _________ the door  

 

Speaking: Now practice in class with each object 

 

Example: I’m in front of the students  
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UNIT THREE – CALL ACTIVITIES 
 

 

 

There is – there are Prepositions 

 

 
More numbers Grammar – Present Continuous 
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UNIT FOUR  

MY BODY 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

- To teach names of the body 

- To teach question using where? 

- To teach possessive pronouns his and her  

 

2. - FUNCTIONAL OBJECTIVES 

 

-    Children describe their body 

-    Children make questions using where? 

 

3. COMMUNICATIVE SITUATIONS 

 

They show and describe their body in front of the class 

 

4. MATERIALS: 

 

✓ Picture about place of city  

✓ Flash cards 

✓ Interactive Software “city”  

✓ Evaluation sheets 

 

5. VOCABULARY 

 

Body Parts 

    

- Head  - Arm   - Leg 

- Neck  -Foot  - Feet 
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      6. GRAMMAR 

 

- Take a rest 

- Do exercises 

- Call the doctor  

- Look 

     

     7. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson with cards about the body 

✓ Imperative form 

 

B.  ACTIVITY  

 

Explain names of the body (see the example)  

 

Listen and sing the song about the body. 

 

C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe parts of body. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write the correct preposition that they see in the pictures and 

finally, to complete short conversations with about the lesson.  
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UNIT FOUR – CLASS WORK 

Lesson 4 (FOUR)  

MY BODY 

Vocabulary 

 

 

-Head  -Eyes  -Nose  -Mouth   

-Ear  -Arm  -Hand  -Stomach    

-Leg 

 

Put the name in the body 

 

 

 

 

 

 

 

Speaking 

Ask someone for one or two body parts, by saying: 

 

A: Where is your head? 

B: Here 
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UNIT FOUR – CALL ACTIVITIES 
 

 
 

Body Parts Vocabulary – Body Parts 

 

 

Word Search – Body Parts Flash cards – Body parts 
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UNIT FIVE  

PROFESSIONS 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To teach names of professions 

- To teach days of the week 

- To teach transportation names 

      

2. FUNCTIONAL OBJECTIVES 

 

- Children have to talk about professions at school and home 

 

3. COMMUNICATIVE SITUATIONS 

 

- To talk in pairs choosing a professions 

- To talk in class about transportation 

 

4. MATERIALS: 

 

✓ Profession and transportation pictures 

✓ Flash cards 

✓ Interactive Software “professions and days of the week”  

✓ Evaluation sheets 

 

5. VOCABULARY 

 

Professions and transportation 

     

- Police Officer - Teacher - Airplane - Taxi 

- Fire-fighter - Engineer - Bus  - Boat 

- Doctor   - Pilot  - Police car - Train 

- Nurse  - Waiter  - Truck  - Bike 
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6. GRAMMAR 

 

Look and say 

A: What do you do? 

B: I am a carpenter 

C: I am an actor 

     

7. LESSON PROCEDURE: 

 

A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson talking about professions  

✓ Teacher shows transportation cards 

✓ Teacher talks and shows days of the week 

 

B. ACTIVITY  

 

Teacher shows cards with professions and students have to make statements with each 

card. 

 

Students start to read the statements made by them. 

 

Students practice with the interactive software – professions and days of the week. 

 

 

C. FOLLOW UP 

 

✓ Guessing. Students are given flash cards with the vocabulary of the unit. As they see 

the pictures they describe transport, professions and transport’s worker. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

 D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write professions and draw a transport and finally, to complete 

short conversations using “what do you do?” 
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UNIT FIVE – CLASS WORK 

Lesson 5 (Five)  

PROFESSIONS 

Vocabulary 

 

 

- Nurse - Policeman  -Businessman 
- Athlete - Engineer   -Fireman 
- Doctor -homemaker  - Teacher 
 
Make groups of four and choose a profession 

Names of week 

Sunday Monday Tuesday Wednesday Tuesday Thursday Friday  Saturday 

 

Ask some questions like this: 

 

A: What do you do? 

B: I am a dentist 

 

Transportation Names 

 

 

airplane 
train  

bus 

truck 

 

 
 
 

http://www.ahiva.info/Colorear/Transportes/Autobus/Autobus-01.gif
http://www.ahiva.info/Colorear/Transportes/Autobus/Autobus-01.gif
http://www.ahiva.info/Colorear/Transportes/Bomberos/Bomberos-02.gif
http://www.ahiva.info/Colorear/Transportes/Bomberos/Bomberos-02.gif
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UNIT FIVE – CALL ACTIVITIES 
 
 

 
 

Professions Hang Man - Professions 

 

 

Days of the week  
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UNIT SIX  

MY DAY 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To teach usual activities in a day 

- To introduce parts of a day 

- To  use prepositions at, in, on  

  

2. FUNCTIONAL OBJECTIVES 

 

- Students talk about hours, activities, using prepositions in their statements 

 

3. COMMUNICATIVE SITUATIONS 

 

- They talk in pairs and talk about some day activities 

- Children talk about parts in a day 

 

4. MATERIALS: 

 

✓ Pictures about activities and hours names 

✓ Flash cards 

✓ Interactive Software “activities in a day and hours names”  

✓ Evaluation sheets 

 

5. VOCABULARY 

Teacher show about name activities and time     

- Eat at lunch  - eat at dinner  - kitchen  

- Eats breakfast   - gets dressed  - Goes to school 

- Gets up   - Goes to bed 
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6. GRAMMAR 

 

Question with: 

Look and say 

 

 What do you usually do at night?   

I take a shower at night 

    

7. LESSON PROCEDURE: 

 

A. INTRODUCCION - WARM UP  

 

✓ Introduce the lesson talking about activities in a day  

✓ Teacher shows about hours with a clock toy 

 

B. ACTIVITY  

 

Teacher shows cards with activities in a day and students describe their activities during it. 

Students, in pairs, make their own clock with cardboard 

They practice with the clock the time 

Students practice with the software with activities in a day and with the hours. 

 

C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe activities in a day, and time hours. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by reading and writing.  

 

D. DEVALUATION 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write and draw each activity in a day and finally, to complete 

short conversations using “what do you do in the afternoons? “ . 
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UNIT SIX – CLASS WORK 

Lesson 6 (SIX)  

MY DAY 

Vocabulary 

 

 

 

 

 

 

 

Activities in a day 

In the morning  

A child gets up 

He/she takes a bath 

He/she gets dressed 

He/she eats a breakfast 

He/she go to school 

In the afternoon 

He/she eats lunch 

He/she does the homework 

He/she watches TV. 

 

At night 

He/she eats dinner 

He/she brushes the teeth 

He/she goes to bed 

 

 

Talk about activities with the time 

 

1. Mary gets up at six o’clock 

2. She takes a shower at six fifteen 

3. Mary eats breakfast at six thirty 

4. Mary goes to school at six forty five 
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Practice prepositions in on at 

 

Use at for times  

Mary gets up at six o`clock 

Use on for week 

Mary goes to the church on Sunday 

Use in for months 

The New Year is in January 
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UNIT SIX - CALL ACTIVITIES 
 
 

  
The weather The time 

 
 

What time is it? Some activities 
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UNIT SEVEN  

FOOD 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To teach names of different types of food 

- To express likes and dislikes 

 

2. FUNCTIONAL OBJECTIVES 

 

-  Children have to understand and recognize names of some food  

-  Children have to learn to express likes and dislikes  

 

3. - COMMUNICATIVE SITUATIONS 

 

- Students interact in a restaurant 

- Children express food preferences at home 

 

4. MATERIALS: 

 

✓ Pictures about food 

✓ Flash cards 

✓ Interactive Software “food”  

✓ Evaluation sheets 

 

5. VOCABULARY 

Teacher show about name of food 

    

- Meat  - rice   - orange   - tea  

- Fish  - potatoes  - apple   - coffee 

- Chicken - pasta   - banana  - chocolate  

- Lettuce - sandwich  - juice 

- Carrot  - hamburger  - milk 

- Onion  - hot-dogs  - coke 
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6. LESSON PROCEDURE: 

 

      A. INTRODUCCION-PRESENTATION- WARM UP  

 

✓ Introduce the lesson talking about food  

 

B. ACTIVITY  

 

Teacher show children cards with food they have to describe each card  

 

Students make list of food that they know 

They practice with cards or picture and also make a typical food 

 

C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe a typical food. 

 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

             D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write list about typical food of Bolivia and finally, to complete 

short conversations using like or dislikes.  
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UNIT SEVEN – CLASS WORK 

Lesson 7 (SEVEN)  

FOOD 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Practice  in groups like and dislikes 
 
Example  
 

I like hamburger 
I don’t like soup 

 

Cake 

Hamburger 
Sandwich 

Milk 

Hot Dog Rice Banana 

Chicken Potatoes Ice cream 

Soup 

Fish 

Oranje Juice 
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Put names in each picture 

 
 

 
 

 
 
____________      __________       __________       __________ 

 

  
Listen and repeat. Then practice the conversation with your partner. 

 

CLERK:    Good evening. Are you ready to order? 
MADAM:  Yes, please. I like vegetable soup, please. 
CLERK:    OK. And what do you like to drink? 
MADAM:  Orange juice, please. 
CLERK:    Anything else? 
MADAM:  That's all for now. Thank you. 
CLERK:    OK, wait a minute please.. 
 

 

 

Writing. 

What do you like to eat?     What do you like to drink? 

Example: I like soup.      ________________________ 

_________________________     ________________________ 

_________________________     ________________________ 

_________________________     ________________________ 

_________________________     ________________________ 
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UNIT SEVEN – CALL ACTIVITIES 
 

 
 

Food and Drinks Food and Drinks 
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UNIT EIGHT  

AT THE ZOO 

 

LESSON CONTENT 

 

1. LINGUISTIC OBJETIVES 

 

- To teach animal names 

- To introduce simple present 

- To teach questions with modal CAN 

 

2. FUNCTIONAL OBJECTIVES 

 

- Children have to understand and recognize animal names 

- To talk about third person activities 

- To talk about animal abilities 

 

3. - COMMUNICATIVE SITUATIONS 

 

- They talk in pairs and talk about domestic and wild animals 

 

4. MATERIALS: 

 

✓ Pictures about food 

✓ Flash cards 

✓ Interactive Software “animals”  

✓ Evaluation sheets 

 

5. VOCABULARY 

Teacher show about name of part house 

    

- Lion   - Tiger   - Giraffe  

- Elephant   - Monkey  - Hippopotamus 

- Camel   - Bears   - Kangaroo 

 

 



199 

 

 

6. LESSON PROCEDURE: 

 

A. INTRODUCCION - WARM UP  

 

Introduce domestic and wild animal, by miming and watching a video  

 

B. ACTIVITY  

 

Teacher shows children cards with different types of animals  

 

Students make list animals and choose their favorite animal 

 

Students point animals at the zoo and say their abilities 

 

C. FOLLOW UP 

 

✓ Students are given flash cards with the vocabulary of the unit. As they see the 

pictures they describe wild and domestic animals. 

✓ Students describe some animals abilities 

✓ Software. Students sit in pairs and work with the interactive software related to the 

topic, by listening, reading and writing.  

 

D. EVALUATION: 

 

✓ Students are given evaluation sheets, first to complete missing spaces once they listen a 

conversation, second to write list of animals and finally, to complete short conversations 

about animals.  
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UNIT EIGHT – CLASS ACTIVITIES 

 

Lesson 8 (EIGHT)  

AT THE ZOO 

Lion  Tiger

 

Giraffe

 

Elephant

 

Monkey Hippopotamus 

 

 
 
 

Camel

 

Bears 

 
 

Kangaroo
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Put names in each pictures 

  

 

   

 

 

 

   

 

Speaking 

Say what animals can:  JUMP – EAT FISH – EAT WITH THEIR HANDS  

    SWIM -  EAT MEAT – RIDE PEOPLE – DRINK MUCH WATER 

 

Example: A lion can run fast 

.................................................................. 

.................................................................. 

.................................................................. 

.................................................................. 

.................................................................. 
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Identify animals by their sounds 

 

 

 

Chicken   horse   cat

   

Dog     cow   goat 

 

 

 

 

 

 

 

It is a................................................. It is a....................................................... 

It is a ................................................ It is a-an................................................. 

 

Put names in each animal 
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UNIT EIGHT – CALL ACTIVITIES 
 

  
At the zoo Animal game 

 
 

Vocabulary game Hang Man - Animasl 

 
 

Animal Sounds Word Search - Animals 
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1. TEENAGERS CALL(Computer Assisted Learning Language) MATERIAL 

ONLINE (Moodle site menu) 

 

 

 

 

2.  OFFLINE AND ONLINE VIRTUAL MATERIAL    
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1. FIRST BIMONTHLY TEST 

ADOLESCENTS 

TEST ONE 
FULL NAME _______________________________________________ 
 

A) LISTENING 
1. Ana is:  

a) a teacher b) an engineer  c) a doctor 
 

2. Teresa is: 
a) a doctor b) a teacher  c) a singer 
 

3. Where is Teresa’s work? 
a) Hospital b) school  c) bank 

 
4. The students are: 

a) Friendly b) happy  c) tired 
 
5. The name of the school is 

a) German Bush  b) Caracas c) Copacabana 
 

B) GRAMMAR 
Choose the correct answer 
1. a) This is a pen  b) this are a pen 
2. a) hose are books  b) those is books 
3. a)she an student  b)she is a student 
4.  a) he is a writer  b) he is an writer 
5. a) she is a engineer  b)she is an engineer 
6. a) he is a actor  b)he is an actor 
7. a) I am a teacher  b) I are a teacher 
8. a) she is a teacher  b) she are a teacher 
9. a) do you play racket ball? b) does you play racket ball? 
10. a) do he play guitar  b) does he play guitar 
 
C) READING 
Read the article and say Right, wrong, or I don’t know 
Pedro Mamani is a teacher 
He says - my wife doesn’t work, so she does all the house work during the week. 
I try to help out on the weekends our kids are still to young to do any of it. But things 
are a little easier now because we just bought a dishwasher. 
 
1. Pedro Mamani helps with the housework.  
When he comes home from work  _______________ 
2. Pedro Mamani is a doctor  _______________ 
3. Pedro Mamani is married  _______________ 
4. The kids help with the housework _______________ 
5. The Pedro´s wife name is Ana  _______________ 
 
D) WRITING 
Write about yourself and your family  
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2. SECOND BIMONTHLY TEST 
TEST TWO 

FULL NAME _______________________________________________ 
 

 
LISTENNING 
Answer with true or false 
 
1. The costumer wants to eat rice and fish. _______________ 
2. The costumer wants to drink a coffee._________________ 
3. The waiter gives her rice and fish.____________________ 
4. The costumer left the restaurant. _____________________ 
5. The costumer wants hamburger and juice. _____________ 
 
GRAMMAR 
1.- The belt is   a) to Brazil 
   b) From Brazil 
   c) Brazil 
 
2. - Where are you? 

a) They are in the hospital  
b) We are on Market Street 
c) I’ m in the hospital 

 
3. - Where’s your brother? 

a) She’s at home  
b) He’s at home 
c) It’s at home 

 
4.- Where’s your mother? 

a) He’s at work  
b) She’s at work 
c) It’s at work 

 
5.- There   a) are   a concert 
   b) is 
   c) of 
 
6. - There   a) is   books  

b) are  
c) in  

 
7. – The movie is  a) in   March  

b) on 
c) at 

8.- The Movie is  a) on  Monday  
b) in  
c) at 
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9.- The Movie is  a) at  eight  

b) in  
c) at 

 
10. – He  a) are             watching TV  

b) is  
c) am 

 
READING 
Read the letter and answer the questions with right, wrong or I don’t know 
 
 
Dear Jimmy 
 
This summer I’m going to stay at home with Mom and Dad,  
my brother and my grandma.  
I’m going to go to the park, ride my bike, play soccer,  
watch TV and fly my kite 
 
See you soon  
Peter 
 
 
1. Peter is going to the beach   ______________ 
2. Peter is going to stay at home with his friend ______________ 
3. Peter Going to ride his bike   ______________ 
4. Peter is going to watch T.V.   ______________ 
5. Peter is going to stay at home on winter   ______________ 
 
WRITING 
1. Write about your typical day (What do you usually do in a day?) 
2.    What activities can you do well or very well? 
3.    What do you like to do? 
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3. THIRD BIMONTHLY TEST 

TEST THREE 
FULL NAME _______________________________________________ 

 

LISTENING 
Listen and write TRUE OR FALSE 
 

1. - The conversation is in the house 
2. - Leo is going to buy fruits 
3. - Leo likes pants 
4. - Robert didn’t want to join him 
5. - The conversation is in the street 

 
GRAMMAR 
 
Put the correct verb like, likes, want, wants, need, needs 
 

1. - I____________ pizza  4. - He_____________ pizzas 
2. - You__________ice cream 5. - She_____________ ice cream 
3. - We___________water  6. - He _____________ water 
 

Use this, that, these, those 
 

1. - ___________ jeans are cheap 
2. - ___________ watch is expensive 
3. - ___________ pants are tight 
4. - ___________ shirt is dirty 
 

Circle the correct verb 
 

1. - He worked/work yesterday 
2. - She eat/ate an apple this morning. 
3. - We walked/walk around the square last week.  
4. - They usually play/played basketball. 
5. - I watch/watched TV most of the time. 
 

READING 
 
Read the letter and answer the questions 

 
Dear Mom 
 
I had a great vacation.This year. I went to Copacabana, the weather her was     
beautiful!. It was sunny and hot. It only rained at night! At the morning I went to 
the beach. After that I eat at lunch fish whit potatoes and salad 
I had a terrific time. 

                                                                   Love Ana 
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1. - The weather was beautiful  T        F 
2. - Ana worked on vacation   T        F 
3. - She lunch pork    T        F 
4. - She was in the hotel all day  T        F 
5. - She ate fish    T        F 

 
 

WRITING 
 

c) Write a letter to your best friend. Imagen that you had a wonderful 
vacation in a tourist place. 

d) Write about your future plans.  
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4. SOME CALL TESTS 
 

 
 

 

Interactive and audiovisual templates 
Test – Units zero, one, two, an three 

 

Interactive and audiovisual templates 
Test – Units four, five, six 

 

  
Interactive and audiovisual templates 

Test – Units seven, eight, nine  
Online test 

 

 
Online test Online test 

 
 



213 

 

 

CHILDREN 

FIRST BIMONTHLY TEST 

TEST ONE 
FULL NAME _______________________________________________ 

 
 
COMPLETE THE NUMBERS 
 

1 

One 

 

 

3 

Three 

 

 

5 

Five 

6 

Six 

 

 

8 

Eight 

 

 

10 

Ten 

 
PAINT EACH  BOX 

        

Red Yellow  Blue Orange Green 
 

 
 
PUT NAMES IN THE PICTURES 
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SECOND BIMONTHLY TEST  
TEST TWO 

FULL NAME _______________________________________________ 
 

PUT NAMES IN THE PICTURE 

__________ 
 

 

__________ 

 

 

_________ 

 

WRITE THE  NUMBERS 

 

10 

ten 

20 

 

30 

 

40 

 

50 

 

 

PUT THE BODY NAMES 

 

 

 

 

 

UNSCRAMBLE  THE DAYS OF THE WEEK 

YMAOND DTUYESA WYEDANESD 
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RIDAYF SAYTURAD SUNDAY 

THIRD BIMONTHLY TEST 

TEST THREE 
FULL NAME _______________________________________________ 
 
 
DRAW THE TIME IN EACH BOX 
 
 

Six o’clock Four fifteen Five thirty 
 
 
 
 
 

 
 
PUT NAMES IN EACH PICTURE 

 

 

 

 

__

________ __________ __________ __________ 

 

PUT NAMES IN EACH ANIMAL 
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