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Abstract 

This research was proposed to study gender as an important affective factor that 

influences the foreign language learning process and EFL teachers and students should 

consider it as Oxford (1995) established. One of the main gender differences in language 

learning are the use of strategies, though various studies were done on gender differences 

in the use of language learning strategies the Latin-American context was not studied. 

Therefore, in this current context it was developed a research that found differences in 

male and female language learners in the use of language learning strategies during the 

development of transactional speaking which is a function of this language skill. In 

methodology, it has a quantitative approach that described gender results; it collected 

data in a unique time of 25 male and 25 female Intermediate English learners through 

two instruments which were an achievement test of speaking that measured knowledge 

in transactional speaking and a language learning strategies (SILL) questionnaire that 

measured the use of those strategies. Results exposed minimal gender differences in 

language learning strategy use suggesting that female and male students employ similar 

quantities of language learning strategies when developing transactional speaking. 

However, there were found some differences since their preferences in using language 

learning strategies vary according each gender, such as female students acquired higher 

scores in scales of the SILL questionnaire belonging to direct strategies; thus, women 

used to use more language learning strategies of mental processes for language, these 

type of strategies allow them to surpass their male peers in the development of 

transactional speaking for about one point. And those strategies which are in charge of 

the management of learning were used more by male students, but differences were not 

significant which makes them similar language learners. 

   

 

Key words: language, language learning, gender, language learning strategies and 

language skills. 
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Resumen 

Esta investigación se propuso para estudiar el género como un factor afectivo importante 

que influye en el proceso de aprendizaje de lenguas extranjeras; profesores y estudiantes 

de EFL deben considerarlo, así como Oxford (1995) estableció. Una de las principales 

diferencias de género en el aprendizaje de idiomas es el uso de estrategias, aunque se 

realizaron diversos estudios sobre las diferencias de género en el uso de estrategias de 

aprendizaje de lengua no se estudió el contexto latinoamericano. Por lo tanto, en el 

presente contexto este estudio encontró diferencias en el uso de estrategias de 

aprendizaje de idiomas en estudiantes varones y mujeres durante el desarrollo del habla 

transaccional que es una función de esta habilidad de la lengua. En metodología, se 

desarrolló un enfoque cuantitativo que describe los resultados de cada género; se recogió 

datos en un momento único de 25 hombres y 25 mujeres estudiantes de inglés intermedio 

a través de dos instrumentos que fueron una prueba de rendimiento de habla que midió el 

conocimiento del habla transaccional y el cuestionario de estrategias de aprendizaje de 

lengua (SILL) que midió el uso de esas estrategias. Los resultados mostraron diferencias 

de género mínimas en el uso de estrategias que sugieren que estudiantes mujeres y 

hombres emplean cantidades similares de estrategias de aprendizaje de lenguas durante 

el desarrollo del habla transaccional. Sin embargo, se encontraron algunas diferencias ya 

que sus habilidades en el uso de estrategias de aprendizaje de idiomas son muy variadas 

ya que las estudiantes adquirieron puntuaciones más altas en escalas del cuestionario 

SILL pertenecientes a las estrategias directas; por lo tanto, las mujeres suelen utilizar 

más estrategias de aprendizaje encargados de los procesos mentales para el lenguaje; este 

tipo de estrategias les permiten superar a sus compañeros en el desarrollo del habla 

transaccional y las estrategias que se encargan del manejo del aprendizaje se utilizan más 

por los estudiantes varones, aunque la diferencia no fue superior a un punto lo que los 

hace estudiantes similares en el aprendizaje de lengua. 

Palabras clave: el lenguaje, el aprendizaje de idiomas, el género, las estrategias de 

aprendizaje de idiomas y habilidades lingüísticas. 
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Differences in Male and Female Learners when Using Language Learning 

Strategies When Developing Speaking 

CHAPTER I 

1.1 Introduction 

Several people learn a second or a foreign language with the main objective of 

mastering speaking skills according to Richards (2008). But, to achieve an efficient 

learning of a language skill it is necessary to use certain language learning strategies; 

Oxford (1990) grouped language learning strategies which are complied with 

characteristics of good language learners. Recent evidence exposed differences between 

language learners, girls are used to achieve higher scores than boys in English as Foreign 

Language learning as Aslan (2009) stated; and then, gender has been considered as an 

important factor which influences second/foreign language learning; these differences 

might be studied by linguistics in order to find out how different both genders are when 

learning English as foreign language. 

 

This research is intended to find gender differences in the use of language learning 

strategies when developing transactional speaking, which is a function of speaking skill 

developed by Richards (2008).   

 

In chapter I, the main objective was to observe how different male and female students 

use the language learning strategies when developing transactional speaking in 

intermediate level of EFL students. Then, to reach this objective there were planned to 

identify direct and indirect language learning strategies used by male and female English 

language learners in order to determine gender differences in language learning 

strategies use; and to determine which gender is most efficient in the development of 

transactional speaking. Thus, the influence of students´ gender (male and female) in the 

use of language learning strategies during the development of transactional speaking 

were described in this study. 

In chapter II, there were described three gender models that explained the role of gender 

in language learning; also, factors that influence gender differences in the process of 
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language learning, and language learning strategies proposed by Oxford (1990), these 

strategies are the base for the Likert questionnaire that measures the use of language 

learning strategies. Finally, there were described some issues involved in speaking skill 

as functions, styles and evaluation because they are essential to delimit this study and 

built the second instrument about speaking skill to collect data.  

 

Chapter III presents methodology, it was built with a quantitative approach, it was 

designed as non-experimental research, it is a descriptive study, and it is transectional 

because it collected data in a unique time in order to describe characteristics of the 

variables without manipulation. Also, this research is a case study because collected 

information about students of an institution on EFL. For this study, it was planned to 

make a piloting in order to validate two instruments which were an achievement test of 

speaking and a language learning strategies questionnaire; after the piloting stage, it was 

selected an intentional sample from an English institute in La paz city. It was 

Englishlands institute; and the sample comprised 50 people of both genders, 25 males 

and 25 females who were asked to complete two instruments proposed by this research.  
 

In Chapter IV, data provided by achievement test of speaking and Strategy Inventory for 

Language Learning questionnaire from male and female students of the sample were 

analyzed and described; for this study, piloting and data analysis stages were analyzed 

based on the t test results, that is a test used in statistics to measure significant 

differences between two groups, in the case of this study they were male and female 

groups. Results were illustrated in graphics and tables for making them more 

understandable. Main gender differences were found in the use of language learning 

strategies (direct and indirect) by male and female students, but there were not 

significant differences in the use of language learning strategies or development of 

transactional speaking between male and female students.  

Finally, Chapter V concluded with the idea that in this setting there were found some 

gender differences in use of language learning strategies as proposed by Oxford (1990); 

however, there were not found significant differences between male and female language 

learners in the amount of use of language learning strategies; also, their development of 
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transactional speaking was not significantly different between male and female students 

because their speaking language skills were similar. 

 

1.2 PROBLEM STATEMENT  

In language learning process, gender has been considered as an important 

affective factor playing a specific role, and it influences second language acquisition; in 

addition, there were found differences between the language use of men and women; and 

no education or social conditions can erase those differences (Zoghi, Masoud; Ali 

Kazemi, Seyyed and Kalani, Ali , 2013). Gender should be considered in foreign 

language learning in order to find differences between male and female students. Gender 

dissimilarities in language learning are studied by linguistics field, and specifically by 

the applied linguistics area.  

Thus, Green and Oxford (1995) explained differences in learning a foreign language as 

the existence of gender-related tendencies in applying specific learning strategies types; 

also, they observed gender differences in the use of those strategies suggesting that 

females and males employ different approaches in language learning which may be 

related to learning styles, motivations, and attitudes of each gender (Green & Oxford, 

1995).  

Oxford (1990) proposed two types of strategies; they are direct and indirect language 

learning strategies which allow students to achieve proficiency in English. Males and 

females are supposed to apply different strategies to learn a language (Oxford R. , 

Language Learning Strategies: What Every Teacher Shuold Know, 1990). Therefore, 

this research was intended to find these differences in language learning strategy use 

when male and female students develop transactional speaking that is the language target 

according to Richards (2008). In consequence, the research question that guided this 

study was: 

What are the differences between male and female EFL learners use of direct 

and indirect language learning strategies when developing transactional 

speaking in an intermediate class? 
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1.3 Rational 

Firstly, language learning strategies are useful to achieve proficiency in English. 

Inside the process of foreign language learning there are strategies that are specific 

actions to make learning process easier, faster, self-directed, and more effective Oxford 

(1990), they are language learning strategies; additionally, Rebecca Oxford (1990) 

proposed and classified those language learning strategies into two major groups, they 

were classified in direct and indirect strategies. Though there are different groups, all of 

these strategies are related to each other. Also, direct and indirect strategies support each 

other and the all the sub-groups listed in six categories (Memory, Cognitive, 

Compensation, Metacognitive, Affective, and Social Strategies) interact with and help 

one another (Oxford R. , 1989).  

These major groups and categories of strategies are useful to identify strategies and 

explain how the students follow a learning process in English as a Foreign Language. 

However, male and female students are supposed to use different strategies when they 

learn English or any other language (Oxford & Burry-Stock, Assessing the use of 

language learning strategies worldwide with ESL/EFL version of the strategy inventory 

for language learning (SILL), 1995); hence, for this study it is essential to distinguish 

how different genders (male and female) use the language learning strategies in order to 

describe differences in this current time and situational context in order to benefit the 

EFL field by focusing on a gender-based methodology in foreign language learning to 

make it more efficient. 

Secondly, there are benefits in the EFL area since based on the results of this study; 

teachers and students of EFL can understand better the relation between language 

learning strategy use and success in the target language. During the process, students and 

teachers may stress on specific strategies that are more successful for learners while 

learn English based on their gender (Green & Oxford, 1995). Furthermore, observing 

differences between male and female students in terms of strategy use is helpful not only 

teacher but also students, so they can instruct on strategy use and give strategy training 
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in order to help learn English better (Aslan, 2009). Therefore, EFL area is going to be 

able to differentiate gender use of language learning strategies to focus and improve the 

use of those strategies that are more efficient according each gender in English language 

learning. Also, methodology of this research is useful for collecting data in different 

contexts and times.   

Finally, following Hernández et. al. (2006); this research is a quantitative and non-

experimental study which is developed with no manipulation of variables, that is, it is 

not going to build a situation, but is going to observe the use of language learning 

strategies in a function of speaking skill done by male and female learners which is 

transactional speaking, it is useful for obtaining goods or services according to Richards 

(2008). The independent variables (male and female students) and the dependent 

(language learning strategies) are not going to be manipulated; there is any direct control 

or influence on them because variables and effects already happened. For collecting data 

about the variables; it is going to be a transectional study, it means data collection in a 

unique time with the purpose of describing variables and analyzing how those variables 

behaved in a particular time (Hernández et. al. 2006) (Trans. by Yucra Sea Lucia 

Esther). For concluding, this study is useful for describing the use of language learning 

strategies of male and female students in this particular time; however, this study may be 

replicated in different periods and settings for further researches.  

 

1.4 Objectives 

The objectives of this study are the following: 

1.4.1 General Objective  

To describe the use of language learning strategies in male and female EFL 

students with an intermediate English language level at the moment of 

developing transactional speaking. 

1.4.2 Specific Objectives  
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To identify direct language learning strategies used by male and female EFL 

students in an intermediate English Language level at the moment of developing 

transactional speaking.  

To identify indirect language learning strategies used by male and female EFL 

students in an intermediate English Language level at the moment of developing 

transactional speaking. 

To determine which gender is the most and the least efficient when developing 

transactional speaking based on the differences found in their use of language 

learning strategies and their speaking development in the achievement test. 

1.5 Hypothesis 

According to Hernández Sampieri et. al. (2014) a hypothesis is a tentative 

explanation about a phenomenon under study, it is formulated as a proposition. Not all 

hypothesis must be true, they can be false too. In fact, they are able to be verified or not 

by the collected data. This study required a descriptive research hypothesis; a descriptive 

research hypothesis is a tentative proposition about the possible relationships between 

two or more variables; it is useful in descriptive studies which try to predict data or a 

value in one or more variables in measurement or observation (Hernández et. al., 2014) 

(Trans. by Yucra Sea Lucia Esther). Therefore, the hypothesis of this study is: 

H1: Female EFL students use more direct and indirect language learning strategies than 

male EFL students regarding their performance of transactional speaking and language 

development in an intermediate class. 

However, there is a null hypothesis that might be proposed; null hypothesis is, in a sense, 

the reverse of the research hypothesis; null hypothesis is also a proposition about the 

relationship between variables, but it is useful to refute or deny what was said by the 

research hypothesis Hernandez et. al. (2006), (Trans. by Yucra Sea Lucia Esther). 

Therfore, the null hypothesis for this research was: 

H0: Female EFL students do not use more direct and indirect language learning 

strategies than male EFL students regarding their performance of transactional speaking 

and language development in an intermediate class. 
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1.6 Variables 

According to Hernández Sampieri et. al. (2014), a variable is a property that has a 

variation that is measurable or observable; variables acquire a value for a scientific 

research when they relate to other variables, it means if variables belong to a hypothesis 

or theory, they are termed as construct or hypothetical constructions (Trans. by Yucra 

Sea Lucia Esther) (Hernández Sampieri et. al. 2014).  

For this descriptive study, there are two variables which are gender (male and female) as 

independent variable and dependent variable is the use of language learning strategies. 

Hence, variables are described as follows: 

1.6.1 Dependent Variable “Use of Language Learning Strategies” 

The dependent variable for this research was the use of language learning 

strategies done by female and male students of the intermediate level of English at the 

Englishlands institute. 

1.6.2 Independent Variable “Gender” 

The independent variables in this study was gender of the students (male or 

female) of the intermediate level of English at the Englishlands institute. 

1.7 Variables Conceptualization 

A conceptual definition treats a variable in other terms; they are definitions of 

dictionaries or specialized books; and descriptions of the essence or characteristics of a 

variable, object or phenomena are known as real definitions Hernández (2006) (Trans. 

by Yucra Sea Lucia Esther). The first and second variables are going to be defined as 

following: 

1.7.1 Concept of Dependent Variable “Use of Language Learning Strategies” 

Language learning strategies are specific steps taken by the male learner to make 

learning faster, more enjoyable, more effective, and more transferable to new situations 

Oxford (1990).  
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1.7.2 Concept of Independent Variable “Gender” 

A person who is categorized as female or male because of her/his biological 

status; it is a biological sex including sex chromosomes, gonads, internal reproductive 

organs, and external genitalia (American Psychological Association, 2015). 

1.8 Operationalization of Variables 

 

 

 

 

 

 

 

 



 

9 

 

CHAPTER II 

THEORETICAL FRAMEWORK 

2.1 Gender Definition  

In order to initiate and understand this study, it is important to define and make 

the difference between some terms; such as “sex” and “gender”, they are perceived like 

synonymous and in some studies they are used interchangeably (Aslan, 2009). 

Therefore, there is a pronounced distinction between both terms: 

 

On one hand, Sex refers to a person’s biological status who is typically categorized as 

male, female, or intersex (i.e., atypical combinations of features that usually distinguish 

male from female). There are a number of indicators of biological sex, including sex 

chromosomes, gonads, internal reproductive organs, and external genitalia (American 

Psychological Association, 2015). 

On the other hand, Gender refers to the attitudes, feelings, and behaviors that a given 

culture associates with a person’s biological sex. These behaviors are compatible with 

cultural expectations which are referred to as gender-normative; behaviors that are 

viewed as incompatible with these expectations constitute gender non-conformity 

(American Psychological Association, 2015). 

 

Then, gender is the performance of sex; or as Butler´s (1990) performative notion in 

which gender is assumed not somewhat somebody has, but somewhat somebody does 

established by repeatedly performing acts which constitute femininity or masculinity 

(Butler, 1990).  

 

Therefore, it is thought that there is a gender role in English learning; there are three 

types of models that explain that role; Deficit Model, Dominance Model and Cultural 

Difference Model (Cameron, 1995). Deficit model as its name itself explained that 

female students have a deficit in their learning process; Dominance model expressed that 

male in their social position are able to overcome women even in language learning; and 

finally, Cultural Difference model says that male and female learners have the same 
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capacity in language learning (Cameron, 1995); those models are useful for this research 

to explain why possibly there are differences between male and female students in 

learning English as a foreign language. 

 

2.2 Gender Models in learning English as a foreign language 

In this segment, there are going to be developed three models explaining the 

gender role in EFL learning; they are known as Deficit Model, Dominance Model and 

Cultural Difference Model (Cameron, 1995); these models established the relation 

between language learning and gender. Below, gender models in learning English as a 

foreign language are explained:  

2.2.1 Deficit Model in learning English as a foreign language 

This first model is going to explain how women´s language is contemplated as 

deficient and minimalized. This model considered females disadvantaged as speakers 

and communicators especially as professionals due to their education and socialization 

as females (Block, 2002); it means that females since they were children, they were 

educated with feminine attitudes, feelings and behaviors which are perceived in their 

development in society. That is, because woman's language has its basis on the 

assumption that women´s attitudes are marginal toward serious concerns of life 

especially academic fields; those concerns are prohibited by men.  

In addition, female speech implies an object whose sexual nature involves euphemistic 

terms which has social roles (feminine are expected to be obedient) that are derived and 

depended in relation to men (Lakoff, Language and Woman´s Place, 1973). As a result, 

women are perceived as lacking of confidence since they cannot express in public in 

comparison of men; furthermore, ladies should try to imitate certain communication 

characteristics of males because they want express themselves as men do (Aslan, 2009). 

In consequence, women had been considered disadvantaged communicators because 

men are considered better professionals and communicators in this model; however, it is 

important to know the dominance model in order to understand the causes of men 
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language attitudes against women, and determine how their masculine and feminine 

status work in language learning. 

     

2.2.2 Dominance Model in learning English as a foreign language 

Mullany (2000) explained that men domain women. It may due to an economic 

power over females because it is believed that men lead not only in society, but also in 

language. Then, as their economic influence invades language, consequentially, male use 

to lead spoken interaction; also, men social domination because of their economy it 

guarantees that they have a speech highly valued (Mullany, 2000). As well, females were 

excluded and marginalized inside not only in public domain, but also in high status 

positions.  

That exclusion consists of making women remain in silence; being dominated in front of 

public; denied to be in contact with languages, literature or speech styles those which 

were required to become a worker in public institutions; and prejudiced women oral and 

written speech (Cameron, 2005). Another argument about men domination in controlling 

communication among people is that men become as interrupters of their own 

conversational partners because they have more success when they convey the issues 

during the communication (Spender, 1980). Men use to lead conversations and interrupt 

their female partners because they are successful communicators when they talk about 

what they know in order to keep their social status.  

In the Deficit model, women were perceived as disadvantaged learners because their 

attitudes and capacities for developing as professionals were considered low in 

comparison to men. Similarly, the Dominance model supported the idea that men 

learners are better than women because men had economic power; therefore, men may 

domain female learners in communication. For this study, these models are useful to 

understand gender roles in the language learning process. However, another view 

explained that female and male are considered to have the same opportunities, abilities 

and capacities in relation to language learning, it is described in the Cultural Difference 

Model. 
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2.2.3 Cultural/Difference Model in learning English as a foreign language 

The Cultural/Difference Model, it presents another perspective of gender roles in 

language learning, this model was an alternative to the Dominance Model Aslan (2009). 

The Difference Model or also named dual culture model explains that men and women 

belong to separate but equal cultures (Block, 2002); to be more specific, men and women 

are socialized in different modes in relation one to another in their predominately same-

sex, thus they acquire different communicative styles within the community they live 

(Davis & Skilton Sylvester, 2004). Female and male adults use to communicate in 

different ways because they perceive each other as their society expected to.  

“Unlike the deficit model, the cultural difference model does not perceive the differences 

negatively. It adopts the socially liberal position that men and women are different but equal: 

women's speech and communication styles are not inferior to men’s; rather the relationship 

between the two are problematic at least in part because of culture clash” (Block, 2002). 

For this model, differences between male and female speech styles due to their conflicts 

in society not in language.  

By her way, Cameron (1997) preserved the idea that men and women do not simply 

learn, they produce mechanically speaking according to their own sex. That is, women 

and men are able to learn more than a group of gendered meanings, but both sexes are 

totally skilled to use strategies related to masculinity or femininity respectively. 

(Cameron, 1997).  

 

Language and gender models were explained in order to understand why possibly male 

and female learners are different in their language learning. The Deficit and Dominance 

model places male over female; however, cultural-difference model explains that 

everybody have the same skills to use strategies in language learning without taking into 

account his or her gender. In fact, language learning is a process in which men and 

women have been different; there are two types of ways in which people learn or acquire 

a language, they are described in the following segments.  
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2.3 Gender and First Language Acquisition 

First language acquisition is the primarily way of human language achievement; 

for Hagen (2008) who investigated differences between L1 and L2 acquisition 

summarized in four noticeable differences that support learners’ differences in language 

acquisition: i) L1 acquisition among children is an amazingly rapid process; children can 

learn to speak faster than adults learn a second or foreign language; ii) L1 acquisition is 

effortless, children do not do any effort to acquire their first language; iii) L1 acquisition 

involves no formal training, children do not receive education for acquiring their 

language; and iv) the stability in the case of L1 acquisition is practically invariable, 

children use to acquire their language in similar ways, there is no significant differences 

between them (Hagen, 2008). Though, generally all children acquire language similarly, 

there are gender-differences inside this process.  

 

First language acquisition and how it develops according to each gender presents some 

differences: “Irregularities are mainly different styles in vocabulary acquisition and 

variety in rate of vocabulary growth during the period of the first two years. The growth 

of the vocabulary can vary significantly and may even vary according to gender” 

(Halldórsdóttir, 2014), girls and boys have different styles in learning their lexicon; and 

it is perceived during their first years of life. Additionally, each child acquires a personal 

style, whether it is because children had developed their own individuality or 

experiences of speech in their surroundings.  

Those experiences may determine that girls are superior over boys in language 

acquisition; Coates (2004) stated that it is a well-known the fact that female children 

used to be quicker than male children by the time of attaining a language; it involves 

processes from babbling, first words and vocabulary speed growing; female toddler used 

to be more advantaged than boys (Coates, 2004). For concluding, though there are 

different factors intervening in language acquisition by children, little girls used to lead 

linguistic progressions in comparison to males. As this study focuses on adult learners of 

English, L2 learning and gender is going to be described in the following section.    
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2.4 Gender and Second Language Learning/ Foreign Language Learning 

The second way of human language achievement is second language learning, 

but there are certain contexts in which people learn English as a foreign language. There 

are gender differences in language learning because in oral linguistic proficiency female 

use to begin speaking earlier than male; also, female students build correct utterances, 

accurate grammar and longer sentences. Consequently, feminine students cultivate a 

richer vocabulary, a better spelling and reading; and they are better in tests solving 

which follow certain grammatical rules (Piasecka, 2010).  

 

In the same way, Green and Oxford (1995) established that there are gender-related 

tendencies in employing specific learning strategy types; as well, they have remarked 

that gender differences in use of strategies suggests that females and males apply unlike 

approaches to learn a language, those approaches may be related to underlying styles, 

motivations, and attitudes of learning (Green & Oxford, 1995).  

Additionally, male and female have different learning abilities; usually, males prefer 

visual-spatial processing while females have better verbal and communicative abilities 

(Nyikos , 1990). Men used to be more visual; they are more motivated by peers and they 

learn less by listening than women (Marcus, 1999; Pizzo, 2000, as cited in Tarinceva, 

2009). In contrast, ladies tend to be more auditory and they learn well when it is 

noiseless. Then, male use to learn a language better by using social strategies as learning 

with peers and female use their cognitive processes as listening.  

 

In her view, Tannen (1992) proposed communicative gender differences; male learners 

prefer doing more learning tasks as talking in public settings because they feel forced to 

establish or maintain their position in the group. Instead, female learners have a 

preference for talking more in private settings because they consider conversations as 

important means of maintaining relationships; also, females are better than males in 

language learning tasks which are in relation to remembering verbal information, faces, 

names, and object locations (Tannen, You just don´t understand, 1992). As well, Kraft 
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and Nichel (1995) demonstrated that women were better at verbal fluency, vocabulary 

and quality of speech, but men were better at writing (Kraft & Nichel , 1995).  

By the same line, women are supposed to be more privileged than male in learning 

language according to two factors, these are social and biological factors including 

interactions between them; those factors have been considered as mechanisms causing 

personal differences in language acquirement in which gender is a biological factor in 

language development, those gender differences on linguistic tasks advised that language 

acquisition mechanisms possibly in some extent are diverse in men and women (Ullman, 

2001).  

Remaining the previous proposals, the Declarative/Procedural Model proposed by 

Ullman and colleagues, women have advantage on linguistic tasks to the declarative 

memory system which belongs to long-term memory and has a wide storage capacity 

and longevity (Ullman, 2001). Also, female have a procedural memory that involves 

skills acquisition as implicit rules and sequences of knowledge (Lewicki, P., Hill, T., & 

Czyzewska, M., 1992); on the other hand, declarative memory is originated in explicit 

knowledge and information recovery, and it is related to the storage ability and operative 

knowledge of facts and events (Mishkin, Malamut, & Bachevalier, 1984).  

 

Summarizing, the Declarative/Procedural Model give advantage to women in linguistic 

tasks because they have more efficient long-term memory. However, gender differences 

have also been observed on short-term memory tasks in which linguistic information 

should be remembered for only a brief period of time (Margarita Kaushanskaya, Viorica 

Marian, Jeewon Yoo, 2015). Females are advantaged in language learning because they 

have long and short term memory more efficient than males do. 

Then, the other factor is the social factor which determines male and female behaviors 

and attitudes for the overall culture, but non-physical gender differences become from 

the socialization process (Eagly & Karau, 2002). Though, each gender is constituted of a 

biological or physical structure, a social heritage determines gender itself; it is important 

to describe those factors as following. 
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2.5 Gendered Factors Involved in English as Foreign Language (EFL)  

There are factors involved in language learning in which women and men are 

differentiated; those two factors are social and biological. They are helpful to know how 

male and female determine their success in language learning; thus, the following 

paragraphs are going to treat those factors, and for concluding and completion there is 

going to be added the linguistic factor involving learning English as a foreign language.  

 

2.5.1 Social Factor Involved in English as Foreign Language (EFL)  

Women and men are socialized; since they learn their appropriate behaviors and 

attitudes from their family and overall culture in which they become into adult with, 

their non-physical gender differences are a product of socialization (Eagly & Karau, 

2002). Thus, the environment in which people grew up determines certain actions that 

each gender performs. “Furthermore, different genders see the world from their 

viewpoints. Female students did better on female topics. Generally, their attitudes and 

interests toward a certain topic will affect their learning. Thus, the width of their 

perspectives certainly facilitates the process of learning” (Shakouri & Saligheh, 2012). 

Nyikos (1990) proposed that socialization factors have an influence on the way men and 

women process the information similarly. Besides, socially attitudes learned can 

negatively affect the confidence that language students have depending on their gender 

place of their own learning abilities. As well, individual modalities and learning styles 

help to control the foreign language learning process and might lead to positive results 

(Nyikos , 1990). Women and men become feminine or masculine because their society 

prompts them to be in those gender roles since they are children according to their 

culture; also, female and male linguistic points of view depend on the attitudes and 

behaviors they learned to perform socially for each gender.  

 

Then, a socio-linguistic explanation established that gender differences in 

communication styles and learning styles are especially in speech (Chi-Him Tam, 2015). 

Language-related communicative skills of females are associated to their difference in 

communicative styles (Tannen, 1990). Women use to have an inferior social status than 
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men; but different behaviors in communication time are attributed to male-dominant 

social frameworks as the dominance and deficit models explained; therefore, males and 

females frequently adopt different communicative behaviors (Oxford, 1992).  

Thus, female communicative style pursues harmony in interpersonal relationships, their 

communicative style supports others, their ideas and opinions, elaborating other’s speech 

and preserving conversational interaction; however, male communicative style is 

concentrated on arguing, interrupting, rejecting, or ignoring others’ ideas and opinions 

(Hirshman, 1994). Tannen (1990) typified male speech as conflictive, but female speech 

as cooperative (Tannen, 1990); in her work, this author told that men are difficult to deal, 

but women tend to support the dialogue during speaking.  

Moreover, female language learners are advantageous, because they are better in 

communicative competence since they are more active in listening and they are able to 

convey the message in a harmonious way (Chi-Him Tam, 2015). For concluding, women 

are used to support and cooperate the speech partner; however, men are difficult because 

they argue, interrupt, reject or ignore ideas of others when they are communicating; 

additionally, female have an active listening which contributes to their communicative 

competence as they send messages harmoniously. The biological factor may support 

differences between male and female learners.    

 

2.5.2 Biological Factor Involved in EFL 

The second factor involved in language learning is the biological; it is 

physiological characteristics that make different women from men during learning 

English as a foreign language. Females and males differ fundamentally in terms of 

cognitive ability and learning style, these differences are derived from basic 

physiological differences, such as differences in the development of brain, and from 

differences in higher-level cortical functions Keefe (1982 cited in Zoghi, Masoud; Ali 

Kazemi, Seyyed and Kalani, Ali, 2013).  

Also, masculine and feminine learners have in some extent different patterns of 

lateralization, who being more left-hemisphere dominant males than females (Banich, 

1997). Language learning abilities are related to the lateralization of hemispheres in the 
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brain (Gur & et. al., 1982). Female brains are found to be less lateralized for language 

functions; therefore, they are distributed more diffusely in both hemispheres; as 

consequence, female overall language performance is better than male learners´. The 

female brain had revealed to be more sensitive to changes of sound intensity; as a result, 

better auditory performance in language learning among females (Gandelman, 1983).  

 

Later, it was found more specific brain functions as the bilateral activation in the inferior 

frontal and superior temporal lobules of the women brain was better than in the males; 

consequentially, the bi-lateralization contributes to greater linguistic accuracy among 

females compared to males; additionally, the activation in the left region of the female 

brain is closely correlated to their better performance of standardized language tests 

according to (Burman, Bitan, & Booth, 2008). Another biological notion about gender 

differences in language learning expressed: “There is no doubt that language acquisition 

is a complex process which involves several factors, and that this process is highly 

influenced due to plasticity of the brain. Also, the types of memory systems involved in 

female and male also have an essential role that makes the genders distinct” (Shakouri & 

Saligheh, 2012).  

Therefore, neurological study demonstrated that females have advantage in language 

learning because their verbal and cognitive skills in language-related tasks were better 

(Chi-Him Tam, 2015). The biological factor involved in EFL explained physiological 

characteristics that make different male and female learners. The linguistic factor and the 

relation in learning a language between women and men in their development in English.  

 

2.5.3 Linguistic Factor Involved in EFL 

In addition to the two previous biological and social factors involved in learning 

English as a foreign language, there is added an extra one which is linguistic factor. In 

the following sections, there are explained characteristics of the performance of male 

and female learners for the linguistic factor. 
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Intimacy is the key in a world of connection where individuals negotiate complex 

networks of friendship, minimize differences, try to reach consensus, and avoid the 

appearance of superiority, which would highlight differences. In a world of status, 

independence is key, because a primary means of establishing status is to tell others 

what to do, and taking orders is a marker of low status. Though all humans need both 

intimacy and independence, women tend to focus on the first and men on the second. It is 

as if their lifeblood ran in different directions. (Tannen, 1992).  

Intimacy and independence belong to the social status men and women had acquired, 

these characteristics are the main cause of the oral linguistic performance where women 

low status and men telling orders speeches are perceived in their communication in 

English as a foreign language. Also, there are other characteristics that contribute to 

gender differences in language learning, they are power and solidarity. 

 

In the same way, Tannen (1993) said that frameworks of power and solidarity are 

necessary to understand gender patterns in language use; power linguistic scheme may 

be appreciated when an individual talk while another is talking in order to gain the 

ground (interruption), this can be seen as motivated by power; in the other hand, one can 

talk along with another in order to support and agreement, this must be seen as motivated 

by solidarity. However, power and solidarity are not mutually exclusive (Tannen, 1993). 

Men are those who look for power and women for solidarity. As in the previous segment 

about independence and intimacy, power and solidarity as devices for the linguistic 

factor are social-cultural caused, but perceived in the oral performance of foreign 

language bye each gender. 

 

Linguistic factor involved in language performance consider differences which give 

women and men different views of the same situation such as: female communicative 

style is tagged to be harmonious in interpersonal relationships, it supports others, their 

ideas and opinions; it elaborates other’s speech; it preserves conversational interactions. 

But male communicative style is concentrated on making arguments, interruptions, 

rejections, or ignoring ideas and opinions of others (Hirshman, 1994).  
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In her view, Tannen (1990) described male speech as conflictive and female speech as 

cooperative (Tannen, 1990). The result is more advantages for female language learners 

as they are better in the communicative competence field because they are more active in 

listening and able to convey the message in a harmonious way (Chi-Him Tam, 2015). 

 

Braun (2004) identified and presented some linguistic features which are used by men 

and women, but clearly different in frequency of usage between both genders. In order to 

begin, women tend to use more intensifying adverbs such as: “very” or “really”; their 

structure of sentences involve more frequent use of tag questions, questions in general, 

and hedges. The female style of conversation which is politer and encloses indirect 

orders rather than imperatives, this might be categorized as an absence of dominant 

behavior speech. In despite, males use more directives; they also behave more 

competitively in conversations, such as interrupting and talking more than their female 

conversational partners. In contrast, women present a more cooperative style in 

conversational interactions including minimal reactions which advertises interest with 

devices such as: “yes” or “mhm”.  

In sentence structuring, female speakers use those structures closely to norms of the 

standardize language, their average length of sentences are introduced by an adverbial 

clause and their sentences comprise subordinated clauses; but males, are perceived 

talking more colloquially and greater dialect users, their speaking forms are less 

grammatical and more elliptic Braun (2004 cited in Voegeli, 2005 pp.4-6).  

In the actual use of the utterances, men speech is less emotional and more factual by 

using greater amount of locatives and quantity terms; their utterances are also more 

judgmental and they related consistently to themselves; by their side, women relate what 

they say to emotions and their speaking is more personal Braun (2004 cited in Voegeli, 

2005 pp.4-6). As well, there are additional female speech features found as their 

speaking is considered to be more personal and more inclusive because they use 

pronouns as for instance: “you” and “we” Maltz and Borker (1982 cited in Voegeli, 2005 

p.6). 

 



 

21 

 

As seen before, in speaking women are considered to be personal and inclusive; however 

male speaking is reflected as judgmental Tannen (1990). Then, in the research of 

speaking skill; Song (1998) suggested obvious differences; females are inclined to 

passiveness, circumbendibus and not imposing their own upon others. According to 

Boyle (1987), in the speaking performance area as well, determined that boys are 

superior to girls in the comprehension of heard vocabulary (Boyle, 1987). Finally, in the 

concerns of tests of academic vocabulary recognition, understanding, and use; men 

performed significantly better than women (Scarcella, R. and Zimmerman, C., 1998) 

Another author who described female characteristics in language performance and 

learning for the linguistic factor was Lakkof (1975); in her work she said that female 

language uses phrases as hedges, tag questions (using tag questions and hedging marks 

less authority), super polite forms, question intonation in declarative statements (women 

raise their voice pitch at the end of a statement expressing uncertainty), more apologies, 

modal structures, indirect commands and requests, the use of previous strategies makes 

women appear less authoritative; more intensifiers (especially so and very), empty 

adjectives, hypercorrect grammar and pronunciation, special lexicon, more likely to use 

minimal responses to signal their active involvement in the conversation and to support 

the current speaker (Lakoff, 1975).  

Those preceding characteristics in speech constitute the “female register” which marks 

politeness and non-assertiveness both revealed as an expression of female weaker role or 

position in comparison to males. In the same way, the frequent use of questions, tags and 

hedges by women is actually interpreted as insecurity, weakness or confirmation-seeking 

(Voegeli, 2005).  

Fishman (1990), in her interpretation expressed that the use of questions and tag 

questions maintains an idea that an interrogative aid to sustain a back and forth in a 

conversation; thus, they contribute to a cooperative conversational style. Moreover, it 

was defended the position that asking a question is a request or demand for the other in 

order to talk, and not essentially a power imbalance, but stands for a “female way” to 

express demands even hedging to derive from women’s cooperative conversation style. 
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Also, females use questions, tag questions and hedges as a result for compensating the 

men’s failure to cooperate in oral conversations (Fishman, 1990).  

Then, Tannen (1990) suggested that the female indirectness in speech is due, not 

necessarily, to the perception of powerlessness or a lower position in social hierarchy, 

but might be the contrary; indirectness is ambiguous and polysemous because it is not in 

itself a subordination strategy and it can be used either by both the powerful or the 

powerless (Tannen, 1990). Therefore, there are features that differentiate male and 

female when speaking, in the linguistic factor female had acquired a role of 

subordination; however, they are able to manage the subordination and transform it in 

advantage or disadvantage depending in the woman´s speech strategies.  

Then, those strategies when learning language occurs are language learning strategies 

which are steps performed by male and female students as the following paragraph 

explains.     

 

2.6 Language Learning Strategies 

In this part of the theoretical framework chapter, language learning strategies are 

described to understand learner´s abilities in English as a foreign language. Thus, Oxford 

(1990) defined language learning strategies as “specific actions taken by the learner to 

make learning faster, more enjoyable, more effective, and more transferrable to new 

situations” (Oxford, 1990); therefore, language learning strategies are precise tasks 

developed to achieve earlier, effective and replicable learning by a language student.  

 

The language learning process comprises different requirements those include language 

learning strategies to achieve a foreign language effectively such the following authors 

expressed: 

As for learning strategies, various learners’ factors have been identified as factors related to 

language learning strategies, including language being learned, level of language learning, 

proficiency, degree of metacognitive awareness, gender, affective variables such as attitudes, 

motivation, and language learning goals, specific personality traits, overall personality type, 

learning style, career orientation or field of specialization, national origin, aptitude, language 
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teaching methods, task requirements, and type of strategy training (Oxford & Nyikos, 

1989).   

 

Then, according to Oxford and Nyikos (1989) the main issues that influence the 

strategies use to learn a language are mother tongue, difficulty of level in learning, 

abilities, capacities, self-knowledge about cognitive capability, sexual role, affective 

filter, language targets, personal characteristics, knowledge acquirement style, area 

belonging, nationality, teaching methodology, activities request and finally style strategy 

in use. Then, learning a language involves various factors in interaction for an efficient 

learning of English. 

 

Oxford (1990) stated the importance of suitable learning strategies; she explained that an 

improved knowledge of appropriate LLSs (Language Learning Strategies) will help 

learners actively in monitoring their learning patterns and greatly improving their 

language proficiency (Oxford, 1990). 

 

In the EFL area, Green and Oxford (1995) have established that there are gender-related 

tendencies in employing specific learning strategies types; as well, they have remarked 

that the gender differences in strategy use suggest that females and males employ 

different approaches to language learning which may be related to underlying learning 

styles, motivations, and attitudes (Green & Oxford, 1995). As mentioned before, a single 

student has an amount of personal, cultural and biological features that motivate her or 

his learning process; for these features, there is the learning style in which learning 

strategies improves this process of knowledge acquirement.  

Besides, for this study the use of strategies is gender-differentiated, that means male and 

female tend to use different language learning strategies; during the data collection in 

this study these strategies are going to be measured by using SILL (Strategy Inventory 

for Language Learning) in order to establish gender differences in the use of language 

learning strategies, this inventory is based on the classification of language learning 

strategies built by Oxford (1990). They are described in the following segments.  
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2.6.1 Classification of Language Learning Strategies 

Oxford’s classification is considered as the most comprehensive classification 

and it has been used by several scientific investigations (Ellis, 1994). Oxford’s language 

learning strategies classification contains both direct and indirect strategies which are 

sub-divided in specific scales of strategies as well. Direct strategies are defined as 

strategies involving mental process and directly influencing the target language, while 

indirect strategies are those supporting and managing language without directly 

involving the target language (Oxford, 1990). Individually, both direct and indirect 

strategies and their specific strategies are described as follows.  

 

2.6.1.1 Direct Strategies  

Language learning strategies that in a straight line involve the target language are 

known as direct strategies. Each direct strategy (memory, cognitive and compensation) 

requires a mental process for language; these processes are done in order to reach 

different purposes and in different ways (Oxford, 1990). These strategies are useful for 

identifying how students use their mental processes for learning English; this study 

compared male and female use of this type of strategies. Memory, Cognitive and 

Compensation strategies belong to the scale of direct strategies.   

2.6.1.1.1 Memory Strategies  

Memory strategies are the first sub-set of direct strategies; it is used for 

remembering and retrieving new information. These strategies sometimes are known as 

mnemonics; in the past, they were used by orators; and nowadays people use them for 

remembering practical information. In language learning, memory strategies follow 

simple principles as arranging, association making (might be personally meaningful for 

the learner), and reviewing (materials might be significant), those principles involve 

meaning. Since language learners have serious problem remembering large amount of 

vocabulary, necessary to achieve fluency; memory strategies aid students to cope with 

that difficulty allowing to store verbal material for later retrieve when communication 

require it (Oxford, 1990). 
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Also, memory strategies are often used for memorizing vocabulary and structures in 

initial stages of language learning, but that learners need such strategies much less when 

their lexicon and structures have become larger; thus, memory strategies can contribute 

powerfully to language learning Oxford (1990); this study pretended to find gender 

differences in the use of language learning strategies and English achievement. Memory 

strategies are sub-set of direct strategies which are divided into four specific sets 

(Creating mental linkages; Applying images and sounds; Reviewing well; Employing 

action; and Using Memory Strategies for Retrieval) they and their specific stets of 

strategies are described as follows: 

1) Creating mental linkages 

Grouping, associating/elaborating and placing new words into a context are the 

useful strategies for making mental linkages; they are the most basic memory strategies 

and the basis for more complex memory strategies (Oxford, 1990). Then, these specific 

sets have also a description as following:  

a. Grouping  

It involves classification or reclassification of information that was heard or read 

into meaningful groups; it might label those groups for making them meaningful 

(Oxford, 1990). 

b. Associating/elaborating 

It requires associating the new language information to familiar concepts already 

stored in memory; this process strength comprehension and makes the information easier 

to remember (Oxford, 1990). 

c. Placing new words into a context 

It has a need of placing new words or expressions already heard or read as a 

spoken or written sentence into a meaningful context as a mean for remembering it 

(Oxford, 1990). 
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2) Applying images and sounds 

The strategies for applying images and sounds are useful for remembering new 

information which was heard or read. These strategies consist of using imagery, 

semantic mapping, using key words, and representing words in memory (Oxford, 1990). 

They are presented as follows: 

a. Using imagery 

It is used for remembering information which was learned in a new language, it 

might be heard or read; this strategy is useful to create a mental image of it. The imagery 

is useful to remember expressions that do not have to be exclusive mentally. Drawings 

may help mental images more concrete, even abstract words can be taken as symbols, as 

well as diagrams using arrows in order to illustrate the meaning (Oxford, 1990). 

b. Semantic mapping 

It arranges concepts and relationships on paper in order to create a semantic map, 

a kind of diagram in which the key concepts are highlighted and connected to related 

concepts using arrows or lines, as a result it improves memory and comprehension of 

new terms. Also, it is considered a good note-taking format (Oxford, 1990). 

c. Using key words 

It combines images and sounds, therefore, students remember easily the heard or 

read new language. In addition, pronunciation might be practiced formally based on 

sounds and writing systems (Oxford, 1990). 

d. Representing sounds in memory  

This strategy aids learners to remember what was heard by making auditory 

rather than visual sound representations. The strategy requires linking the new word with 

accustomed words or sounds from any of these languages: new language, mother tongue, 

or any other language. Rhymes are a sample of representing sounds in memory (Oxford, 

1990). 
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3) Reviewing well 

The strategy is useful for remembering new information in the language that is 

being learned (Oxford, 1990). 

4) Employing action 

Oxford (1990) explained that this strategy includes two memory strategies; they 

are using physical response and using mechanical techniques. 

a. Using physical response or sensation involves physical act-out of the 

expression that was heard. 

b. Using mechanical techniques useful for remembering the information that 

was heard or read. Flashcards in which it must be written the new word, and 

on the other side of the flashcard has the definition written (Oxford, 1990). 

5) Using Memory strategies for Retrieval 

According to Oxford (1990), explained that learners can use memory strategies to 

retrieve target language information quickly, so that this information can be employed 

for communication involving any of the four language skills. 

2.6.1.1.2 Cognitive Strategies  

These direct strategies are used for understanding and producing language. 

Cognitive strategies are integrated by a common function which is the manipulation or 

transformation of the target language by the learner. These strategies have the role of 

making a student reasoning about the input or the information that the learner received 

(Oxford, 1990)  

These strategies enable the learner to manipulate or transform the target 

language. For this reason, cognitive strategies are seen as essential for learning a new 

language (Aslan, 2009). Cognitive strategies are important for learning English as a 

foreign language, but its use may vary between male and female students. It is divided 

into the following specific strategies: 
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1) Practicing 

This is the first set of cognitive strategies; it contains the following five specific 

strategies: 

a. Repeating 

This strategy is actually essential for the whole four language skills, and in a 

certain degree it may include meaningful understanding. The strategy might be 

performed as listening repeatedly the audios of native speakers performing 

communicative acts (Oxford, 1990).  

b. Formally practicing with sounds and writing systems 

This strategy may be useful for both listening and speaking, the strategy is usually 

concentrated on the perception of sounds specially intonation and pronunciation instead 

of meaning comprehension (Oxford, 1990).  

c. Recognizing and using formulas and patterns 

The use of routine formulas and patterns in the language learning greatly allow 

the student comprehend and produce. Meanwhile formulas are unanalyzed expressions, 

but patterns might be completed with an alternative word (Oxford, 1990). 

d. Recombining  

It implicates the construction of a meaningful sentence or a longer expression by 

placing together known elements in new ways. The recombining strategy is useful for 

both writing and speaking as creating new sentences which include new words usage 

(Oxford, 1990). 

e. Practicing naturalistically 

The strategy is concentrated on the actual communication practice, a combination 

of the four skills or a single one may be done. In listening, the strategy prompts 

understanding the meaning of spoken language in a naturalistic context as possible, at 
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the same time, students are going to develop speaking skills. Thus, in actual speaking 

practice, it is required to use the language for realistic communication; for example: 

speaking with other people in natural settings is going to provide interactive, rapid and 

personal communication (Oxford, 1990). 

2) Receiving and sending messages 

This cognitive strategy consists of two more strategies; getting the idea quickly 

and using resources for receiving and sending messages (Oxford, 1990). 

a. Getting the idea quickly, it aids to move in an exactly what the student want 

or need to understand. There are two getting the idea quickly strategies 

Skimming and Scanning: Skimming seeks the main idea in the material; and 

scanning seeks for the specific details. 

b. Using resources for receiving and sending messages, this strategy is useful to 

understand the meaning of what was recently heard or read by the learners; 

for instance, the tools might be dictionaries or grammar books. In speaking, it 

might be useful when preparing a speech (Oxford, 1990). 

3) Analyzing and reasoning  

 

This cognitive strategy set may include five specific strategies Oxford (1990), 

they are described: 

a. Reasoning deductively, it derives from a hypothesis about the meaning of 

what the student heard by following known grammar rules. 

b. Analyzing expressions, it requires understanding spoken information by 

examining words, phrases, sentences or paragraphs. 

c. Analyzing contrastively, it compares sounds, words or syntax to the learner 

own language. 

d. Translating, it allows the use of mother tongue as base for understanding the 

target language 
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e. Transferring, it applies previous knowledge to facilitate the new language 

learning (Oxford, 1990). 

4) Creating structure for input and output 

This set of cognitive strategies allows the student to build his or her own leaning 

Oxford (1990). As well, it has a set of specific cognitive strategies which are useful for 

facilitate the learning process: 

a. Taking notes, it is focused on primarily understanding not writing. 

b. Summarizing, it is done in a condensed and shorter version of the original 

source. 

c. Highlighting, it emphasizes the major point using color, underlying, etc. 

(Oxford, 1990). 

2.6.1.1.3 Compensation Strategies  

It allows learners to use another language for either comprehension or production 

of information; in despite of the limitation of knowledge gaps students may have. 

Comprehension strategies are proposed to make up for an inadequate repertory of 

grammar and, specially, of vocabulary Oxford (1990). Also, the author stated that 

learners who reported to use more compensation strategies sometimes communicated 

better than learners who are not (Oxford, 1990). Male and female communicate in 

different ways; so, the analysis of the use of this strategy may determine who 

communicate better in EFL. 

They are divided into specific compensation strategies: 

1) Guessing intelligently 

English learners in fact might understand language through systematic guessing 

without comprehending all the details involved (Oxford, 1990). This set has more 

specific strategies, as well:  

a. Using Linguistic Clues, it uses the previous language knowledge which 

provides clues to identify the meaning. 
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b. Using Other Clues, these clues are related to language and other sources 

which are not related to language (Oxford, 1990). 

2) Overcoming limitations in speaking and writing 

Any of the compensation strategies are helpful for speaking and writing by 

allowing learners to stay in conversations or keep writing Oxford (1990). These 

strategies may also offer knew knowledge in more evident ways as the following:  

a. Switching to the Mother Tongue as well called code-switching, it is used in 

speaking by the use of mother tongue for an expression with no translation.   

b. Getting help by asking someone in a conversation, it might be done by 

hesitating or asking explicitly for the missing expression.  

c. Using Mime or Gesture, it uses physical motion as mime or gesture instead an 

expression to explain the meaning in conversations. 

d. Avoiding Communication partially or totally, it is performed when 

difficulties are anticipated or encountered by the students. They can create 

total avoidance in certain situations, certain unknown topics, or a specific 

expression.  

e. Selecting the Topic, it involves language students choosing the conversation 

topic because their interests; so, they have the required vocabulary and 

structures. 

f. Adjusting or Approximating the Message, it alters the message by the 

omission of some information items; the ideas are simpler or similar in 

meaning. 

g. Coining Words, it means structuring new words to communicate a concept 

unknown for the learner.  

h. Using a Circumlocution or Synonym, it uses a roundabout expression with 

many words to explain a single term (Oxford, 1990). 
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2.6.1.2 Indirect Strategies  

These strategies are responsible of the management of learning; metacognitive, 

affective and social are the categorized indirect strategies. They are going to help 

learners to take control of their own cognition, to regulate emotions, motivation and 

attitudes, to learn through interaction respectively. These strategies are going to support 

the learning with no participation of the target language (Oxford, 1990). This study is 

going to compare women and men managing of their learning process of English 

throughout the use of indirect strategies. 

Metacognitive, Affective and Social strategies are the main sets of indirect strategies; 

however, each set includes sub-sets; they are described in the following sections: 

2.6.1.2.1 Metacognitive Strategies  

This type of strategies controls the coordination of the learning processes; these 

strategies goes further than the purely cognitive devices. Metacognitive strategies are 

especially successful in learning a language (Oxford, 1990). A language learner may 

have an individual way of coordinating his or her process of learning by using 

metacognitive strategies; besides individual differences this study is going to group those 

differences in male and female genders. They are allocated into the sub-set of following 

strategies: 

1) Centering your learning 

Considering the four language skills, it is important to focus, that strategies are 

not going to confuse or noise; that means an uncomplicated learning Oxford (1990). 

Some centering language strategies are the following: 

a. Overviewing and linking with already known material, it previews the 

upcoming language activity and links the already knowledge. 

b. Paying attention useful for the four skills, it involves two modes; directive 

attention (concentration) and selective attention (particular details). 
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c. Delaying speech production to focus on listening, it occurs when students 

decide on advance to delay speech production in the new language either 

totally or partially, until listening comprehension skills are better developed 

(Oxford, 1990). 

2) Arranging and planning your learning Oxford (1990). 

This is the second sub-set of metacognitive strategies; it composes specific 

strategies; they are: 

a. Finding out about language learning, it means uncovering what is involved in 

language learning.  

b. Organizing, it includes a variety of tools as physical environment, schedules 

and keeping a language learning note book. 

c. Setting goals and objectives, they are written in the language learning note 

book, goals long-range, but objectives short-term aims; deadlines as well are 

included. In speaking, goals might be developing sufficient language skills to 

survive in the second language context. 

d. Identifying the purpose of a language task (purposeful four skills), a strategy 

where the task purpose is identified because enables learner to conduit their 

energy in the correct way.  

e. Planning for a language task, it involves the identification of the general task 

nature, specific requirements, available resources, and further aid needs.  

f. Seeking practice opportunities; a strategy in which students seek their own 

practice opportunities, the strategy underscores their responsibility (Oxford, 

1990). 
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3) Evaluating your learning 

This is the third metacognitive set of strategies; it treats the errors monitoring and 

evaluation of the overall improvement of oneself. 

a. Self-monitoring, it is done by conscious decision to monitor, through noticing 

and correcting oneself.  

b. Self-evaluating, it assesses both general and any skills progress (Oxford, 

1990). 

2.6.1.2.2 Affective Strategies  

These affective strategies regulate emotions, attitudes, motivations and values. It 

is impossible to overstate the importance of these affective factors influencing language 

learning (Oxford, 1990). In the study of Dreyer and Oxford (1996), affective strategies 

have been shown to be significantly related to L2 proficiency; then it is important to 

make a difference between male and female and determine which gender is most 

efficient in English as a foreign language.  

They are divided into sub-sets of affective strategies; they are described: 

1) Lowering anxiety 

A strong role may be played by the anxiety in any of the four skills for language 

learners. Speaking a new language often increases the anxiety. The following set of 

affective strategies might help to low this anxiety levels (Oxford, 1990). 

a. Using progressive relaxation, it implicates deep breathing, or mediation; they 

involve alternately tensing and relaxing all the major muscles one at a time. 

b. Using music, it is suitable 5-10 minutes before a stressing task, it calms 

students and place them in a positive learning attitude.   

c. Using laughter, it is potentially able to cause biochemical changes to reduce 

anxiety (Oxford, 1990). 
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2) Encouraging yourself  

These affective strategies sub-set self-encourages to students in the four skills. 

So, learners are going to be capable of understanding and producing the new language 

(Oxford, 1990). It includes specific strategies: 

a. Making positive statements, it improves four language skills, it is necessary 

to tell students regularly, in special preceding a potential difficult language 

task.  

b. Taking risks wisely, it involves a conscious decision into action to take 

reasonable risks in regardless the possibility to making mistakes or facing 

difficulties.   

c. Rewarding yourself, since most potential and useful reward are originated 

within the learners themselves (Oxford, 1990). 

3) Taking your emotional temperature 

These strategies are useful for affective self-assessment by being in touch with 

feelings, attitudes, and motivations through a variety of means. It has specific strategies 

which are defined as follows:  

a. Listening to your body at the learning time, it pays attention on physical 

sensations frequently. 

b. Using a check list, it helps learners to ask themselves about general and 

specific language tasks and skills emotional state. 

c. Writing a language learning diary or journal, they are the narratives which 

describe feelings, attitudes, and perceptions about their language learning 

process. 

d. Discussing your feelings with someone else for the diminishing of anxiety 

and inhibitions (Oxford, 1990). 

2.6.1.2.3 Social Strategies 

These strategies help learning with others. Language is a form of social behavior; 

it is communication, and communication occurs between people. Hence, learning a 

language occurs with people, and appropriate learning strategies are very important. 

They are useful and essential for the whole language skills (Oxford, 1990). This study is 
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going to establish differences between male and female students when using social 

strategies that are performed by their social behavior by the time they learn English as a 

foreign language. Social strategies are divided in sub-sets of strategies: 

1) Asking questions 

These strategies set include two asking modes; clarification and correction, those 

are useful in four language skills. However, in speech correction is more prevalent. 

These asking modes are explained as following: 

a. Asking for clarification or verification, it is used in listening and reading, it 

asks for slow down, paraphrase, repeat, explain, or clarify. 

b. Asking for correction based in self-correction in which learners notice and 

correct difficulties themselves (Oxford, 1990). 

2) Cooperating with others 

As language is a social act, cooperation is essential. Interaction is required with 

partners and proficient users (Oxford, 1990). There are specific cooperating with others 

strategies: 

a. Cooperating with peers, it involves concerted effort to work with another 

learner in an activity following a common objective or reward. 

b. Cooperating with proficient users of the new language, it takes specific steps 

to enhance communication with a proficient language user (Oxford, 1990). 

3) Empathizing with others 

It is essential for understanding and producing the language which is being 

learned specially with native language individuals (Oxford, 1990). It has specific 

strategies: 
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a. Developing cultural understanding, it seeks to know the background 

knowledge of the new language, it is going to help for a better understanding 

of what was heard or read. 

b. Becoming aware of others´ thoughts and feelings, it conveys leaners to be 

closer to people encountered for a clear understanding of what was 

communicated, and suggests what to say or do (Oxford, 1990). 

Oxford (1990) proposed two major groups of learning strategies, direct and 

indirect strategies; each of them has more specific strategies, they are subscales or parts. 

Oxford (1990) constructed the SILL (Strategy Inventory for Language Learning) 

comprising about 50 learning strategies; those strategies facilitate not only the English 

learning, but also the teaching process. Then these language learning strategies are 

primarily important in EFL.  

For concluding, studies involving the use of language learning strategies developed by 

using Oxford´s instrument (SILL) and how the strategies were used according to each 

gender are going to be described in the following subtitle.  

 

2.7 Language Learning Strategies and Gender 

By means of gender influence in use of language learning strategies, Green & 

Oxford (1995) proposed that there are different employments of language learning 

approaches for females and males. Also, they described that female awareness of 

strategies use had been facilitating their learning of English; as consequence, women 

overall performance in language acquisition is generally better than males (Oxford, 

1990). 

 

Therefore, gender is an important factor affecting language learning strategies selection 

in second/foreign language learning, and gender is supposed to have “a profound effect 

on strategy choice” of learners (Oxford & Nyikos, 1989). According to Chi-Him Tam 

(2015), he believed that the result is closely related to better use of language learning 

strategies by women. As consequence, for an effective teaching on language learning 
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strategies to learners, teachers should be conscious on gender differences among males 

and females (Chi-Him Tam, 2015).  

Furthermore, language learning strategies are described to be faithfully associated to the 

language proficiency of learners; different studies have demonstrated learners with 

different language proficiency levels assume different patterns and frequencies of 

language learning strategies in foreign language learning (Oxford & Burry-Stock, 1995); 

those studies on gender differences in language learning strategies are described in the 

following paragraphs. 

 

In gender and language learning strategies terms, Kamarul et al. (2009) exposed that 

females reported on using language learning strategies more often than males; and there 

are significant differences between genders in the use of affective and metaphysic 

strategies. Females tend to use language learning strategies that allow them to manage 

their emotions more often than males. In conclusion, it can be understood that gender is 

one of the factors that can influence both language learning styles and strategies use 

(Kamarul, 2009). Language learning strategies are steps for making learning process 

easier, faster and effective; those strategies for language learning are organized and 

classified in a Strategy Inventory for Language Learning, it is a list of strategies that are 

useful for language learning; it was proposed and reviewed by Oxford (1990).  

Green and Oxford (1995) concluded studies built by using the Strategy Inventory for 

Language Learning (SILL); their studies related the use of language learning strategies 

to gender in L2 proficiency level; and included analysis in the use of individual 

strategies on the SILL questionnaire; their conclusions found greater use of learning 

strategies among more successful learners, and that females used much more strategies 

than men; also, another finding was that strategies used with frequency or moderately 

frequency by successful and unsuccessful learners alike are not necessarily 

unproductive. Hence, according to those results, females who used great amount of 

language learning strategies had achieved successful language learning. Other studies 

described their results in the specific use of language learning strategies and success in 

English, they are presented as following.      



 

39 

 

 

In the study of O'Malley et al. (1985), they found that high-achieving students reported 

greater use of metacognitive strategies; they concluded in that more successful students 

are probably able to use greater metacognitive to control over their learning. Ehrman and 

Oxford (1995) indicated that successful students preferred to use cognitive strategies 

more frequently in their study. Green and Oxford (1995) discovered that high-achieving 

students used all kinds of language learning strategies more frequently than low-

achieving students. 

 

Another study by Kaylani (1996) observed across different cultures, evident differences 

between male and female students of foreign and second languages regarding what 

strategies were used and how they were used when performing language learning tasks. 

Though, there was a higher incidence of memory, cognitive, compensation and affective 

strategies among female students, an interesting finding specifically established that 

feminine students displayed a far stronger tendency to use strategies authorized by their 

teachers than masculine students did. 

In order to explain, she related the finding to a proposal of Niyikos (1990) that female 

students pursue social approval more than male students; however, Kaylani consequently 

related the finding to "the socialization of girls to exhibit obedience in both private and 

public domains". As well, the author expounded that socially prescribed female roles as 

finding a marriage partner and education may be considered as a way to improve one's 

prospects in the academic contexts (Kaylani, 1996). Though the results were explained 

because of the social roles assigned to each gender, there are more studies offering their 

results on strategy used in EFL, those studies are described briefly as follows.   

 

Sy (1994) revealed that students of English in the Republic of China exhibited 

significant gender differences on the SILL. In that study, females significantly surpassed 

male learners in their use of cognitive, compensation, metacognitive, and social 

strategies. In the same way, an earlier study on language learning reported that females 
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tend to used social learning strategies significantly more than male students (Politzer, 

1983).  

Another study made by Oxford and Nyikos (1989) found that females taking the SILL 

reported the use of strategies far more often than did males in three of the five factors: 

formal rule-related practice, general study strategies and conversational input elicitation 

strategies. Ehrman and Oxford (1989), who observed at the strategies used by university 

students, found that gender differences made a "profound influence" on strategy use, 

discovered important gender differences in the SILL (Strategy Inventory for Language 

Learning) in favor of women, as in the following strategy classifications: general study 

strategies, strategies for authentic language use, strategies for searching for and 

communicating meaning and metacognitive or self-management strategies (Tercanlıoğlu, 

2004). 

 

However, another study conducted in Turkey by Tercanlıoğlu (2004) presented different 

results, for this study the author explained that male students reported higher use in five 

of the six sub scales than female students of the Strategy Inventory for Language 

Learning. Female students reported a higher score on only one of the sub scales; those 

results demonstrate that gender differences are in favor to males when using strategies. 

Though, results of this study are not consistent with several other studies that have 

reported that female learners use strategies with greater frequency than male learners. 

Then, it is important to consider that the results can vary from one society to another; 

and there are contexts in which females might be advantageous in certain sub scales in 

relation to males, but other settings have males who are more advantaged in the use of 

language learning strategies measured by SILL (Strategy Inventory for Language 

Learning).    

 

Most of these researches have established a female advantage in language learning in 

various societies and male´s in other, but it is important to notice that the Latin-

American context was not studied; therefore, this work is seeking to find gender 

differences in learning English as a foreign language in the Bolivian setting. Therefore, 
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this study pretends to focus on how learning strategies are used by each gender and their 

differences, at least in the speaking performance. Since the previous researches were 

done without taking into account any language skill individually; this study is going to 

consider the speaking skill as a dimension to narrow the research scopes. Speaking in 

EFL involves teaching methodology for successful learning.  

2.8 Teaching English speaking as Foreign Language 

This topic engages the speaking skill and successful teaching methodology to 

foreign language students according to Richards (2008). The speaking mastery in 

English is a priority for many second-language or foreign-language learners; thus, 

learners often evaluate their success in language learning as well as the effectiveness of 

their English method based on how much they perceive improvements in their spoken 

language proficiency. Teaching methodology concentrates on a diversity of approaches 

from direct to indirect approaches; direct approaches focuses on specific features of oral 

interaction as turn-taking, topic management, and questioning strategies; and indirect 

approaches that create conditions for oral interaction through group work, task work, and 

other strategies (Richards, 2008). 

Therefore, speaking as part of the communicative competence is the language target for 

many learners; additionally, teaching process requires methodology with accurate 

strategies to reach a successful learning; the understanding of how speaking works in 

language learning is useful for this study for describing the dimension in which this 

study is going to collect data.   

In the following sections, styles and functions of speaking are described for a better 

understanding of the scopes of this research. There are two types of speaking styles that 

people learn in EFL according to Richards (2008). 

2.8.1 Speaking styles  

The spoken communicative competence for different situations pursues a specific 

mode, in order to be understood this is called speaking style. Particular circumstances 

require using appropriate styles of speaking; those different styles of speech reflect the 

roles (social), age, sex, and status of communication of the members in interaction and 
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also reveal politeness in the expression. Lexicon, phonology, and grammar variations 

may be involved in the production of a suitable speaking style (Richards 2008).  

Also, the speaking style embraces some linguistic features required for its construction 

and development; in the other hand, as well, a speaking style entails personal features 

that have been demonstrated by the performance of its construction. Speaking styles 

could be recognized as formal and casual (informal). Therefore, an EFL student should 

be able to recognize and perform both speaking styles; so, in this study as speaking is the 

general dimension to measure language learning strategies used by male and female 

students in the speaking field. Besides speaking styles, there are three functions of 

speaking, they are defined as follows.  

 

2.8.2 Speaking Functions  

Before, it was supported how the different modes work for building the style of 

the speech; at this time, the purposes for which speaking occurs might be established in 

order to describe features of speaking, and describe the selected function in which this 

study was developed (Richards, 2008).  

Although, some studies attempted to classify functions of speaking in human interaction; 

Brown and Yule (1983 cited in Richards, 2008 p. 21) distinguished the interactional 

functions of speaking, they worked to establish and maintain social relations from the 

transactional functions which is focused in the exchanging of information. Later, Brown 

and Yule’s (1983) expanded in a three-part version of speaking functions, their 

framework of three functions included: talk as interaction, talk as transaction, and talk as 

performance; every speech activity is quite distinct in terms of form and function 

requiring different teaching approaches (Richards, 2008). As a result, there are three 

main speech functions are developed as following:  

2.8.2.1Talk as interaction 

Talk as interaction as a speech activity, it is the first function in development in 

this study; it refers to what is normally meant as conversation, it describes interaction 

that works as per primarily social function. By the time people meet, they exchange 

greetings, take part in short talk, tell recent experiences, etc., because they attempt to be 
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friendly and to establish a comfortable interaction zone in the relation with others. The 

focus is more on the speakers and the way they present themselves to each other than on 

the message, the exchanges may vary in either casual or formal speech which depends 

on the circumstances (Richards, 2008), the main features of talk as interaction may be: 

 Primarily social function 

 Reflects role relationships 

 Reveals speaker’s identity 

 May change in formal or casual 

 Conversational conventions ruled 

 Exposes politeness degrees 

 Employs various generic words 

 Conversational register usage (Richards, 2008). 

For concluding, this first function reflects the main social function of communication 

and interaction among people including language learners; in the following topic, the 

talk as performance is going to be developed in order to complete the functions of 

speaking according to Richards (2008). However, this research is going to develop the 

two missing functions of speaking in the following paragraphs. 

2.8.2.2 Talk as performance 

The second type of talk (speaking function) is described in this study, it has been 

termed talk as performance; it concerns to public talk that transmits information in front 

of an audience, as classroom presentations, public announcements, and speeches. The 

meaning is important, there will be more emphasis on form and accuracy, Talk as 

performance tends to be developed in the form of monolog rather than dialog, it is used 

to follow a recognizable pattern as the welcome speech format, and it is more similar to 

written language than conversational language. In addition, it is used to be valued 

according to its effectiveness or impact on the receptor in difference with talk as 

interaction or transaction. The features involved in the talk as performance follow the 

next features: 

 Appropriate format 

 Present information in a proper sequence 
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 Maintain audience engagement 

 Correct pronunciation, grammar and vocabulary 

 Create an effect on the audience 

 Appropriate opening and closing (Richards, 2008). 

Resulting in an outplaying of language expressing organized, formal structured, 

linguistically overcorrected and appealing to the listeners, useful for language students 

when they need perform language speeches in difference to the talk as transaction next 

developed.     

2.8.2.3 Talk as transaction 

The last speech function presented in this study is the talk as transaction, it was 

chosen for developing the instrument for this research that is an achievement test of 

speaking. Talk as transaction refers to situations where the focus is on what is said or 

done. The message and making oneself understood clearly and accurately is the central 

focus, rather than the members and how they interact socially with each other.  

Burns (1998 cited in Richards, 2008 p.26) made a distinction between two different talk 

as transaction types; the first type includes situations where the focus is on the exchange 

of giving and receiving information rather than accuracy as long as the information is 

successfully communicated or understood, and where the members are focused primarily 

on what is said or achieved for example: asking someone for directions; the second is 

transactions committed for obtaining goods or services, for instance: checking into a 

hotel Richards (2008). The main features of talk as transaction are: 

 Primarily focused on information. 

 Main focus on the message and not the participants. 

 Participants employ communication strategies to be understood. 

 There may present frequent questions, repetitions, and comprehension checks. 

  There may negotiate and digress. 

 Linguistic accuracy usually not important. 

Additionally, talk as transaction utilizes sub skills as explaining a requirement or 

intention, describing somewhat, asking questions or clarifications, checking information, 

justifying an opinion, suggesting, clarifying the understanding, comparing, agreeing and 
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disagreeing (Richards, 2008), these skills are going to be the scopes of the speaking skill 

for the development of the instrument in this research.  

Concluding with the functions of the speech, the three before presented are essential 

skills in the development of language learning, because it is a part of the communicative 

competence students should acquire in EFL. Now, it is important to determine how the 

transactional speaking has been evaluated for collecting information about different uses 

of language learning strategies in transactional speaking made by male and female 

students.  

 

2.8.2.3.1 Evaluating Transactional Speaking    

The evaluation process has to occur for any activity used in class whether it is 

one that seeks to develop proficiency in using talk as interaction, transaction, or 

performance; in the case of this research, it is going to be transaction. Then, it is 

necessary to consider what successful completion of the activity involves. Additionally, 

different speaking activities such as conversations, group discussions, and speeches 

make different types of demands on learners, they require different kinds and levels of 

preparation and support, and different criteria must be used to assess how well students 

carry them out (Richards, 2008). Speaking involves different sub-skills development in 

relation to the expected achievements according to the level students are Richards 

(2008).  

There are 10 sub-skills, and were described previously in talk as transaction subtitle.   

 

Finally, this research used two instruments: SILL (Strategy Inventory for Language 

learning) that measured the use of language learning strategies, while sub-skills 

demonstrating proficiency in transactional speaking was measured by an achievement 

test of speaking to stablish a comparison between genders.  

 

In summary, the theoretical framework provided useful theory and concepts for this 

research; it began with gender definition and a contrast with the term sex, where gender 

is the perfomative attitudes, feelings, and behaviors notion for each biological sex which 

is culturally determined. Therefore, it was established that male and female have 
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different attitudes, inside them it is involved language learning process; then, in order to 

understand the role of gender in learning English language, it is necessary to understand 

the three language and gender models. 

They are known as Deficit Model, Dominance Model and Cultural Difference Model. 

The Deficit Model reflected disadvantages in speaking and communication for women 

especially as professionals due to education and socialization; in the other hand, the 

Dominance Model assumed that men had an economic power which let them lead not 

only in society, but also in language interaction; the third, Cultural Difference Model 

approved the view in which both genders are skilled and capable to learn in the same 

way, but they use strategies related to masculinity or femininity respectively. Altogether, 

these models reflected a view on how gender roles may determine language learning 

development from feminine, masculine or equality perspectives.  

But before language learning occurs, first language acquisition has to occur. When 

children have no language yet, this process is quite different to learning because it is 

rapid, effortless, no formal trained, practically invariable. Instead, learning a second or 

foreign language is described as proficient by female with an earlier speaking, accurate 

grammar, and longer sentences in comparison to males. In order to reach English 

proficiency, they were required language learning strategies. The type of language 

learning strategies that are used when language learning occurs are gender-related; then, 

it was stated gender differences in language learning strategy use suggesting that females 

and males employ diverse approaches for their language learning which involve factors 

in EFL.  

Those underlying factors in relation to gender differences are classified in biological and 

social; additionally, linguistic factor which is involved in language learning. The 

biological factor included physiological characteristics, females and males differ in 

cognitive ability and learning style; these differences derives from basic physiological 

differences as brain development, higher-level cortical functions, lateralization, brain 

plasticity, memory systems.  

Then, neurological researches demonstrated females are advantaged in language learning 

because their verbal and cognitive skills in language-related tasks are better; and later 
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researches have presented specific brain functions, as bilateral activation in the inferior 

frontal and superior temporal lobules of women brain which make them better in 

learning in comparison to males; so, females have greater linguistic accuracy in 

comparison to males.  

The social factor supported the development of language learning abilities by behaviors 

and attitudes learned in society; and thus, non-physical gender differences result from 

socialization; those attitudes and interests focused on topic that affects learning. Then, a 

sociolinguistic approach concentrated on gender differences shows different 

communication styles and learning styles between women and men, those differences are 

particularly perceived in speech. In this factor, ladies often are placed in an inferior 

social status; and different behaviors when communicating dues to male-dominant social 

backgrounds; therefore, males and females assume different communicative behaviors. 

The female communicative style is seen as cooperative, but male speech as conflictive; it 

is resulting on advantageous female language students because their better 

communicative competence dues to their active listening and capability of conveying 

messages harmoniously. These issues are also perceived in the linguistic factor because 

their speech is socio-cultural caused. Then, the female conversation style is politer 

enclosing indirect orders; it might be an absence of dominant behavior speech; however, 

males use more directives, they behave competitively in conversations.  

The linguistic factor presented some used features, female register is characterized by 

the use of more intensifying adverbs, tag questions use, questions in general, phrasal 

hedges, polite forms, question intonation, apologizing, modal structures, indirect 

commands and requests, empty adjectives, hypercorrect grammar and pronunciation, and 

special lexicon.  

Thus, frequent use of questions, tags and hedges by women was interpreted as insecurity, 

weakness or confirmation-seeking; though, questions and tag questions supported the 

idea that an interrogative aids to sustain a back and forth in a conversation; in 

consequence it contributes to a cooperative conversational style or it could be a 

compensation for the men’s cooperation failure in oral conversations; besides, it might 
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be defended that asking a question is a request or demand for others to talk, and not a 

power imbalance. 

Additionally, some suggestions explained that female indirectness is ambiguous and 

polysemous because it probably be not a subordination strategy; but be either powerful 

or powerless. In grammar structure, female speakers use norms of the standardize 

foreign language, average length sentences introduced by an adverbial clause, sentences 

comprise subordinated clauses, tanking about emotions, and personal and inclusive 

speaking; but males talk colloquially, dialect users, less grammatical and elliptic 

speaking forms; less emotional, and factual speech, use of locatives and quantity terms; 

judgmental utterances and relate to themselves.  

Besides three factors involved in EFL, generally language learning process consist of 

strategies that make possible achieve a foreign language effectively; language learning 

strategies are defined as specific actions done to make learning faster, enjoyable, 

effective, and transferrable to new learning situations where gender is a factor of 

selection that influences this process. SILL (Strategy Inventory for Language Learning) 

made in 1990 by Oxford was an instrument for relating language learning strategy use to 

gender in EFL proficiency in transactional speaking. The SILL questionnaire includes 

two major strategies; direct (memory, cognitive and compensation strategies), and 

indirect (metacognitive, affective and social strategies), each of them consist of sub-

scales and specific strategies. 

Later, there were explained results of some researches involving the use of language 

learning strategies developed by Oxford (1990), and the manner those strategies were 

used according to each gender; though, there were not studied any of the four language 

skills independently in concerning to the language learning strategies use and efficiency 

in a particular skill. Therefore, this study was focused on the language learning strategies 

use by each gender in the transactional speaking development since speaking mastery in 

English is a significant target for second-language and foreign-language learners. Thus, 

transactional speaking and its styles (formal-informal) and subskills were the dimension 

in which the achievement test of speaking as instrument of evaluation was built.  
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The whole theoretical construction was necessary to know and understand scientific 

terms, to define accomplishments and scopes, and to develop the methodology required 

for developing this study between male and female language learning strategies use in 

transactional speaking. The methodology is explained in the following chapter. 
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CHAPTER III 

METHODOLOGY 

Methodology characteristics are going to be explained; the approach which 

guides the whole method is quantitative; also, this study is a descriptive because gender 

differences in language learning strategies when developing transactional speaking are 

going to be described; therefore, the type of design that was selected was a non-

experimental design. 

 

3.1 Study Approach 

Hernández Sampieri et. al. (2006) proposed two different approaches in research 

methodology, they are qualitative and quantitative. A qualitative study involves data 

collection with no quantitative measurement in order to discover or delimit research 

questions in the analysis; however, a quantitative research collects data to prove 

hypothesis based in the quantitative measurement and statistical analysis in order to 

stablish behavioral patterns and to prove theories (Hernández Sampieri & et. al., 2006) 

(Trans. by Yucra Sea Lucia Esther). The methodological approach that suited to this 

research type is the quantitative approach because data was collected in order to be 

measured and to be analyzed by using statistics to stablish gender differences in 

language learning strategies use during speaking development.   

 

 3.2 Type of Study  

Besides the methodological approach, it is necessary to identify the type of study 

this research required; therefore, Hernández (2006) proposed four types of study; they 

are exploratory, descriptive, explicative and correlational studies. The exploratory 

research is done when the objective consists on examining a topic not studied 

considerably; the explicative research tends to stablish the causes of events, facts or 

phenomena in study; the correlational study associates variables through a predictable 

pattern for a sample or population; and the study which supports to this research is the 

descriptive type.  
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A descriptive research seeks for specifying important properties, characteristics and 

ranges of any phenomenon in analysis. In addition, a descriptive study is disposed to 

measure or collect information independently or conjunctly about the concepts or 

variables to which they are referred; its objective is not establishing correlation between 

the measured variables; a descriptive study is useful to demonstrate the dimensions of a 

phenomena, event, context or situation with precision. In this descriptive studies, 

researchers should be able to define, or at least visualize what is going to be measured 

(which concepts, variables, components, etc.), and about what or who the data is going 

to be collected (people, groups, communities, objects, facts, etc.) (Hernández Sampieri 

& et. al. , 2006) (Trans. by Yucra Sea Lucia Esther).  

Then, this research has two variables that are under study, they are gender (male and 

female) as independent variable and language learning strategies as dependent variable. 

Thus, the type of study required in this research was a descriptive study because during 

the development of this research what was measured were the influence of gender in the 

use of language learning strategies; male and female genders are about who this research 

was described; and the development of transactional speaking was dimension in which 

the variables were described. Actually, gender differences in the use of language 

learning strategies when developing transactional speaking were measured, analyzed and 

described. 

 

3.3 Study Design 

Furthermore, the methodology determined a type of design in order to answer the 

research questions and to reach the objectives; also, the hypothesis was proven through a 

specific design. A quantitative approach may concentrate in two types of design; 

experimental or non-experimental; an experiment is a controlled situation in which one 

or more variables are manipulated intentionally, one or more independent variable 

(causes) to analyze the manipulation consequences on one or more dependent variables 

(effects) (Hernández Sampieri & et. al. , 2006) (Trans. by Yucra Sea Lucia Esther).  

However, this research was quantitative and non-experimental study which development 

is arranged with no manipulation of variables, but by observation of phenomena as they 
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are perceived in its typical context for a later analysis. Moreover, a non-experimental 

design does not build a situation, but observe stablished situations, the variables occur 

and it is not possible manipulate them; there is no direct control or influence making on 

them because variables and effects already happened.  

There are two ways of collecting data about the variables; they are longitudinal or 

transactional studies, a longitudinal study collects information in different times to do 

inferences about the change, causes and effects meanwhile a transectional study means 

data collection in a unique time with the purpose of describing variables and analyzing 

the incidence and interrelation in particular time (Hernández Sampieri & et. al. , 2006) 

(Trans. by Yucra Sea Lucia Esther).  

This study has a quantitative approach; then, it is a descriptive research, it is going to use 

a non-experimental design because gender differences in language learning strategies use 

when developing transactional speaking were described. This research made a 

transectional data collection because information was collected in a unique time with the 

purpose of describing male and female differences in the use of language learning 

strategies, and analyzing the incidence and interrelation of those strategies in during the 

development of transactional speaking in only time.  

Additionally, this research was developed as case study, for (Yin 2003 cited in 

Hernández Sampieri et. al., 2014) a case study may take into acount unities which are 

inside the case; therefore, this research studied gender (male and female) in the 

intermediate level of Englishlands institute and the unities of analysis are male and 

female students. Also, this study is a transversal case study because it collects 

cuantitative data about the unities in a only time and there is no manipulation of 

variables with a scope of description. This study consider gender as analyisis unity.   

This research followed a quantitative approach; besides, this study was a descriptive case 

study because defined how genders behave in the use of language learning strategies 

when developing transactional speaking. It used a non-experimental design; in order to 

culminate with the description of this methodological section population, intentional 

sample and instruments are going to be described in the following paragraphs. 
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3.4 Population 

The method has quantitative approach, descriptive, transectional, and non-

experimental design. Then, it is significant to describe the population which was studied. 

The population required for this research was the following: male and female 

Intermediate English students of Englishlands Institute. 

These students belong to a group of adults whose age in average was 27 years; so, the 

population belong to an age called early adult aging according to the scales of Papalia et. 

al. (2009) (Translated by Yucra Sea Lucia Esther). In terms of social condition of the 

students who participated in the study, the population selected for this study belong to 

middle class according to information in the Englishlands Institute.    

 The institute has two branches, one is located in La paz city, and the other 

branch is located in El Alto city. The branch in La paz city is situated in the fourth floor 

of ´Viveros` building which is in front of the main San Andres University building. 

Thus, the population existing in both offices is about 200 students that belong to 

intermediate level. However, this research considered 25 male and 25 female students 

that were selected as an intentional sample for the whole population. 

3.5 Intentional Sample 

It was required to find an adequate sample for the population of male and female 

Intermediate level students of Englishlands Institute; therefore, an intentional sample 

from both genders were 25 male and 25 female learners of Intermediate level of English 

as foreign language. The following passage describes the instruments which were used 

to collect data from this intentional sample of male and female learners.  

This sample is a non-probabilistic sample in which the selection depends on the 

characteristics of the research and not on the probabilities (Hernández Sampieri & et. al., 

Metodología de la Investigación, 2006) (Trans. by Yucra Sea Lucia Esther).  
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3.6 Instruments 

There are various research instruments to measure the variables in study, and in 

some cases it is necessary to combine various data collection techniques (Hernández 

Sampieri & et. al. , 2006) (Trans. by Yucra Sea Lucia Esther). For that reason, this 

research used two instruments in order to collect data; an achievement test for testing 

knowledge in transactional speaking and a Likert questionnaire which measures the use 

of language learning strategies; their characteristics are defined in the subsequent 

sections. 

3.6.1 Achievement Test: For Testing Knowledge in Transactional Speaking 

The first instrument prepared and used for collecting data in this study was a 

multiple choice test which was in charged to measure a function of speaking that is 

transactional speaking that is useful for an effective communication focusing on the 

message conveyed between speakers; Richards (2008) described this function with 10 

sub-skills that make together the transactional function; for this research, the instrument 

was created based on transactional function only (including sub-skills) in formal and 

informal styles. Nevertheless, Richards (2008) described three speaking functions; Talk 

as interaction, Talk as performance, and Talk as transaction. 

Talk as interaction refers to what normally is meant by “conversation” and describes 

interaction that serves a primarily social function; Talk as performance is a type of talk 

that can refers to public talk, that is, talk that transmits information before an audience, 

as classroom presentations, public announcements, and speeches; Talk as transaction 

refers to situations where the focus is on what is said or done, the message and making 

oneself understood clearly and accurately is the central focus, rather than the participants 

and how they interact socially with each other. Talk as transaction is useful for an 

effective communication function which focuses on the message conveyed between the 

speakers; then, this function is essentially for students when they develop speaking tasks 

and they communicate with others.  

Moreover, this research built its achievement test based on this transactional function of 

speaking only; the achievement speaking test was a multiple choice answers assessment; 
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this test was built in form of dialogues that were based on the transactional function of 

speaking and it has 10 sub-skills. The sub-skills are:  

 Explaining a need or intention 

 Describing something 

 Asking questions 

 Asking for clarification 

 Confirming information 

 Justifying an opinion 

 Making suggestions 

 Clarifying understanding 

 Making comparisons 

 Agreeing and disagreeing.  

Additionally, Richards (2008) suggested speaking styles; he said that an important 

dimension of conversation is using a style of speaking that is appropriate to the particular 

circumstances. Different styles of speaking reflect the roles, age, sex, and status of 

participants in interactions and also reflect the expression of politeness; consider the 

various ways in which it is possible to ask someone the time, and the different social 

meanings that are communicated by these differences, appropriate speaking styles are 

formal and informal.  

Regarding the evaluation system, English students should be able to switch the 

appropriate speaking style when he or she is involved in a dialogue; the achievement test 

of speaking contained 20 dialogues, 10 of those dialogues were in informal register, and 

the other 10 were in formal situations as it is shown in Appendix 1 in page 122. Through 

each dialogue, students had to select two items; each item contained 5 possible answers, 

they were all correct, but one suited better in the specific situation the dialogue was in. 

Each item was able to obtain a score from less suitable answer (0,5 points) to most 

suitable answer (2,5 points) as the variable operationalization exposed, and in Appendix 

2 in page 140 it is possible to observe the grading for this instrument.  
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This achievement test measured knowledge in transactional speaking of the participants, 

and their ability of differentiating styles and functions performed in certain situations 

corresponding to the transactional speaking proposed by Richards (2008). However, 

there was another instrument which was used for collecting data in this research, and it is 

described in the following section.    

3.6.2 Likert Questionnaire: Strategy Inventory for Language Learning (SILL) 

The Likert questionnaire administrated in this study was Strategy Inventory for 

Language Learning (SILL) created by Oxford (1990); a Likert questionnaire is a 

conjunct of items which were presented in affirmation sentences to measure the subject´s 

reaction in three, five or seven categories (Hernández Sampieri & et. al. , 2006) (Trans. 

by Yucra Sea Lucia Esther). There are two versions of the SILL, the first version is for 

English speakers learning a new language, and the second version is for speakers of 

other languages learning English Oxford (1990). In the case of this study, as the 

population selected were Spanish students who are learning English as a foreign 

language, this second version was the most suitable for this research.  

The SILL questionnaire was administrated in order to know how much language 

learning strategies are used by each gender when learning a foreign language (Oxford, 

1990); and how efficient this amount of language learning strategies make their 

development in transactional speaking, and consequentially in their language 

development. This Likert scale had a group of items, they were presented in affirmative 

sentences to measure the reaction of the participant in five scales of punctuation 

(Hernández Sampieri & et. al. , 2006) (Trans. by Yucra Sea Lucia Esther).  

Strategy Inventory for Language Learning (SILL) questionnaire was a form for students 

of English as a second or foreign language; the statements about learning English are 

presented affirmatively in this form to measure the reaction of EFL male and female 

students facing these statements. As well, it had a separate Worksheet where students 

had to write their answers in a scale from 1 to 5 for each item, it is shown in Appendix 4 

in page 152, their answers expressed how true for an individual student the statement 

was. Hence, items of this instrument have to be answered in the following scale of 

punctuation, and they have a corresponding value for scoring. 
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1. Never or almost never true of me.   1 pt. 

2. Usually not true of me.    2 pts. 

3. Somewhat true of me.    3 pts. 

4. Usually true of me.     4 pts. 

5. Always or almost always true of me    5 pts. 

(Oxford, 1990). 

However, the instrument applied for this research was modified on base to the Strategy 

Inventory for Language Learning proposed by Oxford (1990), the original version paper 

has 50 items. But, the researcher of this study included 19 items; those items were 

sentences which relate to useful strategies for developing the speaking skill according to 

the strategies Oxford proposed (1990). Thus, the instrument used for data collection had 

about 69 items, each item corresponded to 6 scales or parts from A to F; those set of 

strategies belong to two major groups of strategies, they are direct and indirect.  

The first major group is a set composed by three types of direct strategies; items from 1 

to 9 corresponding to Memory part (A), items from 10 to 24 composed the Cognitive 

part (B), and items from 25 to 37 are the strategies for the Compensation part (C); in 

addition, the second part are indirect strategies which are grouped in three sets or scales 

of strategies; items from 38 to 51 are Metacognitive strategies (D), Affective part (E) is 

composed for items from 52 to 60; finally, the Social part (F) covers items from 61 to 

69, it is possible to observe the adapted instrument in Appendix 3 in page 147. In order 

to illustrate the structure of this instrument and the following table is presented.  
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Summary chart of SILL (Strategy Inventory for Language Learning) 

Major 

groups of 

Strategies 

SCALES 

Type of strategies 

Nr. of 

Items in 

the 

Original 

version 

Nr. of 

Items in 

the 

Adapted 

version 

Sample Item  

 

Direct A Memory 9 9 (2) I use new English words in a 

sentence so I can remember 

them. 

B Cognitive  14 15 (16) I read for pleasure in 

English. 

C Compensation 6 13 (25) To understand unfamiliar 

English words, I make guesses. 

Indirect D Metacognitive  8 14 (45) I have clear goals for 

improving my English skills. 

E Affective  6 9 (60) I use laughter to reduce 

anxiety. 

F Social  

 

6 9 (64) I ask for help from English 

speakers. 

 Total number of 

strategies 

50 69 1. Never or almost never true of me,  

2. Usually not true of me, 

3 Somewhat true of me,  

4. Usually true of me,  

5. Always or almost always true of me. 
 

Table 1 

The scoring stood as the original version made by Oxford (1990), it was in a scale from 

1 to 5 points; in the Worksheet paper, answers of each item (scale from 1-5) had to be 

written. All the responses inside each group had to be added for each individual scale 

(A,B,C,D,E,F) respectively as in Appendix 4 in page 152. The addition of those answers 

provided 6 different scores for each scale; the highest score among those six scores 
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demonstrated which scale of the SILL questionnaire was predominant by the student 

when he or she was learning English. 
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CHAPTER IV 

DATA ANALYSIS 

In this chapter, findings and results are presented and analyzed. In order to 

achieve results for this study; there were used two instruments, an achievement speaking 

test and a Strategy Inventory for Language Learning questionnaire, both were 

administrated in a piloting stage in order to validate these instruments, and later to 

collect data. The piloting was developed in order to prove the efficiency of both 

instruments in collecting information about the variables which makes them valid for 

collecting data, then results from these instruments were analyzed and described; this 

first stage (piloting) included eight participants, four of them were male students and the 

rest four were female students of the intermediate level of the Englishlands institute.  

For the data collection, information was collected from fifty participants; twenty-five 

male and twenty-five female learners of the Englishlands institute as it is possible to 

observe in Appendix 24 in page 172. Both stages are presented and illustrated; piloting 

was described and analyzed first; and secondly data collection stage. Before to start 

characteristics of participants are described.   

Participants were selected according to the achievement speaking test characteristics. 

The achievement test of speaking evaluated ten sub-skills of transactional speaking (a 

function of speaking) in two different styles (formal and informal), transactional 

speaking is a function of this language skill. Therefore, the achievement test of speaking 

required students with at least an intermediate English level.  

The analysis of the piloting and data collection procedures are described per instrument; 

at the beginning results of the achievement test of speaking by each participant was 

collected, it means that all scores were presented in a table in order to show how similar 

or different male and female scores were; an average per group was obtained in order to 

compare awareness in this language skill, and a statistics test was done to validate the 

results, it was the t test.  
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After observing differences in male and female groups in knowledge in transactional 

speaking, results of the Strategy Inventory for Language Learning questionnaire were 

analyzed by scales (A,B,C,D,E and F) in order to know how the language learning 

strategies were useful in the development of the achievement test of transactional 

speaking. At first, direct and indirect strategies were presented in tables for comparing 

group results that were described and analyzed in order to determine main differences in 

the use of direct and indirect language learning strategies between male and female 

participants.  

 

Finally, a last chart was made to compare how much male and female students use the 

language learning strategies and how those amounts are efficient in the development of 

transactional speaking, that was a summary chart of scores for both genders in two 

instruments was developed in order to show underlining scores and the type of strategies 

these underlying students preferred to use. Under the previous parameters, the piloting is 

described and analyzed first, and at last data collection. 

However, it is important to describe the t test; In the following passage, it was explained 

the t test what is used for and how it is used, for a better comprehension about this test in 

statistics and its importance as technique of analysis for this research in piloting and data 

analysis. 

 

4.1. T test for Hypothesis Confirmation 

Hernandez (2006) described the T test, it is a statistical test to assess whether two 

groups differ significantly with respect its average on a variable. It is symbolized as: t.  

For this t test, the hypothesis is that there is a difference between two groups. The 

research hypothesis proposes that groups differ significantly and the null hypothesis is 

that the groups did not differ significantly. About the variables, the comparison between 

groups is performed on a variable (theoretically dependent).  

For the interpretation, the value t is obtained in samples by using the following formula: 
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X1 X2 is the average for the second group; 

for this research they are female and male groups; S1
2 

is the squared standard deviation 

for the first group, S2
2
 is the squared standard deviation for the second group; and n1 is 

the size of the sample, n2 is the size of the second group. 

Then, in order to know whether the t value is significant, it is applied the previous 

formula and it is calculated the degrees of freedom, that follows the following formula in 

which n1 and n2 are the size of the groups that are compared: 

gl= (n1 +n2)-2 

The t test is based on a sample or population distribution of averages difference known 

as the Student's t distribution that is identified by the degrees of freedom, which 

constitute the number of ways in which data may vary freely. They are decisive because 

we indicate what value we expect from t, depending on the size of the groups being 

compared. The greater number of degrees of freedom are taken, the Student's t 

distribution will be closer to being usually a normal distribution and, if the degrees of 

freedom exceed 120, the normal distribution is used as an adequate approximation of the 

Student's t distribution (Wiersma and Jurs, 2005 cited in Hernández Sampieri, 

Metodología de la Investigación, 2006). 

Once the t value and degrees of freedom were calculated, it is selected the level of 

significance (it is provided as part of the results and should be less than 0.05 or 0.01, 

which depends on the level selected trust), and it is compared the t value obtained 

against the corresponding value according distribution table in Appendix 21 in page 169, 

which is the table of distribution of T of Student.  

Finally, if the value calculated is equal or higher to the value in the table, the research 

hypothesis is accepted. However, if the value calculated is lower, the null hypothesis is 

accepted.  

In the distribution table in Appendix 21 in page 169, the value is sought for comparison 

with that was calculated, based on the chosen significance level (0.05 or 0.01) and 
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degrees of freedom. The table contains significance levels as columns and degrees of 

freedom as screeds. Significance levels acquire meaning (0.05 means 95% groups 

actually differ significantly from each other, and 5% error possibility). 

 

The higher the t value calculated on respect to the value of the distribution table and 

lower the error possibility, the greater the certainty in the results. 

Now, the calculation and interpretation through this t test for the research; the calculation 

is done according to the previous procedure explained for calculating t value. 

For all the results in this research the earliest step is to obtain freedom degree, in the 

following table the freedom degrees were obtained for the piloting and the data analysis 

depending on the number of participants in each sample:   

 

Freedom Degree Result 

for the piloting 

gl= (n1 +n2)-2 

gl= (4 +4)-2 

gl= (8)-2 

gl=6 

Freedom Degree Result 

for the data analysis 

gl= (n1 +n2)-2 

gl= (25 +25)-2 

gl= (50)-2 

gl=48 

      

 

Graphic 1: Calculation of freedom degrees for 

the piloting and data analysis. 

 

And the significance level chosen for this study (piloting and data analysis) was 0,05; 

since this is the significance level for studies in social sciences. 

Once the freedom degree and significance level were stablished, the analysis of 

information for the piloting was presented as follows:    
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4.2 Piloting 

Piloting was programmed for testing two instruments of this study, and for 

testing techniques of analysis. The piloting stage was prepared to be completed by eight 

students instead of one of their regular English classes of the intermediate level in the La 

paz branch of Englishlands institute. It was done on August, 3
rd

 in 2015 in just a single 

time for both gender groups, and it lasted approximately 45 minutes for the achievement 

test of speaking (sub-skills of transactional speaking in formal and informal contexts 

according to Richards (2008)), and 15 minutes for the Strategy Inventory for Language 

Learning questionnaire (use of direct and indirect language learning strategies). The 

main objective of this piloting was observe the use of language learning strategies 

between male and female students during the development of transactional speaking.  

With the purpose of validating and testing instruments, the researcher followed the next 

steps: 

i. A formal solicitude was sent to the Academic Coordinator of this Englishlands 

institute of the La paz branch (a copy of this solicitude is in Appendix 22 in page 

170) with the objective of asking for permission to develop a research collecting 

data from students of the institute; the Academic Coordinator authorized the 

access to their English students in their own regular classrooms. 

ii. Four female and four male students were selected randomly from the 

intermediate level of English for developing the piloting, it was done on August, 

3
rd

 in 2015 for unique time. 

iii. At first, the achievement test of speaking was given to the participants, they were 

asked to develop the achievement test with any time limit. They finished the 

achievement test in 45 minutes approximately. 

iv. Secondly, the Strategy Inventory for Language Learning questionnaire and its 

worksheet for answers were given to all students after they finished the 

achievement test of speaking. The researcher asked to the students to fill in the 

worksheet of answers according to their responses of the items of the SILL 

questionnaire.  
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v. Finally, their answers were scored according to the Key Answers of both 

instruments which are in Appendixes 2 and 4 in pages 141 and 153. 

vi. Their results were arranged according instrument and gender groups in a 

summary chart, for those results a measure used in statistics was done, it was 

average that was useful to know a standard value of a group of data (male and 

female groups) and a t test for measuring significant differences between those 

groups.  

Also, highest use in scales of the language learning strategies were identified, 

they were highest scores on one of the six scales of the SILL questionnaire, and 

prevalent scales were useful to determine which type of strategy was most used 

by the students.  

vii. Those results were illustrated in graphics and tables for the analysis, and they are 

presented and explained in the following passage.  

4.2.1 Piloting Results 

Piloting results were done to accomplish the research objectives, they were to 

identify direct and indirect language learning strategies used by male and female EFL 

students in an intermediate English Language level at the moment of developing 

transactional speaking. And to determine which gender is the most and the least efficient 

when developing transactional speaking based on the differences found in their use of 

language learning strategies and their speaking development in the achievement test. 

These objectives were accomplished by ordering the results in tables for obtaining 

averages per group and a t test was applied to determine significant differences between 

the gender groups.  

Therefore, results obtained during the piloting are exposed. In order to begin, the 

first instrument is presented to see how male and female students use the language 

learning strategies, in order to determine differences in the use of direct and indirect 

language learning; primarily, scores obtained by male and female students as groups are 

arranged in each of the six scales of the questionnaire are described (averages per group 

and t test).  
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Later, the other instrument applied in the piloting is described, it was the achievement 

test of speaking, and scores obtained by all students individually in the achievement test 

of speaking and a group average are presented in a table and the formula solved for the t 

test.   

Finally, a summary chart with scores for both instruments by male and female groups in 

order to appreciate how male and female student use their language learning strategies 

and how those strategies make effective their development in transactional speaking. 

For beginning the analysis in the piloting, results of the first instrument (Strategy 

Inventory for Language Learning questionnaire) which was proposed to measure the use 

of language learning strategies are exposed. It was focused in collecting data from male 

and female students, the Strategy Inventory for Language Learning proposed by Oxford 

(1990) is Likert questionnaire which is able to measure the use of language learning 

strategies based on the reaction of the student when facing the affirmative items with 

responses in a scale from 1 to 5 points. Also, this instrument paper has a Worksheet for 

answering where students wrote their responses (from 1 to 5 points) for each one of the 

69 items, those items belong to one of the six scales (A,B,C,D,E,F) as it is possible to 

see in Appendix 4 in page 152. 

As this questionnaire has 69 items that belong to 6 different scales which are different 

types of language learning strategies: Memory (A), Cognitive (B), Compensation (C), 

Metacognitive (D), Affective (E), and Social (F); the three first type of strategies 

(Memory, Cognitive, and Compensation) belong to direct language learning strategies 

group, and the other three (Metacognitive, Affective, and Social) to indirect language 

learning strategies. There are presented six tables for six scales of the instrument and 

analyzed, later, the three direct strategies present its analysis in contrast to the results in 

the achievement test of speaking. 

The following table presents results by gender group in the use of the first scale of the 

SILL (Strategy Inventory for Language Learning) questionnaire; it is Memory scale for 

male and female participants. 
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Results for Male and Female Groups in Scale A Memory (Direct Strategy) of the 

Strategy Inventory for Language Learning Questionnaire in the Piloting 

Participants Females  Males 

1 25 22 

2 35 34 

3 23 29 

4 38 25 

Group Score 121 110 

Average (over 

45 points) 

30,25 27,5 

Percentage 67,2222222 61,1111111 

Table 2 

This table displays the first scale of the SILL questionnaire that belongs to Direct 

Strategies proposed by Oxford (1990); it comprises items from 1 to 9 in the paper of the 

SILL questionnaire. This instrument has its scoring based on a Likert Scale (from 1 to 5 

points); it is possible to achieve 45 points as highest score and 5 as lowest score in this 

scale.  

For the analysis, an arithmetic average was required which is an average value for the 

female and male groups. Average resulted from the addition of four single scores, and 

the result was divided in the number of participants for each gender. Then, male 

participants as a group acquired an average of 27,5 points; and female group had an 

average of 30,25 over 45 points. also, these results were proved with the t test in order to 

establish significant differences between both groups by using statistics, the formula of 

the t test for the results in this scale of language leaning strategies was solved as follows: 
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

 

According to the t value and the value required (2,1318) for this sample to accept the 

research hypothesis that is proposed by Hernandez (2006), the t value obtained with the 

results in the scale of memory language learning strategies was , it 

means that the research hypothesis is not accepted which was that there is significant 

differences between male and female students in the use of memory language learning 

strategies.  

According to their results, female and male groups don not differ significantly in the use 

of memory language leaning strategies when remembering and retrieving new 

information in learning English as a foreign language; they are not significantly different 

in EFL since it is necessary to remember structures and vocabulary in English to perform 

it later (Oxford, 1990). Now, the cognitive scale of strategies is analyzed and described 

in the following table. 
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Results for Male and Female Groups in Scale B Cognitive (Direct Strategy) of the 

Strategy Inventory for Language Learning Questionnaire in the Piloting 

Participants Females  Males 

1 49 51 

2 59 53 

3 44 63 

4 65 53 

Group Score  217 220 

Average (over 

75 points) 

54,25 55 

Percentage 72,3333333 73,3333333 

Table 3 

This table belongs to Cognitve scale of the SILL (Strategy Inventory for Language 

Learning) questionnaire, cognitive scale is another Direct Strategy set proposed by 

Oxford (1990). Scale B Cognitive has items from 10 to 24 in the SILL questionnaire, 

each item is able to reach from 1 to 5 points. As a whole group, male students had 

acquired an average of 55 over 75 points resulting of the addition of all scores of male 

students, and it was divided into four. Following the same arithmetical procedure, 

women reached an average of 54,25 points. in order to determine whether one gender is 

significantly superior in the use of cognitive language learning staregies, the t test was 

prepared with its formula:  
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

 

The value for the t distribution has to be similar or higher than the t value obtained for 

the results from the male and female groups in order to determine if there is an important 

difference between them as Hernandez (2006) proposed. However, the t value found for 

the use of cognitive language learning strategies by male and female students was lower 

than the distribution value table in Appendix 19 in page 167, it means that the null 

hypothesis was accepted, it was that there are not significant differences between both 

gender groups. 

In consecuence, these results stated that male and female groups are not different in 

using all their mental processes for manipulating or transforming English language 

(Oxford, 1990). The next table has results obtained by both genders in scale C of the 

SILL questionnaire.   
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Results for Male and Female Groups in Scale C Compensation (Direct Strategy) of 

the Strategy Inventory for Language Learning Questionnaire in the Piloting 

Participants Females  Males 

1 33 46 

2 50 48 

3 42 48 

4 49 44 

Group Score 174 186 

Average (over 

65 points) 

43,5 46,5 

Percentage 66,9230769 71,5384615 

Table 4 

This table intended to compare male and female answers in scale C of the SILL 

(Strategy inventory for Language Learning) questionnaire. Scale C Compensation is the 

third group of Direct Strategies according to Oxford (1990), it is composed by items 

from 25 to 37 in the questionnaire paper; then, the highest score could be 65 points as 

each item ought to have from 1 to 5 points. Besides, it was necessary to find the average 

for each gender group, by adding each results of each participant, and dividing the result 

into four in order to have an average group. In this scale of Compensation Strategies, 

male group reached to an average of 46,5 over 65 points; and female group average was 

43,5. 

By using stadisticts, the t value was useful to determine if there are significant 

differences between both groups, the formula for obtaning the t value was explained 

previosly, and it was solved by using the avergages from the results by each gender 

groups for this scale of lanugauge learning strategies; the result was the following:   
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

The result for the t value was , it is lower than the t distribution value 

(2,1318) required to accept the research hypothesis. Then, there is no significant 

differences between male and female students in the use of compensation language 

learning strategies. In this case, none of these groups (males or females) were significant 

better when compensating for missing knowledge by using another language for either 

comprehension or production of information than female students do (Oxford, 1990).  

Also, results in the development of transactional speaking were similar; table # displayed 

results in the achievement test of speaking where it was not possible to determine 

important differences in the development of speaking. In the same way the use of direct 

language learning strategies (memory, cognitive and compensation) did not present 

important differences between these gender groups in the piloting.  

Up to this point, the first specific objective was accomplished for this research; it was 

established differences in the use of direct language learning strategies. However, the 

indirect language learning strategies might be described and analyzed to accomplish the 

second specific objective.  

Now, indirect strategies are useful for language learning and the way male and female 

use them are analyzed by using the following tables; the next table is scale D 

Metacognitive.       
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Results for Male and Female Groups in Scale D Metacognitive (Indirect Strategy) 

of the Strategy Inventory for Language Learning Questionnaire in the Piloting 

Participants Females  Males 

1 49 54 

2 56 58 

3 43 64 

4 66 62 

Group Score  214 238 

Average (over 

70 points) 

53,5 59,5 

Percentage 76,4285714 85 

Table 5 

This scale comprises the first set of Indirect Strategies according to Oxford (1990), it is 

scale D Metacognitive, and it has items from 38 to 51 of the (Strategy Inventory for 

Language Lerning) SILL questionnaire paper, each item has its scoring from 1 to 5 

points and it depends on the response of each individual learner. As a gender group, 

male learners acquired an average of 59,5 and female group an average of 53,5 over 70 

points; those averages resulted from adding all scores of participants in each gender, and 

dividing the result in four that is the number of students who participated in the piloting 

for gender.  

Additionally, it was done the t test that is useful to find significant differences in both 

groups in the use of metacognitive language learning strategies; this t test was previously 

explained in this chapter; for the results in the use of metacognitive language learning 

strategies by male and female students, the following formula became in a value:  
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

 

The results in this scale of language learning strategies expressed that there are no 

significant differences between male and female students in the use of metacognitive 

language learning strategies since the t value obtained is lower than the t distribution 

value that is in charged to accept or reject the research hypothesis. In this case, the 

research hypothesis is rejected. 

As consequence, their averages exhibited that males and females used to coordinate their 

learning processes because they organize and evaluate their own learning (Oxford, 1990) 

in similar ways. Additionally, results of males and females use of language learning 

strategies in scale E Affective are described in the following table.  
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Results for Male and Female Groups in Scale E Affective (Indirect Strategy) of the 

Strategy Inventory for Language Learning Questionnaire in the Piloting 

 

 

 

 

 

 

  

 

 

Table 6 

Indirect Strategies suggested by Oxford (1990) has three types of strategies, Part E 

Affective is the second scale. This scale of the SILL (Strategy Inventory for Language 

Learning) questionnaire, it has items from 52 to 60. And the scores obtaiend by each 

group of male and female students was converted into an average; it was done by adding 

all scores of participants in male and female groups, and dividing the result into four; it 

provided an average for each gender correspondingly. According to the averages; male 

participants had 32,75, and female average was 28,25 points over 45. 

 

Thus, the t test was convenient in order to determine significant differences between 

both gender groups; the formula for obtaining the t value was solved as follows:   

 

 

Participants Females  Males 

1 23 35 

2 25 25 

3 26 36 

4 39 35 

Group Score  113 131 

Average (over 

45 points) 

28,25 32,75 

Percentage 62,7777778 72,7777778 
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

 

For this scale of language learning strategies, the result was , it is lower 

than the distribution value required (2,1318) to accept the research hypothesis. 

Therefore, male and females do not use affective language learning strategies in truly 

different ways.  

Hence, male and female participants in the piloting stage were not different in managing 

their emotions when they learn English as a foreign language (Oxford, 1990). Finally, 

for completing describing 6 scales of the SILL, the last Indirect Strategy is presented in 

the following table. 
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Results for Male and Female Groups in Scale F Social (Indirect Strategy) of the 

Strategy Inventory for Language Learning Questionnaire in the Piloting 

Participants Females  Males 

1 33 34 

2 32 37 

3 24 38 

4 39 33 

Group Score  128 142 

Average (over 

45 points) 

32 35,5 

Percentage 71,1111111 78,8888889 

Table 7 

This is a table to reveal scores obtained for the Social Scale by each gender group. This 

part cointained items from 61 to 69 in the SILL questionnaire paper; as in the previous 

analysis, gender averages were obtained by adding the scores of the particpants, and 

dividing the product into the number of students which was four. Thus, male group 

obtained an average of 35,5; and by their side, female group achieved as average 32 over 

45 points.  

Statistically, the t test is in charged to determine whether there is significant differences 

in the use of social language learning strategies; the following formula expressed a value 

between the results of both groups: 
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318  

 

Result in by the t test reached to , that is not enogh to establsihed 

significant differences between male and female language students in the use of social 

language learing strategies. The t value ought to be similar or higher than the distribution 

value (2,1318); howver, the research hypothesis was rejected since the t value is lower 

than the distribution value. 

Certainly, male and female groups are quite similar in learning with others that socially 

is involved not only for  communication, but also for all language skills according to 

Oxford (1990). 

Results for the three indirect language learning strategies were described and analyzed, 

the t test revelaed the male and female students do not differ significant ways. Similarly, 

they do not differ in the development of transactional speaking since their results in the 

achievement test of speaking in table # did not confirm it.  

Results in the achievement test of speaking are presented, the achievement test of 

speaking was a multiple choice answers assessment and its results by each gender are 

going to be analyzed and described in the following table that present scores of males 

and female students in the achievement test of speaking; then, the analysis of the 

achievement test of speaking is described by using the following table. 
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Scores for Male and Female Students for the Achievement Test of Speaking in the 

Piloting 

Participants Females  Males 

1 63,5 65 

2 76 70,5 

3 78,5 74 

4 80,5 79 

Group Score 298,5 288,5 

Average 74,625 72,125 

Table 8 

This table illustrates scores achieved by female and male learners in the achievement test 

of speaking during the piloting stage. In order to compare both gender groups in the 

knowledge of transactional speaking, an arithmetic average was found. Then, an average 

value is useful to demonstrate a standard value for each sample. It was found by adding 

all values (scores) obtained and dividing by the total number of participants for each 

sample. For female sample, there were added all scores of each female participant, the 

result was divided into four because this was the number of participants. The result for 

female students as a group was 74,62 points. The same procedure occurred with the 

scores for male participants, the result for them was 72,12 points.  

However, a t test was done to find significant differences between both groups, it was 

done with the formula previously explained: 

 

Results for the Achievement Test of Speaking by using T test 
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

6 2,1318   
 

According to the result of the t value the research hypothesis is rejected, there is no 

important differences between male and female students because the t value 

( ) is lower than the distribution value (2,1318).  

Female and male samples do not differ significantly in the achievement test of 

transactional speaking because they were able to develop sub-skills of transactional 

speaking which involve obtaining goods or services in two styles of speaking (formal 

and informal) (Richards, 2008). The knowledge in transactional speaking as all language 

learning process occurred similarly than the language learning strategies for male and 

female students in the piloting.  

To this point, the second specifc objective was accomplished for this research; however, 

the third specific objetive was to determine which gender is the most and the least 

efficient when developing transactional speaking based on the differences found in their 

use of language learning strategies and their speaking development in the achievement 

test; it was accomplished by using a summary chart to show how the gender influenced 

in the use of language learning strategies and the development of speaking. 

Therefore, male group has attained higher scores in five of the six scales in the Strategy 

Inventory for Language Learning questionnaire in comparison to their female peers 
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during this piloting; then, male students should be efficient learners in EFL since they 

have higher percentage of use of these strategies. However, the use of strategies might 

ensure an efficient language learning and an efficent development in transactional 

speaking, but the next table it is comparing results of both instruments and their overall 

scores for male and female groups in order to observe how the amount of strategies 

aided in the development of the achievement  test of speaking.  

 

Summary chart of Male and Female Results of two Instruments in the Piloting 

 
Table 9 

In summary all results obtained by the piloting participants were arranged, and 

arithmetical operations which were made for obtaining averages of each gender group 

are offered in table 9. The highest scores and lowest scores in the achievement test of 

speaking by both genders are highlighted in red color, and the most used scales of 

language learning strategies were the highest scores. This highest score was chosen in 

relation to the six scales of the Strategy Inventory for Language Learning questionnaire 
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for every single student, this scale ensures that the student used more of this type of 

strategies in his or her language learning process. 

According to the summary chart above, the highest score in the achievement test of 

speaking was the student who had 80,5 points over 100 among females; her general use 

of language learning strategies is 58,55%, and her dominant strategy scale is Affective 

(E); then, she is able to manage her emotions when learning English as a foreign 

language (Oxford, 1990); additionally, she used simply more than 50% of all her 

learning strategies; it means that this female student does not use significant amount of 

strategies when she learns English; however, that amount of their language learning 

strategies use is efficient because she is able to recognize styles and functions of 

transactional speaking. 

On the other hand, a female student who acquired the lowest score in the achievement 

test of speaking was student with 63,5 points in table 9; and her percentage of use of 

learning strategies is 74,49%; then, her dominant scale of the SILL questionnaire was A 

which are Memory strategies; it means according to Oxford (1990) that this female 

student is able to remember effectively when she is learning English. However, her 

overall score of use of language learning strategies stated that she uses significant 

amount of strategies when learning English, but her amount of strategies does not ensure 

an effective learning which is perceived in her low score of achievement test of 

speaking.        

In comparison, the highest and the lowest scores gained by male students during the 

piloting are described as well. The maximum score was acquired by male student with 

his score in achievement test of speaking of 79 points over 100; his overall score in the 

SILL questionnaire was 212 over 345 points, his result was transformed into a 

percentage which is 61,44 %, and his dominant scale of the SILL questionnaire was E 

Affective. Oxford (1990) said that this student is able to manage his emotions; however, 

his general use of strategies is minor than his transactional speaking knowledge which is 

perceived in his achievement test score. It means that his amount of language learning 

strategies use, though is not significant, it ensures an effective learning of English as a 

foreign language. 
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On the opposite, a male student who made the lowest score in this piloting was learner 

who obtained 65 points over 100 in the achievement test of speaking; in his overall 

strategy score he had 255 points which means 73,91% of language learning strategy use; 

and his prevalent score was placed in scale E Social. To Oxford (1990), dominance in 

Social scale ensures a student who is able to learn with others; his 73,91 % of overall 

strategy use and 65 points in speaking states that the amount of strategies used do not 

provide an efficient language learning process. 

It was observed that students in both genders those who had dominance in Affective 

strategies (ability to manage emotions) acquired effective learning because they acquired 

the highest scores in transactional speaking during the piloting; however, they do not 

have high amounts in overall strategies use in relation to their partners of their groups. 

And, high scores in language learning strategies use do not ensure an efficient learning 

because students that had high use of language learning strategies responded in 

achievement test of speaking with low scores.   

In order to conclude, instruments demonstrated that are able measure the proposed data 

in the objectives and hypothesis, so they are valid to collect data for this research 

following the same procedure of data obtaining and analysis. Consequently, this research 

was able to collect information from an intentional sample in order to compare male and 

female gender groups in the use of language learning strategies when developing 

transactional speaking. 
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4.3 Data Collection  

This research has a non-experimental design, it did not build a situation, but 

observed stablished situations, variables occurred and it was not possible manipulate 

them; there is any control or influence on them because variables and effects already 

happened. For this study, variables were studied in a transectional way, it means that it 

collected data in a unique time (Hernández et. al., 2006) (Trans. by Yucra Sea Lucia 

Esther); the main objective was to describe male and female genders as variables and 

analyze their frequency of use of language learning strategies during the development of 

transactional speaking in this particular time. 

The data collection stage involved 25 male and 25 female learners of Englishlands 

institute; once the piloting was developed, data collection was done with students with 

the same characteristics of the piloting, they were intermediate students who were asked 

to complete two instruments in a single session of their English classes as in Appendix 

24 in page 172 is possible to appreciate. It was done on August, 17
th

 in 2015, the 

achievement test of speaking was delivered at first, it lasted approximately 55 minutes; 

and SILL questionnaire lasted about 20 minutes. 

This study collected data by following these steps: 

i. Twenty-five female and twenty-five male intermediate students of intermediate 

level of English were asked to complete two tests (instruments) for a research. It 

was done on August, 17
th

 in 2015 for unique time. 

ii. At first, the achievement test of speaking was given to the participants, they were 

asked to develop the achievement test with no time limit. They finished the 

achievement test in 55 minutes approximately. 

iii. Secondly, the Strategy Inventory for Language Learning questionnaire and its 

worksheet for answers were given to all students after they finished the 

achievement test of speaking. They were asked to fill in the worksheet of 

answers. The second instrument was completed by all students in 20 minutes 

approximately.  

iv. Finally, answers were scored according to the Key Answers of both instruments 

which are in Appendixes 2 and 4 in pages 141 and 153. 
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v. Their results were arranged according instrument and gender groups in order to 

accomplish objectives and hypothesis; those results were organized in graphics 

and tables for the analysis for obtaining averages per group and using t test, they 

are presented and explained as follows. 

4.3.1 Data Collection Results and Analysis 

In this section, the findings and the results are presented in the following 

segments by accomplishing the research objectives and hypothesis, they are supported 

by tables and figures to illustrate the results. 

In order to accomplish the research objectives (general and specifics) and hypothesis, the 

t test was useful to validate statistically the data analysis in finding significant 

differences between male and female groups; therefore, the hypothesis is also explained 

according to the results for the objectives. The general objective was to differentiate the 

use of language learning strategies of male and female EFL students with an 

intermediate English language level at the moment of developing transactional speaking; 

it was accomplished by obtaining averages per group in the achievement test of speaking 

and each one of the six scales of the SILL questionnaire to find the t value and 

significant differences between gender groups.  

Then, the specific objectives were to identify direct and indirect language learning 

strategies used by male and female EFL students in an intermediate English Language 

level at the moment of developing transactional speaking and to determine which gender 

is the most and the least efficient when developing transactional speaking based on the 

differences found in their use of language learning strategies and their speaking 

development in the achievement test. In the same way, the analysis of data to accomplish 

specific objectives was done by obtaining averages per group to find the t value and 

significant differences between those groups.    

          

First, gender averages were obtained and a t-test was applied on each result of gender 

group. At first, the Strategy inventory for Language Learning Questionnaire was 

analyzed, it was divided into three direct and three indirect type of strategies, results for 
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each scale of strategies is analyzed and described; this analysis was conducted to find the 

relationship between language learning strategy use and speaking according gender. 

Later, the achievement test of speaking is analyzed by obtaining averages per group and 

t-test is analyzed. 

For this research, it is necessary to know how different these students (male and female) 

were in the use of language learning strategies; therefore, the first instrument is 

described by scales. One of the six scales of the Strategy Inventory for Language 

Learning belonging to Direct Strategies according to Oxford (1990) is described and 

analyzed as follows. 

The first scale is A Memory (see Table 10), it belongs to Direct Strategies 

suggested by Oxford (1990); it has 9 items (from 1 to 9) in the SILL (Strategy Inventory 

for Language learning) questionnaire. For analyzing it, an arithmetical average was 

obtained by adding twenty-five single scores in each gender group in order to have a 

general score; the result was divided into the number of participants, female participants 

acquired an average of 28,84 points, and male students 28.  

Once the average was obtained for this language learning strategies, the t test that is 

based on a sample or population distribution of averages difference. It is a statistical test 

to assess whether two groups differ significantly with respect their averages in a 

variable. 

 

 

 

 

 

 

 

 

 

 



 

87 

 

Results for Male and Female Groups in Scale A Memory (Direct Strategy) of the 

Strategy Inventory for Language Learning Questionnaire 

 

Table 10 

The following formula was done for obtaining the t value; the previous averages for 

male and female groups in scale A from the SILL questionnaire were placed in the 

formula; and the standard deviation was obtained by using these averages in Appendix 

13 in page 161.Once the t value is solved, this value is compared with the T distribution 

in column 0,05 of significance in Appendix 21.       
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

 

If the value calculated is equal or higher to the value in the table (in Appendix 21), the 

research hypothesis is accepted. The t value for this language learning strategy (scale A) 

resulted in  that is lower than 1, 6772 that is the value in the t 

distributions table. Therefore, the research hypothesis is rejected. It means that male and 

female language learning students do not differ significantly in the use of memory 

strategies which are useful for remembering and retrieving new information. 

Therefore, female and male students as groups do not use memory strategies in different 

ways; it means they use language learning strategies that allow them remembering more 

effectively English language because they follow simple principles as arranging, 

association making, and reviewing, those principles involve meaning (Oxford, 1990). 

Also, memory strategies are helpful since language learners have troubles when 

remembering large amount of vocabulary. However, it is important to observe at the 

following scale of strategies of the SILL questionnaire which are Cognitive strategies. 
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Results for Male and Female Groups in Scale B Cognitive (Direct Strategy) of the 

Strategy Inventory for Language Learning Questionnaire

 

Table 11 

This table illustrates results in the Cognitve scale, it is the second Direct Strategy scale 

proposed by Oxford (1990). Scale B Cognitive has 15 items (from 10 to 24) in the SILL 

questionnaire, each item might reach from 1 to 5 points. As an entire group, female 

students of English acquired an average of 46,4 over 75 points resulting by adding of all 

females scores, and dividing the product into 25 which is the number of female 

participants. Following the same procedure of obtainning averages, male learners 

attained 44,64 as a group.  
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Once the averages are obtained, the t value was sought by solving the formula for 

comparing results of male and female groups in the use of cognitive language learning 

strategies:  

 

 

 

 

 

Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

According to the results for the t test, the null hypothesis was accepted because the t 

value for this type of language learning strategy was  that is less than 

the t value in the distribution was 1, 6772. It means that male and female language 

learning students do not differ significantly in the use of cognitive strategies which are 

used for understanding and producing language. 

Female and male groups use cognitive strategies that allow understanding and producing 

language in EFL, also for making a student reasoning about the input or the information 

that the learner received. Now, results in use of Compensation strategies are presented in 

the following table. 
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Results for Male and Female Groups in Scale C Compensation (Direct Strategy) of 

the Strategy Inventory for Language Learning Questionnaire 

 

Table 12 

Scale C Compensation (see Table 12) is the last of the Direct Strategies according to 

Oxford (1990), it is composed of 13 items (from 25 to 37) in the SILL questionaire 

paper; as result, the highest score could arise to 65 points for each single student. 

However, gender scores in average for the 25 participants were added and divided in the 

same number of participants for each gender; female average 40,68 points but male 

group made 41,48 points.  

Now, the t value was obtained by solving the following formula with the results for the 

scale of compensation strategies:  
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

 

For this language learning strategy, the null hypothesis was accepted since male and 

female results do not vary significantly according the t test in the use of compensation 

language learning strategies. The t value obtained between both groups was 

 in contrast with the t distribution that is 1, 6772.  

This scale of language learning strategies is used for help learners to use another 

language for either comprehension or production of information; however, there is no 

difference between both groups. They compensate for missing knwoledge they may use 

another language for either comprehension or production of information in English as a 

foreign language Oxford (1990).  

Until this point, the first specific objective in this research was accomplished; according 

to the t test that was used to validate the results there was not significant differences in 

the use of direct language learning strategies between male and female groups. Also, in 

the results for the achievement test of speaking, explained in table 16, results confirmed 

that there is no differences significantly between male and female intermediate English 

students in the use of language learning strategies during the development of speaking.    
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Then, there are other gender differences presented in this study as the following table 

shows, it is Metacognitive scale belonging to indirect strategies.  

Indirect Strategies suggested by Oxford (1990) has three scales as described in 

the theoretical framework chapter; Scale D Metacognitive is the initial set of Indirect 

Strategies (see Table 13), it included 14 items (from 38 to 51) in the SILL questionnaire, 

each item was graded from 1 to 5 points depending on each personal response of the 

students. Nevertheless, female group had an average of 48,2; and male group made 

48,56 points; these averages resulted from adding all participant scores in each gender, 

and dividing the result in the number of students (twenty-five) who participated as 

sample of this research. 
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Results for Male and Female Groups in Scale D Metacognitive (Indirect Strategy) 

of the Strategy Inventory for Language Learning Questionnaire 

 

Table 13 

The t test was in charged to confirm or reject the hypothesis, then, the t value for the 

Metacognitive strategies was seek in the following formula: 
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Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

 

According to the t value obtained to find significant differences in the use of 

metacognitive language learning strategies, the null hypothesis was accepted since the t 

value was  that is less than the distribution value 1, 6772. So, for this 

type of strategies there is no important differences in the use of metacognitive language 

learning strategies between male and female English language students.      

Therefore, they are similar  when organize and evaluate their own learning strategies and 

control coordination of the learning processes, Metacognitive strategies are especially 

successful in EFL, male and female students are efficient in language learning because 

their strategies, it was supported since their result in the achievement test of speaking 

were similar as well (Oxford, 1990). There are two more scales of indirect strategies to 

be described and analyzed; the Affective scale is presented in the following table. 
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Results for Male and Female Groups in Scale E Affective (Indirect Strategy) of the 

Strategy Inventory for Language Learning Questionnaire 

 

Table 14 

This second scale of Indirect Strategies suggested by Oxford (1990) are Affective 

strategies (see Table 14). They included 9 items (from 52 to 60) in the SILL 

questionnaire paper, as in all scales each item may be ranked from 1 to 5 points by all 

individual students. However, an average per group was obtined by adding all participant 

scores, and dividing the result into the number of participants (twenty-five) for each 

gender. Women as a group had an average of 25,92; and men as group had 25,44 points; 

though their group scores are not quite distant, there is a difference between them.  
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In order to find signiticant differences between both groups, a t test was apllied and the 

result is explained as follows:  

 

 

 

 

 

Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

The t test proves whether female English students overpass to their male peers in the use 

of affective language learning strategies; however, their results in the t test and the t 

distribution table showed that the null hypothesis is accepted. It means those students do 

not differ significantly because the t value ( ) obtained is lower than the 

value for the t distribution (1, 6772) in Appendix 21. 

Therfore, there is no an important difference in favor any of thos gender groups studied, 

but, these students of English as a foreign languge are similar in managing their 

emotions. Both, female and male learners use similar amount of language learning 

strategies that regulate emotions, attitudes, motivations and values, these affective 

factors influence their language learning and may make it more efficient (Oxford, 1990). 

The last comparison in use of scales of language learning strategies is presented in the 

following table. 
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Results for Male and Female Groups in Scale F Social (Indirect Strategy) of the 

Strategy Inventory for Language Learning Questionnaire 

 

Table 15 

As the previous tables about gender in the use of language  learning strategies (by 

scales), table 15 demonstrates scores obtained for the Social scale by each gender. In the 

SILL questionnaire there are 9 items (from 61 to 69) for this scale of strategies. Then, 

gender averages were found by adding all scores of 25 students, and dividing the result 

into number of (twenty-five) participants for each gender. Thus, female group obtained 

average of 31,48 over 45 points; and by their side, male group achieved 32,52 points. 
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However, in order to find significant differences, it was applied a statistical test, it was 

the t test for each scale of the SILL questionnaire and the result for this social scale is 

offered in the following formula:  

 

 

 

 

 

Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772  

For this type of language learning strategies, the null hypothesis was accepted because 

the t value obtained was that is lower than the value required for this 

sample (1, 6772). It means that female do not use more quantity of social strategies than 

male students, and male and female English students have the same abilities in learning 

with others (Oxford, 1990).  

Thus far, the second specific objective was accomplished since the indirect language 

learning strategies were analyzed and the results in tables 13, 14 and 15, exposing that 

there are no significant differences between male and female students in the use of 

indirect language learning strategies; similarly, the achievement test of speaking did not 

show important differences between both gender groups of English students in table 16.    

Achievement test of transactional speaking by each gender is presented in this point, the 

following table shows scores of the achievement test of transactional speaking by the 

participants. 
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Scores for Male and Female Students in the Achievement Test of Speaking 

 

Table 16 

Table 16 displays scores (over 100 points) of all female and male English students of the 

sample in this research. For the analysis as groups, arithmetic averages were obtained; 

for each group all scores were added, and then the result was divided in to the number of 

participants (25); female average was 69, 02 points and male average was 68,1 points.  
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Results for the Achievement Test of Speaking by using T test 

 

 

 

 

  

 

Freedom Degree  T distribution 

(0,05 of significance) 

Result  

48 1, 6772   

In the achievement test of speaking, according to the result obtained between male and 

female English students. the research hypothesis was rejected. It means that male and 

female English students do no differ significantly in the knowledge of transactional 

speaking.  

Then, female and male are similar in the development of the achievement test of 

speaking which means that they are able to manage transactional speaking for obtaining 

goods or services in formal and informal styles (Richards, 2008), but there is a difference 

between both gender groups it was minimal. 

To accomplish the third specific objective, summary charts were prepared and described 

to demonstrate the relation of gender in the use of language learning strategies in the 

development of speaking. 

These summary charts present all results arranged by instrument and gender. The 

first summary chart is for female students, it is described and analyzed as follows: 



 

102 

 

All results were arranged for the female group (see Table 17); for the analysis 

outstanding scores in the achievement test of speaking were identified and a dominant 

scale of the second instrument; a dominant scale means that the student got her highest 

score in this scale in regarding to all six scales of the SILL questionnaire. Dominant 

scales are useful to identify which type of strategy is most used by the student and 

determine how this type of strategy make efficient the development of transactional 

speaking.  

In order to begin, the highest scores are going to be described; the first female student 

had 72 points in her speaking achievement test. However, her percentage of use of 

strategies was 58,84 %; then, her prevalent scale of the SILL questionnaire was D 

Metacognitive. A student who had her highest score in metacognitive strategies means 

that she is able to organize and evaluate her own learning as proposed by Oxford (1990); 

though her amount of strategy use was minor than her knowledge in transactional 

speaking, that her amount of strategies is efficient when she learns English. 

A second female student with a highest score in the achievement test of speaking made 

73,5 points; in SILL questionnaire she made 57,10 % of overall use of strategies; and the 

scale of the SILL questionnaire in which she made the highest score and acquired 

dominance is scale F Social; dominance in this scale ensures a student which is able to 

learn with others according to Oxford (1990). Therefore, her transactional speaking 

knowledge was learnt by using only the 57,10 % but it was efficient because her grade in 

transactional speaking test was one of the highest in relation to their female peers. 
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Summary chart of Female Students´ Results of two Instruments

 

Table 17 

The third student who made a higher score had 70,5 points in her achievement test of 

speaking. For the second instrument (SILL) she reached an overall score of 77,39 % 

which was converted from 267 points over 345; and the individual scale with the highest 
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score was F Social (ability to learn with others Oxford, (1990)). In her case, this female 

learner uses an amount of strategies that made her learning process as efficient.  

On the opposite, there are females who had low scores in the achievement test of 

speaking; therefore, their results in the speaking are going to be described in order to see 

how their knowledge in transactional speaking and strategy use are connected. The first 

low score belongs to student who made 60 points in transactional speaking; then, her 

general score for strategy use is 61,15%, but she had dominance in scale A Memory. 

According to Oxford (1990), dominance in memory strategies guarantees a student who 

is able to remember effectively; in relation to female students of this sample, a score of 

60 points is a low score. It means that her strategies are not efficient enough to 

differentiate sub-skills of the transactional function of speaking in formal and informal 

styles required in the achievement test of speaking. 

Another female student made a score of 65 points in transactional speaking over 100. 

The SILL questionnaire reached in an overall score was 61,15 %, and her highest score 

was in scale F Social because she is able to learn with other peers according to Oxford 

(1990). This student uses her language learning strategies in similar quantity to her 

knowledge in transactional speaking. 

The last student who made a low score had 65 points. The highest score obtained was in 

scale C Compensation in the SILL questionnaire, and her overall percentage of use of 

language learning strategies was 61,44%. Oxford (1990) stablished that this scale allows 

the student be able to compensate the missing knowledge; also, her amount of use of 

language learning strategies is equivalent to the amount of knowledge in transactional 

speaking she had.  In the other hand, the summary chart of results for the achievement 

test of speaking and SILL questionnaire done by male students is presented next. 
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Summary chart of Male Students´ Results of two Instruments 

 

Table 18 

Table 18 summarizes all scores obtained by two instruments applied to male sample in 

this research; then, three highest and three lowest scores were selected randomly and are 

described in order to know how efficient their language learning strategies were 
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according to their scores in the achievement test for English learning. A male student 

had a score of 68 points in the achievement test of speaking; but his general percentage 

of use in the SILL questionnaire was 66,66%, and his highest score was made in scale F 

Social (able to learn with others (Oxford, 1990)). Then his knowledge in transactional 

speaking is related to his use of strategies because those amounts were similar. 

Therefore, his use of strategies in language learning is efficient when he learns English.  

The second highest score selected was male student who made in achievement test of 

speaking a score of 73 points over 100. Then, his overall score reached 58,84 points; and 

he was Social skilled because his highest score in the SILL questionnaire was in scale F 

Social. In fact, this male student has an amount of knowledge in transactional speaking 

superior to his use of language learning strategies; but these strategies are useful and 

efficient when he learns English as a foreign language.  

The last student with a higher score who was chosen acquired the highest score among 

all his partners of the male sample. He did a score of 79 points in achievement test of 

speaking; his score in SILL questionnaire was high in the Social scale (F); and his 

overall language learning strategies use is 71,88 %. At this time, he and his ability to 

learn with others guarantees an efficient learning which is perceived in his score of 

transactional speaking. 

On the other side, the lowest marks in the achievement test of speaking are going to be 

described in this section. The first low score was made by student with 63,5 points over 

100. Also, his overall score which resulted from the six scales of the SILL questionnaire 

reached a 63,76 %; and his highest score in each individual scale of the SILL placed the 

student as Social skilled. His knowledge in transactional speaking is alike to his general 

use of strategies, because both grades are numerically similar. Then, he uses efficient 

strategies to learn English as a foreign language. 

The second low score selected for being described was done by male student who made 

a low score in relation to his peers of the sample. His score was 64,5 in achievement test 

of speaking; as well, his overall percentage on using language learning strategies 

attained a 58,26 %; and in the scales of the SILL questionnaire he made his highest score 
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in scale A Memory. Thus, this man is able to remember more effectively according to 

Oxford (1990); also, he has effective strategies which allow an efficient learning of 

English.  

The last student described with a low score is male student who made a speaking score 

of 59,5 points over 100 in the achievement test. However, his percentage on using 

language learning strategies was 61,15; and his dominant scale of strategies was placed 

in A Memory. This student is able to remember more effectively as proposed by Oxford 

(1990); but, his amount of strategies use is superior to his speaking awareness. It means 

his memory strategies are effective when he studies English as a foreign language 

making it efficient. 

For concluding, findings about the results obtained throughout two instruments were 

various in the data collection. Differences in direct and indirect language learning 

strategies were perceived in percentages per group in Appendix 20 in page 168; female 

students obtained higher scores in two direct strategies (Memory and Cognitive) and one 

indirect strategy (Affective), and males obtained higher scores in two indirect strategies 

from the SILL questionnaire (Metacognitive and Social) and one direct strategy 

(Compensation). 

For being more precise, female students used two of three direct strategies, and male 

students used one of three; so, female students are better on using mental processes for 

language according to Oxford (1990). Moreover, female students used one of three 

indirect strategies, nevertheless male students used two of three indirect strategies; as 

well, male students used more scales of language learning strategies that are in charge of 

the management of learning; these strategies help male learners to take control of their 

own cognition, to regulate emotions, motivation and attitudes, to learn through 

interaction Oxford (1990); but female students use less of these type of strategies.  

Summarizing, female and male students acquired high scores in various scales of the 

SILL questionnaire; therefore, their abilities in using learning strategies are varied. In 

overall scores by each gender group in use of language learning strategies were similar.  
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Their situation in transactional speaking was similar, they had a minimal difference 

between their general scores; however, female group surpassed male students again. 

During the speaking evaluation, male and female learners as gender groups achieved 

parallel averages; then, their knowledge in sub-skills of the transactional function of 

speaking and styles were similar.  

Finally, statistically the research hypothesis was not confirmed since all results, for the 

scales in the SILL questionnaire and the achievement test of speaking, in the data 

analysis by using the t test, demonstrated that male and female intermediate English 

students do not differ in the use of language learning strategies in the development of 

transactional speaking as proposed in the research hypothesis. 

In contrast, studies conducted by Sy (1994), Oxford and Nykos (1989), Ehrman and 

Oxford (1989) that exposed that females used to surpass male students; and other study 

by Tercacnlioglu (2004) found different results in favor to male students. Then, it is 

important to consider that the results can vary from one society to another; and there are 

settings in which females might be advantageous in the use of certain type of language 

learning of strategies in relation to males, but other settings have males who are more 

advantaged in the use of language learning strategies measured by SILL (Strategy 

Inventory for Language Learning questionnaire). 

Time is also important since societies change throughout the time, and the results in the 

use of language learning strategies change in the same way. 

Also, the Cultural/Difference Model that explains the role of gender in language 

learning, presented the perspective of gender roles in language learning explaining that 

men and women belong to separate but equal cultures. Adopting the socially liberal 

position that men and women are different but equal (Block, 2002). This model reflects 

equality, and no denigration to any gender or to their aptitudes to learn English. Then, 

this model does not give advantage to one or another gender because both are considered 

to be different, but able to perform and reach proficiency in English in the same way.  
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Following the idea of the Cultural/Difference Model, male and female English students 

have the same capacity and abilities to learn the foreign language; therefore, they are 

able to manage similarly the language learning strategies during the development of 

speaking. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 Conclusions 

In this last chapter, it is time to demonstrate how hypothesis and objectives were 

reached. This research stated one general objective and three specific ones, those were 

accomplished in the data analysis and summarized in this chapter.  

On one hand, the results of this research reached the following conclusions: 

 Results of this research showed that women and men do not differ significantly 

in the use of language learning strategies during the development of their 

achievement test of transactional speaking as it was stated in the hypothesis of 

this research. However, there is a difference between them though it is minimal. 

 Female students prefer to use more scales of direct language learning strategies 

(memory and cognitive) because female students used more quantities of 

memory and cognitive language learning strategies; Oxford (1990) described 

memory strategies as used for remembering and retrieving new information, also, 

memory strategies are often used for memorizing vocabulary and structures in 

initial stages of language learning; thus, memory strategies can contribute 

powerfully to language learning.  

In the same way, cognitive strategies are used for understanding and producing 

language; cognitive strategies are integrated by a common function which is the 

manipulation or transformation of the target language by the learner. These 

strategies have the role of making a student reasoning about the information that 

the learner received. Those direct strategies preferred by female students were 

useful in mental processing in language learning, this idea was stablished by the 

Biological factor; it stated that female use more areas of their brains that are in 

charge of processing in language learning.   
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As a result, female students are better language learners because they store the 

information they have learned and they use strategies that improve their ability to 

store and process knowledge in a foreign language.    

 Male students use more scales of indirect language learning strategies 

(metacognitive and social) metacognitive language learning strategies help to 

control the coordination of the learning processes, these strategies are especially 

successful in learning a language; social strategies help learning with others since 

communication occurs between people and appropriate learning strategies are 

very important Oxford (1990). Male students used more indirect strategies 

related to general management of learning; metacognitive and social strategies 

help learners to take control of their own cognition and to learn through 

interaction Oxford (1990). In the same way, Social factor established that men 

seek for keeping their social status over women not only in society but also in 

language learning.  

By their side, male students are better speakers in English learning because they 

seek to control their language development (speaking), and the whole language 

learning process.    

 However, in this context men and women students were not at all different since 

they acquired similar quantities in the use of language learning strategies, it dues 

to their English program which allows them to learn in similar ways; also their 

language skills and abilities were encouraged in the same way as explained by 

Cultural-Difference model that established that men and women are similar in 

language learning and they have similar abilities and skills. 

Then, due to the culture that encourage male and female students to develop 

similar aptitudes in language learning, they have the possibility to learn a foreign 

language in similar conditions. 

 Also, it was a case study and the population in study was reduced since they were 

50 people and the differences were not significant according to the statistics in 

the use of language learning strategies and the development of transactional 
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speaking; therefore, higher populations may show significant differences 

between male and female students.  

 Finally, discussions of the role of gender in EFL have been studied for a long 

time; yet the results they reached are still far from being conclusive because 

gender itself is not a stable factor; it depends on many variables such as 

biological factors, cultural and social elements (Aslan, 2009).  

In this study, there were not found similarities with studies from the theoretical 

framework that described female or male as better and efficient language 

learners, but for the case this research was focused, male and female students 

have the same abilities and capabilities in language learning. 

Thus, theoretical review supported gender differences in the use of language learning 

strategies in EFL students since studies in the theoretical framework demonstrated that 

female and male students were able to achieve scores in the use of strategies in 

dissimilar ways, but most of those studies benefited female learners. However, some 

observations obtained throughout data analysis of the results in this research are 

presented as follows.  

On the other hand, there were found new observations done in the presented study, and 

some observations that differ in relation to the theoretical framework in chapter II, they 

are described in the following list: 

 According to this study, the amount of strategies do not ensure effective learning 

though studies around the world showed that students who were better in their 

learning the target language usually reported higher levels of overall strategy use 

(Oxford & Nyikos, 1989; Watanabe, 1990). 

 Most students with low quantities of using language learning strategies had high 

scores in the achievement test of speaking, that was because their low amount of 

language learning strategies were efficient enough to develop in transactional 

speaking effectively.  
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 Students and teachers should know the importance of those differences since the 

use of language learning strategies vary from gender to gender, and those 

differences determine success in English proficiency. 

 Results and analysis of this study that concluded in favoring female EFL students 

in use more language learning strategies that help them to achieve more 

knowledge in transactional speaking help; this idea help teachers and students of 

EFL to choose their instructional strategies more effectively related to gender of 

students as proposed by Zoghi (2013).  

 This research and the method applied are useful to be replicated in other 

language skills to measure the amount and type of language learning strategies 

EFL students prefer to use. 

Finally, this research found differences in the use of language learning strategies; 

therefore, the methodology of teaching and learning in EFL students may be improved 

according to type of language learning strategies female and male students tend to use, 

because those strategies may determine their efficiency in language learning. The 

following fragment encloses some suggestions for future researches based on this 

research.   
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5.2 Recommendations  

Some suggestions based on the results of this research are offered as follows: 

 The sample of this research belonged to intermediate language learners of 

English as a foreign language; other studies can be performed with larger number 

of participants in different levels of language learning in order to find significant 

differences between male and female students. 

 The geographical and socio-cultural settings may produce different results in 

comparison to this study, or find more remarkable differences in the use of 

language learning strategies; therefore, future studies can be developed taken into 

account different settings. 

 Psychological factor involved in language learning may be considered in a 

different study in order to observe how that factor can affect learning of English 

as a foreign language. 

 Only male and female EFL students were studied in this research; also EGP
1
 

students may be studied in order to compare the difference between both groups.  

 Though age as involving factor in the use of language learning strategies was not 

taken into account, another possible study can compare gender groups in relation 

to their ages in order to complete this study with more findings as Aslan (2009) 

proposed. 

  Also, children should be taken into account in another study by using Oxford´s 

(1990) questionnaire in order observe the development of language learning 

strategies throughout time. 

 Aslan (2009) explained that other factors such as motivation, attitude, learning 

styles, economic situation, social background or speaking another foreign 

language can influence language learning process and create a difference 

between genders, those factors can be studied in future researches (Aslan, 2009). 

Thus, it is recommendable to develop future studies take into consideration those 

factors.  

                                                           
1
 English for General Purposes 
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 Finally, although different studies applied SILL questionnaire to find gender 

differences in using language learning strategies, none of them focused on a 

single language skill; this research studied only speaking skill but other 

researchers can study other language skills (reading, writing and listening) in 

order to distinguish how students use their language learning strategies when 

developing these language skills.  

This chapter described some conclusions and observations that the researcher found 

throughout the analysis of results in contrast to the theoretical framework in the 

development of this research for contributing to differentiating male and female students 

in the use of language learning strategies.  
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Appendix 1  

Achievement Test of Speaking 

Your name_____________________________ Sex F______ M ______ Date_________ 

 

i. Explaining a need or intention  

1. Imagine you are studying, and you need to work to pay your student´s loan, so 

you have to get a work-study job; read the dialogue and choose the best option 

for you.  

Anne: Hi, how ___I help you today?  

a) May 

b) Would 

c) Can 

d) Would you mind  

e) Could  

Susan: I'd like to get a work-study job, so I can start paying off my student loan. 

Anne: Wonderful! How much time do you have each week to work? 

Susan: Um, I'm not sure. Maybe 10 to 20 hours... 

Anne: In that case, I'd advise you to take baby steps while you get used to university life. 

You've to learn how to balance your study, work and leisure time. It's not easy. 

Susan: Well, I, uh, I need money pretty badly. My parents are retired, so it was tough to 

find a bank that ____loan us money. I don't mind working hard. 

a) Would 

b) Would you mind 

c) Could  

d) Can 

e) Will 

Anne: I'm sure you don't. How about something in the library? Usually it's just assisting 

students with finding something. That only takes a couple of minutes. In between 

students, you can study. And it's a quiet environment. 

Susan: OK. How much does it pay? 
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Anne: It pays $20 an hour, but half of that goes toward your loan. That's what this 

program is all about helping you start to pay off your debt. So if you work six hours a 

week, you'll pocket $60, minus taxes. It won't make you rich, but it does give you some 

weekend cash. 

Susan: All right. The library sounds fine. 

 

2. Imagine you are a university student; you have to work in order to remunerate a 

study credit. Select the correct option according to you. 

Al: Good morning, ___I help you? 

a) Will 

b) May 

c) Can 

d) Would 

e) Could 

Betty: Yes Sir. I´ve to get a work-study job, would you be so kind as to advise me any, 

please? 

Al: Yes, but I recommend if you don't allow enough time to study, your grades are going 

to suffer; and if you do not allow enough time for social life, you are going to be pretty 

unhappy. 

Betty: Yeah, that makes sense. ____ you please recommend one?  

a) May 

b) Would 

c) Could 

d) Can 

e) Will 

Al: Oh. Now, I would suggest something that's about six hours a week to start with. 

That's, say, two hours a night, three nights a week. The other thing I recommend is to get 

something that gives you time to study while you're working.  

Betty: Yeah, that sounds great. Like, what kind of job allows me study while I work? 

Al: The library, it pays $20 per hour.  
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Betty: That is perfect. 

http://www.english-

test.net/toefl/listening/A_conversation_between_a_university_student_and_an_adviser_i

n_the_universitys_work-study_program.html 

 

ii. Describing something 

3. You are in a car shop, and you have to buy one immediately, because your family 

needs one. Choose an option up to you. 

Alan: Hi there! 

Seller: Hi, how can I help you? 

Alan: Well, I´m looking for a car 

Seller: That´s great. This one is ___, wonderful red color, its capability is for about 5 

people, do how have a big family? 

a) nice 

b) lovely 

c) amusing 

d) great 

e) agreeable 

Alan: Mmm well, I have one little boy, but I desire to have one or two children more; I 

like it. 

Seller: So cute! Then, do you wanna know the price? It is only 7.000 $.   

Alan: I need to ___ depending on my possibilities and of course my family´s 

requirements. 

a) come up with 

b) think up 

c) figure out 

d) think of 

e) think 

Seller: Ok, Are you gonna come back? 

Alan: For sure, I´ll be here tomorrow. 
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Seller: Sounds well, see you tomorrow then. 

Alan: See you! 

(Purpura & Pinkley, On Target 1, 2000.p.55) 

4. Imagine the following situation: you are in a car show room, and your family 

necessitates a car. Decide on the best option. 

Alan: Good morning.  

Seller: Good morning Sir. May I help you? 

Alan: Yes, please. I need to buy a ___car 

a) huge 

b) big 

c) enormous 

d) large 

e) outsized 

Seller: That´s great. This red one is perfect; it has a 5 passenger’s capability. How many 

are in your family, Sir? 

Alan: Well, nowadays, we are 3, but I would like to have a bigger family. Then, this car 

seems to be right for us. 

Seller: Great! Then, would you talk about the price? This car isn´t as ___as the others, it 

is only 7.000 $.   

a) luxurious 

b) expensive 

c) costly 

d) classy 

e) deluxe 

Alan: Thank you so much, but I need to decide according some other issues. 

Seller: That is right. When do you think are going to return? 

Alan: Probably tomorrow. 

Seller: Then, I am going to be waiting for you. 

Alan: Thank you very much. 

(Sturtevant, 2000. p.98) 
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iii. Asking questions 

5. You are in the following situation: Imagine you are Roger, a professor at a 

university and you are talking to a friend, fill in the blanks for the best choice.  

Henry: Ah, Roger. I thought I'd find you here. 

Roger: Hello, Henry. Yes, I'm afraid the smoker's lounge is about the only place I can 

relax in around here. Can I do something for you, or are you just slumming? 

H: Well, I was just wondering... You teach the afternoon section of Modern Social 

Systems, don't you? 

R: Yes, ____. Why?  

a) I do 

b) that's me 

c) it is me 

d) of course 

e) it´s me 

H: Have you got a student in there by the name of Steiger, Sara Steiger?  

R: Sara? Yes, you know her?  

H: I sure do. She's in my undergrad psychology seminar. She's beginning to be a real 

problem for the class, and I was just wondering how you were handling her. Or is she 

OK in your class? 

R: OK? Uh. Yes. Well, not really, but she's just eager to learn, I think, don't you? 

H: I ___. That's why she never stops asking questions? I'll tell you what I think. I think 

she already knows the answers before she asks. Or she's just asking for the sake of 

asking. 

a) do not 

 b) did not 

 c) dunno 

 d) don´t 

e) didn´t 

R: Huh? Well, it is an awful student. 

H: Yeah! 
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6. Now, you are the Professor Roger and you have to talk to the mother of Sara 

Steiger, she asks you does her daughter is as student. 

Roger: Good morning, Mrs. Steiger. 

Mrs. Steiger: Good morning Professor, I would like to talk to you about my daughter.  

Roger: Well, I am teaching Modern Social Systems. ___ any problem with her? 

a) Have you 

b) Is there 

c) Do you have  

d) Do you´ve 

e) Does exist 

Mrs. Steiger: No, but I was just wondering how is she in your class. Do you have any 

problem with her? 

Roger: I ___. However, she never stops asking questions. Another Professor thinks that 

she is eager to learn, and that is great. 

a) do not 

 b) dunno  

 c) don´t 

 d) didn´t  

e) did not 

Mrs. Steiger: Well, it is not an awful student, please try to understand and handle her. 

Roger: Okay, no problem. 

Mrs. Steiger: Thank you very much. 

http://www.english-

test.net/toefl/listening/A_conversation_between_two_university_instructors.html 

 

iv. Asking for clarification 

7. Imagine you are Cathy and you are chatting with a friend, James; you met after 

vacations. Fill in the blanks.   

James: Hello! 

http://www.english-test.net/toefl/listening/A_conversation_between_two_university_instructors.html
http://www.english-test.net/toefl/listening/A_conversation_between_two_university_instructors.html


 

128 

 

Cathy: Hi!  Good to see you!  How was your vacation? 

James: It was good.  A little boring at the end, but I was glad to spend time with my 

family. 

Cathy: Happy to hear that!  Well, not the boring part, but... 

James: How was your vacation? 

Cathy: Pretty good.  We went to a special restaurant and ate sushi. 

James: Sushi? ___? 

a) What does that again 

b) What is that 

c) What did you say 

d) What was that 

e) What is it 

Cathy: Sushi, a Japanese food usually made with raw fish. 

James: Raw?  Really? 

Cathy: Uh-huh. 

James: Hm…sounds interesting. 

Cathy: It’s delicious! 

James: Hey, what did you think about that article we read in class? 

Cathy: Which article ___? 

a) you say 

b) do you mean 

c) do you meant 

d) are you trying to say 

e) did you say 

James: The one on interpersonal leadership.  

James: Interpersonal leadership. 

Cathy:  Oh yeah!  I really liked it.  It made me think. 

 

8. Imagine you are still been Cathy, now, you are talking to a Professor. Make a 

choice.  
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Professor: Good morning Cathy. Did you read the article? 

Cathy: Yes, Sir. I’m excited about how I can implement these ideas in my business 

later.  I wish I had learned about this sooner. Professor: ___? 

a) Could you clarify that 

b) What do you mean 

c) What does it mean 

d) Could you explain that 

e) Can you explain 

Cathy: I liked the part about being able to peacefully disagree, it was especially 

important for me.  

Professor: Well, I have been so opinionated and strong willed my whole life.  I did not 

always know how to listen to others and respect their thoughts as well.  Sometimes 

people I cared about were hurt by that. 

Cathy: Oh, I___.  I am glad that every day we have the opportunity to change for the 

better. 

a) understand 

b) see what you mean 

c) understand you 

d) know what you mean 

e) comprehend 

Professor: Yes. Although it’s not easy. 

Cathy: Well, Professor. It was nice talking to you, see you in classes. 

Professor: I am glad, too. See you later. 

http://eoec.weebly.com/clarifying-conversation-dialogue.html 
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9. Daniel Adams is gonna travel to Argentina, and needs to check his flight. 

Choose the best option.  

Reservations Clerk: Northwind Airlines. Can I help you? 

Daniel Adams: Hello. ___my flight, please. 

a) I will check 

b) I´d like to check 

c) I would check 

d) I wanna check 

e) I´m checking 

Reservations clerk: May I have your name and flight number, please? 

Daniel Adams: My name is Daniel Adams and my flight number is 374. 

Reservations clerk: When are you leaving? 

Daniel Adams: On May 11th. 

Reservations clerk: And your destination? 

Daniel Adams: Buenos Aires. 

Reservations clerk: Hold the line, please. (...) All right. Your seat is confirmed, Mr. 

Adams. You´ll be arriving in Buenos Aires at 4 o´clock p.m. local time. 

Daniel Adams: Thank you. Can I pick up my ticket when I ___? 

a) register 

b) check in list 

c) check out 

d) check in 

e) check into a list 

Reservations clerk: Yes, but please check in at least one hour before departure time. 

10. Daniel Adams is going to travel to Argentina, he needs to reconfirm his flight. 

Decide on the best option.  

Reservations Clerk: Northwind Airlines. May I help you? 

Daniel Adams: Good afternnon. ___my flight, please. 

a) I wanna check 

b) I´d like to check 
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c) I would like to reconfirm 

d) I will reconfirm  

e) I´m reconfirming 

Reservations clerk: May I have your name and flight number, please Sir? 

Daniel Adams: My name is Daniel Adams and my flight number is 374. 

Reservations clerk: When are you leaving, Sir? 

Daniel Adams: On May 11th. 

Reservations clerk: And your destination, please? 

Daniel Adams: Buenos Aires. 

Reservations clerk: Hold the line, please. (...) Your seat is confirmed, Mr. Adams. You 

are going to be arriving in Buenos Aires at 4 o´clock p.m. local time. 

Daniel Adams: Thank you. Can I collect my ticket when I ___? 

a) check into a list 

b) check in list 

c) check out 

d) check in  

e) register 

Reservations clerk: Yes, Sir; but please you have to register at least one hour before 

departure time. 

http://www.dersimizingilizce.com/confirmation-of-flight-rezervation-ucus-rezervasyon-

onayi-.html 

vi. Making Suggestions 

11. There are two friends talking about where to go this evening: 

Alice: You know Aaron, ___ the cinema to watch Titanic? 

a) why don't we gonna 

b) let´s go 

c) let´s gonna 

d) why do not go 

e) why don´t gonna 

http://www.dersimizingilizce.com/confirmation-of-flight-rezervation-ucus-rezervasyon-onayi-.html
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Aaron: No, let's not. We've seen the film many times before. ___ the library? We have to 

finish our school project! 

a) What about 

b) What about going to 

c) What about if we go 

d) Let´s go to 

e) Let´s visit 

Alice: That sounds like a good idea. But when we finish let's go to the café. 

Aaron: Yes, I'd love to. 

12. Alice has an appointment with her French teacher for an extra class; they have 

not decided where to go for having the class.  

Alice: Good afternoon, Mr. Frank. 

Mr. Frank: Good afternoon Alice. 

Alice: Well, I do not know much quiet places, but ___go to the Italian restaurant, it is 

noiseless.  

a) I think we should 

b) let´s go 

c) why we don´t  

d) we can  

e) why do not  

Mr. Frank: Yes, it is silent, but its food is awful. ___ go to the library? We have more 

silence in there. 

a) May be we should  

b) What if 

c) What about if  

d) Let´s  

e) What about  

Alice: Yes, that is a better idea. 
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(Denman, 2000. p.44) 

vii. Justifying an opinion 

13. Imagine you have a little brother, he is asking for some doubts, complete the 

dialogue. 

You: hey! What are you doing? 

Your little brother: I´m reading this funny book. 

You: Do you know what Honolulu is? 

Your little brother: it is a country. Why? 

You: No, it is a city. ___ La paz is a city and Bolivia is a country. 

a) For example 

b) For instance  

c) To give you an example 

d) Exampling 

e) To elaborate 

Your little brother: Ah that is different. ___it. 

a) I understand 

b) I got 

c) I get  

d) I catch 

e) I caught 

You: That´s right. 

14. Imagine you are in university class; you have to clarify some doubts asking to 

your Professor, complete the dialogue. 

Your Professor: Good morning class! Let´s begin this lesson 

You: Professor, I have a question about the last class. 

Your Professor: Ok, tell me, please. 

You: Well, ___ , you told us that coca is a medical plant and it has different properties; 

so, is it possible to find other plants with similar characteristics? 
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a) Let me illustrate,  

b) For example, 

c) For instance, 

d) To give you an example, 

e) Let me give you an example, 

Your Professor: You are correct. There are different types of plants as cinnamon with 

___cooking usage,  ___medical properties. 

a) one/ and two 

b) for example/ and 

c) point one/ and point two 

d) first/ and second 

e) for/ and for 

You: Ok, thank you.  

(Denman, 2000. p.22) 

viii. Clarifying Understanding 

15. Amy is a customer in a rug shop, she is not looking for a rug, but the young 

salesperson wants to sell her one. 

Salesperson: come in my shop and take a look at my rugs. I have the nicest rugs in the 

market. 

Amy: That is a nice rug! How much does it cost? 

Salesperson: That´s usually one of my most expensive rugs, but I can make a special 

price for you. It is only $380. ___? 

a) Do you understand 

b) Got it 

c) Have you got it 

d) Do you understand what I'm saying 

e) Any question 

Amy: ___ $ 380 or $ 318? 
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a) Did you say 

b) Do you mean 

c) Do you say 

d) Did you tell 

e) Did you tell me 

Salesperson: I said $ 380. 

Amy: I´m sorry. I can´t spend $ 380.  

Salesperson: How much can you pay? 

Amy: Oh, $315 is the most money I can pay.  

Salesperson: Well, you seem to be a very nice person, so I can let you have it for $350. 

Amy: I´m sorry. I didn´t say $350. I said $315. 

Salesperson: No, I think you said $350, but since you´re so nice, you can have it for 

$340. 

Amy: Thank you! It is a nice price and you are the nicest salesperson on the market. 

16. Amy is in the store of a rug factory, she is interested in buying a rug. An old 

salesclerk is in charge. Select a correct option. 

Amy: Excuse me. I would like to see some rugs. 

Salesclerk: Sure, Ma’am  

Amy: Thank you, very much. 

Salesclerk: This one has traditional belonging, it is a Greek made rug, it is colorful and 

….  ___? 

a) Do you know what I mean 

b) Do you understand 

c) Are you following me? 

d) Are you with me (so far)? 

e) Got it? 

Amy: Oh, yes! I was just staring at the colors, they are wonderful. Sir, how much does it 

cost? 

Salesclerk: For sure, Ma´am. It is $400 
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Amy: ___  $400? Ok. All right. Here you have $400. 

a) Do you mean 

b) Did you tell me 

c) Do you say 

d) Did you tell 

e) Did you say 

Salesclerk: Thank you for your purchase.  

(Sturtevant, 2000) 

ix. Making comparisons 

17. Franz is chatting with his best friend. Choose the option up to you. 

Franz: Hey! Carlos! How are you doing? 

Carlos: Hi! So cool! 

Franz: I wanna buy a tv. Help me to decide! 

Carlos: Ok. 

Franz: I´m gonna buy a Sony 

Carlos: Really? Its image is more ___ than a LG´s. 

a) terrible 

b) horrible 

c) awful 

d) horrendous 

e) dreadful 

Franz: Well, what about the size? 

Carlos: This Sony is ___ than the LG! 

a) littler 

b) smaller 

c) tinier 

d) pettier 

e) shorter 

Franz: Come on! Ok. I´ll follow your advice. 

Carlos: All right! 
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18. Franz pretends to buy a TV, he is talking to the technician of the store. 

 

Franz: Excuse me! Would you be so kind as to help to decide on a TV? 

Technician: Of course, Sir! 

Franz: I would like to buy a Sony, but a friend recommended me a LG. Could you advise 

me? 

Technician: Yes, Sir! In fact, Sony has an image that is more ___ than a LG´s. 

a) horrendous 

b) atrocious 

c) dreadful 

d) awful 

e) horrible  

Franz: My friend told me the same! Well, and in size? 

Technician: Sony screen has a ___ size than LG! 

a) shorter 

b) littler 

c) tinier 

d) smaller 

e) pettier 

Franz: Really? Ok. I am going to trust in your recommendations. Thank you! 

(Sturtevant, 2000). 

x. Agreeing and disagreeing 

19. Lucie is looking for missed $50, she is asking to her little sister. Make the best 

decision. 

Lucie: Hey! I had $50 in my wallet yesterday, but it´s gone! I wonder who could have 

taken it. 

Little sister: I think you must´ve put it somewhere else! 

Lucie: No, ___. I´m positive I had it in my wallet. I remember putting it there! Do you 

think Tony could have taken it? 

a) I don´t 

b) I do not 
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c) I disagree 

d) I do not agree 

e) I don´t think so 

Little sister: he couldn´t have taken it. He hasn´t been home all day. 

Lucie: Then what about Kathy? Do you think she may have borrowed it? 

Little sister: I doubt it! You might have put it somewhere else. Come on, I´ll help you 

look.  

Lucie: No, it was in my wallet. I´m sure of it. Do you think Uncle David could have 

borrowed it while I was in the shower? 

Little sister: ___. He is used to get other´s money! 

a) I agree 

b) I don´t disagree 

c) I do 

d) I think so 

e) Me too 

Lucie: I´m gonna ask him! 

20. Lucie is going to ask her uncle David about her missed $50.Mark the correct 

option. 

 

Lucie: Good afternoon, Uncle David! I had $50 in my wallet yesterday, but I do not find 

it! I was wondering who could have taken it. 

Uncle David: Well, Lucie, I think you have had leaved it in another place. 

Lucie: No, ___. I am sure I had it in my wallet. My sister thinks the same. 

a) I don´t 

b) I don´t think so 

c) I disagree 

d) I did not 

e) I do not agree 

Uncle David: Yesterday, I have not been home all day. Then, I think you save it in your 

money saving drawer! And you forgot it!  

Lucie: Oh,  ___.That is a good idea! I have not looked there! 
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a) I think so 

b) I don´t disagree 

c) Me too 

d) I agree 

e) I do 

Uncle David: You are welcome! 

(Denman, 2000) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

140 

 

Appendix 2 

Answer Key of Achievement Test of Transactional Speaking 

i. Explaining a need or intention  

1.  

a. Would you be so kind as to  0,5 pts. 

b. Would     2 pts. 

c. Can      2,5 pts. 

d. Would you mind     1 pts. 

e. Could      1,5 pts. 

1.1 

a. Would     2,5 pts. 

b. Would you mind    2 pts. 

c. Could      1,5 pts. 

d. Can     0,5 pts. 

e. Will     1 pts. 

2.  

a. Will     1 pts. 

b. May     2,5 pts. 

c. Can     0,5 pts. 

d. Would     1,5 pts. 

e. Could     2 pts. 

2.1  

a. May     1,5 pts. 

b. Would     2,5 pts. 

c. Could     2 pts. 

d. Can     1 pts. 

e. Will     0,5 pts. 

 

ii. Describing something 

3.  

a. nice     2,5 pts. 

b. lovely     1,5 pts. 

c. amusing     1 pts. 

d. great     2 pts. 

e. agreeable     0,5 pts. 
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3.1 

a. come up with    0,5 pts. 

b. think up     1 pts. 

c. figure out     2,5 pts. 

d. think of     1,5 pts. 

e. think     2 pts. 

4.  

a. huge     1,5 pts. 

b. big      2 pts. 

c. enormous     1 pts. 

d. large     2,5 pts. 

e. outsized     0,5 pts. 

4.1   

a. luxurious     1,5 pts. 

b. expensive    2,5 pts. 

c. costly     2 pts. 

d. classy     1 pts. 

e. deluxe     0,5 pts. 

iii. Asking questions 

5.  

a. I do     1 pts. 

b. that's me     2,5 pts. 

c. it is me     1,5 pts. 

d. of course     1 pts.  

e. it´s me     2 pts. 

5.1 

a. do not     1,5 pts. 

b. did not     0,5 pts. 

c. dunno     2,5 pts. 

d. don´t     2 pts. 

e. didn´t     1 pts. 

6.  

a. Have you     2 pts. 

b. Is there     2,5 pts. 

c. Do you have     1 pts. 

d. Do you´ve    1,5 pts. 

e. Does exist    0,5 pts. 
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6.1 

a. do not     2,5 pts. 

b. dunno      0,5 pts. 

c. don´t     1,5 pts. 

d. didn´t      1 pts. 

e. did not     2 pts. 

iv. Asking for clarification 

7.  

a. What does that again   2,5 pts. 

b. What is that    1,5 pts. 

c. What did you say    0,5 pts. 

d. What was that    2 pts. 

e. What is it     1 pts. 

7.1 

a. you say     2 pts. 

b. do you mean    1 pts. 

c. do you meant    0,5 pts. 

d. are you trying to say   2,5 pts.  

e. did you say    1,5 pts. 

8.   

a. could you clarify that   5 pts. 

b. What do you mean   1 pts. 

c. What does it mean   1,5 pts. 

d. Could you explain that   2 pts. 

e. Can you explain    0,5 pts. 

8.1 

a. understand     1,5 pts. 

b. see what you mean   2,5 pts. 

c. understand you    2 pts. 

d. know what you mean   1 pts. 

e. comprehend    0,5 pts. 

v. Confirming information 

9.   

a. I will check    0,5 pts. 

b. I´d like to check    2,5 pts. 

c. I would check    1 pts. 

d. I wanna check    2 pts. 

e. I´m checking    1,5 pts. 
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9.1 

a. Register     0,5 pts. 

b. check in list    1,5 pts. 

c. check out     2 pts. 

d. check in     2,5 pts. 

e. check into a list    1 pts. 

10.  

a. I wanna check    0,5 pts. 

b. I´d like to check    1 pts. 

c. I would like to reconfirm   2,5 pts. 

d. I will reconfirm     1,5 pts. 

e. I´m reconfirming    2 pts. 

10.1 

a. check into a list    2 pts. 

b. check in list    1,5 pts. 

c. check out     0,5 pts. 

d. check in      1 pts. 

e. register     2,5 pts. 

vi. Making Suggestions 

11.  

a. why don't we gonna   2,5 pts. 

b. let´s go     1 pts. 

c. let´s gonna    1,5 pts.  

d. why do not go    0,5 pts. 

e. why don´t gonna    2 pts. 

11.1 

a. What about     1,5 pts. 

b. What about going to   2,5 pts. 

c. What about if we go   1 pts. 

d. Let´s go to     2 pts. 

e. Let´s visit     0,5 pts. 

12.   

a. I think we should    2,5 pts. 

b. let´s go     1 pts. 

c. why we don´t     0,5 pts. 

d. we can      1,5 pts. 

e. why do not     2 pts. 
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12.1 

a. May be we should    2,5 pts. 

b. What if     1 pts. 

c. What about if     0,5 pts. 

d. Let´s      0,5 pts. 

e. What about     2 pts. 

vii. Justifying an opinion 

13.  

a. For example    2,5 pts. 

b. For instance     2 pts. 

c. To give you an example   1,5 pts. 

d. Exampling     1 pts. 

e. To elaborate    0,5 pts. 

13.1 

a. I understand    0,5 pts. 

b. I got     2,5 pts. 

c. I get      2 pts. 

d. I catch     1 pts. 

e. I caught     1,5 pts. 

14.  

a. Let me illustrate,     2 pts. 

b. For example,    0,5 pts. 

c. For instance,    1 pts. 

d. To give you an example,   1,5 pts. 

e. Let me give you an example  2,5 pts. 

14.1 

a. one/ and two    1,5 pts. 

b. for example/ and    1 pts. 

c. point one/ and point two   2 pts. 

d. first/ and second    2,5 pts. 

e. for/ and for    0,5pts. 

viii. Clarifying Understanding 

15.  

a. Do you understand   0,5 pts. 

b. Got it     2,5 pts. 

c. Have you got it    2 pts. 

d. Do you understand what I'm saying 1 pts. 

e. Any question    1,5 pts. 
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15.1 

a. Did you say    2,5 pts. 

b. Do you mean    1,5 pts. 

c. Do you say    2 pts. 

d. Did you tell    1 pts. 

e. Did you tell me    0,5 pts. 

16.  

a. Do you know what I mean  2 pts. 

b. Do you understand   2,5 pts. 

c. Are you following me?   1,5 pts. 

d. Are you with me (so far)?  1 pts. 

e. Got it?     0,5 pts. 

16.1 

a. Do you mean    0,5 pts. 

b. Did you tell me    2,5 pts. 

c. Do you say    2 pts. 

d. Did you tell    1,5 pts. 

e. Did you say    1 pts. 

ix. Making comparisons 

17.  

a. Terrible     1 pts. 

b. horrible     1,5 pts. 

c. awful     2,5 pts. 

d. horrendous    0,5 pts. 

e. dreadful     2 pts. 

17.1 

a. littler     2,5 pts. 

b. smaller     2 pts. 

c. tinier     0,5 pts. 

d. pettier     1 pts. 

e. shorter     1,5 pts. 

18.  

a. Horrendous    2,5 pts. 

b. Atrocious     1,5 pts. 

c. Dreadful     1 pts. 

d. awful     0,5 pts. 

e. horrible      2 pts. 

18.1 

a. shorter     1 pts. 
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b. littler     0,5 pts. 

c. tinier     2,5 pts. 

d. smaller     1,5 pts. 

e. pettier     2 pts. 

x. Agreeing and disagreeing 

19.  

a. I don´t     2 pts. 

b. I do not     1,5 pts. 

c. I disagree     1 pts. 

d. I do not agree    0,5 pts. 

e. I don´t think so    2,5 pts. 

19.1 

a. I agree     1 pts. 

b. I don´t disagree    0,5 pts. 

c. I do     2,5 pts. 

d. I think so     2 pts. 

e. Me too      1,5 pts. 

20.  

a. I don´t      1pts. 

b. I don´t think so     0,5 pts. 

c. I disagree      2,5 pts. 

d. I did not      1,5 pts. 

e. I do not agree     2 pts. 

20.1 

a. I think so      0,5 pts. 

b. I don´t disagree     2 pts. 

c. Me too      1 pts. 

d. I agree      2,5 pts. 

e. I do      1,5 pts. 
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Appendix 3 

Strategy Inventory for Language Learning (SILL) 

Version for Speakers of Other Languages Learning English 

Directions 

This form of the STRATEGY INVENTORY FOR LANGUAGE LEARNING (SILL) is 

for students of English as a second or foreign language. You will find statements about 

learning English. Please read each statement. On the separate Worksheet, write the 

response (1,2,3,4 or 5) that tells HOW TRUE OF YOU THE STATEMENT IS. 

1. Never or almost never true of me. 

2. Usually not true of me. 

3. Somewhat true of me. 

4. Usually true of me. 

5. Always or almost always true of me. 

NEVER OR ALMOST NEVER TRUE OF ME means that the statement is very rarely 

true of you. 

USUALLY NOT TRUE OF ME means that the statement is true less than half the time. 

SOMEWHAT TRUE OF ME means that the statement is true of you about the half the 

time. 

USUALLY TRUE OF ME means that the statement is true more than half the time. 

ALWAYS OR ALMOST ALWAYS TRUE OF ME means that the statement is true of 

you almost always. 

Answer in terms of how well the statement describes you. Do not answer how you think 

you should be, or what other people do. There are no right or wrong answers to these 

statements. Put your answers on the separate Worksheet. Please make no marks on the 

items. Work as quickly as you can without being careless. This usually takes about 20-30 

minutes to complete. If you have any questions, let the teacher know immediately.  
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EXAMPLE 

1. Never or almost never true of me. 

2. Usually not true of me. 

3. Somewhat true of me. 

4. Usually true of me. 

5. Always or almost always true of me. 

Read the item, and choice a response (1 through 5 as above), and write it in the space 

after the item. 

I actively seek out opportunities to talk with native speakers of English.____________ 

You have just completed the example item. Answer the rest of the items on the 

Worksheet.  

Strategy Inventory for Language Learning 

1. Never or almost never true of me. 

2. Usually not true of me. 

3. Somewhat true of me. 

4. Usually true of me. 

5. Always or almost always true of me. 

Write the answers in the Worksheet. 

Part A 

1. I think of relationships between what I already know and the new things I learn 

in English. 

2. I use new English words in a sentence so I can remember them. 

3. I connect the sound of a new English word and an image or picture of the word to 

help me remember the word. 

4. I remember a new English word by making a mental picture of a situation in 

which the word might be used. 

5. I use rhymes to remember new English words. 

6. I use flashcards to remember new English words. 

7. I physically act out new English words. 

8. I review English lessons often. 
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9. I remember new English words or phrases by remembering their location on the 

page, on the board, or on a street sign. 

Part B 

10. I say or write new English words several times. 

11. I try to talk like native English speakers. 

12. I practice the sounds of English. 

13. I use the English words I know in different ways. 

14. I start conversations in English. 

15. I watch English language TV shows spoken in English or go to movies spoken in 

English. 

16. I read for pleasure in English 

17. I write notes, messages, letters, or reports in English. 

18. I first skim an English passage (read over the passage quickly) then go back and 

read carefully. 

19. I look for words in my own language that are similar to new words in English. 

20. I try to find patterns in English. 

21. I find the meaning of an English word by dividing it into parts that I understand. 

22. I try not to translate word for word. 

23. I make summaries of information that I hear or read in English. 

24. I use resources for receiving and sending message as dictionaries or grammar 

books. 

Part C 

25. To understand unfamiliar English words, I make guesses  

26. When I can`t think of a word during a conversation in English, I use gestures. 

27. I make up new words if I do not know the right ones in English. 

28. I read English without looking up every new word. 

29. I try to guess what the other person will say next in English. 

30. If I can`t think of an English word, I use a word or phrase that means the same 

thing. 
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31. I switching to my mother tongue when speaking   

32. I get help by asking someone in a conversation by hesitating or asking explicitly 

for the missing expression.  

33. I use mime or gesture to explain the meaning in conversations. 

34. I avoid communication partially or totally when I find difficulties as in certain 

situations, certain unknown topics, or specific expressions.  

35. I select the topic of the conversation. 

36. I adjust or approximate the message by omitting some information items. 

37. I coin words by structuring new words to communicate a concept unknown for 

me.  

Part D 

38. I try to find many ways as I can to use my English. 

39. I notice my English mistakes and use that information to help me do better. 

40. I pay attention when someone is speaking English. 

41. I try to find out how to be a better learner of English. 

42. I plan my schedule so I will have enough time to study English. 

43. I look for people I can talk to in English. 

44. I look for opportunities to read as much as possible in English. 

45. I have clear goals for improving my English skills. 

46. I think about my progress in learning English. 

47. I overview and link the upcoming language activity with already known material. 

48. I pay attention by concentrating and identifying particular details. 

49. I organize including a variety of tools as physical environment, schedules and 

keeping a language learning note book. 

50. I identify the purpose of a language task  

51. I seek my own practice opportunities 

1. Never or almost never true of me. 

2. Usually not true of me. 

3. Somewhat true of me. 

4. Usually true of me. 
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5. Always or almost always true of me. 

Write the answers in the Worksheet 

Part E 

52. I try to relax whenever I feel afraid of using English. 

53. I encourage myself to speak English even when I am afraid of making a mistake.  

54. I give myself a reward or treat when I do well in English. 

55. I notice if I am tense or nervous when I am studying or using English. 

56. I write down my feelings in a language learning diary. 

57. I talk to someone else about how I feel when I am learning English.  

58. I use progressive relaxation, deep breathing, or mediation.  

59. I use music at least 5-10 minutes before a stressing task.   

60. I use laughter to reduce anxiety 

Part F 

61. If I do not understand something in English, I ask the other person to slow down 

or say it again. 

62. I ask English speakers to correct me when I talk. 

63. I practice English with other students. 

64. I ask for help from English speakers. 

65. I ask questions in English. 

66. I try to learn about the culture of English speakers.  

67. I ask for correction to correct my difficulties. 

68. I cooperate with peers. 

69. I become aware of others´ thoughts and feelings. 
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Appendix 4 

Strategy Inventory for Language Learners (SILL) Worksheet of Answers  

Your name_______________________ Sex F______ M ________ Date_____________ 

Worksheet for Answering and Scoring 

Strategy Inventory for Language Learning (SILL) 

 

Part A 

 

Part B 

 

Part C Part D Part E Part F 

 

1 10 25 38 52 61 

2 11 26 39 53 62 

3 12 27 40 54 63 

4 13 28 41 55 64 

5 14 29 42 56 65 

6 15 30 43 57 66 

7 16 31 44 58 67 

8 17 32 45 59 68 

9 18 33 46 60 69 

 19 34 47   

 20 35 48   

 21 36 49   

 22 37 50   

 23  51   

 24     
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Appendix 5 

Standard deviation for Scores of Male and Female Students for the Achievement 

Test of Speaking in the Piloting 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 63,5 -11,125 123,765625 65 -7,125 50,765625 

2 76 1,375 1,890625 70,5 -1,625 2,640625 

3 78,5 3,875 15,015625 74 1,875 3,515625 

4 80,5 5,875 34,515625 79 6,875 47,265625 

Group result  298,5 

 

175,1875 288,5 

 

104,1875 

Average 74,625 

 

43,796875 72,125 

 

26,046875 
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Appendix 6 

Standard deviation for Results of Male and Female Groups in Scale A Memory 

(Direct Strategy) of the Strategy Inventory for Language Learning Questionnaire 

in the Piloting 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 25 -5,25 27,5625 22 -5,5 30,25 

2 35 4,75 22,5625 34 6,5 42,25 

3 23 -7,25 52,5625 29 1,5 2,25 

4 38 7,75 60,0625 25 -2,5 6,25 

Group result  121 

 

162,75 110 

 

81 

Average 30,25 

 

40,6875 27,5 

 

20,25 
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Appendix 7 

Standard deviation for Results of Male and Female Groups in Scale B Cognitive 

(Direct Strategy) of the Strategy Inventory for Language Learning Questionnaire 

in the Piloting 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 49 -5,25 27,5625 51 -4 16 

2 59 4,75 22,5625 53 -2 4 

3 44 -10,25 105,0625 63 8 64 

4 65 10,75 115,5625 53 -2 4 

Group result  217  270,75 220  88 

Average 54,25  67,6875 55  22 
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Appendix 8 

Standard deviation for Results of Male and Female Groups in Scale C 

Compensation (Direct Strategy) of the Strategy Inventory for Language Learning 

Questionnaire in the Piloting 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 33 -10,5 110,25 46 -0,5 0,25 

2 50 6,5 42,25 48 1,5 2,25 

3 42 -1,5 2,25 48 1,5 2,25 

4 49 5,5 30,25 44 -2,5 6,25 

Group result  174  185 186  11 

Average 43,5  46,25 46,5  2,75 
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Appendix 9 

Standard deviation for Results of Male and Female Groups in Scale D 

Metacognitive (Indirect Strategy) of the Strategy Inventory for Language Learning 

Questionnaire in the Piloting 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 49 -4,5 20,25 54 -5,5 30,25 

2 56 2,5 6,25 58 -1,5 2,25 

3 43 -10,5 110,25 64 4,5 20,25 

4 66 12,5 156,25 62 2,5 6,25 

Group result  214  293 238  59 

Average 53,5  73,25 59,5  14,75 
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Appendix 10 

Standard deviation for Results of Male and Female Groups in Scale E Affective 

(Indirect Strategy) of the Strategy Inventory for Language Learning Questionnaire 

in the Piloting 

 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 23 -5,25 27,5625 35 2,25 5,0625 

2 25 -3,25 10,5625 25 -7,75 60,0625 

3 26 -2,25 5,0625 36 3,25 10,5625 

4 39 10,75 115,5625 35 2,25 5,0625 

Group result  113  158,75 131  80,75 

Average 28,25  39,6875 32,75  20,1875 
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Appendix 11 

Standard deviation for Results of Male and Female Groups in Scale F Social 

(Indirect Strategy) of the Strategy Inventory for Language Learning Questionnaire 

in the Piloting 

 

Participants  

Females 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

Standard 

deviation 

(S) 

Standard 

deviation 

(S
2
) 

xi-x x2 xi-x x2 

1 33 1 1 34 -1,5 2,25 

2 32 0 0 37 1,5 2,25 

3 24 -8 64 38 2,5 6,25 

4 39 7 49 33 -2,5 6,25 

Group result  128  114 142  17 

Average 32  28,5 35,5  4,25 
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Appendix 12 

Standard deviation for Scores of Male and Female Students in the Achievement 

Test of Speaking 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 45 4,32 18,6624 43 1,52 2,3104 

2 34 -6,68 44,6224 43 1,52 2,3104 

3 41 0,32 0,1024 43 1,52 2,3104 

4 39 -1,68 2,8224 27 -14,48 209,6704 

5 36 -4,68 21,9024 44 2,52 6,3504 

6 49 8,32 69,2224 41 -0,48 0,2304 

7 32 -8,68 75,3424 43 1,52 2,3104 

8 44 3,32 11,0224 41 -0,48 0,2304 

9 44 3,32 11,0224 45 3,52 12,3904 

10 42 1,32 1,7424 44 2,52 6,3504 

11 29 -11,68 136,4224 34 -7,48 55,9504 

12 46 5,32 28,3024 43 1,52 2,3104 

13 46 5,32 28,3024 43 1,52 2,3104 

14 42 1,32 1,7424 43 1,52 2,3104 

15 38 -2,68 7,1824 28 -13,48 181,7104 

16 37 -3,68 13,5424 43 1,52 2,3104 

17 50 9,32 86,8624 41 -0,48 0,2304 

18 33 -7,68 58,9824 42 0,52 0,2704 

19 46 5,32 28,3024 41 -0,48 0,2304 

20 45 4,32 18,6624 46 4,52 20,4304 

21 43 2,32 5,3824 43 1,52 2,3104 

22 31 -9,68 93,7024 35 -6,48 41,9904 

23 33 -7,68 58,9824 45 3,52 12,3904 

24 50 9,32 86,8624 48 6,52 42,5104 

25 42 1,32 1,7424 48 6,52 42,5104 

Group result 1725,5 

 

911,44 1702,5 

 

654,24 

Average 40,68 

 

36,4576 41,48 

 

26,1696 
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Appendix 13 

Standard deviation for Results of Male and Female Groups in Scale A Memory 

(Direct Strategy) of the Strategy Inventory for Language Learning Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 25 -15,68 245,8624 21 -20,48 419,4304 

2 26 -14,68 215,5024 30 -11,48 131,7904 

3 32 -8,68 75,3424 30 -11,48 131,7904 

4 24 -16,68 278,2224 27 -14,48 209,6704 

5 35 -5,68 32,2624 29 -12,48 155,7504 

6 27 -13,68 187,1424 32 -9,48 89,8704 

7 32 -8,68 75,3424 25 -16,48 271,5904 

8 27 -13,68 187,1424 26 -15,48 239,6304 

9 35 -5,68 32,2624 33 -8,48 71,9104 

10 35 -5,68 32,2624 31 -10,48 109,8304 

11 13 -27,68 766,1824 19 -22,48 505,3504 

12 25 -15,68 245,8624 21 -20,48 419,4304 

13 27 -13,68 187,1424 29 -12,48 155,7504 

14 38 -2,68 7,1824 28 -13,48 181,7104 

15 25 -15,68 245,8624 35 -6,48 41,9904 

16 36 -4,68 21,9024 33 -8,48 71,9104 

17 28 -12,68 160,7824 39 -2,48 6,1504 

18 31 -9,68 93,7024 27 -14,48 209,6704 

19 28 -12,68 160,7824 23 -18,48 341,5104 

20 36 -4,68 21,9024 33 -8,48 71,9104 

21 35 -5,68 32,2624 31 -10,48 109,8304 

22 18 -22,68 514,3824 20 -21,48 461,3904 

23 25 -15,68 245,8624 25 -16,48 271,5904 

24 35 -5,68 32,2624 29 -12,48 155,7504 

25 23 -17,68 312,5824 24 -17,48 305,5504 

Group result 721  4410 700  5140,76 

Average 28,84  176,4 28  205,6304 

 

 

 



 

162 

 

Appendix 14 

Standard deviation for Results of Male and Female Groups in Scale B Cognitive 

(Direct Strategy) of the Strategy Inventory for Language Learning Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 43 -3,4 11,56 49 4,36 19,0096 

2 36 -10,4 108,16 52 7,36 54,1696 

3 38 -8,4 70,56 41 -3,64 13,2496 

4 41 -5,4 29,16 47 2,36 5,5696 

5 41 -5,4 29,16 45 0,36 0,1296 

6 60 13,6 184,96 38 -6,64 44,0896 

7 39 -7,4 54,76 40 -4,64 21,5296 

8 48 1,6 2,56 40 -4,64 21,5296 

9 61 14,6 213,16 47 2,36 5,5696 

10 59 12,6 158,76 52 7,36 54,1696 

11 29 -17,4 302,76 47 2,36 5,5696 

12 44 -2,4 5,76 49 4,36 19,0096 

13 45 -1,4 1,96 44 -0,64 0,4096 

14 39 -7,4 54,76 41 -3,64 13,2496 

15 42 -4,4 19,36 46 1,36 1,8496 

16 42 -4,4 19,36 45 0,36 0,1296 

17 61 14,6 213,16 33 -11,64 135,4896 

18 40 -6,4 40,96 40 -4,64 21,5296 

19 48 1,6 2,56 41 -3,64 13,2496 

20 62 15,6 243,36 43 -1,64 2,6896 

21 60 13,6 184,96 49 4,36 19,0096 

22 30 -16,4 268,96 46 1,36 1,8496 

23 49 2,6 6,76 51 6,36 40,4496 

24 59 12,6 158,76 47 2,36 5,5696 

25 44 -2,4 5,76 43 -1,64 2,6896 

Group result 1160  2392 1116  521,76 

Average 46,4  95,68 44,64  20,8704 
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Appendix 15 

Standard deviation for Results of Male and Female Groups in Scale C 

Compensation (Direct Strategy) of the Strategy Inventory for Language Learning 

Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 45 4,32 18,6624 43 1,52 2,3104 

2 34 -6,68 44,6224 43 1,52 2,3104 

3 41 0,32 0,1024 43 1,52 2,3104 

4 39 -1,68 2,8224 27 -14,48 209,6704 

5 36 -4,68 21,9024 44 2,52 6,3504 

6 49 8,32 69,2224 41 -0,48 0,2304 

7 32 -8,68 75,3424 43 1,52 2,3104 

8 44 3,32 11,0224 41 -0,48 0,2304 

9 44 3,32 11,0224 45 3,52 12,3904 

10 42 1,32 1,7424 44 2,52 6,3504 

11 29 -11,68 136,4224 34 -7,48 55,9504 

12 46 5,32 28,3024 43 1,52 2,3104 

13 46 5,32 28,3024 43 1,52 2,3104 

14 42 1,32 1,7424 43 1,52 2,3104 

15 38 -2,68 7,1824 28 -13,48 181,7104 

16 37 -3,68 13,5424 43 1,52 2,3104 

17 50 9,32 86,8624 41 -0,48 0,2304 

18 33 -7,68 58,9824 42 0,52 0,2704 

19 46 5,32 28,3024 41 -0,48 0,2304 

20 45 4,32 18,6624 46 4,52 20,4304 

21 43 2,32 5,3824 43 1,52 2,3104 

22 31 -9,68 93,7024 35 -6,48 41,9904 

23 33 -7,68 58,9824 45 3,52 12,3904 

24 50 9,32 86,8624 48 6,52 42,5104 

25 42 1,32 1,7424 48 6,52 42,5104 

Group result 1017  911,44 1037  654,24 

Average 40,68  36,4576 41,48  26,1696 
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Appendix 16 

Standard deviation for Results of Male and Female Groups in Scale D 

Metacognitive (Indirect Strategy) of the Strategy Inventory for Language Learning 

Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 49 0,8 0,64 52 3,44 11,8336 

2 47 -1,2 1,44 40 -8,56 73,2736 

3 47 -1,2 1,44 46 -2,56 6,5536 

4 39 -9,2 84,64 51 2,44 5,9536 

5 54 5,8 33,64 47 -1,56 2,4336 

6 45 -3,2 10,24 47 -1,56 2,4336 

7 50 1,8 3,24 41 -7,56 57,1536 

8 42 -6,2 38,44 61 12,44 154,7536 

9 57 8,8 77,44 52 3,44 11,8336 

10 61 12,8 163,84 55 6,44 41,4736 

11 37 -11,2 125,44 34 -14,56 211,9936 

12 50 1,8 3,24 51 2,44 5,9536 

13 48 -0,2 0,04 41 -7,56 57,1536 

14 47 -1,2 1,44 47 -1,56 2,4336 

15 39 -9,2 84,64 51 2,44 5,9536 

16 53 4,8 23,04 47 -1,56 2,4336 

17 46 -2,2 4,84 47 -1,56 2,4336 

18 51 2,8 7,84 41 -7,56 57,1536 

19 43 -5,2 27,04 53 4,44 19,7136 

20 58 9,8 96,04 50 1,44 2,0736 

21 62 13,8 190,44 56 7,44 55,3536 

22 32 -16,2 262,44 36 -12,56 157,7536 

23 49 0,8 0,64 54 5,44 29,5936 

24 56 7,8 60,84 50 1,44 2,0736 

25 43 -5,2 27,04 64 15,44 238,3936 

Group result 1205  1330 1214  1218,16 

Average 48,2  53,2 48,56  48,7264 
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Appendix 17 

Standard deviation for Results of Male and Female Groups in Scale E Affective 

(Indirect Strategy) of the Strategy Inventory for Language Learning Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 15 -10,92 119,2464 22 -3,44 11,8336 

2 24 -1,92 3,6864 21 -4,44 19,7136 

3 22 -3,92 15,3664 30 4,56 20,7936 

4 25 -0,92 0,8464 24 -1,44 2,0736 

5 23 -2,92 8,5264 24 -1,44 2,0736 

6 35 9,08 82,4464 22 -3,44 11,8336 

7 25 -0,92 0,8464 24 -1,44 2,0736 

8 22 -3,92 15,3664 23 -2,44 5,9536 

9 31 5,08 25,8064 22 -3,44 11,8336 

10 23 -2,92 8,5264 30 4,56 20,7936 

11 21 -4,92 24,2064 19 -6,44 41,4736 

12 19 -6,92 47,8864 25 -0,44 0,1936 

13 30 4,08 16,6464 27 1,56 2,4336 

14 28 2,08 4,3264 32 6,56 43,0336 

15 27 1,08 1,1664 25 -0,44 0,1936 

16 25 -0,92 0,8464 25 -0,44 0,1936 

17 35 9,08 82,4464 23 -2,44 5,9536 

18 26 0,08 0,0064 26 0,56 0,3136 

19 25 -0,92 0,8464 25 -0,44 0,1936 

20 32 6,08 36,9664 22 -3,44 11,8336 

21 23 -2,92 8,5264 31 5,56 30,9136 

22 38 12,08 145,9264 22 -3,44 11,8336 

23 23 -2,92 8,5264 35 9,56 91,3936 

24 25 -0,92 0,8464 22 -3,44 11,8336 

25 26 0,08 0,0064 35 9,56 91,3936 

Group result 648  659,84 636  452,16 

Average 25,92  26,3936 25,44  18,0864 
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Appendix 18 

Standard deviation for Results of Male and Female Groups in Scale F Social 

(Indirect Strategy) of the Strategy Inventory for Language Learning Questionnaire 

 

Participants  Females 

 

 

 

  

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

Males 

 

 

 

 

Standard 

deviation 

(S) 

 

Standard 

deviation 

(S
2
) 

 

xi-x x2 xi-x x2 

1 26 -5,48 30,0304 43 10,48 109,8304 

2 33 1,52 2,3104 34 1,48 2,1904 

3 31 -0,48 0,2304 36 3,48 12,1104 

4 29 -2,48 6,1504 25 -7,52 56,5504 

5 30 -1,48 2,1904 26 -6,52 42,5104 

6 38 6,52 42,5104 31 -1,52 2,3104 

7 33 1,52 2,3104 30 -2,52 6,3504 

8 29 -2,48 6,1504 29 -3,52 12,3904 

9 39 7,52 56,5504 38 5,48 30,0304 

10 34 2,52 6,3504 36 3,48 12,1104 

11 18 -13,48 181,7104 11 -21,52 463,1104 

12 29 -2,48 6,1504 44 11,48 131,7904 

13 34 2,52 6,3504 38 5,48 30,0304 

14 33 1,52 2,3104 39 6,48 41,9904 

15 35 3,52 12,3904 30 -2,52 6,3504 

16 30 -1,48 2,1904 26 -6,52 42,5104 

17 39 7,52 56,5504 31 -1,52 2,3104 

18 35 3,52 12,3904 37 4,48 20,0704 

19 29 -2,48 6,1504 35 2,48 6,1504 

20 40 8,52 72,5904 34 1,48 2,1904 

21 34 2,52 6,3504 38 5,48 30,0304 

22 20 -11,48 131,7904 15 -17,52 306,9504 

23 33 1,52 2,3104 34 1,48 2,1904 

24 32 0,52 0,2704 37 4,48 20,0704 

25 24 -7,48 55,9504 36 3,48 12,1104 

Group result 787  710,24 813  1404,24 

Average 31,48  28,4096 32,52  56,1696 
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Appendix 19 

Use of Language Learning Strategies by Male and Female Groups in Six Scales of 

the Strategy Inventory for Language Learning Questionnaire in the Piloting 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

0

10

20

30

40

50

60

70

80

90

A B C D E F 

[VALOR]% 

[VALOR]% [VALOR]% 

[VALOR]% 

[VALOR]% 

[VALOR]% 

[VALOR] % 
[VALOR]% 

[VALOR]% 

[VALOR]% 

[VALOR]% 

[VALOR]% 

Males Females



 

168 

 

Appendix 20 

Use of Language Learning Strategies by Male and Female Groups in Six Scales of 

the Strategy Inventory for Language Learning Questionnaire in percentages for the 

Data Collection 
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Appendix 21 

Distribution table for the T test 
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Appendix 22 

Formal Solicitude sent to Academic Coordinator of Englishlands Institute 

 

 
Appendix 23 
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Main Entrance of Englishlands Institute 

La paz City Branch 
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Appendix 24 

Englishlands Students solving Achievement Test of Speaking and Strategy 

Inventory for Language Learning (SILL) questionnaire 
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