
49 

 

 

 

UNIVERSIDAD MAYOR DE SAN ANDRÉS 

FACULTAD DE HUMANIDADES Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LINGÜÍSTICA E IDIOMAS 

  

 

 

 

 

 

 

 

Guided Work 

“Teaching English Language by means of audiovisual and realia resources to children 

and teenagers from 7 to 18 years old at Programa Jilañataqui, Fundación La Paz” 

Trabajo Dirigido presentado  para obtener el título académico de licenciatura en 

Lingüística e Idiomas 

Postulante:    Mercedes Bustencio Garcia 

Tutor:    Lic. Javier Taborga M. 

Institución:   Fundación La Paz, Programa Jilañataqui 

La Paz- Bolivia 

       2013 



 

ABSTRACT 

The English language has lately become a tool almost all over the world; people need to 

communicate to express what they feel, what they think or maybe they use this language 

only to do business. Therefore, learning English has become very important nowadays, 

fortunately, most people, children, teenagers, or adults can learn this language. 

Aware of the importance of English, this project is focused on the teaching of English 

language at elementary level to young children and teenagers at Programa Jilañataqui, 

Fundación La Paz. Most students who attend the institution have to face rather hard 

circumstances in the outside world. That is why we decided to develop our project there, in 

order to provide the students the opportunity to learn English as a foreign language during 

an eight-month-term, so that they will have similar opportunities that the students who 

attend regular schools have. At this stage of their lives, childhood and teens, students have 

much more predisposition to learn languages, fact that is corroborated by Dicks (2009) who 

argues that children develop conscious awareness of language getting intuitive capacities 

and teenagers are able to plan their new language onto concepts about the world which they 

already possess from their first language. 

Thus, our intention was to teach English at elementary, for this purpose we used 

audiovisual and realia resources, so that, students can associate the images with the words; 

these resources motivated students to learn English.  Thus, we developed and applied a 

syllabus design which was prepared according to the students’ needs and based on the 

program of the institution. On the other hand, although this project makes use of different 

methods, it is mainly based on the communicative approach, which encourages students to 

build up short sentences and short conversations among them from the very beginning of 

their studies; they start to do it step by step according to each unit. At the same time they 

developed certain language abilities. These resources, audiovisual and realia, support the 

students’ progress while learning the English language, young children get knowledge 

about English and teenagers reinforce and improve their learning progress of English which 

will be useful for them in the future, since they occasionally will have the opportunity to 

interact with English speaking volunteers.  This project has proved that it is possible to 

achieve successful results among the students without having to follow a difficult and 

expensive proposal. 
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INTRODUCTION 

The English language has become an international widely spoken language, it is taught as a 

second or foreign language throughout the world; and hence, English is known as a “lingua 

Franca”. This language is the most important one because it has expanded all over the 

world. Therefore, the teaching of English language is important in our society because it is 

a language used worldwide. It allows communication among people, and it offers many 

opportunities such as getting scholarships abroad, doing business, and especially talking to 

people from other countries. It is also considered almost an official language in several 

European and Asian countries. English is used as a communication tool as Richards and 

Lockhart (1996) mentioned. 

Therefore, learning English has become a must, and people of different ages tend to study 

this language. Although children have more learning capacities in foreign language until 

puberty, it does not mean, teenagers and adults do not have capacities, they have, but they 

probably have some difficulties in learning a F.L. Thus, there is not an age restriction for 

learning a language. Brown (2000) argues that children can acquire their first language 

easily; however, they can have some difficulties in a foreign language; it depends on the 

teacher’s dynamics and the use of materials. We can say that learning is the acquisition of 

knowledge by the students, acquisition that is produced by the interaction of the students in 

and with social relationships, with the help of some material. Of course, the quality, the 

speed, the proficiency and other features depend on several factors, as well as that it must 

be considered that there are students who are brilliant and who are slow at learning. They 

do not have the same capacities to learn a foreign language.  

This project was focused on young children and teenagers who do not show higher 

capacities nor lower ones than the average to learn a foreign language. However, it was 

important to take into account the social, emotional and intellectual aspects that 

characterize the students we worked with. 

On the other hand, we also have to take into account that teaching is an interactive process, 

through which students and teachers interact creatively and effectively to achieve 

determined goals, significant learning. The teacher, besides supplying knowledge, helps 
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someone, the student, to learn that knowledge. Thus, learning and teaching are two 

activities that go together. It is not only the transmission of knowledge, but it is also the 

explanation, and the development of a variety of activities, as well. Moreover, teachers 

must prepare themselves in advance, have a set of activities, techniques, they must able to 

use methods and resources to facilitate students’ learning in groups, pairs, and so on. 

Furthermore, we focused on young children and teenagers who have to face rather hard life 

circumstances in the outside world, students who have the opportunity to learn a foreign 

language among other things at Programa Jilañataqui, Centro Jilañataqui Valle Pacasa, 

Fundación La Paz. Thus, we proposed to teach English language at elementary level using 

audiovisual and realia resources at this institution located in Alto San Antonio District of 

La Paz city. This project was meant to provide the necessary elements for the students to 

learn the English language and develop their skills so as to get enough competence on the 

target language. 

Audiovisual and realia resources have been used to teach the elementary units; which have 

proved to be very useful for learning English especially. Videos, CD’s, flash cards, songs, 

computer interactive games, and real objects such as fruits, vegetables, clothes and, so on, 

have been also used. These resources helped students to understand and reinforce their 

progress when learning the English language. Moreover, students showed interest and 

motivation to learn it. Students developed certain abilities using these resources, of course 

with the help of the person in charge. 

The development of this project was focused on the use of the Communicative approach so 

that students started to learn the four skills, pronunciation, vocabulary, the basic grammar 

rules, and the meaning in the context around them and they were encouraged to build short 

sentences and short conversations among themselves from the very beginning of their 

learning process.  In addition, to reinforce their learning, they performed different tasks in 

class such as to color, to paint, to cut, to write the correct words, to build sentences and so 

on, in order to reinforce their learning.  It must be pointed out that all the young children, 

who attended this process, learned the basics of English without any previous knowledge 

and the teenagers reinforced their knowledge about English at an elementary level. 
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This project was developed in around eight months; it started on March 31, 2010 and 

finished on November 25, 2010. Therefore, in order to explain the process of the Guided 

Work and the results, we divided our report in five chapters.  The first chapter describes the 

background, the needs and SWOT analysis of the Programa Jilañataqui, Fundación La 

Paz. The second chapter summarizes in a very brief way the reference framework that 

supports this Guided Work. The third chapter describes the proposal of the work 

concerning teaching and learning English language; we have the justification, objectives, 

and delimitation of the study. There is an overview; the indicators of achievement, the 

action plan and the work plan are also detailed. The fourth chapter shows the development 

and the results of the proposal; it is here where the sequence of activities followed and the 

achievements reached during this process are described and the analysis and results 

obtained with the students’ progress and resources proposed during the project and the 

feasibility of the design itself. And finally, the fifth chapter contains the conclusions and 

offers the recommendations based on the experience obtained throughout this work. 
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CHAPTER I 

INSTITUTIONAL ORGANIZATION 

"It is the supreme art of the teacher to awaken joy in creative expression and knowledge." - Albert Einstein 

1.1  Background of Fundación La Paz 

Fundación La Paz is a non-governmental institution without profits. It was created in 1971 

as part of the “Fundación San Gabriel” which had different programs such as Programa 

CEDIN or Programa Wawauta. However, since 1995, there have been some changes due 

to the social reality, consequently, Fundación San Gabriel spread its coverage which also 

covered the health area and assumed control of Hospital San Gabriel. Since then, 

Fundación La Paz has been responsible for the promotion and socio-educational area with 

programs that are directed towards women, young children and teenagers who live in poor 

neighborhoods of La Paz City and it has been working to integrate the population’s 

participation. 

 Fundación La Paz has been working for around 30 years having had experiences and 

learning about Bolivian and La Paz society needs. It was a pioneer institution in the socio 

politic implementation in order to build up a solid organization for the benefit of the 

society. This institution was acknowledged by other institutions working in Bolivia and 

also by other foreign countries. The Institution also participated in the writing of the 

children and teenagers’ laws and it has been part of the enactment of the domestic violence 

or interfamily law. Likewise, Fundación La Paz supported the creation of laws on benefit 

of young children, teenagers and women; mainly families who suffer violence and 

discrimination. 

Nowadays, La Paz Foundation is carrying on projects directed to the population through 

educative services, promotion of actions with participation and management of the 

community. It has the legal personality No 97/96 from March 27, 1996; this institution has 

agreements with the City Hall, Ministry of Justice and Human Rights. (Butron: 2004). 
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1.1.1 Mission 

“La misión de la institución es contribuir a la formación y al fortalecimiento de espacios 

de reflexión y participación orientadas a la reivindicación del ejercicio de los derechos de 

los niños/as, adolescentes y mujeres de sectores excluidos y discriminados.”(Fundación La 

Paz, 2010-2012: 36). 

The mission of the institution is to contribute the strengthening and the development of 

areas for reflection and participation oriented to the vindication of the use of the legal rights 

of discriminated and excluded children, teenagers and women (The author’s translation). 

1.1.2 Vision 

“Fundación La Paz es referente  en la incidencia de procesos de re- significación del SER 

social  de mujeres, niños/as  y adolescentes como actores sociales.”(Ibid: 36) 

 Fundación La Paz is referent in the changing process where women, children and 

teenagers are considered as social actors in the society (The author’s translation). 

1.1.3 Institution objectives 

 General Objective 

 To implement programs and promote actions to build up proposals about Human 

Rights to benefit the poor population who live in the outskirts of La Paz City. 

 Specific Objectives 

 To contribute to the improvement of life’s quality of young children and teenagers 

by means of benefitting services. 

 To strengthen the population’s participation and organization according to the social 

context to face critical situations, so they can give solutions to the problems.  

 To increase and reinforce people’s socio cultural identity providing educative 

process to widen the knowledge of different social areas. 
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 To strengthen and support the development of potentialities, capabilities and skills in 

children and teenagers to face adverse situations that affect their personal and social 

development. 

 To support the integral development of young children and teenagers through 

alternative education to strengthen their self-reliance and participation.  (Butron, 

2004: 3-4). 
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INSTITUTIONAL ORGANIZATION CHART 

 CHART No 1: Fundación La Paz is structured as follows:  
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1.1.4 Function of the institution 

Fundación La Paz is an institution that has structured its organization focused on the 

development and participation: 

 Management  

It is the highest decisions-taking level that manages the institutional activities according to 

the constituent precedents. It is composed by nine people where there are six external 

people who represent the base organization and the three founders. 

 Executive Council 

 It is the institutional representation that carries out the directory decisions concerning 

institutional’ politics and strategies. This council is integrated by Directors and responsible 

coordinators of the areas and programs. 

 Areas or Programs management  

They are responsible for carrying out the objectives and get the results of the programs or 

areas. The administrative and technical staff depends on this management. Fundación La 

Paz has focused on the goal and results’ performance in two areas as mentioned above in 

the chart: 

 Women Promotion Area 

This area started in 1980 and it consists of women participative work with the food 

distribution (food donation) which helped to create mother’s centers in the west and the 

northeastern areas of La Paz City. This area assists women participation and focuses on the 

decision-making process; furthermore, there are service centers for improving the life 

quality of women, children and elderly people. 

 Socio Educational Area 

It is focused on children and teenagers in poverty situation or hard circumstances; it means 

they lack attention from their parents, they are abandoned or they live in the streets, they 



 

9 

 

suffer physical, emotional, and sexual mistreats; they are working children and teenagers 

that have deficiency in their intellectual development and they have health and malnutrition 

problems.  

The Programa Jilañataqui is placed in this area; it belongs to the community unit that is 

composed by Wawauta (daycare centers) and CEDIN programs. This Guided Work was 

developed within Programa Jilañataqui that has seven centers in different neighborhoods 

of the Fourth district of San Antonio in La Paz City. Exactly, we worked at Centro 

Jilañataqui Valle Pacasa that is located in Villa Copacabana. We used our knowledge in 

Applied Linguistics, specifically, English language teaching and learning at an elementary 

level with the young children and teenagers who attend the institution. 

1.1.5 Programa Jilañataqui  

Programa Jilañataqui belongs to Fundación La Paz; Jilañataqui is an Aymara word, a 

Bolivian vernacular language, which means “for growing up”, “para crecer” in Spanish. 

This vernacular language is used perhaps because the program develops its activities in an 

Aymara context. The program is focused on a socio educational area. The east district of La 

Paz City is considered a pioneer in the organization of parents, who became a very 

important part in the development of centers for children of the Programa Jilañataqui. It 

started to work in June, 1989 and most of the parents came from rural areas because of the 

bad living conditions they had to face in their villages; this condition compelled them to 

come to La Paz City and look for new jobs which correspondingly represented new 

challenges in their lives.   

 Program Functions 

Programa Jilañataqui organizes a set of activities of prevention and development that are 

concerned with the family and the community. It is oriented to satisfy the young children, 

teenagers and the community demands and expectations by focusing on self-reliance, 

alternative education and pedagogy of the tenderness, to consolidate the children- 

teenagers’ rights. The task of the program is to accomplish integral development of children 

and teenagers who are abandoned or live in conditions of poverty. The children and 
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teenagers, who belong to this program, are from 7 to 18 years old, until they finish their 

studies in secondary school, they are referred to as (NNA’s)1, within the program activities.  

The population (young children and teenagers) of Jilañataqui Valle Pacasa is made of 

around 45 students; however, this population is not regular because some, due to problems 

in their families, are forced to quit, or some may move from the neighborhood at anytime. 

It is precisely those students who need help in their education, inside their families, and in 

the society, who are the institution’s concern. On the other hand, the population of the 

institution has benefits that are divided in areas such as health care, sanitation and nutrition, 

socio affective, socio-cognitive, socio cultural, and leadership areas. Here is a brief 

description of them.  

 Health care Area:   All children and teenagers receive medical attention to see 

whether they are healthy or they need some medical attention. Each year there are 

campaigns organized by the official health office called S.E.D.E.S2 .Doctors give 

children and teenagers vitamins, and treat some diseases that might be affecting 

them.  

 Sanitation and nutrition Area: Everyday children and teenagers do the cleaning of 

the center, they also learn oral hygiene, and personal hygiene for themselves. 

Regarding nutrition, in each center, they have breakfast, lunch and tea from Monday 

to Friday.  

 Socio affective Area: Young children and teenagers receive orientation about 

sexual education, handle social devices for interaction such as listening to others, 

respect, and talk freely with an assertive and confident attitude inside the center or 

anywhere else. 

 Socio cognitive Area: The young children and teenagers receive school support 

according to the grade they are in school. They receive more support in literature 

                                                      
1  NNA’s is an abbreviation that means children and teenagers. It is used in the program instead of saying 

niños/as y adolescentes (in Spanish). It is used in each center of the program. 

2  S.E.D.E.S is the abbreviation of Servicio Departamental de Salud, Departmental Health Service.  



 

11 

 

and mathematics. In addition, sometimes, they have English classes with volunteers 

from other countries. 

 Socio cultural Area: The young children and teenagers of each center participate in 

folkloric events such as dancing and singing festivals. The main goal of these 

activities is to make people aware of their children rights and keep the Bolivian 

traditions and culture at the same time. 

 Leadership Area:  It involves the strengthening of the capacities of young children 

and teenagers, focused on the children’s rights and responsibilities. They also take 

into account the participation in different events.  

The participation of the young children, teenagers and parents in each center of the program 

is supported by the institution; they are the beneficiaries of the program. That is one of the 

reasons they do participate in the variety of activities scheduled by the institution: 

 Parents in each center participate in monthly meetings. 

 A leader of the young children participates in co-management meetings with the 

parent’s board.   

 Parents receive support and advice to develop the parents’ organization. 

 Parents, students are trained on sewing, carpentry, computation, and so on.   

Furthermore, this program works with the cooperation of an international sponsor called 

“Child Found” that has its office in La Paz City, and it also has an agreement with 

S.E.D.E.G.E.S3.  Thus, children, teenagers, and parents are strengthened and supported to 

develop their knowledge, skills and they also learn several other things like the legal 

connotations of their rights, they learn to express themselves in the meeting of parents 

                                                      
3 S.E.D.E.G.E.S means Servicio Departamental de Gestion Social (Social Management Departmental 

service). This institution belongs to the Gobernation of La Paz City. Its objective is to support the 

children/teenagers health providing food such as rice, sugar, flour, etc. It is a good support for each center of 

the program. 
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p(M.P.F.’s)4, they learn about social protection in each center of the program, they learn to 

improve their self-esteem levels, and they learn to improve their self expression among 

themselves. Children and teenagers develop many qualities in the program in order to 

become leaders which will help them in the future. 

   Geographic Area 

Programa Jilañataqui develops centers in alternative education in the community unit 

which are located in seven different neighborhoods in the East District of San Antonio in 

La Paz City as it is detailed: Jilañataqui San Isidro Alto, Jilañataqui Valle Hermoso, 

Jilañataqui Escobar Uría, Jilañataqui Valle Pacasa, Jilañataqui San Antonio, Jilañataqui 

Villa Armonía, and Jilañataqui Kupini. (See the map on appendix “F”.) 

   The staff in the program 

The staff that works in the Programa Jilañataqui is made up by: 1 Pedagogical coordinator, 

1 Administrative coordinator, 1 Responsible for communication, 7 Alternative teachers and 

1 assistant. 

1.1.6  SWOT Analysis 

The SWOT Analysis is an evaluation to find out the strengths, weaknesses, opportunities 

and threats of an institution. It diagnoses the internal and external situation; the internal 

situation refers to strengths and weaknesses and the external situation refers to the 

opportunities and threats of an institution. Furthermore, it is a tool that is considered simple 

to do and it allows getting a general view of the strategic situation of a specific 

organization. Now, we turn to describe the internal and external factors that were provided 

by the institution (Fundación La Paz: 2010-2012).  We also did an observation analysis about 

its current situation; both are summarized as follows:  

 

                                                      
4 M.P.F.’s means “mothers and fathers”, in Spanish is (madres, padres de familia). It is used generally in the 

meeting of parents and within the institution. 
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1.1.6.1  Internal Factors: Strengths and Weaknesses  

Strengths 

 Fundación La Paz is focused on two areas: women promotion and socio educational 

development; there is communication and coordination within and between those areas. 

 This institution has its own infrastructure, office equipment and services for the 

different programs. It allows the strengthening of the families´ participation paying 

special attention to young children, teenagers and women. The Programa Jilañataqui 

has seven centers in different neighborhoods such as San Antonio, Valle Pacasa, 

Escobar Uria, Kupini, San Isidro, Valle Hermoso, and Villa Armonia. 

 Parents, young children and teenagers have an association called A.D.I.A (Asociación 

de los Derechos de la Infancia y Adolescencia) organized to promote the respect of 

the Human Rights and to make agreements with public institutions in order to support 

the demands of the population. 

 Foreign volunteers come to Fundación La Paz to support the Programa Jilañataqui 

doing different kinds of research and some of them help economically the institution´s 

needs. 

 Young children and teenagers receive training on: Children rights, First Aid, 

Environment Care, Recycling, Cooking, and so on. 

Weaknesses 

 The institution does not have enough staff to meet the demands of the population. It 

faces serious problems such as lack of staff, resources, and equipment. It should 

cope with the needs of the population; however, it shows a low impact in the 

community. 

 The institution needs to make its institutional image stronger to generate political 

spaces related to the area of children and teenagers. 

 Programa Jilañataqui does not have a program for teaching English as a foreign 

language nor, a syllabus design. According to the 070 law in the article 16-III “La 
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educación Alternativa y Especial es intracultural, intercultural y plurilingüe”; 

however, we have observed the Programa Jilañataqui does not have specialized 

staff to teach English language. Therefore, it is necessary to organize the teaching of 

English and the hiring of the corresponding staff. 

 There are English speaking foreign volunteers that sometimes come to the 

institution; unfortunately, they cannot communicate with the students, because the 

young children and teenagers who attend the institution do not have much 

knowledge of the English language. 

 The Programa Jilañataqui needs volunteers from the university or other institutions 

in order to support the students’ needs within the program; especially for the 

teaching of English. 

 

1.1.6.2  External Factors:  Opportunities and Threats 

Opportunities 

 This institution has established agreements with public institutions and NGO´s that 

work for Human Rights of children, teenagers and women.  

 

 Parents, young children and teenagers have meetings every month to learn more 

about Human Rights or to see the program needs. 

 

 Fundación La Paz is recognized by Bolivian and international institutions. It has 

credibility, trust and social commitment position. It is supported by organizations 

related to young children, teenagers and women. 

 Young children and teenagers of the program can improve their knowledge about 

English, Maths and Literature and get better scores at school or secondary school. 

 Because of the existence of an inter-institutional agreement, young children and 

teenagers may have the opportunity to learn the English language. 
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Threats 

 There is discrimination and poverty in our society and these are some of the main 

factors that cause the violation of human rights in this city; moreover, these factors 

are increasing gradually, and unfortunately the coverage of institutions such as 

Fundación La Paz are limited. 

 Fundación La Paz depends on international organizations and the funding it 

receives is not enough for a full coverage of the population that needs the services 

of the institution. 

 Some people prefer to go to other new NGO’s perhaps because they have bigger 

budgets than Fundación La Paz, even though they do not cover the areas of training 

and human rights. 

 Although the whole program, Programa Jilañataqui, has around 490 children and 

teenagers in its different centers, most of the children and teenagers who are 

sponsored do not frequently attend the program, fact that might cause the closing of 

the program due to the lack of students. 

 Students might lower their performance at school because of lack of reinforcement 

in some subjects. 

 Being an EDUCATOR in the center is a very stressful activity because they are 

responsible for all the activities they carry out, fact that may affect their 

performance.  

1.2 Institution Needs 

Among the variety of programs developed by Fundación La Paz we have Programa 

Jilañataqui. Here is a brief description of the needs of the program. 

This program covers different areas to help the integral development of children and 

teenagers, but it is not enough because the Programa Jilañataqui does not have enough 

staff to meet the population’s demands regarding to children and teenagers education 
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reinforcement; there is lack of teachers, as well as, resources. Therefore, the program 

requires more staff to cover the students’ needs. And thus, students from the linguistics 

career (UMSA) can develop projects together with children and teenagers of the program. 

In addition, Programa Jilañataqui receives English speaking volunteers from abroad, who 

come to do some research in different centers, or sometimes they work with the young 

children and teenagers. However, they cannot communicate with the young children and 

teenagers who attend the institution because they do not have enough knowledge about the 

English language. Moreover, teenagers need to support the English subject at school 

starting from the beginning. On the other hand, the Programa Jilañataqui does not have a 

program for English as a foreign language and it needs a specialized staff to teach English. 

1.2.1  Diagnostic observation about English language 

A diagnostic observation was carried out among the young children and teenagers during 

one week and a half at the beginning of this project, and these are the results: 

This diagnostic observation was meant to check if the students had some knowledge of the 

English language; it involved multiple questions orally in Spanish and English, they also 

had to respond to some commands, questions, and suggestions, in general they had to use 

basic knowledge of English which included basic grammar as well. Besides that, they were 

also asked about their attitude concerning the English language; whether they liked the 

English language or not, and how they would like to learn English. Moreover, we observed 

how their behavior in the center was and their relationship with their parents, as well. 

The results of the observation showed that the young children did not have any knowledge 

of English and teenagers showed that although they know some words in English, they lack 

a communicative knowledge in the English language. Besides, they showed a need to 

reinforce their knowledge because they have this language as a subject at secondary school.  

Furthermore, students would like to learn English using audiovisual and realia resources 

with dynamic games; they would like interactive and funny classes.  
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In conclusion, since Fundación La Paz has been working several years, it has gathered 

some experiences, and also learned about Bolivian and La Paz society needs.  

 This institution has participated in the writing of children and teenagers´ laws. It is focused 

on the vindication of the use of the legal rights of discriminated and excluded sectors, 

mainly children, teenagers and women because they are considered as social actors in the 

society. There are different programs within this institution; one of them is Programa 

Jilañataqui, where we developed our Guided Work. However, the SWOT Analysis shows 

some needs inside the institution which gradually can be improved, for instance, in the 

sociocognitive area, having English as one of the weaknesses of the institution. Children 

and teenagers need to learn English because they, in certain occasions, are faced with 

foreign people; therefore, they need to express and try to communicate what they feel in the 

target language in the center or maybe at school (teenagers). 

 

 

 

 

 

 

 

 

 

 

 

 



 

18 

 

CHAPTER II 

REFERENCE FRAMEWORK 

“The best thing that the brain does is to learn” Eric Jensen 

Communication is vital in any language such as English or Spanish. Although the 

acquisition of the first language is something ‘natural’, learning a foreign or second 

language needs time, motivation, dedication, the use of dynamic activities, appropriate 

materials, and the use of a suitable method or methods. Therefore, the theoretical 

background of this study, with the different theories related to English language teaching 

that are detailed below, supports the development of this project. 

2.1. Theories of teaching and learning 

2.1.1.    Teaching 

Most authors define teaching according to their own perspectives; thus, Richards and 

Lockhart (1996) argue that teaching is a very personal activity, and it is not surprising that 

individual teachers bring to teaching very different beliefs and assumptions. In addition, 

Brown (2000) points out that teaching shows and helps someone to learn how to do 

something, providing knowledge in order to know better or understand [something]. These 

experts introduce in their definitions specific concepts of the teaching as an individual 

activity, which provides knowledge causing understanding between teacher and student. 

In addition, there is another author Gutierrez (2003) who concludes that teaching is an 

interactive process where students and teachers can interact creatively and effectively to 

achieve significant learning, he also says this process is not only an activity of transmission 

and explanation of knowledge. Thus, he concludes that teaching is a set of activities that 

facilitate the student learning process in workgroups and pairs. It means, the teacher must 

help building; learning situations, creating a confident environment, motivating and 

providing the necessary things for students to build their knowledge. 

To conclude, teaching is interaction and interactive process among teacher- students; 

students-students and the use of knowledge. It is not only the transmission of knowledge; 
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however, it is to teach students to learn something effectively using different techniques to 

achieve a goal. 

2.1.2.  Learning 

Ortiz (2008) adds that intelligence and learning are closely related, she argues that learning 

is the way in which information is acquired, and she says that students must be taught in a 

familiar context that they know. In addition, she argues that intelligence is the ability to 

solve problems and generate new problems to solve. 

Furthermore, Gutierrez (2003) states that learning is the knowledge that is produced by the 

same students in an interaction among themselves and with the social and natural 

relationship or with the support of some mediators (people and materials). He also mentions 

that students make use of their experience and previous knowledge. The student learns 

when they are able to develop a personal presentation on the subject in a real situation or 

when they develop an answer in a given situation. He mentions that significant learning 

does not occur in isolation, but it goes linked to other learnings or situations. Gutierrez 

distinguishes two kinds of learning: Meaningful and Cooperative learning. 

   Meaningful Learning  

According to Gutierrez (2003) the meaningful learning theory was proposed by David 

Ausubel who pointed out that human beings obtain knowledge through the reception of the 

concepts they are presented and not by discovery; knowledge is not discovered. Ausubel 

argues that a person who learns receives verbal information, which she/he relates to the 

events previously purchased and given; that is, the relationship between the new 

information and old information is what creates meaning. Thus, students can give meaning 

to the new learning content by relating it to their prior knowledge. Therefore, the learning 

process should not only be an intrapersonal process, but it must also be an interpersonal 

process because students must perform learning tasks in organized groups. 

   Cooperative Learning                                                                 

This kind of learning implies to work interacting with others in order to achieve common 

goals. Gutierrez (2003) takes also Ausubel into account, who states that learners need to 
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obtain results that are beneficial for themselves and all other members of the group that 

work together to achieve a good learning. It is possible through discussions and also by 

solving problems; it means to share social and communicative skills in groups. 

To conclude, we can summarize the features of theory in learning in the following terms: 

learning occurs when the teacher provides information and it is acquired by the students in 

a familiar context that they know. They produce knowledge in the interaction among 

themselves using their experience and previous knowledge and the new information 

helping among themselves to achieve common goals. 

2.2. Motivation 

Motivation is very important when a student is learning a foreign language because it 

pushes someone to do something in order to perform some activities.  Some authors talk 

about the importance of motivation. Ellis (1997) defines motivation saying that it involves 

the attitudes and affective states that influence the degree of effort that learners make to 

learn a foreign language. It is one of the major affective factors. Furthermore, Davies & 

Pearce (2000) consider that the motivation is difficult to define and measure because it is a 

complex phenomenon; however it is essential for successful language learning.   

On the other hand, not all learners react to teaching in the same way, some may be aware 

that they eventually will need what they are being taught, whereas others are forced to take 

a course or attend school and consequently they do not show much interest in learning. 

Therefore, making classes enjoyable and fun, and using some strategies and resources 

might somehow help to achieve success, to a certain degree. And any success in real 

communication motivates students because when they can communicate effectively in a 

foreign language, in this case English, it means that a goal has been achieved. Thus, 

Children and teenagers usually have desire and curiosity to learn a foreign language, 

English. 

Although there are different kinds of motivation that have been identified, here we are 

going to consider the Intrinsic and Extrinsic Motivation to encourage students in the 

learning of English. 
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2.2.1  Extrinsic Motivation 

The Extrinsic motivation is the one that is caused by external factors. Brown (2000) 

explains that this motivation takes place in anticipation of a reward from outside and 

beyond him or herself; this reward can be money, grade, house, or any other valuable thing. 

Therefore, learners perform some tasks because they anticipate an external reward. As a 

result, this kind of motivation is related to external goals through society or people. 

In conclusion, motivation is essential in the behavior of human beings, it is the drive for 

students that helps them to meet their desired goals; it is fundamental in the learning 

process, especially in learning a foreign language, English. That is why, teachers must use 

or build up different and varied activities and materials meant not only to help the 

development of the lessons, but also to create motivation; audiovisual and realia resources 

are a good option to learn English language. Otherwise, they can have a great lack of 

motivation, low interest in learning a second language in this case English. 

 

2.2.2 Intrinsic Motivation 

 Brown (2000) points out that Intrinsic Motivation takes place when learners seem to 

engage in the activities that they do because they love or like to, these are aimed of 

bringing about certain internal rewards such as feelings of competence and self-

determination. Accordingly, this kind of motivation “involves as well the arousal and 

maintenance of curiosity and can ebb and flow as a result of such factors as learner 

particular interests and the extent to which they feel personally involved in learning 

activities” (Ellis, 1997: 76). 

Therefore, the intrinsic motivation is the internal desire of the individual to achieve 

something; it shows students interests that are vital. Children and teenagers enjoy with their 

own competence using the language, they must make decisions about how or when to say 

and interpret messages and fix the mistakes that they produce.  
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2.3 Teaching English as a foreign language 

2.3.1.  Language 

Language has been defined as “a system of arbitrary conventionalized vocal, written, or 

gestural symbols that enable members of a given community to communicate intelligently 

with one another” (Brown, 2000: 5). Therefore, language is a very important device within 

the society to have communication. In addition, he mentions that it is a complex, 

specialized skill, which develops spontaneously during childhood, without conscious effort 

or formal instruction.  

 

2.3.2.  English Language Teaching  

Freeeman & Freeman (1998) based on the concept of Krashen (1982) enphasize that 

language is acquired when students receive comprehensible input (messages they 

understand) that contains language structures that are slightly in advance of their present 

ability level. Although Freeeman & Freeman acknowledge the role of social interaction in 

the development of thinking, they contend that language acquisition results from input and 

the best source of comprehensible input is the teacher, or an interesting and appropriate 

book. In addition, the social interactions help students manage conversations better and 

help students refine their ideas. 

In addition, Richards and Lockhart (1996) point out the foreign language learning is a 

highly interactive process. A great deal of time in teaching is devoted to both interaction 

between the teacher and the learner, and the interaction among learners themselves. The 

quality of this interaction is reflected in a considerable influence on teaching.  

English language is acquired when the students understand the message of the topic that 

the teacher explains and it is important the use of adequate material to support the students 

learning. Here, it is important the interaction in class between teacher and students; and 

students with students.  

 

2.3.3.      English Language Learning  

Saraswathi (2004) notes that the language learning is a complex process because every 

student has a different level of learning; the author also explains that there are some 
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learners that are so brilliant that they learn much more than what the teacher teaches. 

However, there are some learners who are so slow at their learning that they fail to 

assimilate what is being taught. Saraswathi finds three major factors for failing to learn a 

second language. She considers the importance of motivation, the teacher preparation and 

the time of the class and she details them in the following chart. 

 

CHART No 2:    Major factors to fail to learn a Second Language 

 

 

 

 

 

 

 

 

 

  

 

Saraswathi (2004: 22) 

Furthermore, there is another author, Brown (2000) who continues that learning a foreign 

language is a long and complex task, he explains that learners are related into a new 

language, culture, way of thinking, feelings, and acting and these are necessary to 

successfully send and receive messages in a foreign language.  

On the other hand, students bring some specific assumptions to the class about how to learn 

a language with a set of activities they believe to be useful. Furthermore, the “best way to 

learn a language is to mix with native speakers of the language, it is not useful to try to 

remember grammar rules, and it is  necessary to practice every day to improve the English 

language” (Richards and Lockhart, 1996: 55).  
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Furthermore, Richards and Lockhart (1996) explain that when learners and teachers meet 

for the first time, they may bring with them different expectations concerning not only the 

learning process in general, but also concerning what will be learned in a particular course 

and how it will be learned. These authors took into account Brindley’s observation (1984) 

saying that both teachers and learners bring experience to the classroom that influences 

their perceptions in subtle ways. They describe Brindley’s assumptions as follows:  

 “Learning consists of acquiring and organizing principles through encountering 

experience” (Richards and Lockhart, 1996: 34). 

 “The teacher is a resource person who provides language input for the learner to 

work on” (Ibid: 1996). 

 “It is the role of the teacher to assist learners to become self- directed by providing 

them access to language data through such activities as active listening, role-play 

and interaction with native speakers” (Ibid: 1996). 

These authors argue that learning English as a foreign language is a complex process 

because every student has a different level of learning. Since we do not have the same 

process of learning, the English class must be dynamic and use adequate materials in order 

to motivate students at their own levels.  

 

2.4 The language skills  

When somebody is learning English, Spanish or another language, we must consider the 

importance of the skills because the language depends on them in order to achieve 

successful communication among people. 

Communication in language teaching can be divided into four main skills: “Listening, 

Speaking, Reading and Writing. Listening and reading are receptive skills and speaking 

and writing are productive skills” (Davies & Pearce, 2000: 74). Listening and reading 

require as much attention as speaking and writing which are mental activities. Rather than 

emphasizing the productive skills at the expense of the receptive skills, it is better to exploit 

the natural relationships between them. 
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It is important to replicate this natural integration of skills in the classroom as much as 

possible in order to have a better learning of the target language. And it is the 

communicative approach that takes into account the four skills; their use, practice and 

development in the process of teaching and learning a language. 

  Listening 

Although some people consider listening harder than the other skills because they do not 

usually understand the messages in the oral language which causes a sense of frustration, 

however, listening is a difficult skill as any of the other skills; learners often find it hard to 

understand course book audio materials specially designed for them. In a conversation, 

students tend to ask the other participant to speak more slowly or repeat or explain what 

they are saying. In fact, this attitude shows the need to work with and reinforce the skill. 

Rost (1991) points out that listening is a vital mental capacity in order to exploit the power 

of oral language, students must be able to speak and they must be able to listen as well; 

“listening is a process that is produced by drawing someone’s attention that is, the 

excitation (psychological term) of a brain section” (Rost, 1991: 2). 

 Speaking 

 People all over the world produce thousands and thousands of words without making 

effort.  Speaking comes naturally to humans, but it is not as simple as it seems; as Davies 

and Pearce (2000) argue, in a classroom situation, listening and speaking takes place in 

“real time”, the speaking ability should be the natural result of using the language as the 

main means of communication in the classroom. Although the teacher should help learners 

to understand what he or she says in the target language using his or her speech and using 

gesture or mime; the teacher may also use some materials or resources to have a better 

understanding in class when students are paying attention, listening and speaking happen 

together, for example, when a teacher is speaking, listening is always there. Both of them 

are associated in almost all activities in a classroom situation. 

 Writing 

Most people sometimes have problems with writing because it is really a skill that needs 

dedication. It is used by most people in their native language and in a foreign language as 

well.  It is grammatically complete, and requires the use of vocabulary and the use of 
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grammatical structures, “a written text has to create a context, make the references and 

connection of the messages clear through the language itself” (Davies & Pearce, 2000: 89). 

Of course, they also consider the following characteristics within this skill: 

 Handwriting or typing  

 Spelling  

 Constructing grammatical sentences 

 Punctuating  

Certainly, the practice and development of those characteristics, when learning a foreign 

language, must be step by step using the grammatical structures from the basic level and 

going to the more complex ones. 

 Reading  

Harmer (1998) states that the reading skill is useful for many purposes and it provides 

opportunities to study a language getting vocabulary, grammar, punctuation and building 

up sentences in a correct way, mostly out of reading texts. As a teacher in an elementary 

level, we need to provide the students with a basic text where they can read and understand 

the meaning of the text. 

Moreover, Harmer (1998) mentions that within the reading activity, there are two 

commonly used strategies/ techniques, which are scanning and skimming. Scanning 

involves moving the eyes quickly down the page seeking specific words and phrases or 

going to particular bits of information; it means students do not have to read every word in 

every line. And skimming, before reading a text,   refers to get a general idea of what the 

text is about, or it is reading quickly to find the main ideas. Because of the usefulness of 

those activities among others, students need to combine and develop them both gradually.  

 

2.5 Vocabulary 

Learning vocabulary undoubtedly involves a great deal of memorization because words are 

virtually infinite. Sometimes, words are also more complex than what they appear to be on 

the surface and learning vocabulary is often as important as learning grammar. In a 

classroom situation, learners often have to make special efforts to memorize words that 
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they frequently use in communication; therefore, teachers need to consider carefully what 

vocabulary to introduce in each lesson and how to teach them according to the level of the 

students as Davies & Pearce (2000) suggest. 

 

2.6 Grammar 

Davies & Pearce (2000) argue that students besides learning the meaning the words that 

they use in communication, their pronunciation, and their spelling, they also need to know 

a notion of how words function in context. Each word has a role in a sentence and in a text; 

they can function as verbs, nouns, adjectives, adverbs, prepositions, or pronouns. 

Therefore, the grammatical information the teacher gives learners should normally be 

restricted to what they need and can assimilate at that moment, besides, teachers should try 

not to confuse the students with information that is not relevant to the stage they are 

working with. 

 

2.7 Teaching and Learning Methodology 

The methodology itself studies the methods in general, both in theoretical and operational 

aspects. The application of the right methodology motivates the teaching-learning process 

as stated by Gutierrez (2003). This author also argues that methodology is a set of activities 

that teachers use and combine, so that students can develop their knowledge based on the 

particular and collective characteristics they share. Thus, the methodology leads to the use 

of the different kinds of methods that exist in the process of learning and teaching a foreign 

language. 

2.7.1  Syllabus Design 

The syllabus design is a program that is useful for the teacher; it is the basis of the course 

to be taught; it involves the objectives, time, unit, activities, and so on, as well as the 

selection and organization of the content. It is an essential guide for any course, which 

implies English courses as well. 
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Nunan (1993) says that syllabus design refers to specific units to teach in English language; 

teachers are able to modify and adapt their syllabus design which also contains the lesson 

plan that is an essential preparation for teaching. It is a tool for a teacher that helps them to 

achieve their objectives in class. The lesson plan organizes the objectives, time, unit, 

materials, and the activities that are carried out during the class: “the activities and material 

should be appropriate for the objectives of the units” (Davies and Pearce, 2000: 120). 

2.8 The principles of teaching English language 

Although there are several principles for language learning and teaching, for the 

development of this Guided Work we are going to detail the three main principles which 

support this project perhaps one of them virtually comprises the others. 

 

2.8.1  Audio Visual Method or Audio Lingual Method (ALM)  

 “This method was developed when the United States entered into World War II.  The event 

brought significant changes to language teaching methodology; the Grammar translation 

method, which had widely been used until then, did not produce people to use language for 

real purposes. Because of the war, the U.S government needed a program that could 

develop a conversational proficiency that was emphasized in communication” Freeman & 

Freeman (1998:11).  

Based on some logical principles, such as that “language is speech and not writing and 

language is a set of habits”, Freeman & Freeman (1998:10), a new proposal came up. The 

new method, the Audio Lingual Method, emphasized the development of the oral language 

by means of performing kinds of drills, according to the topic studied in the second 

language or foreign language classroom. Therefore, drilling and repetition of functional 

structures were the main activities in the classroom; meaning and vocabulary were taught in 

context. 

 

2.8.2   Total Physical Response (T.P.R.) Approach 

Freeman & Freeman (1998: 17) assert “this method was developed by James Asher (1979) 

who suggests that we learn better when our muscles are involved as well as our minds”.    



 

29 

 

In the T.P.R activities, students listen and respond to a series of commands such as “raise 

your hand”, “stand up”, “eat your apple”, or “open de door”. Students then indicate their 

comprehension by raising their hands. The authors say that the commands are used as the 

basis of T.P.R. for two reasons: First, reliance on commands ensures the active 

involvement of students. Second, in English, the verb forms used for commands are in 

simple form, therefore easy to understand. They argued that the main benefit of T.P.R. is 

that it allows students to develop an understanding of the target language before they are 

asked to speak. 

 In addition, Asher, quoted in Brown (2000: 107) shows that the T.P.R classroom is one in 

which students do a great deal of listening and acting: “the instructor is the director of a 

stage play in which the students are the actors”. A typical T.P.R class utilizes the 

imperative verbs that are active verbs where students can understand the messages of the 

teacher transmitted by means of commands, and sometimes by the simple interrogative 

form. The T.P.R has its limitation as a method. It is especially effective in the beginning 

level of language proficiency. However, today T.P.R. usefulness is viewed more like a type 

of classroom activity than as a method itself.  

 

2.8.3  Communicative Approach (C.A)  

This approach was developed in 1960s and 1970s in Britain, the U.S.A and other parts of 

the world. It is an approach that proposes new classroom procedures. Nowadays, it is 

probably the approach most used by trained language teachers. Nevertheless, different 

teachers who work in different contexts implement it in different ways. It is an approach 

with wide variety of activities; it does not propose a well-defined method as Davies & 

Pearce (2000) mention. In addition, they argue that in the communicative activities the 

teacher relaxes and controls what the learners hear, say, write and so on, and thus learners 

have some control on their own learning. 

This Approach is not only focused on the object of teaching, but also on how to teach. 

Students use the communication in a variety of contexts with different purposes as Harmer 

(2001) argues. Silva (2006: 55- 57) mentions that the Communicative Approach (C.A) puts 

emphasis on helping students to learn in order to develop a communicative competence 
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(formal and sociolinguistics aspects) in a foreign language. Since students concentrate on 

developing this competence, C.A. main goal is to help students to build up sentences and 

phrases with meaning instead of building meaningless grammatical structures. Therefore, 

they can communicate adequately in a foreign language, in this case English. The 

Communicative Approach, also called the Communicative Language Teaching (C.L.T), 

gives most importance to the interaction as a means and its final goal in learning a foreign 

language by involving the students in real-life situations, in which the context is very 

important. Besides, this approach permits students to develop their capacities better than 

other methods. 

 It is often defined by a list of general principles or features; perhaps the best known list of 

six characteristics of the communicative approach was developed by Madrid y McLaren 

quoted in Silva (2006: 56). 

1. “Communication must be in a specific context in learning a foreign language. 

2. The communication must be interactive, thus, at least, two participants must be 

there and after that they can work in groups or pairs. 

3.  Students must use the real and authentic language. 

4.  There are unpredictable steps when students use the communication, not at all can 

be planned.  

5. The communication has purposes such as ask and give information. Thus, the 

listener must understand and answer what the speaker is saying. 

6. The communication can be helpful, not for the linguistic interaction correctness, but 

also for students get the necessary information.” 

These six characteristics are advocated by the proponents of the communicative approach 

to demonstrate that they are so interested in the needs and desires of their students and in 

the relationship between the languages that are taught in the classroom which eventually 

will be used outside the classroom. Any activity that helps students to develop their 

communicative competence in a real context is considered acceptable and useful for the 

students. Saraswathi (2004: 70) adds that the Communicative Approach is practiced today 

and it is believed to be a viable alternative to earlier methods. She argues that language is 

acquired through communication that helps to develop the language system.  In the 
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learning process, students also learn independence and autonomy inside the classroom; 

they are important in the classroom, they do not depend solely on the teacher. 

This approach suggests the use of authentic material from real life so that it helps students 

to learn better the new language; “the Communicative Approach gives students the ability 

to practice listening and speaking and they can have freedom to express by themselves 

using the real situation” (Castillo: 2010; 31). Therefore, students can feel comfortable and 

familiar with the topic, and hence, increase their motivation which is very important in the 

learning process because they will learn to communicate in meaningful ways.   

This Approach develops the four skills of language and other abilities, as well. Moreover, it 

encourages activities that involve real communication with meaningful tasks. The authors 

argue that the language learned is meaningful to the learner, fact that supports the learning 

process. On the other hand, they point out that this approach dominates language teaching 

in different countries. Because it not only makes language interesting, however, it helps 

learners develop linguistic and communicative competence.  

  

2.9  Teacher – students’ roles within Communicative Approach 

In order to better understand those specific roles, let us see a brief definition of what a role 

is. “Role is defined as the part taken by a participant in any act of communication. In some 

interactions, roles are relatively fixed (teacher and student for example) whereas in others 

they are temporary and open to negotiation”. (Richards and Lockhart, 1996: 97).  The 

language teaching methods or approaches create specific roles for both teachers and 

learners. Therefore, in a classroom situation, we have the following roles in 

Communicative Language teaching: 

 Role of the teacher 

In spite of the varied theories about the teacher’s role and the views of the scholars, the 

teacher’s work has an important and determinant influence on teaching; therefore, they are 

involved in different kinds of roles. They are seen as the ones who carry out decisions that 

have been made by others, usually politicians. They assume different roles within the 

classroom, and spend a considerable amount of time planning lessons, monitoring teaching 

and managing students learning and behavior to reach their proposed goals. Moreover, 
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some scholars depict the teacher as a facilitator, and believe the best kind of lesson is one 

that arises out of the dynamics of the teaching-learning situations, as expressed in Richards 

and Lockhart (1996). 

In addition, they emphasize on two main roles assigned to the teacher in the teaching and 

learning of languages. First, the teacher must facilitate the communication process among 

students in the classroom doing different kinds of activities with the students. Second, the 

teacher must act like an independent participant within the teaching and learning group. 

These authors say that within these roles, there are secondary roles of the teacher such as 

organizer, curriculum developer, researcher, learner, analyst, and so on. Thus, a teacher has 

different roles out and inside the classroom, and with the students as it was explained 

above. 

Therefore, the learning process of children and teenagers must be pleasurable, fun in a 

good environment to stimulate students. 

 Role of the student 

The activities of the student “are the center of learning that modifies and coordinates their 

knowledge schemes and therefore he/she is the real architect of their own process of 

learning” Gutierrez (2003: 39). Gutierrez also mentions that the student moves from the 

role of passive learner to an active, dynamic and participative one in their own learning 

process, which requires his/her active participation to address content.  

Gabbiani (2007: 54), taking Richards and Rodgers (1986:76-78) into account, says that the 

students have a mediator role between themselves and the learning process. They interact 

within the group with a set of activities and procedures in the classroom. The students must 

not only receive input, on the contrary, they must contribute to what they have already 

learned and with their partners, as well. 

If the teacher and the student work together, they can interact in what they are involved, 

and therefore, they will make the teaching and learning progress a successful activity. 

Students are the architects of their learning process. Thus, they can interact among 

themselves performing the programmed activities in the classroom, and hence being active 

and dynamic participants. On the whole, we should consider that students’ knowledge 
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generally is the result of a way of teaching, so the teacher must plan effectively the class to 

motivate students. 

2.10 Techniques of teaching 

 Games in the teaching process 

 

Games are powerful factors for the development of students’ social life who also learn 

solidarity by playing. Games may also build their character and stimulate their creativity. 

Through games they interact and socialize as Calero (1998) argues. In the learning process 

it is important to motivate and encourage students to learn a foreign language, English. 

Games, besides helping students to familiarize with the unit, might bring fun into the 

classroom. 

 Songs 

Songs are considered as games. Teacher must use a suitable and attractive song for students 

in an appropriate level of English. Students can expand their vocabulary, and learn simple 

structures of grammar. Davies & Pearce (2000) say that students can improve listening 

skills and improve the correct pronunciation through songs. They can participate in class, 

using songs, as doing mimics, gestures and so on.  Thus, the class will be fun and 

interesting with songs. 

 Role play 

The role play is a simulation in class where students can practice the communication in a 

real context. Students describe the situation of the topic in class. In addition, they build 

some conversation among themselves and with the teacher, as well. Children and 

teenagers, specially, would like to try to interact in class as long as they are given the 

opportunity and the appropriate roles. 

 

2.11 Teaching resources/ aids 

2.11.1  Audio-visual aids 

As science develops, many new devices are being invented; several of those mechanical 

inventions can be used in the teaching and learning process. The appropriate use of those 

devices may help students to achieve a better performance with what they are learning, the 
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English language in this case. The audiovisual resources are links between word and reality 

as pointed out in a thesis by Villamar & Moran (2009). The audiovisual resources are 

important tools that benefit students when they are learning a language. Besides, these 

authors also argue that these resources are valuable for different intentions with certain 

groups or under certain conditions, in some cases however it can be different, they can be 

useless. It all depends on the situation of the class. Moreover, “the audiovisual materials 

stimulate students, help to acquire information when the lesson is difficult to explain in 

classroom and these decrease the time of learning” (Villamar & Moran, 2009: 63).  

On the other hand audiovisual aids help to practice the listening skills by means of CDs, 

DVDs and so on. In addition, the videos have the facility to present communicative 

situation in a complete way, they listen to native speakers, they watch them perform 

activities, they are guided by non-verbal language, and they also perceive some cultural 

features as Trujillo (2004:12) argues. Moreover, these aids combine both sound and image 

shown in a natural context which is a powerful tool in the classroom.   

In addition, audio-visual resources are usually electrical appliances (new technologies) used 

in the classroom. For example: Video player, television, Audio player, photographic 

Camera, Radio, computer and so forth. Trujillo (2004) argues that if teachers have these 

resources, they should exploit them to the most. 

Now, we can mention the function of some audiovisual resources that we consider 

important:  

 audio player 

Audio player is one of the most common pieces of equipment when teaching languages. It 

carries out listening activities with audiotapes. But recently, students can use audio CD’s, 

thus they can practice orally these activities at home or in class. Moreover, there is a great 

deal of recorded materials for teaching foreign language like songs, stories and so on. Thus, 

audio player provides certain contextual aspects to understand the messages and it allows 

the repetition of the recorded activities as many times as needed. However, it has some 

limitations like the fact that verbal messages demand a great deal of concentration by 

students, so beginners may have some difficulties if tapes are played for long periods and 
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most materials are predetermined, so the teacher has few opportunities to make any 

adaptation or adjustment to their students’ needs. 

 Video Player and Television 

Trujillo (2004) mentions that the use of videos with television present communicative 

situation in a complete way. Because students combine both sound and image in order to 

catch the message in a context that is a powerful tool in classroom. In addition, students can 

see and hear the speakers, setting, and the gestures. And the teacher can pause the video to 

go forward and backward or just play video as it goes. Students show motivation in the 

class and they participate among them.  

 Video as a part of lesson 

Harmer (2001) points out that the teacher can use a short video to illustrate the topic we are 

working on. He argues that the teacher must follow some aspects:   

Topic:  the teacher must introduce a short video extract into a lesson related to a particular 

topic, for example, we might show a video about family members in order to learn family 

vocabulary. 

Language:  If students are working on an area of language such as grammatical, functional 

or lexical, the lesson can be greater enhanced by a video.  

Relaxation: Video can be used for relaxation, but the activity should not be overdone. We 

might show or play music at the end of a long lesson or show a bit of video film about any 

place or about technological development around the world.   

As a conclusion, students do not have to watch videos only in the classroom; they can do it 

at home as well in order to improve their language abilities. The use of videos in class helps 

to students to understand and have a clear idea about the topic. 

 The Computer 

Harmer (2001) argues that the computer is still restricted in our society. For example, poor 

people may not have access to a computer nor even have one, because it is expensive. 
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However, the use of computers in education is increasing slowly, particularly in the 

teaching of English. It is a technological advance because students can manage 

CD’s/DVD’s which are very useful tools. There are already a number of popular 

educational videos, encyclopedias available on CD- ROM. For example, students can learn 

to use:  Encarta, ELT dictionaries (definitions of words with pronunciation), Playing 

English learning games (as OZMO, Enjoy 1 and 2 and so on). 

There are advantages and limitations in the use of audio-visual resources in the process of 

English learning: 

 a) Advantages 

These aids have some natural advantages such as: 

 “They are highly motivating for students”. (Trujillo, 2010: 14) 

 “They demand interaction and they are open to be used as learned-centre activities.” 

(Ibid: 14 ) 

 “They allow teachers to use image or sound separately as well. So they can focus on 

no verbal language, objects, actions or focus on accent & pronunciation.” (Ibid: 14) 

  “They are reusable and accessible. They can be played or paused as many times as 

needed.” (Ibid: 14 ) 

 “They are easy to use; you do not have to turn the lights off. Students can both 

watch the video and take notes.” (Ibid: 14 ) 

b)  Limitations 

 The use of old equipment can take time in classroom and can cause improvisation in 

the class. (Trujillo: 2010)  

 The unavailability of suitable classrooms in order to develop listening skills. 

(Ibid:2010) 

 The teacher must have the elementary technical skills to handle the equipment. 

(Ibid:2010) 

 Extra time is needed to prepare the activities and materials. (Ibid:2010) 

 The lack of equipment (computer or radio) in English classroom. (Ibid:2010) 
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  “It is a losing of time to use these materials (reproductive, retro projector of films) 

when the teacher does not know how to use them”. (Villamar & Moran: 2009; 63) 

 

The teacher could use audiovisual resources because they help and motivate students to get 

information or understand better. Students may develop some language abilities by using 

videos, songs and so on, which encourage students to communicate and interact in the 

classroom in the process of learning English.  

2.11.2  Realia resources  

 Davies & Pearce (2000) argue that probably the classroom objects are always used to 

teach English; however, there are many other objects that can be used when practicing a 

language, for instance, playground, trees, flowers, courtyard, streets, and so on. In addition, 

the teacher can even use real items in the games using clothes (the king asks…). And the 

teacher also may use fruits, vegetables, sugar, and so on, besides the students might enjoy 

talking about and using real objects. Therefore, Realia means objects, people or places used 

for teaching and learning purposes.   

Likewise, Trujillo (2004: 4) points out that “realia are probably the oldest form of 

classroom aid, and their effectiveness in helping students connect language to reality 

cannot be underestimated.” The realia resources teach vocabulary in oral or written 

interaction that helps students to get the message that is transmitted. Moreover, “the real 

resources are any real, concrete object used in classroom to create connections with 

vocabulary stimulating conversation and building background knowledge” (Reed and 

Railsback: 2003; 29). In addition, students have the opportunity to use all their senses to 

learn a foreign language by means of these real aids which are appropriate for any level. 

These are useful resources for the teacher, when the real object is not available or it is 

impractical, teachers can use semi-concrete objects such as photographs, flash cards, and 

artwork. 

On the other hand, Abid (2007: 16-21) says the use of realia resources has some advantages 

and limitations like following ones: 
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 a) Advantages of using realia 

 “Realia provides primary source of knowledge and verbal demonstration with a 

direct and concrete experience. For example, it allows students to see, hear and in 

some cases to touch the objects. Thus, the use of realia helps students to learn 

vocabulary and the grammatical structures related with the real life experiences. 

 Real objects are easy to use and handle in a classroom.  These can be selected and 

picked up from the environment without any difficulty.  The teacher can use 

different topics in some cases with the help of real objects. 

 The use of realia makes the lesson more interesting; students become excited 

when they find some real objects or persons incorporated into their lesson.  Thus, 

students are involved in their lesson. 

 The use of real objects, concrete or semi concrete, can help students to understand 

better the English lesson”. 

 b) Limitations of realia 

Moreover, Abid (2007: 16-21) Realia is useful for teaching purposes, but it has certain 

limitations as well.  If the teacher does not use them correctly, they can have disadvantages: 

 “It is impossible to bring everything into the classroom like ocean, a star, or a car. 

 There are some materials that do not exist in physical reality. Thus, the teacher must 

 explain them using charts, flash cards, pictures or through verbal demonstration. 

 Some real objects are impossible to transport and keep in the classroom like the  

 truck, wheelbarrow, and forth. 

 Sometimes students do not observe carefully the objects of the study, therefore, 

 they may fail to see and catch the topic. 

 Mere observation of an activity does not entail a complete understanding as 

 does taking part in it. So realia alone will not prove to be productive”. 
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 “There are other limitations of the objects which we bring to class, which are the 

size and quantity of the objects themselves and the students’ tolerance”. Harmer      

( 2001:140) 

In summary, this Guided Work was supported by the theories of different authors presented 

and analyzed; these theories and authors helped to support and develop our Guided Work in 

the teaching English to young children and teenagers in Programa Jilañataqui, dependent 

on Fundación La Paz. These theories strengthen the teaching and learning process of a 

foreign language, English. 

In the next chapter, we will explain the set of activities developed with the young children 

and teenagers at Programa Jilañataqui, Centro Jilañataqui Valle Pacasa. 
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CHAPTER III 

PROPOSAL OF THE WORK 

"Anyone who stops learning is old, whether at twenty or eighty. Anyone who keeps learning stays young." - 

           Henry Ford 

This chapter introduces the proposal of the study to teach English as a foreign language at 

elementary level to young children and teenagers at Programa Jilañataqui. It was 

important to follow some steps to develop the purposes of this Project related to the 

teaching and learning English language. 

3.1 Justification 

Due to the English learning need, the Fundación La Paz and the Linguistics and Languages 

Department from UMSA signed an agreement for teaching English language in the 

institution with updated programs so as to provide basic knowledge of English language to 

the young children and teenagers who attend the institution. This institution supports 

children and teenagers who are in social disadvantage. Therefore, the development of this 

project is justified by several reasons:  

First, young children and teenagers of the program need to learn English language because 

the Programa Jilañataqui seldom works with foreign volunteers that carry on projects 

according to the children and teenagers needs; they need to communicate with the English 

speaking volunteers. As it has been mentioned, at this stage of their lives, the students –

young children and teenagers- have a lot of facilities to learn a foreign language because 

“children develop a conscious awareness of language that allows them to think about it and 

manipulate it as many adults do” Dicks (2009: 2-3). Moreover, Dicks argues that it is never 

too early to begin learning a new language; on the contrary, it is an advantage because 

children get intuitive capacities for foreign language acquisition, English in this case. On 

the other hand, teenagers have certain advantages as well, “they may be able to plot their 

new language onto concepts about the world which they already possess from their first 

language, they may be more adept at gaining feedback, they may develop some learning 

strategies in a foreign language” Dicks (2009: 2-3). Young children and teenagers have the 



 

41 

 

ability to learn a foreign language starting at the elementary level, and the audiovisual and 

realia resources are useful in the teaching of languages because they can increase the 

students’ motivation.  

Second, teenagers need to reinforce and learn English because it is part of the school 

curriculum, they take English as a school subject; they do lack knowledge of English. In 

public schools, some teachers use only the book and students must repeat the words or 

sentences from it. It turns boring for them because they do not have motivation to learn 

English. On the other hand, young children need to learn English because it will be useful 

when they take it as a subject in secondary school and it will be easier for them to learn. 

Finally, the purpose of this Guided Work was to teach English language at elementary level 

so that the young children and teenagers would learn it according to their needs and they 

could learn with interest and motivation, using audiovisual and realia resources which 

might increase their motivation. Besides, they would like to learn with different didactic 

materials connected to reality and in a communicative context; they showed interest in 

performing conversations among their partners, in English.  

Consequently, we consider there were enough arguments for developing this project. 

3.2 Objectives 

3.2.1  General Objective 

 To teach English language at elementary level by means of the use of 

audiovisual and realia resources to young children and teenagers from 7 to 

18 years old at Programa Jilañataqui, Fundación La Paz. 

3.2.2  Specific Objectives 

 To develop an English syllabus design considering students’ needs inside the 

Centro Jilañataqui Valle Pacasa. 

 To teach vocabulary and grammar contextually by using audiovisual and 

realia resources. 
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 To employ audiovisual and realia resources to develop students’ abilities; the 

four skills with special emphasis in speaking and listening. 

 To encourage students to participate in the process of learning English using 

audiovisual and realia resources. 

 To evaluate the progress and achievements of the students and their 

performance during the eight months of application of the syllabus design.  

3.3 Delimitation of the study 

The limitation of the study in the Guided Work process was related to the following 

aspects:   

 Temporal Delimitation 

The teaching of English language was given to young children and teenagers from 7 

to 18 years old. It was developed for 8 months from March 31, 2010 to November 

25, 2010 in their respective schedules arranged by the institution. 

 Geographic Delimitation 

This Guided Work was developed in La Paz City, in the Eastern Macro District 4th 

of Alto San Antonio; specifically in Villa Copacabana, Valle Pacasa where the 

Programa Jilañataqui is located. The program is dependent on Fundación La Paz. 

This center is called “Jilañataqui Valle Pacasa”.  

3.4  Characteristics of the population 

Most of the students who attend the institution come from poverty situation or hard 

circumstances. They suffer physical, emotional, or sexual mistreats, they are hard-working 

children and teenagers, some have deficiencies in their intellectual development, and some 

have health and malnutrition problems. Some of the students (teenagers) have problems at 

learning English in their respective schools, so we tried to encourage and reinforce them to 

learn this language.  



 

43 

 

We decided to work in this institution in order to help this population since learning 

English should not be a limitation, on the contrary, they can have the opportunity to learn a 

foreign language. 

Under these conditions, we started with 31 students (young children and teenagers) at the 

beginning. They were from 7 to 17 years of age, they made a heterogeneous group. 

However, as time went by, the population was decreasing because of personal problems 

that they had in their families. Sometimes, the students’ attendance was irregular in the 

center. In spite of that, we concluded the project with 21 students who were regular in the 

English classroom. 

3.5 Achievement indicators 

 “During a research, the indicators are the observable aspects of a variable. In education, the 

indicators are the observable aspects of a competence or objective”.  (Tintaya, 2008: 388). 

He also argues that the indicators need to be specific because these lead us to reach our 

objectives and get results.  

The indicators for achieving objectives of this Guided Work Project are the following: 
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CHART No 3 

Achievement Indicators 

 

 

 

 

Tasks / Activities Indicators 

 Development of a syllabus 

design according to 

students needs. 

 Elaboration of a syllabus design for young children 

and teenagers.  

 

 Teaching vocabulary and 

grammar through 

audiovisual and realia aids. 

 Students wrote and uttered short sentences in English. 

(See appendix “C”) 

 Students started to build up orally short conversations 

among themselves in English. 

 Using audiovisual and 

realia resources to develop 

students’ abilities (the four 

linguistic skills, especially 

in listening and speaking). 

 Students participated dynamically in the English class 

using real objects. (See appendix “C”) 

 They recognized the correct pronunciation of words in 

English. 

 They used real objects such as fruits, vegetables, and 

so on.  

 Students developed listening and speaking skills 

participating in the activities. 

 Encouraging students’ 

participation with 

audiovisual and realia 

resources.  

 The audiovisual and realia resources motivated 

students to participate in classroom. (See appendix 

“C”) 

 The evaluation of students’ 

performance in the process 

of learning.  

 There was an ongoing assessment in the English 

learning process during the eight months. (See 

appendix “E”)  
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3.6 Action Plan 

The following chart shows the scheme of activities carried out throughout this Guided 

Work, which was developed at Programa Jilañataqui, Fundación La Paz. 

STAGES ACTIVITIES DATE MONTH/YEAR 

 

 

 

 

FIRST STAGE 

 

 Diagnostic Observation about 

English language 

April, 2010 

 Greetings 

 The alphabet 

 The objects of the class 

 The family members 

 The verb to be and other verbs. 

 The instruction of the class. 

 The face parts 

 The body parts 

 Oral and written quizzes. 

 The 1st test about the topics that 

we developed. 

 

 

 

April 8th  - June 25th,  2010 

    

 

SECOND 

STAGE 

 The numbers  

 The sum and subtraction 

 The fruits 

 The colors 

 

 

 

July 1st  -  September 30th, 

2010 
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 The days of the week and months 

 The vegetables 

 The dairy products #1 

 The 2nd Term Test. 

 Quizzes 

 

 

 

 

 

 

 

THIRD 

STAGE 

 

 The dairy products # 2. 

 Feelings  

 The clothes 

 Reinforce all the topics 

 Oral and written quizzes. 

  3rd Term Test and the final test 

about everything. 

 

 

 

October 6th - November 25th, 

2010 

 

  Presentation of the final report 

with the activities that were 

developed in the institution. 

      

      December 8th , 2010 

3.7 Proposal of the syllabus design developed according to Programa Jilañataqui 

curriculum. 

This Guided Work proposed to teach English at an elementary level to young children and 

teenagers at Programa Jilañataqui. We focused on the use of the communicative approach 

which allows students to start building short sentences in English among themselves, from 

the very beginning of their studies. That is why, they had to be motivated and encouraged 

to learn English and for this purpose we used audio visual and realia resources to make 

each topic more contextualized, we combined the activities with some games and songs 
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which brought some amusement into the class. Of course, everything was developed taking 

into account the Programa Jilañataqui Curriculum design that is detailed as follows.  

     CHART No 4 

   Programa Jilañataqui Curriculum design 

AREA OBJETIVOS ACTIVIDADES 

BIOFÍSICO 

 Preservar el  estado de salud de los 

niños, niñas y adolescentes que asisten 

al programa. 

 Practicar hábitos de higiene 

 Control médico 

 Talleres sobre la salud 

SOCIOCOGNITIVO 

 Buscar potenciar el aprendizaje e  

como mediador en el desarrollo de la 

percepción, pensamiento, abstracción y 

creatividad. 

 Apoyo  y orientación escolar 

 Sistematización de pruebas 

aplicadas (matemáticas y 

lenguaje). 

 Servicio de Biblioteca 

  Espacios ludo creativas 

SOCIOAFECTIVO 

 Fortalecer las relaciones socios 

afectivos que posibiliten el desarrollo 

de capacidades sociales humor y 

ternura. 

 Cultura del Buen Trato 

 Política de protección 

 Los valores (reciprocidad, 

respeto y responsabilidad). 

 

SOCIOCULTURAL 

 Apoyar el reconocimiento  y 

dinamización de prácticas culturales 

que permitan la convivencia y 

permanencia de identidades 

generacionales y de género. 

  Espacios de encuentro y 

confraternización  

 Prácticas socio culturales 

 Feria artístico cultural 

PROTAGONISMO  Motivar el protagonismo individual  Encuentro de mesas directivas 
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mejorando sus capacidades de 

interlocución y negociación en torno 

a la reivindicación de sus derechos. 

de los siete centros. 

 Toma de decisiones  

FORMACIÓN 

 Mejorar la atención integral de los 

niños, niñas y adolescentes, 

adquiriendo conocimientos nuevos y 

rescatando conocimientos de la 

comunidad. 

 Capacitación de apoyo 

pedagógico a educadoras/es 

 Talleres de información y 

promoción sobre el buen trato 

       (Based on Programa Jilañataqui data) 

We applied this model to teach English to young children and teenagers according to their 

needs, capacities and expectations; the teaching was developed from the basic vocabulary 

going to short sentences and conversations among their partners at an elementary level. 

This syllabus design of the project was focused on its objectives according to the needs of 

the students. Different books of reference were used and the activities were adapted in 

order to design and implement this course. 

 Syllabus Design  

The Syllabus Design proposed was approved by Programa Jilañataqui that belongs to 

Fundación La Paz. It was adapted into the curriculum of the Programa Jilañataqui. 

This Guided Work presents a syllabus design with 18 topics for the teaching of English at 

an elementary level to young children and teenagers. The topics are selected according to 

students’ needs; the proposal contains linguistic and functional objectives for each unit, 

contents, activities, methods, the time, resources for each unit, the responsible of the 

project, and the evaluation. Moreover, the development of the project was divided into 

three stages that are described in the following table. 
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3.8 Work Plan 

The following chart shows the scheme of activities carried out throughout this Guided Work, which was developed at Programa 

Jilañataqui that belongs to Fundación La Paz. It presents the three stages of the project. 

STAGE: FIRST      LEVEL: ELEMENTARY                 SUBJECT: ENGLISH    

 

OBJECTIVES 

 

CONTENTS 

 

ACTIVITIES 

 

METHODS 

 

TIME 

 

RESOURCES 

 

RESPONSIBLE 

 

EVALUATION 

 

 To know the 

level of English 

of the students 

 

 Oral 

questions 

related to 

the 

students’ 

knowledge 

of English. 

 

  Diagnostic 

observation of the 

students of the center 

(morning and 

afternoon). 

 

 

 

 

 

 

April 

 

 

 Notebook 

 

Responsible of 

the project 

 

 

 Analysis of 

the 

observation 

 

 

 To recognize 

the greetings and 

introduce 

themselves 

 To describe the 

class with the 

classroom 

objects. 

 To describe 

 

 Greetings 

 The 

alphabet 

 The objects 

of the class. 

 Family 

members 

 Introducing themselves 

 Identify the sounds and 

pronunciation of 

alphabet. 

 Using the simple 

present tense 

 Working in groups and 

individually. 

              

 Communic

ative 

Approach 

 Audio-

visual 

Method 

April and 

June 2010 

               

One hour  

per session 

 

 Audiovisual 

resources. 

 Flash cards 

 Songs 

 Real objects 

 Black board 

 Marker 

 

 

 

Responsible of 

the project 

 

 Oral quizzes 

 Written 

quizzes 

 Oral 

questions 

about the 

topic. 
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their family 

members. 

 To encourage 

children and 

teenagers to 

build up orally 

short sentences 

with the verb to 

be. 

 To use certain 

instructions in 

the class, every 

day.  

 To identify the 

parts of the 

face. 

 To identify the 

parts of the 

body. 

 The verb to 

BE and 

other verbs 

 The 

commands 

of the class 

 The  face 

parts  

  The parts 

of the body  

 

 

 Using the personal 

pronouns. 

 Building questions and 

answers. 

 The conjugation of verb 

to “be.” 

 Use the possessive 

adjectives in the family 

members. 

 Learning to identify 

“this/ these”.  

 Painting worksheets 

 Put in practice with 

their partner the 

vocabulary and making 

short sentences. 

 Using flash cards 

 Students spell their 

names practicing in 

groups. 

 Using audiovisual resources in 

this case a video related to the  

topic. 

 Total 

Physical 

Response 

(T.P.R) 

 Colors 

 Pictures 

 

 1st term test 
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STAGE: SECOND     LEVEL: ELEMENTARY                 SUBJECT: ENGLISH   

 

OBJECTIVES 

 

CONTENTS 

 

ACTIVITIES 

 

METHODS 

 

 

TIME 

 

RESOURCES 

 

RESPONSIBLE 

 

EVALUATION 

 

 To count from 

0 to 20 and 21 

to 100. 

 To learn to 

sum and 

subtract 

figures. 

 To identify the 

fruits names 

using them in 

class. 

 To describe and 

identify the 

colors. 

 To name the 

days of the 

week and 

months. 

 To recognize 

 

 The 

Numbers  

 The sum 

and 

subtraction 

 The fruits 

 The colors 

 The days of 

the week 

and months 

 The 

vegetables 

 The dairy 

products #1 

 

 

 

 Working in groups and 

individually. 

 Putting vocabulary in 

practice with their 

partners and building up 

short sentences. 

 Asking their age among 

themselves. 

 Learning the use of 

auxiliary “do” using the 

verb “like”. 

  Identifying what day is 

today. 

 Using dynamic games.  

 Identifying the colors 

using objects of the 

class and using 

balloons. 

 

 Communicative 

Approach 

 Audio-visual 

Method 

 Total Physical 

Response 

(T.P.R) 

 

July and 

September 

2010  

 one hour 

per session 

 

 Flash 

cards 

 CD’s 

 Real 

objects 

 Black 

board 

 Marker 

 Balloons 

 Audiovisu

al 

resources. 

 Photocopi

es 

 Computer 

 

 

 

Responsible of 

the project 

 

 Oral quizzes 

 Written 

quizzes 

 Oral 

questions 

about the 

topic. 

 2nd  term test 
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the vegetables 

in the kitchen. 

 To make 

cookies with 

the dairy 

products #1. 

 

 Using audiovisual 

resources. 

 Making fruit salad. 

 Cooking vegetables 

 Baking cookies and 

pizza with dairy 

products. 
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STAGE: THIRD     LEVEL: ELEMENTARY                 SUBJECT: ENGLISH 

 

OBJECTIVES 

 

CONTENTS 

 

ACTIVITIES 

 

METHODS 

 

TIME 

 

RESOURCES 

 

RESPONSIBLE 

 

EVALUATION 

 

 To  learn 

vocabulary 

with the dairy 

products #2 

 To identify the 

feelings among 

themselves. 

 To describe the 

clothes by 

themselves. 

 

 

 

 

 The dairy 

products #2 

  Feelings 

 Clothes 

 Reinforce 

all the 

topics. 

 

 

 

 

 Building up short 

conversation among 

them. 

 Using dynamic games 

in groups 

 Using  realia 

 Using audiovisual 

resources  

 Baking cakes and 

making pancakes 

 Acting as a mime 

 Using the present 

continuous. 

 

 

 Communicative 

Approach 

 Audio-visual 

Method 

 Total Physical 

Response 

(T.P.R) 

 

 

October and 

November 

2010 

One hour 

and half per 

session 

 

 Flash 

cards 

 Real 

objects 

 Pictures 

 Audiovisu

al 

resources 

 Pictures 

 

 

Responsible of 

the project 

 

 Oral quizzes 

 Written 

quizzes 

 Oral 

questions 

about the 

topic. 

 3rd  term test 

 Final term 

test 
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As a conclusion, according to the needs and weaknesses of the institution, based on the 

SWOT Analysis (see chapter one) a Syllabus Design has been developed for the teaching of 

English at elementary level which has 18 lesson plans. The suggested plan has been based 

on the Programa Jilañataqui Curriculum with it is corresponding justification and it has its 

general and specific objectives which consider the characteristics of the population that the 

institution has to deal with. In the next chapter, we will explain with details the 

development and the results of the proposal.  
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CHAPTER IV 

  DEVELOPMENT AND RESULTS OF THE PROPOSAL 

"Learning is finding out what you already know. Doing is demonstrating that you know it. Teaching is 

reminding others that they know it just as well as you. You are all learners, doers, teachers" - Richard Bach 

The constant growth of technology and globalization has increased the importance of the 

English language as well.  Adults might need to learn English because they want to get a 

better job, scholarships, travel, and so on.  But not only adults need to learn this language, 

children and teenagers need to learn English as well, with different purposes such as 

communicating with foreign people -most Europeans speak English-, improve their 

performance with the English subject at secondary school, or get better academic 

opportunities studying abroad, in many European and Asian countries scholarship programs 

are taught in English. 

4.1 Description of the proposal 

This section presents the development of the project, teaching English at elementary level 

to young children and teenagers at Programa Jilañataqui using teaching resources that 

were useful in the learning process. In addition, in this Guided Work, we used the 

Communicative Approach; we chose this approach because it emphasizes communication 

which is important in the process of learning a language. The direct participants of this 

Guided Work were: 

 Young children and teenagers, who helped to develop this Guided Work, they 

belonged to Jilañataqui Program. 

 Mercedes Bustencio Garcia, University student, who worked at the Programa 

Jilañataqui belonging to Fundación La Paz as a teacher of English Language. 

 Lic. Javier Taborga, academic tutor, who supervised the teaching of English 

language to young children and teenagers during all stages. 

 Rosmery Tarquino, Pedagogic Coordinator. Institutional tutor assigned by the 

program. She supervised and evaluated the whole work and its product. 
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4.2 Length of the project 

The students had English classes three days per week. The activity lasted from March 31st, 

2010 to November 25th, 2010. It was eight months and one day. The development of each 

class was 60 minutes per session in the morning and afternoon. The English course 

consisted of eighteen elementary units. They were designed according to students’ 

situation, needs and level.  Thus, the total working hours were 791 at Programa 

Jilañataqui, which were divided into three reports: first, 270 hours in April, May and June; 

second, 314 hours in July, August and September; and finally, 208 hours in October and 

November.  Likewise, we developed and prepared materials for each English class, looking 

for appropriate games, audiovisual resources, realia and so on, on the whole we spent more 

than 400 hours doing the preparation.  

4.3 Sequence of activities 

According to our work plan, we prepared the teaching materials for students who were 

divided into two shifts (morning and afternoon). Moreover, we also had to do several other 

activities, which were performed inside and outside the assigned schedule of work. The 

syllabus design was divided into three stages that included 18 units. Consequently, the 

activities were also divided in three stages developed alongside the program. 

4.3.1    First Stage:  Meeting with the institution and diagnostic observation  

Before starting the English classes, we held meetings with the head of the institution; his 

name was Dr. Jorge Domic. He explained the functioning of the different programs that are 

developed by the institution.  Most of the programs are oriented to help young children, 

teenagers and women who live in a poverty situation and currently deal with rather hard 

circumstances. Besides, inside the institution, the students do need to learn English because 

the institution is frequently in contact with English speaking foreign volunteers and also 

nowadays it is very important to learn this language. After that, we carried out the 

Diagnostic observation of the students to see their knowledge of the English language and 
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their attitude towards the English language. The information obtained helped us to develop 

the syllabus design and adapt the activities according to the students’ needs.  

Likewise, when we met the students, we also learned their views on life, society, and their 

own families, as well as we learned their expectations from the institution and from the 

project we were working on.  

4.3.2    Second Stage:   Application of the project 

Students started to know and familiarize with the English language from the very first 

class. Students had curiosity to learn this language and they looked motivated thus, we 

started to develop dynamic activities and use audiovisual and realia materials in order to 

catch their attention. It was according to the diagnostic observation and our objectives that 

we programmed our activities organized in eighteen units that are based on the use of the 

communicative approach.  We used the program to teach English at elementary level and 

the topics were developed according to our program. In addition, we reinforced the 

previous topics that they have already learned; moreover, they were evaluated after 

finishing a topic, it was orally or written.  In addition, the evaluation was in groups or 

individually and we also evaluated participation. In the first report we developed eight 

units; in the second report we developed seven units and in the last one three units were 

developed and besides, all units were reinforced, as well. 

Academic contents developed during the Guided Work period 

FIRST REPORT SECOND REPORT THIRD REPORT 

 Greetings 

  The alphabet 

  The objects of the 

class 

  Family members 

  The verb To Be and 

other verbs 

 The Numbers 

 The sum and subtract 

 The fruits 

 The colors 

 The days of the week          

and months 

 The vegetables 

 The dairy products 

#2 

 Feelings 

 Clothes 

 Reinforcement of all 

units 
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  The commands of 

the class 

  My face 

  The parts of the 

body 

 The dairy products #1 

 

 Planning and application of Lesson Plans 

The lesson plan is one of the most important tools for the teachers. It is a guide which 

provides all the steps that must be followed by the teacher in order to achieve linguistic and 

functional objectives. Each lesson plan contains the objectives of the unit, the timing, warm 

up, materials, procedure and the follow up of the class.  

The description of the lesson plans, which were used at Programa Jilañataqui, exactly at 

Jilañataqui Valle Pacasa, involves the eighteen units that were followed step by step, 

although some units with its corresponding activities took longer than expected, it 

maximized the students’ opportunity to produce the language. (See appendix “B”) 

On the whole, these eighteen units proposed in the project for the process of teaching 

English language through audiovisual and realia resources had one main purpose, which 

was to help students (young children and teenagers) to start a short conversation with 

foreign volunteers and at the same time reinforce (teenagers) their knowledge of English. 

Thus, they can build some sentences and talk with their partners. The use of audiovisual 

and realia resources really helped to encourage students to learn English and the games 

they played provided some dynamic to the class. 

  Materials 

The materials were adapted and developed according to each lesson. We used cardboard, 

finger painting, adhesive tape, color pencils, colors sheets, markers, flash cards, extra 

materials (photocopies) and so on. 
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In addition, we used electronic audiovisual devices such as television, radio, video cassette, 

DVD’s, CD’s and a computer. Moreover, we used real objects around them such as the 

objects of the class, fruits, vegetables, playground, mountains, the courtyard, and so forth. 

We used these resources in order to motivate the young children and teenagers to get their 

interest in singing, playing games, starting to make sentences orally and to improvise short 

conversations in English. We used “Ozmo” that is an interactive material in the computer, 

“Disney”, an interactive video on television, “Enjoy” 1 and 2 which are interactive videos 

in the computer as well, and “English without barriers” that is a video program to learn 

English, and children’ songs “great American kids” , among others. 

On the other hand, we also used different text books to develop the syllabus design and the 

lesson plan units of this project such as “Ozmo”, “Enjoy 1”, “Enjoy 2”, “This is fun”, 

“Word by word”, and “True colors”. Although these are very useful materials, we had to 

adapt them to the syllabus design in order to cover the students’ needs. 

   Development of the class 

The English classes were developed according to the objectives. The classes were dynamic 

because we used interactive games. For example, young children and teenagers baked 

cakes, pizza and cookies. They also prepared fruit salad, cooked (See appendix C), they 

sang songs and they played in the playground. All those activities were oriented to the use 

and production of the English language.  For instance, the preparation of cakes, we tried to 

bring the main materials in order to make the cakes. We explained them in English how to 

make a cake and they learned vocabulary. They followed some instructions and they 

combined the learned word and the object that they have seen in the kitchen. When cakes 

were ready, they put in the oven for 45 minutes. Thus, they made a cake with the help of 

the teacher and the volunteer. Finally, cakes were delicious; they ate with a cup of tea in 

the center. 

We introduced the units with a game or a song, young children and teenagers looked 

motivated because they liked to sing and play games. We reinforced their learning process 

in English language. Each class was started with a pre-stage activity, during the activity 



 

60 

 

itself and the post-activity (follow-up), we used resources according to the topic in order to 

get their attention and motivate them at the same time. 

 Extra activities   

We also developed extra activities as a part of the work of voluntary service; the most 

outstanding activities that were performed during the time of application are 

summarized below. 

a) We helped students to do their homework for the school in the subjects of 

 mathematics, language, and English. 

b) Young children and teenagers were asked to answer tests from S.E.D.E.G.E.S 

(Servicio Departamental de Gestion Social), we helped the educator to check 

them. We did that three times during June, September, and November. 

c) We collaborated in the communication area where young children and 

teenagers, who are sponsored, had to write letters in Spanish and had to make 

some handicraft for their godmothers and godfathers.  

d)  They had a special lunch and tea for the friendship’s Day and the Student’ 

Day.  We also helped to organize and prepare the party.  

e) Every day they did the cleaning of the dining room, after lunch and after 

breakfast; of course, we used to help them. In addition, every Friday, the 

students and I used to clean every room in the center (kitchen, dining room, 

activities rooms, the bathrooms, and the courtyard). All of them are used to 

work together.   

f) For the celebration of the children’s day and mother’s day, we helped them to 

make cakes, chocolate milk, organize their presents, and we also built a 

“piñata” for them. 

g) We had a picnic; it was on the children’s day. This activity was developed 

during the winter vacation. 

h) We collaborated to paint the center, working together with the mothers and 

fathers of the neighborhood. 
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i) We coordinated with students the organization of a folk dance (“Morenada”) 

for the festival. 

j) We made bread for “Todos Santos” (All saints) and the bread was shared 

among the students. 

Some of these activities had been detailed in the institutional reports presented to 

Programa Jilañataqui, the Linguistics and language Department and my tutor. (See 

appendix “D”). 

4.3.3 Third Stage:  Evaluation  

 How students were assessed  

The evaluation was at the end of each class and at the end of each lesson. It helped us to 

see the young children and teenagers progress with the English language. In addition, the 

evaluation was made sometimes in groups and sometimes individually, depending on the 

contents and activities of each unit. Besides that, the young children and teenagers had to 

answer/develop quizzes which were prepared according to the unit, some were oral and 

some were written. They also had to answer three partial tests plus one final test; these 

were prepared according to the content and activities developed by the students. The results 

were registered in a logbook so as to have a record of their progress in the learning process. 

In this way, at the end on the whole activity, we were able to evaluate all students. (See 

appendix “E”). 

We adapted this table that uses an alphabetic code to see the students’ progress in learning 

a foreign language, English.  It shows the following parameters.  
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CHART No 5 

Grading scale or performance scale 

Optimum Good Satisfactory Needs help 

A B C D 

Students are able 

to build up short 

sentences, 

acquiring 

vocabulary, 

pronunciation and 

start short 

conversations with 

a satisfactory 

comprehension 

Students can build 

up simple 

sentences and 

learn vocabulary 

and start a simple 

conversation. 

Students try to 

build up some 

sentences and learn 

some vocabulary 

building up a 

conversation with  

certain difficulty 

Students need to 

reinforce each topic in 

order to understand 

better.  They 

communicate with 

difficulty. 

 

SOURCE: Adapted from Maria Hilary, Guided Work, 2009. From Hermann Gmeiner School 

 How the responsible of the project was assessed 

 The responsible of the project was evaluated by the coordinators of the Programa 

Jilañataqui, Centro Valle Pacasa through reports every three months and two months. In 

addition, a final report on the project was made, which was delivered on December, 2011. 

These reports were also submitted to the tutor of the Guided Work. The Programa 

Jilañataqui assigned a score to the responsible of the project, the coordinators evaluated 

punctuality; empathize with the young children and teenagers; adaptation to the young 

children and teenagers; preparation of the lessons and materials; creativity and 

participation, and other similar parameters. (See appendix “A”) 
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 Finally, there was an event at the end of the activities in the Programa Jilañataqui. 

Students participated in that event, and they sang songs in English, they showed their 

language skills and what they had learned during the process.  

4.4 Analysis of the objectives  

The achievements that we got after finishing the development of this project are answers to 

the Guided Work goals. 

 To teach English language at elementary level by means of audiovisual 

and realia resources to young children and teenagers from 7 -18 years 

old at Programa Jilañataqui, Fundación La Paz. 

We decided to teach English using audiovisual and realia resources, and at 

the end of the project we observed that the young children and teenagers 

improved their knowledge about a foreign language, English, because they 

participated in dynamic games, they played in the computer; they listened 

and sang some songs which content were somehow related to the topic. 

Moreover, they liked to learn vocabulary with real objects touching and 

seeing, and getting the meaning out of context. We observed the young 

children and teenagers built up short sentences and conversations among 

themselves and with the help of the teacher. On the other hand, they could 

communicate in an elementary level with foreign people, English native 

speakers; they felt comfortable and satisfied to speak in English, even 

though they made some mistakes which, of course, were corrected by the 

teacher. So, the main objective was adequately fulfilled. 

 To develop a Syllabus Design considering the students needs inside the 

Centro Jilañataqui Valle Pacasa. 

 We put in practice the syllabus design with the students of the institution in 

order to teach English at an elementary level. It was prepared according to 

their situation of life and it helped them to start conversations with the 
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volunteers. As a result, students realized that they needed to learn more about 

the English language. Several texts books were used as a reference material 

to develop the syllabus design such as “enjoy” 1 and 2, “Ozmo”, “This is 

fun”, “Word by word”, and “True colors, which have been adapted to make 

up the  basic 18 units. (See page 46) 

 To teach vocabulary and grammar contextually by using audiovisual 

and realia resources. 

The students were taught the vocabulary corresponding to each unit and they 

also learned the grammatical structure, the use of personal pronouns, the use 

of the verb to be, the use of the auxiliary “do”, and so on.  It is important to 

take into account the grammar of the English language and the vocabulary 

because both help us to start communication and conversations in English in 

order to send some comprehensible messages. 

 To employ audiovisual and realia resources to develop students’ 

abilities; the four skills with special emphasis in speaking and listening. 

The audiovisual and realia resources were very important because they 

helped to develop their abilities in the learning process. For example, 

Students watched the Disney Video with attention listening and trying to 

pronounce correctly, and afterwards they tried to explain what they saw (the 

video) using the words that they have already learned. 

  To encourage students to participate in the process of learning English 

using audiovisual and realia resources. 

The students were motivated and encouraged to learn a foreign language. We 

can also mention that they used the computer; they watched television; 

DVD’s; they listened to the radio; besides that, they learned touching real 

objects, seeing them; and they got their meaning from the context, and they 

also built up short sentences orally using the vocabulary that they had 

learned. They also noticed what the right pronunciation was and they wanted 

to improve theirs. And they were also encouraged by playing some games in 

class. 
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 To evaluate the learning of English among the students and their 

performance during the eight months of the use of the syllabus design.   

We evaluated the learning and performance of the students during the eight 

months. To be precise, we tested them every week and every month with oral 

and written quizzes, and there were also three partial tests and a final term 

test. Furthermore, we checked the participation in class and the attendance. It 

helped us to see the progress of the students of the program. 

4.5 Experiences 

We got a lot experiences at Programa Jilañataqui through this Guided Work; there were 

positive and negative experiences. 

 Positive Experiences 

The young children and teenagers showed interest and motivation to learn the English 

language; they looked encouraged in the classroom. They liked to use the audiovisual         

(computer games and videos with “Ozmo, Enjoy 1 or 2”)  and realia resources (pencil, the 

door, calculator, and so on) because they understood the meaning of words and of the 

messages by listening, looking and touching ‘things’ with the help and guide of the 

responsible, of course. 

 The students always wanted to learn more English, even during lunch, they asked: How to 

say things in English such as “plato, cuchara, cancha, flores”, “Estoy comiendo sopa de 

trigo” and many other things. They looked the interest and the motivation to learn English 

and they also tried to improve their pronunciation of the language. 

They started to build sentences, short conversations among their partners in a cooperative 

way. They usually liked to play games to understand the topic and to have some 

amusement. 



 

66 

 

On the other hand, it was very interesting to see and be part of the activities developed by 

the institution, because the Programa Jilañataqui is focused on the social area that helps a 

lot of families with lack of resources, particularly young children and teenagers who suffer 

violence in their families. 

We liked that the educator encouraged young children and teenagers to be a protagonist 

leaders, to participate in meetings among them; they showed an interesting level of 

organization inside the center.  

The population did not decrease much; we started with 31 students and we finished the 

project with 21 students. It was a relatively significant number because the social 

conditions of students were difficult to make sure their attendance during English classes. 

After this experience, the students had knowledge about English language, for young 

children, once they are in secondary school, it will be helpful for them to learn English. On 

the other hand, for the teenagers it will be now much easier to understand and assimilate 

the English language.  

We liked to work with the young children and teenagers because they helped us to develop 

this project with enthusiasm and motivation and they developed certain amount of 

confidence with us. 

Children and teenagers felt comfortable at the center, it was like home. 

 Negative Experiences 

 There were not enough materials to develop the English classes in the Centro Jilañataqui 

Valle Pacasa. 

The audiovisual resources were in bad condition such as the radio and television. That is 

why we had to bring a CD player from home, and the program had the television fixed.  

Sometimes some students did not come to the class because they had family problems. 
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It was very hard to work with a heterogeneous group because we tried to figure out the 

young children and teenagers interests and include them in the same topics. 

Another negative aspect was the classrooms, there were only two, we worked in one room 

and the other was busy because the educator worked there. These rooms were cold and they 

are not suitable for teaching and learning.  

Sometimes, there were extra activities within the program which interfered with the 

English classes because we had to be part of them.  

The parents did not show much concern about their sons or daughters, they sent their 

children to the center and they forgot about them all day.   

Parents could no longer afford the Programa Jilañataqui’ fees which were 45 Bs per 

month because of economical situation or they moved somewhere else with their children. 

And another reason, children and teenagers were forced to work by the circumstances and 

consequently they quit the institution. 

4.6 Results  

4.6.1  Population of the students 

GRAPH No 1   Total population of students 
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At the beginning of English classes, the population was 31students; however with the time, 

some of them quit the Programa Jilañataqui because of some circumstances in their 

family. Therefore, at the end of the Guided Work, the total English classes’ population was 

made of 21 students; there were more young children than teenagers: 12 young children 

and 9 teenagers.  The students were from 7 to 17 years old. There were young children 

from 7 to 12 years old and teenagers from 13 to 17 years old. 

4.6.2 Analysis and interpretation 

  Students Progress through tests 

The purpose of this project was to teach English language to young children and teenagers 

from the program using audiovisual and realia resources to contextualize each English unit 

On the other hand, the assessment has been constant in the English teaching and learning 

process. Furthermore, we used different kinds of evaluation to know their improvement in 

the learning process or whether they needed to reinforce it. The tests were marked out of 

100 points, which is 100%. We also marked the quizzes (oral and written); the three partial 

tests and the final test (oral and written); individual and group participations, and 

attendance to class and also out-door activities; and the final evaluation was marked in the 

same way. At the end, students showed their skills: they started to speak, listen, read and 

write at an elementary level.  

As we explained before, it is necessary to have results through formative evaluation in 

order to see the students’ progress. Thus, for this purpose we used the three partial tests and 

the final tests. Moreover, we considered their communicative and language ability and how 

they tried to use what has been taught. The following table shows the results of the first 

test.   
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 CHART No 6:             1st  Term Test 

 

 

 

    

 

GRAPH No 2  Students’ progress 

A= Optimum                                                                         

 B= Good   

 C= Satisfactory  

 D= Need help 

 

The chart shows that fourteen students have the grade A. It means that students learned 

elementary English at an optimal level, that is, they identified the vocabulary relating to 

real objects around them and they started to built up short sentences in English, oral and 

written. Six students had the grade B which means, these students learned to build up some 

short sentences with the vocabulary and grammar that they have learned.  Nobody had the 

grade C. One student had the grade D; it means he needed help to improve his competence 

and it was still hard for him to build sentences or remember the vocabulary.   

This test covered the first eight units: greetings, alphabet, objects of the class, family 

members, the verb to be and other verbs, instructions of the class, and parts of the face and 

the body. They have been developed according to their arrangement on the syllabus design. 

(See appendix “E”). Now, we are going to show the results of the second test which is as 

follows: 

Progress No Sts. % 

A 14 67 

B 6 28 

D 1 5 

Total 21 100 % 
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  CHART No 7:    2nd Term Test 

 

   

 

  

  

GRAPH No 3:  Students’ progress 

  A= Optimum 

B= Good 

C=Satisfactory 

D= Need help 

 

For the second term, the following units were covered: sum and subtract, fruits, colors, the 

days of the week and month, vegetables and dairy products # 1. Thus, this chart shows the 

results of the second term test that students were given. Nine students had the grade A; it 

means that the percentage of students decreased compared to the first test.  It was because 

of building up short sentences and conversation using the corresponding grammatical 

structure seems to be a bit more demanding; moreover, they remembered the vocabulary 

and the basic grammar. It was an optimal level. On the other hand, ten students had the 

grade B which means it is a good level. Students tried to build up some sentences and 

remembered some vocabulary items; however, they confused the pronunciation and the 

spelling of some words, even though the teacher explained them step by step showing the 

difference. One student had the grade C; it shows that it was satisfactory, which means that 

Progress No Sts. % 

A 9 43 

B 10 47 

C 1 5 

D 1 5 

Total 21 100% 
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he tried to build up sentences and learning vocabulary with some difficulties. And one 

student had the grade D. This student needed to reinforce the content of the units of the 

English classes and it probably was because that student missed some English classes. 

Now, we will show the results of the Third Test which is as follows: 

  CHART No 8:  3rd Term Test 

Progress No Sts. % 

A 15 71 

B 5 24 

D 1 5 

Total 21 100% 

   
 GRAPH No 4:  Students’ progress    

        A= Optimum 

       B= Good 

   C=Satisfactory 

   D= Need help 

 

The contents evaluated in this third term test were:  dairy products #2, feelings and clothes. 

Fifteen students had the grade A; it means that students improved their learning process. 

Students could write sentences and learned more vocabulary according to the topic and 

they were able to start conversations with the foreign volunteers using short conversational 

devices in order to communicate at a basic level. Besides that, they learned using 

audiovisual resources in order to improve their learning. And we can observe that this 

grade has increased compared to the previous tests. On the other hand, there were five 

students who had the grade B; it means good. They could remember some vocabulary and 

the grammatical structure they were working with, but they could not yet use them properly 
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Nobody had the grade C. One student had the grade D, this student needed help because he 

or she could not remember some vocabulary items and he or she still makes mistakes when 

he or she is building sentences.  

As a conclusion students had a final test to see their performance about their general 

knowledge of English. 

  CHART No 9:  Final Test 

 

 

 

 

GRAPH No 5:   Students’ progress 

        A= Optimum 

        B= Good 

        C= Satisfactory 

        D= Need help 

 

The final test involved all the topics that were developed from the syllabus design. We took 

into account the main units in order to see the process and progress of learning. The 

students used all their knowledge about English in the final test.  They reinforced their 

knowledge of all the units in the written and oral tests. Students worked individually or in 

groups. Here in this chart the students’ progress is shown. Most of students, twelve, had the 

grade A, they learned the target language in a basic level using the elementary units. Four 

Progress No Sts. % 

A 12 57 

B 4 19 

C 3 14 

D 2 10 

Total 21 100 
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students had the grade B, they are still trying to improve what they have learned; they did 

their best. Three students obtained the grade C that means satisfactory, that means they are 

still trying to build short sentences according to the unit. And finally, two students obtained 

D that means they need to reinforce almost the basic of all units in order to have a better 

understanding of English. On the other hand, students showed their abilities that developed 

during the project such as their communicative and language ability in the classroom. 

 CHART No 10:  Final Score 

Progress Total % 

B 15 71 

C 4 19 

D 2 10 

TOTAL 21 100 

   
GRAPH No 6:  Students’ progress 

         

        A= Optimum 

        B= Good 

        C= Satisfactory 

        D= Need help 

 

The final score involved all the tests, quizzes, attendance, and participation in class. 

Students had a final score in the process of learning with the 100% which was adapted in 

the grade scale. Here in this chart the students’ progress is shown. Most of students, fifteen, 

had the grade B, they learned English in a basic level, it means good. Four students had the 

grade C that means satisfactory, they tried to improve to learn English. Two students 
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obtained the grade D that means they needed to understand better the English language. 

Thus, young children and teenagers have shown responsibility, abilities and interest in the 

process of English learning during the project. 

 Students Abilities 

Now, we will analyze and describe in a brief way the students’ abilities in English language 

developed during the eight month training at the institution. We will take into account the 

four skills of language, the vocabulary, and motivation, as well. 

 The four skills of language 

 Listening  

Students developed this skill satisfactorily with the help of audiovisual resources and the 

explanation of the teacher. Students watched the DVD’s and they tried to understand and 

comprehend the message of the videos shown. For example, they liked to watch “learning 

English with Disney”. When they watched the video, they wanted to pronounce or imitate 

the sounds that were transmitted.  This skill is rather hard to develop because it is another 

language and the sounds are very different from their first language. Thus, the development 

of this skill was relatively good. 

 Speaking 

Here, young children and teenagers tried to speak as soon as possible in the center. They 

wanted to express several things in English by building short sentences such as “I am 

happy because my mother has a job” or “I have homework from the school”. In addition, 

they expressed their message with isolated words such as “eat, play and, food”. They tried 

to start simple conversations among themselves and with a volunteer. The volunteer did not 

know Spanish; she only spoke English, so students needed to speak English little by little in 

order to express their feelings or thoughts.  Here students used audiovisual and realia 

resources on order to make themselves understood. 
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As a conclusion, Listening and Speaking are joined together because students first listen 

and then they tried to imitate and finally they tried to build up some sentences by 

themselves with the use of basic grammar, which is expressed in exchanges with their 

partners and the teacher. We focused on these skills in order to start short conversations 

among themselves, and thus, this skill was very well developed. Of course, continuity is 

required in order to get some degree of accuracy. 

 Reading 

The development of the reading skill was satisfactory. Students started to read short 

paragraphs with the help of the teacher who corrected the pronunciation. When they read a 

passage they liked to do it because the pronunciation was very different compared to 

Spanish. Some of them said that the sounds of some words were ‘nice’; they also said that 

some words ‘looked’ very elegant.  When they did not understand some word, the teacher 

explained them using some resources in class. Perhaps the best thing about it was the fact 

that they did not depend on dictionaries, specially because they are in the elementary level.  

 Writing 

The students used the basic grammar in order to write short sentence. Here we used the 

personal pronouns, the verb to be, some of the action verbs, and complements. Mainly 

students used a lot the “spelling the words” they learned, and they tried to use them in 

sentences. They used their imagination for building their own sentences in a written way. A 

lot of practice is still needed in order to avoid the usual interference from their mother 

tongue; that is why the development of this skill was satisfactory. 

 Motivation 

We encouraged the students using some audiovisual and realia resources such as the 

television, radio, computer, real and concrete objects around them. Moreover, we used 

some semi real objects like flash cards, pictures and so on. Students liked to play games in 

class; this was a very useful activity. Here, we observed there were external factors that 

helped in the process of students learning. For example, when they played games, the 
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classes were divided in groups which helped students to interact among them in order to do 

well gaining points to be the winner and get a reward such as getting candies, or stickers. 

On the other hand, there were students who were encouraged to use the English language 

because they were faced with target language, and they also had an internal desire to learn 

putting into practice what they have learned in class. We can mention that young children 

looked more encouraged than teenagers to learn English.  But we have to take into account 

all students do not react in the same way. Some of them want to learn because they have 

the desire to learn English; however, there are others that are forced to learn and they do 

not show interest in learning. 

They looked motivated because we tried to use English language as much as possible in 

class and out of class, as well. We used some strategies and resources. Of course, whenever 

they made mistakes, we had to encourage them. 

 Vocabulary 

Here, students did not depend much on the translation of words. We used real objects and 

semi concrete objects to explain to them the meaning of words. In fact, students showed 

that they had learned the meaning of words by using them as much as possible in class or 

out of the class. For example, students learned fruits with real objects which they touched 

and saw the fruits. 

In the next graph we describe the frequency of the use of audiovisual and realia resources 

in the English classroom. 
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 CHART No 11:    Use frequency of Audiovisual Resources 

    

  

 

 

 

GRAPH No 7:  The use % of audiovisual and realia aids 

 

We described the frequency of the use of resources. We used these resources according to 

the units. First, we used the real objects in the English class with the 21 % in order to 

familiarize the context. Second, we usually used the games in order to motivate students in 

class with 19%. Third, the computer was useful in the process of learning with 18 %. 

Fourth, the television helped to learn vocabulary, pronunciation using DVD’s and CD’ with 

16%. Fifth, it is important the use of flash cards in order to reinforce the unit with 14% 

and finally, the songs and music were used in the process of learning with 12%.  

As a conclusion, students had some preference and acceptance in the use of audiovisual 

resources that supported this Guided Work. Students enjoyed to use the computer learning 

English (vocabulary, relating the words with the pictures, filling up sentences, and some 

other activities) playing games with interactive DVD’s. Some of them did not know how to 

Item Frequency % 

Real objects 11 21 

Games 10 19 

Computer  9 18 

Television 8 16 

Flash cards 7 14 

Music & songs 6 12 

Total frequency  51 100 
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use it, but after they learned it. It was a very useful activity because they liked to use the 

computer. On the other hand, they liked to learn English using real objects in order to 

contextualize the content of the unit seeing, smelling, feeling and touching the real objects. 

There were another preference; it was the television using DVD’s and CD’s with 

educational video. Likewise, they sang songs, they liked because they learned the 

pronunciation easily and got the message moving and dancing. 

Using the audiovisual and realia resources helped to students to understand better each 

topic. These resources were interesting for students because they used the computer     

playing games in English and watched videos in the television.  
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

"Learning is never done without errors and defeat." - Vladimir Lenin 

5.1 Conclusions 

We learned that there were students from the university who did their pre-professional 

practice at Programa Jilañataqui; unfortunately, they quit the activity, perhaps because of 

the hard work that means to deal with the young children and teenagers who attend this 

institution. They are working people, they may have deficiencies in their intellectual 

development and they may have health and malnutrition problems perhaps because of their 

social situation at home and why not in society. The fact is that in spite of the ‘hard’ 

circumstances the students have to deal with, everybody can learn the English language 

(children, teenagers, adults) because they have great capacities and abilities to learn a new 

language. The brain is so wonderful that the newly learned things can be used as soon as 

possible by putting them in practice; the knowledge should be used to think in a logical and 

intelligent way. The young children and teenagers from Bolivia who live in poor situation 

can have the same opportunity as any other to learn this language; their condition should 

not be a limitation to learn a foreign language.  

 As a result they come to the Programa Jilañataqui, Centro Jilañataqui Valle Pacasa in 

order to receive attention and help according to their needs. They receive some attention 

concerning their food, support in their school studies, and the center offers them some 

materials to do their homework from school. Among the services, we taught English to 

young children and teenagers at elementary level using the basic units to help to students to 

understand the foreign language. We designed and applied a syllabus design; it was 

developed according to the students’ needs. It is made up of eighteen units to be developed 

during an eight-month term. Communication is emphasized in the syllabus design mainly 

because there are some foreign volunteers who visit each center of the program in order to 

support the needs of the young children and teenagers, but students cannot communicate 

with them because they do not have knowledge of the English language.  
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Moreover, we used audiovisual and realia resources to teach English. It was an impact for 

students because they had not been taught English in that way; for example, they watched 

educational videos, interactive games and used the computer. As Trujillo (2010) argues 

these aids combine both sound and image in a familiar context, which are powerful tools in 

the learning process of a foreign language because these demand interaction from the 

students in order to get the messages. With the help of audio visual aids, students learned 

vocabulary according to the units; they tried to pronounce and imitate the sounds; they 

learned to use the basic grammar rules; and they also used the personal pronouns, the verb 

to be, the possessive pronouns and so forth. Of course, all the activities were developed and 

reinforced with the help of the teacher so that the students had a better understanding. 

Moreover, it was useful to use real things inside or outside class, they tried to remember the 

vocabulary that they have learned being in contact with the real things. 

In the process of learning, students started to build up sentences in English describing, for 

example, the objects of the class, the fruits and so on. Besides that, they worked 

individually or in groups playing games or building short conversations orally. Moreover, 

the students developed satisfactory the four skills and other abilities of the language. For 

instance, they used the vocabulary that they learned according to the context, they learned 

to count the numbers adding and subtracting figures, they learned the objects of the class, 

they described their family members, and they learned the basic grammar rules in order to 

build up short sentences. Although they worked in cooperative ways, sometimes, some 

students had problems in the English learning process. We tried to motivate and encourage 

them with dynamic activities in class and using different strategies.  

Students  put in practice their abilities with the use of audiovisual an realia resources: they 

learned active verbs acting them as  mimes, they learned the fruits and vegetables with 

actual fruits and vegetables, they prepared pizza and they baked cookies and cakes,  they 

built simple sentences with the foreign volunteers, and etc. We tried to get the students 

involved in each activity of the units of our project, and it seems that they were involved in 

the eighteen units developed in the syllabus design because it was prepared according to 

their needs and expectations. As a result, we evaluated the students with three partial tests 
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and a final test, the participation in class, oral and written quizzes and so on. The result of 

this Guided Work was good because students showed us in the final test their abilities with 

English language and the result was that 57% of the students learned English in an 

optimum level getting the grade A. On the other hand, they had a final score which was 

evaluated during eight months term; the result was 71 % in the grade B.  

The coordinator of the program and the educator considered that the outcomes of this 

project, to teach English at elementary level to these students who really need help in the 

intellectual, emotional, economical aspects, were satisfactory  

In conclusion, the young children and teenagers reached an elementary level of English 

supported by the use of the audiovisual and realia resources; they developed their abilities 

in progress. It was a great satisfaction to verify the achievement of the goals proposed at 

the beginning of this project.  In addition, it was amazing to put into practice our 

knowledge at Programa Jilañataqui and see the results. 

5.2 Recommendations 

The main goal of this project was to teach English at elementary level through audiovisual 

and realia resources to young children and teenagers from Programa Jilañataqui, exactly, 

Centro Jilañataqui Valle Pacasa. 

Our recommendations are given according to the experiences collected during the 

development of this Guided Work. 

 We believe the Linguistics and Languages Department should make more 

agreements with other social institutions that work with the community (children 

and teenagers) so that students of the department can put into practice their 

experiences and knowledge learned and acquired during their studies at the 

university. 

   Furthermore, the syllabus design that we prepared for an elementary level can be 

used as the basis, by the institution, in order to systematically continue the English 

classes at Programa Jilañataqui, Fundación La Paz. 
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 We recommend the development of new materials, especially for the area of 

teaching; using the creativity, colorful pictures, photos, or decorating words that 

should make the classroom activities much more motivating. 

  Teacher might also help, encourage and motivate students in the learning process 

with the development of dynamic classes. 

  The fact that some, maybe most, private schools teach English language from the 

initial level to secondary school and the public schools only have English in 

secondary school or high school, shows a great disadvantage to students who attend 

public schools. Therefore, we suggest that perhaps the Linguistics and Languages 

department might make an official suggestion to the government to make this 

implementation from the primary level.  

 Moreover, it is recommended to have available English material such as short 

stories, books, pictures, photos, CD’s, DVD’s, and more. The use of audiovisual 

resources and games in the class is so important to teach English or any language in 

order to motivate and encourage students in the process of learning. These tools 

help to develop their abilities in the process of learning a foreign language and 

increase the motivation. 

 Another important point is that a teacher should try to be a friend of the students 

they are working with. If teachers do so, students will not be afraid of participating 

or making mistakes and they will feel confident. It should be considered by the 

teachers who want to have good results in their activities. 

 We recommend the innovation of the teaching process with the use of the 

technology resources such as computer, internet, cell phone, and so on. Nowadays, 

students have an open mind about the technology. 

  It is important to continue with the English learning in a progressive way at the 

Programa Jilañataqui, Fundación La Paz, because the students have learned 

English at elementary level getting vocabulary, basic grammar, the formation of 

short sentences and building short conversations, otherwise what students have 

learned might be forgotten. 

 Although the institution shows a great concern for the people who need help, they 

still lack the necessary infrastructure, to cover the needs of the population that 
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surrounds them. Thus, the institution could make the effort to seek agreement with 

the City Hall in order to increase their financing.  

 In order to improve their activities and offer a better service, the institution might 

look for ways to increase their budget; perhaps they might find more foreign donors 

in order to cover the students’ needs of the program. 

 Finally, it is necessary to continue the English classes at Programa Jilañataqui 

working with children and teenagers; however, it is also necessary to divide the 

students in groups because they have different levels of knowledge. 
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LESSON PLAN 

UNIT FOUR 

Place of teaching: Programa Jilañataqui  

Subject:   English 

Level: Elementary  

Age: From 7 to 17 years old 

Time:  60 minutes each session 

     “FAMILY MEMBERS” 

I. Objectives 

  1.1 Linguistic Objectives 

 To learn vocabulary related to the family members. 

 To use the verb to be (affirmative, negative, and interrogative). 

 To use the possessive pronouns my, your, his, her, our and their. 

 

         1.2 Functional/ Communicative objectives 

 To describe the members of the family using their pictures. 

 To build short conversation using questions and answers. 

II.  Materials 

 Pictures 

 DVD’s 

 worksheets 

 White board 

 Marks 

 Colors 

 Computer 

III. Warm up  

Time: 10 minutes 

- The teacher introduces the unit “Family members”, she does an activity where 

students draw and paint their family members using different materials; they have 

to create their family using their creativity. When they finish the drawing and 

painting; the teacher shows them a picture of a family and the children and 

teenagers must infer what the teacher wants to tell them.  After that, the students 

describe the family using the grammatical functions they have learned. 



 

 

 

Procedure: 

First Activity 

Time: 15 minutes 

- After the activity with the pictures, the teacher explains one by one their family members 

such as mother, father, sister, brother, and so on. She uses flash cards in order to explain 

better. Moreover, the students are going to build up a short conversation and practice by 

themselves. They describe their families using their pictures. 

 Teacher:  Who is he, Oliver? 

 Student:   He is my father.  

 Teacher: What is his name? 

 Students:  Fernando. 

Second Activity 

Time: 10 minutes 

- The children and teenagers listen to a song about “Father whiskers”. They need to get the 

pronunciation and get the meaning of the song.    

Third Activity 

Time: 15 minutes 

- The teacher uses audiovisual resources about the family members with the Disney material, 

the teacher uses a DVD. The use of television it is important in the learning of a second 

language. After that, the teacher asks the students what the message of the short story is. 

IV. Follow up 

Time: 15 minutes 

- The teacher reinforces this topic developing a dynamic game, forming groups called 

“mother and father”. They must say the learned vocabulary in the class, the group that say 

more words, members of the family, win. Moreover, they select one person per group and 

they have to act as a mime and so students have to identify the character they are 

performing. 

- They reinforce the unit describing orally the pictures of their family. 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PICTURES IN ENGLISH CLASSES 

  

 

 

 

 

 

 

 

 

 

 



 

 

 

THE FACE AND BODY PARTS 

 

 

  

 

 

 

 

 

 

 

 

 

COLORS AND CONVERSATION 

 

 

 

 

 

 

 

 

 

 



 

 

 

FRUITS AND ENGLISH LANGUAGE IN  CONTEXT 

 

 

    

 

 

 

 

 

 

 

 

 

 

GAMES IN THE COMPUTER          THE VOLUNTEER 

 

 

 

 

 

 

 

   

  

      

  



 

 

 

THEY MADE PIZZA WITH OZMO 

  

 

 

  

 

 

   

 

 

 

 

 

 

 PARTICIPATION IN THE FESTIVAL 

 

  

 

 

 

 

 

 

  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EXTRA ACTIVITIES 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

HOMEWORKS      THE LUNCH 

 

 

 

 

 

 

 

 

STUDENTS CLEAN THE CENTER   A PICNIC IN MALLASA 

  

 

 

 

 

 

 

 TODOS LOS SANTOS         MORENADA 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

     EVALUATIONS 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

1st term test  

Name: ___________________________________ Date:___________________ 

1. Match the pictures with the correct sentences. 

 

 

   

 

 

 

2. - Complete the dialogue 

 Pedro:  Hello! My __________Pedro. 

         What is your name? 

Paola:  My ________________Paola. 

3. - Write the correct word. 

 

 

 

 

 

______  ________ ________ ________ 

 

 

What is this? 

 

It is a pencil. 

It is a table. 

It is a book. 

It is an eraser. 

Sing Raise your hand Cut Listen 

 
 

 
 



 

 

 

4. - Match the correct numbers to the family members.  

3. - Sister           1 Brother 

4. - Mother        2 Father 

5. - Baby  

 

 

5. - Listen to the classroom commands and circle the correct answer. 

a)   b)  

c)  
d)  

 e)  
f)  



 

 

 

2nd Term Test 

Name: _________________________________Date:____________________ (Children) 

1. – Match the picture to the correct word. 

                      Mouth 

    

        Nose 

    

                      Eye                   

                        

2.-Look at the pictures and complete the sentences with the right word. 

 

This is 

my………………………… 

 

 

These are 

my…………………….. 

 

 

These are 

my…………………….. 

 
 

  3. - Write the number of the objects. 

 

                                

 

 

 

__________________________                               _______________________________ 

 
 



 

 

 

 

4. - Count and write the numbers 

    

 _________tables. 

   _________________books. 

5.-Sum and write correct the number.  

 

 6 + 3 =  5 + 1= 

 

_________________         ___________________ 

6. - Listen to the recording and draw the parts of the face 

 

 

GOOD LUCK!!!  

 



 

 

 

2nd Term Test 

Name:_________________________________Date:__________________(Teenagers) 

1. - Look at the pictures and circle the correct Word. 

 

 

 

 

 

 Leg    hand    knee 

 Eye    foot  ear 

 Fingers    arm  teeth 

3. - Draw your body and describe yourself. 

 

 

 

 

 

 

4. – Look at the parts of the body above and write five sentences. 

1.-_______________________________________________________________________ 

2.________________________________________________________________________ 

3.-_______________________________________________________________________ 

4.-_______________________________________________________________________ 

5.-_______________________________________________________________________ 

 
 

 



 

 

 

5. - Write these numbers in words. 

 

 ________________________________________________ 

  

 ________________________________________________ 

 

 ________________________________________________ 

 

 

 _________________________________________________ 

 

 __________________________________________________ 

 

6.-Add and subtract these figures and write them in words. 

 

13 + 5 = 10+2= 16-2= 

 

_____________________  ___________________  ____________________ 

  

5-3=     9+10=     12+5=   

 

_____________________  _____________________ ___________________  

 

  

 Good luck!!!!!  :   ) 

 

11 

15 

7 

13 

20 



 

 

 

3rd Term Test 

First Name: ____________ Last Name: ______________Date: __________(Children) 

1.-Answer the questions 

 

 
 

What´s that? 

It ´s an……………… 

 

 

 
 

What are these? 

They are……..…… 

 

 

 
What are these? 

They are ………………. 

 

2. – Complete the crossword puzzle and find the secret Word? 

1   6      4 2 

 4 

5 3             2    3 

      5 

1

    

3. - Match the words to the pictures. 

1. - Milk      a)   

 

2. - Sugar      b)   

         

3. - Cookies      c)  

 

     O      

     R      

     A      

     N      

     G      

     E      



 

 

 

4.-cheese      d) 

4. Read the sentences and color the pictures: 

 It is a brown hat. 

 

  

 

It is a pink dress. 

 

 

 

5. - a) what color are the pants?    b) What color is the skirt?   

 

They are________________________   It is____________________ 

6.-Listen and circle the correct picture 

 

 

 

 



 

 

 

3rd Term Test 

First Name: ________________ Last Name: ______________Date: 

__________(Teenagers) 

1. – Look at the pictures and answer the questions. 

 
What´s this? 

…………………… 

 

 
What´re these? 

……………….. 

 
What´s this? 

……………………………. 

 

2. – Do the crossword puzzle and find the secret Word? 

1   6      4 2 

 4 

5 3             2    3 

      5 

1 

3.- Answer the following questions. Use  Yes, I do or No, I don´t; No, I don´t like tea, I like 

pizza. 

a) Do you want   milk?    b) Do you want cheese? 

 

--------------------------------    --------------------------------- 

c) What do you like?     d) Do you like tea? 

 

----------------------------------                   ----------------------------------- 

     O      

     R      

     A      

     N      

     G      

     E      



 

 

 

4. Read the sentences and color the pictures. 

 

  

 It is a brown hat. 

 

 

It is a pink dress. 

 

 

 

5. - a) what color are the pants?    b) What color is the skirt?   

   

They are________________________   It is____________________ 

6.-Listen and circle the correct picture 

    Good luck!!!  

 

 

 



 

 

 

FINAL TERM TEST 

Name:……………………………….....Last name:………………………… 

Date:………………………….. Score:…..………………………………(teenagers) 

1.-Complete the conversation: 

 

 

  

 

 

  

 

 

 

 

 

 

 

2.-Answer the questions: 

a) What´s this?    It´s an__________________ 

 

 

 b) What ´s this?    It´s a ______________________ 

 

          c) What are these?  They are ___________________ 

3. - Look at the pictures and answer the questions:  

What´s this? What are these? What ´s this? What  are these? 

……

…… Bye! 

My…

… 

Hi! 
What is 

your 

name? 
……

…. 



 

 

 

 

 

This is my………… 

 

 

These are my….... 

 

 

………………... 

 

 

………………………. 

   

4. - Write these numbers in words 

13_________________ 16______________  20___________________ 

11_________________ 9_______________  8___________________ 

5.- Crossword puzzle               1.- Grapes      9.- Butter  

    2.-.-Sugar     10.- Cookies 

     3.- Lettuce    11.-Bread 

     4.- Pepper    12.-Cereal 

     5.- Strawberry 

    6.- Pineapple 

    7.- Fish 

    8.- Cheese 

6.- match  and write. 

a) Socks    

 1.-  

 ________________ 

b) A sweater    

 2.-  

 ________________ 

L J K I G R A P E S M N 

W T N M B E C U T T E L 

F G Q V B O H R S R F Q 

H J K L O M E J Z A H S 

X M U K B V E M W W Ñ U 

C G I L F I S H D B B G 

Z E B U T T E R Y E M A 

S B R H G C B A S R U R 

J B E E P E P P E R A W 

F G A S A Q C V B Y N M 

W F D V B L F A I U P O 

P I N E A P P L E H C A 



 

 

 

c) Pants     3.-  _______________ 

d)  A cap     4.-  ________________ 

7. – Listen to the song and choose the correct Word. 

a)  Go to the pool   b) Go to school  c) Wash our face  

d) Clean our teeth   e) Comb our hair   d) Wash our  hands 

     

8.-  Listen to the story  about a family and circle the correct Word. 

 a) Aunt  b) Dad   c) Two sisters  d) Uncle 

e) Brother  f) Mom  g) Baby 

9. - Listen to the song and choose the correct word. 

Apples    Kiwi  Oranges        Bananas          Grapes 

 

FINAL TERM TEST 

Name:……………………………….....Last name:………………….………………… 

Date:………………………………….. Score:…..………………………(Children) 

1.-Complete the following statements.  

 What´s……………………..? 

My name is…………………. 

 How old are…………? 

I´m………………years old. 

2.- Look at the pictures and circle the correct word. 

It is a map      It is a chair 

   It is eraser      It is pencil 



 

 

 

   It is a sharpener     It is a notebook 

3. – Look at the pictures and complete the sentences with the words suggested below. 

   

 

1. - my___________________ 

2. - my___________________ 

3. - I´m _______________today! 

 

1. - my___________________ 

2. - my___________________ 

3. - I´m ________________today! 

4.- Write these numbers in words. 

  1…………….  6…………………….  7…………………  

10…………..  3…………………..  9………………… 

 

5.- Crossword puzzles:            1.- Grapes        9.- Butter  

L J K I G R A P E S M N 

W T N M B E C U T T E L 

F G Q V B O H R S R F Q 

H J K L O M E J Z A H S 

X M U K B V E M W W Ñ U 

C G I L F I S H D B B G 

Z E B U T T E R Y E M A 

S B R H G C B A S R U R 

Ear eye   happy         mouth     nose  sad 



 

 

 

    2.-.-Sugar     10.- Cookies 

     3.- Lettuce    11.-Bread 

     4.- Pepper    12.-Cereal 

     5.- Strawberry 

    6.- Pineapple 

    7.- Fish 

    8.- Cheese 

6.- match  and write. 

a) Shoes     1.-   ________________ 

b) A sweater     2.-   ________________ 

c) Jeans     3.-  _______________ 

d)  A cap     4.-  ________________ 

7. – Listen to the song and choose the correct Word. 

a)  Go to the pool   b) Go to school  c) Wash our face  

d) Clean our teeth   e)  Comb our hair   d) Wash our  hands 

     

8.-  Listen to the story  about a family and circle the correct Word. 

 a) Aunt  b) Dad   c)   Two sisters  d) Uncle 

e) Brother  f) Mom  g) Baby 

9. - Listen to the song and choose the correct words. 

Apples    kiwi  oranges        bananas          grapes 

J B E E P E P P E R A W 

F G A S A Q C V B Y N M 

W F D V B L F A I U P O 

P I N E A P P L E H C A 
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