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ABSTRACT 

 

The present guided work is designed to teach English at a low-intermediate level, this seeks to 

reinforce the four English skills and the components of the language (grammar and 

vocabulary) through interactive games and songs. 

This project is composed of five chapters: 

 

Chapter 1 provides a general introduction to the background in which the project was applied, 

and the characteristics of the social group we worked.  

 

Chapter 2 provides the propositive section showing the objectives and also the action plan 

which contains the syllabus of the project. 

 

Chapter 3 covers the literature related with the learning process, the methodology, techniques 

which could help teenagers to learn English as a second languge based on their needs. 

 

Chapter 4 provides the proposal development of this project; it reflects the length of the 

project, the results, during the three stages.  

 

And finally we have chapter 5; where we have the conclusion and recommendations, the 

bibliographic references, and the pedagogical material used in this project. 
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INTRODUCTION 

 

English is a commercial language; there are a lot of countries around the world where people 

are learning English as a second language, Bolivia is not an exception because it is a wealth 

and    multicultural country.   English language is a tool used to get lot of benefits in our 

society as: better jobs, scholarships, etc.  We have to realize that learning a native or a foreign 

language nowadays is very important, because a language is a link to communicate with other 

people who do not speak our language. 

 

Speaking a foreign language is essential to know new cultures and meet new people. For that 

reason, we propose in this guided work “English Teaching to reinforce the 4 skills and the 

components of the language at a low-intermediate level through songs and interactive games 

to 3rd and 4th secondary grades at Jesus de Nazareth Educational Institute”. Through a previous 

interview (see appendix A) taken to the students and the principal; we discovered that the 

educational institute has been having some problems with students` communicative 

competence. The results of the test showed us that the students did not have enough time to 

practice communicative competence in classes (80 minutes per week)  maybe, because they 

were around 40 or 45 students per grade and practice any simple conversation and check it in 

pairs would take a long time (2 or 3 classes) to the teacher. In this sense; we decided to 

combine songs and interactive games to teach them English at a low-intermediate level 

focused on 3rd and 4th secondary level students. We chose the songs because through them the 

students got fluently, and new vocabulary; likewise, the interactive games played an important 

role in this guided work; we know that teenagers are shy or they are afraid to make any 

mistake and everybody laughs at them; in this way; the interactive games were used as an ice 

breaker giving them self-confidence and improving the four English skills and the language 

components we mean grammar and vocabulary. This work was carried out in the educational 

institute itself during seven months three hours per class, four days a week.  As English 

language is very important in our society we proposed a work plan based on integrated 

English skills syllabus. To get our goal we used Total Physical Response, Communicative 

Approach and, Direct Method. This helped us to obtain good results with the students because 
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they started to speak free and coherently thanks to the interactive games that helped them to 

lose their fear to communicate among themselves, and obviously songs that reinforced the 

speaking skill. We also used different strategies to get feedback the language as: readings 

(short stories), films, personal speeches, and group discussions; vocabulary and grammar were 

taught through funny interactive games to make students feel happy and free to express their 

feelings. 

 

At the end of the classes the students were motivated, they loved to sing and speak in English. 

As a final evaluation they played a well-known drama written by William Shakespeare 

“Romeo and Juliet”, they practiced it even in their free time to have a good final performance; 

the principal, parents, and students from different grades were the audience. Students also sang 

with real instruments the song “the Purest of Pain” from “Son by Four” group. 
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CHAPTER I 

 

IDENTITY OF THE INSTITUTE 

 

 

1. Identity of Jesus De Nazareth Educational Institute 

 

The present work was carried out at Jesus de Nazareth Educational Institute located in Villa 

Adela; it is a private well-known institute in El Alto city. It has been offering education for 25 

years; the institute was founded in 1986. Its Ministerial Resolution is 1363. At the beginning 

the institute was in charge on Mr. Franklin Moya and Waldo Viscarra from 1986 to 1997 and 

later, they agreed to separate and, in 1998 Mr. and Mrs. Moya became the new owners.  The 

institute has bible principles; there are students from different religions, as Mormons, God 

Witnesses, Ekklesia, and Catholics of course; however, the institute respects each student’s 

believes. Students who attend to this educational institute come from surrounded places like: 

Mercedario, kiswaras, Cosmos, and Paz Zamora neighborhoods1.  

 

1.1 Organization of the school 

 

The institute is well organized, it has legal and administrative advisers; a pedagogical and 

general principal too, it counts with a psychologist who helps and tries to solve the problems 

(personal or familiar) students have.  Also it has a secretary who is in charge of keeping 

update the institute at the “Distrital”. The security guard plays an important role in the institute 

keeping the students secure all the time. The institute has an administrator assistant who 

maintains the order inside the institute, controls if the students` attend or not to their classes, 

etc. and the institution counts with lot of teachers from different areas; and finally the janitor 

who has to maintain always clean the school. Here we have its organization.  

 

 

                                            
1 Revista bodas de Plata, Instituto Educational Jesús de Nazareth, 2011; remargraph s.r.l. 
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1.2. Vision of the Educational Institute. 

 

The VISION of the school is to train students who can have a good scientific and humanistic 

education to their personal development combining theory and practice in each class they have 

in the institute. Students have to be competitive and capable to work in different social areas, 

showing their knowledge learnt in the schooling stage. 

 

1.3. Mission of the Educational Institute. 

 

The MISSION of the institute is offering from the educative field well qualified human 

resources formation at different academic levels; according to social request, technological 

and scientific developments.  Also to promote the integral formation practicing ethic values; 

likewise, practicing in different social activities with critical and reflexive consciousness.   

 

1.4. “SWOT” analysis.  

 

The strengths, opportunities, weaknesses, and threats from the educational institute will be 

shown in this section to get a clear idea about the institute itself. It is also known in Spanish as 

“FODA”.  

 

 

Strengths 

 

 English language is taught from 1st primary grade to 4th secondary 

grade. 

 The Educational Institute has a large number of students; more 

than 700 hundred. 

 Every year the institute has a fair inside it. 

 All the students have original English textbooks. 

Opportunities 

 

  The owners have the possibility to create an English laboratory 

for the students. 
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Weaknesses 

 

 

 

Weaknesses 

 

 The institute does not have an English laboratory. 

 It does not have bilingual dictionaries to lend students. 

 It does not have equipment to practice listening skill. 

 The books are expensive, and the students have to get an original 

one. 

 Students work with “Cool time” textbook from Santillana 

Editorial; and English skills are not clear at all. 

Threats 

 

 Students could attend other schools. 

 Create low English level in the institute 

 

1.5. Needs of Supporting. 

 

Jesus de Nazareth Educational Institute offers to its students English as a second language 

from 1st primary to 4th secondary grade.  Each grade just has one English class (80 minutes) 

per week.  After having a written interview with the principal, parents, and obviously the 

students (see appendix A) who were interested on taking the classes, we realized that the 

students wanted to practice communicative competence, in this sense; we purposed to develop 

a work plan based on their needs, offering them English classes in the afternoons three hours a 

day, four times a week, during seven months; and they were really interested to get a low-

intermediate level of English. Our work plan was based on their previous knowledge 

considering the text they were using, and the diagnostic test. The most important aspect that 

we want to support is developing student English language practice through interactive game 

and songs. 

  

1.6. Jesus de Nazareth students’ Characteristics  

 

The educational institute has around 700 hundred students with different characteristics 

because most of their parents are merchants and other professionals. They come from a middle 
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social status, they spend most of their time alone, and they have much technology around them 

as:  internet, satellite channels, iPods, etc. on the other hand, there are some students who 

come from broken families and need psychological support. The students attend to the school 

five days a week from 8:00 a.m. to 12:20 or 13:35 p.m. when they feel sick they ask 

permission to the principal or secretary. The students are evaluated constantly during the year. 

It is divided into three trimesters including the winter recess (around two or three weeks) 
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CHAPTER II 

 

PROPOSITIVE SECTION 

 

1. Proposal 

 

The present chapter is based on different sections; it contains the justification, the general and 

specifics objectives which will help us to get our main purpose, the action plan that is vital for 

this guided work, the syllabus, strategies, and finally classroom activities applied in this 

course. 

 

One of the most difficult challenges in teaching a foreign language is finding ways to help 

learners to improve their communicative competence.  All the materials that are presented in 

this work are within the framework of communicative language teaching. Therefore, the main 

proposal is to reinforce the four English skills and their components (vocabulary and 

grammar) at a low-intermediate level through interactive games and songs to teenagers from 

3rd and 4th secondary grade attending to Jesus de Nazareth educational institute. We consider 

that teenagers can acquire a good pronunciation as children’s acquirement, if we know how to 

motivate students through their interests; likewise, students must have communicative 

competence in English as a foreign language to a low-intermediate level at the end of the 

programme.  For that reason, our proposal is to design an English course base on interactive 

games and songs for them. The course will last seven months, four days of classes in a week, 

having three hours per class. 

The main objective in this section is to teach a low-intermediate English  level in an enjoyable, 

pleasant, respectful,  and overall fun atmosphere, where the students could feel happy, free and 

secure to express their feelings  without taking much care if they are making any mistake. It is 

important to mention that English language will be introduced using “spanglish”  we mean the 

combination of English and Spanish languages just the first weeks to familiarize to the 

students with the language, later the classes will be totally in English in order to get better 

results at the end. 
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We will use different methods that will be mentioned in the framework of this guided work. 

Also, we will use interactive games that will encourage students to learn and practice new 

vocabulary, grammar structure, etc. in a fun way; and songs that will help students to practice 

listening and speaking skills. 

       

 2. Justification.  

 

Jesus de Nazareth educational institute offers English language teaching from 1st primary 

grade to 4th secondary grade; the last two courses (3rd and 4th grade) are important for us 

because our work plan is based on them. The book they use is “Cool time 5” for 3rd grade and 

“Cool time 6” for 4th grade; the books are from Santillana publishing; after analyzing them; we 

found some weaknesses for example: they do not have much communicative competence to 

practice, grammar references are not clear; for those aspects there are some students who do 

not want to speak maybe for Spanish interference (false cognates), their attitude (fear to make 

a mistake) or just lack of practice. They would like to speak in English, but the time they have 

is not enough (80 minutes per week of English classes) having 40-45 students in each grade. 

The teacher cannot practice the oral discourse with them. For that reason, we decided to 

combine songs and interactive games and used them as a tool in this work because we 

consider that they have more advantages than other techniques and they could be used actively 

with the students in classes. They like to sing English songs and sing them well, make them 

feel happy and motivate to learn more about the English language. Besides, it is a good way to 

get new vocabulary that will be useful for them in their future. All the songs used during this 

guided work were consulted first with the students (all the participants were Catholics)  At the 

same time, the interactive games offer the students freedom to express what they feel and they 

are going to find and discover by themselves different ways of answering anything. English 

language will be taught in a fun environment. 

 

The objectives of our proposal are important. They have been designed for an English course 

of eleven lessons focused on 3rd and 4th secondary grades. 
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3. Objectives 

 

3. 1. General Objective 

 

  To reinforce the 4 English skills and the components of the language (vocabulary and 

grammar) at a low-intermediate level through songs and interactive games at Jesus de 

Nazareth Educational Institute. 

 

 3. 2.  Specifics Objectives 

 

 To use oral presentations and discussions in the foreign language as a work tool on the 

students. 

 To give the students reading material most of them with audio. 

 To listen and identify grammar structures and vocabulary from English songs. 

 To encourage language learning with handouts focused on listening, reading, writing, 

and speaking skills. 

 

4. Action Plan 

 

Overview 

Language is the most important function of the human body. All languages have a system of 

sounds, words, and sentences that can adequately communicate the content of culture. English 

is the linguistic engine that drives the global economy. It is an international language; it is a 

tool of communication among countries, cultural groups, various companies and 

organizations. English language is referred as, the "lingua franca" of the modern era1. It has an 

official status even in nations where it is not the primary spoken language. English language is 

the window to the world.  In this sense, we proposed to support Jesus de Nazareth students 

who were enthusiastic to learn more about English as a second language. 

                                            
1 David Crystal; The Cambridge Encyclopaedia Of The English Language, 2000, Printed In UK 
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We proposed three stages during the course; where evaluation, interactive games (adapted to 

students’ needs), and songs were part of our syllabus. At the beginning of this work we 

mentioned that the students are using the textbook “Cool time 5 and 6” from “Santillana”1 

after we reviewed it we found that English skills are not clear at all, for example; grammar is 

not explain, and the time students have per week was not enough, for that reason, we proposed 

3 hours per class, 4 days a week in total 12 hours instead having 1 hour and 20 minutes per 

week in normal schooling classes.  We worked with the four English skills covering in total 

eleven units. However, all the topics were adapted into interactive games and reinforced with 

songs. 

  

4.1. A skill-based syllabus 

 

There are different kinds of syllabi that will be mentioned in the framework of this guided 

work, now we will mention the one which helped us in this project. 

A skill-based syllabus is a collection of specific abilities that may play a part in using 

language. Skills are things that students must be able to do to be competent in a language, 

relatively independently of the situation or setting in which the language use can occur.2 Skill-

based syllabus covers linguistic competences (pronunciation, vocabulary, grammar, and 

discourse) together into generalized types of behavior, such as listening to spoken language for 

the main idea, writing well-formed paragraphs, giving effective oral presentations, and so on. 

The primary purpose of skill-based instruction is to learn the specific language skill. A 

possible secondary purpose is to develop more general competence in the language, learning 

only incidentally any information that may be available while applying the language skills. We 

understand by skill-based syllabus as the communicative competence, where students must use 

the language whenever they are. 

                                            
1Richmond publishing, 2009. Santillana de Ediciones S.A,- Bolivia 

2Dubin, F., & Olshtain, E. (1986). "Course design: Developing programs and materials for language learning." 

Cambridge: Cambridge University Press.  
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The syllabus helped us to select the topics according teenagers’ basic knowledge in English, 

their interests, everything related with them according their age.  In order to have more 

benefits in the process of teaching; our syllabus design presents 11 units which were 

subdivided in order to make more systematic the lessons.  Through this syllabus design we 

want to get a great interaction among the students thanks to interactive games and songs as a 

part of the syllabus. 

4.2. Strategies  

  

Strategy is a plan of action designed to get a particular goal. It is any set of operation, steps, 

routine used by the learner to facilitate the obtaining, storage, retrieval, and use of 

information1. 

The strategies we used during the present work were different at any class; we used for 

example; interactive games not only to reinforce grammar structures we also used them for 

vocabulary that is a very important aspect of communicative competence. But, what do 

interactive games mean? We understand by interactive the action/participation from two or 

more students in any activity. And a fundamental strategy used in this work was music; songs 

were essential because we could practice listening, reading, writing, and speaking skills. To 

reinforce reading and writing skills we used short stories. Here are some techniques or 

strategies we used during the classes to reinforce communicative competence to get a low-

intermediate level of English focused on students from 3rd and 4th secondary grade.  

 

4.3. Classroom Activities to Reinforce English Skills 

 

There are certain strategies for each English skill that we used during the English course that 

are necessary to mention to understand better this work. 

 

 

 

                                            
1  Ricky Lowes and Francesca Target; Helping Students To Learn, 1998, Richmond Publishing 
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4.3.1. Vocabulary Strategy. 

 

  Contextualization: This means putting on the wall new vocabulary words into 

sentences to help students remember them at any time. 

 

 Keeping their own dictionary / vocabulary book: this means the student has to write 

entries for the dictionary that helped students to learn words, and using their own dictionary 

can be faster than a normal dictionary. Thereby, we considered important to create their 

dictionary because through the transcription they memorize and it was really useful in classes 

(the unknown words come from their handouts). 

 

  Grouping things/objects: this means the student has to put things in groups and in 

order to help student to build a framework for learning. Grouping also reflects the way 

student’s brain organizes the information. For example, students can group vocabulary words 

together according to categories like furniture, animals, office equipment, food, etc.  Also, the 

learner can use mind maps working together using them as a group competence. 

 

4.3.2. Speaking strategies. 

 

 Recording yourself: this means recording students` speaking either on their own, or 

with other people. Later, they can review the recording in classes, listening for their problems 

such as saying "Um" or “eh” too much hesitations maybe, and research anything they didn't 

know how to say; and later, check at their dictionary or ask the teacher. 

 

  Repetition: this means the student has to repeat a word loudly to practice 

pronunciation. They have to be careful to listen to a model to make sure that their 

pronunciation is correct. 
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 Oral presentations: this means the student has to expose at least once a week using 

new vocabulary and grammar rules. And the rest of the students have to listen carefully and 

then ask the expositor some questions about the topic exposed.  

 

 Repeating in groups: this means the teacher writes a sentence on the board and the 

whole students have to repeat it; first word by word, then by group. 

 

4.3.3. Writing strategies. 

 

 Note-taking: this means the student has to write down the main ideas, important 

points, an outline or a summary of a topic in order to understand better the text given, and later 

report it. 

 

 Dictation: this means dictating students starting  first word by word then little by little 

give them longer and longer group of words until to dictate them sentences.  

 

 Peer-review: this means the students have to interchange their text and they have to 

check themselves giving a comment about it.  

 

4.3.4. Reading strategies. 

 

 Translating single words: this means the student has to read a story in Spanish 

language first, then read the same story in English most of the story will probably be the same. 

The story in Spanish will be given to the students to prepare them for reading in English to get 

vocabulary, for example; they can use their Spanish knowledge of the story to guess what the 

new vocabulary is. 

 

 Testing: after each reading students immediately have a test about the reading; it helps 

them to get the main ideas and remember more things about the reading. 
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4.3.5. Listening Strategies. 

 

 Prediction: this means student can predict what someone is going to say by the topic of 

the conversation. Listening to confirm what they predict is easier than listening and trying to 

understand everything. For example, if they are watching a film or TV program about lawyers, 

they can predict that the defense lawyer will say that his client is "Not guilty.", and give 

reasons. Even with the missing words in a song here are some phrases and predictions about 

the words that will follow: 

"I think" + an opinion/ word. 

"I'm afraid that " + bad news. 

"On the other hand," + another topic or point. 

"Finally," + a last topic or point. 

"But" + disagreement. 

 

 Motivate them with videos: this means watching videos, listen to music (sing) or just 

talk about their interest when it is necessary.  

 

4.3.6. Grammar Strategies. 

 

 Recombination: This means joining together things you already know to make new 

things. For example, if you know that the simple past tense is used to describe things that 

happened in the past which have finished, and you know that the present perfect tense is used 

to describe experience, you can make a sentence that includes both of them: "I first visited 

America in 1990. Last summer I went there again, so I have been there twice." 

 

 Writing your own grammar book: this can contain rules like mathematics formulas 

including examples taken from newspapers or magazines, board, their notes or things they did 

not understand or just a list of exceptions; everything learned in classes. 
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 Reading and listening: to see how writers and speakers use English grammar to 

communicate their ideas through videos and songs. 

 

5.  Interactive Games used in this project. 

 

Games are very important keeping the classes awoke. Before to use a game we analyzed it and 

made some changes to adapt it to our reality if it was necessary. We took into account:  

 

 Equality  

 Freedom 

Equality 

In interactive games, all players are equal and have the same chance to win.  

Freedom 

We gave students freedom of choosing the group they would like to belong to. Playing a game 

is not work, Therefore, we totally agree with Avedon who says that playing games mean being 

free; freedom is the base to all games1.  

 

5.1. World game 

 

We consider that the games are entertainment and fun. The players may only take their 

emotions from the game world into reality. José Trujillo says that whoever spends an 

interesting and fun evening playing games with friends, takes this happy feeling into reality2. 

By crossing this small border between the real world and the game world has the result that 

during the game one is relaxed and can escape from the real world and then return relaxed and 

happy. Now we want to inform you that all the interactive games used during the project (7 

months) were indistinctly used and just the instruction  were changed according to  the 

                                            
1 Avedon, me: and b. S. Brian; learning through game. The study of games; 1971.New York press. 

2Jose Trujillo; Enseñando Y Aprendiendo Juntos,2007 Artes Graficas Bezaleel 
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grammar tense covered in the class. Some of them were invented. Now we will present you 

the games used in this guided work; each one with its objective to have a clear idea of them. 

 

 Interactive game 1 

 

 “Walking out together” 

Objective: students could feel free/express their English language and act too. 

It consists on going out to the school field and the students have to be in a row and the leader 

has to shout some action verbs and the rest had to perform them. For example if the leader 

shouts “drink” everybody has to walk imagining that they are drinking something; and 

sometimes the verbs are accompanied with complements for example the leader shouts “dance 

salsa with a fiend” and they have to advance dancing salsa with a friend until the leader says 

stop and change the verb. It was really funny for them. 

 

 

 

 

 

 

 Interactive game 2 

“Fishing verbs” 

Objective: review verbs in present, past, and participle tenses, and check their pronunciation. 
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First we divide the whole class into two groups, later they have to send a representative of 

each group and he/she has to fish a verb then repeat it aloud in present tense then in past or 

participle in a specific time for example 15 seconds per students, notice that everybody has to 

participate.   

 

 Interactive game 3 

“Bingo” 

Objective: to practice new vocabulary (verbs, numbers, professions, etc) 

It consists on giving students some cards with numbers, verbs (present, past, participle), names 

of animals, vegetables, or any vocabulary we want to review according to the topic and the 

teacher has all the words students have on their cards, then teacher has to shout the word and 

the student who has to cross it; the participant who has three words in a row is the winner and 

has to shout BINGO, and so on. 

 

      Number Bingo                                           Present Tense Bingo 

 

 

 

 

 

 

 

 

 Interactive game 4 

“Simon says” 

Objective: to develop mental agility remembering vocabulary. 

Once again the class is divided into two groups and the teacher has to ask something students 

have for example: Simon says a sharpener and the first student who can give it to the teacher is 

the winner. 

 

15568 15846 25684 

65843 25486 78955 

31524 25498 65824 

Help Love Dance 

Sleep Run Buy 

Bring Eat Need 
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 Interactive game 5 

“False identity” 

Objective: to practice present, past, future, or participle tense with short/long answers. 

everybody decides to write down some names of famous people, then by random each student 

has to choose one and for the next day he/she had to come to classes disguised on the person 

he/she chose, and as he or she is famous participants had to ask as many question as they can; 

and the famous person has to answer with long and short answers. The student who guesses 

the name of the famous person is the winner. 

 

 Interactive game 6 

“Chain stories” 

Objective: to encourage students’ imagination. 

This game consists on giving participants any word for example: shadow and then each 

student has to participate creating a story with the given word; for example:  

 

Student A: yesterday I was in my kitchen and I saw a shadow on the yard…. 

Student B: then I went to look it better, but it was raining... 

Student C: suddenly, while I was going there my dog barked me.... Etc. sometimes it was 

funny and other was terrified. 

 

 Interactive game 7 

“Comparing themselves” 

Objective: to practice comparatives and superlatives. 

This interactive game consists on working in pairs and compare themselves taking into 

account their appearance, clothes, and clothes´ prices.  

 

 Interactive game 8 

“Don’t say yes – don’t say no” 

Objective: to practice yes/no questions and short answers. 
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This game consists on choosing a volunteer from the class and ask him/her as many yes/no 

questions as students can do, and the volunteer had to answer with any word less yes or no; 

e.g. I don’t know, I can’t, etc. the game has to be controlled in an specific time for example in 

3 or 4 minutes per student. 

 

 Interactive game 9 

“Fact and fiction” 

Objective: to listen, analyse, and recognize when a story is a fact or fiction. 

In this game students visit internet and get stories some of them had made chances on the 

original and convert the story into a false one. Later, they read in front of the classes and the 

rest of the class had to decide if it is fact or fiction. 

 

 Interactive game 10 

“talkathon” 

Objective: to talk as much as the student can in 2 minutes. 

In this activity teacher brought different things to classes as: perfumes, lipsticks, eye-shadows, 

key rings, watches, etc. and gave each object to one student, the student has 2 minutes to talk 

as much as they can.  Teacher controls time and the correct words the participant spoke; the 

students with more words is the winner.   

 

 Interactive game 11 

 As teachers we realize that there are some difficult words to memorize and for those we 

consider this writing game 

“Supersonic spelling” 

Objective: to learn how to write difficult words. 

This activity consists on writing one word that we consider difficult for the students on the 

board. Then cover it up, and we say them they have 1 minute to write the word in their 

notebooks as many times as possible. Words like: RHYTHM, AWKWARD, HICCOUGH, 

etc. and once again the winner is the person who gets more correct written words. 
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 Interactive game 12 

“Mixed basket” 

Objective: review vocabulary or verb tenses. 

The teacher writes new vocabulary or grammar structures on the board for example:  

Seen – danced – brought, then labelled the students with one of the verbs showed before, 

when the volunteer said seen all the seen students change their positions and so on, and when 

mixed basket is mentioned everybody changed their positions. 

 

 Interactive game 13 

“Word cards” 

Objective: to analyze the word order in a sentence. 

The class is divided into two groups and teacher has to give them an envelope with two 

sentences in pieces and they have to order in a coherent way; the group who finished first 

wins. 

 

6.  Songs activities 

 

Music is a great language learning/teaching tool.  For second language learners are better to 

sing than to speak, in this sense the songs can build self-confidence in pronunciation skill.  

Here we have some song activities used in this guided work.  

 

 Writeathon  

Objective: listen and write easily English words without lyrics. 

It is one activity that consists on listening and writing, the students have to listen quietly to a 

song and write down as many words as they could hear. We played the song two times, and let 

them see how many more words they catch with each repetition obviously without lyrics.  
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 Imagination: 

Objective: listen and express their feeling in using writing skill. 

It is another activity we use with songs. We play a piece of song and allow the students to 

draw or paint a picture that describes how the music makes them feel. Then we asked them 

explain their pictures in their own words in front of the class. 

 Completing the lyric with the missing words:  

Objective: listen to the missing words 

As its name says we gave incomplete lyrics so students have to listen and write down the 

words were missing, then check the answers individually, then in pairs after that, in groups 

and finally with the teacher as a whole group and if could be necessary write the words on the 

board.  

 Competition in groups: 

Objective: speaking skill practice. 

In this activity first we divided the class into two groups, then each group will have the 

opportunity to sing the song and the best group (the one which sing louder with a better 

pronunciation) is the winner, and they have a surprise. However, the award must be for both 

groups to everybody could be happy at the end of the class. 

 Using real instruments 

Objective: to motivate students to sing aloud 

Using real instruments as guitars or keyboards into the classroom is a good way to motivate 

them when English language is taught 
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 Joining the lyric song 

Objective: to put the song in a coherent order. 

In this activity the teacher divides the class into two groups, and gives each group the same 

lyric song, but it is cut into pieces inside an envelope. The  whole group has to put it in order. 

The group who finishes first is the winner. 

 

7.  Lesson plan. 

 

The lesson plan is vital in the teaching process. The effectiveness of a teacher in the classroom 

can be decisively influenced by the preparation of it. Beyond the collection or production of 

appropriate materials and aids, planning can involve anything from a series of mental notes to 

a detailed written procedure for the lesson. The lesson plan is very important into a classroom 

because it can anticipate problems and we can decide according to each group what 

methodology we are going to use or what kind of exercise is helpful or not for them.  

According to Scrivener “a lesson plan requires teacher to think of problems that students are 

likely to have during the course of the lesson and thus build in means of tackling them in 

advance, rather than coming to the problems unprepared1”. Notice that all the lesson plans 

involve the teacher and students participation.  

A lesson plan: 

 Has to be centred on students. 

 Has to offer confidence student/teacher. 

 Has to be as active as possible.´ 

 

The lesson plans correspond to the eleven lessons proposed in this project are going to guide 

the steps to be followed in the  process of teaching low-intermediate English level through 

interactive games and songs to teenagers from Jesus de Nazareth Educational Institute. It is 

important to mention that in each lesson plan an interactive game, song, dynamic group 

participation, and obviously the English skills, were included in each one. 

 

                                            
1 Jim Scrivener Heinemann, Learning Teaching, 1994. 
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Example:  

Lesson plan 

School: Jesus de Nazareth educational institute.  Course: 3rd and 4th secondary 

Time: three hours                                             Topic: the verb to be. 

Functional objective 

 To identify the verb to be in sentences.  

Linguistic objectives 

 To combine the verb to be with the correct pronoun. 

 To create yes/no questions and short answers. 

Stage Time Interaction Staging Materials Objectives 

Lead in 5 min. T-Ss 
T greet to the Ss and ask how they are 

to three or four Ss, 
 

- To know 

their day. 

Pre-

task 

20 

min. 
T -Ss 

1. - Teacher (T) introduces the 

personal pronouns using flash cards. 

     - Students (Ss) memorize them. 

2.  T makes practicing through a game 

(mixed basket) 

3.   Ss practice pronunciation and 

memorize the pronouns 

Flashcards  

Full colour 

chalks 

 

- introduce  

new 

vocabulary, 

Task 

1 hour 

and 

45 

min. 

T/Ss 

 

1. T teaches the “verb to be” and 

explain its meaning through examples 

on the board. And then T asks Ss if the 

have understood. (25 min.) 

2. Ss answer and ask question about 

the topic. 

3.  T gives Ss uncompleted handouts 

and gives instruction of completing. 

4.     Ss complete the handout with the 

Radio  

Cd 

Handout 

(exercises) 

 

 

Handout 

(lyric) 

 

- To use 

simple present 

tense of the 

verb to be 
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verb to be in singular and plural form. 

In affirmative, negative and 

interrogative statements. (45 min.) 

T supervises the learners during the 

process. 

 

T collects the homework and correct 

with students some exercises to notice 

their probable mistakes, if not T 

congratulates them. (15 min.) 

T   introduces the first song, Dust in 

the wind by: Kansas; and the Ss have 

to complete it with the correct form of 

the verb “to be”.  

Ss listen twice or three times (15 min.) 

T ask the students to sing aloud 

without radio (15 min.) until they sing 

without fear. 

Post-

task 

30 

min. 
T/Ss 

T divides the class into two groups and 

gives each one an enveloped with two 

unscramble cut out simple sentences, 

and asks the Ss to order the sentences 

in a competitive activity. 

Ss open the envelope and work in 

groups to be the winners. Then Ss put 

their sentences on the board. 

T corrects them and points the winner.  

T gives Ss homework for the next day. 

Envelope 

with cut 

out 

sentences. 
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8.  Methodology  

 

We developed this action plan based on an eclectic method that is the combination of some 

methods. In this case, three important methods and approaches for us, like Total Physical 

Response, Direct Method, And Communicative Approach; they will be developed in deep in 

the framework of this work. The English course was designed for seven months, three hours 

per day, four days a week.  

The contents were chosen according students’ needs, through this plan we want to develop 

students’ English skills and the components of the language practice to a low-intermediate 

level using songs and interactive games as tools to get our goal.  

 

The evaluation it is a very important aspect in teaching/learning process; it allows us to know 

students´ weaknesses and straights; also, analyze and think the outcomes of the process of 

learning. Evaluation is systematic and permanent process of reflection and judgment of the 

assessment practice to guide, regulate and obviously to improve the process of learning. For 

that reason, to control students’ progress we developed a control card for them, take into 

account the four English skills and the components of the language (see appendix C). Thanks 

to it we can get feedback about the efficacy of the methods in the teaching/learning process. 

The evaluation purpose in this guide work was to provided information about students 

knowledge background, and it helped to identify their needs, potentialities, and limitations, in 

this project we used formative and summative evaluation. 

Formative evaluation is a method of jugging the worth of a program, while the program 

activities are in process. Formative evaluation helps teacher to collaborate and guide students 

in the process of learning during the process of teaching. It establishes a permanent proof of 

learning level of students during the educational process. Formative evaluation provided us 

valuable bases of information with respect to the process of learning. 

While summative evaluation means just to take into points students get during the classes. It 

also pursues them to be competitive into the classroom. The goal of summative evaluation is 

to evaluate student learning at the end of an instructional unit by comparing it against some 

standard or benchmark. 
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Summative assessments are often high stakes, which means that they have a high point value. 

Examples of summative assessments include: exams, projects, and a recital 

Summative evaluation is a method of judging the worth of a program at the end of the 

program activities (summation). It is focused is on the outcome.
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ACTION PLAN 

SUBJECT:   English.         Text Books we used: *My Choice 3 and 4 

LEVEL:       Pre-intermediate level.          Top Notch 1 

COURSE:    3RD AND 4TH secondary level.         In Contact 1 

TIME:          Monday, Tuesday, Thursday, and Friday. 

DURATION: 7 months. 

TIME 

CONTENTS and  

GRAMMAR 

STRUCTURES 

COMPETENCE 
FUNCTIO

N 

ACTIVITIES 

OR 

STRATEGIES 

LISTENING 

AND 

SPEAKING 

EVALUATION 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1st Stage 

From  January 

31st 

To April 26th  

 

Unit 1  

welcome to English 

World 

 

-  The greetings 

-  The days of the week. 

-  The months of the year. 

-  Indefinite article “a/an” 

-  Definite article “the” 

 

 

Unit 2  

Lest review the Simple 

Present Tense. 

 

-  The verb  “to be”  in     

    affirmative,       

negative,     

    and interrogative               

    statements. 

-  Prepositions of place 

On, At,    

    In. 

-  Simple present tense    

   “Do/Does” in 

 

 

 

 

- Greet their 

companions, 

teacher, and 

practice new 

vocabulary. 

 

 

 

 

 

 

 

- Use simple 

present tense in 

daily activities.  

I am a student- 

I am not a 

student. 

Am I a student? 

Yes, I am. 

No. I am not. 

 

 

 

 

 

- greet 

people. 

 

 

 

 

 

 

 

 

 

 

- ask and 

answer 

with simple 

present 

tense. 

 

 

 

 

 

 

 

 

 

 

 

PRE PROCESS 

Teacher enters 

to the class 

greet the 

students, 

present the 

topic and a 

game  to 

reinforce the 

unit. Later the 

teacher 

introduces the 

song.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Comprehe

nsion 

skills. 

Determine 

context  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oral and written 

expression. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Individual and 

group work. 
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affirmative,    

    negative, and 

interrogative    

    statements. 

 - 3rd person rules. 

 - have/has 

 

 

Unit 3 

Let’s know about our 

family 

 

- Demonstrative pronouns. 

“this/that-these/those” 

 

 

- Modal auxiliary 

Can/Can’t. 

 

- Numbers from 1 to 1000. 

 

- Adjectives + physical 

descriptions. 

- Possessive nouns. 

- Family tree. 

 

Unit 4 

Let’s go shopping 

 

- Count/Noun count 

nouns. 

- Impersonal verb “there is 

there are” 

- Indefinites with: like 

want and need. 

 

 

 

 

 

 

 

 

 

 

 

 

- identify 

correctly the 

demonstrative 

pronouns, and 

use them in 

sentences also, 

Modal auxiliary 

Can/Can’t. 

I can dance salsa. 

I can’t dance 

salsa. 

Can I dance 

salsa? 

 

 

 

- Contrast the 

impersonal verb 

in a coherent 

way. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- describe 

family 

members. 

 

 

 

 

 

 

- recognize 

when they 

are count 

and non 

count 

nouns. 

 

 

 

 

 

 

 

 

 

PROCESS 

Teacher teaches 

different 

grammar 

structures, 

explaining 

students in 

English, then 

the students 

assimilate 

through 

exercises. 

 

 

 

 

 

 

 

 

POST 

PROCESS 

The teacher 

gives learners 

homework for 

strengthening 

the lesson.  

And make a 

karaoke at the 

end in 

competitive 

 

 

 

 

 

Focus 

attention. 

Intonation 

and 

sounds. 

 

 

 

 

 

 

 

 

 

Focus on 

pronunciatio

ns. 

 

 

 

 

 

 

 

 

 

 

 Individual 

observation 

development. 

 

 

 

 

 

 

 

 

Task   for their 

personal file 
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-songs sung in the first 

stage: 

 

-Wind of change  

(Scorpions) 

- A woman in love 

(Barbara Strain) 

- Hotel California (Eagles) 

- Don’t speak (No Doubt) 

- This Love  (Maroon 5) 

- I want it that way  

(Back Street Boys) 

- Show me the meaning  

(Back Street Boys) 

- Sound like a melody 

(Alphaville) 

- We will rock you 

(Queen) 

- Total Eclipse of the 

Heart (Bonnie Tyler) 

- Somewhere only we 

know (Keane) 

- The temple of the King 

(Ribbon) 

 

 

 

 

 

 

 

 

 

- practice the 

language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- put in 

practice 

everything 

learned  

 

 

groups 
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TIME 

CONTENTS AND 

GRAMMAR 

STRUCTURES 

COMPETENCE FUNCTION 

ACTIVITIES 

OR 

STRATEGIES 

LISTENING , 

SPEAKING  AND 

READING 

ACTIVITIES 

EVALUATION 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2ND STAGE 

 

From may 2nd 

to June 28th.  

 

 

 

 

 

 

 

UNIT 5 

Lets it and drink 

 

-  Singular and plural 

nouns. 

- Present progressive 

tense. 

in  affirmative,       

negative,      and 

interrogative               

Statements. 

 

- The use of I’d like/I 

want. 

- give directions. 

 

Unit 6 

Let’s save the world. 

 

- review the units 

before. 

- Environment. 

- Pollution. 

Endangered animals. 

- Eco-badges. 

 

Unit 7  

Simple past tense. 

 

 

- Recognize the   

correct use of 

the present 

progressive 

tense. 

 

 

- apply the rules 

in an appropriate 

way. 

 

 

 

 

 

 

- Build own 

sentences and 

understands the 

simple present 

tense. 

 

 

 

 

 

 

- show abilities to 

build sentences 

 

- describe 

what people 

are doing. 

 

 

 

 

 

 

 

 

 

 

 

 

- put in 

practice 

everything 

learned  

 

 

 

 

 

 

- talk about 

past 

activities. 

 

 

PRE PROCESS 

Teacher enters 

to the class 

greet the 

students, 

present the 

topic and a 

game  to 

reinforce the 

unit. Later the 

teacher 

introduces the 

song.  

 

 

 

 

 

 

 

 

 

 

 

PROCESS 

Teacher teaches 

different 

grammar 

structures, 

 

 

Comprehension 

skills. 

Determine 

context  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Focus 

attention. 

Intonation and 

sounds. 

 

 

Oral and written 

expression. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Individual and 

group work. 
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- simple past tense   

  verb  “to be” 

in  affirmative,       

negative,      and 

interrogative               

Statements. 

 

- Irregular verbs (did) 

- Regular verbs.  

in  affirmative,       

negative,      and 

interrogative               

Statements. 

 

Unit 8 

 what’s your opinion 

 

- Direct object. 

- Imperatives. 

- Non action verbs. 

 

Songs sung during 

this stage. 

 

- Yesterday (The 

Beatles) 

- To the moon and back 

(Savage Garden) 

-Angie(Rolling Stones) 

- Don’t stop believin’ 

(Glee) 

-WhenI die (No Mercy) 

Still standing (The 

Rasmus) 

the reason(Hoobastank) 

in simple past 

tense and 

produce them. 

 

 

 

 

 

 

 

 

 

 

 

 

- Use and 

distinguish the 

object pronouns 

from the 

possessive 

adjectives in a 

good way. 

 

 

 

 

 

 

- practice the 

language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- give 

personal 

opinions  

 

 

 

 

 

 

 

 

 

 

 

- put in 

practice 

everything 

learned  

 

 

 

explaining 

students in 

English, then 

the students 

assimilate 

through 

exercises. 

 

 

 

 

 

 

 

 

 

 

 

POST 

PROCESS 

The teacher 

gives learners 

homework for 

strengthening 

the lesson.  And 

make a karaoke 

at the end in 

competitive 

groups 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Focus on 

pronunciations. 

 

 

 

 

 Individual 

observation 

development. 

 

 

 

 

 

 

 

 

Task   for their 

personal file 
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TIME 

CONTENTS AND 

GRAMMAR 

STRUCTURES 

COMPETENCE FUNCTION 
ACTIVITIES OR 

STRATEGIES 

LISTENING , 

SPEAKING  

AND READING 

ACTIVITIES 

EVALUATION 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3RD STAGE  

From July 4th   to 

August 30th.  

 

 

 

 

 

 

 

 

Unit 9 

Madame fortune 

 

- Simple future tense. 

“Be going to” in  

affirmative,       

negative,      and 

interrogative               

Statements. 

 

- Future tense 

“will” in  affirmative,       

negative,      and 

interrogative               

Statements. 

 

- Comparative and 

superlatives. 

 

Unit 10  

Have you ever eaten 

an octopus? 

 

- Present perfect tense.  

in  affirmative,       

negative,      and 

interrogative               

Statements. 

 

 

 

 

 

 

- Change 

sentences from 

present to future 

 

 

I will eat a 

sandwich. 

I won’t eat a 

sandwich. 

Will I eat a 

sandwich? 

 

 

 

 

 

 

-  recognize and 

use in an 

appropriate way 

the present 

perfect tense.  

 

 

 

 

 

 

 

 

 

- create 

sentences in 

future tense. 

 

- write 

predictions 

about the 

future. 

 

 

 

 

 

 

 

 

- Share past 

experiences 

using present 

perfect tense.  

 

 

 

 

- Review all 

learned 

before. 

 

 

 

 

 

 

 

 

 

 

PRE PROCESS 

Teacher enters to 

the class greet the 

students, present 

the topic and a 

game  to reinforce 

the unit. Later the 

teacher introduces 

the song.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Comprehensio

n skills. 

Determine 

context  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Focus 

attention. 

Intonation and 

sounds. 

 

 

 

 

 

 

 

Oral and 

written 

expression . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Individual and 

group work. 
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Unit 11  Review  

- review of everything 

learned .(feedback) 

 

Songs sung during this 

stage. 

 

- My heart will go on 

(Celine Dion) 

- She will be loved  

(Marron 5) 

- How deep is your love 

 (The Bee Gees) 

- Staying alive (The Bee 

Gees) 

- The lady in red (Chris 

de Burgh) 

- Sound of the silence 

 (Paul Simon and 

Garfunkel) 

- Careless whisper 

(Wham) 

- the purest of pain (Son 

by four) 

 

- use all 

grammatical 

structures learned 

before in 

sentences. 

 

 

 

 

 

 

 

 

 

 

 

 

- practice the 

language. 

 

 

 

 

 

 

 

 

PROCESS 

Teacher teaches 

different grammar 

structures, 

explaining 

students in 

English, then the 

students assimilate 

through exercises. 

 

 

 

POST PROCESS 

The teacher gives 

learners 

homework for 

strengthening the 

lesson.  And make 

a karaoke at the 

end in competitive 

groups 

 

 

 

 

 

 

 

 

 

 

 

 

 

Focus on 

pronunciations. 

 

 

 

 

 

 

 Individual 

observation 

development. 

 

 

 

 

 

 

 

 

Task   for their 

personal file 
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CHAPTER III  

 

THEORETICAL FRAMEWORK 

 

In this chapter we will describe theories revised concerned basically with this work as the 

methods, approaches, and important information about games and songs in the process of 

learning English as a second language. Everything mentioned before helped us to achieve our 

objectives. 

 

1. Second Language Acquisition.   

 

First at all we have to understand what second language acquisition is; and that is any 

language that is learned subsequent to the mother tongue. We will contrast in this work 

Spanish (L1) and English (L2) For example: A person can learn English, as a second 

language, in two different ways: the first one can be living in the country where English is 

spoken, as USA, Canada, Australia, etc. and automatically the person will learn the target 

language because he/she listens the foreign language wherever he/she goes; restaurants, cafes, 

schools, jobs and obviously on media too. The second one is learning it in a classroom with a 

teacher. According to Rod Ellis Second language acquisition is a recent phenomenon 

belonging to the second half of the twentieth century1. “As never before, people have had to 

learn a second language, not just as a pleasing pastime, but often as a means of obtaining an 

education or securing employment2” 

There are certain theories of learning because they constitute a complement to teaching 

learning process. In this section we explain about general context of main theories we used in 

this guided work. 

 

                                            
1 Krashen, Stephen D., & Terrell, Tracy D.  1983.  Language Acquisition in the Classroom.  Pergamon Press.  

2 Rod Ellis, Second Language Acquisition;  2002, Oxford University Press. 



44 

 

1. 1. Constructivism.  

Constructivism as a paradigm or worldview says that learning is an active, constructive 

process. The learner is an information constructor. People actively construct or create their 

own subjective representations of objective reality. New information is linked to prior 

knowledge, thus mental representations are subjective. 

Basically constructivism is a reaction to didactic approaches such as behaviorism and 

programmed instruction; we mean constructivism states that learning is an active, 

contextualized process of constructing knowledge rather than acquiring it. Knowledge is 

constructed based on personal experiences and hypotheses of the environment1. We can add in 

this section that the learners continuously test these hypotheses through social negotiation. 

Each person has a different interpretation and construction of knowledge process. The learner 

is not an empty board but brings past experiences and cultural factors to any situation. 

A common misunderstanding regarding constructivism is that teachers should never tell 

students anything directly but, instead, should always allow them to construct knowledge for 

themselves. Constructivism assumes that all knowledge is constructed from the learner’s 

previous knowledge, regardless of how one is taught. Thus, even listening to a lecture involves 

active attempts to construct new knowledge; and teenagers learn based on their previous 

knowledge. 

This theory supports our wok plan since learners are actively involved in learning English the 

activities are interactive centered on students; we only facilitate them a process of learning in 

which students are encouraged to be responsible and autonomous. We designed situations 

where students are in contact with their interests in order they can achieve or build their own 

knowledge. Teacher should help them in activities that students are not still able to develop 

alone, but they can solve through an appropriate pedagogic help. The teacher must be a 

                                            
1 Vygotsky, L.S. (1978). Mind and society: The development of higher mental processes. Cambridge, MA: 

Harvard University Press. 
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facilitator or a guide for the students. In this sense we can say that learning is more effective 

when students are actively engaged in the construction of knowledge rather than passively 

receiver.                                                                          

1.2. Humanism. 

 

Humanism is a paradigm that emerged in the 1960s, focuses on the human freedom, dignity, 

and potential. A central assumption of humanism is that people act with intentionality and 

values1. This is in contrast to the behaviorist notion of operant conditioning (which argues that 

all behavior is the result of the application of consequences). Humanists also believe that it is 

necessary to study the person as a whole, especially as an individual grows and develops over 

the lifespan. It follows that the study of the self, motivation, and goals are areas of particular 

interest. In other words, it is a philosophy/pedagogical approach that believes learning is 

viewed as a personal act to fulfill one’s potential. 

 

A primary purpose of humanism could be described as the development of self-actualized 

people2. We consider this theory important because as we mention before we teach, talk, with 

people not with objects. Working especially with teenagers is something delicate because they 

are so sensitive, and according to this theory the teacher has to be a facilitator in the teaching 

process; learning is student centered and personalized, and the educator’s role is to be a 

facilitator. Affective and cognitive needs are keys, and the goal is to develop self-actualized 

people in a cooperative, collaborative environment. For that reason, this theory will support 

our work.  

 

2. Learning a language. 

Before to start developing this point; it is necessary to know what a learning language is; but it 

is a little bit difficult to explain exactly what it is; because  There are not special or specific 

                                            
1 Huitt, W. Humanism and open education. Educational Psychology Interactive. (2001). Valdosta, GA: Valdosta 

State University. 

2 Rogers, C., & Freiberg, H. J. Freedom to learn (3rd Ed.). (1994)New York: Macmillan 
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ways to learn a language. No one knows how people learn. Some students learn from their 

mistakes and other not; this is because each person is a totally different from other. But all the 

ways have as a common denominator this picture according to Ricky Lowes and Francesca 

target. That we totally agree with it. In the process of learning there are four basic stages. 

 

 

 

                                                       

 

 

 

 

 

 

Real learning needs to go through all these four stages, on the other hand, Ricky Lowes and 

Francesca Target say that different skills are necessary at each stage; because each learner has 

strengths and weaknesses at any particular stage1. 

 

We agree again with them because it is important to help students to use different skills during 

the classes and help them to recognize their strengths and weaknesses in a good way; and they 

have to appreciate other ways of learning. In other words they have to think about the best way 

they can assimilate better English as a foreign language. 

 

Learning is the knowledge that we get through our lives in the school, university, institutes, 

etc. however, we have to consider in learning process the most difficult aspects of learning; 

and learning something new is always a challenge to many of us, because it takes one’s great 

effort, interest, and obviously much time. Learning English in this case having Spanish as the 

mother tongue could have difficulties in the learning process. Some of those problems could 

be phonological differences for example. In other words the learner should be aware to notice 

                                            
1 Ricky Lowes and Francesca Target; Helping Students To Learn, 1998, Richmond Publishing  
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the differences in sound system specially vowels variations between L1 (Spanish) and L2 

(English).When learning the new language. For instance: “ae” (English) is a variation of the 

vowel “a” (Spanish) as you could observe in this example:  

 

E.g.                                      

    

     English                                   Spanish 

 

    Cat /k  t/      Cama /kama/ 

 

 

As this example there are more sounds that exist in English , but not in Spanish even their 

equivalents and usually it is difficult for the learner; they do not know them until maybe 

his/her first class. Therefore, assimilate them need practice too, because the phonetic system 

does recognize them easily. The learner has to practice every day. 

In addition the student who should learn the new structure English language such as grammar, 

usage or word order, so as to use them effectively has to take into account that English 

language phonetic system has almost no similarity with Spanish one. And once more, the 

learner has to dedicate time to learn it. 

Another important aspect in learning English at Jesus de Nazareth Educational Institute is the 

lack of chances of practicing the language outside. When students are in the schooling stage; 

some of them think that learning a new language is not important. Due to the lack of time 

students do not really try hard to learn English; that is why learning it is thought as a difficult 

task. Wherever they are; they are always listening Spanish language. 

There are also other aspects that must be considered in order to learn English as a second 

language, and some of them are: memory, concentration, and motivation. These are important 

to get a bilingual student into a classroom. 
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2.1. Memory 

 

Lot of researches show that the students tend to remember at the beginning of the class and at 

the last moment; for that reason we put much emphasis on those stages making sure to cover 

important points and reviewing them at the end, and we got satisfactory results. 

 

2.2. Concentration 

 

Sometimes it is a little bit difficult for some students to concentrate in classroom especially if 

it is a large one; one good advice could be divining the lessons into stages with a variety of 

activities; this increase the length of time learners can concentrate and help them to get the 

most important aspects from the classes. 

 

2.3. Motivation.   

 

It is important because it involves the attitudes and affective states that influence the degree of 

effort that learners make to learn an L2. Motivation can be identified as instrumental, 

integrative, resultative and intrinsic1. These will be related with Spanish as the mother tongue 

and English as a foreign language. 

 

2.3.1. Instrumental Motivation 

 

“Learners may make efforts to learn an L2 for some functional reason” for example a student 

who has an instrumental motivation looks English language as a “tool” we mean the student 

learns it just to get a better job, a scholarship, a better life, etc. 

 

2.3.2. Resultative Motivation  

 

                                            
1 Ricky lowes and Francesca Target; Helping Students To Learn, 1998, Richmond Publishing 
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Learners who experience success in learning may become more, or in some contexts, less 

motivated to learn. In this point motivation is the result of learning. For example when the 

learners are studying English and through the teaching/learning process improve and improve 

day to day it means that they will be encourage to continue their studies; because they consider 

themselves as successful students. 

 

3. Bilingual Education in Bolivian Schools. 

 

English language has become an important tool in the world. It is necessary to know this 

language to communicate with other countries around the world. In order to Bolivia can be 

updated we have to consider a bilingual education in public and private schools.  However, the 

Ministry Education approved English as a second language since 7th primary grade just in 

public schools1. Therefore, a bilingual person is who has one of these requirements: since the 

person born he/she has listened two languages (Spanish and any other language) both at the 

same time indistinctly2; or that person who had studied into a classroom. 

 

Notice that teaching or learning a new language goes beyond that just to get the language itself 

it means know the culture as well. “Bilingual education is also intercultural, because language 

is a part of a culture; so, all the structures and vision of the thinking, speaking and society are 

conditioned by themselves”3. Teaching English language and culture at the same time is 

something wonderful and valuable for the learners. In this sense through this work we want to 

get bilingual students to a low-intermediate level using interactive games and songs as tools.  

However, when a student is learning a foreign language some difficulties could appear, so the 

student must face up during the process of teaching learning.  

3.1. Teaching English Language to Teenagers. 

                                            
1 El aporte del aprendizaje del idioma ingles en la formación integral del niño y adolescente. Memeoria de la 1ra 

mesa redondasantillana 1999, La Paz, Bolivia. 

2 Tuson Jesús, Una introducción al lenguaje, con textos comentados y ejercicios. 1984. Editorial Barcovona. 

3 Wolfgang Kuper, tomo V 1993, intercultural and Bilingual Pedagogy.  
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Language is a social product. It is a systematic group of signs that permit the verbal 

communication among different cultures. Talking about teaching English as a foreign 

language in a classroom; it is important that students could be users of English in and outside 

the classroom; Paul Davies with Eric Pearse say that “the development of an ability to 

communicate in English must be the major goal of any course1”. We totally agree with these 

authors because students need to be able to read, speak, write, listen, and understand English 

when they are alone; and used the language in  an appropriate way. In this sense, we consider 

that the teacher must encourage students to be users of the English language in and outside the 

classes. 

This point is important because work with teenagers, and understand them is not as simple as 

it seems. 

The ages 12-18 coincide with a time of rapid transition and change, both mentally and 

physically.  As teenagers begin to develop more cognitive abilities, they can be exposed to 

language learning techniques that require more logical and/or abstract thinking.  Attention 

span begins to lengthen, but there are also more distractions of an emotional nature.  Probably 

the most important considerations for these learners are the "affective" ones.  Issues to do with 

ego and self-esteem are at their age, and teenagers can be incredibly sensitive to the ways 

others see their physical, mental and emotional development2 says Asher, James.  Real or 

perceived errors can shatter confidence and detract from risk-taking. Thereby, that we need to 

be able to find ways to draw on develop cognitive, analytical and logic skills, and being 

constantly mindful of feedback techniques and confidence building strategies. Teenagers are 

very soft and we must work carefully with them, especially when we are correcting their 

mistakes. 

 

                                            
1 Paul Davies with Eric Pearse , Success In English Teaching; 2000, Oxford University Press. 

2 Asher, James.  1977.  Learning Another Language The Complete Teacher's Guidebook.  Los Gatos, CA: Sly 

Oaks Productions. 
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3.1.1. Spanish Transfer. 

When a teenager is learning a foreign language in this case English he/she has to face up 

different problems and one of them is Spanish transfer. 

Spanish (L1) transfer refers to the influence the learner’s L1 exerts over the acquisition of an 

L21 (English). However, there are positive and negative transfer talking about meaning 

especially.  

 

  Positive transfer     negative transfer                                              

    true cognates                                                          false  cognates     

(Words that are similar in L1 and L2)             (Words that are not similar neither in L1 nor L2) 

  Help students      confuse students 

     Spanish               English                                     English       Spanish    bad translation 

Eg.   computadora ----Computer                      Eg.    parents -------padres-------parientes 

 televisión ---------television                     relatives-----parientes------relativo

  

These kinds of possible problems could appear during the classes and if students are confused 

with the meaning of any word, it is better to verify it on their dictionaries. 

                                            
1 Rod Ellis, Second Language Acquisition; 2002, Oxford University Press. 
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4. Games 

First start saying that all over the world many language researches and teachers have 

discovered an important tool that permit learners of any age to interact and use the language 

without fear to communicate among themselves and they are games. Andrew D. Betterirge 

says that there is not a specific age restriction to use a game to learn a language1. We mean 

that everybody could use a game as a tool of learning. Prodromou says that games are an 

enjoyable activity involving an objective that is achieved by following certain rules, usually in 

competition with one or more other people2. We totally agree with him because games are 

funny activities used with a goal and it allows the possibility to teach the four skills into a 

classroom. Also we consider that teenagers assimilate better through interactive games than 

Magistral classes just sitting and taking notes. Thereby, we can say that interactive games give 

a pleasant atmosphere to the class where teenagers can feel secure, comfortable, and high 

motivated to continue learning English. And the most important thing to use a game in classes 

is that it can be used at any moment. 

4.1. Games components. 

In games, the participants are the hardware, and the rules are the software. Both define the 

game. Both can exist independently from each other, but separately are not a game. 

 

Components and rules can be combined: 

 

 A set of participants may be used with different rules.  

 A set of rules can be used with different participants.  

4.2. Competitive games  

 

Each game demonstrates competition. Players compete in a game. There are winners and 

losers. Even in cooperative games or when players work as a team, competition exists. In this 

                                            
1 Andrew d. Betterirge; 1993, cambridge university press.  

2 Prodromou Luke 1992, Mixed Ability Class. Mcmillan, China. 
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case, the players compete against one of the predetermined situations, which mean the players 

play cooperatively against the game system. A competition needs a system, in which the game 

results can be compared. The competition and the measurement of the game results are criteria 

which limit the game and the cause that certain feelings won't be fulfilled throughout the game 

as in books, movies, and music. For example, love, freedom, harmony, pain, sorrow, etc. The 

criteria "competition" is also the reason why it is so difficult to develop games which are not 

aggressive1. In this sense we have to be careful choosing a game and we do not have to forget 

that interactive games imply body movement and all senses are used. 

Interactive games 

Interactive game is the participation of two or more students into a game. It is useful for 

students to work together. It is used to get new vocabulary in a funny way. 

All games take input from the players and return feedback. In this sense, all games are 

interactive. However, some games draw the player into the game world such as a degree that 

playing the game requires of concentration, also, the player tunes out distraction and 

surroundings 

 

 5. Music as Tool to Teach English Language. 

 

We consider that music is similar to sport because both joins people without take into account 

the place where they come from or their social status.  In this work we considered very 

important the songs because as the games, songs allow us to get a pre-intermediate level of 

English language. 

There are several reasons we consider music as a good tool for teaching English, whether to 

first-time students of the language developing their English language skills. A saying says: 

Poet Henry Wadsworth Longfellow once said, "Music is the universal language of mankind." 

It is this characteristic that makes music effective in breaking down language barriers and 

helping students express their feelings in words. 

                                            
1 Kate Jones; not predatory games, 2007 Games Journal article 
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We consider that songs can introduce students to the music and culture of particular interest to 

them in the target language community.  While listening to a song, students begin to recognize 

the words and notions easily understood by native speakers but which may present difficulty 

for foreigners.  

5.1. Songs as Universal Language.  

Songs of all sorts can be used to teach the English language because music is universal. No 

matter where the student is from or what his/her background is; there will be something in the 

music with which he can identify. Songs provide many real-life themes and situations that can 

be used to spark discussions among students. A song is easy to find and easy to use, with 

countless activities and assignments that can be pulled from a single song. And we do not have 

to forget that there are several language concepts students can learn through music, including 

vocabulary, conversation and grammar. In addition, music is naturally relaxing and enjoyable. 

Instead of sitting through a stressful class, students are able to express themselves and learn 

something without even trying. 

English songs as a tool is highly valued by students of English in teaching language skills. 

Learning English through songs also provides a non-threatening atmosphere for students who 

usually have great tension when speaking English in a formal/informal classroom setting. In 

this work we want to show that English songs on second language teaching are used as a 

motivator tool: Helping students on their pronunciation, stress, rhythm, rhyme scheme, 

vocabulary usage, and parts of speech.  

 

Despite, the basic language competence attained relatively early in life, learners do not always 

exhibit their competence due to oral practice on the second language. Students become bored 

and inattentive in class, do poorly on tests, get discouraged about the courses, the curriculum, 

and themselves, and in some cases they tend to drop out of English classes just for mismatches 

or misunderstandings (they are not motivated). In addition to this, some students tend to use 

their mother tongue in classroom setting, because they are afraid or ashamed of making 
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mistakes.  

Music motivates students and develops language skills.  

 

Teresa Ugarte says that when one thinks of music, the first thing comes in mind is enjoyment. 

Its entertaining function is widespread in many human activities, individually and collectively. 

It is incredible to see human survival without it. It generally manifests in tune, melody, rhyme, 

and lyrics. Songs are extremely unforgettable and motivating1. We agree with her because we 

notice that songs play a vital role in language acquisition. We must switch on to English songs 

to enhance the learners' desire to learn the language. 

  

6. Useful Methodologies and approaches for teaching English to Teenagers. 

 

The method is a fundamental base to carry out the teaching of a language; the use of the 

correct method in the acquisition of the language is base on concepts, theories that converge 

around the interaction of the constructive notions about the meaning. In this sense, the 

methods used to teach English to teenagers in this project will be developed in the next 

paragraphs. 

 

6.1. Direct Method. 

 

Basically this method focuses on language and says that the language is learned through the 

direct association of words and phrases with objects and actions without the use of the native 

language2. Here are some characteristics from the method: 

 

a) Language learning starts here-and-now using classroom objects and              simple 

actions. 

                                            
1 Tereza Ugarte; Las Canciones Como Estrategia Metodológica Para El Aprendizaje Del Idioma Inglés 2009, 

Macro Producciones Graficas.  

2 Brown Douglas, The Proficiency Orientation Of Existing Methodologies; 1998 Oxford University Press. 
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b) Pictures are very important in the lesson plan to avoid translations; which is forbidden 

in the classroom.  

c) From the beginning students hear complete and meaningful sentences in simple 

discourse. 

d) Pronunciation is important; phonetic notation is often used to achieve this goal. 

e) Grammar is taught inductively; when grammar is taught it is in the target language. 

f) Reading goals are also reach via the “direct” understanding texts without using 

dictionaries or translations. 

 

We chose this method because it helps us to teach new vocabulary through flash cards, 

describing pictures, in grammar tenses; for example the present progressive, in order to avoid 

translations. 

 

6.2. Total Physical Response (TPR) Method. 

 

This method is just wonderful when you want to teach new vocabulary to teenagers. They 

really enjoy using this method especially when they use it with their partners. 

 

This method is based on the belief that listening comprehension should be developed fully. 

Students are exposed to language that is based in the here and now and that is easily 

understood through mime. Here are some characteristics from the method1: 

 

a) Understanding of the spoken language must be developed in advance of speaking. 

b) Understanding and retention is best achieved through movement of he students` bodies 

in response to commands. The imperative form of the language is a powerful tool 

because it can be used to manipulate students` behaviour and guide them towards 

understanding through action. 

c) Students should never be forced to speak before they are ready; speaking will emerge 

naturally. 

                                            
1 Asher James total physical response method; 1997. Los gatos, gasly oaks production. 
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This method is based on body movements and it will help us to give confidence to our 

students during the project process. 

 

6.3. Communicative Approach. 

According to Littlewood Communicative language teaching makes use of real-life situations 

that necessitate communication. The teacher sets up a situation that students feel comfortable 

and familiar with the topic where the exercise varies according students’ reaction and 

responses 1thereby we can say says that students' motivation to learn comes from their desire 

to communicate in meaningful ways about meaningful topics. 

"Language is interaction; it is interpersonal activity and has a clear relationship with society. 

In this light, language study has to look at the use (function) of language in context, both its 

linguistic context (what is uttered before and after a given piece of discourse) and its social, or 

situational, context (who is speaking, what their social roles are, why they have come together 

to speak)2 

 

Here we have some major characteristics from this method: 

 

1     Focuses on language as a medium of communication. Recognizes that all communication 

has a social purpose - learner has something to say or find out.  

2     Classroom activities maximize opportunities for learners to use target language in a 

communicative way for meaningful activities. Emphasis on meaning (messages they are 

creating or task they are completing) rather than form (correctness of language and language 

structure) - as in first language acquisition.  

3     Use of target language as normal medium for classroom management and instruction - 

reflects naturalistic language acquisition.  

                                            
1 Littlewood W. T. 1983 Communicative Aproach to Language Teaching Methodology.  Dublin University a 

Centre for language and communication studies. 

2 Berns, M. S. Functional approaches to language and language teaching: 1984   MA. Wesley press. 
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4     Communicative approach is much more pupil-orientated, because dictated by pupils' 

needs and interests.  

Primacy of oral work we mean that it emphasis on oral and listening skills in the classroom. 

Contact time with language is all-important - paves way for more fluid command of the 

language / facility and ease of expression. Not just hearing teacher, but having personal 

contact with language, practicing sounds making a permutation among themselves with 

sentence patterns and getting chance to make mistakes and learn from doing so.  

6     Errors are a natural part of learning language. Learners trying their best to use the 

language creatively and spontaneously are bound to make errors. Constant correction is 

unnecessary and even counter-productive. Correction should be discreet and noted by teacher - 

let them talk and express themselves - form of language becomes secondary.  

7    Communicative approach is not just limited to oral skills. Reading and writing skills need 

to be developed to promote pupils' confidence in all four skill areas. By using elements 

encountered in variety of ways (reading/ summarizing/ translating/ discussion/ debates) - 

makes language more fluid and pupils' manipulation of language more fluent.  

8     Communicative approach seeks to personalize and localize language and adapt it to 

interests of pupils. Meaningful language is always more easily retained by learners.  

Communicative approach seeks to use authentic resources; more interesting and motivating. In 

Foreign language classroom authentic texts serve as partial substitute for community of native 

speaker. Newspaper and magazine articles, poems, manuals, recipes, telephone directories, 

videos, news bulletins, discussion programmers - all can be exploited in variety of ways.  

We consider this approach as the most important in our project work because it provides a 

communicative competence to learners and on developing the four skills of language by 

acknowledging the interrelationship between language and communication.  

 

Listening and speaking and also reading and writing are now considered interactive and taught 

as one communicative process. Interactive process of reading and writing skill, have been seen 

in the class1. 

                                            
1 Rosenthal, A. S., & Sloane, R. A.  A communicative approach to foreign language instruction: 1987 The 

UMBC prress. 
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The communicative approach is new, as most of the teachers and prescribed texts separate the 

instruction of listening and speaking. Usually when listening and speaking are separated, 

specific skills are identified in each area and a sequence of these skills is established. No 

particular attention is given to the situation, or context, in which a specific skill is to be used, 

as the focus is on teaching listening and speaking. We can develop listening skill by 

conducting the entire lesson in that language only. We may make use of Audio-Visual aids 

such as tape-recorder, gramophone etc. we may make the students to listen to Radio lessons to 

develop the skill. Moreover we may develop the listening skill by ear-training exercises, by 

articulation exercises, by mimicry exercises or by exercises in fluency. We may develop the 

speaking skill by giving picture lessons, by saying and doing exercises, by arranging oral 

composition, by developing the ideas on the topic within their range, by reproducing telling or 

completing a story, by dramatization, by arranging talks and discussions, by asking questions. 

But special attention is not given to the situation or context, in which a specific skill, listening 

or speaking, is to be used1.  

Communicative approach motivates the students by treating topics of their choice, at an 

appropriately challenging level. 

Gerngross & Puchta says that the communicative approach "puts great emphasis on listening, 

which implies an active will to try to understand others. This is one of the hardest tasks to 

achieve because students are used to listen to the teacher but not to their peers. There are no 

quick, set recipes2. What they say is totally true because the students do not practice 

communicative competence with others in and outside the classroom. We mean that the 

teacher must be a patient listener is the basic requirement. 

 

The role of the teacher and the students is vital for the class, in which communicative 

approach is being used. Here we have their roles. 

 

                                            
1 http://www.suite101.com/content/english-teaching-methods 

2 Gerngross, G., & Puchta, H. Beyond notions and functions: Language teaching or the art of letting go. 1984In  

MA: Addison-Wesley Press. 

http://www.suite101.com/content/english-teaching-methods310843#ixzz1TE22s


60 

 

6.3.1. Teacher Role in Communicative Language Teaching. 

 

Teachers in communicative classrooms do not talk much and listening more; becoming active 

facilitators of their students' learning 1.The teacher sets up the exercise, and students' 

performance is the goal, the teacher must step back and observe, sometimes acting as referee 

or monitor. A classroom during a communicative activity is far from quiet. Pica has suggested 

specific ways in which teachers effectively model listening in the classroom. So, they should 

follow communicative approach. These include the following. 

(a)   Providing a wait time for students to answer. 

(b)  Engaging in attending behaviours such as eye contact and responsive facial expression. 

(c)  Giving students undivided attention when they are speaking. 

(d)  Providing a supportive climate by being approachable. 

(e)  Not interrupting students. 

(f)   Create as many opportunities as possible for students. 

(g)   Give students positive experiences to challenge any negative beliefs. 

(h)   Raise their awareness of different approaches to learning. 

(i) Withholding Judgments until students have finished speaking and 

(j)  Giving prompt and thoughtful responses to students’ questions2. 

 

6.3.2. Student Role in Communicative Language Teaching. 

 

The students do most of the speaking, and frequently the scene of a classroom during a 

communicative exercise is active, with students leaving their seats to complete a task. 

Because of the increased responsibility to participate, students may find they gain confidence 

in using the target language in general. Students are more responsible managers of their own 

learning. Even quite conventional classroom activities can be slightly changed to put the focus 

                                            
1  Larsen-Freeman, D. "Techniques and principles in language teaching." Oxford 1986: Oxford University Press. 

 

2 Pica, T. P.  Communicative language teaching 1988: An aid to second language acquisition. Cambridge Press. 
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more on students, ands so promote a more active role for them. And obviously we do not have 

to assume anything about students’ attitudes they may surprise us.  

Principio del formulario 

 

6.4. Eclectic Method. 

 

This method is analytic and synthetic the creator was Vogel doctor who got the association. 

Eclectic method consists on join different kinds methods to get a new one; but we have to get 

a previous idea about the methods or approaches linked.  We chose these approaches because 

the skills and tasks are oriented to developed communication. 

 

7. Types of Syllabus 

 

A syllabus is an outline and summary of topics to be covered in an education or training 

course. It is descriptive (unlike the prescriptive or specific curriculum). A syllabus is often 

either set out by an exam board, or prepared by the teacher who supervises or controls the 

course quality. 

Within many courses concluding in an exam, syllabuses are used to ensure consistency 

between schools and that all teachers know what must be taught and what is not required 

(extraneous). Exams can only test knowledge based on information included in the syllabus. 

There are six types of syllabus and they are:  

1. "A structural (formal) syllabus." The content of language teaching is a collection of the 

forms and structures, usually grammatical, of the language being taught. Examples include 

nouns, verbs, adjectives, statements, questions, subordinate clauses, and so on.  

2. "A notional/functional syllabus." The content of the language teaching is a collection of 

the functions that are performed when language is used, or of the notions that language is used 

to express. Examples of functions include: informing, agreeing, apologizing, requesting; 

examples of notions include size, age, color, comparison, time, and so on.  
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3. "A situational syllabus." The content of language teaching is a collection of real or 

imaginary situations in which language occurs or is used. A situation usually involves several 

participants who are engaged in some activity in a specific setting. The language occurring in 

the situation involves a number of functions, combined into a plausible segment of discourse. 

The primary purpose of a situational language teaching syllabus is to teach the language that 

occurs in the situations. Examples of situations include: seeing the dentist, complaining to the 

landlord, buying a book at the book store, meeting a new student, and so on.  

4. "A skill-based syllabus." The content of the language teaching is a collection of specific 

abilities that may play a part in using language. Skills are things that people must be able to do 

to be competent in a language, relatively independently of the situation or setting in which the 

language use can occur. While situational syllabi group functions together into specific 

settings of language use, skill-based syllabi group linguistic competencies (pronunciation, 

vocabulary, grammar, and discourse) together into generalized types of behavior, such as 

listening to spoken language for the main idea, writing well-formed paragraphs, giving 

effective oral presentations, and so on. The primary purpose of skill-based instruction is to 

learn the specific language skill. A possible secondary purpose is to develop more general 

competence in the language, learning only incidentally any information that may be available 

while applying the language skills.  

5. "A task-based syllabus." The content of the teaching is a series of complex and purposeful 

tasks that the students want or need to perform with the language they are learning. The tasks 

are defined as activities with a purpose other than language learning, but, as in a content-based 

syllabus, the performance of the tasks is approached in a way that is intended to develop 

second language ability. Language learning is subordinate to task performance, and language 

teaching occurs only as the need arises during the performance of a given task. Tasks integrate 

language (and other) skills in specific settings of language use. Task-based teaching differs 

from situation-based teaching in that while situational teaching has the goal of teaching the 

specific language content that occurs in the situation (a predefined product), task-based 

teaching has the goal of teaching students to draw on resources to complete some piece of 

work (a process). The students draw on a variety of language forms, functions, and skills, 
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often in an individual and unpredictable way, in completing the tasks. Tasks that can be used 

for language learning are, generally, tasks that the learners actually have to perform in any 

case. Examples include: applying for a job, talking with a social worker, getting housing 

information over the telephone, and so on.  

6. "A content-based-syllabus." The primary purpose of instruction is to teach some content 

or information using the language that the students are also learning. The students are 

simultaneously language students and students of whatever content is being taught. The 

subject matter is primary, and language learning occurs incidentally to the content learning. 

The content teaching is not organized around the language teaching, but vice-versa. Content-

based language teaching is concerned with information, while task-based language teaching is 

concerned with communicative and cognitive processes. An example of content-based 

language teaching is a science class taught in the language the students need or want to learn, 

possibly with linguistic adjustment to make the science more comprehensible.  
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CHAPTER IV 

 

PROPOSAL DEVELOPMENT 

 

In this chapter the sequence of the activities will be shown during the English course, the 

lesson plan, and activities we have done with the main purpose to reinforce and encourage the 

students to practice English language into the classroom and the methodology used.  

 

1. Length of the project 

 

The English course was developed and carried out during seven months four days a week 

(Monday, Tuesday, Thursday, and Friday) from 15:30 to 18:30, three hours per day. Students 

were evaluated constantly the 4 English skills ant the components of the language, because it 

is important on teaching/learning process; thanks to it students´ weaknesses and strengths were 

noticed and to check their progress; a control card for each student was created. (See appendix 

B). To get better final results English skills were reinforced through interactive games and 

songs. 

 

2. Results  

 

The results, benefits, and experiences are shown in this section. It is important to mention that 

7 months were divided into three stages according the action plan. 

 

2.1. 1st STAGE (from January 31st to April 26th) 

 

On November 2010 the diagnostic was taken evaluation to the principal, and students (see 

appendix A) to know their strengths and weaknesses to reinforce English language skills. The 

classes started on January 31st of 2011; we started with twelve students. Nine of them 

belonged to 4th secondary grade and three to 3rd secondary grade. At the beginning they were a 

little bit afraid for that reason, we had to break the ice among them; first introduces ourselves 
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with the main objective to socialize and we had successful results after the classes, we knew 

about their likes, dislikes, favourite colours, movies, music, food, etc. It was interesting to 

know lot of things about them because we will be together for seven months. We started to 

talk with them in Spanglish (a mix of Spanish and English language at the same time) first 

because they did not understand lot of English words 

 

In the first stage we started working with the first four units; each one subdivided into lessons. 

They covered greetings, the days of the week, the months of the year, the indefinite article 

“a/an”, the definite article “the”, verb “to be”, The verb  “to be”  in affirmative, negative, and 

interrogative statements, Prepositions of place On, At, In, Simple present tense “Do/Does” in 

affirmative, negative, and interrogative statements, 3rd person rules, have/has, Demonstrative 

pronouns, “this/that-these/those”, Modal auxiliary Can/Can’t, Numbers from 1 to 1000, 

Adjectives + physical descriptions, Possessive nouns, Family tree, Count/Noun count nouns, 

Impersonal verb “there is there are”, Indefinites with: like want and need. 

 

At the beginning was a little bit difficult because the students did not use to listen or even 

speak English in normal classes in the school. We faced up some difficulties as:  

 

Pronunciation difficulty: / t / instead of / 0 / 

Three /0r / students used to pronounce as /tri/ 

 

 

 

 

 

 

 

 

 

We taught students some of phonetics aspects to practice during the course. 
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False cognate difficulty:  

Students used to translate the word RELATIVE as RELATIVO; but it was wrong the correct 

one is PARIENTE. We explained students about true and false cognates, they understood. We 

suggested them that when they are not sure about the meaning of an English word, it is better 

to check the dictionaries. Something positive from the students was that they always tried to 

improve and memorize new words, learning to speak English was important for them. 

 

Listening difficulty:  

During the first classes we asked one student “how old are you?”He answered: fine, thanks! 

We repeat it again but now slowly how- old- are-you? Whole the class did not understand yet. 

Then we said: Naomi is 16 years old, Ricardo is 17 years old, and you how old are you? The 

student immediately answered: I have 17 years old; we correct the sentence by saying you are 

17 years old. Good! 

 

Word order difficulty:  

Students showed problems especially with adjectives. 

They say “I live in a house blue” instead of “I live in a blue house”, By the time those 

difficulties were improving, giving them specific material for each English skill. 

 

 The first song sang was Dust in the Wind by: Kansas group; we chose it because it is simple, 

slow with simple words; we gave them the lyric handout and they must complete it with 

simple words as indefinite articles, personal pronouns or just vocabulary; they completed the 

song satisfactory and that motivated them so much; they felt happy, later, they had to sing the 

song aloud, at first they did not want but later, they got self-confidence and sang  louder than 

the radio, they loved it as the first song, they started to sing it even without the radio or 

handouts.  We used to sing once or twice times a week. Songs were used to reinforce English 

language. We did not give students just lyrics to complete with the missing words, we tried to 

change the instructions for example: once we divided the whole class into two groups and we 

gave each group an envelope containing a lyric paper but it was cut out in pieces; and the 

students had to join in and put it in the correct order.  The group who finished first was the 
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winner. Through this kind of activities students could work as a whole group practicing 

cooperation among them.  

 

The songs motivated students; at first they could not sing well; they sang soft and like  

children they just singing the last words from each line but little by little they started to sing 

day by day louder and  louder, and it was a satisfaction not only for them but also for us. The 

songs really helped them to improve their communicative competence. 

 

In this stage  to reinforce  everything we learnt, we played some games as: “Simon Says” to 

review new vocabulary with real classroom objects in group competence; “Don’t Say Yes, 

Don’t Say Not ” where the students could  practice yes, no questions and other ways of 

answering without mention the taboo words “yes-no”. Another games used in this stage was 

“Bingo” to review new vocabulary very interesting and fun for them, e.g. Telephone number  

 

Bingo 

70513267 2852209 77785241 74525852 

28545701 70514260 2222548 72541532 

71524862 2412587 70514893 2782365 

 

Profession Bingo 

 

 

 

 

 

 

 

 

 

Doctor  Mechanic   Plumber  Chef  

Student  Lawyer  Nurse  Teacher  

Singer  Actress  Writer  Secretary  
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Verb Bingo (it can be in present, past, or participle) 

Drink  Eat  Dance  Cook  

Write  Speak  Read  Listen  

Look  Sleep  Advise  Act  

 

 

Also we used “Super Sonic spelling” with difficult words for them. 

E.g. if it was difficult for the students to write “rhythm” we put this game in practice. Students 

have around 30 seconds to repeat on their notebook as much times as they can, and the winner 

is who wrote more times the word given. 

Talking about the first test the four English skills were covered; the assimilation of the 

language is shown here: 

 

First evaluation pie chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

EXCELLENT
50%

VERY GOOD
40%

GOOD
5%

NEED HELP
5%

Percentage  of  Progress  First  Evaluation
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Through this first  chart we can observe that 25% of the students had excellent results, they 

assimilate  in an excellent way during the first stage in the first evaluation; 40%  good with 

few mistakes, 15% very good and 15% need help we have to clear up the first evaluation was 

based on simple present tense. 

 

2.2. 2nd   STAGE (from May 1st to June 28th) 

 

The second stage started on April until June; in this stage the problems were disappearing little 

by little; the lessons we taught in this stage are:  Singular and plural nouns, Present 

progressive tense, in  affirmative,       negative,      and interrogative              Statements,  The 

use of I’d like/I want, give directions, environment,  simple past tense verb “to be” in 

affirmative, negative, and interrogative              statements; irregular verbs (did), regular verbs 

in affirmative, negative, and interrogative statements, direct object, and imperatives. Also we 

took into account pollution, endangered animals, and eco-badges conscious them how to care 

our world. 

 

The problems we had at the first stage continue disappearing; but another were now our 

problems; as pronunciation past tense verbs, coherence, and fluently difficulties. All of them 

reinforced with songs and interactive games. Day by day the students were getting new 

vocabulary. In this stage we used the games:  “false identity” where they had to introduce 

other person without saying the name and the rest of the students had to guess who the person 

was. This game helped them into their fluency in their oral presentations, we mean speak 

without fear in front of the class.   As they already knew the simple past tense; we use 

“Fishing Verbs” to reinforce pronunciation verbs in past tense (regular and irregular ones), 

once again this game was based on competition. It helped them to review and memorize the 

verbs in past tense.   To improve students’ oral competence we used “Talkathon”                                                                               

game a speaking game. Also, we used “mixed basket” game, but in this time with verbs.  

The second evaluation was based on simple past tense. 
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Second evaluation pie Chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This pie chart shows that a 40% of the students got an excellent result; 35% very good; and 

15% good and finally another 10% need help, we can observe that there were a clear 

improvement during the teaching process this second evaluation as we said before was based 

on simple past. If we compare this chart with the previous one we can notice that we got 

satisfactory results, because the percentage of excellence was a little bit high and the students 

who needed help were fewer. On the other hand, the students made an analysis of their 

achievements and they told us that they were learning English language and they felt happy. 

  

3rd STAGE (from June 30th to August 31st) 

 

The third and final stage started on June until August; in this stage we continued working with 

the same number of students as at the first stage something satisfactory for us. In this stage we 

worked as the previous ones and here we have what we have taught in this stage: Simple 

future and participle tenses. 

 

EXCELLENT
40%

VERY GOOD 
35%

GOOD
15%

NEED HELP
10%

Percentage  of Progress  Second  Evaluation
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“Be going to” in  affirmative,       negative,      and interrogative Statements, Future tense 

“will” in  affirmative,       negative,      and interrogative    Statements,     Comparative and 

superlatives,  Present perfect tense, in  affirmative,       negative,      and interrogative 

Statements           

 

This final stage was crucial because at the end of this, we knew the results from our 

objectives. In this last stage, we did not have much problem with the contents; the students 

assimilate English language. They lost fear, they were like “small parrots” always talking; not 

as native speakers at a low-intermediate level but their speaking was improving comparing 

with the first stage. They could communicate with foreign people. To motivate them we 

invited a native speaker, her name was Sussan Jackson. She was from Seattle, she was on 

vacation. In that opportunity the students asked her as much questions as they could. Sussan 

understood them and students too. This activity made them feel happy; it was a great 

experience for them. In the classes the learners always talked in English that was our 

objective. At the beginning of this stage we worked with future tense, and the students start to 

make predictions about other people, about themselves, etc, it was fantastic and very 

entertaining stage. Then we covered the last most important grammar structure “present 

perfect”; they understood easily because they already had previous knowledge of the 

language. 

 

The games we used in this stage were “Chain stories” where learners used their imagination to 

create a fantastic, romantic, adventure, dramatic, and sometimes fiction stories. It helped them 

to express coherently sentences in present, past, future or past participle tense. We also used 

“Fact or Fiction” game; where the class had to be divided into two groups, and then the each 

student had to tell the group a story and the rest of the group had to decide if it was true or a 

false story. Students used to get the information from internet and if they wanted, they could 

change it to convert the story into a false one; or in some cases the students used to invent 

them. Of course, there were other games that were used indistinctly. We mean in the 1st, 2nd, or 

3rd stage. We did not have much problems instead we had great results, maybe because we had 

an awesome group of students; who always showed us their interest on the subject, and overall 
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gave us their time not only for the classes in the afternoon, they gave time at home too, with 

the readings and homework we used to gave them.  

 

It is necessary to remark that none of them (our twelve students) had failed any subject in 

schooling during the English course in the afternoons; for that reason, the principal of the 

school was happy with the classes. As part of the last evaluation students prepared a well-

known drama written by: William Shakespeare “Romeo and Juliet”; later, they acted “Grease” 

(danced and sang) and finally they sang the song “The Purest of Pain” by: Son by Four group. 

This final performance was evaluated by: the tutor, the principal, and other teachers who 

belonged to the school.  At the end the principal congratulated us for our work during the 

seven months as well as the parents, and our dear students too. 

 

 

The final evaluation was based on future and present participle tenses. 

 

 

 

EXCELLENT
60%

VERY GOOD 
30%

GOOD
5%

NEED HELP
5%

Percentage  of  Progress  Third  Evaluation
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This chart shows us that the students improve in a notable way because as you can see the 

60% of the students got excellent results and it is a satisfactory number for the teacher. On the 

other hand, a 30% of students got very good and just a 5% good and another 5% need help. 

We were really happy with this result. At the end they were really satisfied to have taken the 

English classes. 

We consider to get progress in a foreign language, learners need to be able to understand what 

they are listening, reading, writing, and speaking. The input must be comprehensible in order 

to be useful and meaningful to the learner and help with acquisition of vocabulary. It is one of 

the most important components in learning a foreign language, students need to learn new 

words, phrases,   vocabulary is as equally important as grammar in learning a foreign 

language.  

 

For the teacher it is important to keep the pace with the activity brisk to maintain student 

interest. The goal of these activities was to increase the desire towards the target language. 

Students learn better when they feel that they are making progress. This happens when the 

atmosphere in the classroom facilitates it.  

 

There is a variety of activities that we created to have nice atmosphere. For example: Listening 

to songs is a great opportunity to repeat the material in a way which is encouraging the 

students, and interactive games help pupils to lose their fear to speak in the foreign language. 

The strategies we used in this guided work were mentioned in deep in the action plan. (Second 

Chapter). 

 

As a main vocabulary strategy we used: 

- Contextualization. We contextualized the classroom.  
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- keeping  own dictionary: 
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       1  2      3       4   5 

        1              2        3        

        1                   2

                

        1       

As a vocabulary strategy we used contextualization. We contextualized the classroom.  

-Groupingthings: 

 

 

 

 

 

 

 

 

 

 

 

As speaking strategy: repetition, to practice pronunciation. (The whole class) 

e.g.            

         Everybody    dances        in   the       party 
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As writing strategy: Dictation Little by little the students started to write quicker.  

 

E.g. 

The 

The black 

The black cat is  

The black cat is drinking 

The black cat is drinking milk 

The black cat is drinking milk in my  

The black cat is drinking milk in my mom’s kitchen. 

 

As writing strategy: we gave the students some readings including the cd, and later we tested 

them.  

As listening strategy: prediction, students must guest the future. Another one that we use was 

the song, and of course the cd given with the readings.  

The books we review were. top notch 1 and 2,  Passport to English, Five minute activities, 

Grammar games, In contact 1 and 2, Enseñando y aprendiendo juntos, Chinese tales, Great 

mysteries, Telling stories, Classic and modern Songs, My choice 3 and 4, Trills 3 and 4. And 

the Resources are very important in a classroom. In this sense we used full colour chalks, 

handouts, colours, crayons, markers, scissors, uhu, cards, radio, cd´s, pen, pencils, paper, 

notebooks, flash cards, and the material for interactive games were taken from grammar books 

and some were created for them as we  mention before. 
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CHAPTER V 

 

CONCLUSION AND RECOMMENDATIONS 

 

1. Conclusion. 

 

The adolescence is a wonderful but at the same time very delicate age because some of them 

feel that nobody understands them and sometimes they can take bad decisions if they are bad 

advised; we have to be very kind, patient with teenagers; it is nice to work with teens because 

you can talk with them about different topics, you can play with them, and do any activity you 

want. 

We have to remember that this work has been done to encourage, help, reinforce, and 

motivated  teenagers from 3rd and 4th secondary grade to practice English to a low-

intermediate level through interactive games and song at Jesus de Nazareth Educational 

institute. 

The use of interactive games and songs in the teaching and learning process were successful. 

They allowed us to teach, and reinforce students’ knowledge in a funny way always having the 

respect as a common denominator. We notice during the process of teaching that the games 

could be adapted easily to teach different topics. Everybody likes to play, but inside a 

classroom each game has a purpose. Talking about classes the competitive games encourage 

teenagers to do their effort and at the same time helped them to practice the collaboration, and 

cooperation. 

 

On the other hand we have Music, it is an important aspect of language learning, and its role in 

language learning has not received great attention in educational research. But it is highly 

valued by students of English language in order to reinforced speaking, listening, reading and 

writing skills. It is argued that music, particularly songs, are an encoding of cultural values and 

ideology which need to be viewed critically if foreign music is used in teaching a second 

language. Songs have a lot of advantages, they are attractive in the teaching process like a 

technique because they provide knowledge in English language; through those we can expand 
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students’ vocabulary, part of the speech, etc. songs are good resource, they are funny. They do 

not permit students can translate, so they have to get the general idea of it; and it is a benefit. 

As the games songs can be adapted in different ways in order that they could be bored. Not 

just complete and complete. We used classic and modern songs without any problem; students 

loved them. Songs helped to the learners to get a fluent oral discourse, at the end they sang any 

song normally, and they notice it and told us thanks because we helped them to practice 

English as a second language. However they were not the only happy people, as a final 

activity we had a play “Romeo and Juliet” and a song “The purest of pain” from Son by Four 

group; where the students showed what they learned in the classes, after that they expressed 

their feelings in English naturally and as the principal and their parents who were present 

express their grateful and happiness too. 

 

Teenagers were highly motivated by songs to learn English because they listened and easily 

got the main idea and, this result pushed them to continue and continue getting new 

vocabulary. Interactive games and songs had a great positive influence to learn English 

language. Teenagers learned a lot about pronunciation and expressions through the songs; and 

at the end of the course the students were really happy for having taken the classes. 

 

We have to consider that free latest English music and English pop songs are widely available 

on the internet in mp4, and many other formats. One can download old and new songs which 

are also available in their megamix versions. Even karaoke, musical videos, song lyrics, or 

classical western country music are available. Most of these sites offer their services for free 

though it is always safer to pay. Most English music sites also provide us with the option of 

listening to the songs online or watching the videos online. Most of the English music hitting 

the market today belongs to America or the UK and since the beginning of the 20th century 

has become a rage across all countries. Artists like:  Scorpions, The Beatles and The Rolling 

Stones, had an impact on the society never seen before, The artists today focus on heavy metal 

like Pink Floyd, Panda group  or rap like Eminem or soft rock like Bryan Adams we do not 

have to forget to Rasmus or Limp Bistik groups.    
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As we said before they enjoyed the English classes because interactive games and songs 

offered them a funny atmosphere. These two important tools are really effective to help 

teenagers to use the language inside and outside the classroom and obviously helped them to 

lose their fear to make mistakes and can speak louder.  

 

Game is important; it is a powerful element to interact with other students. Something 

important from the games is that they have the purpose of grouping students who have to 

collaborate among themselves and overall they have to practice responsibility. Games allow 

teenagers to communicate and share with other peers. Games help to socialize with others, and 

teenagers have to learn how to behave in groups. Songs allow feeling the authors feeling in a 

specific time; for example if the song is sad the students felt sad too, but if it was romantic or 

whatever they felt as the rhythm. We sang songs even from 70’s; it was an awesome 

experience to work with them and the most important thing is that they loved the games and 

songs as tools to practice English language. 

 

Regarding the observation cards, they really helped us to control students’ progress 

(weaknesses and strengths) in order to help them at the moment they needed, the readings 

helped us to get new vocabulary and they were happy to read not traditionally ones; they read 

for example: “The Mummy Returns”, “Spider Man”, “Alien vs. Depredator”, etc. with their 

Cd’s included of course. The exposition also like them, the dictation another strategy they 

loved.  

 

In our theoretical framework we mention humanism as theory and believe or not it is 

important because we work with people individually and each student was a complete 

different world from others; we had to understand them and in some cases advise in their 

problems. They got a great confidence they trusted their problems about  family, love,  studies, 

etc. and it was something nice can helped them in their worst moments, without leaving 

English as main objective. 
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As a final conclusion we can say that we got satisfactory results, our objectives purposed at 

the beginning of this project were all covered having everybody happy. However at the end 

the students were a little bit sad because they did not want to stop the classes, they wanted to 

continue. Through their reaction we noticed that we made a good job, because they were 

encouraged to continue their English study. They told us that they will enter to institutes to 

know more, to have a perfect proficiency in English language; that made us feel happy. 

 

2. Recommendations. 

 

We really hope that this work would be helpful for all those people who want to teach English 

in a funny way in order to change the traditional education in Bolivia. Interactive games and 

songs would be one day part of the educational system would be awesome for teenagers who 

enjoy singing and learn playing. We encourage not only young/new teacher but also teacher 

who had a long life of teaching English look for new ideas to introduce into their curriculum. 

Another important recommendation for the educational institute is imply a laboratory where 

the students could practice the language itself. Maybe if it could be possible give more 

academic hours to the whole institute to get better results at the end of each year. 

 

We encourage everybody who teaches to use interactive games and songs as main tools to 

teach English as a second language; at the same time other strategies to improve English skills 

as we mention before. We really hope this project could help to those people who work 

teaching at different institutions and give them the opportunity to know other strategies to 

teach through games and music (songs). 
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CUESTIONARIO DE ENTREVISTA 

AL DIRECTOR 

Unidad Educativa........................................................................................................ 

Fecha............................................................................................................................ 

 

1. ¿Alguna vez la Unidad Educativa ha sido visitada por extranjeros americanos de habla 

inglesa para motivar la materia de inglés? 

a) si 

b) no 

2. ¿Desde qué curso se dicta la materia de inglés en la Unidad Educativa? 

R...................................................................................................................... 

 

3. ¿Cuántas horas académicas  a la semana tiene designada la materia de inglés? 

R....................................................................................................................... 

4. ¿Considera eficiente la carga horaria designada para la materia de inglés? ¿Por qué? 

a)   si 

b) no 

¿Por qué? …………………………………………………………………… 

5. ¿La institución cuenta con equipo de audio para la asignatura de inglés? 

a)   si 

b) no 

6. ¿La institución cuenta con un laboratorio equipado para la asignatura de inglés? 

a)   si 

b) no 

 

7. El profesor de la materia es: 

a) Normalista 

b) Lingüista 

c) Estudio en el CBA 

d) Otro…………………………………………………………………………. 
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CUESTIONARIO DE ENTREVISTA 

A LOS ESTUDIANTES 

Unidad Educativa......................................................................................................... 

Fecha............................................................................................................................. 

Curso............................................................................................................................. 

 

1. ¿Desde qué curso estudiass en la Unidad Educativa? 

R.................................................................................................................................... 

....................................................................................................................................... 

2. ¿Alguna vez tuviste la oportunidad de hablar con un extranjero de habla inglesa? 

a)   si  

b) no 

 

3. ¿Te gusta la materia de inglés? ¿Por qué? 

    

   SI   a) Es Importante. 

    b) Es Necesario. 

    c) Es Interesante. 

 

4. ¿Crees que el tiempo designado para la materia de inglés es suficiente para tu aprendizaje?  

a)   si 

b) no 

 

 

5. ¿Te gustaría poder comunicarte con otras personas en inglés? 

a)   si 

b) no 

6. ¿Te agrada el texto que actualmente usas? 

a)   si 

b) no 

NO a) Es difícil. 

 b) No es necesario. 

 c) No me gusta. 
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7. ¿Crees que las canciones en inglés te ayudarían a aprender el idioma? 

a)   si 

b) no 

 

8. ¿Qué tipo de música te gusta escuchar? 

a) rock 

b) clásicos 

c) hip hop 

d) regueton 

e) otro …………………………………………… 

 

9. ¿Crees qué los juegos interactivos/participativos te ayudarían a aprender inglés? 

a)   si 

            b)   no 

            c) no sé 

 

10. ¿Te gustaría tener clases extras de inglés por las tardes? 

a)   si 

            b)   no 
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CUESTIONARIO DE ENTREVISTA 

A LOS PADRES 

Unidad Educativa......................................................................................................... 

Fecha............................................................................................................................. 

 

1. ¿Cuál es su ocupación actual? 

R...................................................................................................................................... 

......................................................................................................................................... 

 

2. ¿Cuál es su lengua materna? 

 

Castellano. 

Aymará. 

Ingles. 

Portugues 

 

3. ¿Considera importante que su hijo/a aprenda el idioma inglés desde el kinder?   

a)   si 

            b)   no 

4. ¿Le gustaría que su hijo/a pueda enriquecer su aprendizaje del inglés con clases  extras 

por la tarde?  

a)   si 

            b)  no 
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Diagnostic Test  

 

Name_____________________________________ Date ____________________  

 

Circle the Letter of the correct answer to complete each sentence.  

 

1. _____ name is Carla.  

a. 1   c. My  

b. Me   d. Mine  

 

2. ¡ ____ from Brazil.  

a. is   c. are  

b. am   d. was  

 

3. How old ________you?  

a. do   c. are  

b. is   d. does .  

 

4. ¡ ____ not David.  

a. ‘m   c. ‘re  

b. ‘s   d. isn’t  

 

5. The computer is _____ the desk.  

a. in   c. on  

b. next  d. between  

 

6. Where ______your books, Karen?  

a. do   c. is  

b. does  d. are  

7. ____ brother is 14 years oid.  

a. She   c. She’s  

b. Her   d. Hers  

 

8. ________questions are very easy.  

a. That  c. These  

b. Them  d. This  

 

9. I usually get home ____ 5:00.  

a. at   c. on  

b. in   d. to  

 

10. ______you say that again, please?  

a. Can   c. Should  

b. May  d. Shall  

 

11. Do you have _______brothers or sisters? 

a lot    c. few 

b. much   d. any 

 

12. My birthday is _________November 23rd 

a. at    c. on 

b. in    d. to  

 

13. My ______________name is Angella. 

a. mother has   c. mother is 
b. mother’s   d. mother does 

 

14. _________your best friend very tail? 

a. Do    c. Are  
b. Is    d. Does  

 
15. He ___________crazy about jazz.  
a. ‘s not   c. don’t  
b. doesn’t   d. aren’t  

 
16. _________your older sister have a pet?  
a. Do    c. Is  
b. Did    d. Are  

 
17. Can you ________a computer?  
a. do    c. doing  
b. use    d. using  

 
18. What singers do you __________?  
a. like    c. liked  
b. likes   d. liking  

 
19. 1 usually __________home at 7:30.  
a. leave   c. leaving  
b. left    d. have left  

 

20. My father _____________today. 
a. work   c. working 

 b. is works   d. is working  
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Name _________________________________________Date _________________ 

 

41. I_______ play with dolls when 1 was younger.  

a. use to   c. using to  

b. used to -   d. was used to  

 

42. I was born in Hong Kong, _______I didn’t 

grow up there.  

a. and    c. so  

b. but    d. because  

 

43. She _____the test the first time.  

a. fail    c. failed  

b. failure   d. failing  

 

44. Is Laura _____ Martha?  

a. old as   c. more old as  

b. older than   d. more older than  

 

45. Yesterday was a really _________day.  

a. ram    c. raining  

b. rainy   d. rained  

 

46. _____ ice cream should 1 get for the party?  

a. How much   c. How long tomorrow!  

b. How often   d. How many  

 

47. I was watching TV when you __________ 

a. telephone   c. telephoning  

b. telephones   d. telephoned  

 

48. Your parents are worried. You _____ call  

them right away.  

a. must have   c. might have.  

b. would d. should  

 

49. If it rains tomorrow, I might______ home.  

a. stay    c. staying  

b. stays   d. am staying  

 

50. Who’s _____ student in class?  

a. smart   c. smartest 

b. smarter   d. the smartest 

 

 

51. You’re on the volleyball team, ______?  
a. do you   c. don’t you  
b. have you   d. aren’t you  

 
52. I only _____a couple of hours last night 
a. sleep   c. slept  
b. sleeping   d. have slept  

 
53. What chores do you ______do at home?  

a. have   c. ought  
b. have to   d. ought to  
 
54. That old movie was pretty boring, 

______?  
a. does it   c. isn’t it  
b. wasn’t it   d. doesn’t it  

 
55. My brother hates cleaning his room 

and________  
a. 1 do, too   c. 1 don’t either  
b. 1 hate, too   d. neither do 1  

 
56. I’m so excited! My family ________on a 

trip  
a. go    c. is going  
b. will going   d. are going  

 
57. Which tour is ____________expensive?  
a. less    c. less than  
b. the lesser   d. the most least  

 
58. I’m not sure, but 1 think I’ll have 

cheeseburger or a fish burger _____ a  
a. either   c. both  
b. neither   d. frequently  

 
59. If you need anything,I_______ get it.  
a. go    c. have  

b. will    d. please  

 
60. He doesn’t like to wait for things. He’s 

kind of ________ 
a. patient   c. dispatient  

b. unpatient   d. impatient 
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Name _________________________________________Date _________________  

 

 

21. How ____ do you do homework?  

a. many   c. of ten  

b. much   d. hours  

 

22. What kind of TV shows ___you like to watch?  

a. do    c. are  

b. is    d. does  

 

23. Ricky _______to music right now.  

a. listen   c. is listening  

b. listens   d. listened  

 

24. _________you at school yesterday?  

a. Are    c. Do .  

b.Were   d.Did  

  

25. My house is across _____ a park. 

a. to    c. of  

b.on    d.from  

 

26. My friends ride _______bicycles te school.  

a. its   c. they  

b. them   d. their  

 

27. Mr. Brown usually gives _____homework. 

a. often   c. any  

b.many   d.alotof  

 

28. _______magazine is that?  

a. Who   c. Whose study  

b. Whom   d. Whoever  

 

29. Jenny likes to meet people. She is really_____  

 

a. shy    c. friendship  

b. friend   d. outgoing 

 

30. There isn’t ______ milk left.  

a.any c.afew party.  

b. a little d. many  

 

 

31. Let’s meet in ______  
a. Saturday   c. the morning  
b. May 18   d. 2:00  

 
32. Where __________yesterday?  
a. did you went  c. did you go  
b. you did go   d. you were go  

 
33. I usually babysit_____ a week.  
a. two    c. two time  
b. twice  d. twice times  

 
34. I always _____a shower in the 

morning.  
a. take   c. am taking  
b. taking   d. taken  

 
35. My old shoes aren’t ______enougn 

anymore.  
a. big    c. biggest  
b. bigger   d. the biggest  

 
36. We _______very busy last weekend.  
a. didn’t   c. don’t  
b. wasn’t   d. weren’t  

 
37. I__ ____ to the store. Do you want 

anything?  
 a. go    c. will going  
b. am going   d. might  

 
38. I_______ really hard for the test last 

night.  
a. am going to  c. studied  
b. was study   d. am study  

 
39. Who ______you going to go to the 

party with? 
a. do    c. was  
b. is    d. are  

 
40. We ______ sorne English songs at 

Jane’s  
a. singed   c. sang  
b. singing   d. sung  
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LESSON PLAN # 3 

 

School: Jesus de Nazareth Educational Institute. 

Course: 3rd and 4th secondary 

Time: three hours 

Topic: Let’s know about our family. 

 

Functional objective 

To recognize the family members.  

To use adjectives to describe family members. 

 

Linguistic objectives 

To use physical description adjectives (tall, slim, handsome, etc.) to describe their family. 

 

Lesson  

 

Stage Time  Interaction  Staging Materials Objectives   

 

 

Lead in  

 

 

5 min. 

 

 

T-Ss 

 

T greet to the Ss and ask 

how they are to three or 

four Ss, 

  

 

- To know 

their day. 

 

Pre-

task 

 

20 

min. 

 

T -Ss 

 

1. - Teacher (T) 

introduces the family 

members using flash 

cards. 

     - Students (Ss) watch 

and memorize them. 

2.  T makes practicing 

through a game 

 

Flashcards  

Full colour 

chalks 

 

 

- introduce  

new 

vocabulary 

about the 

family, 
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(supersonic, practice 

writing) 

3.   Ss practice 

pronunciation and 

memorize the family 

members 

 

Task  

 

1 hour 

and 

45 

min. 

 

T/Ss 

 

1. T gives Ss a list of 

physical description 

adjectives and explains 

its meaning through 

examples on the board. 

And then T asks Ss if the 

have understood. (25 

min.) 

 

2. Ss answer and ask 

question about the topic. 

3.  T gives Ss 

uncompleted handouts 

and gives instruction of 

completing. 

4.     Ss complete the 

handout with missing 

words (adjectives and 

family members 

vocabulary). (45 min.) 

T supervises the learners 

during the process. 

 

Radio  

Cd 

Handout 

(exercises) 

 

 

Handout 

(lyric) 

 

 

- To use 

simple 

present tense 

of the verb 

to be 



100 

 

T collects the handout 

and correct with students 

the exercises to notice 

their probable mistakes, 

if not T congratulates 

them. (25 min.) 

T   introduces a new 

song, Somewhere only 

we know (Keane) and the 

Ss have to complete it 

with the correct word.  

Ss listen twice or three 

times (15 min.) 

T asks the students to 

sing aloud without radio 

(15 min.) until they sing 

without fear. 

 

Post-

task 

 

30 

min. 

 

T/Ss 

 

T divides gives some 

homework for next 

session. Ss have to create 

their family tree using 

real pictures.  

Ss practice everything 

learned in classes through 

mimic. 

T supervises them on 

their pronunciation 
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LESSON PLAN # 4 

 

School: Jesus de Nazareth Educational Institute. 

Course: 3rd and 4th secondary 

Time: three hours 

Topic: Let’s go shopping 

 

Functional objective 

To use the impersonal verb “there is / there are” in appropriate sentences. 

Linguistic objectives 

To use the impersonal verb “there is / there are” in affirmative, negative and interrogative 

statements.  

 

Lesson  

Stage Time  Interaction  Staging Materials Objectives   

 

 

Lead in  

 

 

5 min. 

 

 

T-Ss 

 

T greet to the Ss and ask 

how they are to three or 

four Ss, 

  

 

- To know 

their day. 

 

Pre-

task 

 

20 

min. 

 

T -Ss 

 

T asks Ss if they know 

how can I say “hay un 

cocodrilo in el parque” 

Ss answer on the board. 

(5 min.) 

T introduces the 

impersonal verb “there is 

/ there are” through 

examples with real 

objects. (15 min.)     

 

Real objects  

Full colour 

chalks 

Ss notebook 

 

 

- introduce 

the 

impersonal 

verb there is 

there are. 
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Task  

 

1 hour 

and 

45 

min. 

 

T/Ss 

 

T teaches there is / there 

are rules. (15 min.) Then 

asks if they understood. 

Ss ask and clarify their 

concepts. (5 min.)  

T gives Ss a list of 

incomplete sentences 

(handout); and the 

instruction to complete it. 

Then asks if they 

understood.  

Ss answer and ask 

question about the task. 

(5 min.) 

Ss complete the handout 

with missing words 

(there is / there are). (25 

min.) 

T supervises the learners 

during the process. 

T collects the handout 

and correct with students 

the exercises to notice 

their probable mistakes, 

if not T congratulates 

them. (15 min.) 

 

T divides the whole class 

into two groups and ask 

 

Radio  

Cd 

Handout 

(exercises) 

 

 

Handout 

(lyric) 

 

 

- To use 

simple 

present tense 

of the verb 

to be 
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them to name themselves 

with a nickname; after 

that, both groups have to 

go outside and describe 

whole the school using 

there is / there are in 

affirmative and negative 

sentences. 

Ss work in groups and 

help among themselves. 

(15 min.) 

 

T corrects their sentences 

before they can enter to 

the class, the group with 

more correct sentences is 

the winner, and get a 

prize. (5 min.) 

 

T   introduces a new 

song, Total Eclipse of the 

Heart (Bonnie Tyler) 

and the Ss have to 

complete it Ss listen 

twice or three times until 

to get the answers (15 

min.) 

 

T asks the students to 

sing aloud without radio 
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(15 min.) until they sing 

without fear. 

 

Post-

task 

 

30 

min. 

 

T/Ss 

T gives some homework 

for next session. Ss have 

to draw their houses and 

they have to describe the 

rooms using there is / 

there are and the correct 

preposition learned 

before.  
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LESSON PLAN # 5  

 

School: Jesus de Nazareth Educational Institute. 

Course: 3rd and 4th secondary 

Time: three hours 

Topic: Let’s eat and drink 

 

Functional objective 

To express likes about food and their favourite restaurants. 

Linguistic objectives 

To use I’d like/I want and verbs related with giving directions (turn right, left, etc.)  

 

Lesson  

Stage Time Interaction Staging Materials Objectives 

 

 

Lead in  

 

 

5 min. 

 

 

T-Ss 

T greet to the Ss and ask 

how they are to three or 

four Ss, 

  

 

- To know 

their day. 

 

Pre-

task 

 

20 

min. 

 

T -Ss 

 

T asks Ss about their 

favourite food and 

restaurant Ss answer orally 

(10 min.) 

T introduces the topic with 

the new vocabulary using 

flash cards. 

Ss have to memorize 

vocabulary related with 

food (vegetables and fruit) 

(15 min.) 

 

Real 

objects  

Full 

colour 

chalks 

Ss 

notebook 

flash cards    

 

- introduce  

new 

vocabulary 

about food, 
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Task  

 

1 hour 

and 

45 

min. 

 

T/Ss 

 

T teaches I’d like/I want 

(15 min.) Then asks if they 

understood. 

Ss ask and clarify their 

concepts. (5 min.)  

T gives Ss a handout to 

complete sentences and the 

instruction. Then asks if 

they understood.  

Ss answer and ask question 

about the task. (5 min.) 

Ss complete the handout. 

(25 min.) 

T supervises the learners 

during the process. 

T collects the handout and 

correct with students the 

exercises to notice their 

probable mistakes, if not T 

congratulates them. (15 

min.) 

 

T divides the whole class 

into two groups and asks 

them to name themselves 

with a nickname; after that, 

both groups have 20 min. to 

prepare something 

imagining they are in a 

 

Radio  

Cd 

Handout 

(exercises) 

 

 

Handout 

(lyric) 

 

 

- To use 

simple 

present tense 

of the verb 

to be 
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restaurant (they have to 

create a conversation) after 

that expose it. Ss work in 

groups and help among 

themselves.  

T corrects their expositions. 

T asks them about their 

favourite restaurants and 

they have to draw a map 

from the school to the 

restaurant using directions. 

T   introduces a new song, 

To the moon and back 

(Savage Garden) 

and the Ss have to complete 

it Ss listen twice or three 

times until to get the 

answers (15 min.) 

 

T asks the students to sing 

aloud without radio (15 

min.) until they sing 

without fear. 
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Post-

task 

 

30 

min. 

 

T/Ss 

 

 

T gives some homework 

for next session. Ss have to 

draw a map from the school 

to their houses using 

directions. 
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LISTENING ACTIVITY 

“Hello Good bye” by: the Beatles 

I Pre-listening 

1. Choose an option 

a) How do you feel today? 

                        

             HAPPY                                     SAD 

 

b) What’s the weather like today? 

                        

 

    SUNNY                                              CLOUDY 

 

c) Do you have long or short hair? 

                    

         LONG                                      SHORT 

 

d) Is your backpack light or heavy? 

             

           LIGHT                                            HEAVY 

http://www.bing.com/images/search?q=imagenes+de+caritas+alegre+y+triste&view=detail&id=4D26D9F659D22386C3674424598A782B7FF2F82E&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+caritas+alegre+y+triste&view=detail&id=49404BCCC740FC204BD9BF58ED35EF93CDA92792&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+nubesitas+y+sol+radiante+en+dibujo+animado&view=detail&id=CBD7D107E9D6DEE72D5152ED9C70295E5BFE03DB&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+nubesitas+y+sol+radiante+en+dibujo+animado&view=detail&id=A9104B02DCFB6CC43E0984F2D8F0A2DB75671726&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+cabello+corto+y+largo+en+dibujos+animados&view=detail&id=B77A9FCF3F880B75053563C4CA3A0A01355106A6&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+cabello+corto+y+largo+en+dibujos+animados&view=detail&id=9B1793C8D7502363BB3024439E8B5D8EE0DDC7BB&FORM=IDFRIR
http://www.bing.com/images/search?q=imagenes+de+mochila+liviana+en+dibujo+animado&view=detail&id=01F757F54D2629E6E7FFF43D8DCCE709ADB0CD65&FORM=IDFRIR
http://3.bp.blogspot.com/-YcaDioVtx4E/UDJIwRfdSqI/AAAAAAAABgU/OQO0SFYxcEA/s1600/9133400-nino-de-dibujos-animados-con-mochila-escolar.jpg
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II While-listening 

1. Listen to the song and fill in the blanks with the opposite 

You say "yes", I say "____________". 

you say "___________" and I say "go, go, go". 

oh no. 

you say "goodbye" and I say "____________". 

 I don't know why you say "goodbye", I say "hello, hello, hello". 

I don't know why you say goodbye, I say hello. 

I say "high", you say "___________". 

you say "__________" and I say "I don't know". 

oh no. 

you say "goodbye" and I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello, hello, hello". 

(hello, goodbye, hello, goodbye. hello, goodbye.) 

I don't know why you say "goodbye", I say "hello". 

(hello, goodbye, hello, goodbye. hello, goodbye. hello, goodbye.) 

why, why, why, why, why, why, do you 

say "goodbye, goodbye, bye, bye". 

oh no. 

you say “____________" and I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello". 

you say "yes", I say "___________". 

(I say "yes", but I may mean "no"). 

you say "stop", I say "go, go, go". 

(I can stay still it's time to go). 

oh, oh no. 

you say "goodbye" and I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello, hello, hello". 

I don't know why you say "goodbye", I say "hello-wow, oh. hello". 

hela, heba, helloa. hela, heba, helloa. hela, heba, helloa. 

hela, heba, helloa. (hela.) hela, heba, helloa. hela, heba, helloa. 

hela, heba, helloa. hela, heba, helloa. hela, heba, helloa. 
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III Post-listening 

1. Match the two columns  

a) Beautiful                                                            Unfriendly 

b) Old                                                                     Right           

c) Tall                                                                     Tight  

d) Small                                                                  Atheistic 

e) Front                                                                  True 

f) Smart                                                                  Similar 

g) Friendly                                                              Bad 

h) Left                                                                    Ugly 

i) Famous                                                               New 

j) Religious                                                             Sweet 

k) Different                                                             Expensive 

l) False                                                                    Soft 

m) Loose                                                                  Poor 

n) Sour                                                                    Unknown 

o) Rich                                                                    Short 

p) Hard                                                                   Big 

q) Cheap                                                                 Dull 

r) Good                                                                 Weak 

s) Strong                                                                Back 
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LISTENING ACTIVITY 

“We are the champions” by: Freddy Mercury  

I Pre-listening 

1. Choose the correct answer                                            

a) What was the first world soccer champion?         

Brazil          Spain            Uruguay                

 

b) What was the last world soccer champion? 

Brazil           Spain           Uruguay 

 

II While-listening 

 

1. Listen to the song and correct the verbs in the present perfect 

I’ve payed my dues 

Time after time 

I’ve did my sentence 

But committed no crime 

and bad mistakes I’ve make a few 

I’ve haved my shelves and kick in my face 

But I’ve came through 

are the champions my friend 

And we’ll keep on fighting till the end 

We are the champions 

We are the champions 

No time for losers ‘cause We are the champions of the world 

 

I’ve took my bows 

my curtain calls 

http://www.bing.com/images/search?q=imagenes+de+trofeos+en+dibujop+animado&view=detail&id=9E0453CBA5CF5674E834A5B120C38D65E5590653&FORM=IDFRIR
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You brought me fame and fortune 

And everything that goes with it 

I thank you all 

 

But it’s be no bed of roses 

No pleasure cruise 

I consider it a challenge before 

All human race 

And I ain’t gonna lose 

 

We are the champions my friend 

And we’ll keep in fighting till the end 

We are the champions 

We are the champions 

No time for losers ‘cause 

We are the champions of the world 

We are the champions my friend 

And we’ll keep in fighting till the end 

Ooh, we are the champions 

We are the champions 

No time for losers ‘cause 

We are the champions 

III Post-listening 

1. Answer these questions in the class 

a) Have you ever been a champion? 

b) Have you ever lost a championship? 

c) Have you ever participated in a championship? 
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LISTENING ACTIVITY 

Promises By: Maroon 5 

I Pre-listening 

1. Who do you think might promise these ideas? Explain your answers.  

a) I will always love you. 

b) I will clean my room soon. 

c) I will arrive time next time. 

d) I will go on diet. 

e) I won’t forget you 

f) I will study for the next exam 

g) I will never tell a lie 

h) I won`t do that anymore 

i) I will exercise 

j) I won`t smoke anymore 

II While-listening 

1. Complete the song with verbs. 

I’ll ___________ the light  

The heat of the night 

The colors around us 

The light and the darkness 

Now I have to go home 

And leave you alone 

But I’ll ____________ everyday 

I mean what I say. 

And I’ll never ___________ 

The day when we met 

I’ll ___________ your face 

I’ll __________ the place 

The day when we met  

I’ll never __________ 
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There was someone before 

He said he was sure. 

He promised a lot 

And then he forgot. 

It’ll ___________ different with me 

Just wait and you’ll see 

It won’t ____________ the same 

I’ll ____________ back again. 

And I’ll never ____________ 

The day when we met 

I’ll ___________ your face 

I’ll ____________ the place 

The day when we met 

I’ll never ____________ 

Time go slowly 

But then you hold me. 

We’ll ___________ together 

I’ll ___________ you forever 

I promise you this 

I’ll ____________ your kiss 

I’ll _____________  your face 

I’ll _____________ the place 

I’ll never ____________ 

The day when we met. 

No, I’ll never ____________ 

The day when we met. 

III Post-listening 

1. Answer the question in the class. 

a) When was the last time you promise anything? 
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LISTENING ACTIVITY 

“Zombie” by: Cranberries 

Pre-listening 

1. Answer the questions 

a) When was World War I? 

b) What did it happen? 

While-listening 

1. Listen to the song and complete it with the words provided. 

1. Another heads hangs ____________ 

2. Child is __________ taken 

3. And the __________ caused such __________ 

4. Who are we mistaken  

5. But you __________it’s not __________ 

6. It’s not my _________ 

7. In your head, in your head they are fighting 

8. With their tanks and their bombs 

9. And their bombs and their guns 

10. In your head, in your head they are __________ 

11. In your head, in your head 

12. Zombie, zombie, zombie 

13. What’s in your head, in your head? 

14. Zombie, zombie, zombie 

15. Another mother’s breaking 

16. Heart is taken over 

17. When the ___________ causes ____________ 

18. We must be mistaken 

19. It’s the same old _____________ since _____________ 

20. In your head, in your head they’re still fighting 

21. With their tanks, and their bombs 

22. And their bombs and their guns 
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23. In your head, in your head they are ____________ 

Post-listening 

1. Answer the questions and share your ideas with the class 

a) What do you think about war? 

b) What are the disadvantages of wars? 
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PROGRESS LIST  

                 

                                  Teacher: Claudia Yañez Cortéz         Stage:                             From: January 31st    To: April 26th    

No  Name  Oral comunication     Listening            Reading      Written Comunication 
           Homework    

1 Choque Carlos                                                              

2 Condargo Alvaro                                                              

3 Limachi Mariana                                                              

4 Luna Roger                                                              

5 Maldonado Ricardo                                                              

6 Marín Nahomi                                                              

7 Marín Paloma                                                              

8 Monrroy Wara                                                              

9 Quispe Carla                                                              

10 Salcedo Cristian                                                              

11 Salvatierra Ninoska                                                              

12 Sánchez Indira                                                              

13                                                               

14                                                               

                                

 
Key:          A Very Goad 60-SO             B Good 55-50             C Averange 49-40             D Needs HeIp 39-25  
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FIRST EXAM 

Student’s name: ........................................................................      Score: 

                  Date: ........................................................................ 

 

I.  LISTENING 

Listen the dialogue and answer the questions 

1. What is her occupation? 

......................................................................................... 

2. What time does she work? 

......................................................................................... 

3. What days does she work? 

......................................................................................... 

4. What does she do in the office? 

......................................................................................... 

II GRAMMAR 

1. Complete the sentences, using am, is, are 

a) The weather .................................. very nice today. 

b) I .................................. not tired. 

c) These suitcases................................ Very heavy. 

d) The dog................................ asleep. 

e) Look! There.......................... Carol. 

f) This bridge ............................ one hundred years old. 

g) My brother and I .................................... good tennis players. 

h) Ann................................... home but her children .................................. at school. 

i) I................................... a student. My sister................................... an architect. 

j) This suitcase ........................... very heavy. 

 

2. Write a question for each answer. 

a) .............................................................................?. 

Samir lives on 12th Street 
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b) ...............................................................................?. 

No, I don’t. I don’t like ice cream. 

c) .................................................................................? 

I am a doctor. 

d) ..................................................................................? 

The plane arrives at 3:00 A. M. 

e) ..................................................................................? 

We usually eat lunch at 12:30 

 

3. Each sentence has an error. Cross out the error and write the correct word above 

the line. 

a) Ken meet me every Sunday for dinner and a movie. 

b) We no see you in class anymore 

c) Carol and Paul goes downtown every day. 

d) I does my homework 

 

4. Choose the best option 

a) I ........................... in a bank 

Work                           Works 

b) She ............................... in La Paz. 

Live                              Lives 

c) We ............................... to Cochabamba. 

Go                                Goes 

d) My mother ........................... eggs for breakfast every morning. 

Have                             Has 

e) My best friend.......................... to me every week. 

Write                            Writes  
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III READING 

1. Read the text 

Justin Gleeson is a dancer. He is 16 years old and he is a student at the New York School of 

Music and Dance. He is not from New York. His home is in New Jersey. 

The students take dance lessons in the afternoon, but in the morning they have to take other 

school subjects. Justin’s favorite subjects are Science, Spanish, and Music. He can’t sing but 

he can play the guitar. 

Justin has a brother and a sister, but he is the only dancer in the family. His brother is an 

engineer, and his sister is a doctor. His parents are both teachers. 

 

2. Answer to the questions based on the text 

a) What’s his name? 

........................................................................................................... 

b) What does he do? 

........................................................................................................... 

c) Where is he from? 

.......................................................................................................... 

d) What are his favorite subjects? 

........................................................................................................... 

e) How many siblings does he have? 

.......................................................................................................... 

f) What do his siblings do? 

........................................................................................................... 
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IV WRITING 

Write about each member of your family. You can write about their personal 

information and their routines. (120 words) 

 

MY FAMILY 

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................ 
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SECOND EXAM 

Student’s name: .........................................................................       Score: 

                  Date: ......................................................................... 

I   LISTENING 

1. Listen about Katherine’s vacation and write T (true) or F (false)  

a) Katherine went to Puerto Rico 

           T                     F 

b) She went with her husband 

           T                     F  

c) She flew from La Guardia airport 

           T                     F 

d) The hotel had a garden 

           T                    F 

e) She swam in the Ocean. 

                 T                    F 

II GRAMMAR 

1. Put in am/is/are/was/were. Some sentences are present and some are past 

a) Last year she....................... 22, so she ...................... 23 now. 

b) The weather ........................ nice right now, but a few hours ago it ......................... 

foggy. 

c) I ............................ hungry. May I have something to eat? 

d) Where ........................ you at 11 o’clock last Friday morning? 

e) Don’t buy those shoes. They ......................... too expensive. 

f) Why ...................... you so angry yesterday? 

g) We have to go now. It ......................... very late. 

h) This time last year I.......................... in Paris. 

i) I ............................ hungry last night, so I had something to eat. 

j) We ......................... tired when we got home, so we went to bed. 

k) Charlie Chaplin died in 1978. He ........................... a famous movie star. 
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2. Change the sentences from present to past. The first one is already done for you. 

a) They get up late 

They got up late. 

b) Bill loses his keys 

................................................................................................ 

c) I write a letter to Jane every week 

............................................................................................... 

d) My parents don’t give me money 

.............................................................................................. 

e) They come to my house every Friday 

............................................................................................... 

f) The teacher doesn’t check my homework 

............................................................................................... 

1. Correct the information with the words in parenthesis. A is done for you. 

a) Did Shakespeare write songs? (plays) 

No he didn’t. He wrote plays. 

b) Did Christopher Columbus discover India? (America) 

........................................................................................................... 

c) Did Beethoven come from France? (Germany) 

.......................................................................................................... 

d) Did Leonardo Da Vinci live in Brazil? (Italy) 

.......................................................................................................... 

2. Ask questions based on the answers 

a) .........................................................................................................? 

She went to Brazil 

b) ........................................................................................................? 

She was there for 3 weeks 

c) ........................................................................................................? 

She went there because she visited some friends 
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d) ........................................................................................................? 

She did a lot of things for example she bought souvenirs, wrote postcards and so 

on. 

III READING 

1. Read the text 

James Dean was a movie star. He made only three movies. He died in a car crash in 

September, 1955 near Paso Robles, California. He was only twenty four years old. But in his 

short life James Dean became the symbol of young people. He was the teenage rebel. For 

years after he died, his studio received 8,000 letters a day. His fans couldn`t believe that he 

was really dead. Today he is still a hero for millions of young people. 

James Dean was born in February, 1931 in Fairmount, Indiana. When Jimmy was five years 

old, his father got a job in Los Angeles, and the family moved to California. Three years later 

his mother died. Jimmy went back to Fairmount and lived with his aunt and uncle on their 

farm. 

Jimmy loved sports. He was on the school basketball and baseball teams. He also played the 

clarinet. 

He wanted to be an actor, and in January 1952 he went to New York. He made some 

advertisements for Pepsi-Cola, appeared on some television programs, and he also worked in 

theater. 

In 1954 James Dean went to Hollywood, and he made his first movie. East of Eden made him 

a star. His second movie was Rebel without a Cause. In his third and last movie, giant, he 

started with Elizabeth Taylor and Rock Hudson. 

In 1955, James Dean was famous. He was rich, too- rich enough to buy a fast sports car. 

2. Look at the chart; put the places and the events in the correct order. 

Date Place Event 

1931   

1936   

1939   

1952   

1954   

1955   
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    Paso Robles                                                   Move 

    Hollywood                                                    Die in a car crash 

    Fairmount, Indiana                                        Make movies 

    Los Angeles                                                   Go to live with aunt and uncle 

    New York                                                      Born 

    Fairmount, Indiana                                        Become an actor 

 

IV WRITING 

1. Write a story, using the past tense. (150 words) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

....................................................................................................................................................... 
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THIRD EXAM 

Student’s name: .........................................................................       Score: 

                  Date: ......................................................................... 

I LISTENING 

1. Listen to Stephen Baxter. Are these sentences true or false? 

a) There will be people living on Mars. 

T                     F 

b) The planet will be too hot. 

T                     F 

c) We’ll be able to travel between planets in about fourteen hours. 

T                     F 

d) We’ll need to explore other planets like Mars and Jupiter, because they won`t be 

too overcrowded. 

T                     F 

II GRAMMAR 

1. Complete the breakfast-time conversation at the Wilson’s house. Replace the 

verbs in brackets with BE GOING TO or WILL. 

MUM: I can’t decide what to do this morning. Oh, I know, I (do) 

........................................ some            work in the garden. 

TESS: But, Mum, it’s raining! 

MUM: is it? Oh! Well, that’s not a problem. I (put on) .............................................. 

my coat. And then I have to go out at two o’clock because I’ve got an appointment at 

the vet’s. I ............................................... the cat for his flu injections. 

TESS: I (play) ........................................ badminton with Roger at 11 and then I (buy) 

................................................. a present for Dad. Max, are you ok? 

MAX: No, I feel sick suddenly. I think I (go) ........................................... back to bed. 

Tom (have) ......................................... a party tonight and I want to feel Ok for it. 

Tess...? 

TESS: All right. I (buy) ............................................ the video for you. But I want the 

money first! If not, I (not get) ............................................. it. 
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2. Fill in the blanks with WILL or BE GOING TO 

a) I feel really tired. I think I ................................. go to bed. 

 

b) A: Where are you going? 

B: I .................................. visit my grandmother. 

 

c) I’ve already decided. I ....................................... buy a new car. 

 

d) A: Why are you wearing your best suit? 

B: I .................................. have lunch with my future girlfriend. 

 

e) A: Do you want to have the Fricase or Chicharron? 

B: I think ................................. have the Chicharron. 

 

f) A: We need some more ink for the printer. 

B: I ................................. go to the shop and get more. 

 

g) A: Did you phone Roberto? 

B: I’m sorry. I completely forgot. I ..................................... do it now. 

 

h) That’s too much heavy for one person. I ................................... give you a hand. 

 

i) A: I have a terrible headache! 

B: Sit down and I ......................................... get you and aspirin 

 

j) A: Could anyone answer the phone? 

B: I ................................... get it. 
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III READING 

1. Read the text 

SAYING GOOD BYE 

Mr. and Mrs. Anastas are the Athens Airport. They`re saying good bye to their son Dimitri 

and his family. It’s a very emotional day. In a few minutes, Dimitri and his family will get on 

a plane and fly to the United States. They won`t be coming back. They’re leaving Greece 

permanently, and Mr. and Mrs. Anastas won’t be seeing them for a long, long time. 

Dimitri and his family are going to live in Chicago. They are going to stay with his wife’s 

relatives. Dimitri will work in the family’s restaurant. His wife, Ana, will take any job she can 

find during the day, and she’ll study English at night. The children will begin school in 

September. 

Mr. and Mrs. Anastas are both happy and sad. They’re happy because they know their son and 

his family will have a good life in their new home. However, they’re sad because they know 

they’re going to be very lonely. Their house will be quiet and empty, they’ll have to celebrate 

holidays by themselves, and they won’t see their grandchildren grow up. 

Some day Mr. and Mrs. Anastas will visit Chicago, or perhaps they’ll even more there. But 

until then, they’re going to miss their family very much. As you can imagine, it’s very difficult 

for them to say good-bye. 

 

2. Circle T for true and F for false 

a) Dimitri and his family will be leaving Greece for a few minutes. 

T                   F 

b) Anna’s relatives live in Chicago 

T                   F 

c) Mr. Anastas is happy and Mrs. Anastas is sad. 

T                   F 

d) Mr. and Mrs. Anastas might move to Chicago. 

T                   F 

e) Mr. and Mrs. Anastas are sad because they’ll be at Athens Airport until they visit 

Chicago or move there.         T                   F. 
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IV WRITING 

Write a paragraph (180 words) Answer to the question. 

What will you do if you win the lottery? 

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................ 
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FORTH EXAM 

Student’s name: .........................................................................       Score: 

                  Date: ......................................................................... 

I LISTENING 

1. Listen and answer the questions 

a) Where is Ellen? 

................................................................................................. 

b) How long has she been there? 

................................................................................................. 

c) Why is she there? 

................................................................................................. 

d) Has the woman had serious medical problems in her family? 

................................................................................................. 

 

II GRAMMAR 

1. Complete the sentences with a verb from the list. Use the present perfect 

(have/has + the past participle of the verb) 

 

Break        buy        do          finish       go        go        lose        paint        read         take  

a) “Are they still eating dinner?” “No, they ................................” 

b) I ......................................... some new shoes. Do you want to see them? 

c) “Is Tom There?” “No, he ....................................  to work” 

d) “..................................... you ............................... the shopping” “No, I’m going to 

do it later.” 

e) “Where is your key?” “I don’t know. I ......................................... it” 

f) Look! Somebody ................................................ that window. 

g) Your house looks different. ................................... you ..................................... it? 

h) I can’t find my umbrella. Somebody .......................................... it. 

i) I’m looking for Maria. Where ................................ she ...............................? 

j) “Do you want the newspaper?” “No, thanks. I ............................................. it.” 
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2. Put FOR or SINCE into each gap? 

a) I haven’t seen Keith .................. a while. 

b) He’s been in China ................... January. 

c) He works for a company called KMP. He has worked for them ............... several 

years. 

d) he and his wife have lived next to me ............ their son, Tom, was born. 

e) I have known them ................. many years. 

f) We have been friends .................. we were at university together. 

g) His wife, Carry, is a designer. She has had her own studio ................. six months. 

h) I’m looking after Tom today. He’s been at my house .................. 8: 00 this 

morning. 

 

3. Choose the correct form 

In the following pairs of sentences, one verb form is right and one is wrong. Put a 

tick (/) next to the right one, and a cross (x) next to the wrong one. 

 

a) What did you do last night? 

What have you done last night? 

 

b) I went to many countries in my life 

I have been to many countries in my life 

 

c) He went to Greece two years ago. 

He has been to Greece two years ago 

 

d) I study English for three years.  

I have studied English for three years. 

 

e) I have known Mary for three weeks. 

I have known Mary since three weeks. 
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Where have you bought your shoes? 

Where did you buy your shoes? 

III READING 

1. Read the article 

FLYINGN FOR A LIVING  

Cathy has made a career out of her passion 

Cathy Moorhead has only ever had one job. She has never wanted to do anything but 

be in a hot balloon, going where the wind takes her, listening to the birds, and 

watching deer and small animals below her. 

 

And she gets paid for it, about $50,000 a year. “I’ve been flying balloons since I was 

10, and I have done it professionally for 12 years. I fly between 10 and 20 passengers 

in different balloons.” The flights usually last an hour, and they go early in the 

morning or just before sunset. “The trips are always mystery tours,” she says. “I never 

know where we’re going to land.” 

 

She starts work about 6 A.M., and works anywhere from 15 hours a day to nothing, if 

the weather is bad. “We can’t fly if it’s too windy, if visibility is poor, or if it’s raining. 

The balloon gets too heavy and the passengers get wet. ”What’s the best thing about 

the job?” The job itself. I love being out in the country and I hate routines. So this is 

heaven for me." 

 

2. Answer the questions 

a) Does she work indoors or outdoors? 

...................................................................................................................................... 

b) How long has she been doing this job? 

...................................................................................................................................... 

 

c) What does she do in her job? 

...................................................................................................................................... 
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d) What did she do before? 

...................................................................................................................................... 

e) Does she do the same thing every day? 

...................................................................................................................................... 

f) Why does she like the job? 

...................................................................................................................................... 

 

     IV WRITING 

1. Choose a question and write a text. (200 words) 

 

a) Have you ever seen an accident? 

b) Have you ever cheated on an exam? 

c) Have you ever received a present that you really liked? 

 

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

........................................................................................................................................................

............................................................................................................................................... 
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137 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Source: www.michaeldouglas.com 
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 Source: In Contac 1 texbook 
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 Source: My Choice 3  texbook 

 

   

 

  

  LISTENING 
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 Source: My Choice 4  texbook 
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CLASSROOM ENVIRONMENT’S PICTURES 
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STUDENTS PERFORMING “GREASE SONG” 
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STUDENTS’ DRAMA “ROMEO AND JULIET” 
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STUDENTS SINGING “THE PUREST OF PAIN” By: Son by four 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


