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ABSTRACT

The following research work is a humble contribution to the teaching and learning process  of English, particularly in the area of vocabulary   by showing a fun and enjoyable way to do it by means of interactive games in the classroom. 

This work is divided in seven sections that show all the research done. The first section is the one related with the statement of the problem, objectives and the justification. The second is related with all the theoretical bases for this research. Theory of bilingualism, language teaching, children’s psychology, pedagogy, management of children, games, etc. the third part is the diagnostic section that helped us to have the bases to start the research. The fourth one is the  proposal section where it is defined the place, the time, the way the research project will be carried out. The fifth section is dedicated to the conclusions and recommendations. Finally the bibliography and the appendix section finish the research. There you can find samples of the different activities carried out as well as data that support our project.

This research project is dedicated to 

my daughter Heaven Grace and to

all the people who recognize that

children are our greatest inspiration

in the present and our greatest  hope

for the future.

Matthew 6:33,34

6:33  But let your first care be for his kingdom and his righteousness; and all these other things will be given to you in addition. 6:34  Then have no care for tomorrow: tomorrow will take care of itself. Take the trouble of the day as it comes.
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TEACHING ENGLISH VOCABULARY TO 4TH AND 5TH GRADE OF PRIMARY SCHOOL CHILDREN

THROUGH INTERACTIVE GAMES AT “CENTRO JUVENIL CUERPO DE CRISTO” IN EL ALTO CITY.

I. Referential framework.
A. Background of the problem.

Many years ago, not many people used to study English and not many used to speak it. Nowadays, thanks to the rapid development of technology almost everybody wants to learn English and a large number of people speak it. From the very young children to the oldest people study English because English is considered the universal language due to almost everything comes in that language. There is no age limits to learn any language, the learning process can occur at different maturity levels of our life. We are genetically determined to acquire the language, it is in our genes, we were born with that capacity Widdowson (1996) and indeed we have that capacity to learn at the same time another language without any problem. However the economic situation of some families limit them to learn a foreign language. Fortunately, there are some institutions like “Fundaciòn Cuerpo de Cristo” that helps all these families that cannot access to private education or institutes, providing them centers like “centro juvenile Cuerpo de Cristo” where English and other subjects are taught, and the classes are addressed to everybody.

Personally, I have seen that El Alto children, mainly those who are in public schools and live in unknown neighbourhoods, grow within poverty with a lot of needs, like nourishment, house facilities, health, etc. However there is light at the centre of the road, there is hope for them, they want to go out of that situation through education. Those children really realize (at their short age 9,10) that the passport to a better life is studying, and mainly studying English but not only English but other useful languages, or professions. Hence, I also want to contribute  to this labour  introducing a way to teach English vocabulary through interactive games that will motivate children to learn this language in an easy and enjoyable way. 

B. Statement of then problem.

English language is taught in many different places such as schools, private and public institutions, universities, institutes, Christian meeting centres, etc., it is not rare to see that children, young, adult and ancient people learn the same language but with different purposes and objective.

However not all the people can access to learn a foreign language because of different factors specially economic ones. 

Regarding children there are few private institutions or schools and any public school which offers English language as a part of their curriculum, assigning this subject to secondary and primary students from 7th grade up. In this way children who  cannot access   to private school or institute to learn English are excluded of learning that language.

Another problem is related with the age, because according to many authors, books and researches done in the area suggest as strategic age to learn, not only languages, but other subject the childhood age. It is said that, at this stage of human life the brain is open to learn almost everything. And if all these advantages are not used at this age, it will be a bit difficult later.

Lack of motivation is another problem to face up. According to a survey carried out in a private school it showed that children attend English classes because they have to, not because they like it.

Bearing in mind these problems it is very demanding to find a way so that poor children and unmotivated children could learn English in their early childhood enjoying the classes. Thus interactive games can provide 4th, and 5th primary private and public school children the opportunity  to learn English vocabulary in a funny, pleasant and enjoyable way at “Centro Juvenil Cuepo de Cristo” in Villa Adela El Alto, showing them that learning English can be fun. The interactive games will make from children be an active part of the game, motivating them to use the target language and to learn a range of 7 words per class in the oral and written way.

The question of this research project is.

How can interactive games motivate and help children to learn English vocabulary in a fun and enjoyable way without being aware of that?

C. JUSTIFICATION
Thanks to our Lord God, all human beings all over the world have been born with the same capacities, intellectual, physical, psychological, etc. All of us have the same capacity to build, create, make, invent, and learn any language and whatever.

There are several reasons that encouraged me to carry out this research project but the most important ones are:

The first was to give poor children at public school the opportunity to learn English vocabulary though interactive games. Because according to a questionnaire carried out at “Martin Cardenas”, public school to 4th and 5th grade children, it showed that they were highly motivated to learn English, because they consider this language as a passport for a better  life in terms of economic and social welfare.

The second was to demonstrate how useful are interactive games in the teaching and learning process, providing them a context that encourages them to speak, and how they can create an enjoyable, friendly and fun atmosphere. 

The game context makes the foreign language immediately useful to the children. It brings the target language to life. (Lewis 1999). I think all children are so intelligent and they learn so easy, that is why I will use interactive games, as a tool,  to give them fun and motivation and at the same time teach them  through playing games. Children can learn English in the way children learn their mother tongue without being aware they are studying; thus without stress they can learn a lot. I decided to use interactive games instead any other technique because “games” have the advantage of allowing the students to practice  and internalise vocabulary as well as grammar and structures extensively, they can do this because  children are often more motivated to play games and move than staying on a desk looking at the board. The use of physical  movements is crucial because movement helps to activate student’s mental capacities and stimulates neural networks, thus promoting learning and retention because all the senses are working.

D. OBJECTIVES

1. General objectives. 

a) To determine the effectiveness  of interactive games in the teaching and learning process of English vocabulary and the way these games motivate children of 4th and 5th primary school level to use the target language at “Centro Juvenil Cuerpo de Christo” El Alto.

2.Specific objectives.

a) To create a very friendly, pleasant and enjoyable atmosphere in the classroom.

b) To introduce interactive games into the class to teach English vocabulary.

c) To prepare weekly assessment to evaluate the learning process.

d) To use daily observation cards to evaluate the children progress or failure.

e) To help children remember what they have learned the day before trough a wide variety of games.
 II. Theoretical Framework.

A. Bilingualism.
Most of us are able to learn a second language at any time of our lives. There is no critical age for bilingual language development, kids tend to develop more native like pronunciation when bilingualism begins before adolescence. To this respect, Reiko Yamada (2002) in her thesis,  Bilingual family, and attitudes toward bilingualism to learn Japanese and Spanish, points out different kinds of bilingualism but for my purpose I am just  mentioning three relevant ones for this research project:  The Early Bilingualism, Natural and Scholar bilingualism. The first one refers that language is acquired at the early infancy and L2 is learned at the same time with the native language. The second one refers that both languages were acquired at the same time in the natural process of communication. And the last one refers to all kind of bilingualism that was learned by receiving an instruction at school.

1.Bilingual  Education.

Nowadays technology development and  globalization of business and many other factors have created the need to have relationship with other non Spanish speaking countries all over the world. Bolivia, in order to be updated and to handle with the globalization matter, needs to have bilingual people to face up this development.  Nevertheless, compared to the different foreign countries we are  the last. In order to place Bolivia on the line of progress and development we need to have bilingual professionals urgently. Therefore, it is compulsory to introduce the English as a foreign language within the curriculum of the educational system in Bolivia. English has to be taught from the very beginning (pre-kinder and kindergarten) to reach that goal in the future.

The reasons to have  bilingual education are mainly social and economic. Social because in Bolivia bilingualism is addressed to learn a prestigious second language like English, Japanese, French, German, etc. Consequently, Wolfgang (1993) says the following:

“bilingual education is also intercultural education, because language is part of a cultural and ethnic context; so all the structures and vision of the thinking, speaking and society are conditioned by themselves”.

So, it is not possible to teach any language in isolation, without the context and the society.

Economic aspect because the bilingual education has to be oriented to the formation of bilingual people that have to be able to confront situation  where communication is needed with foreign countries, for business, tourism, technology, studies, etc.

2.Bilingualism influence of the cognitive   development.

There are many advantages for a child that is learning a second language, advantages mainly in the neurological area, whereby until the age of 10 the brain is flexible and it has plasticity. This flexibility and plasticity allow children to assimilate new codes. Children have an enormous capacity to imitate the sounds of the L2. The good memory that children have helps them to assimilate different oral structures easily. At the same time there are advantages in the phonological area; children can produce perfectly the sounds of the second language they have listened.

According to Arsenian (1945) in the Wolfgang book “Pedagogy” (1993) he points out the following: “that bilingualism improve children reasoning, it also enlarge intelligence horizons, as well as to make it easy to the acquisition of more than two languages”

Likewise, Brewster, Ellis and Girard (1992)said:

“From the auditory and phonology, as well as the neurological, biological point of view, infants and young children have all that is required for the acquisition of two or three languages at the same time…” 

3.Advantages of bilingualism.

To know more than two languages truly gives our children many advantages in their lifes. Bilingual children have the advantage to know two cultures, to be able to communicate with a wider variety of people and possibly economic advantages, and well paid jobs in their future. Many researches show that there are advantages mainly in thinking skills among bilingual individuals. Lightbown and Spada (2001)

“There is no evidence that a child’s brain has a limited capacity for languages such their knowledge of one language must shrink if the knowledge of the other grows. Most minority language children do eventually master the majority language, but second language acquisition takes time.

…children who have the opportunity to learn multiple languages from the early childhood and to maintain them through their lives are fortunate indeed, and families that can offer this opportunity to their children should be encouraged to do so.”

But deciding to raise bilingual children is a decision that should be carefully considered as it affects children for the rest of their lives. Parents need to consider child’s self identity, self esteem, schooling options, as well as social factors when planning for bilingualism. Becoming bilingual is a special gift parents can offer their children, but the gift must be planned carefully.

B. LANGUAGE TEACHING.

It is very important to make clear that language is a systematic group of signs that allows verbal communication. Spoken and written language are  human qualities. So to this respect H.H. Sterm (1994) says that: “ A significant human language characteristic, that makes the difference of animal communication, is the creativity. That means that all we have the ability to construct, comprehend and infinite number of sentences in our native language, including sentences that we had never heard”.  

Language is an invaluable instrument for the human being, because it allows to express feelings, thoughts, etc.

Language to children is a way to get in touch with the society, with their peers. Since the baby born, he or she tries to communicate through different ways, crying, touching, gesturing, etc. As they grow their language capacity grows as well. At the age of 2 children already know that language is a powerful gift that can be used to express their feeling and needs.

1.Teaching language to children.

It is not a matter of what language to teach, you can teach any language but the starting point is the same, children are children and they need especial attention and care. You can not teach language to a child as you can teach to young or adult people. There are some factors that help us maintain a high degree of motivation and to make the English class enjoyable, stimulating and fun  experience. Now here are some point to have in mind: According to Phillips Sara (1993)

a) All the activities must be simple for the children, in order they can understand what is expected of them.

b) The tasks given to  children should be within their abilities: they need to be achievable but at the same time sufficiently stimulating for them to feel satisfied with their work.

c) The activities should be mostly orally.

d) In primary schools much learning takes place through play and knowledge gathering is done through games and songs.

e) The kind of activities that work well are games and songs with actions, total physical response activities. 

2. Expose students to the language.

It is very important and necessary to expose students to the language in order to study it. They need to understand the meaning understand and practice it. Students can be exposed to the language in many different ways, such as by listening, seeing, etc. by listening to tapes, songs, chants, by reading texts, by looking cards, observing games, etc. in each case students are given chances to see and hear the language before they are asked to produce it themselves. Harmer Jeremy (1998) 

3.Practice the language.
Teachers can get students to practice the language by using games that involve students participation, by repetition of words, using prompt words to get students make new sentences, asking students to practice questions and answers impairs, etc. Harmer Jeremy (1998)

C. Learning and acquisition of an L2.

Acquisition of the first language is done in a natural and spontaneous way; meanwhile to learn a second language implies the structuralization of a method to trash, the code (Language) and the methodology that has to be adequate to the students’ characteristics.

The expression “language learning” implies two different concepts about what is learning or acquiring a second language. The first concept involves receiving information about the language, transforming it into knowledge through intellectual effort and storing it through memorization. The second one involves developing the skills of interacting with foreigners to understand them and speak their language.

In order to illustrate a bit all these concepts I have a chart that shows the differences:

LEARNING



ACQUISITION

Explicit, conscious

implicit, subconscious

Formal situation


Informal situation

Uses grammatical rules

Feel the grammar

The theory about second language learning and acquisition distinguish these two concepts as follow: Stephen Krashen (1999) acquisition is the unconscious way of learning a language; meanwhile learning a language is the conscious way to learn a language, that implies to learn grammar rules, pronunciation, etc.

1.Second language learning factors.

The common belief of second language learning is that it is learnt at the school or any other institution, the language is learned receiving instruction.

Second language learning is done by receiving formal instruction and it implies a conscious processes which results in conscious knowledge of grammar rules.

According to Stephen Krashen (1999)

“…learning cannot turn into acquisition. He cites as evidence for this that many speakers are quite fluent without ever having learned rules, while other speakers may “know” rules but fail to apply them when they are focusing their attention on what to say more than on how they are saying”
There are many factors that influence the learners to learn a second language such as economical, social, educational, etc, but talking about children which are the factors that encourage them to learn a second language. I think the main factors are related to their parents, they want to give their children better opportunities now for the future. Among all the factors that were mentioned I would like to point out some factors that are related with second language learning: 

a) Knowledge.

According to Cariaga (2001) it is very important to know the linguistic elements in order to have a communicative effectiveness. Effectiveness has to be related with the context where the communicative act is carried out to avoid any misunderstanding or to deviate the original message.

b) Intelligence.

Manifold studies about intelligence have demonstrated that  learning a second language  increases the cognitive capacity because the brain has to work twice to have accurate speech  in both languages (L1 and L2) and as a result those people are good in tasks were the language is not needed.  Cariaga (2001) 

c) Age.

According to Cariaga (2001) There is not a critical period for second language learning, there is not biologically determined constraint on language learning capacity that emerges at a particular age, not any maturational process which requires that older language learners function differently than younger language learners. However both have advantages and disadvantages. It is impossible to compare younger and older learners learning process, because younger learners (children) are not forced to have the same accuracy as older learners. Younger learners have more time to study the language and they are spontaneous in their answers, if they made a mistake they just laugh. On the other hand older learners are forced to have good and advanced or complicated answers, so they feel nervous if they made a mistake at the moments of the speech. 

2. Second language acquisition and theories.
Language acquisition refers to the process of natural assimilation, involving intuition and subconscious learning, which is the product of real interaction between people where the learner is an active participant. It is similar when the children learn their native tongue; it is a process that produces functional skills in the spoken language without any theoretical knowledge.  Cariaga (2001)

As an example of language acquisition I can cite the people who go abroad to a non Spanish speaking country for several reasons, but they knowing little about the language acquire good pronunciation without a notion of phonology, or grammar. They do not know what tense are using, but they intuitively recognize and know how to use all the verbal tenses. This is because they are submerged in the target language context, they are exposed to the language all the time by watching, TV, listening to the radio, people, at work, restaurant, etc.

Now, in a brief way I am going to mention the most relevant theories about second language acquisition: 

a) Behaviorism.
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The behaviorist theory is a psychological model that defines human behavior as something conditioned. The theory basically states that human are products of their behaviors are positively reinforced or negatively reinforced or punished. If a behavior is positive reinforced or praised then there is the incentive to repeat it. If instead, it is negatively reinforced or punished then it will cease. Lightbown and Spada (1996)







 


   












b) Cognitivism.

The cognitive theory points out that learning reorganization of the cognitive structure in which individuals store information and knowledge.  It also defined learning as an internal active and creative process; which emphasizes the critical role that memory plays in helping translate new information into a form that is meaningful and will allow us to retrieve it and be able to use it. Cariaga (2001)

c) Constructivism.

This theory is based on the construction of our learning and knowledge through tasks, activities, projects, homework, etc. It is considered that we learn through our senses by listening, speaking, looking, etc. but overall by doing, making, building, etc., in other words putting in practice the theory. Cariaga (2001)

D. Children’s psychology.

1.Children’s  Language Development.

During the ages 2, 5 the language is becoming more common, children are expressing their utterances, sentences, words, etc they communicate their needs, what they like and dislike. At the age of 5 children are able to speak in present past and future simultaneously to use more complicated structures. At the same time the language connects the children with their environment, and the society. According to Piaget (1980) we have to distinguish between internal and external language. Through internal language children can express their feelings, opinions, what they are thinking, etc. and with the external language children can interact, play, etc with their family and friends. At this age children leave behind  the physical world they are used to, the world of touching, tasting, smelling to be part of the social world, the world of communication. 

It is also important to mention that according to the Usborne Science (1996). Between the ages of 2 and 5 a child learns at least 10 words a day that means in 3 years children vocabulary will increase considerably into 15000 words.

2.School Language Influence.

From the early two month the baby is trying to communicate with the surrounding people in many ways, such as moving the head, laughing, crying, etc.  However everything changes when children start speaking, they can communicate their needs if they are hungry, thirsty, or tired. But more than before the school stage have become so important for the children language development.

When children go for the first time to the school they  see the necessity to communicate with other children, with the teacher, with friends, etc. and it is now, when language acquires an enormous importance, so in order to be part of the school group, that is to school social world,  children need to talk, to interact with their peers, to play with them, etc.

According to the book “Pedagogia y Psicologia Infantil” (2000)

“Effectively school constitutes for children a linguistic activator of first magnitude. The school places the children into the need to acquire and improve continually new words and concepts that help them have a better idea about the world”. 

3. Children’s Intelligence Development.

Intelligence is developed according to Piaget (1980) through the language; language is an important factor that allows the intellectual development.

To talk about intelligence development, I have to talk about first the brain, that marvelous organ that God provides us. The brain rules almost all our activities: thinking, feeling, talking, moving, and just keeping alive. The brain is also responsible for intelligence. Intelligence is developed since the first moment of life until we die. All the people are intelligent; some people are more than others because they have developed their intelligence, by making their brain work so hard. Some people are intelligent at Math, others at Music, Languages, Chess, etc.  According to the Usborne Science (1996) “Babies and children absorb enormous amount of information every day. You probably learn more in your first five years than in the whole of the rest of your life”

a) Factors of Intellectual Development.

There are many factors that influenced intellectual development, from the economic to the environmental, but among them I will mention just one of them:

Games are invaluable tools to develop children’s intelligence, because through games children learn about the world that surrounds them. Psicologia y Pedagogia Infantil (2000)

E. The children pedagogy.

1. Difference between Teaching and Educating.

To make clear the idea about what is teaching and educating I will cite what Roth (1998) said: “Teaching a child could be defined as instructing him in a certain area. Educating him, however, is enabling him to develop mentally, morally, physically and socially, and as such it compasses teaching. We can teach a child to brush his teeth just like we can train an animal to perform a trick, but to educate him we need to explain the reason for doing so”. As you can see it is our task as parents to educate them, because at school they will just receive instruction, in other words they will be taught. 

2. Direct and Indirect Learning.

Direct and indirect learning is also called conscious and unconscious way of learning and both will help us learn the new language. Direct learning or conscious learning is when the child is aware that he or she is learning something and he or she has to pay attention to the teacher. On the other hand, indirect learning or unconscious learning is when the child is not aware that he or she is learning for instance while playing any game such as ( The crocodile river, Simon says, Yes No chair, etc) they can be learning something without any effort.  Talking about language learning according to Halliwell (2000) direct or conscious learning encourages accuracy, while indirect or unconscious learning encourages spontaneous and fluency. 

“In general terms, however, it is probably true to say that at primary school level, children’s capacity for conscious learning of forms and grammatical patterns is still relatively undeveloped. In contrast, all children, whether they prefer to “sort things out” or “muddle through”, bring with them an enormous instinct for indirect learning”. “We can see again why games are more than fun extra. They also provide an opportunity for the real use and processing of language while the mind is focused on the task of playing the games. In this way, games are a very effective opportunity for indirect learning”. 

F. Some appropriate methods for children.

To teach languages it is so important to use a method or methods that will help us to do it. Now in this research project I will use the TPR method, The natural Approach as well as The Direct One.
1. The Total Physical response.

I know no better way of practicing imperatives, preposition, verbs, vocabulary etc with children than by playing games such as “Color Chain, Change Places, Simon says, cat and Mouse, etc.” The value of Total Physical Response lies in the fact that  children are not able to cope with abstract concepts but really on their senses to learn new things. Physically doing something helps the child to understand the language. According to James Asher (1997) when children are learning a language the first thing they do is to listen, then speak. Listening is accompanied by actions like: moving, running, jumping, etc. at the same time he pointed out that a beginning levels the TPR method is effective. And it is much effective at the moment to teach English to children. For that reason I consider this method the appropriate for my purpose.

2. The Natural Approach.

Since the present research work project tries to demonstrate that it is possible to teach English language vocabulary through interactive games, this approach will help carry out project because one of the major characteristics of The Natural Approach is to push the learning of vocabulary. The Natural Approach was developed by Tracy Terrell and Stephen Krashen, starting in 1977. 

In the natural approach students listen to the teacher using the target language communicatively from the very beginning. In early stages students are not corrected during oral production because the teacher is focusing on the meaning rather than on the form.

Communicative activities prevail throughout a language course employing the Natural Approach, focussing in a wide range of activities including games, role plays, dialogues, group work, etc.

There are three important stages identified in the approach: Krashen S. and T. Terrel (1983)

a) Production: developing listening skill.

b) Early Production: students struggle with the language and make many errors which are corrected based on the content and not on the structure.

c) Extending production:  promoting fluency through a variety of more challenging activities.
3. The Direct Method.

The basic premise of the Direct Method was that second language learning should be more like first language learning.  The method would include lots of oral interaction, spontaneous use of language, no translation between first and second languages, and little or no analysis of grammar rules. Language is learned through direct association  of words and phrases with objects and actions without the use of the native language. Brown, Douglas(1998) 

Here are some characteristics of the direct method: 

a) Classroom instruction was conducted exclusively in the target language.

b) Only everyday vocabulary and sentences were taught. 

c) Oral communication skills were built up in a carefully traded progression organized around questions and answer exchanges between teachers and students in small intensive classes.

d) Grammar was taught inductively.

e) Concrete vocabulary was taught through demonstration, objects, pictures; Abstract vocabulary was taught through association of ideas.

f) Correct pronunciation and grammar were emphasized. 
G. The teaching of vocabulary.

1. Memory and storage system.

It seems that learning new items involve storing them first in our short-term memory, and afterwards in long-term memory. We do not control this process consciously but there seems to be some impotant clues to consider. First, retention in short term memory is not effective if the number of chunks of information exceeds seven. Therefore, this suggests that in a given class we should not aim at teaching more than this number. However, our long term memory can hold any amount of information.

Researches also suggest  that our mental lexicon is highly organized and efficient, and that semantic related items are stored together.

Word frequency is another factor that affects storage, as the most frequently used items are easier to retrieve. We can use this information to attempt to facilitate the learning process, by grouping items of vocabulary in systematic fields, such as topics (e.g. types of fruits)employing actions with physical Response.

Forgetting seems to be an inevitable process, unless learners regularly use items they have learnt. Therefore recicling is vital and ideally it should happen one or two days after the initial input. After that weekly or montly test can check on previously taught items. Usborne Science(1995)

  2.Group work.

Working in groups help fostering learning independence, and specially in vocabulary work, children can exchange knowledge, asking others to explain unknown items. We know that group work it is a motivating factor, that push them to interact, speak and remember details together, exchanging impression and ideas. Valdivieso M. (1986)

3.How to incorporate teaching vocabulary into the class.

Vocabulary instruction is one of the most misunderstood aspects of language learning and langauge teaching. Research shows that most teachers deal with vocabulary in a haphazard and rather unprincipled way, and most teachers leave the selection of vocabulary to the coursebook. Luckily for English teachers and learners, not all english words need to be learned. We do not have time to teach  all the words, nor do we have time to look at many more than a few words in each class. Teachers should concentrate on the most frequent and useful words first, words that the children will meet very often. Steven P. Shelov (1991)
4. How should children learn vocabulary?

The most fundamental idea that should underline any method is that the most important vocabulary to work on, is that the learners learned  yesterday. The nature of human memory dictates  that vocabulary will probably be forgotten, specially if the word has just been met.

Vocabulary loss happens because it is at the initial stage of word learning, that word knowledge is so fragile. This means that words and phrases need to be recycled often to cement them in memory. Introducing a word and not recycling or revisiting  it, means that it is highly likely that it will be forgotten.

There are two main stages in learning words. The first stage is achived when a connection is made between the meaning and the form (its spelling and pronunciation) of the word. The second stage is much more difficult and involves knowing when to use  the word, (and not to use it), its word relationship, its shades of meanings, and so on.

Researches have also shown that children learn  best when they are made actively involved in word learning  and at different levels of mental activity, physical movement with challenging games. If a child just repeats a word over and over, the processing is quite shallow because it is just maintaining knowledge. Thus writing the word out time and time again will lead to little learning. Steven P. Shelov(1991)

H.Management of children.

Teachers working with children for the first time need much support and guidance with respect to managing children. There is  fear of losing control. There is uncertainty on  how to  handle difficult children, who, for example, may be disrruptive or over-active. Managing children requires from the teacher to look at the learning needs of children and make sure that these needs are put first.

Vale David with Feunteun Anne (1995)

1.Taking care the priorities.

According to Steven P. Shelov(1991)

A key priority for teachers is to establish a good relationship with children, and to encorage them to do the same with their classmates. Children who are treated negatively tend to adopt negative behaviour. Similarly, those who are treated positively tend to become positive. Many problems of misbehaviour arise through children seeking attention.

Such attention seeking may be the result of a lack of love at home, insecurity, a sense of worthlessness rather than a feeling of superiority or over-confidence. For that reason it is so important to give them love, make children feel loved, give a sense of security, superiotity, and try to comprehend them.

2.Getting the children’s attention.

There are many ways to get children’s attention, but they all depend on the teacher and children’s behaviour, if they are noisy we can do the following: Steven P. Shelov(1991)

a) You can get children attention by raising your hands, clap, or with a whistle, everyone must stop what they  do and look at you. Do not speak until there is silence.

b) Give short series of action games like “The King asks”  to focus children energy on the game.

c) Caugh your arms and give a heavy look at the class.

d) Walk up to a noisy child or group and start talking quietly to them.

3. Calming a class down

It is very difficult to have quiet and silent children, because their nature is to play, to talk,etc. They have such amount of energy that they cannot stop. However, there are some suggestions that can be used:

a) Make a big card with rules that the students must suggest and follow. Also the punisment must be included.

b) Do relaxation activities. You may play relaxation music such as Mossart, Beethoven, Vivaldi, Verdi, etc.

c) Use calming songs like: “The Eencey Weencey spider went up the water spout. Down came the rain and washed the spider out. Out came the sun and dried up all the rain and the Eencey Weencey spider went up the spout again.” or “ Twinkle, Twinkle, little star, How I wonder what you are. Up above the world so high, Like a diamond in the sky.”

d) Have a time out cushion or chair. Any child may be sent to, or may be go to, this chair to take time out for one minute. While on the chair the student is not allowed to communicate or take part in other class activities. (Note: this is not a punishment chair.)

Vale and Feunteun (1995)   
I.GAMES.

All over the world many language researchers and  teachers have discovered a tool that allows students of any age to interact and use language without  fear to communicate among them in the target language, that tool is the game. Games are task based and have the purpose of using the language, and offer a pleasant environment where everybody can feel secure and comfortable. 

1.What are games?

Children love to play, and by playing games they learn about the world, they discover new things. Games introduce children to their social world. There are many definitions about what is a game but in this research project I will take the definition that Prodromou (1992) “Games are an enjoyable activity involving an objective that is achieved by following certain rules, usually in competition with one or more other people”.

Games bring fun to the class and are very useful to teach languages to children.

2.Why use games?

Games are the natural way of children to learn. They can learn more through interactive games than receiving formal instruction sitting on a desk, because all what they learn is involuntary. Games more than any other activity in class allow the teacher the possibility to teach the four skills. 

Roth G. (1998) points out as follows:

a) “Language used in games is repetitive and / or uses basic structures”.

b) “Children tend to forget they are learning and so they use the language spontaneously”.

c) “As children will happily play games again  and again, they are ideal for practicing new vocabulary and structures and for varying with different language”.

d) “Games create a sense of closeness within the class”.  

3. Who are games for?

A common saying says that all adult people have a child within them, and I think it is true, because nobody can deny a moment of fun and at the same time of learning. So it does no matter the age of the student because almost all of them   enjoy games. Moreover it is important to mention that Wright, Betteridge, and Buckby (1993,2) say that there is no age restriction. Games can be played at any age, and by anyone who wants to have fun. 

4.What is a language game?

There is nothing that engages more than teaching English through interactive games. Indeed a boring class will take in less than half of what the teacher says and retain none of it.  Whereas an attentive, interested and involved class, learning through fun English Language interactive games, will take the whole lesson and retain more than the 80% of it. Games will bring fun and pleasant and enjoyable atmosphere to the class. Students of any age, mainly children will be highly motivated to learn English. Once again,  you can see the enormous importance that interactive games have. Indeed these games have become one of the most exiting ways to teach English to children. Now to this respect Lewis (2000) Says: what makes games so different from the other activities like songs, drawing, etc, is that there is a set of rules that regulates the games, which guides the students at the moment of playing, rules that guide children’s actions, etc. 

5.What is the purpose of playing games?

The main purpose of the games in the teaching and learning process is to develop linguistic accuracy and fluency at the moment of speaking.

According to Brewster, Ellis and Girard (1992) Games are divided in two groups one of the code control games focused in accuracy and the other is communication games focused in acquiring fluency. 

6.What are the types of games?

There are many types of games and they are classified according to the authors’ criteria, but for this research project I will take the Gordon Lewis (2000) types of games: card games, board games, dice games, drawing, games, singing games, team games, word games, etc

7.When to use games?

Games can be used at any time and to reinforce any skill. But unfortunately many teachers are not allowed to use this powerful tool, because of the time, because of the book, etc. Talking about English, games can be used to teach vocabulary, grammar, the four skills, etc. games give us a varied set of opportunities to use them.

Gordon Lewis (2000)

J.INTERACTIVE GAMES.

1.What are interactive games?

Interactive games imply body movement; it is specially addressed to children at school age because their span of attention is short. Games constitute for them a pleasant activity, through interactive or action games they develop their intelligence, because their five senses are activated.   

2.What are ludic activities? 

As stated before in this research project children games are one important aspect of their development, in the social, emotional, intellectual, linguistic and physical area. We cannot say that when children are playing they are wasting time because while playing they are learning. Ludic activities help children to develop all the areas mentioned before. So in order to avoid any ambiguity and misunderstanding I will cite textually what A. Petrovski (1985)says:

“Ludic activities make easy to develop the attention and voluntary memory. During the games children are so concentrated and as a consequence they remember better than in other conditions.

The game context makes all the participants be part of the game, concentrate all their attention in the ludic activity and  in the purpose of the games. If the child does not do his or her best effort to be concentrated in the game, and if the child does not memorize the game’s condition he or she will be excluded from it by other children. At the same time the communicational need forces the children to memorize for an objective”.

K. Children and the games.

Children and the games are strongly related; the main activities of children are to play games. There is not a child in the world that does not play. Children play at any time, anywhere, with anything and with anybody. Children become interested in formal games with peers by age five or younger. Older children's more logical and socialized ways of thinking make it possible for them to play games together. Games with rules are the most prominent form of play during middle childhood (Piaget, 1980).

For that reason at this point I will try to reflect all the aspect related with the children and games.

1. Children’s instincts to play and have fun.

Children almost all the time are looking for fun at anywhere. At the classroom children develop that instinct to play and have fun. Children take advantage of anything or moment to play, if you as a teacher ask a child, for example,  to go to the front, that child in the way of walking, moving is playing and make their partners laugh. Of course this instinct is not in all children, most of them, mainly boys, have special characteristics, while the others do not. These children with the instinct for fun are so valuable at the moment of playing games, because they make all their partners participate in  games, both the outgoing and shy children do.   Halliwell S. (2000)

2.Children’s ability to get the meaning.

From the very beginning when children start to speak they have a special way to make themselves to be understood through sounds, movements, gestures, etc. in the same way I used those strategies to communicate with them. 

Children use this capacity to get the meaning by observing our body, even before we speak children know our intention observing us, our movements, gestures, etc. reveal our intention. Halliwell S. (2000) 

3.Games and children’s intellectual development.

Up to now we have shown the great importance that games have in the intellectual, emotional and physical development of children. Now I  mention in  brief  how games help to develop intelligence.

a) Games allow children to have a physical maturity of the external reality and to assimilate and  adapt to that.

b) Games integrate children with the social life.

c) Games prepare  children for the adult life.

d) Games help children understand the world by playing games like the family, the market, the school, etc.

Steven P. Shelov (1991). 

L. Games in the EFL class.

Foreign language teachers have to be creative, dynamic and they always have to look for different activities and techniques in order to motivate their students to learn a foreign language. Games are activities that may help increase motivation and knowledge of the language. Games are often associated with fun. While it is true that games are usually fun; one must not lose sight of their pedagogical value, particularly in second language teaching. Games can lower anxiety, thus making the acquisition of input more likely. In addition, there is often motivating, relevant, interesting and comprehensible. Games are sometimes used in classrooms to develop and reinforce concepts such as colors, numbers, etc. to add diversion to the regular class activities, and even to break the ice, particularly in the case of shy, beginners. Their most important function, however, is to give practice in communication skills. Although some are passive, contemplative games, others are noisy and require physical movement, interactive games. Some games are for small groups, other for large groups, etc. Richard Amato (1996)

1. Games in the language learning process.

Certainly games are used to break the ice, to start and finish a lesson, to fill in time, etc. but games are more than that, games can be the core of the lesson. etc.  

One useful strategy to encourage language learning is using games. When using games in the classroom, it is beneficial for teachers to have a complete understanding of the definition of games, which usually are defined as a form of play concerning rules, competition and an element of fun. Teachers should also consider the advantages of games: the ability to capture students’ attention; lower students stress; and give students the chance for real communication. Lastly teachers need to assess how to use games appropriately in the classroom.

Wight A. (1993)  

   2.How to choose games?

There is a great number of language games. So teachers have a variety of options. However in deciding which game to use in a particular class and which games will be most appropriate and most successful with their students, teachers must take many factors into account.  Teachers first have to consider the level of their students and the level of the game. They should choose the game that fits the purposes of the class or the content. Moreover, teachers should consider the students’ characteristics: whether they are old or young, serious-minded, or light hearted, and highly motivated to learn or not. Teachers must understand the game and its nature and be able to lead the game. It is quite difficult to find a game that meets all the teachers’ requirements. Some games must be adapted in order to fit student’s language level, nature, and characteristics. The most important factor is that games should be used when they can give children both fun and educational meaning otherwise they will be a waste of time. Carrier (1990)

3.The advantages of games.

According to P. Shelov(1991) even though games are often associated with fun, we should not lose sight of their pedagogical values, particularly in second language teaching. Games are effective because they provide motivation,  and give children the opportunity for real communication.

The main reason why games are considered effective learning aids is that “they spread motivation and children get very absorbed in the competitive aspects of the games; moreover, they try harder at games than in other courses” Avendon, (1971). Games give the opportunity to introduce new lessons, vocabulary, grammar, etc because they do not realize that they are learning through games. Games can transform boring classes into challenging and funny ones.

4.Which language to use in class?

Many authors and teachers suggest that it is important to use the target language at the moment of teaching any language. On the other hand others say that at the beginning it is important to use the mother tongue. However according to Phillips (1996), says it is better to use English as much as possible in class. If children are asked to develop a difficult task, it is convenient to use the mother tongue to explain the procedure of the task. In that way a confident atmosphere is created.  Whenever you use the target language to teach and give instruction you also have to use the body language.

M. Error correction.

The main purpose of teaching English is children  speak English confidently, correctly and fluently. However, it is neither reasonable not desirable to have this expectation at the beginning of a language program. Young learners may have ten or more years of language study ahead of them. In the early stages of a language  course of children, it is important to establish priorities for the child such as:

a) building confidence

b) providing the motivation to learn English;

c) encoraging children to communicate with whatever language they have at their disposal (mime, key words, drawings, etc)

d) encouraging children  to treat English as a communication tool, not as an end product;

e) showing children that English is fun

f) establishing a trusting relationship with the children, and encoraging them to do the same with their classmates;

Furthermore, the correction of errors in the early stages of a language course may foster the following negative aspects:

a) children lose confidence  because of fear of making mistakes;

b) children become reluctant to take risks; they only say what they know they can say;

c) children become dependent on the teacher for correction

d) the need for accuracy interferes with the need to communicate

There are certainty times to know when to say something correctly, and there are times when correction may be necessary. Teachers need to judge the importance of errors and correction with respect to the other factor that affect the success of learning for children.

Vale and Feunteun Anne(1995)

  1.Group support

Speaking a foreing langauge requires the learner  to take risks. To make mistakes in front of many others can be a daunting experience  for young learners. Until children feel free and secure in the class they may learn very little. This sense of security takes time to develop and needs to be built up throught the year. Lesson should always,  therefore incorporate activities which encorage group support, fun and frienship.

Vale D. and Feunteun A.(1995)

III. Diagnostic section.

A. Schools where English is taught.

   1.School “Luz a las Naciones” (Private)

Luz a Las Naciones school is the only one in El Alto city that is bilingual. They have 50% classes in Spanish and 50% classes in English just for primary school. English is a very important subject for this school, so they  introduced English teaching from “maternal care” to fifth grade. They have Math in English, Natural Science in English, Physical Education and Music, and English subject. The book they use to teach English is “My friend”. The use of interactive games is so rare in classes, because of the number of students, almost 20. The book has some games like crossword puzzles, letter soup, etc.

   2.School “Divino Amparo” (Private)

Divino Amparo school is a well known school in Villa Adela, they do not have subjects in English but they teach English from kindergarten and pre-kindergarten to fourth secondary level. They have four classes per week, one period per day. The book they use is “Let’s go”. This book has game like crossword puzzle, Bingo, letter soup, etc. However because of the time and number of the students around 25, interactive games are not performed, instead the teacher uses songs to introduce each lesson. 

B. Schools where English is not taught.

   1.School “Martín Cardenas” (Public)

This is a public school where English is not taught, but according to the survey, the students would like to have English classes. 

   2.School “Cuerpo de Cristo” (Public)

Once again this is a public school where English  is not taught as a subject, they just have English since the 7th, grade up.

IV. Proposal

The main proposal is to teach English vocabulary to public school children through interactive games.  Children are able to learn the foreign language, they acquire knowledge and a good pronunciation easily, because they have more advantages than adult people.

Up to now, English was introduced at different stages of school education, mainly at private schools, but it is different for public schools, because they do not teach English to primary children. I think people in the  Ministry of education and also the government do not realize of the great importance of learning a foreign language at school age, they do not take into account the advantages that the children have regarding adults or young students. According to different authors and based on the theory I can say that the younger  the students, the better the results. 

My proposal was to design an English course based in interactive games teaching  vocabulary to children aged 9 and 10  that are at 4th and 5th grade at primary school attending the “Centro Juvenil belonging to Cuerpo de Cristo Fundation at Villa Adela El Alto”. The course will last at least six months, five days of classes a week, two hours per class.

The main objective is to teach children English vocabulary in an enjoyable, pleasant and fun atmosphere  through interactive games that will allow children  to use the foreign language, before the established period of the Ministry of Education.

I propose to have a bilingual class with a pleasant environment, where the children can feel secure enough to speak, can feel free to express without taking care about the mistakes, and where they can find a lovely, kind and respectful atmosphere.  Of course just English will be spoken in an 80% for the beginning months and once the children have learned the vocabulary to express themselves and to understand the teacher, the class  will be totally in English.

To be understood by the children I  will use several resources like, body movements, facial expressions, signs, flash cards, drawings, etc. As it was said before I will teach English vocabulary through interactive games that students will enjoy and learn without being aware of that. The use of interactive games will push children to learn the vocabulary in an easy way, and because they will use all their senses, hearing, seeing, smelling, touching and tasting to learn and  to avoid forgetfulness. 

Finally I provide a way to motivate children to learn English through playing interactive games. At the same time I will support not only the Fundation “Cuerpo de Cristo” labour, but also to develop a scientific research that will prove, that interactive games really encourage and motivate children to learn English vocabulary in an easy and enjoyable way.

There are three methods that will support the development of this research work that are: “Total Physical Response”, “Direct Method” and the “Natural Approach”. I think these three approaches and  methods will be the vehicle to reach all the objectives satisfactorily. 

All the interactive games will be chosen according to the subject or lesson, for example to teach the colors the “Color badge” game will put in practice, to teach the clothes “ Dressing up relay”, etc. 

A. Place. 

The project will be carried out in El Alto City, Villa Adela Centro Juvenil dependiente de la Fundaciòn “Cuerpo de Cristo” and their main objective is to teach English to children, young and adult people to have future leaders.

  B. Time. 

The project will last six months, with everyday classes, and with two hours per class.

C. Methods.

The methods or approaches to be used in this research work are going to help me to achieve the objectives.

1.Direct Method.

The direct method of teaching was developed as a response to the Grammar-Translation method. It sought to immerse the learner in the same way as when a first language is learnt. All teaching is done in the target language, grammar is taught inductively, there is a focus on speaking and listening, and only useful ‘everyday' language is taught. The weakness in the Direct Method is its assumption that a second language can be learnt in exactly the same way as a first, when in fact the conditions under which a second language is learnt are very different.
2.Total Physical Response.

Total Physical Response (TPR), which is an ESL methodology developed by James J. Asher, has been in use for nearly thirty years. 

With the TPR method, the teacher says a single action word or phrase such as "jump" or "point to your eye" and then demonstrates the action. At first, children will only be able to follow the command. They may also be able to repeat the teacher's words as they copy the action. The next step is to proceed to more difficult language while still keeping the instruction direct and visual. I like to use simple TPR sequences in order to enlarge the students' vocabulary.


3. Natural Approach.

Children learn the language in context and with    personalized activities. There is a very warm and  affective atmosphere in class.  A lot of group work is done. Children are encouraged to practice the language and crate with the language all the time. Its major characteristics are:

a) Immediate communicative competence, not grammatical perfection.

b) The learning of vocabulary is the key to comprehension and speech production.

D. Children’s Evaluation.

Children evaluation is a process that allows us to know, analyse and to think about the process and the outcomes  of the teaching and learning process of a child or a group of them.  Evaluation is a systematic and permanent process of reflection and judgement of the assessment practice, in order to guide, regulate and improve the process of education.

1.  Evaluation

There are three formative, summative and diagnostic evaluation.

a) Formative evaluation.

Formative evaluation is an ongoing classroom process that keeps children and teachers informed of the children progress. The main purpose of this formative evaluation is to improve children’s instruction.

Now this evaluation must be done all the time by observing children’s attitude toward the games, behaviour, etc. Also by observing children’s task, game development, group work and individual work. In this way any possible problem can be detected and a solution can be applied. 

In this research project formative evaluation was carried out everyday through observation cards, every week through a multiple choice quiz, every tow units, through a test, and at the end of the project. Quiz and observation cards were used to follow children’s progress and to show the outcomes to the institution and parents. 

b) Summative evaluation.
Summative evaluation occurs most often at the end of a unit of study. Its primary purpose is to determine what has been learned over a period of time to summarize children’s progress.  According to my project objectives children are evaluated at the end of two units through assessment techniques like a quiz.

Summative evaluation shows the children’s grade (score) in a report card. 

Observation card, report card, weekly quiz and tests are shown in the appendix section.

c) Diagnostic evaluation.

Diagnostic evaluation occurs at the beginning of the school year, and at the beginning of any teaching process and also before a unit of instruction. Its main purposes are to identify students who lack prerequisite knowledge, understanding, or skills so the remedial help can be arranged.

At the beginning of the project children have been diagnostically evaluated through a questionnaire that gave an insight at the children’s attitude towards the English language.

E. How to give children instruction.

To have good results applying interactive games  or doing any other activity, it is very important to give good, clear and comprehensible instructions, also to be firm, strict, and kind. Here are some steps that I followed to catch children’s attention.

       1. Grab children’s attention. 

You know, children are noisy and all the time they are just talking, playing, moving, etc. so at the moment of giving instruction it is better to use first a bell or a whistle, once the children are looking and listening to you. It is so important to give instructions varying the pitch and volume of our voice, a strong and firm voice helps a lot. However it does not mean we shout at the children, remember that they are fragile, and they should never been hurt by any way. Roth (1998)

 
  2. Establish eye contact. 

If a child is playing instead of paying attention,  you must stop talking in front of the class, and take your time to walk over and stand in front of him, so that your face is at the eye level, look the child  and tell him what do you want him to do. Use a serious but friendly face and voice. Steven P. Shelov (1991)

  3. Make Children repeat the instruction.

Each time we give an instruction, we have to ask two or three children to repeat what we have said, especially the noisy ones.

       4. Do not state instruction like a question.

We must remember that if an instruction is phrased as a question it can be confusing, for example do not say “Can you be silent, please? The child could reply no and continue being noisy, but if you say “Be silent!” as an order with a firm and strong voice the child will obey. Steven P Shelev (1991)

V. Conclusions and recommendation.

   1. Conclusions.

The children are the greatest gift we will ever receive.    From the moment we first hold this miracle of life in our arms, our world will be broader and richer. We will experience  a flood of feelings, some of wonder and joy and other of confusion and of being overwhelmed and wondering whether we can ever  measure up to the needs of our child. There are feelings we can barely imagine before, feelings that no one truly experience without having a child.

This work has been done to help and motivate  children of 4th and 5th grade at public and private school to learn  English vocabulary through the interactive games at “Centro Juvenil Cuerpo De Cristo”. 

The use of interactive games in the process of teaching and learning was so successful. In the teaching area these games gave the teacher the opportunity to teach many things, the games are so useful and can be adapted easily to teach other subjects. At the same time the games offered the teacher a way to bring fun to the class and motivate them.

On the other hand in the learning area, the children were so exited to play interactive games, all of the children were really motivated to learn English. The competitive games encourage them to do their best effort as well as cooperation was strengthened.

The interactive games improved children’s language use, inside and outside the classroom, as well as the knowledge of the words. Children were so  confident to speak, they were not afraid to make mistakes. In this way the main objective which was “to determine the effectiveness of interactive games in the teaching and learning process of English vocabulary and the way these games motivate children” was successfully achieved. Because the atmosphere created by the games, the friendship, the fun, etc helped too much. 

The everyday games and the feedback helped  to reinforce memory, as well as the weekly quiz. Regarding the observation cards, that was really a very helpful card because it helped me to detect some lack of the children and in that way help them opportunely.

Children have learned all the vocabulary related with the class objects, numbers, colors, body parts, the clothes and finally the animals.

Interactive games are really an effective tool to teach languages.

Children were highly motivated by the interactive games to learn English in a happy and enjoyable way. Every day children were waiting to play games and have fun,  and in that way they were encouraged to do their best effort to be part of the interactive game and support their team.

I have never imagined about the great positive influence that interactive games had on children to learn, speak and attend  to  English class. For example the class started regularly at 3:00 p. m. but the children were there half an hour before. And they have rarely missed a class or arrived late. Another example is that they speak using the vocabulary learned and by imitating, coping our expressions. Example: “How is possible Paola?”, “that is terrible”, etc. 

I am sure that there is no a better tool than interactive games to motivate, push and encourage children to learn languages.

It was possible to avoid forgetfulness, because of the challenging interactive games that required children to remember what was learned the previous class and because during the games all the senses were working together.

The use of the same game for a week but with a different material, objective, and vocabulary made the game more interesting and challenging, not only vocabulary was taught, but also grammar in an indirect way. Children had to learn just 7 words but they have learned at least 10 words per day.

Greatly, I have to thank those parents who always looked for their children education, giving them the opportunity to learn a foreign language. An also the Fundation Cuerpo de Cristo for its great labour in favour to the poor children and families giving them a chance to be a leader.

This research work has been done to offer children the opportunity to learn English vocabulary through interactive games. It is a pleasure for me and a reason of great satisfaction to say that all the objectives were successfully fulfilled and all what I was expecting to do was done.

2. Recommendations.

I hope this work would be helpful for all the educational community, and I want to give my kind recommendation to those who have the opportunity to change the education in Bolivia. 

My humble recommendation to the Ministry of Education. Once I have seen the successful outcomes of the explained research project I would like to say the following: To introduce the teaching of English as a foreign language, as subject for the curriculum of public primary school from kindergarten to 4th, secondary without any exception. It was proved that children can learn easily  a foreign language at early stages of their lives. So we can not deny public school children this opportunity to succeed in the life.

Interactive games can be introduced to teach vocabulary, grammar, speaking, etc not only to children but young, adult and ancient people. In this way I want to give an idea for  future researches in the area of teaching through games.  

Another kind piece of advice for all the language teachers is to apply interactive games in their daily class, because it will motivate students to give their best. Also because with the interactive games they can teach the four skills, grammar and vocabulary. So the class will turn interesting, enjoyable and challenging.

Finally I want to express my deep gratitude to the children that gave me their unconditional love, friendship, and because they gave me the opportunity to discover the child within me.
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VI.  Appendix. 

Appendix A: Questionnaire 

   1.To private school students.

Cuestionario

COLEGIO..................(particular o fiscal)

CURSO .............EDAD...........

· Selecciona la respuesta Si o No, responde con sinceridad.
1.¿Te gusta la materia de  Inglés?¿Por qué?

Si
a) es importante
No 
a) es difícil

b) es necesario

b) no es necesario

c) me gusta



c) no me gusta

2.¿El profesor de ingles utiliza juegos en clases?

Si 

No

3.¿ Desearías que las clases de ingles fueran con juegos? 

  
Si

No


2. To public school students.

Cuestionario

COLEGIO............(particular o fiscal) 

Curso: .................EDAD...........

· Selecciona la respuesta Si o No, responde con sinceridad.
1.¿Te gustaría la materia de  Inglés?¿Por qué?

Si
a) es importante
 No a) es difícil

b) es necesario

 b) no es necesario

c) me gusta


 c) no me gusta

2.¿Te gustaría que el profesor de ingles utiliza juegos en clases?

Si 

No

3.¿ Desearías que las clases de ingles fueran con juegos? 

Si

No

Appendix B:  Report card and observation card.

 Report card

	TEACHER: Ximena Cussy Guarachi

COURSE: 4th and 5th  Primary 
	GRADING SCALE:

From 1 to 35 = Reproved

From 36 to 70 = Approved

	N.
	Names
	Vocabulary 20p.
	Reading

15p.
	Writing

15p.
	Speaking

20p.
	Total points
	Vocabulary 20p.
	Reading 15p.
	Writing 15p.
	Speaking 20p.
	Total points
	Vocabulary 20p.
	Reading 15p. 
	Writing 15p.
	Speaking 20p.
	Total points
	Final grade

	1
	Bustillos Flores Sonely
	15
	8
	15
	15
	53
	20
	15
	8
	20
	63
	20
	15
	15
	20
	70
	62

	2
	Castro Brenda
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	Choque Cristian
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	Espejo Laura
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5
	Flores Andrea
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6
	Jimenez M. Melissa
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7
	Limachi Rodrigo
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8
	Mamani Liseth
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9
	Nina Edith Aracely
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10
	Quispe Estephany
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	11
	Quispe Lucia
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	12
	Salas Alexandra
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	13
	Sarela Ashley
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	14
	Ticona Kevin
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	15
	Ticona Marco
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	16
	Zeballos Ivone
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Observation card

	Indicator

And name
	Cesar
	Marco
	kevin
	Ivone
	Lucia
	Laura
	Edith
	Sandy
	Brenda
	Ashley
	Rodri-

go
	Ale-

xandra
	Este-

phany
	Liseth
	Sone

ly

	Uses second language as a means of expression.
	B
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Uses second language during the game
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Understand the messages
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Follows the classroom rules.
	B
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Is part of the game, group activities and makes the task 
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Ask for help to the teacher or a partner
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Do the Homework
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Class objects quiz
	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Grading Scale
	A = Very Godd
	B = Good
	C = Satisfactory
	D = Needs help


Appendix C: Test and quizzes

Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

First Quiz Class Objects

1. Complete the missing letter.

	P_n


	_lock

	Gl_be


	_aper

	Cr_yon


	P_ncil 

	_asel


	_uler

	St_pler


	Scissor_


Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

Second Quiz Class Objects

1. Match the word with the object.





a) Bell

b) Notebook

c) Desk

d) Sharpener

e) Board

f) Chair

g) Rubbish dump

h) Window

i) Eraser

j) Door

Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

Third Quiz Class Objects

1. Find the word in the puzzle.







	
	

	
	

	
	

	
	


Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

Fourth Quiz Class Objects
1. Choose the correct option.







	a) Paint Brush

b) Paint Brash

c) Paint Brash


	a) Clue

b) Glue
c) Glu

	a) Widow

b) Window

c) Uindou


	a) Sharp

b) Sharpen

c) Sharpener

	a) Staper

b) Stappler

c) Stapler


	a) Desc 

b) Desk

c) Deck

	a) colors
b) Colores

c) Colours


	a) Scisors

b) Sissors

c) Scissors 

	a) Dor

b) Door

C) bor


	a)Globe

b) Glove

c) Gluve


Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

First class objects and numbers test

1. Vocabulary.

a. Write the names of the objects.

________ 
 _________
   _________
    _______

b. Write the number.

15________
3
_________

9________

18
_________

c. Circle the objects.


d. Unscramble the number words.

vense
thgie

fuor
tehre

……………………….
………………………..
………………………
  ……………………….
e. Choose the correct number.

1)Nine

   1) Furteen

     1)Tewn


2)Nait

   2) Forteen

     2)Twenty

3)Nai

   3) Fourteen

  3)Tuenti

f. Match the number with its name.

1) Seventeen


12

2) Two




6

3) Six




17

4) Twelve



2

2. Writing.

a. Write 2 sentences using class objects and numbers vocabulary. 

Example. I have seven books.

…………………………………………………………………………………………………

…………………………………………………………………………………………………

3. Reading.

a. Read the text and circle T for True and F for false.

Maria is 13 years old. She

paints with 2        on 1 

and erases with 3           

1. Maria is fourteen years old.


T

F

2. Maria paints with two crayons.


T       F      

4. Speaking.


Fluency




Vocabulary

Year: ……… Month……………………… Day……………………… Weather……………

Name: ………………………………………………Course: ……………

First Body Quiz

1. Choose the correct option.
	a)Hand

b)Hend

C)Hind


	a) Amr

b) Arm

c) Arrm

	a)Ays

b)Eyes

c)ais


	a) Ears

b) Irs

c) Ers

	a) Fut

b) Fot

c) Foot


	a) Leg

b) Lej

c) Log

	a) Elmow

b) Elbou

c) Elbow


	a) Tongue

b) Tomgue

c) Tunge

	a) Nose

b) Mouse 

c) Nouse


	a) Thumb

b) Tumb

c) Tung


Year………… Month……………………… Day……………………… Weather…………….

Name: ……………………………………………… Course: ……………

Second Body Quiz

1. Place the word. 




 




Year…………… Month……………………… Day……………………… Weather………………

Name: ……………………………………………… Course:………………

Third Body Quiz

1. Unscramble the words.
	dersshoul


	fergin

	cenk


	danh

	mar


	trisw

	kcab


	malp

	stech


	bumth


Year………… Month……………………… Day……………………… Weather…………….

Name:……………………………………………… Course……………

Fourth  Body Quiz

1. Unscramble the words.
	E _ e


	Chi_

	Mo_th


	Che_k

	No_e


	Tong_e 

	E_rs


	Te_th

	L_ps


	Fore_ead


Year: ……… Month:………………………Day:………………………Weather: ……………

Name: ………………………………………………Course: ……………

Body and colors test

1. Vocabulary.

a) Draw the eyes, nose, mouth, ears and hair.


b) Write the name of the leg parts.

c) Circle the part of the hand in the puzzle.


d) Write the names of the following colors.


……………………….

………………………..
………………………
  ……………………….
e) Match the color with the fruit.

1. Yellow

2. Red

3. Green

4. Pink

5. Orange

f) Color Bolivia’s and Chile’s flag.


2. Writing.

a) Write 3 sentences using color and body vocabulary. Example. My lips are red.

………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

3. Reading.

a) Read the text and circle T for True and F for false.

My mother is pretty. Her         are      and her     

are     . She likes to eat          and 

1. Her eyes are blue.



T

F

2. She likes red pear.



T

F

4. Speaking.


Fluency




Vocabulary

Appendix D: Lesson Plans.

As always occurs, when working with children it is necessary to follow everyday the same steps, the only thing that has to change is the content. For example if you start the class with questions, all the time you have to start with questions. Steven P. Shelov (1991)

The lesson plans are also systematically organizes:

First I started with the warm up section were the vocabulary was introduced through flash cards in both languages English and Spanish. According to the activity it takes at least 15 minutes but it can vary.

The second part is the procedure that takes from 20 to 25 minutes. Here the game is put in practice, with an introduction first.

Finally the follow up section, that takes 15 to 20 minutes. Here all what the children have learned are constructed in a vocabulary notebook. Children have to draw and write the names of the vocabulary they have learned. (see appendix)

Lesson Plan

Teacher’s name: Ximena Cussy Guarachi

Course: 4th and 5th grade students at Centro Juvenil Cuerpo de Cristo.

Level: Low beginners

Age: 9, 10

Time: 60 minutes

Functional Objectives: To learn the colors and how to pronounce and write them.

Linguistic Objectives: To ask and give permission.

Materials: Color cards with and without name. And a blue string.

Lesson

Warm up (15 minutes)

Activity one.

Teacher asks students to name the colors in English: Example: “¿Como digo rojo in English?”

Teacher shows color cards without the names.


Activity two.

Once the teacher realizes about how much students know about the colors, she or he shows the color cards again, now with their names. Example:

 This is yellow

In this way students are able to learn the written and oral way by reading and repeating.

Activity four.

Teacher asks students to name the color he or she is showing. For example: What color is this? (use color cards with names)

Finally, teacher asks students one by one to name the color. What color is this Liseth?
Procedure 25 minutes.

Activity one

Teacher explains what is the interactive game about in the mother tongue. Children ask to the “crocodile” for permission to cross the “river” and the crocodile gives permission to those wearing a certain color. Those who are not wearing that color, tries to cross but the crocodile catches them.

Then, teacher shows the place for the game and states the rules. Teacher clears an area in the classroom and place the “water” on the floor.

Finally, teacher pre-teaches the questions: Please, Mr. Crocodile can I cross the river? Teacher explains that the crocodile only likes certain colors and he will only let you cross his river if the students are wearing that color.

Activity two.

Teacher tell the students that at first she or he will be the crocodile and stands at the middle of the river and say. I am the crocodile and I like to eat children. Teacher has to make snapping noises and looks fierce. Teacher has to choose a color that one of the children is wearing and say: only if you are wearing red can cross. Those that are wearing that color can cross safely. When they have crossed, the others have to run across while the teacher catches them. Any teacher caught joins to the teacher as a crocodile.

Activity three.

The teacher should continue the procedure, and when he or she feels that the children are confident enough, one of them could give instructions.

Follow up 20 minutes.

Activity one.

Teacher asks students to color all the colors learned and write their names on the vocabulary notebook.

Activity two. 

Teacher checks the notebook.

Activity three.

Teacher asks students individually to shows the color the teachers asked. For example:

Teacher: Show me red color.

Student: Student have the cords without name and chows the teacher the color she asked. If the student answered correctly, teacher signs the notebook, if not student has to go back to check and tries again.

 Lesson Plan

	Teacher: Ximena Cussy Guarachi   Lesson: The Body

Course: 4th and 5th primary      Time: 60”

Game: Touch Something

	Functional Objective: To recognize the parts of the body by looking at the pictures and pointing.

Linguistic objectives: To teach indefinite articles “The”. Example: “The legs”

	Stage
Staging                Materials

	Warm up

15m.

Procedure

20-25m.
	1. Teacher  asks children to show the parts of the body in Spanish.

Example: Muestren me la “pantorrilla”

         Muestren me el “brazo, la muñeca”.

2. Teacher and children now show the parts of the body in Spanish.

Example: These are the “Piernas”, the espinillas, the rodilla, etc.

3. Finally, teacher and children show and name the parts of the body in English.

Example: These are the calves, there are the shins, the ankles, etc

1. Teacher puts some drawings of the parts of the body up in different parts of the classroom and explain, and gives an example about what is the game.


	1. None.

2. Different parts of the body pictures.

Sticking paper.




	Follow up 20m.
	2. Teacher calls out the name of what is in one of the drawings. Then the children run to stand under this picture. 

3. Teacher takes way the pictures and put words instead of pictures. This time, teacher shows the picture and children runs under right word. 

Example: 


1. Teacher asks children to look for person picture, then teacher asks to cut it and stick the picture on their notebooks.

2. Teacher asks to draw a line and name the parts of the body they have learned. Example: 

3. Finally, teacher checks the task asking: “how do you day (muslo) in English?”
	3. Word of the parts of the body. (Big size)

	Vocabulary:

1. Knee                7. Ankle

2. Thigh               8. fingers

3. calf                9. Heel

4. Shin                10. Leg

5. Nails

6. Toe




Lesson Plan

	Teacher: Ximena Cussy Guarachi   Lesson: The colors

Course: 4th and 5th primary        Time: 45”

Game: Change Places

	Functional Objective: To identify, name and write the colors. 

Linguistic objectives: To use the question words and the verb to be. Example: “What color is this?” “How do you say rojo in English?”

	Stage
Staging                Materials

	Warm up

10m.

Procedure

20m.

Follow up

15m.
	1. Teacher  shows the children funny color cards without names. Children who knows answer.

Example: T. What color is this?

         Children. “Rojo, or do not reply. 


2. Teacher shows them, again funny color cards with names, and asks again:

Example: T. What color is this?

         Ch. Red

         How do you say rojo?

         Ch. Red.



3. Finally, teacher asks children to show a color.

Example: T. Show me pink, Blue, brown, etc

Children have to run to show that color wherever they find it.

1. Teacher explains, prepare and give an example about the game to the children, so that they can see and understand how to play the game.

Example: First the teacher is the leader and stands in the middle, whilst he children sit on the chairs around the teacher.

2. Teacher gives instruction.

Example: T. Change places if you are wearing green !

All children wearing green must change places. At the same time teacher has to sit down on one of the chairs.

3. The child left is the leader and must give the instructions.  

1. Teacher asks children to draw 10 small  circles on their notebook and paint them each with a different color.


2. Then, teacher asks to write the name of each color.

3. Finally, before to check the task teacher asks the children the following:

Example: How do you say negro in English?


	1.Funny color cards without names.

2. Funny color cards with names.



	Color Vocabulary:

1. Red                 5. White        9. Sky blue

2. Yellow              6. green        10. Brawn

3. Blue                7. Orange

  4. Black               8. Pink




Lesson Plan

	Teacher: Ximena Cussy Guarachi   Lesson: The class

Course: 4th and 5th  primary      Time: 45”

Game: Yes No chairs

	Functional Objective: To recognize the classroom objects. 

Linguistic objectives: To use demonstrative adjectives THIS and THAT. Example: What is this/ that?

                   This is a pen/ That is an eraser.

	Stage
Staging             Materials

	Warm up

10m.

Procedure

20m.

Follow up

15m. 
	1. Teacher  introduces the classroom objects by showing them.

Example: T. This is a desk. That is a window by pointing.         

2. Teacher again shows children flash cards with the objects’ names, and asks:

Example: T. What is this?

         Ch. Paint brush

3. Finally, teacher shows the class objects and ask the children to name the object.

Example: T. What is this? 


2. Teacher puts several pictures on the board. Then teacher places two chairs in front of the board. One must be the YES chair and the other the No chair.

Finally teacher explains and shows how    to play the game.

Example:


3. Teacher gets the children to stand in two lines facing the board, with the front of each line nearest to the board, but 10m. away from it.

4. Teacher shows a picture and say: This is a DESK. So the first line in each has to run and try to sit on the YES chair (If teacher is showing a desk) or No one (if not). The first child on the right chair gets a point for his or her team. 

1. Teacher asks children to draw and color the 10 class objects learned on their vocabulary notebook.

2. Then, teacher asks to write their names.

3. Finally, teacher checks the task asking the following:

Example: T.  What is this?

         Ch. That is a pen


	1. Ten classroom objects

2. ten classroom flash cards with names.

3. Chairs



	Class Objects Vocabulary:

1. Desk                  6. Crayons

2. Paint brush           7. Paper

3. Water colors          8. eraser

4. Glue                  9. Markers

5. Pencil                10. Colors




Appendix E: List of interactive games.

Many teachers try to teach concepts (grammar definition) or skills too early and consequently frustrate the child. If you want to avoid child frustration, choose age-appropriate games. Research studied have confirmed that very early stimulation in  children gives them an enriched approach to learn, which produces better scholars in school 

Research on brain development has shown that any attempt to maximize intellectual growth must begin in the first three years of life; the younger the child, the stronger the effect. Here I have fun kid games.  

These games will help  children to maximize their emotional, intellectual and physical potential, by reasoning, feeling, sharing, and competing among their peers. 

Unit one
The class

This unit was addressed to learn all the vocabulary related with the class objects, and office equipment. As well as grammar structures like, verb To Be, personal pronouns, indefinite articles, etc.  (see appendix)

1. Bandits and sheriffs. 

2. Yes and No chairs. 
3. Change places. 
4. Touch something.  
Unit two
The numbers. 

In this unit students were be able to count and write the numbers from 1 to 20. At the same time they  learned about the verb “there is and there are, modal verb Can and cannot, commands, etc all the interactive games listed in this unit two, strengthened  the pronunciation and recognition of the numbers.(see appendix) 

  1.There are three in your group. 

  2.Cat and mouse. 
  3.Coconut shy. 

  4.Big foot.

Unit three 
The colors

In this unit children have learned about the present progressive tense, personal pronouns, describe clothing, recognize colors, adjective order, etc.  (see appendix)

1. Crocodile’s river.

2. Color Budge

3. Color chain

4. Change places.

Unit four
The body

In this unit children have learned about the body parts, about imperatives, give orders, etc. (see appendix)

1. Simon says.

2. Touch something.

3. Body fishing.

4. Head and shoulders.

Unit five
The clothes

Children have learned the verb “put on, put off, wear, etc. also describe clothing, adjective order and name and write the clothes names. (see appendix)

1. Dressing up relay.

2. Magazine flip.

3. Obstacle race.

4. London bridge is falling down.

Unit six
The animals

Children have learned about the verb can, action verbs like, jump, run, swim, etc. also they have recognized animals’ sounds, write the name of the animals, etc. (see appendix)

1. Animal movement.

2. Pointing.

3. The crocodile’s river.

4. Bandits and sheriffs.

Interactive Games


Description: the object of the game is for the bandits to “steal” as many classroom objects as possible, before getting caught by the sheriffs.

PROCEDURE

1. Split the children into two teams. One team are bandits, the other sheriffs. They sit on chairs on opposite sides of a large room. You are the “Marshal” and stand at the end of the room, next to some empty chairs which are the “prison”.

2. Give each number and each sheriff a number.

3. Place the classroom objects in the middle, but slightly nearer to the bandits. Call out an object and say a number, for example, Ruler, four. Bandit number four now runs to get the ruler. At the same time, sheriff number four chases the bandit.

4. If the bandit manages to pick up the ruler and run back to his or her chair without being “caught” (touched) by the sheriff , he or she shouts out “I have the ruler” the bandits team keeps the ruler. If a bandit is “caught”, the sheriff shouts “I have bandit number four” Then the sheriff confiscates the ruler and the bandit goes to prison.

5. The game continues until all the classroom objects have been stolen or confiscated, or all the bandits are in prison. The team with the most objects wins. The teams swap roles and play a second round. 

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 90)


Description: 


Board


Chairs



Children



PROCEDURE

1. Draw or put several pictures  on the board. 

2. Place two chairs in front of the board. One is the YES chair and the other the NO chair.

3. Get the children to stand in two lines, facing the board, with the front of each line nearest to the board, about 10M away from it.

4. Point to a picture and say This is a ruler! The first line in each line has to run and try to sit on the “YES” chair (if you are pointing at a ruler) or the “NO” one if you are not. The first pupil on the right chair gets a point for his team.

Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 51)


Description: The children change places according to the instructions given by the leader.

PROCEDURE

1. Put chairs in a circle: enough for every child.

2. You are the leader. Stand in the middle whilst the children sit on the chairs around you.

3. Say for example: Change places if you have a pencil. All those who have a pencil must change places. At the same time you try and sit down on one of the chairs.

4. The child left standing is the leader and must say;  change places if you have a ruler….
Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 74)


PROCEDURE

1. Put some drawings up in different parts of the classroom.

2. Call out the name of what is in one of the drawings you have put up, for example: a pen. The children run and stand under this picture.

Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 34)

UNIT TWO


Description: This game is good for teaching and practicing “There is/ there are as well as the numbers”

PROCEDURE

1. Get the children to walk around, and then suddenly say There are three in your group!
2. The children have to quickly get into groups of (three).

3. Go to each group and ask how many there are in their group. Each group has to answer. There are (three) in our group.

4. Any children who are not in a group of (three), are out.

5. When you see that there may have trouble because there are too many in the group and no one wants to leave, just say There is one in your group so that everyone separates to become a “group” of one.

6. Repeat until there are only two or three students left.

Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 33)


PROCEDURE

1. The child stand in a circle, holding hands, with their arms down.

2. One child stand in the centre of the circle, this child is the mouse. Another child stand outside of the circle. He or she is the cat.

3. The cat taps the shoulder of any child in the circle and asks Can I come in?
4. The child in the circle replies No , you can’t. the cat then asks when can I come in?
5. The child in the circle then says a time, for example, At six o’clock.
6. the children in the circle begin chanting One o’clock, two o’clock, three o’clock…until they reach the time that the cat is allowed to enter. They then raise their hands in the air.

7. The cat now enters to the circle while the mouse runs out the other side to escape. The mouse runs around the outside of the circle chased by the cat.

8. If the mouse runs around the circle three times without being caught, he or she goes back into the middle and the children put their arms down again. A new child now becomes the cat.

9. if the cat catches the mouse, the cat becomes the new mouse and goes inside the circle. The former mouse joins the circle. Choose a new child to be the cat.

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 131)   


Description: you can find coconut shies or their equivalent 

PROCEDURE

1. Give each a cardboard roll. The children draw funny faces on the cardboard rolls.

2. Stack the rolls into a pyramid on a table at one end of the room. This is the coconut shy. Count the rolls with the children.

3. Put a chair a few feet away from the table. The distance will depend on the size and throwing abilities of the children. In turn, the children throw the ball at the coconut shy from a standing position behind the chair. They try to knock down as many rolls  as possible. Count the rolls knocked down and count how many are left.

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 37)  


Preparation: ideally you should prepare two or three large stencils of footprints which the children can draw around. Then, together with the children draw and cut out ten large footprints from thick cardboard. Stick the footprints on the floor in one direction, as if a monster has walked through the room and left a trail. You could also draw the footprints on the ground with chalk.

PROCEDURE

1. In turn, the children hop or jump along the trail,  counting each step.

2. If a child misses a footprint or his or her foot goes over the edge, he or she has to go back  to the start. 

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 35)   

UNIT THREE COLORS

Description: The children ask the “crocodile” for permission to cross the “river” and the crocodile gives permission to those wearing a certain color. Those who are not wearing that color try to cross and the crocodile tries to catch them.

Preparation: Clear an area in the classroom and place the “water”  on the floor.

PROCEDURE

1. Pre-teach the question: Please, Mr. Crocodile, can we cross the river?  Explain that the crocodile only likes certain colors and he will only let you cross his river if you are wearing that color.

2. You are the crocodile at first. Stand in the middle of the river. Say: I am the crocodile and I like to eat children. Make snapping noises and look firce. Elicit the question: Please Mr. Crocodile, can we cross the river?
3. Choose a color that one of the children is wearing and say: only if you are wearing (red). Those that are wearing that color can cross safely. When they have crossed, the others have to try to run across  while you catch them. Any children caught join you as crocodiles.

4. Continue this procedure. When you feel that the children are confident enough, one of them could give instructions.

Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 99)


Preparation: You need a large open space to play this game. With blu-tack or sticky tape stick down a large number of colored cardboards squares at least as many as there are children, around the playing area. Make sure there are not tables, chairs, or  other objects with sharp corners nearby. 

PROCEDURE

1. Shout Go! And the children start hopping around the room or dancing to music.

2. Ring the bell and shout out a color, for example blue!
3. The children now have to hop onto the colored card any color except the one you called out. Ring the bell a second time. Once the children have landed  on a colored card, they must stop. Only one child may stand on each card.

4. Now the children, in turn, call out quickly where they are, for example I’m on red! Children who do not manage to reach a card before you ring the bell a second time are “nowhere”.

5. All the children who are either on the color you called or “nowhere” are out, quickly take away the same number of cards as children who are out.

6. continue playing until there is only one child left. This child then takes over the role of the teacher and a new games begins. Make sure the pace of this game is always fast, so that the children who are “out” do not get bored. 

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 54)   


PROCEDURE

1. Dive the children into teams. The teams sit in lines with their backs to you, except the first player on each team who should face you.

2. Give the player at the other end of each line a set of color flashcards. You also have a set.

3. When everybody is ready, hold up a color card. The players facing you look at the card and whisper the color down the line. The last player on each team must choose the correct color from the set of flashcards and hold it up. If the color is correct the team gets one point.

4. The last player now goes to the front of the line and faces you. Start again.

5. After 10-15 minutes the team with the most points win.

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 49)   


Description: The children change places  according to the instructions given by the leader.

Preparation: Put chairs in a circle: enough for very child. 

PROCEDURE

1. You are the leader. Stand in the middle whilst the children sit on the chairs around you.

2. Say for example: change places if you are wearing green. All those wearing green must change places. At the same time you try and sit down on one of the chairs.

3. The child left standing is the leader and must say: Change places if you are wearing….
Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 74)

UNIT FOUR THE BODY


Description: The children listen and carry out the instructions only when “Simon says” tells them to.

PROCEDURE

1. Tell the children that you are going to give them instructions, but they must obey if you begin by saying “ Simon says”.

2. say the instructions, doing the actions yourself: Simon says touch your nose. Simon says touch your leg. Simon says touch your head. Then say Touch your foot and do not do the action. normally anyone who does the action without “Simon says” is out.

3. If you have a child who is very confident and speak well, you could let him or her give some instructions.

Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 44)


Preparation: Put some drawings up in different parts of the classroom. 

PROCEDURE

1. Call out the name of what is in one of the drawings you have to put up e.g. a head. Then the children run to stand under this picture.

2. Use the game to teach indefinite articles. E.g. the hands, the legs, etc. 

Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 34)


Preparation: The children draw pictures of people and cut them up into individual body parts (hands, legs, head, etc). 

PROCEDURE

1. Spread out the body parts randomly a large circle.

2. Give each child a straw. Call out the name of  the body part. The children look for it and try to suck it up with their straws.

3. When all body parts have gone from the circle the child with the most wins. 

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 56)   


PROCEDURE

1. First teach the children how they have to sing the song and show the parts of the body.

2. Sing the song and demonstrate how to do.

Head and shoulders, knees and toes, knees and toes.

Head and shoulders, knees and toes, knees and toes.

And eyes, and ears, and mouth and nose,

Head and shoulders, knees and toes, knees and toes.

3. Do the movements energetically, keeping the rhythm and your pupils will love it.

Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 58)

UNIT FIVE THE CLOTHES


Description: This is a team game. The object of the game if for the child to put one article of clothing, say what it is,  then take it off again, passing to the next child in the team as quickly as possible. It is a relay race.

PROCEDURE

1. Split the class into two or more teams. The teams sit at one end of the room. At the other end of the room put the clothes in separate heaps for each team. Start the relay race  by saying Put on your socks! The first child from each team runs to the pile of clothes, searches for the socks  and puts them on. He  or she then runs back to the team, says I’m wearing socks! and takes them off again, passing the socks to the second child, who puts them on.

2. The second child runs to the pile of clothes, chooses any article puts it and runs back to the team. The child says, for example, I’m wearing socks and shoes! He or she then takes both articles of clothing off and passes them to the next child.

3. The game continues in this way until one team has put all the clothes on. The first team to do this wins.  One team member will be fully dressed at the end of the game. Referee this relay race very strictly, making sure the children continue using the phrases for each piece of clothing. 
Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 61)   


PROCEDURE

1. Split the class into teams. Give each team an equal number of magazines. There should be more magazines than children.

2. Tell the teams what to look for, for example, find a man wearing a blue hat, or look for a woman wearing  black shoes!. Then the children quickly flip through their magazines and try to find a picture that resembles what you said. The first team to do so shouts Stop! The team shows the picture and gets a point if it is correct. The first team to get five points wins.

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 64)   

Description: The object of the game is to go through an obstacle race with various tasks as quickly as possible.

PROCEDURE

1. Set the obstacles and describe the route to the children. The best way to do this is to go through the obstacles and explain what they are: possibilities include:

· crawl under the table

· jump around the chair

· balance a book on your head and walk five meters 

· take off your shoes and socks and put them on again.

2. In turn, the children go through the obstacle course. Time them with a stopwatch. Note down the times on the scoreboard. The fastest child wins.

3. During the actions each child has to describe, what he or she is doing, for example, I’m crawling under the table, or I’m jumping around the chair.
Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 64)   


Description: This is another traditional action song game that can be easily adapted for teaching what you like.

London bridge is falling down.

Falling down, falling down.

London bridge is falling down.

My fair Lady,
PROCEDURE

1. Form a bridge with a child by holding his hands up in the air. 

2. Take the child to one side and together choose names for yourself. E. g. Sweaters and pants. Do not tell the rest of the class what you have chosen.

3. The other children get into a line and pass under the bridge as everybody sings.

4. On the word Lady, the people making the bridge quickly bring down their arms and catch the child who is underneath. Then they ask to the child Do you want sweaters or pants? 

5. The child answers and stands behind the member of the bridge whose name he or she has chosen. When there is a child behind each member of the bridge, they get together and form a new bridge. The line of children then have more than one bridge to run under, so the game does not take too long and the fun is multiplied.

6. Roth Genevieve, “Teaching very young children”, Richmond Publishing 1998. (Page 61)

UNIT SIX THE ANIMALS


Description: The children learn the words the animals and the way they move, what they can do.

Preparation: If you think it is preferable, teach the words for the animals in previous lessons.

PROCEDURE

1. Show the pictures for the animals and teach or elicit the names for them.

2. Show the picture of the rabbit and say: Rabbits jump. ( Jump up and down to illustrate the meaning)

3. Show the picture of the rabbit again and say: Rabbits jump. Indicate that you want the children do the action.

4. Repeat stages 2 and 3 with the other animals.

Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 128)


Description: The children come out and point the picture.

PROCEDURE

1. Show the first picture and teach the word. Then stick the picture low down on the board at child height.

2. Do the same with other pictures.

3. When all pictures are on the board call out one of the children and say: Wanda point to the three please. If the child has difficulty help her or him.

4. continue in the same way, calling different children for each picture.

Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 43)


Description: The children ask the “crocodile” for permission to cross the “river” and the crocodile gives permission to those who move and act like the animal. The children who do not act as the animal mentioned by the crocodile, it tries to catch the children.

Preparation: Clear an area in the classroom and place the “water”  on the floor.

PROCEDURE

1. Pre-teach the question: Please, Mr. Crocodile, can we cross the river?  Explain that the crocodile only likes certain animals and he will only let you cross his river if you act like that animal.

2. You are the crocodile at first. Stand in the middle of the river. Say: I am the crocodile and I like to eat children. Make snapping noises and look fierce. Elicit the question: Please Mr. Crocodile, can we cross the river?
3. Choose an animal and say: only if you act as a monkey you will cross. Those that are acting like that animal can cross safely. When they have crossed, the others have to try to run across  while you catch them. Any children caught join you as crocodiles.

4. Continue this procedure. When you feel that the children are confident enough, one of them could give instructions.

 Railly Vaneza and M’Ward Sheila “Very young learners” Oxford 1997. (Page 99)


Description: the object of the game is for the bandits to “steal” as many animals as possible, before getting caught by the sheriffs.

PROCEDURE

1. Split the children into two teams. One team are bandits, the other sheriffs. They sit on chairs on opposite sides of a large room. You are the “Marshal” and stand at the end of the room, next to some empty chairs which are the “prison”.

2. Give each number and each sheriff a number.

3. Place the animal cards in the middle, but slightly nearer to the bandits. Call out an object and say a number, for example, dog. Bandit number four now runs to get the dog. At the same time, sheriff number four chases the bandit.

4. If the bandit manages to pick up the dog picture and run back to his or her chair without being “caught” (touched) by the sheriff , he or she shouts out “I have the dog” the bandits team keeps the dog. If a bandit is “caught”, the sheriff shouts “I have bandit number four” Then the sheriff confiscates the ruler and the bandit goes to prison.

5. The game continues until all the animal cards have been stolen or confiscated, or all the bandits are in prison. The team with the most objects wins. The teams swap roles and play a second round. 

Lewis Gordon, Bedson Gunther, “Games for children” Oxford 2000 (Page 90)   

Appendix F: Sample of Flash Cards






























Positive


reinforcement





Imitation


positive acts





Behaviorism


Theory























� EMBED PBrush  ���





� EMBED PBrush  ���





Topic


The animals





Game


Bandits and sheriffs


Time (15-20 minutes)





Objectives


1. To teach wild and domestic animals vocabulary through interactive games.








Vocabulary


Wild & domestic animals. Dog, cat, duck, hen. Pig, chicks, rabbit,Lion, crocodile, elephant,tiger, hippopotamus, zebra.


.





Material


Animals cards.





Topic


The animals





Game


The crocodile’s river


Time (10-15 minutes)





Objectives


To listen, write and recognize the domestic and wild animals.








Vocabulary


Wild & domestic animals. Dog, cat, duck, hen. Pig, chicks, rabbit,Lion, crocodile, elephant,tiger, hippopotamus, zebra.





Material


Pictures of wild animals.





Topic


The animals





Game


Pointing


Time (10-15 minutes)





Objectives


To listen, write and recognize the wild animals.








Vocabulary


Wild animals.


Lion, crocodile, elephant, tiger, hippopotamus, zebra.





Material


Pictures of wild animals.





Topic


The animals





Game


Animal movement


Time (10-15 minutes)





Objectives


To listen, write and recognize the domestic animals.








Vocabulary


Domestic animals.


Dog, cat, duck, hen. Pig, chicks, rabbit, etc.





Material


Pictures of domestic animals.





Topic


The clothes





Game


London bridge is falling down.


Time (10-15 minutes)





Objectives


To listen, write and recognize the clothes.





Vocabulary


Casual clothes





Material


None.





Topic


The clothes





Game


Obstacle race.


Time (10-15 minutes)





Objectives


To listen, write and recognize the clothes.





Vocabulary


Casual clothes





Material


Chairs, tables, books, other classroom objects, stopwatch, scoreboard.





Topic


The clothes





Game


Magazine flip.


Time (10-15 minutes)





Objectives


To listen, write and recognize the clothes.





Vocabulary


Casual clothes





Material


A large selection of colourful magazines and or catalogues with lost of pictures of people.





Topic


The clothes





Game


Dressing up relay.


Time (10-15 minutes)





Objectives


To listen, write and recognize the clothes.





Vocabulary


Casual clothes





Material


An identical set of clothes for them.





Topic


The 


Body





Game


Head and shoulders


Time (10-15 minutes)





Objectives


To listen, write and recognize parts of the body.





Vocabulary


Face parts, up extremities and down extremities.





Material


None.





Topic


The 


Body





Game


Body fishing


Time (10-15 minutes)





Objectives


To listen, write and recognize parts of the body.





Vocabulary


Face parts, up extremities and down extremities.





Material


Paper; colored pens; scissors; straws; a large sheet pf paper.





Topic


The 


Body





Game


Touch something.


Time (10-15 minutes)





Objectives


To listen, write and recognize parts of the body.





Vocabulary


Face parts, up extremities and down extremities.





Material


Body cards or drawings.





Topic


The 


Body





Game


Simon says.


Time (10-15 minutes)





Objectives


To list, recognize and learn the parts of the body





Vocabulary


Face parts, up extremities and down extremities. 





Material


None.





Topic


The 


Colors





Game


Change places.


Time (10-15 minutes)





Objectives


To listen colors and recognize them.





Vocabulary


Red, yellow, blue, black, white, green, orange, brawn. Light green, sky blue, purple, silver.





Material


Three sets of colored cards.





Topic


The 


Colors





Game


Color Chain.


Time (10-15 minutes)





Objectives


To listen colors and recognize them.





Vocabulary


Red, yellow, blue, black, white, green, orange, brawn. Light green, sky blue, purple, silver.





Material


Three sets of colored cards.





Topic


The 


Colors





Game


Color dodge


Time (10-15 minutes)





Objectives


To listen colors and recognize them.





Vocabulary


Red, yellow, blue, black, white, green, orange, brawn. Light green, sky blue, purple, silver.





Material


A large number of cardboard squares of at least six different colors.





Topic


The 


Colors





Game


Crocodile’s river


Time (10-15 minutes)





Objectives


To listen colours and ask permission.





Vocabulary


Red, yellow, blue, black, white, green, orange, brawn.





Material


A large piece of blue material, or blue paper to act as a water.





Topic


The 


numbers





Game


Big foot


Time (15-10 minutes)





Objectives


To read and count the numbers.





Vocabulary


 Numbers from 1- to 20





Material





Thick card-boards, pens





Topic


The 


numbers





Game


Coconut shy


Time (15-20 minutes)





Objectives


To count and recognize quantities





Vocabulary


Numbers from 1to 15.





Material


Cardboard rolls, colored pens, several soft foam balls.





Topic


The Numbers





Game


Cat and Mouse


Time (15-20 minutes)





Objectives


To count and recognize quantities.





Vocabulary


Numbers from 1 to 15.


And grammar structure CAN CANNOT asking and denying permission.





Material


Strips of paper and a box.





Topic





The numbers





Game


“There are three in your group”


Time (15-20 minutes)





Objectives


To introduce the numbers form 1 to 10





Vocabulary





Numbers from 1 to 10


And grammar structure: There is and there are








Material


None.





Vocabulary


Classroom objects: 


Pencil, chair, table, desk, bookshelf,glue notebook,  watercolors, crayons, book, etc.





Objectives


To recognize, name and pint the classroom object.





Game


Touch something


Time (5-10 minutes)





Topic


The Class





Material





Topic


The Class





Game


Change Places


Time (10-15 minutes)





Objectives


To recognize and name classroom objects.





Vocabulary


Classroom objects: Pencil, board, eraser, sharpener, pen, paper, scissors, colors, markers, crayons, book, etc





Material


Chairs





Topic


The Class





Game


Yes No chair


Time (15-20 minutes)





Objectives


To recognize the classroom object.








Vocabulary


Classroom objects: Pencil, chair, table, desk, bookshelf, notebook, glue, watercolors, crayons, book, etc.





Material


Pictures to stick on the board and two chairs. 








Topic


The Class





Game


Bandits and sheriffs


Time (15-20 minutes)





Objectives


1. To introduce class vocabulary through interactive games.








Vocabulary


Classroom objects: Pencil, board, eraser, sharpener, pen, paper, scissors, colors, markers, etc.





Material


Classroom objects such as eraser, rulers, pencil, etc.





red





blue





pink





yellow





ankle





Foot





Calf





yellow





Wrist





Thumb





Palm





Elbow
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Foot		Instep		Knee 	Shin





Ankle		Hip			Calf	Buttocks





Heel		Leg			Thigh	Toe





1.Window





2.Stapler





3.Glue





4.Desk
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Positive


reinforcement





Imitation


positive acts





Behaviorism


Theory





Repetition





Good


habits





negative


reinforcement





Imitation


negative acts =





Behaviorism


Theory =





punishment





bad


habits





Stop bad habits
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