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ABSTRACT 

 

Motivation is a key element in language learning as it determines the success of it. 

The lack of motivation originates a sense of failure from the learner’s point of view. In 

fact, considering this, different studies have studied the role of motivation in language 

learning from different perspectives; that is the case of Howard Gardner, who provides 

an answer to improve learner’s motivation in his theory called Multiple Intelligence 

Theory (MIT). Gardner explains that people have different types of intelligences and 

states nine intelligences: Verbal-linguistic, Logical-mathematical, Visual-spatial, 

Bodily-kinaesthetic, Musical-rhythmic, Intrapersonal, Interpersonal, Naturalist, 

and Existentialist intelligence; its educational application would raise students’ 

motivation to learn English language. 

Hence, the main purpose of this work is to describe how activities and classroom 

management based on Howard Gardner’s Multiple Intelligences psychological theory 

could help to improve and raise students’ motivation to learn English language at school 

in students from 8th grade of primary level to 2nd grade of secondary level at British 

Copacabana School in Copacabana La Paz. In so doing, nine activities are designed and 

used in actual teaching and classroom: “To write sentences” ,“to write conversations”, 

“To perform conversations”, “To solve the puzzle”, “to watch a video”, “to listen to a 

song”, “to draw what they read”, “to speak with tourists” and “to write about pollution in 

Copacabana”. On the whole, the study reports important findings such as: Students got 

more motivated doing speaking activities than writing activities. The attractiveness of 

activities become an important factor which influenced students to carry out activities. 

And students realized about their strengths and weaknesses and how to take advantage 

of that. 

Consequently, this research is developed into five important chapters: Chapter I 

describes the problem and states the research questions that guide the study. Chapter II is 

intended to explain the theoretical foundations that support the present research on 

Multiple Intelligences Theory related to motivation. Chapter III describes first, the 

research method and procedures to collect data; after that, it describes the data 

organization through a categorization process. Chapter IV explains the results` 

interpretation and the mayor findings such as emerging hypothesis. Finally, chapter V 

ends with some conclusions and recommendations for teachers and forthcoming studies.      

 

 

 

 

 

 

 



 

 

RESUMEN 

 

La motivación es un elemento indispensable en el aprendizaje de un idioma 

extranjero, puesto que determina el éxito de su aprendizaje. La falta de motivación 

origina un sentido de fracaso desde el punto de vista del estudiante. De hecho, 

considerando diferentes estudios desde diferentes perspectivas las cuales han investigado 

el rol de la motivación en los estudiantes para aprender una lengua extranjera; tenemos 

el caso del doctor Howard Gardner, quien brinda una respuesta para desarrollar la 

motivación de los estudiantes a traves de su teoria de Inteligencias Múltiples. Gardner 

sostiene que cada individuo tiene diferentes tipos de Inteligencias y señala nueve 

inteligencias: Lingüística, Lógica-Matemática, Visual, Kinestetica, Músico-Rítmico, 

Interpersonal, Intrapersonal, Naturalista y la existencialista; su aplicación en el campo 

educativo, podría elevar el nivel de motivación en los estudiantes para aprender el 

idioma inglés. 

 

Es así que el principal propósito de este trabajo es describir como las actividades 

y manejo de aula basados en la teoría psicológica de Howard Gardner las Inteligencias 

Múltiples puede mejorar y elevar el nivel de motivación para aprender inglés en 

estudiantes desde 8vo de primaria superior a 2do de secundaria del colegio Britanico 

Copacabana de Copacabana La Paz. Como resultado, nueve actividades fueron 

diseñadas y desarrolladas en aula, las cuales son: “Escribir oraciones”, “Escribir 

conversaciones”, “Ejecutar conversaciones”, “Resolver crucigramas”, “Ver un video”, 

“Escuchar una canción”, “Dibujar lo que se lee”,  “Hablar con turistas” y “Escribir sobre 

la contaminación en Copacabana”. En resumen, el presente estudio genera importantes 

hallazgos tales como: Los estudiantes se mostraron más motivados al realizar 

actividades orales que al realizar actividades escritas. Lo atractivo de las actividades 

llego a ser un factor determinante que influencio a los estudiantes a ejecutar las 

actividades. También, los estudiantes  se dieron cuenta acerca de sus destrezas y 

deficiencias y como tomar ventaja de las mismas.    

    

 Por tanto, este estudio esta desarrollado en cinco importantes capítulos, los cuales 

son:   

 Capitulo I –  describe el problema y se formula las preguntas de investigación. 

 Capitulo II – describe los fundamentos teóricos que sostienen la presente 

investigación acerca de la teoría de las Inteligencias Múltiples en relación a la 

motivación del estudiante. 

 Capitulo III – describe el diseño metodológico de la investigación y como se 

organizaron los resultados a través de un proceso de categorización. 

 Capitulo IV – explica la interpretación de los resultados y las hipótesis 

emergentes.  

 Capitulo V – señala conclusiones y recomendaciones. 

 

 

 



 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The English language is a kingdom and a sleeping beauty. You must awaken her in 

yourself, and the whole kingdom will come to life and be yours” 

(L.L. Szkutmik mentioned by Laroy 1999) 
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CHAPTER I 

INTRODUCTION 

 

 Nowadays, the English language is one of the most spoken languages, considered a 

Lingua Franca all around the world. In many countries, due to its importance and 

usefulness, learning English as a foreign language has become a necessity for people 

who want to get a better job and to travel or to study abroad. Consequently, studies 

about teaching and learning English language have increased within different branches 

of Linguistics like psycholinguistics which explores the representation and functioning 

of language in the mind and Sociolinguistics which studies the language in relation to 

the society. Furthermore, as part of Applied Linguistics, Second Language Acquisition 

(SLA) studies describe and explain the process by which people learn a second language 

in addition to their native language(s).  

Second Language Acquisition research and Sociolinguistics studies have analyzed 

the role of motivation in language learning, identifying motivation as a key element for 

success in language learning. In this regard, according to Tice (1997: 16) the lack of 

motivation is a problem that affects both teachers and learners in EFL classrooms. 

Similarly, in a classroom, students have different ways of learning hence learner-

learning style is another factor that determines learner achievement to learn a target 

language.  

Consequently, some theories about motivation suggest ways of teaching and learning 

a second language, such as Multiple Intelligence theory, which offers nine ways of 

teaching and learning styles, Berman (1998)1. That is, language teachers equipped with 

the knowledge and application of the multiple intelligences can ensure enough variety in 

the activities they use so that their students’ learning potential can be achieved as much 

as possible. Moreover, Berman states that foreign language classroom management and 

collaboration are key ingredients for creating a positive learning environment, which in 

                                                 
1 Berman, Michael. 1998. A Multiple Intelligences Road to an ELT Classroom, Carmarthen: Crown House 

Publishing 
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turn will reflect upon student’s motivation levels. As a result, it emerges the question, 

what is the Multiple Intelligences theory about?  

 

Due to the fact that, in a classroom there are not two students who learn exactly the 

same as another one, it is the role of the teacher to understand and cater for this, we 

consider Howard Gardner’s psychological theory called Multiple Intelligences Theory 

which explains that people have different types of intelligences. A summary of Gardner's 

nine intelligences is given as follow 1983: 

1. Verbal-linguistic learners enjoy expressing themselves orally and in writing, 

and love wordplay, riddles and listening to stories. 

2. Logical-mathematical learners display an aptitude for numbers, reasoning and 

problem solving,  

3. Visual-spatial learners tend to think in pictures and mental images, and enjoy 

illustrations, charts, tables and maps.  

4. Bodily-kinaesthetic learners experience learning best through various kinds of 

movement. 

5. Musical-rhythmic learners learn best through songs, patterns, rhythms and 

musical expression.  

6. Intrapersonal learners are reflective and intuitive about how and what they 

learn.  

7. Interpersonal learners like to interact with others and learn best in groups or 

with a partner. 

      In 1997 Gardner added an eighth intelligence type to the list: 

8. Naturalist learners love the outdoors and enjoy classifying and categorising 

activities.       

And two years later a ninth type was added: 

9. Existentialist learners are concerned with philosophical issues such as the status 

of mankind in relation to universal existence (Gardner 1999).  

 

http://www.mypersonality.info/multiple-intelligences/howard-gardner/
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Thus, one of the recent approaches in school English language teaching methods is 

the Theory of Multiple Intelligences (Gardner, 1993, 2000). For instance, Michael 

Berman was the first of many researchers and teachers to extensively apply Gardner's 

MI Theory to foreign-language teaching, that is, the knowledge about different learners 

intelligences become an important factor in the process of learning and teaching English 

in classrooms getting significance in following studies (Berman 1998). In addition, 

according to Dr. Rita Dunn and Dr. Kenneth Dunn in their book, Teaching Students 

through Their Individual Learning Styles stated that: 

“Although learning styles will inevitably differ among students in the 

classroom, teachers should try to make changes in their classroom that 

will be beneficial to every learning style”  

 

Doctors Dunn and Dunn2 (1978:55) suggested teachers to create an environment 

according to the students learning styles.  

Therefore, this study intends to find out and describe how activities and classroom 

management based on the Multiple Intelligences Howard Gardner’s psychological 

theory would help, improve, and raise students’ motivation to learn English language at 

British Copacabana School, because it was observed that those students displayed a lack 

of motivation during their English classes at school. Thus, the most significant 

motivating force is the students’ discovery of their capacity to do successful and good 

work. Moreover, a teacher should be able to develop activities related to a particular 

learning style and to identify the types of learners he or she has in his or her classroom 

to improve the target language.  

On the whole this qualitative study aims at describing and understanding the learning 

process of British Copacabana School learners when using Multiple Intelligences 

Theory. 

 

 

 

                                                 
2 Dunn, R., and Dunn, K. (1978). Teaching students through their individual learning styles. Reston, VA: 

Reston Publishing Company, Inc 
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1.1 BACKGROUND OF THE PROBLEM 

In La Paz - Bolivia, there are many institutions where people can learn English at 

any age such as at schools, languages institutions, and universities. English learning is 

stated in the school curriculum as well as in the Bolivian Education Code (1996)3 which 

points out that school student should learn a foreign language (English) as a subject in 

order that they can express ideas in an oral and written way. When we talk about 

schools, we are referring to both public and private schools; however, in the first one 

students have to learn English from 7th grade of primary level to 4th grade of secondary 

level (for 6 years) whereas in private schools students can learn it from the 1st grade of 

primary level to the last grade of secondary level (for 12 years).   

 

Learning and teaching English at school is not an easy process since; there is not 

enough time or appropriate material to teach a foreign language one or two hours per 

week at school. Moreover, education in rural areas has some constraints compared to 

urban areas, like the lack of private schools and specialized English teachers; in some 

cases, teachers of other subjects (music, mathematics, sciences i.e.) have to teach 

English improvising materials, which provokes, indirectly, a lack of motivation to learn 

English.  

 

This research takes as the context of the study the British Copacabana School, 

situated in Copacabana town at the south west of La Paz city, where we observed some 

problems in students at high primary level (8th grade) and secondary level (1st and 2nd 

grade). For instance, during the first months of school classes we observed students´ lack 

of motivation affecting all levels of learning because weak students as well as strong 

students were often not learning up to their potential. It means some students tend to 

perform at a level less than their capacity because of the low expectations they have. 

Most of them perceive English as any subject that they have to pass no matter if it is 

with a low score or if they did not learn at all. 

                                                 
3 Education Code, 1996 “Bolivia Educational Reform.” Ministry of Education Bolivia. 
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Related to our area of investigation, we observed all the students of British 

Copacabana School from 1st grade of primary level to 2rd grade of secondary level. 

Therefore, it is observed that there exists a difference between the students (from 1st to 

7th grade of primary level) who learn English for the first time with the students (from 8th 

grade of primary level to 2nd grade of secondary level) who have learned English as a 

subject years before at school. The difference is “motivation”, because the first group 

does their best in order to learn the language acquiring new vocabulary and assimilating 

new sounds (students are motivated). However, the second group does not make enough 

effort to learn the language, avoiding participation in classes, and not considering 

homework important (students are not motivated). Furthermore, they usually forget 

homework and materials. Those facts make evident that as teachers we need to be 

problem solvers, admitting the necessity of changes in the English Language Learning 

and Teaching process at school in rural areas.  

 

  Consequently, new ways of encouraging students to learn English such as; the 

use of games, pictures, flash cards, and songs are applied. It was realized that most of 

them learn better using pictures and others working in groups. Furthermore, they learn 

more when they work in activities they enjoy. For example, an 8th grade student, who 

does not like to work in pairs, neither reads nor speaks in classes, usually said “teacher 

no puedo… no entiendo… por eso no me gusta inglés… es muy difícil y además no le 

entiendo a mi compañera” (teacher I cannot do it… I don’t understand.., so I don’t like 

English… it is very difficult and I don’t understand my partner,…) 

 

  However, when we asked her to memorize the personal pronouns through the use 

of flash cards with pictures she did it easily and then she could conjugate the verb “to 

be” and write short sentences alone. Another interesting example that we found is about 

a first secondary student who did not submit written homework however when we asked 

him to perform speaking activities like a short conversation, he performed it without 

difficulties.  
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In order to be problem solvers we carried out a brief survey to students from 8th 

grade of primary level to 2nd grade of secondary level (30 students). This survey was 

about how they would like to learn English. We adapted it from Tice Julie 1997:814. 

This survey gives sixteen options through pictures about different ways of learning 

English with three answer options: yes, sometimes, and no.  As a result, we could 

perceive that most students prefer to learn English through activities in groups, listening 

to music, acting and seeing new words. Some of them prefer to learn English listening to 

the teacher, doing, and making tasks. Moreover, few of them prefer to work alone, and 

doing grammar exercises in the book (see it in appendix B).   

 Thus, it is considered that the implementation of the Howard Gardner’s Multiple 

Intelligences psychological theory in the classroom would improve the process of 

English learning. That is, we intend to endeavor the development of the target language 

learning, through students` intelligences.   

 

1.2. STATEMENT OF THE PROBLEM 

Taking into account the background, the following research questions are 

formulated: 

 IN WHICH WAY DO ACTIVITIES BASED ON STUDENTS MULTIPLE 

INTELLIGENCES MOTIVATE THEM TO LEARN ENGLISH AT BRITISH 

COPACABANA SCHOOL? 

 WHAT KINDS OF ACTIVITIES, BASED ON MULTIPLE INTELLIGENCES 

THEORY, MOTIVATE BRITISH COPACABANA SCHOOL STUDENTS TO 

LEARN ENGLISH?   

 WHAT FACTORS (INTERNAL AND EXTERNAL) INFLUENCE ON 

BRITISH COPACABANA SCHOOL STUDENTS` MOTIVATION? 

 WHAT ARE THE BENEFITS OF ACTIVITIES BASED ON MULTIPLE 

INTELLIGENCES THEORY IN THE ACTUAL LEARNING IN THE 

CLASSROOM AT BRITISH COPACABANA SCHOOL?   

 

                                                 
4 Tice Julie, 1997 The Mixed Ability Class. Richmond Publishing 

http://www.mypersonality.info/multiple-intelligences/howard-gardner/
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1.3 OBJECTIVES: 

    1.3.1 GENERAL   

 

- To describe what and how activities based on students multiple intelligences 

motivate students to learn English at British Copacabana School. 

 

1.3.2 SPECIFIC OBJECTIVES 

- To identify the activities that motivate British Copacabana School students to 

learn English. 

- To analyze the factors that influence on British Copacabana School students` 

motivation to develop each activity. 

- To explain the benefits of activities based on Multiple Intelligences Theory in the 

actual learning in the classroom, at British Copacabana School. 

 

1.4. JUSTIFICATION 

 In order to justify the present study, first we establish our theoretical justification. 

Second, we point out a practical justification. Finally, we expose a methodological 

justification. 

First, the implementation of multiple learning styles and “multiple intelligences” for 

learning is a relatively new approach. This approach is one that educators have only 

recently started to recognize in language learning and teaching. In our context related to 

English learning as a foreign language at schools, some traditional schooling used and 

continue to use mainly linguistic and logical teaching methods. It also uses a limited 

range of learning and teaching techniques. In this regard, the theoretical importance of 

this research is based on the analysis and the description of the multiple intelligences 

implementation in activities to teach English language as a school subject. Moreover, 

this work has a theoretical significance because it takes as a theoretical reference 

“Howard Gardner’s Multiple Intelligences Theory” to improve learner’s motivation. 

Also, this research is a contribution to the Second Language Acquisition studies in 

Applied Linguistics (descriptive) and Psycholinguistics because it focuses on the 
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approach of English learning based on students´ multiple intelligences and learner’s 

psychological factor which is motivation. 

Second, in Copacabana people really need to learn English in order to improve the 

service that they offer to the tourists such as: travel agencies, hotels, restaurants, call 

centres and so on, because most of the tourists speak English. However, despite of the 

necessity of learning English language there are not enough language institutions where 

people could learn English in a communicative way, only students at school could learn 

it formally. Hence, we consider important to teach English at school not only as a 

subject but as an instrument to be used to help their family businesses. Furthermore, we 

intend to carry out this research to encourage students to learn English making them 

realize about their abilities to learn the language. Moreover, we want to provide real 

information about the strategies that an English teacher could use to teach English at 

schools, introducing his/her students in a variety of activities which appeal to their 

different intelligences. 

 

To conclude, with the purpose of achieving our research objectives, we are going to 

describe the context and the process in which school learners` motivation increases, 

influenced by developed activities based on Multiple Intelligences Theory to learn 

English language. Because, each student learns in different ways, knowing this 

information, and knowing how they learn, would help students to be more confident and 

find ways to improve their English. It may also help them to learn more effectively in 

other areas of their lives. Besides, we are not going to search out numerical statistical 

results due to the nature of this research, which is explained in the Chapter III. 

 

1.5. DEFINITIONS OF VARIABLES 

            We can identify the following variables and define them conceptually.  

Intelligence 

Intelligence is the ability for complex thinking and reasoning, a general mental 

capability to reason and solve problems including the skills gained during the human 

being’s life. According to Gardner's theory (1983), intelligence encompasses the ability 
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to create and solve problems, create products or provide services that are valued within a 

culture or society.  

Multiple Intelligences Theory (MIT) 

MIT is Howard Gardner’s psychological theory about people and their different 

types of intelligences, this theory utilizes aspects of cognitive and developmental 

Psychology, Anthropology, and Sociology to explain the human intellect. Originally, the 

theory accounted for seven separate intelligences (1983). Subsequently, with the 

publishing of Gardner's Intelligence Reframed in 1999, two more intelligences were 

added to the list. The next chart shows the nine intelligence characteristics and the 

suggested activities for each one: 

INTELLIGENCE CHARACTERISTICS ACTIVITIES SUGGESTED 

Verbal/Lingusitic 

People naturally good at 

writing or speaking and 

memorization being sensitivity 

to the meaning of words, 

grammar rules and the 

function of language  

To write sentences and 

conversations 

To perform sentences and 

conversations (short 

conversations)  

Logical/Mathematical 

People with Logical 

intelligence are driven by logic 

and reasoning 

 

To solve the puzzle and to do 

grammar exercises. 

 

 
 

 

Visual/Spatial 

 

People good at remembering 

images and aware of 

surroundings also they have 

the ability to perceive and 

mimic objects in different 

forms or contexts, as in 

miming or impressionist 

painting;   

To write/speak about what 

student is watching 

 
Bodily/Kinesthetic 

 

People with Kinesthetic 

intelligence, love movement, 

have good motor skills and are 

aware of their bodies also 

process information through 

the sensations they feel in their 

bodies. 

 

To act and sing using mimics 

or acting (role-playing)  
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Musical 

 

People musically gifted and 

have a “good ear” for rhythm 

and composition. 

 

To listen, sing and translate 

lyrics  

 
Intrapersonal 

 

People with intrapersonal 

intelligence are adept at 

looking inward. 

 

To do activities alone.  

Interpersonal 

 

People good with people and 

thrive in social interactions. 

 

To do the activities in groups 

or pairs. 

 
Naturalistic 

 

People with Naturalist 

intelligence have a sensitivity 

to and appreciation for nature. 

 

To describe his/her context 

(nature) written or orally 

 
 

Existentialist 

 

 

People read and speak about 

real human facts reflecting 

about life and death 

To give his/her opinion 

written or orally 

  

Motivation   

Motivation has been identified as the learner's orientation with regard to the goal 

of learning a second language (Crookes and Schmidt 1991). In addition, a psychological 

quality leads people to achieve a goal.  
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Activity  

Activity is a mental or physical action that a person does for interest or pleasure, 

or in order to achieve a particular aim. In language learning, activity is a structured 

instrument developed, as part of the curriculum content to get one or more learning 

aims. Christison, 1996 (quoted in wikipedia5 Activity) 

 

1.6. LIMITATIONS OF THE STUDY 

 A study research usually has limitations, thus we state the following: 

Regarding the sample, this study takes as the data source learners from 8th grade 

of primary level (fourteen students), 1st (ten students) and 2nd (six students) of 

secondary level of British Copacabana School from Copacabana (Manco Capac 

province). They are beginners and know a little about the language because they learned 

English as a subject previous years at school. However, few of them are true beginners 

because they come from small towns where they had not the opportunity to learn 

English at school. Although, all of them speak Spanish and few of them have Aymara as 

their first language.   

 

On the one hand, this study takes into account a psychological factor, motivation. 

That is, we observe and describe the development of learners’ motivation during the 

implementation of Multiple Intelligence Theory in the activities. On the other hand, we 

are not going to take into account a quantitative description because the nature of our 

research has qualitative characteristics, hence this study does not focus on gathering 

numerical results. 

 

 

 

                                                 
5 wikipedia virtual encyclopaedia 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The best way to have a good idea is to have lots of ideas.” 

(Lines Pauling 1997) 
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CHAPTER II 

THEORETICAL FOUNDATIONS 

 

In this chapter, first, previous studies related to our topic research are surveyed. 

Second, the most salient theory related to the study is examined to have a solid theory 

that supports the present study.  

 

2.1. PREVIOUS STUDIES  

 In relation to motivation to learn English at school, Elisa Alzereca 20006 got to 

the conclusion that a positive student disposition to learn English could change due to 

methodology and activities that called their attention to learn English updating topic 

activities and materials. 

Auza 20077 pointed out, that one of the reasons students end school without a 

communicative level of English despite of having learned it during many years at 

school, is the lack of students’ motivation to learn the language. Moreover, she 

recommended the creation of an environment in which the learner could participate 

without limits increasing students desire to use the language. 

Various researchers have attempted to provide ways in which learning style 

theory can take effect in the classroom. Two such scholars are Dr. Rita Dunn and Dr. 

Kenneth Dunn8 in their book, Teaching Students through Their Individual Learning 

Styles: A Practical Approach, they give a background of how learners are affected by 

elements of the classroom and follow it with recommendations of how to accommodate 

students’ learning strengths. Dunn and Dunn write that “learners are affected by their: 

(1) immediate environment (sound, light, temperature, and design); (2) own emotionality 

(motivation, persistence, responsibility, and need for structure or flexibility); (3) 

                                                 
6 Alzerreca Elisa (2000) “actitudes y motivación ante el aprendizaje del idioma ingles dentro de la reforma 

educativa en La Paz” Guided work. UMSA 
7 Auza Gloria, (2007) “Diagnostico acerca del idioma ingles en estudiantes de 4to de secundaria en 

colegios particulares y fiscales de la ciudad del Alto y La Paz” Thesis degree. UMSA 

8 Dunn, R., and Dunn, K. (1978). Teaching students through their individual learning styles. Reston, VA: 

Reston Publishing Company, Inc.  
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sociological needs (self, pair, peers, team, adult, or varied); and (4) physical needs 

(perceptual strengths, intake, time, and mobility)”  

Although learning styles will inevitably differ among students in the classroom, 

Dunn and Dunn say that teachers should try to make changes in their classroom that will 

be beneficial to every learning style. Some of these changes include room redesign, the 

development of small-group techniques, and the development of Contract Activity 

Packages. Redesigning the classroom involves locating dividers that can be used to 

arrange the room creatively (such as having different learning stations and instructional 

areas), clearing the floor area, and incorporating student thoughts and ideas into the 

design of the classroom. 

Another scholar who believes that multiple interests should have an effect on the 

classroom is Marilee Sprenger, as evidenced by her book, Differentiation through 

Learning Styles and Memory. Sprenger bases her recommendations for classroom 

learning on three premises: 1) Teachers can be learners, and learners can be teachers. We 

are all both. 2) Everyone can learn under the right circumstances. 3) Learning is fun! 

Make it appealing. She details various ways in which teachers can teach so that students 

will remember. She categorizes these teaching methods according to which learning 

style they fit—visual, auditory, or tactile/kinaesthetic. 

2.2 THEORETICAL REVIEW 

 This section intends to clarify, explain, and support theoretically this study.  

2.2.1. METHODS OF TEACHING FOREIGN LANGUAGES 

First, it is very important to clarify the terms "approach", "method”, and 

"technique". An approach is a set of correlative assumptions about the nature of 

language and language learning, but does not involve procedure or provide any details 

about how such assumptions should translate into the classroom setting. Such can be 

related to second language acquisition theory. 

There are three principal views at this level: 

http://en.wikipedia.org/wiki/Second_language_acquisition_theory
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1. The structural view treats language as a system of structurally related elements to 

code meaning (e.g. grammar).  

2. The functional view sees language as a vehicle to express or accomplish a certain 

function, such as requesting something.  

3. The interactive view sees language as a vehicle for the creation and maintenance 

of social relations, focusing on patterns of moves, acts, negotiation, and 

interaction found in conversational exchanges. This view has been dominant 

since the 1980s.  

A method is a plan for presenting the language material to be learned and should be 

based upon a selected approach. In order for an approach to be translated into a method, 

an instructional system must be designed considering the objectives of the 

teaching/learning, how the content is to be selected and organized, the types of tasks to 

be performed, the roles of students, and the roles of teachers. 

A technique is a very specific, concrete stratagem or trick designed to accomplish 

an immediate objective. Such are derived from the controlling method, and less-directly, 

with the approach. 

Related to this study the most remarkable approach of teaching a foreign language is the 

Communicative language teaching. Therefore, we explain this related to other methods 

summarized in wikipedia9- Communicative Language Teaching. 

Communicative language teaching (CLT)  

Communicative Language Teaching (CLT) originated from the changes in the 

British Situational Language Teaching approach dating from the late 1960s (Richards & 

Rodgers, 2001). Stemming from the socio-cognitive perspective of the socio-linguistic 

theory, with an emphasis on meaning and communication, and a goal to develop 

learners’ “communicative competence”, Communicative Language Teaching approach 

evolves as a prominent language teaching method and gradually replaced the previous 

                                                 
9 www.wikipedia virtual encyclopaedia 
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grammar-translation method and audio-lingual method (Warschauer & Kern, 2000). 

Moreover, Communicative language teaching makes use of real-life situations that 

necessitate communication. The teacher sets up a situation that students are likely to 

encounter in real life. Unlike the audio lingual method of language teaching, which 

relies on repetition and drills, the communicative approach can leave students in 

suspense as to the outcome of a class exercise, which will vary according to their 

reactions and responses. The real-life simulations change from day to day. Students' 

motivation to learn comes from their desire to communicate in meaningful ways about 

meaningful topics. CLT activities should be activities that involve real communication, 

in which language is used for carrying out meaningful tasks, and be meaningful to the 

learner to promote learning. 

About CLT principles we have the following according to Morrow10 (1981:59): 

Authentic Language is used, that is a real context should be introduced. Students must 

learn about cohesion and coherence. Errors are tolerated and seen as a natural outcome, 

more important fluency than accuracy. Communicative interaction gives opportunity to 

work on negotiating meaning. Students should develop strategies for interpreting 

language as it is actually used by native speakers. 

Relationship with other methods and approaches:  

Historically, CLT has been seen as a response to the audio-lingual method 

(ALM), and as an extension or development of the notional-functional syllabus. Task-

based language learning, a more recent refinement of CLT, has gained considerably in 

popularity. 

The audio-lingual method 

The audio-lingual method (ALM) arose as a direct result of the need for foreign 

language proficiency in listening and speaking skills during and after World War II. It is 

closely tied to behaviorism, and thus made drilling, repetition, and habit-formation 

                                                 
10 Jonson K. and Morrow K. 1981. Communication in the Classroom. Hong Kong: Longman. 
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central elements of instruction. Proponents of ALM felt that this emphasis on repetition 

needed a corollary emphasis on accuracy, claiming that continual repetition of errors 

would lead to the fixed acquisition of incorrect structures and non-standard 

pronunciation. In the classroom, lessons were often organized by grammatical structure 

and presented through short dialogues. Often, students listened repeatedly to recordings 

of conversations (for example, in the language lab) and focused on accurately mimicking 

the pronunciation and grammatical structures in these dialogs. 

Critics of ALM asserted that this over-emphasis on repetition and accuracy 

ultimately did not help students achieve communicative competence in the target 

language. Noam Chomsky argued "Language is not a habit structure. Ordinary linguistic 

behavior characteristically involves innovation, formation of new sentences and patterns 

in accordance with rules of great abstractness and intricacy". They looked for new ways 

to present and organize language instruction, and advocated the notional functional 

syllabus, and eventually CLT as the most effective way to teach second and foreign 

languages. However, audio-lingual methodology is still prevalent in many textbooks and 

teaching materials. Moreover, advocates of audio-lingual methods point to their success 

in improving aspects of language that are habit driven, most notably pronunciation. 

The notional-functional syllabus 

A notional-functional syllabus is more a way of organizing a language learning 

curriculum than a method or an approach to teaching. In a notional-functional syllabus, 

instruction is organized not in terms of grammatical structure as had often been done 

with the ALM, but in terms of “notions” and “functions.” In this model, a “notion” is a 

particular context in which people communicate, and a “function” is a specific purpose 

for a speaker in a given context. As an example, the “notion” or context shopping 

requires numerous language functions including asking about prices or features of a 

product and bargaining. Similarly, the notion party would require numerous functions 

like introductions and greetings and discussing interests and hobbies. Proponents of the 

notional-functional syllabus claimed that it addressed the deficiencies they found in the 
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ALM by helping students develop their ability to communicate effectively in a variety of 

real-life contexts. 

Learning by teaching (LdL) 

Learning by teaching is a widespread method in Germany (Jean-Pol Martin). The 

students take the teacher's role and teach their peers. CLT is usually characterized as a 

broad approach to teaching, rather than as a teaching method with a clearly defined set 

of classroom practices. As such, it is most often defined as a list of general principles or 

features. One of the most recognized of these lists is David  Nunan’s (1991) five features 

of CLT: 

1. An emphasis on learning to communicate through interaction in the target language. 

2. The introduction of authentic texts into the learning situation. 

3. The provision of opportunities for learners to focus, not only on language but also on 

the Learning Management process. 

4. An enhancement of the learner’s own personal experiences as important contributing 

elements to classroom learning. 

5. An attempt to link classroom language learning with language activities outside the 

classroom. 

These five features are claimed by practitioners of CLT to show that they are very 

interested in the needs and desires of their learners as well as the connection between the 

language as it is taught in their class and as it used outside the classroom. Under this 

broad umbrella definition, any teaching practice that helps students develop their 

communicative competence in an authentic context is deemed an acceptable and 

beneficial form of instruction. Thus, in the classroom CLT often takes the form of pair 

and group work requiring negotiation and cooperation between learners, fluency-based 

activities that encourage learners to develop their confidence, role-plays in which 

students practice and develop language functions, as well as judicious use of grammar 

and pronunciation focused activities. 
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Critiques of CLT 

Michael Swan in the English Language Teaching Journal offered one of the most 

famous critiques on communicative language teaching in 1985. Henry Widdowson 

responded in defense of CLT, also in the ELT Journal (1985 39(3):158-161). More 

recently other writers (e.g. Bax) have critiqued CLT for paying insufficient attention to 

the context in which teaching and learning take place, though CLT has also been 

defended against this charge (e.g. Harmer 1998). 

Often, the communicative approach is deemed a success if the teacher 

understands the student. But, if the teacher is from the same region as the student, the 

teacher will understand errors resulting from an influence from their first language. 

Native speakers of the target language may still have difficulty understanding them. This 

observation may call for new thinking on and adaptation of the communicative 

approach. The adapted communicative approach should be a simulation where the 

teacher pretends to understand only what any regular speaker of the target language 

would and reacts accordingly. 

2.3. ENGLISH AS A FOREIGN OR SECOND LANGUAGE 

ESL (English as a second language), ESOL (English for speakers of other 

languages), and EFL (English as a foreign language) all refer to the use or study of 

English by speakers with a different native language. The precise usage, including the 

different use of the terms ESL and ESOL in different countries, is described below. 

These terms are most commonly used in relation to teaching and learning English, but 

they may also be used in relation to demographic information. 

ELT (English language teaching) is a widely used teacher-centered term, as in 

the English language teaching divisions of large publishing houses, ELT training, etc. 

The abbreviations TESL (teaching English as a second language), TESOL (teaching 

English to speakers of other languages) and TEFL (teaching English as a foreign 

language) are also used. 

http://en.wikipedia.org/wiki/English_language
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Other terms used in this field include EAL (English as an additional language), 

EIL (English as an international language), ELF (English as a lingua franca), ESP 

(English for special purposes, or English for specific purposes), EAP (English for 

academic purposes). Some terms that refer to those who are learning English are ELL 

(English language learner), LEP (limited English proficiency) and CLD (culturally and 

linguistically diverse). 

EFL, English as a foreign language, indicates the use of English in a non–

English-speaking region. Study can occur either in the student's home country, as part of 

the normal school curriculum or otherwise, or, for the more privileged minority, in an 

Anglophone country that they visit as a sort of educational tourist, particularly 

immediately before or after graduating from university. TEFL is the teaching of English 

as a foreign language; note that this sort of instruction can take place in any country, 

English-speaking or not typically, EFL is learned to either pass exams as a necessary 

part of one's education, or for career progression while working for an organization or 

business with an international focus. EFL may be part of the state school curriculum in 

countries where English has no special status what linguist Braj Kachru calls the 

"expanding circle countries" (1977, cited in Brown11 2000); it may also be supplemented 

by lessons paid for private schools. Moreover, teachers of EFL generally assume that 

students are literate in their mother tongue.  

2.4. INTELLIGENCE 

According to Jean Piaget's theory of cognitive development, intelligence is the 

basic mechanism of ensuring equilibrium in the relations between the person and the 

environment. This is achieved through the actions of the developing person on the 

world. At any moment in development, the environment is assimilated in the schemes of 

action that are already available and these schemes are transformed or accommodated to 

the peculiarities of the objects of the environment plus of the surroundings and entire 

                                                 

11 Brown Douglas (2000). Principles of Language Learning and Teaching. San 

Francisco State. Longman fourth edition. 

http://en.wikipedia.org/wiki/International_English
http://en.wikipedia.org/wiki/English_for_specific_purposes
http://en.wikipedia.org/wiki/English_for_academic_purposes
http://en.wikipedia.org/wiki/English_for_academic_purposes
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universe, if they are not completely appropriate. Thus, the development of intelligence is 

a continuous process of assimilations and accommodations that lead to increasing 

expansion of the field of application of schemes, increasing coordination between them, 

increasing exteriorization, and increasing abstraction.  

The mechanism underlying this process of increasing abstraction, interiorization, 

and coordination is reflecting abstraction. That is, reflecting abstraction gradually leads 

to the rejection of the external action components of sensor motor operations on objects 

and to the preservation of the mental, planning or anticipatory, components of operation. 

These are the mental operations that are gradually coordinated with each other, 

generating structures of mental operations. These structures of mental operations are 

applied on representations of objects rather than on the objects themselves. Language, 

mental images, and numerical notation are examples of representations standing for 

objects and thus they become the object of mental operations.  

Moreover, mental operations, with development, become reversible. For 

instance, the counting of a series of objects can go both forward and backward with the 

understanding that the number of objects counted is not affected by the direction of 

counting because the same number can be retrieved both ways. In the 80s Piaget 

described four main periods in the development towards completely reversible 

equilibrated thought structures. For Piaget intelligence is not the same at different ages. 

It changes qualitatively, attaining increasingly broader, more abstract, and more 

equilibrated structures thereby allowing access to different levels of organization of the 

world. 

According to Gardner's theory12, intelligence encompasses the ability to create 

and solve problems, create products or provide services that are valued within a culture 

or society. Furthermore, Gardner's theory argues that intelligence, particularly as it is 

traditionally defined, does not sufficiently encompass the wide variety of abilities 

humans display. In his conception, a child who masters multiplication easily is not 

                                                 
12 Gardner, H. (1983). Frames of mind: the theory of Multiple Intelligences. New York, NY: Basic 

Books.  
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necessarily more intelligent overall than a child who struggles to do so. The second child 

may be stronger in another kind of intelligence and therefore;  

1) May best learn the given material through a different approach,  

2) May excel in a field outside of mathematics, or  

3) May even be looking at the multiplication process at a fundamentally deeper level, 

which can result in a seeming slowness that hides a mathematical intelligence that is 

potentially higher than that of a child who easily memorizes the multiplication table. 

2.4.1. TEACHABILITY OF INTELLIGENCES 

Neuroscience explains that the human brain is a neural distributed processor 

where neurons interact and knowledge depends on the connections or synapses of these 

units. A newborn has all the neurons he or she will have but only a small proportion of 

the synapses needed in adulthood. These are formed after birth and their creation is 

mainly driven by experience. Brown and Cocking (2000) affirm that learning changes 

the physical structure of the brain, that learning organizes and reorganizes the brain and 

that different parts of the brain may be ready to learn at different times. Learning is the 

result of strengthening connections in the brain’s neural network. The more a pattern is 

activated, the stronger the connections will become.  

MIT is a dynamic construct that understands intelligences as tools that are 

changeable and trainable: “while traditional intelligence tests are based on the notion 

that the general faculty of intelligence is an inborn attribute that does not change over 

the time, the MIT asserts that there are universal skills to human species, related to the 

culture nurturing that domain and that develop according to experience, age and 

training” Thus, Gardner’s model of multiple intelligences is a reaction against a 

conservative and totally biologically driven view which would encourage students to see 

intelligence as fixed and which could therefore make putting out special effort to achieve 

academic goals seem not worthwhile. 

Williams and Burden (1997: 18), “this view states that people who are born more 

intelligent are much more likely to succeed at school or in any learning task than those 

who are born less intelligent. This often leads to the logically unjustifiable conclusion 

that anyone failing in school or having difficulty in learning must, therefore, lack 
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intelligence”. In conceptualizations such as Gardner’s MIT theory or Sternberg’s 

triarchic theory of intelligence we are freed from a static view of what it means to be 

intelligent and can come to see that “people can become more intelligent and that 

schools can (and should) play a part in this” (Williams & Burden, 1997: 20). 

2.5. MULTIPLE INTELLIGENCES THEORY 

The theory of multiple intelligences was developed in 1983 by Dr. Howard 

Gardner, professor of education at Harvard University. Multiple intelligences theory is 

an idea that maintains there are many different types of "intelligences" ascribed to 

human beings. In response to the question of whether or not measures of intelligence are 

scientific, Gardner suggests that each individual manifests varying levels of different 

intelligences, and thus each person has refined in subsequent years. 

In 1983, Howard Gardner, the creator of the Multiple Intelligences (MI) Theory, 

suggested that all individuals have personal intelligence profiles that consist of 

combinations of seven different intelligence types. These intelligences were (Gardner 

1983): linguistic, logic-mathematical, musical, spatial, bodily kinesthetic, 

interpersonal, and intrapersonal. Gardner believes that each intelligence has a unique 

biological basis, a distinct course of development, and different expert, or "end-state," 

performances. At the same time, he emphasizes that a lengthy process of education is 

required to transform any raw potential into a mature social role. 

In 1997 Gardner added an eighth intelligence type to the list, that of naturalist 

intelligence, and two years later a ninth type, that of existentialist intelligence (Gardner 

1999). Listed below are key points of Gardner's theory:  

 All human beings possess all nine intelligences in varying degrees.  

 Each individual has a different intelligence profile.  

 Education can be improved by assessment of students' intelligence profiles and 

designing activities accordingly.  

 Every intelligence occupies a different area of the brain.  

 The nine intelligences may operate in consort or independently from one another.  

 These nine intelligences may define the human species.  

http://en.wikipedia.org/wiki/Multiple_intelligences
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Although the theory was not originally designed for use in a classroom application, it 

has been widely embraced by educators and enjoyed numerous adaptations in a variety 

of educational settings Teachers have always known that students had different strengths 

and weaknesses in the classroom. Gardner's research was able to articulate that and 

provide direction as to how to improve a student's ability in any given intelligence. 

Teachers were encouraged to begin to think of lesson planning in terms of meeting the 

needs of a variety of the intelligences. Michael Berman was the first to extensively apply 

Gardner's Multiple Intelligence Theory to foreign-language teaching (Berman 1998). 

Listed below are steps to implement a student-centered lesson or unit:  

 Carefully identify instructional goals, objectives, and instructional outcomes.        

 Consider activities that you can integrate into the lesson or unit that teach to the 

different intelligences.  

 Teachers do not need to incorporate all nine intelligences into one lesson.  

 When gathering resources and materials, consider those that will allow students 

to explore their multiple intelligences specifying a timeframe for the lesson or 

unit, allow for considerable element of student choice when designing activities 

and tasks for the intelligences design activities that are student-centered, using 

inquiry-based models of instruction. Provide a rubric for student activities.  

 You might consider having students help create rubrics. Incorporate assessment 

into the learning process. 

2.5.1 NINE INTELLIGENCES 

 This part describes and explains the nine intelligences from different authors 

adapted from wikipedia virtual encyclopedia and others websites13  

2.5.1.1. Verbal/Linguistic Intelligence 

Verbal/Linguistic intelligence refers to an individual's ability to understand and 

manipulate words and languages. Everyone is thought to possess this intelligence at 

some level. This includes reading, writing, speaking, and other forms of verbal and 

                                                 
13 Multiple Intellicences and Education World: Multiple Intelligences: A Theory for Everyone  
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written communication. Teachers can enhance their students' verbal/linguistic 

intelligence by having them keep journals, play word games, and by encouraging 

discussion. People with strong rhetorical and oratory skills such as poets, authors, and 

attorneys exhibit strong Linguistic intelligence. Traditionally, Linguistic intelligence and 

Logical/Mathematical intelligence have been highly valued in education and learning 

environments. One example of this intelligence is Martin Luther King Jr. 

 

2.5.1.2. Logical/Mathematical Intelligence 

Logical/Mathematical intelligence refers to an individual's ability to do things 

with data: collect, and organize, analyze and interpret, conclude and predict. Individuals 

strong in this intelligence see patterns and relationships. These individuals are oriented 

toward thinking: inductive and deductive logic, numeration, and abstract patterns. They 

would be a contemplative problem solver; one who likes to play strategy games and to 

solve mathematical problems. Being strong in this intelligence often implies great 

scientific ability. This is the kind of intelligence studied and documented by Piaget. 

Teachers can strengthen this intelligence by encouraging the use of computer 

programming languages, critical-thinking activities, linear outlining, Piagetian cognitive 

stretching exercises, science-fiction scenarios, logic puzzles, and through the use of 

logical/sequential presentation of subject matter. One person who was gifted with this 

intelligence is Albert Einstein. 

 

2.5.1.3. Visual/Spatial Intelligence 

Visual/Spatial intelligence refers to the ability to form and manipulate a mental 

model. Individuals with strength in this area depend on visual thinking and are very 

imaginative. People with this kind of intelligence tend to learn most readily from visual 

presentations such as movies, pictures, videos, and demonstrations using models and 

props. They like to draw, paint, or sculpt their ideas and often express their feelings and 

moods through art. These individuals often daydream, imagine, and pretend. They are 

good at reading diagrams and maps and enjoy solving mazes and jigsaw puzzles. 
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Teachers can foster this intelligence by utilizing charts, graphs, diagrams, graphic 

organizers, videotapes, color, art activities, doodling, microscopes, and computer 

graphics software. It could be characterized as right-brain activity. Pablo Picasso. 

 

2.5.1.4. Bodily/Kinesthetic Intelligence 

Bodily/Kinesthetic intelligence refers to people who process information through 

the sensations they feel in their bodies. These people like to move around, touch the 

people they are talking to and act things out. They are good at small and large muscle 

skills; they enjoy all types of sports and physical activities. They often express 

themselves through dance. Teachers may encourage growth in this area of intelligence 

through the use of touching, feeling, movement, improvisation, "hands-on" activities, 

permission to squirm and wiggle, facial expressions and physical relaxation exercises. 

Some examples of people who are gifted with this intelligence are Michael Jordan, and 

Jim Carrey.  

 

2.5.1.5. Musical Intelligence 

Musical intelligence refers to the ability to understand, create, and interpret 

musical pitches, timbre, rhythm, and tones and the capability to compose music. 

Teachers can integrate activities into their lessons that encourage students' musical 

intelligence by playing music for the class and assigning tasks that involve students 

creating lyrics about the material being taught. Composers and instrumentalists are 

individuals with strength in this area. Wolfgang Amadeus Mozart and Louis Armstrong 

are examples.  

 

2.5.1.6. Interpersonal Intelligence 

Although Gardner classifies interpersonal and intrapersonal intelligences 

separately, there is a lot of interplay between the two and they are often grouped 

together. Interpersonal intelligence is the ability to interpret and respond to the moods, 
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emotions, motivations, and actions of others. Interpersonal intelligence also requires 

good communication and interaction skills, and the ability to show empathy towards the 

feelings of other individuals. Teachers can encourage the growth of Interpersonal 

Intelligences by designing lessons that include group work and by planning cooperative 

learning activities. Counselors and social workers are professions that require strength in 

this area. Some examples of people with this intelligence include Gandhi, Ronald 

Reagan, and Bill Clinton.  

 

2.5.1.7. Intrapersonal Intelligence 

Intrapersonal Intelligence, simply put, is the ability to know oneself. It is an 

internalized version of Interpersonal Intelligence. To exhibit strength in Intrapersonal 

Intelligence, an individual must be able to understand their own emotions, motivations, 

and be aware of their own strengths and weaknesses. Teachers can assign reflective 

activities, such as journaling to awaken students' Intrapersonal Intelligence. Its important 

to note that this intelligence involves the use of all others. An individual should tap into 

their other intelligences to complete express their Intrapersonal Intelligence. Authors of 

classic autobiographies such as Jean Paul Satre and Frederick Douglas are examples of 

individuals who exhibited strong Interpersonal Intelligence in their lifetimes.  

 

2.5.1.8. Naturalistic Intelligence 

Naturalistic intelligence is seen in someone who recognizes and classifies plants, 

animals, and minerals including a mastery of taxonomies. They are holistic thinkers who 

recognize specimens and value the unusual. They are aware of species such as the flora 

and fauna around them. They notice natural and artificial taxonomies such as dinosaurs 

to algae and cars to clothes. Teachers can best foster this intelligence by using 

relationships among systems of species, and classification activities. Encourage the 

study of relationships such as patterns and order, and compare-and-contrast sets of 

groups or look at connections to real life and science issues. Charles Darwin is an 

examples of people gifted in this way.  
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2.5.1.9. Existential intelligence 

Existential intelligence encompasses the ability to pose and ponder questions 

regarding the existence including life and death. This would be in the domain of 

philosophers and religious leaders. This intelligence has yet to experience full 

acceptance by educators in the classroom. This area has to do with philosophical issues 

of life. They learn best by thinking analytical questions. 

The table below (adapted from Emily Giles, Sarah Pitre and Sara Womack, 

200514) summarizes the strengths, learning preferences, and needs that correspond to the 

intelligences.  

Table 1  Summary of the nine Intelligences 

Intelligence 

Area  
Strengths  Preferences  

Learns best 

through  
Needs  

Verbal / 

Linguistic  

Writing, reading, 

memorizing 

dates, thinking in 

words, telling 

stories  

Write, read, 

tell stories, 

talk, 

memorize, 

work at 

solving 

puzzles  

Hearing and 

seeing words, 

speaking, reading, 

writing, discussing 

and debating  

Books, tapes, paper 

diaries, writing tools, 

dialogue, discussion, 

debated, stories, etc.  

Mathematical

/ Logical  

Math, logic, 

problem-solving, 

reasoning, 

patterns  

Question, 

work with 

numbers, 

experiment, 

solve 

problems  

Working with 

relationships and 

patterns, 

classifying, 

categorizing, 

working with the 

abstract  

Things to think about 

and explore, science 

materials, 

manipulative, trips to 

the planetarium and 

science museum, etc.  

Visual / 

Spatial  

Maps, reading 

charts, drawing, 

mazes, puzzles, 

imagining 

things, 

visualization  

Draw, build, 

design, 

create, 

daydream, 

look at 

pictures  

Working with 

pictures and 

colors, visualizing, 

using the mind's 

eye, drawing  

video, movies, slides, 

art, imagination 

games, mazes, 

puzzles, illustrated 

book, trips to art 

museums, etc.  

Bodily / 

Kinesthetic  

Athletics, 

dancing, crafts, 

using tools, 

acting  

Move 

around, 

touch and 

talk, body 

language  

Touching, 

moving, 

knowledge 

through bodily 

sensations, 

Role-play, drama, 

things to build, 

movement, sports and 

physical games, tactile 

experience4s, hands-

                                                 
14 Emily Giles, Sarah Pitre and Sara Womack (2005)“MULTIPLE INTELLIGENCES AND 

LEARNING STYLES”. From Emerging Perspectives on Learning, Teaching and Technology. 

Department of Educational Psychology and Instructional Technology, University of Georgia  
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processing  on learning, etc.  

Musical  

Picking up 

sounds, 

remembering 

melodies, 

rhythms, singing  

Sing, play an 

instrument, 

listen to 

music, hum  

Rhythm, singing, 

melody, listening 

to music and 

melodies  

Sing-along time, trips 

to concerts, music 

playing at home and 

school, musical 

instruments, etc.  

Interpersonal  

Leading, 

organizing, 

understanding 

people, 

communicating, 

resolving 

conflicts, selling  

Talk to 

people, have 

friends, join 

groups  

Comparing, 

relating, sharing, 

interviewing, 

cooperating  

Friends, group games, 

social gatherings, 

community events, 

clubs, mentors/ 

apprenticeships, etc.  

Intrapersonal  

Recognizing 

strengths and 

weaknesses, 

setting goals, 

understanding 

self  

Work alone, 

reflect 

pursue 

interests  

Working alone, 

having space, 

reflecting, doing 

self-paced projects  

Secret places, time 

alone, self-paced 

projects, choices, etc.  

Naturalistic  

Understanding 

nature, making 

distinctions, 

identifying flora 

and fauna  

Be involved 

with nature, 

make 

distinctions  

Working in nature, 

exploring living 

things, learning 

about plants and 

natural events  

Order, same/different, 

connections to real life 

and science issues, 

patterns  

 

 

Existentialist  

ponder questions 

regarding the 

existence 

Read and 

speak about 

real human 

facts   

Reflecting about 

life and death  

Time to reflect, 

sources of information 

2.6. LEARNING STYLES 

 This section explains the different Learning Styles perspectives from different 

authors adapted from wikipedia virtual encyclopedia and others websites journals, 

“Learning Styles”.  

Learning styles are various approaches or ways of learning. They involve 

educating methods, particular to an individual that are presumed to allow that individual 

to learn best. Most people favor some particular method of interacting with, taking in, 

and processing stimuli or information. Based on this concept, the idea of individualized 

"learning styles" originated in the 1970s, and has gained popularity in recent years. It has 

been proposed that teachers should assess the learning styles of their students and adapt 

their classroom methods to best fit each student's learning style. The alleged basis and 

http://en.wikipedia.org/wiki/Educating
http://en.wikipedia.org/wiki/Stimulation
http://en.wikipedia.org/wiki/Information
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efficacy for these proposals has been extensively criticized. The following section 

mention and explain learning styles proposed by different Models. . 

 2.6.1. MODELS 

2.6.1.1. DAVID KOLB'S MODEL 

The David Kolb styles model is based on the Experiential Learning Theory, as 

explained in David A. Kolb's15 book Experiential Learning: Experience as the source of 

learning and development (1984). The ELT model outlines two related toward grasping 

experience: Concrete Experience and Abstract Conceptualization, as well as two related 

approaches toward transforming experience: Reflective Observation and Active 

Experimentation. According to Kolb’s model, the ideal learning process engages all four 

of these modes in response to situational demands. In order for learning to be effective, 

all four of these approaches must be incorporated. As individuals attempt to use all four 

approaches, however, they tend to develop strengths in one experience-grasping 

approach and one experience-transforming approach. The resulting learning styles are 

combinations of the individual has preferred approaches. These learning styles are as 

follows: 

1. Converger                            2. Diverger                                    

3. Assimilator                          4. Accomodator 

Converges are characterized by abstract conceptualization and active 

experimentation. They are good at making practical applications of ideas and using 

deductive reasoning to solve problems. 

Divergers tend toward concrete experience and reflective observation. They are 

imaginative and are good at coming up with ideas and seeing things from different 

perspectives. 

                                                 
15 Personality models and styles theories  

http://www.businessballs.com/personalitystylesmodels.htm
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Assimilators are characterized by abstract conceptualization and reflective 

observation. They are capable of creating theoretical models by means of inductive 

reasoning. 

Accommodators use concrete experience and active experimentation. They are 

good at actively engaging with the world and actually doing things instead of merely 

reading about and studying them. 

Kolb’s model gave rise to the Learning Style Inventory, an assessment method used to 

determine an individual's learning style. An individual may exhibit a preference for one 

of the four styles – Accommodating, Converging, Diverging and Assimilating – 

depending on his approach to learning via the experiential learning theory model. See 

figure 1-2 (Kolb diagrams updated May 2006) 

 

Figure 1-2 Word map of Kolb’s learning styles, taken from Char`pman 2005 based on Kolb’s 

learning styles, 198416  

                                                 
16 free diagram illustrating Kolb's learning cycle and learning types (MSWord) 

http://www.businessballs.com/freematerialsinword/kolblearningstylesdiagram.doc
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2.6.1.2. Honey and Mumford’s model 

In the mid 1970’s Peter Honey and Alan Mumford adapted David Kolb’s model 

for use with a population of middle/senior managers in business. They published their 

version of the model in The Manual of Learning Styles (1982) and Using Your Learning 

Styles (1983). Two adaptations were made to Kolb’s experiential model. Firstly, the 

stages in the cycle were renamed to accord with managerial experiences of decision 

making/problem solving. The Honey & Mumford stages are: 

1. Having an experience  

2. Reviewing the experience  

3. Concluding from the experience  

4. Planning the next steps.  

Secondly, the styles were directly aligned to the stages in the cycle and named 

Activist, Reflector, Theorist and Pragmatist. These are assumed to be acquired 

preferences that are adaptable, either at will or through changed circumstances, rather 

than being fixed personality characteristics. The Honey & Mumford Learning Styles 

Questionnaire (LSQ) s a self-development tool and differs from Kolb’s Learning Style 

inventory by inviting managers to complete a checklist of work-related behaviors 

without directly asking managers how they learn. Having completed the self-assessment, 

managers are encouraged to focus on strengthening underutilized styles in order to 

become better equipped to learn from a wide range of everyday experiences. 

 

2.6.1.3. Anthony Gregorc's model 

Dennis W. Mills, Ph.D., discusses the work of Anthony F. Gregorc and Kathleen 

A. Butler in his article entitled “Applying What We Know: Student Learning Styles”. 

Gregorc and Butler worked to organize a model describing how the mind works17. This 

model is based on the existence of perceptions—our evaluation of the world by means of 

an approach that makes sense to us. These perceptions in turn are the foundation of our 

specific learning strengths, or learning styles. 

                                                 
17 Wikipedia.org. Learning Styles  

http://en.wikipedia.org/wiki/Anthony_Gregorc
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In this model, there are two perceptual qualities 1) concrete and 2) abstract; and 

two ordering abilities 1) random and 2) sequential. 

Concrete perceptions involve registering information through the five senses, 

while abstract perceptions involve the understanding of ideas, qualities, and concepts 

which cannot be seen. 

In regard to the two ordering abilities, sequential involves the organization of 

information in a linear, logical way and random involves the organization of information 

in chunks and in no specific order. Both of the perceptual qualities and both of the 

ordering abilities are present in each individual, but some qualities and ordering abilities 

are more dominant within certain individuals of themselves. 

There are four combinations of perceptual qualities and ordering abilities based on 

dominance: 1) Concrete Sequential; 2) Abstract Random; 3) Abstract Sequential; 4) 

Concrete Random. Individuals with different combinations learn in a different ways—

they have different strengths, different things make sense to them, different things are 

difficult for them, and they ask different questions throughout the learning process. 

 

2.6.1.4. Sudbury model of democratic education 

Some critics of today's schools, of the concept of learning disabilities, of special 

education, and of response to intervention, take the position that every child has a 

different learning style and pace and that each child is unique, not only capable of 

learning but also capable of succeeding. 

Sudbury Model democratic schools assert that there are many ways to study and 

learn. They argue that learning is a process you do, not a process that is done to you. 

That is true of everyone; it's basic. The experience of Sudbury model democratic schools 

shows that there are many ways to learn without the intervention of teaching, to say, 

without the intervention of a teacher being imperative. In the case of reading for instance 

in the Sudbury model democratic schools, some children learn from being read to, 

memorizing the stories and then ultimately reading them. Others learn from cereal 

boxes, others from games instructions, and others from street signs. Some teach 

http://en.wikipedia.org/wiki/Learning_disabilities
http://en.wikipedia.org/wiki/Special_education
http://en.wikipedia.org/wiki/Special_education
http://en.wikipedia.org/wiki/Individual_differences_psychology
http://en.wikipedia.org/wiki/Sudbury_model
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themselves letter sounds, others syllables, others whole words. Sudbury model 

democratic schools adduce that in their schools no one child has ever been forced, 

pushed, urged, cajoled, or bribed into learning how to read or write; and they have had 

no dyslexia. None of their graduates are real or functional illiterates and no one who 

meets their older students could ever guess the age at which they first learned to read or 

write. In a similar form students learn all the subjects, techniques, and skills in these 

schools. 

Describing current instructional methods as homogenization and lockstep 

standardization, alternative approaches are proposed, such as the Sudbury Model of 

Democratic Education schools, an alternative approach in which children, by enjoying 

personal freedom thus encouraged to exercise personal responsibility for their actions, 

learn at their own pace and style rather than following a compulsory and 

chronologically-based curriculum. Proponents of unschooling have also claimed that 

children raised in this method learn at their own pace and style, and do not suffer from 

learning disabilities. 

Gerald Coles asserts that there are partisan agendas behind the educational policy-

makers and that the scientific research that they use to support their arguments regarding 

the teaching of literacy is flawed. These include the idea that there are neurological 

explanations for learning disabilities.  

 

2.6.2. Other models 

Aiming to explain why aptitude tests, school grades, and classroom performance 

often fail to identify real ability, Robert J. Sternberg listed various cognitive dimensions 

in his book Thinking Styles (1997). Several other models are also often used when 

researching learning styles. This includes the Myers Briggs Type Indicator (MBTI) and 

the DISC assessment. One of the most common and widely-used categorizations of the 

various types of learning styles, is Fleming's VARK model which expanded upon earlier 

Neuro-linguistic programming (VARK) model: 

1.visual learners;  

http://en.wiktionary.org/wiki/homogenization
http://en.wikipedia.org/wiki/Lockstep
http://en.wikipedia.org/wiki/Sudbury_model#Individual_freedom.2C_freedom_of_choice.2C_learning_and_learning_through_experience
http://en.wikipedia.org/wiki/Sudbury_model#Individual_freedom.2C_freedom_of_choice.2C_learning_and_learning_through_experience
http://en.wikipedia.org/wiki/Sudbury_model#Discipline
http://en.wikipedia.org/wiki/Literacy#Criticism_of_the_concept_of_teaching_literacy
http://en.wikipedia.org/wiki/Unschooling
http://en.wikipedia.org/wiki/DISC_assessment
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2.auditory learners;  

3.reading/writing-preference learners;  

4.Kinesthetic learners or tactile learners. 

Fleming claimed that visual learners have a preference for seeing (think in pictures; 

visual aids such as overhead slides, diagrams, handouts, etc.). Auditory learners learn 

best through listening (lectures, discussions, tapes, etc.). Tactile/kinesthetic learners 

prefer to learn via experience—moving, touching, and doing (active exploration of the 

world; science projects; experiments, etc.). Its use in pedagogy allows teachers to 

prepare classes that address each of these areas. Students can also use the model to 

identify their learning style and maximize their educational experience by focusing on 

what benefits them the most. 

2.6.2.1. Learning Style Inventory 

The Learning Style Inventory (LSI) is connected with Kolb’s model and is used 

to determine a student’s learning style. The LSI assesses an individual’s preferences and 

needs regarding the learning process. It does the following: (1) allows students to 

designate how they like to learn and indicates how consistent their responses are, (2) 

provides computerized results which show the student’s preferred learning style, (3) 

provides a foundation upon which teachers can build in interacting with students, (4) 

provides possible strategies for accommodating learning styles, (5) provides for student 

involvement in the learning process; 6) provides a class summary so students with 

similar learning styles can be grouped together. 

2.7. LEARNING STYLES IN THE CLASSROOM 

Various researchers have attempted to provide ways in which learning style 

theory can take effect in the classroom. Two such scholars are Dr. Rita Dunn and Dr. 

Kenneth Dunn18. 

                                                 

18 Dunn, R., and Dunn, K. (1978). Teaching students through their individual 

learning styles. Reston, VA: Reston Publishing Company, Inc.  

http://en.wikipedia.org/w/index.php?title=Tactile_learning&action=edit&redlink=1
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In their book, “Teaching Students Through Their Individual Learning Styles: A 

Practical Approach”, they give a background of how learners are affected by elements of 

the classroom and follow it with recommendations of how to accommodate students’ 

learning strengths. Dunn and Dunn write that “learners are affected by their: (1) 

immediate environment (sound, light, temperature, and design); (2) own emotionality 

(motivation, persistence, responsibility, and need for structure or flexibility); (3) 

sociological needs (self, pair, peers, team, adult, or varied); and (4) physical needs 

(perceptual strengths, intake, time, and mobility) ” They analyze other research and 

make the claim that not only can students identify their preferred learning styles, but that 

students also score higher on tests, have better attitudes, and are more efficient if they 

are taught in ways to which they can more easily relate. Therefore, it is to the educator’s 

advantage to teach and test students in their preferred styles. 

Although learning styles will inevitably differ among students in the classroom, 

Dunn and Dunn say that teachers should try to make changes in their classroom that will 

be beneficial to every learning style. Some of these changes include room redesign, the 

development of small-group techniques, and the development of Contract Activity 

Packages. Redesigning the classroom involves locating dividers that can be used to 

arrange the room creatively (such as having different learning stations and instructional 

areas), clearing the floor area, and incorporating student thoughts and ideas into the 

design of the classroom. 

Small-group techniques often include a “circle of knowledge” in which students 

sit in a circle and discuss a subject collaboratively as well as other techniques such as 

team learning and brainstorming. Contract Activity Packages are educational plans that 

facilitate learning by using the following elements:  

1) Clear statement of what the students needs to learn.  

2) Multisensory resources (auditory, visual, tactile, kinesthetic) that teach the 

required information 

3) Activities through which the newly-mastered information can be used    

creatively. 
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 4) The sharing of creative projects within small groups of classmates 

5) At least 3 small-group techniques. A pre-test, a self-test, and a post-test. 

Another scholar who believes that learning styles should have an effect on the 

classroom is Marilee Sprenger, as evidenced by her book, Differentiation through 

Learning Styles and Memory. Sprenger bases her recommendations for classroom 

learning on three premises: 1) Teachers can be learners, and learners can be teachers. We 

are all both. 2) Everyone can learn under the right circumstances. 3) Learning is fun! 

Make it appealing. She details various ways in which teachers can teach so that students 

will remember. She categorizes these teaching methods according to which learning 

style they fit—visual, auditory, or tactile/kinesthetic. 

Methods for visual learners include ensuring that students can see words written 

down, using pictures when describing things, drawing time lines for events in history, 

writing assignments on the board, using overhead transparencies/handouts, and writing 

down instructions. Methods for auditory learners include repeating difficult words and 

concepts aloud, incorporating small-group discussion, organizing debates, listening to 

books on tape, writing oral reports, and encouraging oral interpretation. Methods for 

tactile/kinesthetic learners include providing hands-on activities (experiments, etc.), 

assigning projects, having frequent breaks to allow movement, using visual aids and 

objects in the lesson, using role play, and having field trips, 

By using a variety of teaching methods from each of these categories, teachers 

are able to accommodate different learning styles. They are also able to challenge 

students to learn in different ways. Just as Kolb suggested that students who use all 4 

approaches of his learning cycle could learn more effectively, students who are able to 

learn through a variety of ways are more effective learners.  

2.8. MOTIVATION 

Motivation is often defined as the psychological quality that leads people to 

achieve a goal. For language learners, mastery of a language may be a goal. For others, 

communicative competence or even basic communication skills could be a goal. In 

http://en.wikipedia.org/wiki/Communicative_competence
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linguistics, sociolinguistics and second language acquisition, a number of language 

learner motivation models have been postulated. Next section states different theories of 

motivation. 

Motivation is some kind of internal drive which pushes someone to do things in 

order to achieve something. The sources of motivation are explained by Brown19 (2000: 

51-53) in the following way: the motivation that brings students to the task of learning 

English can be affected and influenced by the attitude of a number of people. It is worth 

considering what and who these are since they form part of the worth around students’ 

feeling and engagement with the learning process. 

The society we live in: out side any classroom are attitudes to language learning 

and the English language in particular. 

Significant others: students’ attitude to language learning will be greatly 

affected by the influence of people who are close to them. 

The teacher: a principal factor in the continuance of a student’s motivation is the 

teacher (Positive atmosphere).  

The method: it is vital that both teacher and students have some confidence in 

the way teaching and learning take place. When either losses this confidence, motivation 

can be disastrously affected, but when both are comfortable with the method being used, 

success is much more likely.  

2.8.1. Behaviorist theory of motivation 

 Pavlov defines motivation as the biological responses to associated stimuli 

energize and direct method (Classical conditioning). Moreover, Skinner states that 

motivation the primary factor is consequences: rein-forcers are incentives to increase 

behavior and punishers are disincentives that result in a decrease in behavior. (Stimulus 

                                                 
19 Brown Douglas (2000). Principles of Language Learning and Teaching. San Francisco State. 

Longman fourth edition. 

http://en.wikipedia.org/wiki/Linguistics
http://en.wikipedia.org/wiki/Sociolinguistics
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= Response = Reward). Thus, the desire of reward is one of the strongest incentives of 

human conduct. That is, incentive motivation refers to a goal-directed behavior 

(behavior that is pilled more than pushed). Seeking of rewards; avoidance of punishers, 

Behaviorists explain motivation in terms of external stimuli and reinforcement. The 

physical environment and actions of the teacher are of prime importance.  

 2.8.2. Cognitive theory of motivation 

 Motivation is defined as the Perceived Probability of success (expectancy), 

connection of success and reward and also as (VIE) Valence, Instrumentality, and 

Expectancy (Vroom, 1964). Thus this formula states that the three factors of Valence, 

Instrumentality, and Expectancy or value are to be multiple by each other, a low value in 

one will result in a low value of motivation. Therefore, all three must be present in order 

for motivation to occur. That is, if an individual does not believe he or she can be 

successful at task or the individual does not see a connection between his or her activity 

and success, also if the individual does not value the results of success, then the 

probability is lowered that the individual will engage in the required learning activity. 

From the perspective of this theory, all three variables must be high in order for 

motivation and the resulting behavior to be high. Thus, an individual will act in a certain 

way based on the expectations that the act will be followed by a given outcome and on 

the attractiveness of that outcome to the individual.  

2.8.3. Attribution theory  

 This theory proposes that every individual tries to explain success of failure of 

self and others by offering certain “attributions.” These attributions are either internal or 

external and are either under control or not under control. Therefore, in a 

teaching/learning environment, it is important to assist the learner to develop a self-

attribution explanation of effort (internal, control). If the person has an attribution of 

ability (internal, no control) as soon as the individual experiences some difficulties in the 

learning process, he or she will decrease appropriate learning behavior. If the person has 

an external attribution, then nothing the person can do will help that individual in a 
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learning situation (i.e., responsibility for demonstrating what has been learned is 

completely outside the person). In this case, there is nothing to be done by the individual 

when learning problems occur.  

2.8.4. Cognitive dissonance theory  

It was developed by Leon Festinger (1957) and states that when there is a 

discrepancy between two beliefs, two actions, or between a belief and an action, we will 

act to resolve conflict and discrepancies. The implication is that if we can create the 

appropriate amount of disequilibrium, this will in turn lead to the individual changing 

his or her behavior which in turn will lead to a change in thought patterns which in turn 

leads to more change in behavior. Summarizing, Cognitivists explain motivation in 

terms of a person's active search for meaning and satisfaction in life. Thus, motivation is 

internal. 

Related to the cognitive development stages, according to this model, fulfillment 

of the previous stage is necessary for advancement to the next stage. In order for the 

child to be motivated, parents and teachers need to challenge his/her abilities, but NOT 

present material or information that is too far beyond the child's level. It is also 

recommended that teachers use a wide variety of concrete experiences to motivate the 

child (e.g., use of manipulative, working in groups to get experience seeing from 

another's perspective, field trips, etc).  

2.8.5. Achievement Motivation Theory (Atkinson & Raynor, 1974) 

Individuals with a high need for achievement are interested in excellence for its 

own sake (rather for extrinsic rewards), tend to initiate achievement activities, work with 

heightened intensity on these tasks, and persist in the face of failure.  

The main drive to do well comes from avoiding a negative outcome rather than 

approaching a positive one. Locke & Latham, 1994 has differentiated three separate 

types of goals:  
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1. Mastery goals: (also called learning goals) which focus on gaining competence or 

mastering a new set of knowledge or skills;  

2. Performance/normative goals: (also called ego-involvement goals) which focus on 

achieving normative-based standards, doing better than others, or doing well without a 

lot of effort;  

3. Social goals: which focus on relationships among people (see Ames, 199220) 

interpersonal skills- cooperative learning. 

In the context of school learning, which involves operating in a relatively 

structured environment; students with mastery goals outperform students with either 

performance or social goals. However, in life success, it seems critical that individuals 

have all three types of goals in order to be very successful.  

One aspect of this theory is that individuals are motivated to either avoid failure 

(more often associated with performance goals) or achieve success (more often 

associated with mastery goals). In the former situation, the individual is more likely to 

select easy or difficult tasks, thereby either achieving success or having a good excuse 

for why failure occurred. In the latter situation, the individual is more likely to select 

moderately difficult tasks which will provide an interesting challenge, but still keep the 

high expectations for success. 

2.8.6. Psychoanalytic Theory 

The psychoanalytic theory of motivation proposes a variety of fundamental 

influences:  

Freud (1990) suggested that all action or behavior is a result of internal, biological 

instincts that are classified into two categories: life (sexual) and death (aggression).  

                                                 

20 Ames, Carole A. "Motivation: What Teachers Need to Know." TEACHERS 

COLLEGE RECORD 91, 3 (Spring 1990): 409-21.  

 



 41 

Erikson (1993) and Sullivan (1968) proposed that interpersonal and social relationships 

are fundamental. 

According to Gardner (1985), motivation is concerned with the question, "Why does 

an organism behave as it does? Motivation involves 4 aspects:  

1. A Goal  

2. An Effort  

3. A Desire to attain the goal  

4. Favorable Attitude toward the activity in question.  

Motivation is also defined as the impetus to create and sustain intentions and 

goal-seeking acts (Ames & Ames, 1989). It is important because it determines the extent 

of the learner's active involvement and attitude toward learning.   

Motivation is a desire to achieve a goal, combined with the energy to work 

towards that goal. Many researchers consider motivation as one of the main elements 

that determine success in developing a second or foreign language; it determines the 

extent of active, personal involvement in L2 learning.   

Sometimes a distinction is made between positive and negative motivation.  

Positive motivation is a response which includes enjoyment and optimism about the 

tasks that you are involved in. Negative motivation involves undertaking tasks for fear 

that there should be undesirable outcomes, for instance: failing a subject, if tasks are not 

completed.  

Therefore, motivation is defined as the learner's orientation with regard to the 

goal of learning a second language. Motivation is divided into two basic types: 

integrative and instrumental. Integrative motivation is characterised by the learner's 

positive attitudes towards the target language group and the desire to integrate into the 

target language community. Instrumental motivation underlies the goal to gain some 

social or economic reward through L2 achievement, thus referring to a more functional 

reason for language learning. Both forms of motivation are examined in light of research 

http://www.valdosta.edu/~whuitt/psy702/affsys/erikson.html
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which has been undertaken to establish the correlation between the form of motivation 

and successful second language acquisition.. 

2.8.7. Gardner's Socio-Educational Model 

This section explains Gardner's socio-educational model and the significance of 

motivation as a contributing factor in second language (L2) acquisition quoted by 

Jacqueline Norris-Holt21. 

The work conducted by Gardner in the area of motivation was largely influenced 

by Mowrer (1950, cited in Larson-Freeman and Long 1994), whose focus was on first 

language acquisition. Mowrer proposed that a child's success when learning a first 

language could be attributed to the desire to gain identity within the family unit and then 

the wider language community. Using this as the basis for his own research, Gardner 

went on to investigate motivation as an influencing factor in L2 acquisition.  

Before examining the effect of motivation on second language learning it is first 

important to realise that it is one variable, which, combined with other factors, 

influences a learner's success. Gardner (1982), in his socio-educational model, identified 

a number of factors which are interrelated when learning a second language. Unlike 

other research carried out in the area, Gardner's model looks specifically at second 

language acquisition in a structured classroom setting rather than a natural environment. 

His work focuses on the foreign language classroom. The model attempts to inter-relate 

four features of second language acquisition. These include the social and cultural 

milieu, individual learner differences, the setting or context in which learning takes 

place and linguistic outcomes (Gardner 1982).  

The social or cultural milieu refers to the environment in which an individual is 

situated, thus determining their beliefs about other cultures and language. It is these 

beliefs which have a significant impact on second language acquisition. An example of 

this can be seen in the monocultural setting of Britain, where many believe it is not 

necessary to learn another language and that minority groups should assimilate and 

                                                 

21 The Internet TESL Journal “Motivation as a Contributing Factor in Second Language 

Acquisition” 

http://www.aitech.ac.jp/~iteslj/
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become proficient in the dominant language of the country. The same can be said of 

many other predominantly monocultural communities throughout the world. However, 

in other countries such as Canada, bilingualism and biculturalism are often encouraged 

within society (Ellis 1997). Gardner suggests that expectations regarding bilingualism, 

combined with attitudes towards the target language and its culture, form the basis of an 

individual's attitude towards language learning.  

The second phase of Gardner's model introduces the four individual differences 

which are believed to be the most influential in second language acquisition. These 

include the variables of intelligence, language aptitude, motivation and situational 

anxiety. Closely interrelated with these variables is the next phase of the model, referred 

to as the setting or context in which learning takes place. Two contexts are identified, 

namely formal instruction within the classroom and unstructured language acquisition in 

a natural setting. Depending upon the context, the impact of the individual difference 

variables alters. For example, in a formal setting intelligence and aptitude play a 

dominant role in learning, while exerting a weaker influence in an informal setting. The 

variables of situational anxiety and motivation are thought to influence both settings 

equally.  

The final phase of the model identifies linguistic and non-linguistic outcomes of 

the learning experience. Linguistic outcomes refer to actual language knowledge and 

language skills. It includes test indices such as course grades or general proficiency tests. 

Non-linguistic outcomes reflect an individual's attitudes concerning cultural values and 

beliefs, usually towards the target language community. Ellis (1997) reasons that 

individuals who are motivated to integrate both linguistic and non-linguistic outcomes of 

the learning experience will attain a higher degree of L2 proficiency and more desirable 

attitudes.  

Within the model, motivation is perceived to be composed of three elements. These 

include effort, desire and affect. Effort refers to the time spent studying the language and 

the drive of the learner. Desire indicates how much the learner wants to become 

proficient in the language, and affect illustrates the learner's emotional reactions with 

regard to language study (Gardner 1982).  



 44 

Integrative Motivation 

Motivation has been identified as the learner's orientation with regard to the goal 

of learning a second language (Crookes and Schmidt 1991). It is thought that students 

who are most successful when learning a target language are those who like the people 

that speak the language, admire the culture and have a desire to become familiar with or 

even integrate into the society in which the language is used (Falk 1978). This form of 

motivation is known as integrative motivation. When someone becomes a resident in a 

new community that uses the target language in its social interactions, integrative 

motivation is a key component in assisting the learner to develop some level of 

proficiency in the language. It becomes a necessity, in order to operate socially in the 

community and become one of its members. It is also theorised that "integrative 

motivation typically underlies successful acquisition of a wide range of registers and a 

native like pronunciation" (Finegan 1999:56822).  

In an EFL setting such as Japan it is important to consider the actual meaning of 

the term "integrative." As Benson (1991) suggests, a more appropriate approach to the 

concept of integrative motivation in the EFL context would be the idea that it represents 

the desire of the individual to become bilingual, while at the same time becoming 

bicultural. This occurs through the addition of another language and culture to the 

learner's own cultural identity. As Japan is predominantly a monoculture society, 

opportunities to use the target (L2) language in daily verbal exchanges are relatively 

restricted. There is also limited potential for integrating into the target language 

community.  

Instrumental Motivation 

In contrast to integrative motivation is the form of motivation referred to as 

instrumental motivation. This is generally characterised by the desire to obtain 

something practical or concrete from the study of a second language (Hudson 2000). 

With instrumental motivation the purpose of language acquisition is more utilitarian, 

                                                 

22 Finegan, E. (1999). Language : Its structure and use (3rd ed.). Harcourt Brace.  
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such as meeting the requirements for school or university graduation, applying for a job, 

requesting higher pay based on language ability, reading technical material, translation 

work or achieving higher social status. Instrumental motivation is often characteristic of 

second language acquisition, where little or no social integration of the learner into a 

community using the target language takes place, or in some instances is even desired.  

Integrative vs Instrumental Motivation 

While both integrative and instrumental motivation are essential elements of 

success, it is integrative motivation which has been found to sustain long-term success 

when learning a second language (Ellis 1997; Crookes et al 1991). In some of the early 

research conducted by Gardner and Lambert integrative motivation was viewed as being 

of more importance in a formal learning environment than instrumental motivation (Ellis 

1997). In later studies, integrative motivation has continued to be emphasised, although 

now the importance of instrumental motivation is also stressed. However, it is important 

to note that instrumental motivation has only been acknowledged as a significant factor 

in some research, whereas integrative motivation is continually linked to successful 

second language acquisition. It has been found that generally students select 

instrumental reasons more frequently than integrative reasons for the study of language. 

Those who do support an integrative approach to language study are usually more highly 

motivated and overall more successful in language learning.  

One area where instrumental motivation can prove to be successful is in the situation 

where the learner is provided with no opportunity to use the target language and 

therefore, no chance to interact with members of the target group. It was found that an 

instrumental orientation was more important than an integrative orientation in non-

westernized female learners of L2 English in Bombay. The social situation helps to 

determine both what kind of orientation learners have and what kind is most important 

for language learning. Braj Kachru (1977, cited in Brown 2000) also points out that in 

India, where English has become an international language, it is not uncommon for 

second language learners to be successful with instrumental purposes being the 

underlying reason for study.  
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Brown (2000) makes the point that both integrative and instrumental motivation 

are not necessarily mutually exclusive. Learners rarely select one form of motivation 

when learning a second language, but rather a combination of both orientations. He cites 

the example of international students residing in the United States, learning English for 

academic purposes while at the same time wishing to become integrated with the people 

and culture of the country.  

Motivation is an important factor in L2 achievement. For this reason it is 

important to identify both the type and combination of motivation that assists in the 

successful acquisition of a second language. At the same time it is necessary to view 

motivation as one of a number of variables in an intricate model of interrelated 

individual and situational factors which are unique to each language learner.  

2.8.8. Models of Motivation 

Gardner & Lambert (1959, 1972): Socio-Educational Model  

After conducting a study that lasted more than ten years, they concluded that the 

learner's attitude toward the target language and the culture of the target-language-

speaking community play a crucial role in language learning motivation. They 

introduced the notions of instrumental and integrative motivation.  

In the context of language learning, instrumental motivation refers to the learner's 

desire to learn a language for utilitarian purposes (such as school/university requirement, 

employment or travel), whereas integrative motivation refers to the desire to learn a 

language to integrate successfully into the target language community.  

McDonough (1981) noted that there are two types of integrative motivation: 

“Assimilative motivation”, strong motivation to “belong” to the target group (give up 

one's own culture to assimilate into the target culture), and “Affiliative motivation”, weak 

motivation and a desire for wider social contact with target language speakers. 

Researchers challenged the social psychological approach claiming that it does not 

include the cognitive aspects of learning motivation (Oxford & Shearin, 1994; Dornyei, 



 47 

199423), it is not practical and does not benefit L2 learning since it is too broad to help 

L2 educators generate practical guidelines (Dornyei, 1990).  

Vroom (1964)  

Expectancy Value Theories: Learners' motivation to acquire a second language is 

determined by:  

 Effort  

 Valence (perception of degree of attractiveness of goals/ its value)  

 Expectancy (perception of the probability of attaining the goals)  

 Ability (appraisal of their ability to achieve the goals).  

 Instrumentality (connection of success and reward)  

Questions the learner asks him/herself:  

1. Should I expend the energy or not? (effort)  

2. Does the outcome have a value? (valence)  

3. Are my actions likely to lead to success? (expectancy)  

4. Can I reach success? (ability)  

5. Will the outcome yield other positive results? (instrumentality)  

Schumann (1978, 1986): Acculturation Model  

Schumann examined the effects of personal variables such as relative status, 

attitude, integration, and amount of time in the culture, size of the learning group, and 

cohesiveness of the group on adult language learning. Schumann suggested three 

strategies taken by adult learners:  

o Assimilation: total adoption of the target culture  

o Rejection of target culture: preservation of the home culture (culture shock)  

                                                 
23 Dörnyei, Z. (1994). Understanding L2 Motivation: On with the Challenge! The Modern Language 

Journal, 78, 515-523. 
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o Acculturation: learning to function in the new culture while maintaining one's 

own identity (adaptability).  

He suggests that the degree of acculturation determines the level of second language 

aquisition. When an individual chooses to acculturate and experiences success, the 

motivation to learn the L2 increases. (Oxford & Shearin, 1994)  

In the EFLunlike the ESL classroom, the situation is slightly different, in that the need 

for assimilation or acculturation is practically non-existent, especially at beginning 

levels and in languages such as French or German.  

Gardner explored four other motivational orientations:  

 (a) reason for learning,  

 (b) desire to attain the learning goal,  

 (c) positive attitude toward the learning situation, and  

 (d) effortful behavior.  

Gardner (198524) describes core second language learning motivation as a construct 

composed of three characteristics:  

 the attitudes towards learning a language (affect),  

 the desire to learn the language (want) and  

 motivational intensity (effort).  

According to Gardner, a highly motivated individual will enjoy learning the language, 

and want to learn the language, strive to learn the language.  

"An integrative oriented learner would likely have a stronger desire to learn the 

language, have more positive attitudes towards the learning situation, and be more likely 

to expend more effort in learning the language” (Gardner, 1985). The Gardnerian theory 

of SLA motivation is based on the definition of motivation as "the extent to which the 

                                                 
24 Gardner's Eight Criteria for Identifying Multiple Intelligences  

 

http://surfaquarium.com/MI/criteria.htm
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individual works or strives to learn the language because of a desire to do so and the 

satisfaction experienced in this activity" (Gardner, 1985). 

Deci & Ryan (1985)  

Self-Determination (autonomy) Theory it is based on the relationship between 

extrinsic and intrinsic motivation and the basic human need for autonomy. It proposes 

that a person must be able to initiate and regulate, through personal choice, the effort 

expended to complete a task in order for the task to be intrinsically rewarding. Intrinsic 

motivation: the performance of a task for its own sake. It values rewards gained through 

the process of task completion, regardless of any external rewards. Extrinsic 

motivation: the pursuit of some reward external to the completion of the task, such as 

good grades. It is believed to undermine intrinsic motivation; individuals will often lose 

their intrinsic interest in a task if the task is seen as a means to an end. 

Dornyei (1994) 

He postulated a motivational construct consisting of:  

 Instrumental Motivational Subsystem  

 Integrative Motivational Subsystem  

 Need for Achievement  

 Attribution about past failures.  

Instrumental motivation might be more important than integrative motivation for foreign 

language learners. 

 

Crookes & Schmidt (1991) 

They identified four areas of SL motivation:  

1. the micro level,  

2. the classroom level,  

3. the syllabus level 

4. level involving factors from outside the classroom.  

The micro level involves the cognitive processing of L2 input. At the micro level 

learner motivation is evidenced by the amount of attention given to the input. The 

classroom level includes the techniques and activities employed in the classroom. The 
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syllabus level refers to the choice of content presented and can influence motivation by 

the level of curiosity and interest stimulated in the students.  

Finally, factors from outside the classroom involve informal interaction in the L2 and 

long term factors. Crookes & Schmidt (1991) also suggested that motivation to learn a 

language has both internal and external features: 

Internal / Attitudinal factors 

1- Interest in L2 (based on attitudes, experience, background knowledge)  

2- Relevance (perception that personal needs --achievement, affiliation, power-- are 

being met by learning the L2.  

3- Expectancy of success or failure.  

4- Outcomes (extrinsic or intrinsic rewards felt by the learner.) 

 

External / Behavioral factors 

1- Decision to choose, pay attention to, and engage in L2 learning.  

2- Persistence  

3- High activity level 

 

Oxford and Shearin (1994)  

They analyzed a total of 12 motivational theories or models, including those from 

socio-psychology, cognitive development, and socio-cultural psychology, and identified 

six factors that impact motivation in language learning:  

1. Attitudes (i.e., sentiments toward the learning community and the target language)  

2. Beliefs about self (i.e., expectancies about one's attitudes to succeed, self-efficacy, 

and anxiety)  

3. Goals (perceived clarity and relevance of learning goals as reasons for learning)  

4. Involvement (i.e., extent to which the learner actively and consciously participates in 

the language learning process)  

5. Environmental support (i.e., extent of teacher and peer support, and the integration 

of cultural and outside-of-class support into learning experience)  
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6. Personal attributes (i.e., aptitude, age, sex, and previous language learning 

experience). 

Dornyei (1994) 

His taxonomy of motivation is comprised of three levels:    

1. The Language level is the most general level which focuses on "orientations and 

motives related to various aspects of the L2". The motives and orientations at this 

level determine the language studied and the most basic learning goals. Integrative 

motivational subsystem and instrumental motivational subsystem  

2. The Learner level involves the influence of individual traits of language learners. 

Motivation is influenced at the Learner Level by the learner's need for achievement 

and self-confidence (anxiety, perceived L2 competence, attributions, self-efficacy). 

The Learner Level is concerned with internal, affective characteristics of the learner 

related to expectancy.  

3. Motivation at the Learning Situation Level is influenced by a number of intrinsic and 

extrinsic motives that are  

 Course specific (interest, relevance, expectancy, satisfaction),  

 Teacher specific (affiliative motive --please teacher, authority type --controlling 

vs. autonomy supporting, modelling, task presentation, feedback),  

 Group specific (goal-orientedness, reward system, group cohesiveness, 

classroom goal structure, cooperative, competitive and individualistic.  

2.8.9. FACTORS THAT AFFECT MOTIVATION  

 “Motivation to learn is a competence acquired through general experience but 

stimulated most directly through modeling, communication of expectations, and direct 

instruction or socialization by significant others (especially parents and teachers)." 

(Brophy, 1987) 

Several factors affect students' motivation to learn a second language. The 

following charts display both classifications: internal factors and external factors.   

 

http://members.fortunecity.com/nadabs/prophecy.html
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Internal factors 

Age cf. Piaget, Maslow, Alderfer, Erikson, Vygotsky, ... 

Gender 

Girls are known to acquire languages faster than boys do. 

Hence, their motivation would be higher. 

Goals Why the learner is studying the language 

Need How much the learner needs to study this language? 

Interest (and curiosity) How interested the learner is in learning this language. 

Attitude How the learner views this language and its speakers. 

Expectancy How much the learner expects to succeed? 

Self-efficacy / 

Competence 

Judging own ability and competence.  

How capable of success they think they are. 

Native language 

proficiency 

The more academically sophisticated the student's native 

language knowledge and abilities, the easier it will be for 

that student to learn a second language, then the more 

motivated s/he will be.  

 

External factors 

Teachers 

Encouragement, Expectations, Feedback, Presentation, 

Teaching strategies & Techniques, Rewards and Strategies 

for Teaching Culturally Diverse Students     

Course content & 

Classroom atmosphere 

Relevance, Attractiveness, Challenge, Relaxed, positive 

atmosphere (low affective filter)  

Social Identity  

(Peer groups) 

Teenagers tend to be heavily influenced by their peer groups. 

In second language learning, peer pressure often undermines 

the goals set by parents and teachers. Peer pressure often 

reduces the desire of the student to work toward native 

pronunciation, because the sounds of the target language 

may be regarded as strange. For learners of English as a 
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second language, speaking like a native speaker may 

unconsciously be regarded as a sign of no longer belonging 

to their native-language peer group. In working with 

secondary school students, it is important to keep these peer 

influences in mind, and to foster a positive image for 

proficiency in a second language.  

Role models 

Students need to have positive and realistic role models who 

demonstrate the value of being proficient in more  

than one language. 

Home support 

Support from home is very important for students' 

motivation to learn a second language. If parents value both 

the native language and English, communicate with their 

children in whichever language is most comfortable, and 

show support for and interest in their children's progress, the 

children will definitely be more motivated to learn the 

second language. 

Learning environment 

In order for the students to be motivated, the learning 

environment needs to be free from axiety; the student should 

not feel threatened or intimidated. In order for him/her to 

speak, s/he needs to feel s/he will be heard and that what s/he 

is saying is worth hearing. 

Chart 2-2 factors that affect motivation quoted by Salem Nada 200925 

 

 

 

 

                                                 
25 Salem Nada , 2009 "The Role of Motivation, Gender, and Language Learning Strategies  

in EFL Proficiency" http://www.nadasisland.com/motivation/ 

http://www.nadasisland.com/salem-thesis-TEFL-2006.pdf
http://www.nadasisland.com/salem-thesis-TEFL-2006.pdf
http://www.nadasisland.com/motivation/


 

 

 

 

 

 

 

 

"The Creator gathered all of creation and said,  

'I want to hide something from the humans until they are Ready for it.  

It is the Realization that They create their Own Reality.'  

The eagle said, 'Give it to me, I will take it to the moon.'  

The Creator said, 'No. One day they will go there and find it.'  

The salmon said, 'I will hide it on the bottom of the ocean.'  

'No. They will go there too.'  

The buffalo said, 'I will bury it on the Great Plains.'  

Then Grand-mother Mole, who lives in the breast of Mother Earth,  

and who has no physical eyes but sees with spiritual eyes,  

said, 'Put it inside them.'  

And the creator said, 'It is done.” 

(Sioux Legend mentioned by Nada Salem Abisamarra, 2009)  

 

 

 

 

 

 

http://www.shiningspirits.com/SS-sioux.html
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CHAPTER III 

STUDY DESIGN 

The purpose of this chapter is to explain and describe the procedures and 

instrument characteristics used to obtain data for this research.  First, the research 

methodology is described. Second, the research context and sample selection is 

established.   Finally, characteristics of instruments and procedure of the research are 

explained.  

 

3.1. RESEARCH TYPE 

 This segment describes the research method used in the present study. The main 

goal of a study design is to answer the research questions. In relation to our research 

nature, we consider an inductive process that focuses from the particular to the general, 

generating theoretical perspectives.  

This research is qualitative in nature; it uses a non-numerical data collection or 

explanation based on the attributes of the graph or source of data. But this type of 

research is based on theory and mainly developed through observations. This research 

does not attempt to prove any hypothesis because there is not a manipulation of 

variables. It means there is not any hypothesis at the beginning of the study but it 

emerges as a result of the study. Sampieri (2006:563)26. In fact, in the qualitative 

methodology the researcher perceives the scenery and the students as a holistic 

perspective; the students, sceneries are not just variables but they are seen as a whole. 

Moreover, the qualitative researcher studies the sample in its context, considering the 

following statement: 

“Qualitative research is multi-method in focus, involving an interpretive, 

naturalistic approach to its subject matter. This means that qualitative 

researchers study things in their natural settings, attempting to make 

sense of or interpret phenomena in terms of the meanings people bring to 

them. Qualitative research involves the studied use and collection of a 

                                                 
26 Hernández Sampieri R. (2006) Metodología de la Investigación.  McGraw –Hill Interamericana. Cuarta 

edición. 
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variety of empirical materials case study, personal experience, 

introspective, life story interview, observational, historical, interactional, 

and visual texts-that describe routine and problematic moments and 

meaning in individuals' lives” . Denzin and Lincoln (1994) quoted by 

Golafshani27   

In addition, considering the problem statement, this research is descriptive, as it 

emphasizes on a deep description of the students `behavior and performance during the 

implementation of the class activities based on the Multiple Intelligence Theory. It refers 

to an investigation that produces descriptive data: referring to people’s words, written or 

spoken and the observable behavior. Thus, the aim of it is to understand their behavior 

(being positive or negative towards the activities based on the MI Theory). 

Moreover, it is a qualitative ethnographic research because of the size of the 

sample; an ethnographic design describes and interprets in a deep way a group or a 

social system. This sort of research is taken into account by some researchers such as 

Nunan, whose book Research Methods in Language Learning (1992) displays a bias 

toward his stated preference for non-experimental research despite his attempts to 

provide a balanced and objective view pointing out that the qualitative researchers in 

language learning have to behave naturally as being part of sample’s context without 

affecting it. For the qualitative research it is significant to experiment the reality as 

others experiment it to describe it as it is. They have to interpret the reality impartially, 

neutral and objective avoiding their point of view. 

Therefore, the research procedures are focused on achieving the purposes of this 

research. First, to identify the activities based on Multiple Intelligences theory (MIT) 

that motivates students to learn English. Second, to analyze the factors that influence on 

the students motivation to develop the activities. Finally, to establish some benefits of 

activities based on Multiple Intelligences theory (MIT) in the actual learning in the 

classroom at British Copacabana School. 

 

                                                 
27 Golafshani N. 2003. The Qualitative Report Volume 8 Number 4 December (2003: 597-607)         

http://www.nova.edu/ssss/QR/QR8-4/golafshani.pdf. University of Toronto, Toronto, Ontario, 

Canada  
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3.2. DESCRIPTION OF THE RESEARCH CONTEXT  

 The British Copacabana School is placed in Copacabana at the south west 

of La Paz city near the Titicaca Lake to 158 km of the city. This school is the first and 

unique private school in Copacabana. Moreover, it starts during the year 2010 as a new 

project with the purpose of improving the level of education academically, 

technologically, and linguistically so that students can have more opportunities to enter 

in a university. 

The school is situated in Llallagua district, at 333 Litoral Street. The 

infrastructure is wide with a big yard, twelve classrooms, a teachers’ room, the principal 

office, a chemistry lab, a computers lab, and two bathrooms. Each classroom has four 

big and wide windows, a large chalk board, a teacher’s table and chair, eight students’ 

desks and 16 chairs (two chairs per desk). Due to the number of students, some students 

sit down alone. Moreover, due to the size of the classrooms, it is possible to change 

classroom layouts. 

In addition, this institution works both turns, in the morning and in the afternoon. 

It has primary level from 1st to 5th grade (in the morning) and from 6th to 2nd grade of 

secondary level (in the afternoon) where English is taught in all grades. From 1st grade 

to 8th grade of primary level, students use a book called “Enjoy” (from Don Bosco 

Editorial). Each book has six units; two for each semester; however, there is not any 

listening activity. That is, Enjoy book does not have audio material. On the other hand, 

in 1st and 2nd grade of secondary level, the content to teach English is adapted from 6th to 

8th grade books, they do not use the corresponding book to their grade due to their 

language knowledge level. Related to the time, there are seven periods of 35 minutes, 

with a break of twenty minutes. Each English class has two periods, which is 70 minutes 

per week. 
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3.2.1. ENGLISH CLASSROOM DESCRIPTION 

Based on the Multiple Intelligence Theory, we focus on Dunn and Dunn28 who 

say that teachers should try to make changes in their classroom that would be beneficial 

to every learning style. Some of these changes include room redesign. Thus, we 

designed an English classroom to teach the language. 

English is the only subject which has an own classroom where the students go to 

have English language classes at British Copacabana School thanks to the school 

principal’s availability, because the teachers of other subjects have to go to the 

corresponding classrooms of each grade. Now, we describe the classroom in the 

following way:  

On the door, there is an ad that says, “Greet don’t be like me”, with a picture of a 

donkey; behind and above it there is a clock. On the boards´ bottom is the word English 

and the letters of the alphabet with their pronunciation. On at the right, is the class 

contract signed by students and the teacher with their pictures.  

At the left side of the board are four pictures expressing greetings, and at the 

opposite side there is a wall covered with pictures of the most used verbs. In addition, on 

the windows and walls are the most common vocabulary (colors, animals, human body 

parts, fruits, clothes, numbers, and some occupations and professions pictures).    

Furthermore, at the back, in the left corner of the classroom are the 

supplementary materials that we created and adapted to carry out the activities based on 

Multiple Intelligences Theory.  

Those activities are detailed in the following chart: 

 

 

                                                 
28 Dunn, R., and Dunn, K. (1978). Teaching students through their individual learning styles. Reston, VA: Reston 

Publishing Company, Inc.  
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INTELLIGENCE MATERIAL ACTIVITY 

verbal-linguistic Short stories, conversations, and 

dictionaries  

To write sentences, short texts, and answer 

questions  

To perform conversations (short 

conversations, role-play, drama.:)  

logical - mathematical  Puzzles, grammar exercises.  To solve the puzzle  

To do grammar exercises. 

visual-spatial  

 

Pictures, flash cards, and videos To write/speak about what student see or 

watch 

bodily-kinaesthetic  Conversations and songs  To act and using mimics (role-playing)   

To sing using mimics 

musical-rhythmic Cds, cd player, tape recorder, and 

lyrics Pronunciation exercises 

To listen and to sing and translate lyrics  

interpersonal Group or pair tasks To do the activities in groups or pairs 

intrapersonal Individual tasks To do activities alone 

*Naturalist  Classroom environment, the 

sight of Copacabana 

To describe his/her context (nature) orally 

or written 

*Existentialist Short articles of newspapers To give his/her opinion orally or written  

Chart 3-1 Description of materials and activities according to nine intelligences (MIT)  

The following are photographs of the English classroom. See more in the appendix 

    
   

Pictures of the most used verbs                                     Blackboard, in front of the classroom 
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3.3. SAMPLE SELECTION AND CHARACTERISTICS  

Bearing in mind that this study is descriptive and qualitative, the sample is small but 

representative enough to achieve the research objectives. Therefore we considered the 

following according to Sampieri (2006:563)29 : 

First, because a qualitative research results should not be projected to a broader 

population, reported as percentages, or subjected to statistical analysis we considered as 

the study sample; 30 students from British Copacabana School.  

Second, owing to the fact that, the problematic situation was presented in 

students from 8th grade of primary level to 2nd grade of secondary level (30 students - 

universe) we did not get a sample or a representative number of them. But we 

considered all students as a no probabilistic sample. As a result, the sample of this study 

is comprised by 30 students ranging from 8th grade (with fourteen students), 1st grade of 

secondary level (with ten students) to 2nd grade of secondary level (with six students) 

from British Copacabana School, because students of those grades need to be motivated 

towards English learning as a subject at school.  

Third, related to the types of samples according to the number of participants of 

our study, it is a cases-type sample because our objective is to obtain deep data based on 

observations instruments. Moreover, the sample is cases – type because this study 

provides the data analyzing and describing the participants` attitudes and reactions. 

The next charts describe each students´ characteristics; first, English language 

knowledge, then length of time learning English as a subject at school, and students` 

motivation before developing this research. We gave each one a number instead of 

his/her name in order to keep their identity and we classified them into three groups 

based on the grade they are at school. (See their photograph in appendix A) 

 

 

                                                 
29 Hernández Sampieri R. (2006) Metodología de la Investigación.  McGraw –Hill Interamericana. Cuarta 

edición. 
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GROUP # 1  

 8th grade 

Numbe

r of 

student 

Knowledge of 

English 

language 

Length of time 

learning English as a 

subject at school 

Motivated: 

Never 

Almost never 

Sometimes 

Usually 
1 Beginner  Two years Almost never 

2 Beginner Five years Sometimes 

3 Beginner  Two years Never 

4 Beginner A year Never 

5 Beginner Two years Almost never 

6 Beginner Three years Sometimes 

7 Beginner A year  Sometimes 

8 Beginner A year Almost never 

9 Beginner Three years Almost never 

10 Beginner Three years Almost never 

11 Beginner Three years Never 

12 Beginner Two years Never 

13 Beginner A year Almost never 

14 Beginner A year  Never 

  

Chart 3-2 8th grade students’ description 

 

Group # 2 

1st secondary grade 

Number 

of 

student 

Knowledge of 

English language 

Time learning English  Motivated: 

Never 

Almost never 

Sometimes 

Usually 

15 Beginner Two years Never 

16 Beginner four years Sometimes 

17 Beginner Two years Almost never 

18 Beginner Two years Never 

19 Beginner Eight  years Usually  
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20 Beginner three years Almost never 

21 Beginner three years Almost never 

22 Beginner Two years Sometimes 

23 Beginner Two years Almost never 

24 Beginner Two years Never 

Chart 3-3 1st secondary level students’ description 

 

Group # 3 

2nd secondary grade 

Number 

of student 

Knowledge of 

English language 

Time learning English  Motivated: 

Never 

Almost never 

Sometimes 

Usually 

25 True Beginner Any  Never 

26 Beginner Three years Almost never 

27 Beginner Three years Almost never 

28 Beginner Three years Usually 

29 Beginner Three years Never 

30 Beginner Three years Sometimes 

Chart 3-4 2nd secondary level students’ description 

 

Regarding the level of language knowledge, all students are beginners, that is, 

they have some awareness about the language because they had English as a subject 

previous years at school, except the student 25 who did not have English as a subject 

before at school. Moreover, all of them speak Spanish and few of them have Aymara as 

their first language, however, most of them understand Aymara language. All of the 

students` age ranges from 13 to 16 years old, so they can be categorized as teenagers. On 

the other hand, they come from families with an intermediate economical income.   

 

3.4. DESCRIPTION OF DATA GATHERING INSTRUMENTS 

 This section describes the instrument characteristics used to obtain data. 

Therefore, we explain the following instruments used to gather data, first, observation 

second, students` diary, and finally students` questionnaires. 
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3.4.1. INSTRUMENT 1: OBSERVATION  

Based on David Hopkins30 (1993:92) we take into account open observation and 

structured observation. See these observation sheets in appendix C. 

3.4.1.1 Open observation  

This instrument is used to write any important detail that occurs when the activity 

is carried out at classroom. Also as its name says it is open to write as much as possible. 

However, due to the limited time we have in each class, it is written at the end of every 

class (during seven months). As a result an observation sheet is designed with two parts. 

In the first part, there is a chart divided in two columns, in the first column the students’ 

names are found and in the second column the observation data is written based on each 

class activity development as well as verbal and non-verbal students´ attitudes (gestures, 

body language, mood) 

In the second part, there is a space to describe the class in a general way. That is, 

we make a kind of summary about everything that occurred during the classes. 

3.4.2.2. Structured observation  

We use this kind of instrument in order to register particular events and 

characteristics of the students, for instance, student’s participation during the class, 

discipline, and whether the student finishes or not the activity. That information helps us 

to find the benefits of the MI Theory implementation in activities. The following chart is 

an example of this instrument.  

ACTIVITY: ANSWER QUESTIONS ABOUT DATES (2nd secondary) 

ACTIVITY # 1 STUDENTS WRITE SENTENCES INDIVIDUALLY 

STUD

ENT 

FREQUENCY 

OF 

PARTICIPATI

ON 

DISCIP

LINE 

 FINISH 

THE      

ACTIVIT

Y 

SCORE OBSERVATION 

O 
W 

 

HIG

H 

   

MIDD

LO

W 

                                                 
30  Hopkins D. (1993). A teacher’s guide to classroom research. Open University press. Second edition. 
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LE 

S  25 -.- // X Yes    L  

 

He finished the activity with some difficulties 

due to his lack of vocabulary 

S  26 -.- // X No   M   

 

At the beginning she talked too much then 

wrote the sentences some of them were good 

but she could not finish the activity. 

S  27 -.- // XX Yes   M   

 

She had a bad attitude talking and distracting 

to her classmates however she could finish the 

activity. 

S  28 / //  Yes  H

  

  

 

She had good behaviour during the activity 

and wrote good sentences using the 

dictionary. 

S  29 -.- ///  Yes  H

  

  

 

She was quite and well attentive. She wrote 

good sentences using the dictionary. 

S  30 -.- /  Yes   M   

 
We repeated her instruction two times then 

she finished the activity using the dictionary 

and asking us. 

Chart 3-5 Observation sheet  

S= STUDENT 

/ = REPRESENTS HOW MANY TIMES 

PARTICIPATE 

INCO = INCOMPLETE ACTIVITY 

COM = COMPLETE ACTIVITY 

X = MISBEHAVIOR  

     = GOOD BEHAVIOR 

O = ORAL 

W= WRITTEN 

 

3.4.2. INSTRUMENT 2: STUDENTS` DIARY 

 According to David Hopkings (1993:46)31 a diary is an instrument which 

provides chronological information about the observed subject, the contents of diaries 

can be shared in various ways like as a prompt or aidememoire. The procedures also 

tend to be qualitative and illuminative heuristic because they reveal people’s attitudes 

and private thoughts. In order to analyze the factors which influence on students` 

motivation to develop each activity, we designed a document with diary characteristics; 

that is, information is written immediately after a teaching event. Therefore, students 

answer at the end of each class (five minutes before finishing the class) the following 

three questions are stated in an individual paper sheet: 

                                                 
31 Hopkins D. (1993). A teacher´s guide to classroom research. Open University press. Second edition. 
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1. What have you learned today? 

2. What did you like more about the activity? Why? 

3. What did you dislike about the activity? Why? 

Each student has a piece of paper with his/her name, grade, number, and a chart 

where the three questions are stated. Moreover, this instrument helps us to understand 

better the students’ motivation to learn English related to each of the nine activities and 

procedures based on the Multiple Intelligence Theory because as we mentioned before, 

we selected activities and procedures for each of the nine intelligences stated by Howard 

Gardner.  (See it in appendix C) 

On the other hand, according to Sampieri (2006)32 this instrument provides deep 

detailed information about the sample done by the students where writer can be totally 

honest and forthright in his or her comments.  

3.4.3. INSTRUMENT 3: QUESTIONNAIRE FOR STUDENTS 

In order to obtain the information about the activities that motivate students to 

learn English we developed a questionnaire for students, written in Spanish in order to 

avoid misunderstandings in relation to the target language (English). So, this 

questionnaire is formulated to know which activities related to students multiple 

intelligences motivate them to learn English.  

3.4.3.1. Instrument description 

The questionnaire is divided in two parts. The first part focuses on the activities 

that motivate students to learn English with six closed questions, each one with a picture 

clarifying the activity based on the nine Multiple Intelligences stated by Howard 

Gardner33. In addition, to make it more understandable and easier to answer for students 

we give students three options to answer: yes, no, and sometimes, Furthermore, there is 

an open question (Escribe ¿Qué otra actividad te motiva a aprender inglés?). It helps us 

to clarify in a deep way which of the activities based on multiple Intelligence theory 

                                                 
32 Hernández Sampieri R. (2006) Metodología de la Investigación.  McGraw –Hill Interamericana. Cuarta 

edición. 
33 Gardner, H. (1983). Frames of mind: the theory of Multiple Intelligences. New York, NY: Basic Books. 



65 

 

motivates students to learn English at school. The second part asks students´ about the 

procedure that refers to find the way they prefer to learn and develop the activities.  

The following chart helps us to understand this instrument better. The third column of 

the chart illustrates the kind of the intelligence corresponding to each activity and 

procedure; this can refer to one or more than one intelligence – the Multiple 

Intelligences Theory – the predominated intelligence is written in black. (See the 

questionnaire in appendix C). 

FIRST PART SECOND PART MULTIPLE INTELLIGENCES 

ACTIVITIES PROCEDURE HOW? INTELLIGENCE 

1. TO WRITE 

SENTENCES AND 

CONVERSATIONS  

 

9.- WATCHING PICTURES   AND 

DRAWINGS 

10, 12.- IN GROUPS 

11.- INDIVIDUAL 

13.- OUT OF THE CLASS 

DESCRIBING THE NATURE 

16.- GIVING OPINIONS ABOUT 

EVENTS IN THE WORLD 

VERBAL LINGUISTIC 
VISUAL SPATIAL 

INTERPERSONAL 

INTRAPERSONAL 

 

NATURALIST 

 

EXISTENTIALIST 

 

2. TO PERFORM 

CONVERSATIONS. 

7.- ACTING 

10.- IN GROUPS 

16.- GIVING OPINIONS ABOUT 

REAL EVENTS IN THE WORLD 

VERBAL LINGUISTIC 
KINAESTHETIC 

INTERPERSONAL 

EXISTENTIALIST 

 

3. TO SOLVE 

PUZZLES 

 

9.- WATCHING PICTURES AND 

DRAWINGS 

10, 12.- IN GROUPS 

11.- INDIVIDUAL 

MATHEMATICAL- LOGICAL 

VISUAL SPATIAL 

 

INTERPERSONAL 

INTRAPERSONAL 

4. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 

 

10, 12.- IN GROUPS 

11.- INDIVIDUAL 

VISUAL SPATIAL- VERBAL 

LINGUISTIC 
INTERPERSONAL 

INTRAPERSONAL 

 

5. TO DRAW WHAT 

YOU READ  

9.- WATCHING PICTURES AND 

DRAWINGS 

10, 12.- IN GROUPS 

11.- INDIVIDUAL 

VISUAL SPATIAL 
 

INTERPERSONAL 

INTRAPERSONAL 

6. TO LISTEN AND 

TRANSLATE 

LYRICS  

8.- SINGING 

10, 12.- IN GROUPS 

11.- INDIVIDUAL 

MUSICAL – RHYTHMIC 
INTERPERSONAL 

INTRAPERSONAL 

Chart 3-6 instrument description - questionnaire  

3.5. PROCEDURE OF THE RESEARCH  

 As in every research, there is a protocol to follow in order to carry out an 

investigation in any place. First of all in order to carry out this research, we analyzed the 



66 

 

students’ performance during the first months of the first trimester. After that, we 

informed about it and asked for permission to both general and academic school 

principals, fortunately they agreed with this research development and let us adapt a 

classroom as an English classroom.  

Moreover, in order to carry out this research we took into account the nature of 

our qualitative study and consider the following research instruments based on 

Hernandez Sampieri (2006) and Hopkins (1993). 

As English teachers, we become members of the study group as Participant 

observation: 

“…in participant observation the observer becomes part of that which is 

observed. Participant observers use their position in a group and their own 

experience of a process in order to gain information about it”. (Bouma 2000, p 

179) 

 In doing so, the aim as researchers is to gain a closer insight into the classroom, 

describing verbal and no verbal student’s reactions towards the different activities based 

on the Multiple Intelligence Theory without interrupting the process or inducing actions 

or responses. Moreover, according to David Hopkins34 (1993:92) there are four 

approaches in observation action research: 

TYPE OF OBSERVATION CHARACTERISTICS 

OPEN OBSERVATION Record only those events that fit into certain board. Observer uses a 

blank sheet of paper to record the lesson. Observer uses a personal 

form of shorthand. 

FOCUSED OBSERVATION Observer decides on a focus for an observation. Use of aide-

memories 

STRUCTURED OBSERVATION  Use of tally system, observer puts down a tally or a tick every time 

a particular event occurs. 

SYSTEMATIC OBSERVATION Use of observations scales. Each scale represents the author’s 

                                                 
34  Hopkins D. (1993). A teacher’s guide to classroom research. Open University press. Second edition. 
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concept of a situation. Quantitative characteristics 

Chart 7-3 Approaches for action research (Hopkins 1993:92) 

Because of the previous concepts, we took into account open observation and structured 

observation: 

Open observation used to write any important detail that occurred during the 

activity. We wrote it at the end of the class because of the lack time of in order to get 

more data. 

Structured observation used to registries particular events. We wrote it during 

the class. See the observation sheets in the appendix C. 

Moreover, we took into account other instruments like:  

Students diary, document where each student writes her/his opinion about the 

activities answering questions at the end of the class (What have you learned today? 

What did you like more? Why? What did you dislike? Why?) 

 Questionnaire, instrument used to get more conclusive findings about the 

sample. 

3.6. DATA ORGANIZATION 

  In a qualitative process the data gathering and the data analysis occurs in a 

parallel way where we receive enough unstructured data, as a result we have to structure 

it. That is, once the instruments are applied the data must be analyzed by classifying, 

categorizing, and organizing it. Therefore, we consider important to have all units of 

analysis well organized with the purpose of describing and understanding meanings first. 

We do a codification of defined units of analysis, then a categorization and finally a data 

analysis. 

3.6.1. CODIFICATION OF DATA 

It is a process which has two levels; in the first one the units of analysis are put 

into categories, in the second one the categories are compared with each other in order to 

join them according to differences and similarities. That is, codification consists of a 

constant process of comparing the differences and similarities of defined units of 
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analysis in order to classify them into categories. According to Chavez José,35 the units 

of analysis are segments of the gathered data that carry on meanings expressed by the 

participants that are useful for the purposes and the objectives to form emerging 

categories (categorization) which in an ascending process build up first categories, then 

themes, after hypotheses and finally theory. See the following codification process. 

 

            General data            data division into        codify the units              reducing           grouping categories 

               Revision               units or fragments       or fragments-                  categories        into themes 

   generating categories 

 

 

 

 

 

 

 

Enough data    many units        20 – 50 codes             reduced codes     reduced codes 

       Of data       15 – 30          5 – 10 themes 

 

 

FIGURE 3:1 REDUCTIONS OF CODES THROUGH COMPLETE 

CODIFICATION PROCESS (Sampieri H. 2007. P: 653 quoted by Chavéz José 

2010) 

 

3.6.2. UNITS OF ANALYSIS  

 As we stated before, the units of analysis are meaningful segments. In our 

research the units of analysis are each student’s reaction during the process of every 

activity development focusing on raising student’s motivation to learn English based on 

                                                 
35 Chavez José, 2010, Teacher´s conceptions of English Language Teaching and learning… thesis degree-

UMSA   
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the Multiple Intelligences Theory (MIT). The following chart shows each activity 

related to its corresponding intelligences according to MIT, where the predominated 

intelligence is written in black. 

ACTIVITY INTELLIGENCE  (MIT) 

 

1. TO WRITE SENTENCES 

VERBAL LINGUISTIC 

INTERPERSONAL  

INTRAPERSONAL  

 

2. TO WRITE CONVERSATIONS 

VERBAL LINGUISTIC 

INTERPERSONAL 

 

3. TO PERFORM CONVERSATIONS. 

VERBAL LINGUISTIC 

KINAESTHETIC 

INTERPERSONAL 

 

4. TO SOLVE PUZZLES 

MATHEMATICAL- LOGICAL 

VISUAL SPATIAL 

INTERPERSONAL 

INTRAPERSONAL 

 

5. TO WATCH VIDEOS AND ANSWER 

QUESTIONS  

VISUAL SPATIAL - VERBAL LINGUISTIC 

INTERPERSONAL 

INTRAPERSONAL 

 

6. TO DRAW WHAT YOU READ  

VISUAL SPATIAL 

INTRAPERSONAL 

NATURALIST 

EXISTENTIALIST 

 

7. TO LISTEN TO A SONG 

MUSICAL – RHYTHMIC 

INTERPERSONAL 

INTRAPERSONAL 

 

8. TO SPEAK WITH THE TOURISTS 

VERBAL LINGUISTIC  

INTERPERSONAL 

EXISTENTIALIST 

 

9. TO WRITE ABOUT POLLUTION IN 

COPACABANA 

EXISTENTIALIST 

VERBAL LINGUISTIC 

NATURALIST  

INTRAPERSONAL  

Chart 6-3 nine activities based on Multiple Intelligences Theory (MIT) 
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3.7. CATEGORIZATION 

The amount of data makes evident the necessity to take decisions about the 

information provided by the research sample (students). For practical reasons this 

section shows the most predominant aspects of this research pointing out only ten 

students (five from 8th grade, three from 1st and two from 2nd grade of secondary level). 

Moreover, for validity and reliability you can see more details in the appendix C 

As a result, the subsequent categories are established:  

CATEGORY 1: ACTIVITIES THAT MOTIVATE STUDENTS TO LEARN 

ENGLISH  

SOURCE: 

QUESTIONNAIRE 1 
OPEN OBSERVATION 1 QUESTIONNAIRE 

2 

S ACTIVITIES 

MOTIVATE 

STUDENTS 

STUDENTS REACTION  OTHER 

ACTIVITIES  

S  

1 
2 - 3 To make 

conversations  

4 To solve 
puzzles   

5 To watch 
videos  

1. She wrote sentences slowly. She could not concentrate. Anything 

distracted her. She couldn’t finish the activity 

2. She worked very well in groups, giving her ideas and explaining 

others.  

3. She encouraged her partner to work. Good pronunciation, but did 

not use body language.  

4. She got happy and enthusiast to fill the puzzle 

5. At the beginning she looked bored, but when she watched the video 

she developed the activity with enthusiasm.   

6. She did not like to draw 

7. At the beginning she was bored then she got interested on the song 

because she understood and sang it 

8. At the beginning she got nervous but then she got enthusiast due to 

the tourist kindness 

 

 

 

 

 

 

8. Practicar  

conversaciones 

con los turistas 

S  

3 

1 To write 

sentences and 

7 to listen to 

music  

1. She had some difficulties with the word order and vocabulary; she 

spent a lot of time using the dictionary. She couldn’t finish the 

activity. 

2. She preferred to listen others and speaks poor 

3. She got nervous, could not pronounce well.    

4. She participated more than before 

5. She was absent today 

6. She could not understand what she read 

7. She looked nervous because it was difficult for her to understand 

the song 

8. She only wrote tourists answers while her partners were asking 

them 

8 Ir a la playa 

S  

7 

1 to 8 All the 

activities 

 

 

 

 

 

 

1. She wrote fast and finished first the activity to get extra points 

2. She worked very well in groups, giving her ideas and explaining 

others.  

3. She encouraged her partner. Good pronunciation, but not enough 

body language.  

4. She filled the puzzle as fast as he could to finish first 

5. At the beginning she looked bored, but when she watched the video 

she developed the activity with enthusiasm.   

8 Hablar con 

extranjeros 
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6 but not to 

draw what I 

read  

6. She finished the activity to get extra points 

7. she looked well interested in the  activity and developed it alone 

8. From the beginning to the end she looked enthusiast 

S  

11 

2 and 3 To 

make 

conversations  

4 To solve 

puzzles 5 To 

watch videos   

7 To listen to 

music  

1. We had to explain her two or more times the activity. Otherwise she 

preferred to copy the task from her classmates. 

2. She preferred to listen others and speaks poor 

3. She got nervous and could not pronounce well    

4. She participated more than before 

5. Today she did her best effort even though she had hearing problems 

6. She drew very good but she could not finish the activity 

7. She looked interested on the activity at the beginning but then she 

could not understand it despite the explanations 

8. She only copied tourists answers while her partners were asking 

them 

Rresponder 

preguntas 

S  

13 

1 to 8 All the 

activities 

1. He wrote sentences slowly so he preferred to copy from their 

classmates. 

2. He wrote what he listened to  

3. He spoke slowly he had difficulties with pronunciation. 

4. He participated more than before 

5. He developed the activity mainly watching the  video 

6. It was a little difficult to draw 

7. He did the activity with enthusiasm 

8. He looked insecure however he developed the activity 

7 Cantando y 

hablando con otros 

amigos 

S  

15 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

 

1. He  wrote sentences slowly, he forgot material and couldn’t finish 

the activity 

2. He spoke more about other things rather than about the task. It was 

difficult for him to achieve the right pronunciation. 

3. The pronunciation  was difficult for him 

4. He did not come  

5. He preferred only to watch the video 

6. He worked too slowly 

7. He liked the song but he could not do the activity 

8. He arrived late 

9. He did not do the activity on time 

Ver la naturaleza y 

hablar con la 

profesora  

S  

19 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

7 To listen to 

music 

1. She wrote sentences fast and looked enthusiast with the activity  

2. She complained with his classmates because she wanted to have the 

reason 

3. She encouraged her partner to participate. Good pronunciation and 

enough body language.  

4. Finishing the puzzle first made her to realize about her knowledge 

5. She looked very attentive to the video 

6. This activity took her more time than others 

7. She was very enthusiasm with the activity 

8. From the beginning to the end she looked motivated to do the 

activity 

9. She developed the activity easily 

8 Interactuar con 

extranjeros 

S  

23 

1 To write 

sentences, 4 to 

solve a puzzle, 5 

to watch a 

video, and 6 to 

draw what I read  

1. She did the activity to get extra points 

2. At the beginning he worked with his partners but he finished the 

activity alone 

3. He looked very confident; he performed the conversation using 

poor gestures. 

4. He filled the puzzle as fast as he could to finish first 

5. He looked bored 

6. He developed the activity easily  

7. He looked motivated by the music 

8. He enjoyed the activity 

9. It took long time to write 

Preguntar al aire 

libre, por el aire 

puro 

S  

25 

1 to 8 All the 

activities  

1. He committed many mistakes despite he did the activity using the 

dictionary 

2. At the beginning he got confused, then he shared his ideas with his 

classmates 

1 and 6 Leer y 

escribir 



72 

 

3. He spoke seriously and aloud without taking into account his 

mistakes  

4. Despite of having poor vocabulary he did his best 

5. He enjoyed the activity 

6. He preferred to cut and paste instead to draw 

7. He looked surprised by the activity because it was new for him 

8. He looked surprised when the tourists understand what he was 

asking 

9. It was difficult to write for him  

S  

27 
2 and 3 To 

make 

conversations 

and 6 to draw 

what I see. 

1. At the beginning She got angry because did not understand the 

activity after other explanation she finishes the activity 

2. She listened to her classmates learning more from them 

3. She did her best and had enough body movement.  

4. At the beginning she looked unmotivated then while she was 

resolving it she got enthusiast   

5. She was attentive watching the video but did not do the activity 

6. she preferred to cut and paste instead to draw 

7. She looked unmotivated due to the song speed 

8. She gets happy when the tourists answer her 

9. She couldn’t developed the activity easily 

8 Conversar con 

turistas 

 Category 1 displays the main information gathered through the students’ 

questionnaire about the activities that motivate each student to learn English. 

The second column of the previous chart exerts as the three main activities that 

motivates students to learn the English language: “to make conversations, to solve 

puzzles, and to watch videos”. 

“To make conversations”, this activity is related to verbal linguistic intelligence, 

kinesthetic intelligence, and interpersonal intelligence, a fact that makes evident the 

assertion (by Howard Gardner 1983) that intelligences are related each other and they 

are not independent. 

“To solve puzzles”, activity employed as an example of Logical Mathematical 

intelligence because of its characteristics. Moreover, it is observed that this activity 

called the attention of both students the ones who affirmed it motivated them and the 

other ones who denied that it motivated them. (See chart: in appendix D) 

“To watch videos” it is an activity focused to Visual intelligence. It seems this activity 

looks attractive and new to the students because they have not had the opportunity to do 

this kind of activity before, therefore some students said it had motivated them to learn 

English language.  

Additionally, it is observed that the activities that motivate students less to learn 

English language are “to write sentences” and to “draw what they read”. However, it 
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is noticed that it does not mean students are not going to carry out these kinds of 

activities, as we can see in the third chart’s column.  

Finally, in the fourth column it is found the activity suggested as one of the most 

motivating activity by most of the students: “to speak with tourists”, therefore, this 

results make evident that students prefer more to develop speaking activities than 

writing activities. Furthermore, this category shows that students prefer to work in 

groups rather than alone. The next category states the factors that influence over students 

motivation to carry out each activity. 

CATEGORY TWO: FACTORS THAT INFLUENCE STUDENTS` 

MOTIVATION 

SOURCE :STUDENT’S DIARY AND OBSERVATION (1) 

S INTERNAL FACTORS 

INFLUENCE MOTIVATION 

EXTERNAL FACTORS INFLUENCE 

MOTIVATION 

S  1 Lack of concentration and confidence  Length of Time, Work with others, Appealing, Topic, 

level of activity difficulty, Clear instructions, 

Pronunciation and good feedback. 

S  3 Lack of vocabulary and  Lack of 

confidence 

 

Length of time, Classroom layout, level of activity 

difficulty and task attractiveness.  

S  7 Confidence and attitude Reward, work with others, topic, and good feedback. 

S  11 Lack of self confidence, shyness, 

physical limitations. 

Level of activity difficulty, clear instructions, 

pronunciation, task attractiveness, length of time, and 

context. 

S  13 Attitude  Level of activity difficulty, length of time, work with 

others, pronunciation, attractiveness, video topic, and 

feedback. 

S  15 Lack of concentration, confidence, attitude, 

lack of confidence and irresponsibility.  

Level of activity difficulty, length of time, material and 

pronunciation. 

S  19 Background knowledge, attitude, 

tolerance, and confidence 

Work with others, level of activity difficulty, 

attractiveness, reward, good feedback and topic.  

S  23 Attitude. Reward, work alone, length of time, topic, appealing, 

rhythm, and good feedback 
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S  25 Attitude  Level of activity difficulty, lack of vocabulary, work 

with others, attractiveness, strategies, good feedback and 

topic. 

S  27 Attitude and confidence. Level of activity difficulty, clear instructions, 

attractiveness topic, strategies, and feedback. 

Category 2 displays information about the factors that motivate or do not motivate 

students to carry out each activity. Several factors were found which influence students' 

motivation to learn a second language, to establish this category; it is considered Nada’s 

classification (Salem Nada 2009): internal factors and external factors. 

In both classifications, factors are explained in a correlative way, from the most 

remarkable to the less notable. 

 Related to the internal factors (originated in the student) were found the 

following:  

Attitude, it is related to how positive or negative the learner views the activity and 

language. 

Confidence, the feeling that student can believe in and be sure about their abilities or 

good qualities in learning. 

Lack of confidence, it is the feeling of insecurity about the students’ own abilities. 

Pronunciation problems, difficulties student has in the way in which s/he pronounce 

the words of English language  

Lack of concentration, the lack of the ability to direct all owns effort and attention on 

the activity without thinking or doing other things 

Tolerance, the willingness to accept or tolerate classmates’ opinions or behaviour that 

students may not agree with or activities they do not like. 

Negative attitude, it is related to the student negative predisposition to do the activity. 

(Something new which demands his/her more effort) 

Irresponsibility, student does not think enough about the effects of what s/he does so 

does not show a feeling of responsibility in doing activities.  
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Awareness, it is the understanding that English language learning is important. 

Shyness, it refers to nervousness or embarrassment about speaking with other people 

using the target language.   

Background knowledge, it is about the circumstances or past events which help to 

explain why English language learning is and how it is.  

 

 The external factors (around the student) observed are: 

Attractiveness, appealing, interesting or enjoyable activity’s characteristics which 

called the students attention to do any activity 

Level of difficulty the quality of being hard to do or understand the activity, also it 

involves the effort that the activity involves. 

Topic, subject that students talk, read, speak, write or learn about    

Work with others, students develop activities better in groups or in pairs / not alone 

Reward, extra points that students would get if they do and finish the activity. 

Length of time, the amount of time that the activity lasts. 

Good feedback, to give students positive advance criticism or information about how 

good s/he is working. 

Clear instructions, understandable and clear oral or written orders, that is, without 

ambiguity. 

Student’s strategy, the process of carrying out an activity in a skilful way (using extra 

material) 

Lack of vocabulary, poor knowledge about vocabulary written/orally (limited in 

vocabulary) 

Work alone, student carries out the activity better individually. 

Classroom layout, the students chair arrangement help students’ concentration 
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Rhythm, the student’s rhythm preferences influences her/him in doing listening song 

activities. 

Lack of material, the lack of book, dictionary, notebook or pens make activity 

somehow difficult to do. 

More explanation, when teacher/classmates repeat and explain instructions. 

 

CATEGORY THREE: THE BENEFITS OF ACTIVITIES BASED ON 

MULTIPLE INTELLIGENCES THEORY IN THE ACTUAL LEARNING IN 

THE CLASSROOM 

SOURCE:: STUDENT DIARY AND OBSERVATION (2) 

S WHAT HAVE YOU LEARNED 

TODAY? 

STUDENTS` REACTIONS 

S  1 1. Aprendí a hacer oraciones de 

pequeñas cosas.  

2. Hacer preguntas.  

3. Hablar con mis compañeros en 

inglés.  

4. Usar verbos.  

5. Aprendí a reconocer la escritura. 

6. Analizar y pensar. 

7. El mensaje de la canción.   

8. La pronunciación. 

1. Despite she did not finish the activity and misbehaved at the beginning. She 

wrote good sentences.   

2. She supported to her group with good ideas to write the conversation.   

3. She had a good participation but could not be quiet during partner’s 

participation.  

4. Good attitude. She filled the puzzle without problems.  

5. Bad attitude before watching the video. Then she did the entire activity.  

6. She did not finish the activity. 

7. Bad attitude. At the beginning bored then she enjoyed listening to music.  

8. At the beginning she looked nervous but then she got enthusiast due to the 

tourist kindness 

S  3 1. Aprendí algo de oraciones.  

2. He aprendido algo de 

conversaciones.  

3. Aprendí las palabras nuevas.  

4. Hacer el crucigrama.  

5. Aprendí algo de vocabulario.  

6. Me gusto poco.  

7. Poco.  

8. Aprendí algo de pronunciación 

1. She could not finish the activity due to her lack of vocabulary  

2. She did not participate, only observe and write what she listened. 

3. She could not finish the activity due her nervousness.  

4. Good attitude but she could not fill the entire puzzle. 

5. She was absent today 

6. At the beginning she did not do anything. So she had to work with a 

partner.  

7. At the beginning she looked nervous then she enjoyed the song.  

8. She spoke poor 

S  7 1. Yo aprendí mucho de verbos.  

2. Yo aprendí mucho de la escritura 

en inglés.  

1. She wrote good sentences. After she finished the activity she had a negative 

behaviour.  

2. She was a good leader’s group and finished the activity on time.  
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3. Yo aprendí algo de pronunciación.  

4. Yo aprendí algo de trabajar en 

grupo.  

5. Yo aprendí mucho de responder 

las preguntas.  

6. Yo aprendí algo de leer en inglés.  

7. Yo aprendí algo de entender la 

letra de la canción.  

8. Yo aprendí mucho, a perder el 

miedo en una conversación 

3. Good pronunciation, after her participation she helped her partners.  

4. She filled the puzzle fast using a photocopy.  

5. She finished the activity on time despite to get bored at the beginning.  

6. She finished the activity with enthusiasm.  

7. She looked happy and did the entire activity.  

8. Enthusiast, she carried out the activity. 

S  

11 

1. Aprendí mucho.  

2. Con mis compañeros.  

3. Poco.  

4. Llenar un crucigrama.  

5. Aprendí palabras de la letra de la 

canción  

6. Dibujos.  

7. Escuchar.  

8. Conversar.  

1. She could not write good sentences. 

2. She participated poor but finished the activity after somebody explained her 

how to develop the activity.  

3. She could not develop the activity in front of the class.  

4. She filed the puzzle using a photocopy.  

5. She did her best.  

6. She did her best effort but she needed more time to finish the activity.  

7. She could not carry out the activity.   

8. She only copied tourists answers while her partners were asking them  

S  

13 

1. Aprendí mucho de oraciones en 

inglés. 

2. Escribir conversaciones en inglés 

y traducir.  

3. Practicar con un compañero la 

conversación.   

4. Llenamos crucigramas.  

5. Mucho.  

6. Yo leía mientras dibujaba o colaba 

los dibujos.  

7. Cantaban en ingles buena 

pronunciación. 

8. No voy a olvidar este día con los 

turistas fue tan maravilloso 

1. He stayed quiet writing but wrote wrong sentences.  

2. At the beginning he laughed a lot then he.  

3. Despite his mistakes he had a good attitude to finish the activity.  

4. Good attitude. He filled the entire puzzle.  

5. He did his best effort.  

6. He could not finish his drawings.  

7. He did the activity with enthusiasm.  

8. First surprised then he asked as much tourist as possible. 

S  

15 

1. Aprendí un poco de verbos. 

2. De traducir.  

3. Pronunciar.  

4. No asistió.  

5. Comprender.  

6. Ritmo.  

7. Perder el miedo.  

1. He had a bad attitude and wrote poor sentences.  

2. He did not participated too much at the beginning he was doing other 

things.  

3. Despite the pronunciation was difficult for him he performed the 

conversation.  

4. Good attitude during the entire activity but could not finish- writing part.  

5. He needed more time to finish the activity.  
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8. Razonar. 6. He looked well interested on the activity but could not finish it.  

7. He did the activity with enthusiasm.  

8. He did the entire activity with enthusiasm.  

9. He did not do the activity 

S  

19 

1. Aprendí a escribir conjugando el 

verbo hacer.  

2. Entendí la mayoría del tema.  

3. Hablar la conversación con mi 

compañero.  

4. De los verbos regulares.  

5. El significado de la canción.  

6. Leer las palabras.  

7. La letra y el significado de la 

canción.  

8. Preguntar correctamente.  

9. Hacer una redacción 

1. She had good attitude from the beginning and wrote good sentences.  

2. Good conversation. At the beginning she has problems with her group 

because she was doing the activity alone and her partners wanted to 

participate. 

3. She developed the conversation helping to her partner.  

4. She filled the puzzle very happy.  

5. She developed the activity without problems.  

6. She did her best effort but she needed more time to finish the activity. 

7.  She enjoyed the activity. 

8. Good output. She looked very pleased to do the activity.  

9. She wrote a good essay. 

S  

23 

1. Mucho de verbos poco de 

pronunciación.  

2. Hablar y escribir.  

3. Hablar.  

4. Resolver y practicar mi memoria. 

Pronunciación.  

5. Verbos.  

6. Vocabulario.  

7. Hablar con los turistas.  

8. Como podemos expresar lo que 

sentimos por nuestro pueblo. 

1. He finished the activity using the dictionary well concentrated.  

2. Despite he was in group he wrote a conversation alone.  

3. He had good attitude and he performed the conversation.  

4. He filled the entire puzzle. He looked bored but finished the activity.  

5. He looked bored but finished the activity.  

6. Good attitude and finished on time.  

7. He looked motivated by the music.  

8. He asked as much tourists as he could.  

9. He write a short paragraph 

S  

25 

1. Aprendí a ordenar las palabras.  

2. Los verbos.  

3. Tiempo pasado tiempo presente.  

4. Entender de ingles.  

5. Aprendí algo del video.  

6. Los verbos del pasado. Traducir 

en ingles.  

7. Conversar y entender lo que 

dicen.  

8. Entender y escribir 

1. He finished the activity with some difficulties due to his lack of vocabulary 

2. He gave and listened ideas but commit many mistakes in writing. 

3. Despite his pronunciation difficulties he finished the conversation. 

4. He enjoyed the activity and finished it on time.   

5. He enjoyed the activity and finished on time. 

6. He did not want to draw. 

7. He enjoyed listening and singing. 

8. He did the activity enthused 

9. He wrote short sentences. 

S  

27 

1. Poco de los días.  

2. Nada de salir al frente.   

3. Mi profesora me ayudo.  

1. She had a bad attitude talking and distracting to her classmates however she 

could finish the activity. 

2. She understood more the activity when partners explained her than when 
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4. Palabras.  

5. Algo de sentimiento. 

6. Dibujar.  

7. Nada del cantante.  

8. Conversar.  

9. De la basura. 

the teacher. 

3. She practiced a lot to develop a good conversation. Bad attitude at the 

beginning.   

4. At the beginning bad attitude. Then she filled the entire puzzle using a 

verbs list 

5. She enjoyed watching the video but she could not finish the activity-writing 

part. 

6. She did not want to draw. 

7. Bad attitude however she tried to do the activity. 

8. He did the activity enthused 

9. She wrote short sentences. 

Category 3 illustrates the benefits of MI theory in activities. In the previous chart, the 

information makes us realize about the different students` reaction and outcomes in each 

activity. Therefore, it is considered that using Multiple Intelligences theory in the 

classroom has many benefits and the most important are: 

First, as a teacher and learners, we realize that there are many ways to be 

successful or smart. That is, despite having more difficulties or being more unsuccessful 

in doing some kind of activity than others students, one could be better or the best in 

doing other kind of activities. For instance, S25 had some problems in doing many 

activities but in the penultimate observed activity (to speak with tourists) he performed 

and finished the activity with a good attitude and motivation. 

Second, all forms of intelligence are brought into play. That is, all students have 

the opportunity to be good at something and feel able to learn the target language. Such 

as S 15 who is more successful in oral activities than in written activities. 

Third, MIT classroom environment creates an atmosphere in which students are 

not afraid to make mistakes and are encouraged to take risks. Moreover, the classroom 

became a positive place where psychological needs are met and where language anxiety 

is kept to a minimum. For instance, S3 the shyest of the group, used to get nervous at the 

beginning of any activity, hence she avoided participating. However, now while the 

activities she starts to participate more than before. 
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Fourth, students may develop strong problem solving skills that they can use real 

life situations. The classroom, for instance, S27 has problems filling puzzles hence; she 

used strategies (extra material) to solve the puzzle. 

Fifth, L2 classroom become a welcoming environment where students feel 

comfortable to carry out several activities. It provides expectancy and curiosity. 

Because, students come to the classes enthusiastically to know what (activity) and how 

(classroom layout, in groups, pairs, alone or out of the class) will learn English that day.   

To sum up, preplanned and spontaneous activities based on MIT (Multiple 

Intelligence Theory), provide opportunities for interaction in the target language in and 

outside the language-learning environment.  In addition, activities encourage and 

support students at all times but especially when they lack confidence in certain areas, 

mainly encourage learners to seek out opportunities in their lives that will help in the 

learning of the target language. In general, activities based on MIT benefit students 

motivating them to learn English language. 

3.8. SUMMARY OF THE CATEGORIZATION PROCESS  

 As we mentioned before each category keeps a close relationship with the data. 

Therefore, we categorized the data into three categories, which we exposed previously in 

the following order; the first one, points out the activities which motivates students to 

learn English. The second category describes the factors which influences student’s 

motivation. The last one helps us to define the extent to which activities benefit students 

to learn English. As a result, what we intend now is to illustrate the information that 

each category provides us related to the units of analysis through the following diagram: 
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FIGURE 2-3 SUMMARY OF THE CATEGORIZATION RESULTS PROCESS  

          USING A PRE - ESTABLISHED DIAGRAM 

 

 

 

 

 

 ACTIVITY 

ATTRACTIVENESS 

 ATTITUDE 

 REWARD 

 TOPIC 

EMERGING CATEGORY 

 

      OTHER FACTORS 

 

 LEVEL OF DIFFICULTY 

 TO WRITE SENTENCES  

 TO WRITE CONVERSATIONS 

 TO PERFORM CONVERSATIONS. 

 TO RESOLVE PUZZLES 

 TO WATCH VIDEOS AND ANSWER 

QUESTIONS 

 TO DRAW WHAT YOU READ 

 TO LISTEN A SONG 

 TO SPEAK WITH THE TOURIST 

 TO WRITE ABOUT POLLUTION IN 

COPACABANA 

 LENGTH OF TIME  

 LACK OF CONFIDENCE 

 

 

 

 

 

 

 

IN GENERAL, ACTIVITIES BASED ON MULTIPLE 

INTELLIGENCES THEORY BENEFITS STUDENTS  

MOTIVATING THEM TO LEARN ENGLISH LANGUAGE 

 

 MAKING STUDENTS REALIZE THAT THERE ARE MANY WAYS TO BE SUCCESSFUL OR 

SMART 

 GIVING ALL STUDENTS THE OPPORTUNITY TO BE GOOD AT SOMETHING AND FEEL 

ABLE TO LEARN THE TARGET LANGUAGE 

 CREATING AN ATMOSPHERE WHERE STUDENTS ARE NOT AFRAID TO MAKE 

MISTAKES AND ARE ENCOURAGED TO TAKE RISKS 

 

ACTIVITIES THAT MOTIVATE 
STUDENTS TO LEARN 

ENGLISH 

BENEFITS TO LEARN 

ENGLISH 

FACTORS THAT 

INFLUENCE MOTIVATION 



 

 

 

 

 

 

 

 

 

 

 

Researchers must reconceptualize L2 learning strategies to include the social and 

affective sides of learning along with the more intellectual sides. The L2 learner is not 

just a cognitive and metacognitive machine but, rather, a whole person. In strategy 

training, teachers should help students develop affective and social strategies, as well 

as intellectually related strategies, based on their individual learning styles, current 

strategy use, and specific goals." (Oxford, 1994) 
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CHAPTER IV  

INTERPRETATION: CONSTRUCTING MEANING 

 

 This chapter is intended to explain the meaning of the students’ answers, 

interpreting the obtained data according to every kind of intelligence (MIT) during every 

activity (eight activities from student 1 to 14 and nine activities from student 15 to 30). 

Therefore, first we point out and explain the results of our research according to the nine 

intelligences. Second, we indicate other findings such as; some deviations we found in 

students answers, emerging categories, and a comparative analysis of the research. After 

that, we set up the mayor findings and finally we establish the reliability and validity of 

this research.  

4. RESULTS ACCORDING TO THE NINE INTELLIGENCES 

  The following part is projected to describe and explain the data focused on the 

Multiple Intelligence Theory. First, we point out each intelligence and its corresponding 

activity/es. After that, we indicate its findings and students characteristics provided by 

each participant that was organized into the previous chapter (categorization process). 

 

4.1.1. VERBAL LINGUISTIC INTELLIGENCE 

 This intelligence, due to its characteristics, suggested the following activities: “to 

write sentences”, “to write and perform conversations”, “to speak with the tourists” and 

“to write about pollution in Copacabana”.  Moreover, “to watch videos and answer 

questions” because of the last part since it requires answer questions.  

Based on these activities, it is observed that intelligences are related to each other 

and are not independent. Because activities are also related to other intelligences, that is, 

it is difficult to have an activity focused just on one kind of intelligence.  

Moreover, due to data findings this intelligence is considered as the strongest in 

Students of British Copacabana School, because most of them raise their motivation to 

learn English Language while doing Verbal Linguistic activities (see category 1).     
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4.1.2. LOGICAL – MATHEMATICAL INTELLIGENCE  

 When thinking about activities related to this kind of intelligence, puzzles and 

grammar exercises come to our mind, because of the students` characteristics as 

teenagers. This factor, age, suggests that activities should be attractive and less boring as 

possible due to students span attention. Therefore, it is observed that the activity’s 

novelty and attractiveness called the attention and motivated both students, the ones who 

said were motivated and the others who said were not motivated (see category 2).  

 In general, this intelligence does not propose enough activities to teach a second 

language (English) to teenagers at school because it is observed they usually avoid doing 

hard logical tasks. However, activities such as a puzzle well adapted according students’ 

characteristics, create motivation because during the puzzle activity almost all students 

were working. Hence, we should know that a good adaptation makes the difference. See 

the puzzle in appendix “A”    

 

4.1.3. VISUAL-SPATIAL INTELLIGENCE 

 To focus on activities based on this intelligence visual material were 

indispensable. Thus, everything students see influence them (classroom environment, 

book, and extra material). That is, activities which include pictures, flash cards, videos 

and other visual aids are part of Visual Spatial Intelligence.  

In activities such as: “to watch a video and answer questions” and “to draw what 

student read”, it is observed that many students did the activity enthusiastically but when 

they had to do the second part, they had some problems with writing and reading that 

made them not finish the activities . It does not mean that these activities did not 

motivate students but what we perceived, is that the main and post activity should not be 

so difficult. Thus, as it was mentioned before it is difficult to adapt an activity to one 

kind of intelligence as it is the case of this intelligence.  

Moreover, another important factor observed, related to using videos, is the topic 

because that also motivated students to develop the entire activity (see category 2). 
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4.1.4. BODILY-KINAESTHETIC INTELLIGENCE 

 Close to Verbal Linguistic intelligence, “to perform conversations”, we have the 

Bodily Kinaesthetic intelligence because students had to create a real situation to carry 

out the conversation, for instance: some students took the roles of salesperson or buyer 

in a clothes store, other students play conversations adapted from Romeo and Juliet play 

(by William Shakespeare).  

On the one hand, it was observed that there are students who are very creative 

because, despite having pronunciation problems, they carried out the conversations/play 

using gestures and body movements to be understood. On the other hand, there are some 

students who despite doing their best effort could not do the activity more realistic. See 

photographs in appendix “A”    

 

4.1.5. MUSICAL-RHYTHMIC INTELLIGENCE 

 “To listen to a song” is the most predominant activity of this intelligence. On the 

one hand, music nowadays is an important influence on teenagers because they are very 

updated about singers and rhythm. On the other hand, we observed that students who did 

not finish the listening activity (listening to a song) were not motivated because of the 

song’s rhythm, speed or topic of the song (see category 2).   

 The teacher had to have the ability of problem solving. For instance, she had to 

explain the song’s topic to one student who did not understand the song; she read slowly 

the song’s lyric, and sang aloud without music for other students. Hence, for those 

reasons this activity could not be the most motivating activity for some students.  

Listening activities implies a lot. It is not just make students listening by listening 

to any song. We realized that when a teacher wants to use a song in a listening activity, 

s/he also should consider the speed, topic, rhythm, lyric, singer/group and students 

music preferences at the moment to choose a song for them.  
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 4.1.6. INTERPERSONAL INTELLIGENCE 

  The characteristics of this intelligence make evident its presence in activities 

which could be develop in groups or in pairs such as: “to write and perform 

conversation”, “to solve puzzle”, “to speak with tourists” and so on.  

It is observed that most of the students have this intelligence. Some of them are 

more than others because students showed a kind of preference to interact with others, in 

groups or in pairs to do activities. On the one hand, we noticed that there are students 

who really enjoy and need to interact with somebody else in order to receive feedback 

and learn English better. On the other hand, there are students who prefer to work in 

groups or pairs to avoid committing mistakes alone.  Other students do not want the 

teacher to realize about their poor knowledge; in both cases the lack of confidence is 

strong. Therefore, we consider this factor to encourage weak students working with 

strong students who have this intelligence and like to explain others avoiding strong 

students who dislike interaction (intrapersonal students).  

Moreover, the application of this intelligence in activities is very important in 

learning a foreign language due to the fact that a person usually learns a foreign 

language to communicate with other/s.     

4.1.7. INTRAPERSONAL INTELLIGENCE 

 As the previous intelligence, this intelligence is very important in a foreign 

language classroom because all people need to be alone in some way to do something 

some of them more than others. We observed that all students have this intelligence but 

few of them have this intelligence as the strongest one. Those students preferred 

working alone even though they were working in groups. It does not mean the activity 

did not motivate them; on the contrary, they learned better alone than in groups. 

 Therefore, one activity focused in this intelligence was “to write about pollution 

in Copacabana” students work alone writing their own opinion about this problem, 

hence they could realize they needed to learn more vocabulary because they had much to 

say, but due to their poor vocabulary could not write as they expected. Moreover, this 

activity is closed related to the following two intelligences. 
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4.1.8. NATURALIST INTELLIGENCE 

 There are not enough activities which are useful in a foreign language classroom 

related to this intelligence because of its characteristics. However, in this case, the 

students context became an important and useful factor which let students with this 

intelligence use it, in activities such as: “to write sentences” and “to write about 

pollution in Copacabana” about what s/he see appreciating the Copacabana’s view.  

 Moreover, we realized that female students were more thoughtful describing and 

writing about nature than male students.  

 

4.1.9. EXISTENTIALIST INTELLIGENCE 

We used the activity “to write about pollution in Copacabana” as an important 

way of expressing and reflecting a real problem which affect the world. However, there 

is not enough to say about this intelligence because we did not have the opportunity to 

adapt or develop an activity which focuses more in this intelligence. 

In addition, we observed that few students have this intelligence because most of 

them did not see this problem of pollution with the magnitude as it should be seen in 

their context since in Copacabana there are not neither enough garbage containers nor a 

sewage system.  

 

4.2. OTHER FINDINGS OF THE RESEARCH 

Due to the amount of the data, we could find more information which let us point 

out the following facts. 

4. 2.1. SOME DEVIATIONS 

Through the previous chapter, we could compare every student’s answers with 

her/his progress during each activity development at class. In general, we assumed that a 

student who said an activity motivated him/her to learn English would develop and 

finish that activity more successful than in those who said did not motivate him/her. 

Nevertheless, a deviation was observed, some students developed better some activities 
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which they affirmed did not motivate them than those who said that motivated them and 

vice versa. As a result we found some deviations displayed in the next chart: 

STUDENT ACTIVITY          motivated                 

                      unmotivated  

DEVIATIONS 

S  2 5. TO WATCH VIDEOS AND 

ANSWER QUESTIONS  
 Despite he looked sad today he had good attitude to 

developing the activity. 

S  4 7. TO LISTEN A SONG 

 

 

 He did  not complete the whole activity, he just 

listened                                                                                                  

S  6 8. TO SPEAK WITH THE 

TOURIST 

 

 
First surprised then he asked as many tourists as 

possible. 

S  7 6. TO DRAW WHAT YOU READ  

 
 

She finished the activity with enthusiasm 

S  10 7. TO LISTEN A SONG 

 

 

 She did not do her best 

S  11  3. TO PERFORM    

CONVERSATIONS. 

 

 She could not developed the activity in front of the 
class 

S  12  

1. TO WRITE SENTENCES  He wrote good sentences with a good behavior during 
the activity. 

S  14  

3. TO PERFORM 

CONVERSATIONS. 

 
she got very nervous and could not finish the 
conversation 

S  15 8. TO SPEAK WITH THE 

TOURIST 
 He did the activity with enthusiasm 

S  16 9. TO WRITE ABOUT 

POLLUTION IN COPACABANA 
 

She wrote a good paragraph. 

S  17 3. TO PERFORM 

CONVERSATIONS. 
 He practiced a lot to developed a good conversation 

S  19 9. TO WRITE ABOUT 

POLLUTION IN COPACABANA 
 She wrote a good composition.  

S  20  

1. TO WRITE SENTENCES 
 She finished the activity on time and  wrote some good 

sentences 

S  23 7. TO LISTEN A SONG  He looked motivated by the music 

 

S  24 5. TO WATCH VIDEOS AND 

ANSWER QUESTIONS  
 He looked confused he could not finish the activity. 

S  26 7. TO LISTEN A SONG  She did the activity happily. 

 

S  27 6. TO DRAW WHAT YOU READ   She did not want to draw. 

 

S  28  

1. TO WRITE SENTENCES 
 Her behaviour was positive during the activity and 

wrote good sentences using the dictionary. 

 

S  30 7. TO LISTEN A SONG  She looked very interested on singing. She carried out  

the activity 

In the third column of the chart, the faces indicate whether the activity in the second 

column motivate (happy face) or not motivate (sad face) the student, it is according to 
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students answers in the questionnaire. In the fourth column is displayed the students 

behaviour during each activity.  

There could be many reasons for these deviation but what was noticed is that 

students, as any person in some cases, could say what do not do and vice versa. 

 

4.2.2. PARALLEL EMERGING CATEGORIES 

Due to the fact that during the data analysis of a qualitative research usually 

emerge new categories, we could observe some parallel categories while we were 

analyzing the units of analysis (categorization process). Therefore, the parallel emerging 

category is related to the factors which did not motivate students to develop activities, 

that is, we identified both; the factors that influence on the students motivation to 

develop each activity and factors that do not motivate students to develop some 

activities. Moreover, we could get numerical findings about that. The following chart 

will detail the factors that we called negative, according to each activity. 

ACTIVITY 
NEGATIVE FACTORS 

 

1. TO WRITE SENTENCES 

Length of time (short time), lack of vocabulary, and level 

of difficulty  

2. TO WRITE CONVERSATIONS 
Lack of confidence and lack of concentration 

3. TO PERFORM CONVERSATIONS. 
Lack of self confidence, pronunciation difficulties 

4. TO RESOLVE PUZZLES 
Length of time (short time) and level of difficulty 

5. TO WATCH VIDEOS AND ANSWER 

QUESTIONS  

Level of difficulty and video topic 

6. TO DRAW WHAT YOU READ  
Length of time (short time), bad attitude, and level of 

difficulty 

7. TO LISTEN A SONG Lack of confidence, Level of difficulty, lyrics and rhythm  

8. TO SPEAK WITH THE TOURIST 
Level of difficulty and lack of self-confidence 

9. TO WRITE ABOUT POLLUTION IN 

COPACABANA 

Topic and level of difficulty 
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4.2.3. A COMPARATIVE ANALYSIS 

The results of our research let us apply some numerical results in order to 

reinforce the principal findings and to point out other aspects of the sample, for example, 

as we mentioned before the negative factors as an emerged category. Hence, the next 

chart points out the percentages of factors which do not influence students to develop 

every activity, those we called negative factors:  

ACTIVITY NEGATIVE FACTORS PERCENTAGE 

 

1. TO WRITE SENTENCES 
Length of time (short time)  30 % 

Lack of vocabulary 10 % 

level of difficulty 26.6% 

2. TO WRITE CONVERSATIONS Lack of confidence 16.6% 

lack of concentration 10 % 

3. TO PERFORM CONVERSATIONS. Lack of self confidence 13% 

Pronunciation difficulties 10% 

4. TO SOLVE PUZZLES Length of time (short time)   10% 

Level of difficulty 10% 

5. TO WATCH VIDEOS AND 

ANSWER QUESTIONS  
Level of difficulty  30% 

Video topic 20% 

6. TO DRAW WHAT YOU READ  Length of time (short time) 10% 

Bad attitude 13% 

Level of difficulty 30% 

7. TO LISTEN A SONG Lack of confidence  3.3% 

 

Level of difficulty 46.6% 

 

Lyrics 6.6% 

 

Rhythm  6.6% 

 

8. TO SPEAK WITH THE TOURIST Level of difficulty  6.6% 

Lack of self-confidence 16.6% 

9. TO WRITE ABOUT POLLUTION 

IN COPACABANA 

Topic  

 

46.6% 

Level of difficulty 20% 
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The factors we perceived with highest percentages in each activity are in gray. 

Moreover, the highest one was the level of difficulty; it means that most of the students 

got unmotivated, influenced by the activity difficulty. However, it is perceived that it 

occurs at the beginning of the activities that is, some students focused more on how 

difficult looks the activity before developing. Hence, teacher had to encourage students 

to finish the entire activities using the reward (getting extra points who finish first) as a 

contrastive factor. 

Furthermore, we put in numerical figures the activities that according to students 

motivate them to learn English and those which do not. Next chart gives an idea about 

that: 

 

The most motivating activities that influence students were “to solve puzzles”, 

“to write and to perform conversations”. On the other hand, the three activities that 

motivated students less were “to write about pollution in Copacabana”, “to write 

ACTIVITY 

 

MOTIVATE  NOT – MOTIVATE 

 

1. TO WRITE SENTENCES 

40 % 60% 

2. TO WRITE CONVERSATIONS 73.4 % 26.6 % 

3. TO PERFORM CONVERSATIONS. 66.7 % 33.3 % 

4. TO RESOLVE PUZZLES 73.4 % 26.6 % 

5. TO WATCH VIDEOS AND ANSWER 

QUESTIONS  

66.7 % 33.3 % 

6. TO DRAW WHAT YOU READ  46.6 % 53.4 % 

7. TO LISTEN A SONG 63.3 % 36.7 % 

 

8. TO SPEAK WITH THE TOURIST 60 % 40 % 

9. TO WRITE ABOUT POLLUTION IN 

COPACABANA 

31.2 % 68.8 % 
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sentences” and “to draw what they read”. That information let us to think that students 

do no like to do writing activities. 

 

4.3. MAYOR FINDINGS 

As we mentioned before, qualitative studies do not intend to prove any 

hypothesis. However, as a result of all data gathered, the following hypotheses come 

out:  

H1 ACTIVITIES BASED ON MULTIPLE INTELLIGENCES THEORY BENEFITS 

STUDENTS MOTIVATING THEM TO LEARN ENGLISH LANGUAGE 

 In general, this hypothesis emerged as the main benefit for Copacabana School students 

because the implementation of this theory made both learners and teacher be conscious about 

different ways of learning and teaching a foreign language as a subject at school. 

 

H2 THE ACTIVITIES WHICH MOTIVATE SCHOOL STUDENTS TO LEARN 

ENGLISH ARE THOSE THAT IMPROVE SPEAKING SKILLS RATHER THAN 

OTHER SKILLS.  

 This hypothesis emerged due to the fact that teenagers want to learn the language 

as quickly as they can. That is, students prefer to use the language as much as possible 

learning grammar and vocabulary to improve speaking skills rather than other skills 

(writing, reading and listening). 

 

H3 ATTRACTIVENESS IS AN IMPORTANT FACTOR WHICH INFLUENCES 

SCHOOL STUDENTS MOTIVATION TO DEVELOP ACTIVITIES. 

  The third hypothesis is based on the assertion about the main factors which 

motivate a teenager to learn English language at school. The attractiveness –appealing, 

good presentation, update and interesting topic- is one of the most influential factors in 

school learners. 
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H4 SCHOOL TEACHERS BENEFIT IMPLEMENTING ACTIVITIES BASED ON 

THE MULTIPLE INTELLIGENCES THEORY. 

 The Multiple Intelligence theory benefits students. However, we observed that 

not only the learners are benefited to be motivated to learn language. Also, the teacher is 

benefited because of the information about his/her students which helps her/him to 

improve his/her classes. 

4.4. RELIABILITY AND VALIDITY OF THE STUDY 

 This part explains the main criteria to collect and analyze the data of this study. 

Although, a qualitative research is flexible and developed through unique events, this 

study procedure had to follow some standards suggested by Sampieri 2006 to give 

reliability and validity to this study. 

4.4.1. RELIABILITY 

  Qualitative reliability, also called dependence36 or logical stability, supports this 

study through the following procedures: 

The conclusions of this study were not established before analysing data because 

this study provides conclusions after analysing data avoiding speculations. Moreover, 

data was analyzed in a holistic way. 

Furthermore, different instruments to make a triangulation of data were applied, 

which provided and confirmed the information about the sample: The student’s 

questionnaire, student’s diary, open and structured observations that were explained 

before in terms of context and characteristics. Therefore, the participants` answers 

(students’ answers) were analyzed in a parallel way since what was observed in the 

students’ questionnaire also was analyzed in the open observation and students’ diary. In 

addition, the data was objectively and exhaustively structured.  

On the other hand, this study is based on theoretical foundation, the principal is 

The Multiple Intelligences Theory stated by Howard Gardner in 1983 – 1999. 

 

                                                 
36 “la dependencia involucra los intentos de los investigadores por capturar las condiciones cambiantes de 

sus observaciones y del diseño de investigación” (Franklin and Ballau, 2005)  
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4.4.2. VALIDITY 

The validity of this study is based on the fact that data interpretation was not 

affected by the researcher believes or opinions, that is, as researchers we did not 

manipulate the instruments information or data results. Thus, we analyzed the data as a 

whole taking into account as positive and negative factors in the same way collecting the 

data from natural development of classes.  

In addition, regarding the study length of time, we obtained the data during a school 

year.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

“To be self-determined is to endorse one’s actions at the highest level of reflection. 

When self-determined, people experience a sense of freedom to do what is 

interesting, personally important, and vitalizing”. 

Edward L. Deci &Richard M Ryan, 2002  
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

This section is intended to present the conclusions and recommendations of the 

present study. First, the conclusions are pointed out. After that, some recommendations 

for teachers and forthcoming studies are established.    

5.1. CONCLUSIONS 

Firstly, in this study three specific objectives were established and they were 

achieved, providing the following information:  

About the first objective, we found that most of the students get more motivated 

to develop oral activities (“to perform conversations” and “to speak with tourists”) than 

to do written activities (“to write sentences”, “to write conversations”, “to write about 

pollution in Copacabana”), because it was perceived that during the development of the 

activities they get less motivated doing writing activities than speaking activities. 

Moreover, we observed, it is related to the fact that they are teenagers so they avoid 

being corrected and being asked redoing the task/s. That is, written activities need more 

time to be developed; organizing ideas, checking grammar, correcting mistakes, and so 

on. Whereas, in oral activities they do not spend much time because they carry out them 

fast. This first objective is connected to the second hypothesis that states that 

Copacabana school students get more motivated developing speaking activities rather 

than writing activities. In fact, the students` oral participation was more frequent than 

participation in writing tasks.   

 In addition, due to their context the activity “to speak with the tourists” raised 

students’ instrumental motivation to learn English through the contact with native 

English speakers. We observed that, after students had the opportunity to speak with 

tourists their interest and motivation to learn English increased. That is they realized 

about the importance to learn English language because of their context (Copacabana is 

a tourist place).  
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The second objective analyzes the factors (internal and external) that influence 

on British Copacabana School students` motivation to develop each activity. Therefore, 

the attractiveness of activities became an important factor which influences students to 

carry out activities. It was like the love at first sight because the more attractive, new and 

interesting the activity and material looked, the more motivated the students get. These 

results support the third hypothesis that states that attractiveness is an important factor 

which influences school students` motivation to develop activities.  

Furthermore, the creation of an English environment (English classroom) 

produced good results because they usually came to classroom with expectations to 

know about what they would learn and which materials they would use that class. 

Moreover, the teacher’s attitude is another significant factor observed since it 

encouraged students to do activities especially at the moment students receive 

instructions and feedback  

The length of time (70 minutes per week) became a negative factor which 

influenced students` development. For instance, due to the school extra activities 

sometimes classes were suspended restricting planned activities development in that 

way, as a consequence students from 1 to 14 could not do the last planed activity 

because of the limited length of time. Despite of it, the nine intelligences were 

considered at the moment of developing the activities. That is, one activity is not only 

focused on one kind of intelligence but more that one. (See activities description in 

chapter 3). Similarly, the fact that some students needed more time to finish the 

activities than others made the teacher spend more time on them and made her become 

conscious about different learning speeds so she had to adjust activities for them so that 

all students could work during the entire class time.  

Regarding the last objective about the extent that the activities based on MIT 

benefits students to learn English at Copacabana School, it was observed that in general, 

students got motivated by activities based on this theory accepting the new methodology 

and realizing that there are many ways to be successful in learning English language. 

This objective is connected to the first emerging hypothesis since it states that the 

activities based on Multiple Intelligence Theory really motivate school students at 
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Copacabana School to learn English. In fact, it was found that students` attitude toward 

Learning English changed in a positive way since they were responsible with their 

homework and assignments as well as with the attendance. They completed the tasks at 

the school and really did their best effort to complete the difficult tasks successfully. In 

the same way, their scores increased in a reasonable way.     

Furthermore, students realize about their strengths and weaknesses and how to 

take advantage of that, for example when students knew the kind of activity they would 

develop they were ready depending on the level of difficulty. And for a complex task, 

they developed strategies to deal with it. Additionally, during this study, the teacher 

found out each student learning styles, since the intelligences are closed related to them, 

because intelligences point out students learning style characteristics. This statement 

leads us to the fourth hypothesis that asserts that school teachers benefit implementing 

activities based on the Multiple Intelligences Theory. 

 

5.3. RECOMMENDATIONS 

 The following statements are the recommendations we suggest to school English 

teachers and to researchers for following studies. 

We suggest teachers the creation of an English environment (English classroom) in 

order to improve students interest to learn English as a subject because there are not 

enough resources to be used in learning English as a foreign language at schools mainly 

in small towns or rural areas. It also is necessary to mention that in some schools of the 

city, this lack of resources is also evident. Moreover, it is advisable to apply a diagnostic 

questionnaire about how students like to learn and about their background way of 

learning, at the beginning of classes. This procedure can be useful to identify their 

learning styles taking into account the Multiple Intelligences Theory to make or adapt 

materials according to students` intelligences. This can be useful for the students since 

they can realize about their strengths and weaknesses to learn English language. 

As teachers it is important to maintain a good attitude in every class. A good attitude 

marks the difference at the moment of explaining, giving instructions and feedback. Be 
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energetic and enthusiastic about what you are teaching and on those days when you do 

not have that energy, provide activities that require the learners to put forth a greater 

energy Besides, you should adapt activities to different students learning speed to ensure 

all students are working during the activity since there are students who do not work, 

mainly when they are working in groups.  

Therefore, in order to teach more effectively and efficiently you need to find out 

about Multiple Intelligences and Learning Styles, so that you can realize how significant 

it can be for the education of school students. In this way you could consider activities 

based on different intelligences that can be applied in the lesson or in the unit. 

Remember, teachers do not need to incorporate all nine intelligences into one lesson. 

Take advantages of students’ preferences in learning and encourage them to improve 

strategies to develop activities which are difficult to carry out for them. Consider 

producing Satisfaction in the outcome through intrinsic/extrinsic rewards because 

motivation is the core of any classroom. When the students are motivated, the teacher 

can perform his/her job reaching his/her both educational and personal objectives as the 

best. 

For next studies, we suggest to consider the emerging hypothesis of this study (see 

chapter four). 
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APPENDIX “A” PHOTOGRAPHS 
 

 

Photograph #1.  British Copacabana School 

 
 

Photograph #2 Sample (data source) 

 

ENGLISH 

CLASSROOM 



 

 

Photograph #3  Extra material 

 
 

 

Photograph #4 Classroom contract (students photographs) 

 
 

 

Photograph #5  left side of the classroom (colours and animals pictures) 

 
 



 

 

Photograph #6 right side of the classroom (fruits) 

 
 

 

Photograph #7 right side of the classroom (occupations, feelings, and clothes) 

 
 

 

Photograph #8 on the top of the blackboard (the alphabet) 

 



 

 

Photograph #9 Activity 1 Students write sentences (individually-using book as 

reference) 

 
 

 

 

Photograph #10 Activity 2 Students write conversations (helping each other) 

 
 

 

 

Photograph #11 Activity 3 Students develop a conversation (in front of the class) 

 

 
 



 

 

Photograph #12 Activity 4 Students fill a puzzle (individually) 

 

 
 

 

 

Photograph #13 Activity 5 Students watch a video and answer questions (share ideas) 

 

 
 

 

 

Photograph #14 Activity 6 Students draw what they read 

 

 



 

 

Photograph #15 Activity 7 Students listen to a song 

 
 

 

 

Photograph #16 Activity 8 Students speak with tourists (in groups) 

 
 

 

 

Photograph #17 Activity 9 Students write about pollution in Copacabana (out of the 

classroom) 

 



 

 

Photograph #18 Activity 9 Students write about pollution in Copacabana (in the 

classroom) 

 
 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

SURVEY 
 

 

 

 

 

 

 

 

 

 

 



 

APPENDIX “B” SURVEY 

 

SURVEY RESULTS 

NUMBER ACTIVITIES YES  SOMETIMES NO 

1 In groups  76.6 % 10% 13. 4% 

2 Listening to music 70% 16.6% 13.4% 

3 Seeing new words 63.3% 20% 16.6% 

4 Doing tests 33.3% 30% 36.6% 

5 Reading books 23.3% 2.6% 50% 

6 Practicing pronunciation 50% 20% 30% 

7 Doing and making things 50% 30% 20% 

8 Alone 30% 16.6% 53.3% 

9 Hearing new words 43.3% 23.3 % 33.3% 

10 Doing projects  40% 30% 30% 

11 Acting 66.6% 6.6% 26.6% 

12 Writing 40% 16.6% 4.3% 

13 Doing grammar exercises in 

the book 

43.3% 13.3% 43.3% 

14 Speaking in pairs or groups  63.3% 23.3% 13.3% 

15 Listening to the teacher 50% 16.6% 33.3% 

16 Watching videos and 

answering questions 

50% 33.3% 16.6% 

 

 

 

 

   



 

 

 

 

 

 

 

 

 

 

 

 

 

INSTRUMENTS 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

APPENDIX “C” INSTRUMENTS 

OPEN OBSERVATION SHEET 

 

ACTIVITY: …………………………………..         GRADE: ………..                 DATE:…………             

STUDENT STUDENT’S BEHAVIOR  

S  1 
 

 

S  2 
 

 

S  3 
 

 

S  4 
 

 

S  5 
 

 

S  6 
 

 

S  7 
 

 

S  8 
 

 

S  9 
 

 

S  10 
 

 

S  11 
 

 

S  12 
 

 

S  13 
 

 

S  14 
 

 

GENERAL 

 OBSERVATION 

 

 

 

 

INSTRUMENT 1.1: OPEN OBSERVATION SHEET 



 

 

OPEN OBSERVATION SHEET 

ACTIVITY: STUDENTS WRITE SENTENCES         GRADE: 8TH                 DATE: 21/05/10              

 

STUDENT STUDENT’S BEHAVIOR  

S  1 She wrote sentences slowly, could not concentrate, anything distracted her. 

She couldn’t finish the activity 

 
S  2 He ended first and wrote fast the activity to get extra points 

 
S  3 She had some difficulties with the word order and vocabulary, spent a lot of 

time using the dictionary. She couldn’t finish the activity. 

 
S  4 Teacher had to explain him two or more times the activity. Otherwise He 

preferred to copy the task from their classmates. 

 
S  5 She wrote sentences slowly and looked for word by word in the dictionary. 

 
S  6 He did not like teacher corrected his mistakes  

 
S  7 She wrote fast and finished first the activity to get extra points 

 
S  8 He wrote fast and finished first the activity to get extra points 

 
S  9 She did the activity to get extra points 

 
S  10 She wrote sentences slowly and looked for word by word in the dictionary. 

 
S  11 Teacher had to explain her two or more times the activity. Otherwise she 

preferred to copy the task from her classmates. 

 
S  12 He wrote sentences without problems, because he likes to work alone. 

 
S  13 He wrote sentences slowly so he preferred to copy from their classmates. 

 
S  14 She wrote fast to get extra points, but committed many mistakes 

 
GENERAL 

 OBSERVATION 

 

 

In general, it is observed that despite students did not look well motivated to 

do this activity; they did it influenced, in many cases, by the reward. That is, 

the first who finished would get extra ten points. However, most of them 

could not finish the entire activity they needed more time.   

 



 

STRUCTURED OBSERVATION  

 

 

ACTIVITY: …………………………………..                GRADE:…..                 DATE: ………… 

ACTIVITY # 1 STUDENTS WRITE SENTENCES INDIVIDUALLY 

STUDE

NT 

FREQUENCY OF               

PARTICIPATION 
  DISCIPLINE FINISH THE 

ACTIVITY 

SCORE RESULTS OF THE OBSERVATION 

ORAL 
WRITTEN 

HIGH 
MIDDLE LOW 

S  1  
   

 
 

  
 

S  2  

 

 

       

 

S  3  
 

 

       
 

S 4  
 

 

       
 

S  5  

 
 

       

 

S  6        
 

 

S  7  
 

 

       
 

S  8  
 

 

       
 

S  9  
 

 

       
 

S  

10 

 

 
 

       

S  11  

 
 

       

 

S  

12 

       
 

 

S  

13 

 
 

 

       

S  

14 

 

 
 

       

INSTRUMENT 1.2: STRUCTURED OBSERVATION SHEET 

 

 

 

 



 

STRUCTURED OBSERVATION SHEET 

ACTIVITY: STUDENTS WRITE SENTENCES         GRADE: 8TH                 DATE: 21/05/10              

ACTIVITY # 1 STUDENTS WRITE SENTENCES INDIVIDUALLY 

STUDE

NT 

FREQUENCY OF               
PARTICIPATION 

DISCIPLI
NE 

FINISH 
THE 

ACTIVI-
TY 

SCORE RESULTS OF THE OBSERVATION 

ORAL 
WRITTEN 

HIGH 
MIDDLE LOW 

S  1 / / / X  No   M  
 Despite she did not finish the activity 

and had bad behaviour at the 

beginning. She wrote some good 

sentences. 

S  2 // /// X Yes  H    At the beginning he had bad 

behaviour but he wrote good 

sentences   

S  3 -.- /  

 

No    L  She could not finish the activity due to 

her lack of vocabulary  

S 4 -.- /  No    L  

 
It was difficult to write for him but he 

tried and did his best 

S  5 -.- //  Yes   M   

 
She had good behaviour and  finish 

the activity but she committed 

mistakes 

S  6 -.- /// 

 

 Yes   M   
He finished the activity but committed 

many mistakes then he corrected them 

S  7 / ///        X  Yes  

 

H   She wrote good sentences. After she 

finished the activity she had a bad 

behaviour 

S  8 // ///  Yes  H    

 
He wrote good sentences and was 

quiet during the activity 

S  9 - . - //  Yes  H    He took long time and he wrote good 

sentences   

S  

10 

- . - /// 

 

Yes   M   She finished the activity and had good 

behaviour during the activity but 

committed many mistakes. 

S  11 -.- /  No    L  She could not write good sentences. 

S  

12 

- . - //  Yes  H    
He wrote good sentences with a good 

behavior during the activity. 

S  

13 

- .- /  Yes    L  He stayed quiet writing but wrote 

wrong sentences. 

S  

14 

-.- / X Yes   M   She was very restless at the beginning 

then she wrote sentences  

 

 

 

 

 

 



 

STUDENTS DIARY 

NUMBER OF THE LIST:……                                                                                                                        GRADE:….. 

 

LEE Y RESPONDE CON LETRA CLARA 

ACTIVIDAD QUE APRENDISTE 

HOY DE INGLÉS 

¿QUE TE GUSTO 

MAS, PORQUE? 

¿QUÉ NO TE 

GUSTO, PORQUE? 

SUGERENCIAS 

ESCRIBIR ORACIONES  

 

   

ESCRIBIR 
CONVERSACIONES 

 

 

   

REALIZAR 
CONVERSACIONES  

 

 

   

RESOLVER UN 
CRUCIGRAMA 

 

 

   

VER UN VIDEO Y 
RESPONDER 
PREGUNTAS 

    

DIBUJAR LO QUE 
LEES 

 

 

   

ESCUCHAR UNA 
CANCIÓN 

 

 

   

HABLAR CON LOS 
TURISTAS 

 

 

   

ESCRIBIR SOBRE LA 
CONTAMINACIÓN EN 
COPACABANA 

    

INSTRUMENT 2: STUDENTS` DIARY SHEET 

 

 



 

STUDENTS DIARY 

NUMBER OF THE LIST:…1…                                                                                                                        GRADE:…8th 

 

LEE Y RESPONDE CON LETRA CLARA 

ACTIVIDAD QUE APRENDISTE 

HOY DE INGLÉS 

¿QUE TE GUSTO 

MAS, PORQUE? 

¿QUÉ NO TE 

GUSTO, PORQUE? 

SUGERENCIAS 

ESCRIBIR ORACIONES 
Aprendí a hacer oraciones de 
pequeñas cosas 

Escribir oraciones usando verbos 
y porque use el diccionario 

Tener poco tiempo Hacer mas oraciones 

ESCRIBIR 
CONVERSACIONES 

Hacer preguntas  Usar los verbos tener poco tiempo Escribirlas y ponerlas 
en practica en publico 

REALIZAR 
CONVERSACIONES  

Hablar con mis 
compañeros en inglés 

Me gusto porque puedo 
hablar con otras personas 

Que algunos no 
atiendan 

Escribirlas y ponerlas 
en practica en publico 

RESOLVER UN 
CRUCIGRAMA 

Usar verbos Buscar palabras No me gusto que mi 
compañero se ataje de 
la hoja de verbos 

Sugiero mas 
crucigramas 

VER UN VIDEO Y 
RESPONDER 
PREGUNTAS 

Aprendí a reconocer la 
escritura 

Ver el video para encontrar 
su mensaje 

Que las preguntas sean 
largas 

Dar exámenes de los 
videos 

DIBUJAR LO QUE 
LEES 

Analizar y pensar Analizar e imaginar para 
poder dibujar 

No tener practicas Dar más practicas 

ESCUCHAR UNA 
CANCIÓN 

El mensaje de la canción Encontrara el mensaje de 
la canción 

Que mis compañeros 
hagan bulla 

Traducir las canciones 

HABLAR CON LOS 
TURISTAS 

La pronunciación Hablar con ellos Que algunos se 
separen de sus grupos 

Sugiero mas tiempo 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

ORGANIZED DATA IN CATEGORIES 
 

 

 

 

 

 

 

 

 

 



 

 

APPENDIX “D” ORGANIZED DATA IN CATEGORIES 

 

CATEGORY 1: ACTIVITIES THAT MOTIVATE STUDENTS TO LEARN ENGLISH  

SOURCE: 

QUESTIONNAIRE 1 
OPEN OBSERVATION 1 QUESTIONNAIRE 

2 

S ACTIVITIES 

MOTIVATE 

STUDENTS 

STUDENTS REACTION  OTHER 

ACTIVITIES  

S  

1 
2 - 3 To make 
conversations  

4 To solve 

puzzles   

5 To watch 

videos  

9. She wrote sentences slowly, she could not concentrate, anything 

distracted her. She couldn’t finish the activity 

10. She worked very well in groups, giving her ideas and explaining 

others.  

11. She gave confidence to her partner. Good pronunciation, but not 

enough body movement.  

12. She looked happy and enthusiast to fill the puzzle 

13. At the beginning she looked bored, but when she watched the video 

she developed the activity with enthusiasm.   

14. She did not like to draw 

15. At the beginning she was bored then she got interested on the song 

because she understood and sang it 

16. At the beginning she looked nervous but then she got enthusiast due 

to the tourist kindness 

 

 

 

 

 

 

8. Practicar  

conversaciones 

con los turistas 

S  

2 
 2 and 3 To 

make 
conversations  

4 To solve 
puzzles   

 

1. He ended first and wrote fast the activity to get extra points 

2. He spoke more about other things than about the task 

3. He performed the conversation confidently using gestures and 

enough body movement. 

4. He filled the puzzle as fast as he could 

5. Today he looked unmotivated, but he was the first to finish the task 

6. He did the activity 

7. He got interested in the pronunciation singing it 

8. He did not come 

Que sea mas 

divertido 

S  

3 

1 To write 

sentences and 

7 to listen to 

music  

9. She had some difficulties with the word order and vocabulary; she 

spent a lot of time using the dictionary. She couldn’t finish the 

activity. 

10. She preferred to listen others and speaks poor 

11. She got nervous, could not pronounce well.    

12. She participated more than before 

13. She was absent today 

14. She could not understand what she read 

15. She looked nervous because it was difficult for her to understand 

the song 

16. She only wrote tourists answers while her partners were asking 

them 

8 Ir a la playa 

S  

4 

1 to 8 All the 

activities  

1. We had to explain to him two or more times the activity. Otherwise 

He preferred to copy the task from their classmates. 

2. He preferred to listen others and spoke poor 

3. At the beginning he got nervous, could not pronounce well    

4. He participated more than before 

5. He looked surprised and despite his poor vocabulary he finished the 

task 

6. He could not understand what he read 

7. He stayed listening and did  not do the activity 

8. He only wrote tourists answers while his partners were asking them 

8 Ir al lago 

S  

5 

1 to 8 All the 

activities  

1. She wrote sentences slowly and looked for word by word in the 

dictionary. 

2. She spoke more about other things than about the task 

3. She got very nervous in front of class and used enough body 

8 Ir hablar con los 

turistas 



 

movements 

4. She looked happy and enthusiast to fill the puzzle 

5. She really liked to watch a video but she disliked the idea to have to 

write 

6. Despite her limited vocabulary she did her best to finish the activity 

7. She did her best to finish the activity 

8. At the beginning she did not ask anybody, but when she went with 

other partner she did the activity. 

S  

6 

1 To write 

sentences, 2 

and 3 To make 

conversations  

6 To draw 

what you read  

1. He did not like we corrected his mistakes  

2. He worked very well in groups, giving his ideas and explaining 

others.  

3. He spoke slowly and used gestures. He laughed when he committed 

mistakes in pronunciation. 

4. He did his best to finish 

5. He worked well aware on the video 

6. First he asked us about the reading then. He drew very good (he 

likes to draw) 

7. He looked well interested on the activity and developed it alone. 

Then he sang it 

8. He looked insecure however he developed the activity  

6 Aprender con 

puro dibujos 

S  

7 

1 to 8 All the 

activities 

 

 

 

 

 

 

6 but not to 

draw what I 

read  

9. She wrote fast and finished first the activity to get extra points 

10. She worked very well in groups, giving her ideas and explaining 

others.  

11. She gave confidence to her partner. Good pronunciation, but not 

enough body movement.  

12. She filled the puzzle as fast as he could to finish first 

13. At the beginning she looked bored, but when she watched the 

video she developed the activity with enthusiasm.   

14. She finished the activity to get extra points 

15. she looked well interested on the  activity and developed it alone 

16. From the beginning to the end she looked enthusiast 

8 Hablar con 

extranjeros 

S  

8 

1 to 8 All the 

activities 

1. He wrote fast and finished first the activity to get extra points 

2. He worked very well in groups, giving his ideas and explaining 

others.  

3. He looked very confident he performed the activity without caring 

about his mistakes. 

4. He filled the puzzle as fast as he could to finish first 

5. Despite today he was sick he looked motivated on doing the 

activity. 

6. He drew simple drawings to finish first 

7. He looked well interested on the pronunciation and did the activity 

alone. Then he sang it. 

8. He spoke as much as he could with the tourist without caring about 

his pronunciation difficulties 

8 Preguntar a los 

turistas y todo lo 

anterior 

S  

9 

2 and 3 To 

make 

conversations 

4 To solve 

puzzles  

7 To listen to 

music 

1. She did the activity to get extra points 

2. He complained with his classmates because he wanted to have the 

reason 

3. He performed the conversation seriously and aloud  

4. He filled the puzzle as fast as he could to finish first 

5. He is absent today 

6. At the beginning he looked enthusiast but then he drew very slowly. 

(he needed more time) 

7. He looked well interested on the  activity and finished it first 

8. He spoke as much as he could with the tourists due to tourist 

kindness 

8 Ir afuera y hablar 

con turistas 

S  

10 

2 and 3 To 

make 

conversations, 

4 to solve 

puzzles and to 

7 listen to 

music 

1. She wrote sentences slowly and looked for word by word in the 

dictionary. 

2. She worked very well in groups, giving her ideas and explaining 

others.  

3. She got nervous at the beginning then she looked more confident  

4. She looked happy and enthusiast to fill the puzzle 

5. At the beginning, She really liked the activity but it was a little 

8 Hablar con 

turistas y exponer 

en inglés 



 

difficult to write for her 

6. She really did her best effort to finish the activity 

7. Because her gestures it was something difficult 

8. She looked insecure however he developed the activity  

S  

11 

2 and 3 To 

make 

conversations  

4 To solve 

puzzles 5 To 

watch videos   

7 To listen to 

music  

9. We had to explain her two or more times the activity. Otherwise she 

preferred to copy the task from her classmates. 

10. She preferred to listen others and speaks poor 

11. She got nervous and could not pronounce well    

12. She participated more than before 

13. Today she did her best effort because she had audio problems 

14. She drew very good but she could not finish the activity 

15. She looked interested on the activity at the beginning but then she 

could not understand it despite the explanations 

16. She only copied tourists answers while her partners were asking 

them 

Rresponder 

preguntas 

S  

12 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

7 To listen to 

music  

1. He wrote sentences without problems. Because he likes to work 

alone. 

2. He listened to his classmates and supports with ideas 

3. He looked very confident 

4. He did his best to finish 

5. he was absent today 

6. He understood the activity but he had difficulties drawing 

7. He looked well interested on the pronunciation and did the activity 

alone. He sang it 

8. He spoke as much as he could with the tourists due to tourist 

kindness, but he did not do the activity alone. 

8 Hablar con los 

turistas, viendo la 

naturaleza 

S  

13 
1 to 8 All 

the 

activities 

9. He wrote sentences slowly, so he preferred to copy from their 

classmates. 

10. He wrote what he listened to  

11. He spoke slowly he had difficulties with pronunciation. 

12. He participated more than before 

13. He developed the activity mainly watching the  video 

14. It was a little difficult to draw 

15. He did the activity with enthusiasm 

16. He looked insecure however he developed the activity 

7 Cantando y 

hablando con otros 

amigos 

S  

14 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

7 To listen to 

music  

1. She wrote fast to get extra points, but committed many mistakes 

2. Nobody wanted to work with her but she made her best 

3. She performed with security at the beginning only, then she got 

very nervous and could not finish the conversation 

4. She did not come 

5. She developed the activity mainly watching the  video 

6. She was upset 

7. She did not come 

8. She did not come 

Hablar con 

compañeros de 

otros 

establecimiento 

S  

15 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

 

10. He  wrote sentences slowly, he forgot material and couldn’t 

finish the activity 

11. He spoke more about other things than about the task 

12. He looked nervous from the beginning to the end. The 

pronunciation  was difficult for him 

13. He did not come  

14. He preferred only to watch the video 

15. He worked too slowly 

16. He liked the song but he could not do the activity 

17. He arrived late 

18. He did not do the activity on time 

Ver la naturaleza y 

hablar con la 

profesora  

S  

16 

2 to 9 All the 

activities but 

not writing 

sentences. 

1. She wrote fast. She finished the activity to get extra points 

2. She worked very well in groups, giving her ideas and explaining 

others.  

3. She performed the conversation confidently using gestures and 

some body movement. 

4. She filled the puzzle as fast as he could to finish first 

5. She liked the video 

8 and 5 Platicar 

con turistas y ver 

videos 



 

6. At the beginning she said that she did not like to draw but she drew 

very good today 

7. She liked the rhythm of the song and  that motivated her 

8. At the beginning she looked nervous 

9. She looked well attentive 

S  

17 

6 To draw 

what I see  

1. He did the activity fast but with many mistakes to get extra points  

2. He worked very well in groups, giving his ideas  

3. At the beginning he got nervous, could not pronounce well but then 

he improved    

4. He participated more than before 

5. He wanted to see something whit more action 

6. He did the activity attentive 

7. He got confused at the beginning by the song lyric 

8. He looked secure 

9. He looked motivated 

6 Dibujando 

S  

18 

4 To solve 

puzzles 5 To 

watch videos 

7 To listen to 

music 

1. He had same difficulties with the word order and vocabulary; he 

spent a lot of time using the dictionary. He couldn’t finish the 

activity.  

2. He listened others and spoke poor 

3. She got nervous, he stayed quiet he could not pronounce well. He 

did not finish the activity    

4. He looked motivated to fill the puzzle 

5. He got confused by the speed of speaking 

6. He did not finish the activity because he wanted to paste at home 

instead of drawing today. 

7. He looked confused due to the song speed 

8. He looked shy 

9. He could not develop the activity easily  

Dialogar con la 

profesora 

S  

19 

2 and 3 To 

make 

conversations       

4 To solve 

puzzles 5 To 

watch videos 

7 To listen to 

music 

10. She wrote sentences fast and looked enthusiast with the activity  

11. She complained with his classmates because she wanted to have 

the reason 

12. She gave confidence to her partner. Good pronunciation, enough 

body movement.  

13. To finish the puzzle first made her to realize about her knowledge 

14. She looked very attentive to the video 

15. This activity took her more time than others 

16. She was very enthusiasm with the activity 

17. From the beginning to the end she looked motivated to do the 

activity 

18. She developed the activity easily 

8 Interactuar con 

extranjeros 

S  

20 

To make 

conversations, 

to solve 

puzzles and to 

watch videos  

1. She did the activity using the dictionary due to her lack of 

vocabulary. 

2. She worked very well interchanging ideas with  her partners 

3. She spoke slowly and used gestures. She got angry when she 

committed mistakes in pronunciation. 

4. She made her best, she was very attentive  

5. She could not understand some words due to the speed 

6. She could not draw as fast as she wanted 

7. She looked surprised by the rhythm of the song 

8. She wanted more time to speak with the tourists 

9. She looked attentive about how to write 

3 Conversar con 

otras personas 

S  

21 

1, 4 to 9 All 

the activities 

but not to 

make 

conversations  

1. She wrote sentences slowly and looked for word by word in the 

dictionary. 

2. She learned more interacting with her partners 

3. She performed the conversation seriously and aloud  

4. She tried to finish it as much fast as she could 

5. She just watched the video  

6. She could no draw as fast as she wanted 

7. She looked surprised by the rhythm of the song 

8. She did not want to ask at the beginning then she lose the fear  

9. She did not write too much, but her ideas were clear 

7 Cantar 

escuchando música 

S  2 and 3 To 1. He wrote fast and finished first the activity to get extra points 9 Describir la 



 

22 make 

conversations, 

and 6 to draw 

what I read 

2. He worked very well in groups, giving his ideas and explaining 

others.  

3. He looked very confident; he performed the activity without caring 

about his mistakes using many gestures. 

4. He did not looked well motivated  

5. He looked very attentive to the video 

6. He asked to draw at home  

7. He liked the idea to listen a song but he prefers other kind of music 

8. He got surprised and motivated by the tourists answers 

9. He looked very thoughtful 

naturaleza 

S  

23 

1 To write 

sentences, 4 to 

solve a puzzle, 5 

to watch a 

video, and 6 to 

draw what I read  

10. She did the activity to get extra points 

11. At the beginning he worked with his partners but he finished the 

activity alone 

12. He looked very confident; he performed the conversation using 

poor gestures. 

13. He filled the puzzle as fast as he could to finish first 

14. He looked bored 

15. He developed the activity easily  

16. He looked motivated by the music 

17. He enjoyed the activity 

18. It took long time to write 

Preguntar al aire 

libre, por el aire 

puro 

S  

24 

2 and 3 To 

make 

conversations 

and 6 to draw 

what I see  

1. He did the activity using the dictionary due to her lack of 

vocabulary. 

2. He preferred to listen others and spoke poor 

3. He got nervous at the beginning then he looked more confident  

4. He tried to fill the puzzle using the dictionary  

5. The activity speed confused him  

6. He understood the activity but he could not draw 

7. He looked motivated by the music 

8. At the beginning he was shy then he enjoyed the activity 

9. It looks he liked the topic but he couldn’t write easily 

Con libros o textos 

S  

25 
1 to 8 All the 

activities  

10. He committed many mistakes despite he did the activity using the 

dictionary 

11. At the beginning he got confused, then he shared his ideas with 

his classmates 

12. He spoke seriously and aloud without taking into account his 

mistakes  

13. Despite of having poor vocabulary he did his best 

14. He enjoyed the activity 

15. He preferred to cute and paste instead to draw 

16. He looked surprised by the activity because it was new for him 

17. He looked surprised when the tourists understand what he was 

asking 

18. It was difficult to write for him  

1 and 6 Leer y 

escribir 

S  

26 

1 To write 

sentences, 2 

and 3 to make 

conversations, 

5 to watch a 

video  

1. She had difficulties with the word order and vocabulary, she 

couldn’t finish the activity.  

2. She worked very enthusiast in group 

3. She performed laughing when she forgot a word or committed a 

mistake 

4. At the beginning she filled the puzzle as fast as she could to finish 

first but it took long time 

5. She looked confused at the beginning 

6. She preferred to cute and paste instead to draw 

7. She did the activity well attentive 

8. She worked alone 

9. She took long time to write 

Hacer 

conversaciones y 

lecturas mejorara 

la pronunciación 

S  

27 
2 and 3 To 

make 

conversations 

and 6 to draw 
what I see. 

10. At the beginning She got angry because did not understand the 

activity after other explanation she finishes the activity 

11. She listened to her classmates learning more from them 

12. She did her best and had enough body movement.  

13. At the beginning she looked unmotivated then while she was 

resolving it she got enthusiast   

8 Conversar con 

turistas 



 

14. She was attentive watching the video but did not do the activity 

15. she preferred to cute and paste instead to draw 

16. She looked unmotivated due to the song speed 

17. She gets happy when the tourists answer her 

18. She couldn’t developed the activity easily 

S  

28 
4 To solve 

puzzles  

1. She did the activity well concentrated using the dictionary and 

asking us some words 

2. She worked sharing ideas and correcting her partners 

3. She gave confidence to her partner. Good pronunciation, poor body 

movement.  

4. She filled it  easier than her partners 

5. The speed made her got angry 

6. She did the activity very attentive 

7. She did the activity alone  

8. She looked well motivate from the beginning to the end 

9. She wrote as soon as possible and made many questions 

6 Leer 

S  

29 
1 To write 

sentences  

1. She did the activity well concentrated using the dictionary and 

asking us some words 

2. She spoke poor and did part of the activity alone 

3. She gave confidence to her partner. She spoke slowly with poor 

body movement.  

4. She made her best, she was very attentive  

5. She looked interested only on finished the activity 

6. She was quiet and very attentive drawing 

7. She looked motivated  

8. She looked very nervous at the beginning then she got enthusiast  

9. At the beginning she makes many questions then she wrote 

Mejorar la 

pronunciación 

S  

30 
2 and 3 To 

make 
conversations  

1. Despite she had difficulties with the word order and vocabulary she 

finishes the activity, using the dictionary and asking us 

2. She learned more working with her partners 

3. At the beginning she got nervous and used enough body movements 

then she got in calm and did it better 

4. She did not look well motivated 

5. She got angry due to the activity speed 

6. she preferred to cute and paste instead to draw 

7. She wanted to listen to the song many times 

8. She looked very nervous at the beginning 

9. She continuously repeated that it was difficult 

Me motiva hablar 

y menos teoría 

 

CATEGORY TWO: FACTORS THAT INFLUENCE STUDENTS` MOTIVATION 

SOURCE :STUDENT’S DIARY AND OBSERVATION (1) 

S INTERNAL FACTORS 

INFLUENCE MOTIVATION 

EXTERNAL FACTORS INFLUENCE 

MOTIVATION 

S  1 Lack of concentration and confidence  Length of Time, Work with others, Appealing, Topic, 

level of activity difficulty, Clear instructions, 

Pronunciation and good feedback. 
S  2 Lack of concentration and confidence  Reward, time, task attractiveness, level of activity 

difficulty and real input. 
S  3 Lack of vocabulary and  Lack of 

confidence 

 

Length of time, Classroom layout, level of activity 

difficulty and task attractiveness.  

S  4 Lack of confidence, difficulty level, 

appealing, topic, and attitude. 

Clear instructions, level of activity difficulty 

S  5 Lack of concentration, attitude and 

insecurity  

Length of time, level of activity difficulty work with 

others, attractiveness, topic, and reward. 



 

S  6 Attitude, awareness, attitude, and 

confidence  

Work with others, attractiveness, reward, and good 

feedback.   
S  7 Confidence and attitude Reward, work with others, topic, and good feedback. 
S  8 Confidence and attitude  Reward, work with others, task attractiveness, topic, 

level of activity difficulty, pronunciation, and good 

feedback. 
S  9 Tolerance and attitude,  Reward, length of time, task attractiveness and feedback 
S  10 Attitude and lack of self confidence. Length of time, work with others, task attractiveness, 

reward, and, level of activity difficulty 
S  11 Lack of self confidence, shyness, 

physical limitations. 

Level of activity difficulty, clear instructions, 

pronunciation, task attractiveness, length of time, and 

context. 
S  12 good attitude and confidence. Level of activity difficulty, classroom layout, task 

attractiveness reward, and good feedback 
S  13 Attitude  Level  of activity difficulty, length of time, work with 

others, pronunciation, attractiveness, video topic, and 

feedback. 
S  14 Tolerance and confidence. Reward, feedback, and video topic. 
S  15 Lack of concentration, confidence, 

attitude, lack of confidence and 

irresponsibility.  

Level of activity difficulty, length of time, material and 

pronunciation. 

S  16 Confidence, attitude and thoughts.  Level of activity difficulty, reward, , work with others, 

attractiveness and topic. 
S  17 Shyness, attitude and confidence. 

 

Lack of vocabulary, work with others attractiveness , 

video topic, level of activity difficulty and topic. 
S  18 Lack of confidence and attitude More explanations and level of activity difficulty 
S  19 Background knowledge, attitude, 

tolerance, and confidence 

Work with others, level of activity difficulty, 

attractiveness, reward, good feedback and topic.  
S  20 Attitude  Level of activity difficulty, classmates, work with 

others, , topic, length of time, attractiveness, and good 

feedback. 
S  21 Attitude and confidence 

 

Length of time, work with others, reward, attractiveness, 

level of activity difficulty, feedback and topic. 

  
S  22 Attitude  Level of activity difficulty, reward, work with others, 

topic, attractiveness, rhythm, and good feedback. 
S  23 Attitude. Reward, work alone, length of time, topic, appealing, 

rhythm, and good feedback 
S  24 Attitude, lack of confidence and 

confidence. 

Level of activity difficulty, length of time, material, 

attractiveness, good feedback and topic. 
S  25 Attitude  Level of activity difficulty, lack of vocabulary, work 

with others, attractiveness, strategies, good feedback and 

topic. 
S  26  Attitude  Level of activity difficulty, length of time, attitude, 

attractiveness, strategies, topic and good feedback. 
S  27 Attitude and confidence. Level of activity difficulty, clear instructions, 

attractiveness topic, strategies, and feedback. 
S  28 Attitude, confidence, level of 

knowledge,  

Level of activity difficulty, level of knowledge, 

attractiveness rhythm, good feedback and topic. 
S  29 Attitude and confidence  Work alone, attractiveness, reward, good feedback and 

topic 
S  30 Attitudes and confidence,  Level of activity difficulty, work with others, 

attractiveness strategies, good feedback and topic. 

 



 

 

CATEGORY THREE: MULTIPLE INTELLIGENCES THEORY BENEFITS TO LEARN 

ENGLISH 

SOURCE:: STUDENT DIARY AND OBSERVATION (2) 

S WHAT HAVE YOU LEARNED 

TODAY? 

STUDENTS` REACTIONS 

S  1 9. Aprendí a hacer oraciones de 

pequeñas cosas.  

10. Hacer preguntas.  

11. Hablar con mis compañeros en 

inglés.  

12. Usar verbos.  

13. Aprendí a reconocer la escritura. 

14. Analizar y pensar. 

15. El mensaje de la canción.   

16. La pronunciación. 

9. Despite she did not finish the activity and misbehaved at the beginning. 

10. She wrote good sentences.  She supported to her group with good ideas 

to write the conversation.   

11. She had a good participation but could not be quite during partner’s 

participation.  

12. Good attitude. She filled the puzzle without problems.  

13. Bad attitude before to watch the video. Then she did the entire activity.  

14. She did not finish the activity. 

15. Bad attitude. At the beginning bored then she enjoyed listening to music.  

16. At the beginning she looked nervous but then she got enthusiast due to 

the tourist kindness 
S  2 1. Yo aprendí más verbos.  

2. Escribir conversaciones.  

3. Me gusta mucho conversar en 

inglés.   

4. Estaba interesante y aprendí 

mucho.  

5. Aprendí muchas palabras nuevas.  

6. Si un poco, no dibujo mucho.  

7. Aprendí muchas palabras.  

8. No asistí 

1. At the beginning he had bad behaviour but he wrote good sentences.  

2. He discussed too much with his partners.  

3. He performed a good conversation.  

4. He filled the puzzle well concentrated.  

5. Despite he was sad today he had good attitude to develop the activity.  

6. He finished the activity as soon as he could.  

7. He sang and enjoyed the activity. He did not come 

S  3 9. Aprendí algo de oraciones.  

10. He aprendido algo de 

conversaciones.  

11. Aprendí las palabras nuevas.  

12. Hacer el crucigrama.  

13. Aprendí algo de vocabulario.  

14. Me gusto poco.  

15. Poco.  

16. Aprendí algo de pronunciación 

9. She could not finish the activity due to her lack of vocabulary  

10. She did not participate, only observe and write what she listened. 

11. She could not finish the activity due her nervousness.  

12. Good attitude but she could not fill the entire puzzle. 

13. She was absent today 

14. At the beginning she did not do anything. So she had to work with a 

partner.  

15. At the beginning she looked nervous then she enjoyed the song.  

16. She spoke poor 
S  4 1. Aprendí mucho de verbos.  

2. No mucho.  

3. Realizar conversaciones.  

4. Los verbos.  

5. Vi el video.  

6. De las conversaciones.  

7. Los sonidos.  

8. Me pareció bien 

1. It was difficult to write for him but he tried and did her best.  

2. He copied what his partner wrote and spoke.  

3. He finished the activity despite he had some problems in pronunciation.  

4. Good attitude but he could not fill the entire puzzle.  

5. Enthusiast during the entire activity. He could not finish.  

6. At the beginning he did not do anything. So he had to work with a partner.  

7. He did not do the activity only listened.  

8. He spoke poor but tried his best. 
S  5 1. Aprendí mucho de escribir 

oraciones.  

2. Escribir conversaciones.  

3. Realizando conversaciones 

aprendo más.  

4. Resolviendo crucigramas recuerdo 

lo que he aprendido. 

5. Mirando video aprendí nuevas 

palabras.  

6. Leer en grupo.  

7. Escuche la canción y aprendí 

nuevas palabras.  

8. Conversar con los turistas 

1. She had good behaviour and finished the activity but she committed 

mistakes.  

2. At the beginning she talked with her friend about other things while other 

group members were doing the activity. 

3. She finished the activity despite he had some problems in pronunciation. 

4. Good attitude and she filled the entire puzzle.  

5. She enjoyed watching the video but she could not finish the activity-writing 

part.  

6. Despite her limited vocabulary she did her best to finish the activity. 

7. She did her best to carry out the activity.  

8. She did the activity in groups. 

S  6 1. Mucho de escribir oraciones.  1. He finished the activity but committed many mistakes then he corrected 



 

2. Algo 

3. Algo  

4. Era más creativo.  

5. Mucho.  

6. Poco porque era casi aburrido.  

7. Algo no mucho.  

8. Hablar con los turistas 

them.  

2. He finished a good conversation due his good group organization.  

3. He could not pronounce very well but she performed the conversation.  

4. Good attitude filling the puzzle using the dictionary. 

5. He developed the activity with a good attitude.  

6. He enjoyed drawing and finished on time.  

7. He looked attentive and did the entire activity.  

8. First surprised then he asked as much tourist as possible 
S  7 9. Yo aprendí mucho de verbos.  

10. Yo aprendí mucho de la escritura 

en inglés.  

11. Yo aprendí algo de pronunciación.  

12. Yo aprendí algo de trabajar en 

grupo.  

13. Yo aprendí mucho de responder 

las preguntas.  

14. Yo aprendí algo de leer en inglés.  

15. Yo aprendí algo de entender la 

letra de la canción.  

16. Yo aprendí mucho, a perder el 

miedo en una conversación 

9. She wrote good sentences. After she finished the activity she had a bad 

behaviour.  

10. She was a good leader’s group and finished the activity on time.  

11. Good pronunciation, after her participation she helped her partners.  

12. She filled the puzzle fast using a photocopy.  

13. She finished the activity on time despite to get bored at the beginning.  

14. She finished the activity with enthusiasm.  

15. She looked happy and did the entire activity.  

16. Enthusiast, she carried out the activity. 

S  8 1. Aprendí algo de verbos.  

2. Letras en inglés.  

3. Hablar en ingles.  

4. Verbos.  

5. Algo de música en ingles.  

6. Dibujo.  

7. Entender.  

8. Hablar.  

1. He wrote good sentences and was quiet during the activity.  

2. He was the most talkative in his group, he participate a lot.  

3. He finished the activity fast but committed many mistakes. 

4. Good attitude. He filled the entire puzzle.  

5. Despite today he was sick he finished the activity.  

6. He finished the activity as soon as he could.  

7. He looked well interested on the pronunciation and did the entire activity 

alone.  

8. He asked as much tourist as possible. 
S  9 1. Aprendí mucho de verbos.  

2. Preguntar la hora.  

3. Pronunciación. 

4. Algo de razonar.  

5. … 

6. Pulso.  

7. Pronunciar.  

8. Pronunciación y perder el miedo. 

1. He took long time and he wrote good sentences.  

2. He has good ideas complained with his classmates because he wanted to 

have the reason.  

3. He performed the conversation very good. Good attitude.  

4. He filled the entire puzzle. 

5. He is absent today.  

6. He needed more time to finish the activity.  

7. He looked well interested on the activity and finished it first. 

8. He asked as much tourists as he could 
S  

10 
1. Aprendí mucho de guiarme en las 

oraciones.  

2. Conversar.  

3. Es bueno hacer conversar con 

nuestros compañeros en inglés.  

4. Yo aprendí más.  

5. Viendo el video aprendí más de lo 

que sabía.  

6. Aprendí poco. No me guió bien 

con el dibujo.  

7. Escuchar canciones en inglés así 

me concentro mas.  

8. Preguntar. 

1. She finished the activity and had good behaviour during the activity but 

committed many mistakes.  

2. She participated more in group and finished the activity on time.  

3. Despite she committed many mistakes at the beginning then she performed 

a good conversation.  

4. She filled the puzzle very happy.  

5. Today she did her best.  

6. She did her best effort.  

7. She did not make his best.  

8. She developed the activity 

S  

11 
9. Aprendí mucho.  

10. Con mis compañeros.  

11. Poco.  

12. Llenar un crucigrama.  

13. Aprendí palabras de la letra de 

la canción  

14. Dibujos.  

15. Escuchar.  

16. Conversar.  

9. She could not write good sentences. 

10. She participated poor but finished the activity after some of them 

explained her activity.  

11. She could not develop the activity in front of the class.  

12. She filed the puzzle using a photocopy.  

13. She did her best.  

14. She did her best effort but she needed more time to finish the activity.  

15. She could not carry out the activity.   

16. She only copied tourists answers while her partners were asking them  
S  1. Aprendí muchos verbos.  1. He wrote good sentences with a good behavior during the activity.  



 

12 2. Saludos y despedidas.  

3. Saludos.  

4. Palabras.  

5. Ingles. 

6. Dibujar.  

7. Pronunciación.  

8. Hablar. 

2. Good behaviour during the activity, he did not speak too much but write a 

good conversation.  

3. He developed a good conversation.   

4. He filled the entire puzzle.  

5. He is absent today.  

6. He could not finish his drawings.  

7. He looked well interested on the activity and finished it.  

8. He spoke as much tourists as he could with his partner. 
S  

13 
9. Aprendí mucho de oraciones en 

inglés. 

10. Escribir conversaciones en inglés 

y traducir.  

11. Practicar con un compañero la 

conversación.   

12. Llenamos crucigramas.  

13. Mucho.  

14. Yo leía mientras dibujaba o colaba 

los dibujos.  

15. Cantaban en ingles buena 

pronunciación. 

16. No voy a olvidar este día con los 

turistas fue tan maravilloso 

9. He stayed quiet writing but wrote wrong sentences.  

10. At the beginning he laughed a lot then he.  

11. Despite his mistakes he had a good attitude to finish the activity.  

12. Good attitude. He filled the entire puzzle.  

13. He did his best effort.  

14. He could not finish his drawings.  

15. He did the activity with enthusiasm.  

16. First surprised then he asked as much tourist as possible. 

S  

14 
1. Aprendí muchas palabras.  

2. Verbos.  

3. Pronunciación.  

4. No asistió  

5. aprendí nuevas palabras 

6. no asistió más 

1. She was very restless at the beginning then she wrote sentences.  

2. She had some problems with her group then we had to put her in other 

group. She participated and finished the activity.  

3. She got very nervous and could not finish the conversation.  

4. She did not come.  

5. She wrote watching the video.  

6. She did not come again.  
S  

15 
9. Aprendí un poco de verbos. 

10. De traducir.  

11. Pronunciar.  

12. No asistió.  

13. Comprender.  

14. Ritmo.  

15. Perder el miedo.  

16. Razonar. 

10. He had a bad attitude and wrote poor sentences.  

11. He did not participated too much at the beginning he was doing other 

things.  

12. Despite the pronunciation was difficult for him he performed the 

conversation.  

13. Good attitude during the entire activity but could not finish- writing part.  

14. He needed more time to finish the activity.  

15. He looked well interested on the activity but could not finish it.  

16. He did the activity with enthusiasm.  

17. He did the activity with enthusiasm.  

18. He did not do the activity 
S  

16 
1. Aprendí mucho las oraciones.  

2. Algo al escribir.  

3. Mucho de conversaciones.  

4. Poco del crucigrama.  

5. Aprendí mucho.  

6. Escuchar una canción que me 

inspiraba.  

7. Hablar me sirvió para perder el 

miedo.  

8. Me inspira hablar.  

1. She finished the activity using the dictionary. 

2. She participated a lot in her group and finished the activity on time.  

3. She performed a good conversation.  

4. She filled the puzzle with a good attitude.  

5. She did the activity happy.  

6. She did her best effort.  

7. She enjoyed this activity.  

8. At the beginning she looked nervous But did the activity.  

9. She wrote a good paragraph 

 
S  

17 
1. Mucho de verbos.  

2. Algo de oraciones.  

3. Mucho vocabulario.  

4. Palabras en ingles.  

5. Algo de vocabulario.   

6. Vocabulario algo de arte.  

7. Ritmo. Vocabulario.  

8. Vocabulario y oraciones. 

1. At the beginning he talked too much then he wrote the sentences.  

2. Despite he was in group he wrote his conversation alone.  

3. He practiced a lot to develop a good conversation.  

4. He filled the entire puzzle.  

5. He did the activity happy.  

6. Good attitude. He did his best effort.  

7. Despite understanding problems he did the entire activity.  

8. First surprised then he asked as much tourist as possible.  

9. He wrote a good message. 
S  

18 
1. Un poco de verbos. 

2. Me gusta conversar con personas. 

3. Lo que aprendí es a dialogar con 

1. He stayed quite and could not write enough good sentences. 

2. He did not participate too much but he listened and wrote a short 

conversation.  



 

mis compañeros.  

4. Nada no pude venir.  

5. Aprendí poco de escuchar.  

6. Nada porque no he entendido.  

7. Algo de canción.  

8. Un poco a hablar.  

9. Aprendí algo.  

3. He did not finish the activity due to his nervousness.   

4. He filed the puzzle using a photocopy.   

5. He could not write well but he liked the video.  

6. He did not do the activity.  

7. Despite understanding problems he did the entire activity.  

8. Frightened at the beginning then he did his best.  

9. He could write a good sentence.   
S  

19 
10. Aprendí a escribir 

conjugando el verbo hacer.  

11. Entendí la mayoría del 

tema.  

12. Hablar la conversación con 

mi compañero.  

13. De los verbos regulares.  

14. El significado de la canción.  

15. Leer las palabras.  

16. La letra y el significado de 

la canción. Preguntar 

correctamente.  

17. Hacer una redacción 

10. She had good attitude from the beginning and wrote good sentences.  

11. Good conversation.  

12. At the beginning she has problems with her group because she was doing 

the activity alone and her partners wanted to participate. 

13. She developed the conversation helping to her partner.  

14. She filled the puzzle very happy.  

15. She developed the activity without problems.  

16. She did her best effort but she needed more time to finish the activity. 

She enjoyed the activity. 

17. Good output. She looked very pleased to do the activity.  

18. She wrote a good essay. 

S  

20 
1. Aprendí el orden de las palabras 

en inglés.  

2. Aprendí a hacer oraciones con 

palabras distintas.  

3. Conversaciones.  

4. Aprendí nuevas palabras.  

5. Responder preguntas.  

6. Dibujar. 

7. Cantar.  

8. Hablar.  

9. Escribir.  

1. She finished the activity on time and wrote some good sentences.  

2. She worked very well in group giving and listening ideas.  

3. She performed the conversation using many gestures. 

4. She filled the entire puzzle and she was very attentive.  

5. She liked the video but no writing.  

6. She did her best effort but she needed more time to finish the activity. 

7. She looked surprised but finished the activity.  

8. At the beginning she looked nervous But did the activity.  

9. She wrote good sentences.  

S  

21 
1. Mucho de verbos y algo de 

palabras. Mucho de palabras.  

2. Mucho de conversar.  

3. Verbos. Algo de palabras.  

4. Verbos.  

5. Poco.  

6. Pronunciación  

7. De la contaminación.  

1. She stayed quiet thinking a lot about writing the sentences. She finished the 

activity.  

2. She understood more the activity working with her classmates than alone.  

3. She performed the conversation fast.  

4. She filled the puzzle using a photocopy.  

5. She did not finish the activity.  

6. She did her best effort but she needed more time to finish the activity.  

7. She could not understand the song’s lyric.  

8. At the beginning she looked nervous But did the activity.  

9. She wrote a short paragraph 
S  

22 
1. Mucho de verbos.  

2. De ocupaciones.  

3. De la tienda de camisas.  

4. Los verbos.  

5. Algo de vocabulario.  

6. Ocupaciones.  

7. Pronunciaciones.  

8. De la falta de conciencia.  

1. He finished the activity writing good sentences. 

2. Good, he participated too much during the activity giving ideas.  

3. He performed a good conversation without caring about his mistakes using 

many gestures.  

4. At the beginning he tried to copy.  He filled the entire puzzle.  

5. He finished the activity on time.  

6. He could not finish his drawings.  

7. He did not like the rhythm but he did the activity.  

8. He did the activity enthused.  

9. He wrote a good message. 
S  

23 
9. Mucho de verbos poco de 

pronunciación.  

10. Hablar y escribir.  

11. Hablar.  

12. Resolver y practicar mi 

memoria. Pronunciación.  

13. Verbos.  

14. Vocabulario.  

15. Hablar con los turistas.  

16. Como podemos expresar lo 

que sentimos por nuestro pueblo. 

10. He finished the activity using the dictionary well concentrated.  

11. Despite he was in group he wrote a conversation alone.  

12. He had good attitude and he performed the conversation.  

13. He filled the entire puzzle. He looked bored but finished the activity.  

14. He looked bored but finished the activity.  

15. Good attitude and finished on time.  

16. He looked motivated by the music.  

17. He asked as much tourists as he could.  

18. He write a short paragraph 



 

S  

24 
1. Algo de palabras importantes.  

2. Poco de escribir conversaciones. 

Conversaciones en ingles.  

3. De las palabras.  

4. Responder preguntas.  

5. Dibujos.  

6. La canción.  

7. Su cultura en diferentes países.  

8. El tema.  

1. He finished the activity but wrote sentences with many mistakes.  

2. He wrote what he listened but he wrote wrong. 

3. Despite his pronunciation difficulties he finished the conversation.  

4. He filled the puzzle using the dictionary.  

5. He looked confused he could not finish the activity.  

6. He needed more time to finish the activity.  

7. He looked motivated by the music.  

8. At the beginning he looked nervous But he did activity.  

9. He wrote a short message. 
S  

25 
9. Aprendí a ordenar las palabras.  

10. Los verbos.  

11. Tiempo pasado tiempo presente.  

12. Entender de ingles.  

13. Aprendí algo del video.  

14. Los verbos del pasado. Traducir 

en ingles.  

15. Conversar y entender lo que 

dicen.  

16. Entender y escribir 

10. He finished the activity with some difficulties due to his lack of 

vocabulary 

11. He gave and listened ideas but commit many mistakes in writing. 

12. Despite his pronunciation difficulties he finished the conversation. 

13. He enjoyed the activity and finished it on time.   

14. He enjoyed the activity and finished on time. 

15. He did not want to draw. 

16. He enjoyed listening and singing. 

17. He did the activity enthused 

18. He wrote short sentences. 
S  

26 
1. Mucho de verbos en presente.  

2. Algo del pasado. 

3. Mucho de la pronunciación.  

4. Me gusto aprender.  

5. Captar la pronunciación.  

6. Dibujar. Aprendí a entender. 

7. Perder el miedo.  

8. Inspirar lo que pienso.  

1. At the beginning she talked to much then write the sentences some of them 

were good but she could not finish the activity. 

2. She participates and works more in groups than alone 

3. She laughed too much when she committed a mistake 

4. At the beginning bad attitude. Then she filled the entire puzzle using a 

verbs list 

5. She looked confused at the beginning but she could finish the activity. 

6. She did her best effort but she needed more time to finished the activity 

7. She did the activity happy  

8. She worked very good alone 

9. She took long time to write. 
S  

27 
10. Poco de los días.  

11. Nada de salir al frente.   

12. Mi profesora me ayudo.  

13. Palabras.  

14. Algo de sentimiento. 

15. Dibujar.  

16. Nada del cantante.  

17. Conversar.  

18. De la basura. 

10. She had a bad attitude talking and distracting to her classmates however 

she could finish the activity. 

11. She understood more the activity when partners explained her than when 

the teacher. 

12. She practiced a lot to develop a good conversation. Bad attitude at the 

beginning.   

13. At the beginning bad attitude. Then she filled the entire puzzle using a 

verbs list 

14. She enjoyed watching the video but she could not finish the activity-

writing part. 

15. She did not want to draw. 

16. Bad attitude however she tried to do the activity. 

17. He did the activity enthused 

18. She wrote short sentences. 
S  

28 
1. Algo de verbos y de pronombres. 

2.  Poco de escribir conversaciones 

en grupo.  

3. Mucho de pronunciación.  

4. Ordenar.  

5. Responder. 

6. Dibujos.  

7. Palabras.  

8. Pronunciación. 

9. Basuras en un lugar tan atractivo 

1. She had good behaviour during the activity and wrote good sentences using 

the dictionary. 

2. She had good behaviour all the activity and participated a lot. 

3. Good pronunciation, she developed the conversation helping to her partner. 

4. Good behaviour. He filled the entire puzzle. 

5. Angry at the beginning then she did the activity 

6. She did her best effort but she needed more time to finished the activity 

7. She looked well interested on the  activity and finished it 

8. She looked very pleased to do the activity 

9. She wrote short paragraphs. 
S  

29 
1. Mucho de verbos y las 

conjugaciones y algo de 

vocabulario. 

2. Algo de hacer y escribir bien las 

palabras.  

3. Muchas nuevas palabras.  

4. Memorizar todos los verbos que se 

podían.  

1. She was quite and well attentive. She wrote good sentences using the 

dictionary. 

2. At the beginning she participated in group but she wrote the conversation 

alone. 

3. She performed the conversation fast. 

4. He filled the entire puzzle. 

5. She finished the activity 

6. She did her best effort 



 

5. Captar las palabras.  

6. Ver el dibujo y aprender lo que es 

en ingles.  

7. Las frases que nos indican. 

8. Perder el miedo y saber más de 

una persona.  

9. A que debemos botar la basura en 

su lugar 

7. She  looked well interested on the song’s lyric and finished it 

8. Despite she looked very nervous at the beginning then she got enthusiast  

9. She wrote a short paragraph. 

S  

30 
1. Algo de cómo se escribir en 

ingles. 

2. Es complicado para mí.  

3. Pronunciar bien.  

4. Algo.  

5. Aprendí algunas palabras.  

6. Aprendí otros verbos.  

7. Aprendí algo de pronunciación. 

8. Conversar con extranjeros.  

9. Hacer mi propio mensaje en ingles 

1. We repeated her instruction two times then she finished the activity using 

the dictionary and asking us. 

2. She finished the activity on time and had a good attitude. 

3. Very nervous at the beginning then she did the activity. 

4. At the beginning bad attitude. Then she filled the entire puzzle using a 

verbs list 

5. Angry at the beginning then she did the activity 

6. She did her best effort 

7. She looked well interested on singing. She carried the activity 

8. Despite she looked very nervous at the beginning she did the activity 

9. It was difficult for her but she wrote good sentences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

DATA GATHERED ACCORDING EACH PARTICIPANT 

 

 

 

 

 

 

 



 

 

 

APPENDIX E: DATA GATHERED ACCORDING EACH PARTICIPANT 

 

Motivated    Yes =                                                                 no motivated      No = 

 

Student # 1  ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION S` DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Length of Time 

and lack of 

concentration. 

Aprendí a hacer 

oraciones de 

pequeñas cosas 

Despite she did not finish the activity and 

had bad behaviour at the beginning. She 

wrote good sentences. 
2. TO WRITE 

CONVERSATIONS 
 Work with others Hacer preguntas. She supported to her group with good ideas 

to write the conversation. 
 

3. TO PERFORM 

CONVERSATIONS. 

 Confidence Hablar con mis 

compañeros en 

inglés 

She had a good participation but could not 

be quite during partner’s participation. 

 

4. TO RESOLVE 

PUZZLES 

 Attractiveness   Usar verbos Good attitude. She filled the puzzle without 

problems 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

  Interesting topic Aprendí a 

reconocer la 

escritura 

Bad attitude before to watch the video. 

Then she did the entire activity. 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty Analizar y 

pensar 
She did not finish the activity. Bad attitude 

7. TO LISTEN A 

SONG 
 Clear instructions 

El mensaje de la 

canción 

At the beginning bored then she enjoyed 

listening to music 

8. TO SPEAK 

WITH THE 

TOURIST 

  Pronunciation  

Good feedback 

La 

pronunciación 
At the beginning she looked nervous but 

then she got enthusiast due to the tourist 

kindness 

 

Student # 2 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS 1 STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Reward 

Time  

Yo aprendí mas 

verbos 

At the beginning he had bad behaviour but 

he wrote good sentences   

 

2. TO WRITE 

CONVERSATIONS 

 

In groups. Lack of 

concentration 

Escribir 

conversaciones 

He discussed too much with his partners.  

 

3. TO PERFORM 

CONVERSATIONS. 

In groups. Confidence Me gusta mucho 

conversar en 

inglés 

He performed a good conversation.  

 

4. TO RESOLVE 

PUZZLES 

In groups. Attractiveness 

Reward 

Estaba 

interesante y 

aprendí mucho 

He filled the puzzle well concentrated. 

 

5. TO WATCH 

VIDEOS AND 

ANSWER 

 Reward Aprendí muchas 

palabras nuevas 

Despite he was sad today he had good 

attitude to develop the activity. 



 

QUESTIONS  

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty Si un poco, no 

dibujo mucho 

He finished the activity as soon as he could. 

7. TO LISTEN A 

SONG 
 Real input 

Aprendí muchas 

palabras 

He sang and enjoyed the activity. 

8. TO SPEAK 

WITH THE 

TOURIST 

   He did not come 

 

Student # 3 ACTIVITIES  

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Lack of vocabulary 

Length of time 

layout 

Aprendí algo de 

oraciones 

She could not finish the activity due to her 

lack of vocabulary 

 

2. TO WRITE 

CONVERSATION

S 

 Lack of confidence 

Level of difficulty   

He aprendido 

algo de 

conversaciones 

She did not participate, only observe and 

write what she listened. 

 

3. TO PERFORM 

CONVERSATIONS. 

 Lack of self 

confidence 
Aprendí las 

palabras nuevas 

She could not finish the activity due her 

nervousness. 

4. TO RESOLVE 

PUZZLES 
 Attractiveness 

 

Hacer el 

crucigrama 
Good attitude but she could not fill the 

entire puzzle. 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

  
 She was absent today 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty Me gusto poco At the beginning she did not do anything. 

So she had to work with a partner 

7. TO LISTEN A 

SONG 
individually  Level of difficulty 

Working alone 
poco At the beginning she looked nervous then 

she enjoyed the song 

8. TO SPEAK 

WITH THE 

TOURIST 

 Level of difficulty 

Lack of self-

confidence. 

Aprendí algo de 

pronunciación 

She spoke poor 

 

Student # 4 ACTIVITIES  

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 Clear 

instruction 

Aprendí mucho 

de verbos 

It was difficult to write for his but he tried 

and did her best 

 

2. TO WRITE 

CONVERSATIONS 

 Lack of confidence 

Level of difficulty. 
No mucho 

He copied what his partner wrote and 

spoke. 

 

3. TO PERFORM 

CONVERSATIONS. 

 Lack of confidence 

 
Realizar 

conversaciones  

He finished the activity despite he had some 

problems in pronunciation 

4. TO RESOLVE 

PUZZLES 
 Attractiveness Los verbos 

Good attitude but he could not fill the entire 

puzzle. 



 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Topic  
Vi el video 

Enthusiast during the entire activity. He 

could not finish. 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty  
De las 

conversaciones 

At the beginning he did not do anything. So 

he had to work with a partner 

7. TO LISTEN A 

SONG 
 Attractiveness. 

Level of difficulty 
Los sonidos 

He did  not do the activity only listened 

8. TO SPEAK 

WITH THE 

TOURIST 

 Lack of self-

confidence 

Attitude 

Me pareció bien 
He spoke poor but tried his best 

  

Student # 5 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 Length  of  Time 

Level of difficulty 
Aprendí mucho de 

escribir oraciones 

She had good behaviour and  finish the 

activity but she committed mistakes 

 

2. TO WRITE 

CONVERSATIONS 

 Lack of 

concentration 

Level of difficulty 

Escribir 

conversaciones 

At the beginning she talked with her 

friend about other things while other 

members` group were doing the activity 
 

3. TO PERFORM 

CONVERSATIONS. 

 Work with others 

Insecurity 
Realizando 

conversaciones 
aprendo mas 

She finished the activity despite of 

having some problems in pronunciation 

 

4. TO RESOLVE 

PUZZLES 

 Attractiveness 

 
Resolviendo 

crucigramas recuerdo 
lo que he aprendido 

Good attitude and she filled the entire 

puzzle 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Topic  

Level of difficulty 
Mirando video 

aprendí nuevas 
palabras 

She enjoyed watching the video but she 

could not finish the activity-writing part. 

6. TO DRAW 

WHAT YOU 

READ  

 Attitude 

Level of difficulty 
Leer en grupo 

Despite her limited vocabulary she did 

her best to finish the activity 

7. TO LISTEN A 

SONG 
 Reward 

Level of difficulty 
Escuche la canción y 

aprendí nuevas 
palabras 

She did her best to carry out the activity 

 

8. TO SPEAK 

WITH THE 

TOURIST 

 She did not work 

alone 
Conversar con los 

turistas 

She did the activity in groups. 

 

Student # 6 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Attitude Mucho de 

escribir 

oraciones 

He finished the activity but committed 

many mistakes then he corrected them 

 

2. TO WRITE 
 Work with others 

Algo 
He finished a good conversation due his 

good group organization  



 

CONVERSATIONS 

3. TO PERFORM 

CONVERSATIONS. 
 Attitude  

algo 
He could not pronounce very well but he 

performed the conversation. 
4. TO RESOLVE 

PUZZLES 
 Attractiveness 

Reward 
Era mas creativo 

Good attitude filling the puzzle using the 

dictionary. 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Attractiveness 

Awareness 
Mucho  

He developed the activity with a good 

attitude. 

6. TO DRAW 

WHAT YOU 

READ  

 Attitude 
Poco porque era 

casi aburrido 

He enjoyed drawing and finished on time.  

7. TO LISTEN A 

SONG 
 Confidence 

Level of difficulty 
Algo no mucho 

He looked attentive and did the entire 

activity. 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude 

Good feedback 
Hablar con los 

turistas 

First surprised then he asked as much 

tourist as possible. 

 

Student # 7 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS  STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 Reward 
Yo aprendí mucho de 

verbos 

She wrote good sentences. After she 

finished the activity she had a bad 

behaviour 

2. TO WRITE 

CONVERSATIONS 
 Work with 

others 
Yo aprendí mucho de 

la escritura en inglés 

She was a good leader’s group and 

finished the activity on time 

3. TO PERFORM 

CONVERSATIONS. 
 Confidence 

Yo aprendí algo de 

pronunciación 

Good pronunciation, after her 

participation she helped her partners.  

4. TO RESOLVE 

PUZZLES 
 Reward 

Attitude  
Yo aprendí algo de 

trabajar en grupo 

She filled the puzzle fast using a 

photocopy.  

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Topic 

Attitude  
Yo aprendí mucho de 

responder las 
preguntas 

She finished the activity on time despite 

to get bored at the beginning. 

6. TO DRAW 

WHAT YOU 

READ  

no Reward 
Yo aprendí algo de 

leer en inglés 

She finished the activity with enthusiasm  

7. TO LISTEN A 

SONG 
 Confidence 

Yo aprendí algo de 

entender la letra de la 
canción 

She looked happy and did the entire 

activity. 

 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude 

Good feedback  
Yo aprendí mucho, a 

perder el miedo en 
una conversación 

Enthusiast, she carried out the activity. 

  

 

Student # 8 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT DIARY OBSERVATION (2) 



 

1. TO WRITE 

SENTENCES  
Reward 

Aprendí algo de verbos 
He wrote good sentences and was quiet 

during the activity 
2. TO WRITE 

CONVERSATIONS 
 Work with 

others 
Letras en inglés 

He was the most talkative in his group, 

he participate a lot.  
3. TO PERFORM 

CONVERSATIONS. 
 Confidence 

Attitude 

Hablar en ingles He finished the activity fast but 

committed many mistakes.  
4. TO RESOLVE 

PUZZLES 
 Reward 

Attractiveness 
verbos 

Good attitude. He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Topic  

Good attitude   
Algo de música en 

inglés 

Despite today he was sick he finished the 

activity 

6. TO DRAW 

WHAT YOU 

READ  

 Reward 
Dibujo  

He finished the activity as soon as he 

could. 

7. TO LISTEN A 

SONG 
 Difficulty level 

Pronunciation  
Entender  

He looked well interested on the 

pronunciation and did the entire activity 

alone. 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude 

Good feedback  
Hablar  

He asked as much tourist as possible. 

 

   

Student # 9 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES  
Reward 

Aprendí mucho de 

verbos 

He took long time and he wrote good 

sentences   

2. TO WRITE 

CONVERSATIONS 
 Tolerance 

Preguntar la hora 
He has good ideas complained with his 

classmates because he wanted to have the 

reason 
3. TO PERFORM 

CONVERSATIONS. 
 Attitude 

Pronunciación 
He performed the conversation very 

good.  
4. TO RESOLVE 

PUZZLES 
 Reward 

Algo de razonar 
Good attitude. He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

   He is absent today 

6. TO DRAW 

WHAT YOU 

READ  

 Length of time Pulso  He needed more time to finished the 

activity 

7. TO LISTEN A 

SONG 
 Reward 

Attractiveness 

 

Pronunciar  
He looked well interested on the  activity 

and finished it first 

8. TO SPEAK 

WITH THE 

TOURIST 

Out the class Feedback 

 
Pronunciación y perder 

el miedo 

He asked as much tourists as he could 

 

Student # 10 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Length of time 

Difficulty level 

Aprendí mucho de 

guiarme en las oraciones 

She finished the activity and had good 

behaviour during the activity but 



 

committed many mistakes. 
2. TO WRITE 

CONVERSATIONS 
  

Work with 

others 

Conversar  She participated more in group and 

finished the activity on time. 

 

3. TO PERFORM 

CONVERSATIONS. 

 Attitude 

Confidence 

Es bueno hacer conversar 

con nuestros compañeros en 

inglés 

Despite she committed many mistakes 

at the beginning then she performed a 

good conversation 
4. TO RESOLVE 

PUZZLES 
 Attractiveness 

Reward  

Yo aprendí mas She filled the puzzle very happy. 

 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Activity 

difficulty 

Viendo el video aprendí 

mas de lo que sabia 
Today she did her best 

6. TO DRAW 

WHAT YOU 

READ  

 Attitude 

Reward  

Aprendí poco no me guió 

bien con el dibujo 

She did her best effort 

7. TO LISTEN A 

SONG 
 Level of 

difficulty 
Escuchar canciones en 

inglés así me concentro 
mas 

She did not make his best 

8. TO SPEAK 

WITH THE 

TOURIST 

 Lack of self 

confidence 

Attitude 

Preguntar  She developed the activity  

 

Student # 11 ACTIVITIES 

MOTIVATE 

STUDENTS 

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Clear instructions 

Level of difficulty  
Aprendí mucho 

She could not write good sentences. 

 

2. TO WRITE 

CONVERSATIONS 

 Lack of 

confidence, 

shyness 

Con mis compañeros 
She participated poor but finished the 

activity after some of them explained her 

activity. 
 

3. TO PERFORM 

CONVERSATIONS. 

 Pronunciation 

Lack of self 

confidence 

Poco  
She could not developed the activity in 

front of the class 

4. TO RESOLVE 

PUZZLES 
 Attractiveness 

Llenar un crucigrama 
She filed the puzzle using a photocopy 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Physical 

limitations 
Aprendí palabras de 

la letra de la canción 

She did her best  

6. TO DRAW 

WHAT YOU 

READ  

 Length of time 
Dibujos  

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

Level of difficulty 
Escuchar  

She could not carry out the activity 

8. TO SPEAK 

WITH THE 

TOURIST 

 Lack of self-

confidence. 

Place  

Conversar  She only copied tourists answers while 

her partners were asking them 

 

Student # 12 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 



 

 

1. TO WRITE 

SENTENCES 

 
Layout  

Aprendí muchos 

verbos 

He wrote good sentences with a good 

behavior during the activity. 

2. TO WRITE 

CONVERSATIONS 
 Good attitude Saludos y 

despedidas 

Good behaviour during the activity, he 

did not speak too much but write a good 

conversation. 
 

3. TO PERFORM 

CONVERSATIONS. 

 Confidence  
Saludos  

He developed a good conversation  

 

 

4. TO RESOLVE 

PUZZLES 

 Reward 

Attractiveness 
Palabras 

He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

   He did not come  

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty  Dibujar  He could not finished his drawings  

7. TO LISTEN A 

SONG 
  Attractiveness 

Level of difficulty. 
Pronunciación 

He looked well interested on the  activity 

and finished it 
8. TO SPEAK 

WITH THE 

TOURIST 

 Good feedback Hablar  He spoke as much tourists as he could 

with his partner. 

 

Student # 13 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES  
Length of time 

Aprendí mucho de 

oraciones en inglés 

He stayed quiet writing but wrote wrong 

sentences. 

 

2. TO WRITE 

CONVERSATIONS 

 Work with others 
Escribir 

conversaciones en 

inglés y traducir 

At the beginning he laughed a lot then he 

did the activity.  

 

3. TO PERFORM 

CONVERSATIONS. 

 Pronunciation 

 
Practicar con un 

compañero la 
conversación 

Despite his mistakes he had a good 

attitude to finish the activity.  

 

4. TO RESOLVE 

PUZZLES 

 Attractiveness 
Llenamos 

crucigramas 

Good attitude. He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Video topic Mucho  

 

He did his best effort  

6. TO DRAW 

WHAT YOU 

READ  

 Attitude  Yo leía mientras 

dibujaba o colaba 

los dibujos 

He could not finished his drawings 

7. TO LISTEN A 

SONG 
singing  Attitude 

Level of difficulty 
Cantaban en ingles 

buena 
pronunciación 

He did the activity with enthusiasm 

 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude 

Feedback 
No voy a olvidar 

este día con los 

turistas fue tan 
maravilloso 

 First surprised then he asked as much 

tourist as possible.  



 

 

Student # 14 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT`S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES  
Reward 

Feedback  
Aprendí muchas 

palabras 

She was very restless at the beginning 

then she wrote sentences  

 

2. TO WRITE 

CONVERSATIONS 

 Tolerance 

(between partners) 
Verbos  

She had some problems with her group 

then we had to put her in other group. 

She participated and finished the activity  
 

3. TO PERFORM 

CONVERSATIONS. 

 Lack of confidence 
Pronunciación  

she got very nervous and could not finish 

the conversation 

4. TO RESOLVE 

PUZZLES 
   

She did not come 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Video topic 
Aprendi nuevas 

palabras. 

She wrote watching the  video 

6. TO DRAW 

WHAT YOU 

READ  

   
She was upset 

7. TO LISTEN A 

SONG 
  

 
She did not come 

8. TO SPEAK 

WITH THE 

TOURIST 

   
She did not come 

  

Student # 15 ACTIVITIES 

MOTIVATE 

STUDENTS 

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES  
Length of Time  

Material  
Aprendí un poco 

de verbos 

He had a bad attitude and  wrote poor 

sentences  

2. TO WRITE 

CONVERSATIONS 
 Lack of 

concentration 
De traducir 

He did not participated too much at the 

beginning he was doing other things. 
3. TO PERFORM 

CONVERSATIONS. 
 Pronunciation 

Confidence 
Pronunciar  

Despite the pronunciation  was difficult 

for him he performed the conversation 
4. TO RESOLVE 

PUZZLES 
   He did not come  

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Attitude  
Pronunciar  

Good attitude during the entire activity 

but could not finish- writing part  

6. TO DRAW 

WHAT YOU 

READ  

 Length of time  comprender 
He needed more time to finished the 

activity 

7. TO LISTEN A 

SONG 
 Lack of confidence 

Level of difficulty 
Ritmo  

 He looked well interested on the  activity 

but could not finish it 
8. TO SPEAK 

WITH THE 

TOURIST 

  

Attitude  
Perder el miedo 

He did the activity with enthusiasm  

9. TO WRITE 

ABOUT 

POLLUTION IN 

 Irresponsibility   He did not do the activity 



 

COPACABANA 

 

Student # 16 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES NO 
Reward 

Difficulty level 
Aprendí mucho las 

oraciones 

She finished the activity using the 

dictionary 

2. TO WRITE 

CONVERSATIONS 
 Work with others 

Algo al escribir 
She participated a lot in her group and 

finished the activity on time 
3. TO PERFORM 

CONVERSATIONS. 
 Confidence 

Mucho de 

conversaciones 

She performed a good conversation  

 

4. TO RESOLVE 

PUZZLES 
 Reward 

appealing  Attitude 
Poco del 
crucigrama 

She filled the puzzle with a good attitude 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Attractiveness 

 
Aprendí mucho 

She did the activity happy. 

6. TO DRAW 

WHAT YOU 

READ  

 Attitude 

Attractiveness 
Aprendí mucho 

She did her best effort.  

 

 
7. TO LISTEN A 

SONG 
  Attractiveness 

 
Escuchar una 

canción que me 
inspiraba 

She enjoyed this activity 

 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude  

Confidence  
Hablar me sirvió 

para perder el 

miedo 

At the beginning she looked nervous 

But did the activity. 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

NO Topic Opinion 
Me inspira hablar 

 

She wrote a good paragraph.  

   

Student # 17 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Lack of 

vocabulary, reward 
Mucho de verbos 

At the beginning he talked too much 

then he wrote the sentences. 
2. TO WRITE 

CONVERSATIONS 
 Work with others 

Algo de oraciones 
Despite he was in group he wrote his 

conversation alone.  
3. TO PERFORM 

CONVERSATIONS. 
 Shyness  

Attitude 
Mucho 

vocabulario 

He practiced a lot to developed a good 

conversation 

4. TO RESOLVE 

PUZZLES 
 Attractiveness 

 
Palabras en ingles 

He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Video topic 
Algo de 

vocabulario 

He did the activity happy. 

6. TO DRAW 

WHAT YOU 

READ  

 Attractiveness 
Vocabulario y algo 

de arte 

Good attitude. He did his best effort. 

 



 

7. TO LISTEN A 

SONG 
 Level of difficulty 

ritmo 
Despite understanding problems he did 

the entire activity.  

8. TO SPEAK 

WITH THE 

TOURIST 

 Confidence  

Attitude 

 

Vocabulario  
First surprised then he asked as much 

tourist as possible. 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic 
Vocabulario y 

oraciones 

He wrote a good message.  

  

Student # 18 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT`S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 More explanation 

Difficulty level 
Un poco de verbos He stayed quite and could not write 

enough good sentences.  

2. TO WRITE 

CONVERSATIONS 
 Lack of confidence 

Me gusta 

conversar con 
personas 

He did not participate too much but he 

listened and wrote a short conversation. 

3. TO PERFORM 

CONVERSATIONS. 
 Lack of self 

confidence 
Lo que aprendí es 

a dialogar con mis 
compañeros 

He did not finish the activity due to his 

nervousness.    

4. TO RESOLVE 

PUZZLES 
 Attitude 

Nada no pude 

venir 

He resolved the puzzle using a photocopy 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Level of difficulty 
Aprendí poco de 

escuchar 

He could not write well but he liked the 

video. 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty Nada porque no he 

entendido 

He did not do the activity  

7. TO LISTEN A 

SONG 
   Level of difficulty 

Algo de canción 
Despite understanding problems he did 

the entire activity 
8. TO SPEAK 

WITH THE 

TOURIST 

 Lack of self-

confidence 

Attitude  

Un poco a hablar 
Frightened at the beginning then he did 

his best 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Level of difficulty  Aprendí algo.  He could write a good sentence.  

 

Student # 19 ACTIVITIES 

MOTIVATE 

STUDENTS 

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT`S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Background 

knowledge 

Attitude 

Aprendí a escribir 

conjugando el 
verbo hacer 

She had good attitude from the beginning 

and wrote good sentences. 

2. TO WRITE 

CONVERSATIONS 
acting  Tolerance 

Work with others 
Entendí la mayoría 

del tema 

Good conversation. At the beginning she 

has problems with her group because she 



 

was doing the activity alone and her 

partners wanted to participate.  
3. TO PERFORM 

CONVERSATIONS. 
 Confidence 

Hablar la 

conversación con 
mi compañero 

She developed the conversation helping 

to her partner. 

4. TO RESOLVE 

PUZZLES 
 Attractiveness 

Reward 
De los verbos 

regulares 

She filled the puzzle very happy. 

 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Appealing 
El significado de la 

canción 

She developed the activity without 

problems.  

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty 
Leer las palabras 

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
singing  Attitude 

Attractiveness 
La letra y el 

significado de la 
canción 

She enjoyed the activity. Good output. 

 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attitude  

Good feedback 

Preguntar 

correctamente 

She looked very pleased to do the activity 

 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic  

Level of difficulty 

Hacer una 

redacción 

She wrote a good essay 

 

Student # 20 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Attitude 

Classmates  
Aprendí el orden 

de las palabras en 

inglés. 

She finished the activity on time and  

wrote some good sentences 

2. TO WRITE 

CONVERSATIONS 
In groups  Work with others 

Aprendí a hacer 

oraciones con 
palabras distintas 

She worked very well in group giving  

and listening ideas 

3. TO PERFORM 

CONVERSATIONS. 
 Attitude 

Topic  
Conversaciones  

She performed the conversation using 

many gestures.  
4. TO RESOLVE 

PUZZLES 
  Length of time 

Attitude 
Aprendí nuevas 

palabras  

She filled the entire puzzle and she was 

very attentive  

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

In groups Level of difficulty  

Attractiveness 

 

Responder 

preguntas 

She liked the video but not writing 

 

6. TO DRAW 

WHAT YOU 

READ  

  Level of difficulty  
Dibujar  

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

 
Cantar  

She looked surprised but finished the 

activity 

8. TO SPEAK 

WITH THE 

TOURIST 

 Length of time. 

Good feedback 

Hablar  At the beginning she looked nervous 

But did the activity. 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

Describing 

the nature 

Topic Escribir  She wrote good sentences.  

 



 

 

Student # 21 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
In groups  

Length of time Mucho de verbos y 

algo de palabras 

She stayed quiet thinking a lot about 

writing the sentences. She finished the 

activity. 
2. TO WRITE 

CONVERSATIONS 
No Work with others 

Mucho de palabras 
She understood more the activity 

working with her classmates than alone. 
3. TO PERFORM 

CONVERSATIONS. 
No Attitude  

Work with others 
Mucho de 

conversar 

She performed the conversation fast.  

4. TO RESOLVE 

PUZZLES 
 Attitude  

Reward 
verbos 

She filled the puzzle using a photocopy. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

In groups  Level of difficulty 

Attractiveness 
Algo de palabras 

She did not finish the activity. 

6. TO DRAW 

WHAT YOU 

READ  

 

 

Level of difficulty 
Verbos  

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

Poco  
She could not understand the song’s  

lyric  

8. TO SPEAK 

WITH THE 

TOURIST 

In groups 

 

Confidence  

Feedback  
Pronunciación  

At the beginning she looked nervous 

But did the activity. 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

In groups 
Topic  De la 

contaminación 

She wrote a short paragraph  

 

Student # 22 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT`S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES  
Reward 

Mucho de verbos 
He finished the activity writing good 

sentences. 
2. TO WRITE 

CONVERSATIONS 
 Work with others 

De ocupaciones 
Good, he participated too much during 

the activity giving ideas.  
3. TO PERFORM 

CONVERSATIONS. 
Acting Topic  

Attitude 
De la tienda de 

camisas 

He performed a good conversation 

without caring about his mistakes using 

many gestures. 
4. TO RESOLVE 

PUZZLES 
 Level of difficulty 

Los verbos 
At the beginning he tried to copy. He 

filled the entire puzzle 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Attractiveness 

Topic  
Algo de 
vocabulario 

He finished the activity on time 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty 
Ocupaciones  

He could not finished his drawings 

7. TO LISTEN A 

SONG 
 Level of difficulty  

Rhythm   
Pronunciaciones  

He did not like the rhythm but he did the 

activity 



 

8. TO SPEAK 

WITH THE 

TOURIST 

 Topic  

Good feedback 
Pronunciaciones  

He did the activity enthused 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

describing 

the nature 
Topic  De la falta de 

conciencia 

He wrote a good message.  

 

Student # 23 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
In groups Reward 

Attitude  
Mucho de verbos, 

poco de 

pronunciación 

He finished the activity using the 

dictionary well concentrated  

2. TO WRITE 

CONVERSATIONS 
  Work alone 

Hablar y escribir 
Despite he was in group he wrote a 

conversation alone. 
3. TO PERFORM 

CONVERSATIONS. 
 Attitude Hablar He had good attitude and he performed 

the conversation. 
4. TO RESOLVE 

PUZZLES 
In groups  Reward  

Length of time 
Resolver y practicar 

mi memoria 

 He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

In groups 

 

Topic 
pronunciación 

He looked bored but finished the activity. 

6. TO DRAW 

WHAT YOU 

READ  

In groups  Attitude 

Attractiveness 
Verbos  

Good attitude and finished on time. 

7. TO LISTEN A 

SONG 
 Attractiveness 

Rhythm  
Vocabulario  

He looked motivated by the music 

8. TO SPEAK 

WITH THE 

TOURIST 

  Topic  

Good feedback  
Hablar con los 

turistas 

He asked as much tourists as he could 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic 
Como podemos 

expresar lo que 

sentimos por 
nuestro pueblo 

He write a short paragraph  

 

Student # 24 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION DIARY & OBS STUDENT`S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Length of time 

Attitude 

Algo de palabras 

importantes 
He finished the activity but wrote 

sentences with many mistakes 

2. TO WRITE 

CONVERSATIONS 
 Lack of confidence 

Poco de escribir 

conversaciones 

He wrote what he listened but he wrote 

wrong. 

3. TO PERFORM 

CONVERSATIONS. 
. Confidence 

Conversaciones en 

ingles 

Despite his pronunciation difficulties he 

finished the conversation.  

4. TO RESOLVE 

PUZZLES 
 Material 

Attractiveness 
De las palabras 

He filled the puzzle using the dictionary  



 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Level of difficulty 

Attractiveness 
Responder 

preguntas 

He looked confused he could not finish 

the activity. 

6. TO DRAW 

WHAT YOU 

READ  

 Level of difficulty 

 
Dibujos 

He needed more time to finished the 

activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

 
La canción 

He looked motivated by the music 

8. TO SPEAK 

WITH THE 

TOURIST 

 Attractiveness 

Good feedback 
Su cultura en 
diferentes países 

At the beginning he looked nervous 

But did he activity 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic. Level of 

difficulty 

 

El tema He wrote a short message.  

 

Student # 25 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Lack of vocabulary 

Aprendí a ordenar 

las palabras 

He finished the activity with some 

difficulties due to his lack of vocabulary 

2. TO WRITE 

CONVERSATIONS 
  Work with others 

Los verbos 
He gave and listened ideas but commit 

many mistakes in writing. 
3. TO PERFORM 

CONVERSATIONS. 
 

 

Attitude 
Tiempo pasado 
tiempo presente 

Despite his pronunciation difficulties he 

finished the conversation. 

4. TO RESOLVE 

PUZZLES 
 Attractiveness 

Attitude  
Entender de ingles 

He enjoyed the activity and finished it on 

time.   
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

In groups 

 

Appealing 
aprendí algo del 

video 

He enjoyed the activity and finished on 

time. 

6. TO DRAW 

WHAT YOU 

READ  

 

 

Strategies 

Level of difficulty 
Los verbos del 

pasado 

He did not want to draw. 

7. TO LISTEN A 

SONG 
 Attitude 

Attractiveness 
Traducir en ingles 

He enjoyed listening and singing. 

8. TO SPEAK 

WITH THE 

TOURIST 

In groups 

 

Good feedback Conversar y 

entender lo que 

dicen 

He did the activity enthused 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic 
Entender y escribir 

He wrote short sentences.  

 

Student # 26 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

1. TO WRITE 

SENTENCES 
 Level of difficulty  

Length of time  
Mucho de verbos 

en presente 

At the beginning she talked too much then 

wrote the sentences some of them were 

good but she could not finish the activity. 



 

2. TO WRITE 

CONVERSATIONS 
 Attitude 

Algo del pasado 
She participates and works more in 

groups than alone 
3. TO PERFORM 

CONVERSATIONS. 
 Attitude 

Mucha pronunciación 
She laughed too much when she 

committed a mistake 
4. TO RESOLVE 

PUZZLES 
 Length of time 

Me gusto aprender 
At the beginning bad attitude. Then she 

filled the entire puzzle using a verbs list 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Level of difficulty  

Attractiveness 

 

Captar la 

pronunciación 

She looked confused at the beginning 

But she could finish the activity. 

6. TO DRAW 

WHAT YOU 

READ  

 Strategies 

Level of difficulty  
Dibujar  

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

Topic  
Aprendí a entender 

She did the activity happy  

8. TO SPEAK 

WITH THE 

TOURIST 

  Good feedback Perder el miedo She worked very good alone 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic. Level of 

difficulty  

 

Inspirar lo que 

pienso 

She took long time to write. 

 

Student # 27 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTIONN

AIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Clear instructions 

Poco de los días 
She had a bad attitude talking and 

distracting to her classmates however she 

could finish the activity. 
2. TO WRITE 

CONVERSA-

TIONS 

 Attitude 
Nada de salir al 

frente 

She understood more the activity when 

partners explained her than when the 

teacher. 
3. TO PERFORM 

CONVERSATIO

NS. 

 Attitude 

Confidence 
Mi profesora me 

ayudo 

She practiced a lot to develop a good 

conversation. Bad attitude at the 

beginning.   
4. TO 

RESOLVE 

PUZZLES 

 Level of difficulty 
palabras 

At the beginning bad attitude. Then she 

filled the entire puzzle using a verbs list 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

  Attractiveness 

Topic  
Algo de 

sentimientos 

She enjoyed watching the video but she 

could not finish the activity-writing part. 

6. TO DRAW 

WHAT YOU 

READ  

 Strategies 

Level of difficulty 
Dibujar  

She did not want to draw. 

7. TO LISTEN 

A SONG 
singing Level of difficulty 

Nada del cantante 
Bad attitude however she tried to do the 

activity. 
8. TO SPEAK 

WITH THE 

TOURIST 

  Topic  

Feedback  

Conversar He did the activity enthused 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic  

Level of difficulty 
De la basura 

She wrote short sentences.  

 

 



 

Student # 28 ACTIVITIES 

MOTIVATE 

STUDENTS 

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Attitude  Algo de verbos y 

de pronombres 

She had good behaviour during the activity 

and wrote good sentences using the 

dictionary. 
2. TO WRITE 

CONVERSATIONS 
 

Confidence and 

attitude 

Poco de escribir 

conversaciones en 
grupo 

She had good behaviour all the activity 

and participated a lot. 

3. TO PERFORM 

CONVERSATIONS. 
 

Confidence  Mucho de 

pronunciación 

Good pronunciation, she developed the 

conversation helping to her partner. 

4. TO RESOLVE 

PUZZLES  
Attitude  

level of knowledge 

Ordenar  
Good behaviour. He filled the entire 

puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 
Level of difficulty Responder  

Angry at the beginning then she did the 

activity 

6. TO DRAW 

WHAT YOU 

READ  

 Attractiveness 

 
Dibujos  

She did her best effort but she needed 

more time to finished the activity 

7. TO LISTEN A 

SONG 
 Attractiveness 

Rhythm 

Palabras  She looked well interested on the  

activity and finished it 

8. TO SPEAK 

WITH THE 

TOURIST 

  

 

Activity 

Good feedback 

Pronunciación  
She looked very pleased to do the activity 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 
Topic 

Attitude   

Basuras en un 

lugar tan atractivo 

 

She wrote short paragraphs. 

 

Student # 29 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

Seeing 

pictures 

 

Attitude 
Mucho de verbos y 

las conjugaciones y 
algo de vocabulario 

She was quite and well attentive. She 

wrote good sentences using the 

dictionary. 

2. TO WRITE 

CONVERSATIONS 
  

 

Work alone 
Algo de hacer y 

escribir bien las 
palabras 

At the beginning she participated in 

group but she wrote the conversation 

alone. 

3. TO PERFORM 

CONVERSATIONS. 
 Confidence 

muchas nuevas 

palabras  

She performed the conversation fast. 

4. TO RESOLVE 

PUZZLES 
  

 

Attractiveness 

Attitude 
Memorizar todos los 

verbos que se podían 

He filled the entire puzzle. 

5. TO WATCH 

VIDEOS AND 

ANSWER 

 Reward  

 
Captar las palabras 

She finished the activity 



 

QUESTIONS  

6. TO DRAW 

WHAT YOU 

READ  

 Attitude 
Ver el dibujo y 

aprender lo que es 
en ingles 

She did her best effort 

7. TO LISTEN A 

SONG 
Singing Appealing 

Las frases que nos 

indican 

She  looked well interested on the song’s 

lyric and finished it 

8. TO SPEAK 

WITH THE 

TOURIST 

  

 

Confidence  

Good feedback 

 

Perder el miedo y 

saber mas de una 
persona 

Despite she looked very nervous at the 

beginning then she got enthusiast  

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 
Topic  A que debemos 

botar la basura en 
su lugar 

She wrote a short paragraph. 

 

Student # 30 ACTIVITIES 

MOTIVATE 

STUDENTS  

FACTORS 

INFLUENCE 

MOTIVATION 

BENEFITS 

 

ACTIVITY 
QUESTION

NAIRE 

DIARY & OBS STUDENT’S DIARY OBSERVATION (2) 

 

1. TO WRITE 

SENTENCES 

 
Level of difficulty  

Attitude 
Algo de cómo se 

escribe en ingles 

We repeated her instruction two times then 

she finished the activity using the 
dictionary and asking us. 

2. TO WRITE 

CONVERSATIONS 
 Work with others 

Es complicado 

para mi 

She finished the activity on time and had 

a good attitude. 

3. TO PERFORM 

CONVERSATIONS. 
 Confidence Pronunciar bien Very nervous at the beginning then she 

did the activity. 
4. TO RESOLVE 

PUZZLES 
  

 

Level of difficulty 
Algo  

At the beginning bad attitude. Then she 

filled the entire puzzle using a verbs list 
5. TO WATCH 

VIDEOS AND 

ANSWER 

QUESTIONS  

 Attractiveness 

level of difficulty,  
Aprendí algunas 
palabras 

Angry at the beginning then she did the 

activity 

6. TO DRAW 

WHAT YOU 

READ  

  

 

Strategies 

Level of difficulty  
Aprendí otros 

verbos 

She did her best effort 

7. TO LISTEN A 

SONG 
 Level of difficulty,  

Aprendí algo de 

pronunciación 

She looked well interested on singing. 

She carried the activity 

8. TO SPEAK 

WITH THE 

TOURIST 

speaking  Confidence  

Good feedback 
Conversar con 
extranjeros 

Despite she looked very nervous at the 

beginning she did the activity 

9. TO WRITE 

ABOUT 

POLLUTION IN 

COPACABANA 

 Topic  

Level of difficulty  
Hacer mi propio 

mensaje en ingles 

It was difficult for her but she wrote good 

sentences.  

  

 


