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ABSTRACT 
 

The purpose of this project was focused on developing students speaking skills 

through classroom games to 1st and 2nd secondary grades at “Puerto de Rosario Mañana” 

public school. The teaching aim of this guided work was to use classroom games in order to 

improve students’ English knowledge so that, students could learn English in a funny way.  

 

The project was conducted from March to October in 2017. The development of the 

guided work took place in a public school in El Alto. This project was implemented on 

students of 1st and 2nd secondary grade; 228 (two thousand twenty eight) students. The present 

guided work was carried out in three stages, from Monday to Friday. Every classroom 

consisted of some steps: planning the lesson, implementing the classroom games, observing 

each classroom, and reflecting on the process of learning. Information was collected through 

observations, video-recordings, photographs, and personal journals.  

 

Finally, it is important to mention that after analyzing all the information provided 

during the guided work´s development the results obtained were satisfactory, because the 

objectives were achieved successfully. So, it was verified that the use of classroom games in 

order to develop students’ speaking skills worked and helped students to learn English. 
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INTRODUCTION 

 

The National Bolivian curriculum Ley de la educación Nº 070 “Avelino Siñani - 

Elizardo Pérez” emphasizes the importance of learning at least two languages: a foreign and 

a native one. Based on that it is important for teachers to create a better teaching – learning 

environment, and try to get the interest of the students. Language learning implies a 

systematic process of following different steps; those involved not only learning with 

different methods, based on theories, but also by putting them into practice.   

 

This work presents the final report of the project that has been titled developing 

students’ speaking skills through classroom games to 1st and 2nd secondary grades at “Puerto 

de Rosario Mañana” public school during 2017 located in the 2nd district in El Alto city. The 

project has been developed from March to October in 2017 under the agreement between 

“Puerto de Rosario Mañana” public school and Universidad Mayor de San Andres in order 

to contribute with the society. 

 

Moreover, diagnostic tests were applied to students of the 1st and 2nd secondary level 

of the school and based on those diagnostic tests a proposal was designed in order to cover 

students’ needs. It was so interesting to see that students wanted to communicate in English. 

For that reason the main objective of this project was to improve students’ speaking skills 

through classroom games at 1st and 2nd secondary grades at “Puerto de Rosario Mañana” 

Public school in 2017. 

 

This guided work was divided in three stages, on each stage there were three units 

with different classroom games. Furthermore, the method used for this work was the 

Communicative Language Teaching, by implementing as principal instruments the 

classroom games for communication. Therefore, these classroom games had as main goal to 

help students to improve their English language communication and make students be 

interested in the English subject. The classroom games were didactic and motivational, they 

were focused on speaking skills. Classroom games were applied as an attempt to offer 

something more than a monotonous class. There were a lot of activities, these were enjoyed 
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by students as well as they have learned the target language. Moreover, students were 

supported emotionally and psychologically as a way to increase their motivation, self-

confidence, and make students like the language. 

 

The results obtained after applying the classroom games were surprising. First, 

students felt more motivated to learn English, they showed their motivation at the moment 

of participate without fear of making mistakes. Second, students could produce language no 

matter if they did not use the grammatical rules, the important thing was that students could 

communicate.  
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CHAPTER I 

INSTITUTIONAL ORGANIZATION 

1.1.  “Puerto de Rosario Mañana” public school internal characteristics  

1.1.1. Foundation 

 

The school was created on September 26th, 1978. Thanks to the effort of the 

neighbors, the first classes started in neighbors’ houses. Simultaneously, the construction of 

the first classrooms were made with mud blocks, and no desk or any kind of school furniture.  

The name of the school is due to the Ambassador of the Republic of Argentina in 

Bolivia, in honor to the port that this country granted to Bolivia, at that time the school was 

managed by the principal Abel Taborga. Initially, the school was created under the name of: 

Escuela Basica “Puerto de Rosario”. Later the secondary level was created on June 10th, 1988, 

being the principal Leucario Machaca. 

1.1.2. Identity of the institution 

This educational institution was created as a response to the necessities and social 

claims of the community; in the perspective of being main characters of the transformation 

towards a better society. 

1.1.3. Vision and mission 

The institution has as a vision to be a school with quality and excellence, and to form 

students with critical and reflexive thinking. The school also wants to transform and satisfy 

the necessities of the community with appropriate infrastructure and equipment within 

pedagogical innovations, through a flexible curriculum according to the requirements of the 

plurinational state of Bolivia. 

The institution’s mission is to guarantee the integral formation of the students, 

offering them a decolonizing, liberating, revolutionary, transformative education with habits 

of study, work and harmonious living, with an excellent academic personal formation, and 

compromised with the society and its community, and with a wide practice of socio 

community values. (Source: POA Unidad Educativa Puerto de Rosario Mañana 2017) 
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1.1.4. Objectives of the institution 

 To regulate the behavior of students, looking for the formation of the attitudes, 

discipline and moral into the school in order to improve the educational quality of 

“Puerto de Rosario” school.  

 To create a learning community, where everyone works together in a supportive 

environment of mutual care, respect and consideration for each other. 

 To recognize that children have one chance in life and it is our aim that all children at 

School are provided with the opportunity to succeed to the best of their ability, to 

become happy, confident people with their own vision for the future. 

 To strengthen habits of reading, study and discipline, conditions to take advantage of 

the learning, means of personal development. 

 To grant students the bachelor’s degree to continue with their studies and give them 

the opportunity to be professionals.   

1.1.5. Administrative area 

This Education center is composed by the principal who works with teachers of 

different subjects, cleaning staff and the secondary students. The school itself has three shifts 

in the morning, in the afternoon and in the evening. 
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1.1.6. Organizational chart 

 

“PUERTO DE ROSARIO MAÑANA” PUBLIC SCHOOL 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: POA Unidad Educativa Puerto de Rosario Mañana 2017 

1.1.7. Internal rules of “Puerto de Rosario Mañana” public school (POA Unidad 

Educativa Puerto de Rosario Mañana 2017) 

- Students’ rights 

 To be treated with respect 

 To enjoy an atmosphere of harmony and understanding for the development of their 

activities 

JUNTA ESCOLAR 

REGENTES 

SECRETARIA 

PORTERO 

DIRECTOR DEL COLEGIO 
LIC. MARIO POMA QUIÑAJO 

 

COMISIONES PLANTEL DOCENTE 

ESTUDIANTES 

SECONDARY 

2ND SECONDARY 

1ST SECONDARY 

3RD SECONDARY 

4TH SECONDARY 

5TH SECONDARY 

6TH SECONDARY 
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 To know the rules of attendance, behavior and achievements 

 To ask or complain for helping 

 To represent the school in sporting, cultural, and academic events as long as they 

have good attendance, behavior and achievements. 

- Students’ duties 

 To be a great student with a good achievements and behavior 

 To accomplish the objectives, rules and the articles of the school 

 To accomplish responsibly and punctually with all activities for the curricular 

development  

 To have the required material for each subject 

 To show loyalty, respect and affection for the institution  

 To have a friendly and respectful behavior with their classmates 

 To take care and preserve the school’s equipment, furniture and didactic materials 

 To avoid eating in classes 

 To show the scholar agenda for the daily attendance control    

 To use the unique uniform all the school days 

- Penalties 

 Warning call by the principal 

 To call the parents 

 Take away objects until the end of the year 

 To suspend the student in leisure and outdoor activities 

 Temporary suspension of classes 

 Permanent suspension 
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 Definitive expulsion  

- Parents’ duties 

 To cooperate and help to the development of the students’ personality, knowledge 

and responsibility 

 To sign up weekly the scholar agenda in order to control the students’ attendance 

 To come to school once a month and to go to the meetings with the teachers 

 To attend punctually when the principal or teachers set up a meeting 

1.2. “Puerto de Rosario Mañana” public school external characteristics 

1.2.1. Historical background 

El Alto is the second-largest city in Bolivia, located adjacent to La Paz - Provincia 

Pedro Domingo Murillo on the Altiplano highlands. El Alto is today one of Bolivia's fastest-

growing urban centers, with a population of 974,754 in 2011. El Alto is the highest major 

metropolis in the world, with an average elevation of 4,150 m (13,615 ft). 

The El Alto-La Paz metropolitan area, formed by the cities of El Alto, La Paz, 

and Viacha, constitutes the most populous urban area of Bolivia, with a population of 2.3 

million inhabitants (greater than the metropolitan area of the country's largest city of Santa 

Cruz de la Sierra). 

1.2.2. District and habitants 

 

N° DISTRICT Number of habitants 

1 Distrito 1 87.997 

2 Distrito 2 73.939 

3 Distrito 3 144.828 

4 Distrito 4 107.147 

5 Distrito 5 104.226 

https://en.wikipedia.org/wiki/List_of_Bolivian_cities_by_population
https://en.wikipedia.org/wiki/Bolivia
https://en.wikipedia.org/wiki/La_Paz
https://en.wikipedia.org/wiki/Altiplano
https://en.wikipedia.org/wiki/Viacha
https://en.wikipedia.org/wiki/List_of_Bolivian_cities_by_population
https://en.wikipedia.org/wiki/Santa_Cruz_de_la_Sierra
https://en.wikipedia.org/wiki/Santa_Cruz_de_la_Sierra


6 
 

6 Distrito 6 90.538 

7 Distrito 7 44.535 

8 Distrito 8 121.843 

9 Distrito 9 1.720 

10 Distrito 10 785 

11 Distrito 11 1.081 

12 Distrito 12 19.816 

13 Distrito 13 2.085 

14 Distrito 14 47.912 

 TOTALES 848.452 

Source: http://a4000.blogspot.com/2015/04/de-acuerdo-los-resultados-del-censo.html by Reynaldo Quispe Chipana 

 

The educational district El Alto – 2 is located in the south part of El Alto city, and has 

many important neighborhoods among them we can mention: Villa Dolores, Senkata, 12 de 

Octubre, Ciudad Satelite, Santiago II, Villa Adela as the most known. The “Puerto de Rosario 

Mañana” school is located on Nuevos Horizontes III between Los Alamos Avenue and 

Cumbre Street.  

Nuevos Horizontes III was created on July 16, 1981 and currently the area has 3,733 

inhabitants, 95 percent of them have all basic services, likewise, most of its streets and 

avenues are asphalted and paved as well as counting with educational units which 

demonstrates the progressive progress that there was in the sector. 

1.2.3. Social and cultural aspects 

El Alto city is mostly constituted by migrants from the rural area who live in the 

northern of the Altiplano who come to the city for better living conditions. According to the 

national census of population and housing from 2012 “in El Alto city there is a population of 

848.452 habitants. In 2000 there was 50% population from the rural area and 44% from other 

cities, currently in el alto city the population is composed by 59% who were born in El Alto 
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and 41% migrants.” Most of the people that come to the city speak Aymara as a mother tongue 

and as language is culture, they follow Aymara customs and traditions. In “Puerto de Rosario 

Mañana” public school there are students that come from rural areas and the city, so the 

school does not have problems to accept any students.  

1.2.4. Economy 

This school has a little financial resources from government to buy some equipment. 

Around the school there are many stores, bookstores and fairs. The principal economic 

activities performed by the parents of the “Puerto de Rosario Mañana” public school are; 

commerce, transportation, car repair shop, and also there are parents who work in private and 

public institutions. Furthermore, there are some students that work with their parents in their 

economic activities. 

1.2.5. Language 

 

In “Puerto de Rosario Mañana” school the students in their majority speak Spanish as 

their mother tongue, and just a few of the students use Aymara as a L1. According to the 

State Political Institution (art.78 II) the education is intercultural, and multilingual throughout 

the education system, the school takes as L1 Spanish, as L2 Aymara and English. However, 

Aymara language is not taken into account as L2, just English is taught but just in secondary 

levels. 

1.2.6. Geography 

“Puerto de Rosario Mañana” public school is located at La Cumbre Street between 

Los Alamos Avenue and Simon Bolivar square on Nuevos Horizontes III neighborhood in 

“El Alto” city. Likewise, it takes 30 minutes from “La Ceja” to arrive to the school. The main 

access to the school is the Alamos Avenue, where the “Wayna Bus” and also vans drive 

around. 
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1.2.7. Infrastructure and equipment 

  

The institution has a wide area and there are also some classrooms that are still being 

built. Investment in school infrastructure has the potential to improve educational outcomes. 

Since 1978, in the school there has been evident improvements due to the help of the 

government and the neighborhood. The school does not have the necessary technology and 

academic equipment for students’ needs. 

Some characteristics of the school are: 

 Wide classrooms, which requires some fixing 

 Three soccer -basketball courts 

 A soccer-basketball court all covered for rainy days where students can have physical 

education classes. 

 Gardens, which were constructed by parents and a small playground that requires 

some fixing. 

 There is not a computing lab 

 There is not an English lab 

1.3. Needs diagnostic 

The education system in Bolivia has suffered changes since the Education Reform 

has been applied till the time that it was replaced by Law Nº 070, Avelino Siñani - Elizardo 

Perez Education Law. This new perspective aims to strengthen the intraculturality, 

interculturality and plurilinguism, and full achievement of all Bolivian community for a good 

living .Also it intends firmly to introduce the new ideologies of no racism and no social 

discrimination, gender equality, and sociocultural and linguistic promotion. This view 

focuses on teaching different systems of communication that integrates all people. The 

subsystem of regular education aims to build trilingual community competencies through 

native, Spanish and a foreign language development.  

In Bolivian education system, learning English language is obligatory from the first 

grade to the sixth grade of secondary. Although according to the recent law, it must be learnt 

from the first grade of primary to the sixth grade of secondary increasing the amount of 

learning time from six years to twelve. 
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A large education reform program was initiated in an attempt to improve the quality 

of public education called Reforma Educativa. Many changes were made to the 

state curriculum. The new school system is now multi-cultural and bi-lingual, there is a 

Plurinational Educative System, which considers the sociocultural and linguistic aspects of 

students’ identity.  However, there are many changes that have to be done for example: the 

implementation of more study hours and the construction of infrastructure. 

Moreover, even though there are public schools, the education is not completely free. 

Parents must pay school registration fees for their children to attend school, and in addition, 

uniforms, books, supplies and materials are not provided by the state at all. Students at these 

public schools may have no supplies at all and there is an incredibly high drop-out rate. 

 

1.3.1. English as foreign language 

 

Foreign language is a language which has generally no direct link with the person’s 

immediate social or personal environment. The selection of a target foreign language is thus 

largely a personal choice of the learner, except in cases where children and adults are 

compelled to learn foreign languages for academic or professional reasons. In other words a 

foreign language is a language that is learned because a person is interested on it for whatever 

reason. The typical vocabulary of a foreign language speaker will include amazingly varied 

topics such as politics, philosophy, science, literature – not necessarily useful in real life but 

picked randomly anyway from textbooks and other media used for the enhancement of 

language learning. 

 

1.3.2. Needs identification 

 

Needs identification is an important part to build this guided work. The objective of 

this part is to determine the problem about the public school “Puerto de Rosario Mañana” 

regarding to English learning by analyzing it and finding out a possible solution to these 

needs.  
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The students of “Puerto de Rosario Mañana” public school study English as a subject 

of the Bolivian education curriculum. In order to find the needs of the institution it was 

applied two diagnostic tests; general English knowledge test and speaking test. The age of 

the students who took the diagnostic tests were from 11 to 16. The total number of students 

who took the diagnostic tests were 228 from first and second secondary grades. The research 

techniques were mainly classroom observation, tests and interviews. The data collection 

procedure started with the observation of classrooms in the public school.  

The first diagnostic test was called English Test – Elementary 100 questions – I spilled 

the beans (William, 2009), where students answered 100 questions about basic vocabulary, 

grammar, pronunciation and reading comprehension .The questions were presented as 

multiple choices, and true or false statements. The second diagnostic test was about speaking; 

it was called Face2Face oral placement test (Cambridge University, 2008). The questions 

were about personal information, likes and activities. Moreover, a rubric was used to evaluate 

the speaking test, taking into account; vocabulary, accuracy, task completion and fluency in 

order to evaluate students’ speaking skills. 

To add, these two tests were used at the end of the project in order to see if the students 

improved their English knowledge and also to see if the project worked successfully fulfilling 

the objectives. 

After applied the diagnostic tests and observed the classes, the results showed that 

teachers continue teaching in a traditional way, making the classes monotonous. Teachers 

just wrote on the board and made students repeat some words. With these, students were not 

motivated in classes, so that they felt bored, tired and without the desire to learn English. 

Based on these results, this guided work was emphasized on teaching English in a different 

way, making students produce language rather than just copy and repeat. Moreover, as 

students were teenagers, classroom games helped to motivate and to make them learn English 

in a funny way. 
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1.4. Data description of English tests proficiency to the students of 1st and 2nd grades 

Data description of general diagnostic test of English knowledge and speaking test to 

first grades (“A”, “B”, “C”, “D”, “E”, “F”)  and second grades (“B” and “D”) 

1.4.1. Students’ age 1st grade 

Source: Data collected from 1st secondary grades “A,B,C,D,E,F” in total 178 students. At “Puerto de 

Rosario Mañana” public school from April 3rd to April 7th, 2017 El Alto - Bolivia. 

 

According to the chart we can observe that in these courses there were 178 students 

in total.  62% of the students were 12 years old, 20% of students were 13 years old and 13% 

were 11 years old. These students’ ages were suitable for this level. However, there were 

some students who were older than their classmates. That is why the chart showed 3% of 

students were 14 years old, 1% were 15 years old and 1% were 16 years old.  

13%

62%

20%

3%
1%

1%

SURVEYED STUDENTS' AGE

11 years old

12 years old

13 years old

14 years old

15 years old

16 years old
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1.4.2 Students’ age 2nd grade 

 

Source: Data collected from 2nd  secondary grades “B, D” in total 50 students. At “Puerto de Rosario 

Mañana” public school from April 3rd to April 7th, 2017 El Alto - Bolivia. 

According to the chart we can see that in these courses there were 50 students which 

66% of the students were 13 years old, 24% of the students were 12 years old, 8% were 14 

years old and just 2% were15 years old. The students who were 15 years old were older than 

their classmates   

 

 

 

 

24%

66%

8%

2%

SURVEYED STUDENTS' AGE

12 years old

13 years old

14 years old

15 years old
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1.4.3 Written diagnostic test of 1st and 2nd grades 

 

Source: Applied on 1st and 2nd secondary grades in total 228 students. At “Puerto de Rosario Mañana” 

public school from April 3rd, 2017 to April 7 th, 2017 El Alto - Bolivia. Using the “English test - elementary 

100 questions - I spilled the beans”. 

 

 In the written diagnostic test we can see that the answers were mostly between 

incorrect 40% and no answers 45%, and just 15% of the students answered correctly the 

questions. These results showed that students did not understand English at all. The written 

diagnostic test was taken to all the eight courses; six were from first secondary and two 

were from second secondary grade. 

15%

40%

45%

General English knowledge diagnostic test to 1st and 2nd

secondary grades (Before applying the STG "Speaking Through 

Games" technique)

CORRECT ANSWERS INCORRECT ANSWERS NO ANSWERS

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
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1.4.4. Speaking diagnostic test of 1st and 2nd grades 

 

Source: Applied on 1st and 2nd secondary grades,  in total 228 students. At “Puerto de Rosario Mañana” 

public school from April 10th, 2017 to April 14 th, 2017 El Alto - Bolivia. Using the “Face2face oral 

placement testfrom cambridge University Press 2013” 

In the speaking diagnostic test we can observe that students have never spoken in 

English before, that is why 94% of the students had poor scores, 4% of the students had fair 

scores, 2% of the students had good scores and any of the students could get excellent 

answers. The speaking diagnostic test was taken to all the eight courses; six were from first 

secondary and two were from second secondary grade. 

1.5 Rubric to evaluate speaking 

 

 POOR 

(40 PTS.) 

FAIR 

(60 PTS.) 

GOOD 

(80 PTS.) 

EXCELLENT 

(100 PTS.) 

V
O

C
A

B
U

L
A

R
Y

 

Student used very 

little of the 

vocabulary learned 

in class to 

communicate 

his/her ideas. 

Student used 

some of the 

vocabulary 

learned in class 

to communicate 

his/her ideas 

Student used a 

great deal of the 

vocabulary 

learned in class to 

communicate 

his/her ideas 

Student used all 

the vocabulary 

learned in class to 

communicate 

his/her ideas 

POOR
94%

FAIR
4%

GOOD
2%

EXCELLENT
0%

Speaking Diagnostic Test to 1st and 2nd secondary grades

(Before applying the STG "Speaking Through Games" 

technique)

POOR FAIR GOOD EXCELLENT
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A
C

C
U

R
A

C
Y

 

Poor use of 

grammar. Meaning 

is often unclear. 

Many errors. Most 

vocabulary 

words/idiomatic 

expressions weren't 

used adequately 

Adequate use of 

grammar. 

Meaning is 

sometimes 

unclear. Some 

errors are still 

present. Some 

vocabulary 

words/ 

idiomatic 

expressions 

weren't used 

adequately. 

Good use of 

grammar. 

Meaning is mostly 

clearly conveyed. 

A few errors are 

still present. The 

student may show 

some word order 

or noun verb 

agreement issues. 

Few vocabulary 

words/idiomatic 

expressions 

weren't used 

adequately. 

Excellent use of 

grammar. 

Meaning is very 

clear. Very few 

errors present. 

Ideas were 

expressed clearly. 

All vocabulary 

words and 

idiomatic 

expressions were 

used in the right 

context. 

T
A

S
K

 

C
O

M
P

L
E

T
IO

N
 Student couldn't 

answer most of the 

questions in full or 

simple sentences. 

Students 

answered most 

questions, some 

of them in full 

sentences. 

Student answered 

all questions, 

mostly in full 

sentences. 

Student answered 

all questions in 

full sentences. 

F
L

U
E

N
C

Y
 

Fluency was not up 

to the level, most 

sentences had long 

pauses/interruptions 

and conversation 

was not fluent at 

all. 

Fluency was 

acceptable, 

although pauses 

in sentences 

were frequent 

and the 

conversation 

was not very 

fluent. 

Fluency was 

decent. A few 

sentences had 

small pauses or 

fluency issues. 

Conversation was 

still fluent. 

Fluency was 

smooth. 

Conversation was 

fluent and 

easygoing. 

Source: Derived from rubric: ET/YA Conversation Assessment #1A (2012) built by eliassessment. 
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1.6 SWOT analysis of “Puerto de Rosario Mañana” public school 

 

In order to determine easily the “Puerto de Rosario Mañana” public school needs, it is 

necessary to carry out a SWOT analysis. 

STRENGTHS WEAKNESSES OPPORTUNITIES THREATS 

 Willingness of 

teachers to 

implement the 

new 

educational 

model 

 Organized 

parents 

 Dedicated 

students with 

their studies 

 Extensive 

capacity to 

have a lot of 

students 

 Strategic 

location 

 A traditional 

and prestigious 

institution 

 Number of 

teachers 

according to the 

number of 

students 

 Poor 

coordination 

among different 

shifts 

 Insufficient 

education about 

sexuality 

 Alcohol 

consumption 

among the 

students 

 Maintenance of 

the school 

 Incomplete 

school day 

 Students who 

come from 

broken families 

without 

motivation for 

learning 

 Poor 

preparation of 

educational 

materials 

 Desertion of 

students 

 Lack of 

technical and 

technological 

contents in the 

developing of 

curricula 

 Public and 

private 

productive 

industry 

activities 

 Permanent 

training by the 

ministry of 

education 

 Presence of 

public and 

decentralized 

institutions 

 Parent 

organization 

 GAMEA 

 Departmental 

government 

 UPEA 

 UMSA 

 Central 

government 

 Technical and 

technological 

institutes 

  

 Proliferation of 

bars and 

taverns 

 Influence of the 

consumption of 

alcohol and 

drugs  

 Proliferation of 

gangs and 

criminal groups 

 Citizen 

insecurity 

 Social conflicts 

 Family and 

economic 

problems 

 Increase of 

game rooms 

 Decrease of 

students 

 Competition 

with other 

schools around  
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1.6.1. SWOT analysis of English subject in “Puerto de Rosario Mañana” public 

school 

STRENGTHS WEAKNESSES OPPORTUNITIES THREATS 

 Great number 

of students 

 Wide 

classrooms 

 

 Lack of English 

lab 

 Lack of 

electricity in 

classrooms 

 Lack of 

motivation for 

learning English 

 Lack of 

knowledge of 

English 

language 

 Just one class 

per week 

 Desertion of 

students 

 Students with 

mental and 

physical 

problems 

 Students’ desire 

to learn English 

 Institution 

administrative 

area and 

parents’ 

support. 

 Taking 

advantage of 

the quantity of 

students 

 Lack of 

companionship 

 Family and 

economic 

problems 

 Not enough 

time to 

evaluate 

 Students lack 

of motivation 

because of 

other subjects 

pressure 

 Not enough 

time to check 

homework 

 

1.6.2 Need assessment conclusions 

 

English is seen by students as a hard subject and difficult to understand and assimilate. 

It is not important for them, because they do not find the importance of learning English for 

their future, because they do not use English in their daily lives. Besides English subject at 

school is given only once a week. With these problems students do not want to learn a foreign 

language, because they do not consider English useful. 

English language in most of the public schools is not important for students. When 

students are in primary level they do not study English language, they start learning the 

language just when they start secondary level. 

That is the case of “Puerto de Rosario Mañana” public School in El Alto - Bolivia 

where the majority of students do not have a good level of English language. When the 

diagnostic test was taken the results confirmed that students did not understand English. The 

test was taken to six courses from first secondary level, where English was learnt for first 
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time for those students that is why the diagnostic test was difficult for them to answer. Also 

when the speaking test was taken, students did not understand English, it has been because 

students do not have the chance to practice speaking neither in school nor at home.  

 

Moreover, the diagnostic test was taken to two courses of second secondary level; in 

this case students had a little knowledge of English. They knew some words, and they tried 

to do the test, but in oral diagnostic test they still had problems. 

 

According to Estado Plurinacional de Bolivia Ministerio de Educación. (2010). Ley 

de la educación nº 070 “Avelino Siñani - Elizardo Pérez”.  Sección II educación especial 

“Artículo 25. I. Comprende las acciones destinadas a promover y consolidar la educación 

inclusiva para personas con discapacidad, personas con dificultades en el aprendizaje y 

personas con talento extraordinario en el Sistema Educativo Plurinacional.” 

 

Based on that, in each course there are some students with disabilities for example 

(mental problems, physical problems) and those students had to be part of the program no 

matter if they had problems. Moreover, there were students who were older for the course 

and it made them to be isolated from their classmates. There were also some general problems 

in the school where there was not the appropriate classroom conditions to teach and learn. 
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CHAPTER II 

WORK PROPOSAL 

This chapter describes and explains the guided work structure, as a solution to the 

requirements at “Puerto de Rosario Mañana” public school needs. Therefore, this chapter 

develops the objectives, justification, methodology, materials, evaluation and action plan. 

The work proposal had been based according to the beneficiaries in this case students from 

1st and 2nd secondary level of the school and the amount of students were 228. Likewise, the 

chronogram had been developed in six months, it had 9 units. 3 units had been covered in 

two months; and at the end students had a written and a speaking test. 

2.1.   Delimitation and targets of the guided work   

2.1.1. Delimitation 

 

This project took place at “Puerto de Rosario Mañana” Public School in El Alto - 

Bolivia; it lasted six months from March to August of 2017 on “Nuevos Horizontes III” 

neighborhood. Furthermore, the project delimitation had been given by us (students from the 

Linguistic Career). It basically consisted on developing English Classes using classroom 

games in order to help teenagers to develop speaking skill without neglecting the other skills. 

During this time, information had be gotten about how students will improve their speaking 

through classroom games.  

2.1.2. Registers to develop the guided work  

 

This project was developed on six months, during that period, the classes were given 

in the morning schedule to students from 1st and 2nd secondary grades in all the week; the 

teaching class were 3 hours per day with classroom games developed by ourselves, each class 

was very enjoyable.  
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2.1.3. Resources 

 

To develop the project as a guided work, it will be necessary to have materials. It is a 

good idea to build up a stock of picture cards showing people, food, common classroom, 

household objects, animals, magazines. In some cases dice, stop watch, a soft ball, and 

whistle will be needed to make the class funnier and practical. As a disadvantage the lack of 

equipment such as radios, video room, and updated materials will be found. 

2.1.4. Beneficiaries  

 

The beneficiaries will be students of 12 and 13 years old from 1st and 2nd secondary 

grades of “Puerto de Rosario – Mañana” public school on “Horizontes III” neighborhood El 

Alto – Bolivia, and each course has between 26 and 28 students, at the school each grade has 

7 parallels, they will be able to speak in English through games as a learning strategies. 

2.2.   Objectives 

2.2.1. General objective 

 

- To improve students’ speaking skills through classroom games at 1st and 2nd 

secondary grades at “Puerto de Rosario Mañana” Public school in 2017. 

2.2.2. Specific objectives 

 

- To evaluate students’ general English knowledge before starting the STG (Speaking 

Through Games) technique with the written test English test - elementary 100 

questions - I spilled the beans. 

- To evaluate students’ speaking skills before starting the STG (Speaking Through 

Games) technique with the test Oral Placement Test “Face 2 Face” from Cambridge 

University Press 2013. 

- To apply “Hello” movement game for greetings, “Blind man’s bluff” guessing game 

for occupations, “The dangerous balloon” word game for the alphabet in order to 

develop speaking skills to give basic information. 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
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- To apply “Telephone” role-plays game and “Bingo” card game for numbers, “Clock 

race” team game for the time, in order to develop speaking skills to talk about 

numbers and time. 

- To apply “Family ties” team game for the family, “Haunt your animal” movement 

game for the animals, “Build your monster” team game for parts of the body and 

“Simon says” movement game for parts of the body in order to develop speaking 

skills to talk about living beings. 

- To apply “Roll the dice” dice game for parts of the house and school, “Paper doll” 

board game for clothes, “Hurricane” movement game for the weather and “Prepare 

your food” team game for the food in order to develop speaking skills to talk about 

inside and outside activities. 

- To evaluate students’ general English knowledge at the end of the STG (Speaking 

Trough Games) technique with the same written test English test Elementary 100 

Questions – I spilled the beans. 

- To evaluate students’ speaking skills at the end of the STG (Speaking Through 

Games) technique with the same test Oral Placement Test “Face 2 Face” from 

Cambridge University Press 2013. 

2.3.   Justification 

 

English is a language that can be hard to understand and assimilate for students, which 

is not fun or enjoyable, because they do not understand the relation of what they learn in class 

with what they live in daily life routine and this is because in most of the teachers apply the 

traditional education in which students just have to copy and follow rules without any 

practice or production. Besides, English is seen just as a simple subject, due to students do 

not want to learn English because they do not consider that English is important for them. 

That is the case of “Puerto de Rosario Mañana” public school where students face all these 

problems and this guided work wants to solve them. 

Traditional teaching is concerned with the teacher being the controller of the learning 

environment, they explain over and over again rather than giving students the opportunity to 

practice the target language. “The teacher views learners as having knowledge holes that 
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need to be filled with information” Novak (1988, p. 24-25). This guided work has the 

objective to change the traditional teaching making students produce and learn language 

through classroom games. With them students can be involved in the class and classroom 

games can make students use the language as if they are communicating in real life situations. 

With this, the teaching and learning process can be meaningful.  

Moreover, classroom games allow students to get out of monotonous classes and to 

have an environment of active participation where the teachers help students to achieve their 

learning needs. So that, classroom games increase students motivation making the 

environment more dynamic, creative and making students feel comfortable, without fear to 

make a language mistake. 

Furthermore, with this work students can consider English as an important subject, 

where students want to learn and use the language, changing their point of view of seeing 

English as a boring subject. In this sense, students can be prepared for the next courses in 

school and why not for their future career.  

For all mentioned above, this guided work is designed to help students to develop 

speaking skill through classroom games. So that, students can learn in a different way, feel 

motivated and see English as an important subject for their future. 

2.4.  Length of the project 

 

The course application lasted 7 months, from April 24th, 2017 to October 27th, 2017 

in the mornings (teachers’ attendance was monitored by the teacher English and the principal 

of the School). The classes were from Monday to Friday, and each course had its own 

schedule. 

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

1 “E” 1 ”A” – 1 “B” 

– 1 “D” 

2 “D” 1 “D” – 1 “F”  

– 2 “B” 

1 “C” 
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The guided work was divided in nine units which were developed according to the 

students’ needs. The work had 8 courses, 6 from first secondary and 2 from second secondary 

grades. 

2.5.  Content 

 

The contents of the course were designed according to the English language needs of 

secondary school students. Also, it is important to mention that language is a valuable 

instrument allowing people to achieve an effective communication with others. 

Consequently, this content conveys the syllabus of this course in the following ways. 

The whole content has nine units, based on topical and functional syllabus. Most units 

of the content included general topic for the basic level, such as; presenting oneself, numbers, 

animals, time, food, objects in the classroom and home environment. This syllabus was a 

student-centered design because it was focused on the students’ needs. Students became real 

learners, they had to think rather than simply remember. They participated in active tasks 

which tended to allow for greater creativity and responsibility. The structure of the content 

referred to speaking aspects based on basic structures of English language, for example, verb 

in affirmative, interrogative and negative forms, demonstrative articles, and pronouns and so 

on. Therefore, all activities were done with games and they created a positive feedback on 

students and reinforced their English language knowledge. The syllabus has 9 units some 

units are subdivided in order to make a systematic development of each lesson. The syllabus 

is divided in three bimesters (Two months). 

First stage (Two months). - The initial part of the project covered three lessons that 

are:  Names and Occupations, Events and time and The family. 

Second stage (Two months). - The second part of the project covered three lessons 

that are: The zoo, Home and school and My body 

Third stage (Two months). - The third part of the project covered three lessons that 

are: Clothes, The weather and Food. 
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S
T

A
G

E
 1

 
UNIT 1 VOCABULARY GRAMMAR SPEAKING GAME TIME 

N
A

M
E

S
 A

N
D

 

O
C

C
U

P
A

T
IO

N
S

 

 Greetings 

 The alphabet 

 Occupation 

 Colors 

  

 Be: singular statements 

 Singular and plural nouns 

 Be: plural statements. 

 Use Hello to initiate a 

conversation 

 Identify people 

 Politely begin a 

conversation 

 Spell names and words. 

 “Hello” movement game. 

  “Blind man’s bluff” 

movement game. 

 “The dangerous ballon” 

language game. 

From April 

24th to May 

5th, 2017 

UNIT 2 VOCABULARY GRAMAR SPEAKING GAME TIME 

E
V

E
N

T
S

 

A
N

D
 T

IM
E

S
 

 Cardinal Numbers 

 Ordinal numbers 

 Time 

 Early, on time, late 

 Events 

 Days of the week 

 Months of the year 

 Be: questions about time 

 Prepositions of time and 

place 

 Talk about the clock 

 Ask if you are late 

 Reassure someone 

 Talk about dates 

 Ask about your birthdays 

 

 “Telephone” role play 

game. 

 “Bingo numbers” board 

game. 

 “Clock race” Movement 

and team game.  

From May 

8th to May 

19th, 2017 

UNIT 3 VOCABULARY GRAMAR SPEAKING GAME TIME 

T
H

E
 F

A
M

IL
Y

 

 The family 

 Adjectives to describe 

people 

 Possessive adjectives and 

nouns 

 Be: information question 

with Who 

 Be: questions with How 

old 

 Introduce students’  family 

 Ask and answer question 

about first and last names, 

phone numbers, age. 

 Ask telephone numbers 

 Describe their family 

members. 

 “Family ties” team game. 

 

 

From 

May 22nd 

to June 

2nd, 2017 

 



25 
 

S
T

A
G

E
 2

 
UNIT 4 VOCABULARY GRAMMAR SPEAKING GAME TIME 

T
H

E
 Z

O
O

 
 Animals 

 Adjectives to 

describe animals 

 Be: questions with What 

 Adjectives. 

 There is and there are 

 

 Describe animals. 

 Talk about their pets. 

 Talk about your favorite 

animal. 

 “Haunt your animals” 

team game. 

From June 

5th to June 

16th, 2017 

UNIT 5 VOCABULARY GRAMAR SPEAKING GAME TIME 

H
O

M
E

 A
N

D
 

S
C

H
O

O
L

 

 Rooms in the home 

 Furniture in the home 

and school 

 Prepositions of place 

 There is and there are 

negative and questions 

 Action verbs. 

 Talk about where you live 

and study 

 Describe your home. 

 Talk about their 

classroom. 

 Talk about routines at 

home and at school. 

 “Roll the dice” team 

game. 

 “Wheel of fortune” 

team game.  

From June 

19th to July 

28th, 2017 

UNIT 6 VOCABULARY GRAMAR SPEAKING GAME TIME 

M
Y

 B
O

D
Y

 

 The body 

 Verb have. 

 The simple present tense 

 Have/has: affirmative 

statements 

 The simple present tense: 

statements and yes/no 

questions. 

 Describe your body. 

 Talk about parts of the 

body. 

 

 “Build your monster” 

team game.  

 “Simon says” 

movement game 

From July 

31st to 

August 

18th, 2017 
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S
T

A
G

E
 3

 

UNIT 7 VOCABULARY GRAMAR SPEAKING GAME TIME 

C
L

O
T

H
E

S
  Clothes 

 Colors and other 

descriptive 

adjectives. 

 The present continuous: 

affirmative and negative 

statements. 

 The present continuous: 

yes/no questions. 

 Talk about clothes. 

 Describe clothes. 

 “Doll paper” team 

game. 

 “Dressing up relay” 

team and 

movement game. 

From August 

21st to 

September 8th, 

2017 

UNIT 8 VOCABULARY GRAMAR SPEAKING GAME TIME 

T
H

E
 

W
E

A
T

H
E

R
  

 

 Weather 

 Activities 

 Present simple 

 Present continuous 

 Ask about and describe 

the weather 

 Ask what someone is 

doing. 

 “Hurricane” 

movement game.  

From 

September 11th 

to 

September29th

, 2017 

UNIT 9 VOCABULARY GRAMAR SPEAKING GAME TIME 

F
O

O
D

 

 Vegetables 

 Meat 

 

 

 Present simple 

 Present continuous 

 

 Offer and ask for foods at 

the table. 

 Talk about present-time 

activities. 

 Describe a recipe. 

 “Prepare your 

food” team game. 

From October 

2nd to October 

13th, 2017 

Final tests From October 16th to October 27th, 2017 

Source: Adapted from https://templates.office.com/en-us/Course-Syllabus-TM02918782
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2.6.   Methodology 

 

The project took into account the Communicative Language Teaching (CLT) and the 

Natural approach, which lead us to reach our goals and aims in the nine basic lessons through 

classroom games. 

During the application of the guided work, small groups were created to make 

communicative activities successfully. As the purpose of this guided work was to teach 

English with classroom games, for each lesson we applied one game, so we organized 

students in 3 or 4 groups depending on the game. With the games students have had the 

opportunity to talk, express their ideas and create a cooperative environment.  

Moreover, to motivate students some strategies were used in order to make students 

participate in class for example: the use of bills, some prizes, extra points and stamps. Those 

strategies made students participate more in class. Furthermore, the use of materials such as, 

flash cards, flipcharts, balls, color papers, photocopies and the like, helped us to have a better 

environment, so that students wanted to learn English.  

During the process of teaching and learning we used different lessons plans. This 

work is oriented to offer a technique based on the teaching of English through classroom 

games in order to get and maintain students’ attention. With this guided work students 

enjoyed the process of learning English.  

2.7.   Selection of the students 

 

Students who participated in this project were 228 from to 12 and 16 years old. 

Students from “Puerto de Rosario Mañana” public school had never studied English before. 

We worked with this group because as we said they had never studied English before, that is 

why the principal assigned those students to us. Moreover, as our topic involves games the 

principal thought that it would be a good idea to work with initial courses of secondary level. 
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2.8.   Lesson plan 

  

A lesson plan is a detailed guide for teaching a lesson. It's a step-by-step guide that 

outlines the teacher's objectives for what the students will accomplish that day. 

Lesson plans corresponding to the nine units proposed in this project are going to 

guide the steps to be followed in the process of teaching English language to 11, 12, 13, 14, 

and 15 years old students.  

As part of a complementary resource in English classroom development, the materials 

used during the classes were visual aids, educational graphs, posters, audios, pictures and 

games to motivate students as well as to help them reinforce what they learned through this 

educational resource, but all focused with the use of classroom games. (Due to the length of 

the content only one lesson plan is included in this section as an example, the others lesson 

plans are in the appendix). 

Lesson plan number º 1 

Introduce yourself 

Level: Beginners               Grade: 1st A, B, C, D, E, F / 2nd B, D 

 

Age: 11 – 15 years old                  Time: 2 Hours 

 

Main Aim:  To introduce yourself. 

Sub Aim:  To teach basic expressions of formal and informal  

greetings  

Personal Aim:  To prompt students to be most self-confident by 

practicing speaking with them and by make them to play 

in order to be more extroverted. 

 To solve some doubts about the rules for using basic 

expressions of formal and informal greetings. 
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Learning outcomes:  Students will be able to introduce themselves. 

 Students will be able to recognize the meaning of 

greetings. 

 To know some rules about when to use basic expressions 

of formal and informal greetings. 

Language Input:  Basic expressions of formal and informal greetings such 

as: Hi, Hello, I am, Nice to meet you, Glad to meet you, 

Good morning Good afternoon, Good evening, How are 

you?, How is everything?, What is your name?, Fine , I 

am fine, Great, Not bad, So-so ,Bye, Bye-bye , See you, 

See you  later, See you  tomorrow, Take care. 

Anticipated Problems:  Students may be shy. 

 Students could have problems to understand and 

pronounce the content of the topic. 

Material and Aids:  Papers, markers, bills, balls, chairs. 

PRE-TASK 

 Ask students about some examples of greeting expressions that they already 

know. 

 Present students  ways of greetings, basic questions and ways to say good bye 

TASK 

 Explain students the way to use basic expressions of formal and informal 

greetings. 

 Make students practice the way to pronounce the basic expressions of formal and 

informal greetings. 

 Give students an example of a conversation using the basic expressions of formal 

and informal greetings. 

POST TASK 

 Students have to be in pairs in order to perform a conversation in front of the 

class. 

 Students have to use basic expressions of formal and informal greetings using 

“Hello” movement game. 

Source: Adapted from https://es.slideshare.net/junniesalud/detailed-lesson-plan-english-math-science-

filipino 
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2.9.   Lesson plan of classroom games 

 

A classroom game is an activity that can be applied as a way to teach and motivate 

students to learn English language. The games can depend on the purpose of the lesson, and 

it can help teachers to fulfill their goals when teaching something. A classroom game also 

has to have a lesson plan, because it will help teachers to develop the game in a good way 

and it would be easy to follow the steps of a game. (Due to the length of the content only one 

lesson plan of classroom game is included in this section as an example, the others lesson 

plans are in the appendix). 

 

BINGO 

 

 

GAME TYPE  Board game  

AIMS   Language: numbers 

Other: matching 

TIME    20 – 30 minutes 

MATERIALS Counters (can be noodles, dried beans or small paper balls); a set 

of grid with numbers 

PREPARATION Print a large 5 x 5 grid and make one copy per child. 

PROCEDURE 1. You are the caller.  

2. The children look at their grids and see if they have the 

number, and cover the space with a counter. 

                                    3. The first child to cover all the spaces on his or her grid                                                            

                                    wins. He has to say “BINGO”. 

Source: Gordon Lewis & Günther Bedson. Games for Children (1999) 

2.10.    Material design 

 

Teaching materials play a central role in teaching and learning, and as Garton & 

Graves (2014, p.11) assert: "Materials are fundamental to language learning and teaching (...) 



31 
 

but materials cannot be viewed independently of their users.” This assertion presents two 

important characteristics of teaching materials that imply their relevance in teacher 

education; they are a fundamental part of language learning and teaching and they are 

dependent on their users (both teachers and learners). 

Teaching materials can support student learning and increase student success. Ideally, 

the teaching materials will be tailored to the content in which they're being used, to the 

students in whose class they are being used, and the teacher. Teaching materials come in 

many shapes and sizes, but they all have in common the ability to support student learning. 

The materials for this work were designed according to the needs, age, subjects that 

students had, in spite of the lack of a textbook. Therefore, it is assumed that various materials, 

accessible and clear and provide plenty of visual stimulus and support. The materials have to 

be relevant and personalized, answering to the needs of the learners. The most helpful 

materials for teaching a foreign language would be: books, computer overhead projectors, 

video equipment, audio equipment, posters, pictures, games, work cards and work sheets. 

We worked with many kinds of classroom games that needed some material, such as: 

balls, scarves, balloons, boxes, spoons, straws, and the like. 

When the students played the classroom games, they had a very fun and unforgettable 

time, because they learned English, also they speak in English and it was something that they 

wanted to do. 

2.11. Evaluation 

 

Evaluation is a process that critically examines a program. It involves collecting and 

analyzing information about a program’s activities, characteristics, and outcomes. Its purpose 

is to make judgments about a program, to improve its effectiveness, and/or to inform 

programming decisions Patton (1987). 

Students’ progress in English language were evaluated during the application of this project, 

also as the purpose of this guided work was to develop speaking skills with classroom games 

where the oral production was evaluated. Furthermore, three tests were taken after each stage 
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to check if games were working. There were two kinds of evaluation, one is the written 

evaluation and the other one is the oral evaluation. Both evaluations were taken at the 

beginning and at the end of the program in order to see the progress of students. (The written 

and oral tests are on the appendix). 

2.12. Action plan 

 

“The best teachers are those who think carefully about what they are going to do in 

their classes and who plan how they are going to organize the teaching and learning.” 

Jeremy Harmer. The Practice of English Language Teaching, 1991 

An action plan is a systematic way of defining an objective, figuring out strategies for 

meeting the objective, and deciding how teachers will assess whether they have met the 

objective. In education, teachers can use action plans in relation to their own professional 

objectives, and they can also use them to work with students. Action plans can be particularly 

helpful because they allow teachers to achieve their objectives according to the students’ 

strengths, weaknesses, and prior knowledge.  

FIRST STAGE 

SUBJECT: English   AGE: 11 – 15 years old 

LEVEL:  Beginners   BIMESTER: First bimester (Two months) 

CONTENT OBJECTIVE 

Names and Occupations To talk about general basic information 

Events and times To talk about dates and time 

The family To describe students’ family members 

 

UNIT TOPIC GAMES MATERIAL EVALUATION TIME 

 

 

 

 

 

N
A

M
E

S
 

A
N

D
 

O
C

C
U

P
A

T
I

O
N

S
  “Hello” 

movement 

game. 

 A drum, 

whistle, or 

other noise-

maker; a soft 

ball. 

 

 

 

 

 F
ro

m
 A

p
ri

l 

2
4

th
 to

 M
ay

 

5
th

, 
2
0
1
7
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ONE  “Blind man’s 

bluff” 

movement 

and guessing 

game. 

 A blindfold 

or a scarf 

 

 

 

 

 

 

 

 

To evaluate 

speaking skill 

through 

participation in 

class. 

 

 

 

 

 

 

 

 

 

 

 

 

To evaluate 

students’ 

general 

knowledge with 

a test. 

 

 

 “The 

dangerous 

balloon” 

word game. 

 Balloons 

 A ball pump 

 

 

 

TWO 

E
V

E
N

T
S

 A
N

D
 T

IM
E

S
 

 “Telephone” 

role play 

game. 

 Two 

identical 

series of 

cards with 

telephone 

numbers 

written on 

them 

F
ro

m
 M

ay
 8

th
 t

o
 M

ay
 1

9
th

, 
2
0
1
7
 

 “Bingo 

numbers” card 

game. 

 Counters 

(can be 

noodles, 

dried beans 

or small 

paper balls); 

a set of grid 

with 

numbers 

 “Clock race”  

Movement and 

team game. 

 Two set of 

large 

numbers (1 – 

12)  

 Hands of the 

clock 

 Score board 
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THREE 
 

T
H

E
 F

A
M

IL
Y

 

 “Family ties” 

team game. 

 

 Scissors 

 Magazines 

 newspapers 

F
ro

m
 M

ay
 2

2
n

d
 t

o
 J

u
n
e 

2
n

d
, 

2
0
1
7
 

Source: Adapted from http://richardrrr.blogspot.com/p/sample-action-plan-for-all-subkects-and.html 

 

SECOND STAGE 

SUBJECT: English   AGE: 11 – 15 years old 

LEVEL:  Beginners   BIMESTER: Second bimester (Two months) 

CONTENT OBJECTIVE 

The zoo To talk about students’ favorite animals 

Home and School To talk about things that there are at school 

and home 

The body To describe parts of the body 

 

UNIT TOPIC GAMES MATERIAL EVALUATION TIME 

FOUR 

T
H

E
 Z

O
O

 

 “Haunt your 

animal” team 

game. 

 Balls with 

names of 

animals 

 Spoons 

 Boxes 

 Score board. 

 

 

 

To evaluate 

speaking skill 

through 

participation in 

class. 

 

 

 

To evaluate 

students’ general 

knowledge with 

a test. 

 

F
ro

m
 J

u
n
e 

5
th

 t
o
 

Ju
n
e 

1
6

th
, 
2
0
1
7
 

 

 

FIVE 

H
O

M
E

 A
N

D
 S

C
H

O
O

L
  “Roll the dice” 

dice game. 

 Two big 

dices 

F
ro

m
 J

u
n
e 

1
9

th
 t

o
 J

u
ly

 

2
8

th
, 
2
0
1
7
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SIX 

M
Y

  
B

O
D

Y
 

 “Build your 

monster” team 

game.  

 “Simon says” 

movement 

game 

 Images of 

the parts of 

a monster 

body 

 Straw 

 Boxes 

 Blu-tack or 

sellotape  

 Score board. 

 

F
ro

m
 J

u
ly

 3
1

st
 t

o
 

A
u
g
u
st

 1
8

th
, 
2
0
1
7
 

Source: Adapted from http://richardrrr.blogspot.com/p/sample-action-plan-for-all-subkects-and.html 

 

THIRD STAGE 

 

SUBJECT: English   AGE: 11 – 15 years old 

LEVEL:  Beginners   BIMESTER: Third bimester (Two months) 

CONTENT OBJECTIVE 

Clothes To describe clothes. 

Weather and ongoing activities To talk about the weather and activities 

that students do. 

Food To describe a dish. 

 

UNIT TOPIC GAMES MATERIAL EVALUATION TIME 

SEVEN 

C
L

O
T

H
E

S
 

 “Doll paper” 

board and 

card game. 

 Paper dolls 

 Color 

papers. 

 Scissors  

 Blu-tack or 

sellotape 

 Markers  

  

 

 

 

 

To evaluate 

speaking skill 

through 

participation in 

class. 

 

 

 

 F
ro

m
 A

u
g
u
st

 2
1

st
 t

o
 S

ep
te

m
b
er

 8
th

, 

2
0
1
7
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EIGHT 
T

H
E

 W
E

A
T

H
E

R
  “Hurricane” 

movement game.  

 Board 

 Markers 

 

 

 

 

To evaluate 

students’ general 

knowledge with a 

test. 

 

 

F
ro

m
 S

ep
te

m
b
er

 1
1

th
 

to
 S

ep
te

m
b
er

2
9

th
, 

2
0
1
7

 

 

NINE 

 

F
O

O
D

 

 Prepare your 

food” team 

game. 

 Food cards 

 Straws 

 Plates 

 Blu-tack or 

sellotape 

 Markers. 

F
ro

m
 O

ct
o
b
er

 2
n

d
 t

o
 

O
ct

o
b
er

 1
3

th
, 
2
0
1
7
 

FINAL WRITEN AND SPEAKING TESTS 

 

From October 16th to October 27th, 2017 
 

Source: Adapted from http://richardrrr.blogspot.com/p/sample-action-plan-for-all-subkects-and.html 
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CHAPTER III 

THEORETICAL REFERENCE 

3.1.  Teaching English as a Foreign Language. 

 

Teaching English as a Foreign Language refers to teach English to students with 

different mother tongues, it can occur either within a school  or with a tutor. When you teach 

English as a foreign language you do not need to know every last bit of English grammar, 

but you should aim to have a good working knowledge of all the tenses and be able to identify 

and explain all the parts of speech (nouns, verbs, adjectives and so on). 

“The Teaching English as a Foreign Language (TEFL) industry, you challenge the 

stereotype of teachers as boring, sour-faced characters who spend most of their time 

writing on the board with their backs to the students. Neither do you lecture the 

students, forcing them to simply listen and take notes. Actually, the students should 

be doing the talking for most of the lesson. They need to try out what they have 

learned, get to know their classmates better so they work as a team, and feel relaxed 

enough to laugh at their own.” (Maxom, 2009, p. 26) 

This means that teachers are following the traditional education, teaching in a boring 

way just writing on the board and making students copy without practicing what students 

learn. Nevertheless, teachers must try to motivate students to use the language, or try different 

ways of teaching that can make students feel encouraged and eager to learn English. 

The goal of Teaching English as a Foreign Language is to make students produce the 

language almost as well as a native speaker, at the most. In fact, very few students have the 

time and resources to stay and continue with their English classes. As soon as students feel 

confident that they can use English for whatever purposes they need, they often get on with 

their lives. This is why students do not need to know every all the parts of speech. 

Furthermore, learning a new language is much harder if someone feel stressed. Students are 

likely to feel embarrassed or nervous about pronouncing the words and discouraged by 

grammar rules and differences from the mother tongue. This is why an important aspect of 

TEFL work is to present lessons in an enjoyable and attractive way.  

https://en.wikipedia.org/wiki/English_language
https://en.wikipedia.org/wiki/State_school
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3.2.  Teaching English in schools 

 

Because of the role of English as a universal language and its potential for providing 

education and employment advantages to English speakers, English is being introduced at 

earlier ages around the world. Also it is known that teaching children is more difficult than 

teaching adults (Brown, 2001, p.87). 

“While there are many points of view about the best time to start learning another 

language, there are benefits to an early start, especially if good conditions occur within the 

language classroom. When countries adopt early language programs, they also need to think 

about how those programs impact the language programs for learners at school”. (Curtain, 

H., & Pesola, C. A. (2000). Planning for success: Common pitfalls in the planning of early 

foreign language programs. ERIC Digest EDO-FL-11. Washington, DC: Center for Applied 

Linguistics. Retrieved from http://www.cal .org/resources/digest/0011planning.html) 

 

According to Cameron (2003, p. 105), teachers will be able to “cope with classes of 

mixed levels of language skills and knowledge” and also with “the task of maintaining or 

restoring motivation over long periods of language learning.” 

For that reason, English should be taught in a fun and natural way, using activities 

such as songs and games. When planning activities, teachers have to try to look out for things 

that the children are interested in, e.g. their favorite musical group, a favorite baseball or 

soccer player, or some games that can make the class fun. These examples can capture the 

students’ attention and interest. Consider what aspects of life are important to young children 

and how they use language to talk about them. Subjects such as food, toys, school, family 

and friends will often be spoken about in terms of likes/dislikes, approval/disapproval and so 

on.  

In practical terms:  

 Create an enjoyable atmosphere conducive to learning. This almost goes without 

saying, but the important point is to think like a kid.  

http://www.cal/
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 Introduce the vocabulary with picture cards or gestures. Remember that the focus is 

on spoken English: we do not have the time to teach reading and writing.  

 Use games. Games are the best way for kids to practice the target English. Kids love 

games. But do not play games just for the sake of playing. Each game should have an 

educational objective, whether it be increasing vocabulary, listening practice, or the 

teaching of whole phrases.  

3.3.  Learning English as a Foreign Language 

 

“EFL is a traditional term for the use or study of the English language by non-native 

speakers in countries where English is generally not a local medium of communication”. 

(Nordquist, Richard, 2017 September 04. English as a foreign language (EFL). Retrieved 

from: https://www.thoughtco.com/english-as-a-foreign-language-efl-1690597) 

The reason why learning a foreign language is introduced in elementary schools is to 

deal with globalization. It is not only required in society but also thought of as a chance to 

establish our identity through communication with foreigners. Moreover, elementary school 

students are extremely interested in new things and are at a stage where they can naturally 

absorb other cultures through language. In addition to that, those, whose activation of the 

right-brain is strong, are sensitive and can catch things intuitively.  

“We often liken the brains of young children to sponges because they absorb 

information so quickly and easily”. (Caitrin, B. 2016, October 10th. Why Young Children 

Learn Languages So Easily — and Why We Should Encourage It. Retrieved from: 

https://online.cune.edu/encourage-multilingualism.)  As a result, childhood is considered the 

best time for foreign language learning or acquiring. 

3.4.  Role of the teacher 

 

A teacher is the individual in the classroom who has the proficiency, tools and 

information necessary to educate young students. 

https://online.cune.edu/encourage-multilingualism
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Teachers play a very important role in developing a student’s interest towards a 

subject or language. According to Kumbakonam, U. R. (2017, p. 2) the teachers’ roles are: 

3.4.1.  Teacher as a learner 

 

Teaching and Learning is a continuous process and where in strategies may differ 

with the moving generations. Teachers need to learn different techniques or methods to teach 

English, based on students’ needs. In this project teachers are the experts learners, they must 

transfer their abilities of learning to their students. 

“Though we find many changes in the education system, but the role of a teacher will 

remain the same but with slight changes. The teacher’s job is to persuade students 

that education fulfills the need and learning in the classroom. A Teacher has to think 

from the learners’ perspective before he or she plans to interact with the students. 

When a teacher plans with the learners’ perspective and starts teaching, students can 

receive the information without any hesitation in grasping the things”. 

(Kumbakonam, U. R., 2017, p.2). 

 Teachers are a learner each and every minute of their lives, they listen and observe 

their students and learn. 

3.4.2. Teacher as a facilitator 

 

“It is very significant that students should sense that their teachers concern about them 

and thus teacher should become the best facilitator to the students in all the aspects. 

As a facilitator she has to direct and support students in learning for themselves as a 

self-explorer. Teachers should develop best learning environment which reflects the 

students’ life in societal, intellectual and linguistic occurrences. As a facilitator a 

teacher should lay a strong foundation for their personal growth”. (Kumbakonam, U. 

R., 2017, p. 2). 

 Teachers should not be the kings who control the activities of the learners. He or she 

should grant the learners some space to let the spirits of creativity and innovation. In other 
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words, the learners must get involved in an active participation. That would be in discussion, 

team works and role plays activities, so that the process of learning become comprehensible. 

3.5.  Role of the learner 

 

“A student’s role is also to be motivated about their learning. This role is also tied to 

a teacher’s role as well. However, if students are truly interested in learning, it is their job to 

think.” (Mskbailey, 2009, The role of the student in the classroom. Retrieved from: 

https://mskbailey .wordpress.com /2009/10/10/the-role-of-student-in-the-classroom/). 

The role of students is to be involved in every aspect. They must pass with a sufficient 

grade to be determined worthy to be accepted into their field of area, but the role extends 

much further. Students should learn to understand, not memorize to pass a test. Not 

necessarily go over the top but be able to apply their skills, ask real questions, and understand 

the importance of their education. To sum up they must be able to think not memorize and 

be motivated to learn more.  

3.6. Theories of learning 

 

Over the past century, educational psychologists and researchers have posited many 

theories to explain how individuals acquire, organize and deploy skills and knowledge, 

various authors have classified these theories in different ways. For this summary, according 

to (David L, 2017) learning theories are grouped into three basic categories: 

• Behaviorism theory 

• Cognitivist theory 

• Constructivism theory 

3.6.1. Behaviorism theory 

 

“Behaviorism is a worldview that assumes a learner is essentially passive, responding 

environmental stimuli. The learner starts as a clean slate and behavior is shaped 

through positive reinforcement or negative reinforcement. Both positive 
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reinforcement and negative reinforcement increase the probability that the antecedent 

behavior will happen again. In contrast, punishment (both positive and negative) 

decreases the likelihood that the antecedent behavior will happen again. Positive 

indicates the application of a stimulus; Negative indicates the withholding of a 

stimulus. Learning is therefore defined as a change in behavior in the learner”. (David 

L, "Summaries of Learning Theories and Models," in Learning Theories, June 30, 

2017, https://www.learning-theories.com/.) 

 

In this guided work this theory was applied many times. First, talking about 

participation, in the whole process of the work we tell students that if they participate in class 

they will receive bills as a mean of points, so with this kind of motivation students were eager 

to participate. Second, to keep students quiet we used homework as a way of punishment, so 

if student make noise they will receive homework. Third, in order to motivate students to 

play a game we give prizes to the winners. 

 

3.6.2. Cognitivist theory 

 

The cognitivist revolution replaced behaviorism in 1960s as the dominant paradigm. 

Cognitivist focuses on the inner mental activities – opening the “black box” of the human 

mind is valuable and necessary for understanding how people learn. Mental processes such 

as thinking, memory, knowing, and problem-solving need to be explored. Knowledge can be 

seen as schema or symbolic mental constructions. Learning is defined as change in a learner’s 

schemata. Cognitivist uses the metaphor of the mind as computer: information comes in, is 

being processed, and leads to certain outcomes. (David L, "Summaries of Learning Theories 

and Models," in Learning Theories, June 30, 2017, https://www.learning-theories.com/.) 

 

Based on this theory, classroom games help students to remember grammar 

structures, vocabulary or a topic of speaking because of the game. A meaningful game can 

make students remember all the things that they have learned. The teaching materials of 

classroom activities should be made relevant, authentic and meaningful. This will make the 

learner to understand better and to remember the already learned or done activities. 

https://www.learning-theories.com/
https://www.learning-theories.com/
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3.6.3. Constructivist theory 

 

A reaction to didactic approaches such as behaviorism and programmed instruction, 

constructivism states that learning is an active, contextualized process of constructing 

knowledge rather than acquiring it. Knowledge is constructed based on personal experiences 

and hypotheses of the environment. Learners continuously test these hypotheses through 

social negotiation. Each person has a different interpretation and construction of knowledge 

process. (David L, "Summaries of Learning Theories and Models," in Learning Theories, 

June 30, 2017, https://www.learning-theories.com/.) 

 

This theory is presented in this project because students look for a solution sharing 

their own ideas in order to solve a problem, in this case trying to win a game. Also, with 

games students learn in a dynamic participative an interactive way and that is one of the 

characteristics of constructivist theory. 

3.7. Communicative language teaching 

 

According to Harmer (2007, p. 32) Communicative Language Teaching has had a 

thoroughly beneficial effect since it reminded teachers that people learn languages not so that 

they “know” them, but so that they can communicate. 

 

Communicative Language Teaching has two main strands: the first is that language 

is not just bits of grammar, it also involves language functions such as inviting, 

agreeing and disagreeing, suggesting. The second strand of Communicative 

Language Teaching developed from the idea that if students get enough exposure to 

language and opportunities for its use – and if they are motivated – then language 

learning will take care of itself. (Harmer 2007, p. 32) 

 

This guided work is based mostly on communicative language teaching approach 

because the main objective of the work is to improve students’ speaking skill through 

classroom games. As communicative approach take into account interaction and 

https://www.learning-theories.com/
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communication, with games we can fulfill these two characteristics because games promote 

students’ participation and involve them in a real communication. 

3.8.Natural Approach 

 

The Natural Approach gives less emphasis on teacher talking for a long time, making 

students repeat what the teachers’ say, and limiting the questions to the textbook alone. 

(Richards and Rodgers 1986, p. 186). 

Also, this guided work is based in the Natural Approach where communicative 

activities prevail throughout a language course, focusing on a wide range of activities 

including games, role-plays, dialogs, group work and discussions.  

Within a natural approach, emphasis is placed on comprehensible input, meaningful 

communication and a relaxed classroom atmosphere. “To minimize stress, learners are not 

required to say anything until they feel ready, but they are expected to respond to teacher 

commands and questions.” (Richards & Rodgers 1986, p.185) 

3.9. Motivation 

 

Motivation has to do with students’ desire to participate in the learning process. But 

it also concerns the reasons or goals that underlie their involvement in academic activities. 

Although students may be equally motivated to perform a task, the source of their motivation 

may differ. 

Woolfolk (1998, p. 372) defines “Motivation as an internal state that arouses, directs 

and maintains behavior”.  

According to Slavin (2006, p. 316), motivation is an important element of effective 

instruction and is fundamental to the learning process. 

Ryan, R. M. & Deci, E. L. (1985, p. 55) have classified motivation as: 

• Intrinsic motivation 

• Extrinsic motivation 
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Intrinsic motivation, which refers to doing something because it is inherently 

interesting or enjoyable 

Extrinsic motivation, which refers to doing something because it leads to a separable 

outcome.  

3.10.  Speaking skills 

 

For many children, the ability to speak a foreign language in front of the class is 

synonymous of fear, anxiety, even painful because speaking in front of others implies 

knowing about the subject, being known by others, or even being prepared for criticism. 

Speaking aloud in front of others requires confidence, self-teem and motivation. When 

developing the speaking skill, there are two key components in order to accomplish 

successful communication. Consequently, spoken language proficiency involves being able 

to produce fluently and accurately correct sentences which are appropriate to the context of 

the speech situation. 

Speaking skills are the skills that give us the ability to communicate effectively. These 

skills allow the speaker, to convey his message in a passionate, thoughtful, and convincing 

manner. Speaking skills also help to assure that one will not be misunderstood by those who 

are listening. 

According to Bygate (1987, p. 5-6) “Speaking is the production of auditory signals 

designed to produce differential verbal responses in a listener. It is considered as combining 

sounds in a systematic way, according to language specific principles to form meaningful 

utterances.”  

Speaking’s form and meaning are dependent on the context in which it occurs, 

including the participants themselves, their collective experiences, the physical environment, 

and the purposes for speaking. It is often spontaneous, open-ended, and evolving. However, 

speech is not always unpredictable. Speaking requires that learners not only know how to 

produce specific points of language such as grammar, pronunciation, or 



46 
 

vocabulary (linguistic competence), but also that they understand when, why, and in what 

ways to produce language (sociolinguistic competence).  

According to The British Council (2015), speaking skill is the act of generating words 

that can be understood by listeners. Furthermore, they state that the four speaking skills are 

the following: 

3.10.1. Fluency 

 

Fluency is a term that means the flow with which words and sentences are associated 

when speaking. Fillmore’s (1979, p. 51) defined fluency as “the ability to fill time with talk 

a person who is fluent in this way does not have to stop many times to think of what to say 

next or how to phrase it”. In this meaning, fluency is considered as the ability to get across 

communicative intent without any interruption or many pauses that causes limitation at the 

moment of communicating with another person.  

Richards (2006, p. 14) noted that “fluency is developed by creating classroom 

activities in which student must negotiate meaning, use communication strategies, correct 

misunderstanding, and work to avoid communication breakdowns”. In this sense, fluency 

can be developed in group activities as it provides meaningful opportunities to expose the 

language. 

3.10.2. Accuracy 

 

Accuracy refers to the ability of the learner to produce grammatically correct 

sentences. The learner should not only know correct grammatical rules of the language but 

also able to speak accurately. 

According to the Oxford Advanced Learner’s dictionary (2005, p. 11) the term 

accuracy refers to “the state of being exact or correct” or “the ability to do something 

skillfully without making mistakes” 
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3.10.3. Vocabulary 

 

According to Hatch and Brown (1995, p. 24) vocabulary is a list or set of words for a 

particular language or a list or set of words that individual speakers of language might use. 

Vocabulary knowledge is often viewed as a critical tool for second language learners because 

a limited vocabulary in a second language impedes successful communication. 

The mechanics of vocabulary learning are still something of a mystery, but one thing 

we can be sure of is that words are not instantaneously acquired, at least not for children 

learners. Rather, they are gradually learned over a period of time from numerous exposures. 

This incremental nature of vocabulary acquisition manifests itself in a number of ways.  

Vocabulary knowledge is often viewed as a critical tool for foreign language learners 

because a limited vocabulary for language impedes successful communication.  

3.10.4. Task completion 

 

According to the MET (Michigan English Test) (2013) task completion is: 

 The relevance of response to task. 

 Quantity of language produced. 

 Ability to elaborate and provide relevant supporting detail. 

Task completion is related with the completion of grammar structures (subject, verb, 

complement); or with complete answer. This measures how thoroughly the students 

completed the task. 

3.11. The importance of speaking skill 

 

Language is a tool for communication. We communicate with others, to express our 

ideas, and to know others’ ideas as well. Communication takes place, where there is speech. 

Without speech we cannot communicate with one another. The importance of speaking skills, 

hence is enormous for the learners of any language. Without speech, a language is reduced 

to a mere script. The use of language is an activity which takes place within the confines of 
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our community. Speaking activities can give students enormous confidence and satisfaction 

and with sensitive teacher guidance can encourage students into further study. 

 

Cunningham & Edmonds (1999, p. 177-182) states “speaking is a wider concept that 

not only makes reference to the only fact of producing words; it is more than that. The speaker 

should know which words should be used and the appropriate moment for using those words 

in order to get the listeners comprehension, taking into account the use of gestures and body 

language to catch the listener’s attention.” Some speaking activities are used by learners as 

the way of using the spontaneous language in a real communication, because they can use 

the language to express their points of view, experiences, and ideas. 

3.12. Affective filter 

 

Sometimes young language learners feel bored, angry, frustrated, nervous, 

unmotivated or stressed in the English classes, when they have to speak in front of their 

classmates. Moreover, they may not be receptive to language input and then they do not 

assimilate the input given. This difficulty is referred to as the affective filter. This suggests 

that when young language learners are bored, angry, frustrated, nervous, unmotivated or 

stressed, they may be unsuccessful at learning a second language. According to Krashen 

(1982, p. 31) “the learners who have high motivation, self-confidence, and a low level of 

anxiety are prepared for acquiring the second language successfully”. In other words, the 

author expressed that is necessary to obtain all this affective filters for having a better 

development in the process of acquiring a second language. 

3.13. Integrating games into the syllabus 

 

Although it would be conceivable to teach an English course solely based on games, 

most teachers have an accompanying textbook which they are required to work 

through over the course of the year. Games can either supplement the core material 

or (depending on the flexibility of the program) replace activities which you dislike 

or feel uncomfortable with. Perhaps there are aspects of the language (often functions) 
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which are not covered in the core curriculum. A game can fill the gap. If a syllabus is 

based on language structures, topic-based games can make it more interesting for 

children. But, most important, games can make a lesson planning easier. Games can 

serve as a valuable backup if you go through your material too quickly or if something 

unexpected happens, for example, your colleague is ill and you need to cover her class 

as well as yours. They can help you control the rhythm of your lesson and get a group 

of unmotivated children up and moving around, participating in the class, and being 

more receptive to the rest of the lesson. (Lewis, G. & Bedson, G. 1999, p. 6) 

In other words, language games can be used to introduce new material, to practice 

recently learnt language items, to introduce or practice certain themes, or to relax or energize 

the class. Some can be used for all of these. Be very clear about what you expect of the 

children. The language focus alone is not enough to decide on a game. Consider the children’s 

active and passive language knowledge in relation to what the game requires.  

3.14. Strategies for promoting the development of speaking skill 

 

It is unanimously accepted that speaking activity is the most difficult task among the 

four study skills in a foreign language. Passing a message in a fluent and accurate manner is 

not a handy success. People learning English often feel comfortable enough with 

comprehension or grammar, but when it comes to conversation, they do not feel at easy at all 

because of their inability to speak the language at their appropriate level. 

 

Atmosphere in class counts a lot and students’ state of mine either. Researchers have 

proved that happy students learn faster than worried or bored students. In fact, worry and 

boredom block language learning. When students feel bad, their memory is worse and their 

brain is slower whereas they have fun, they learn English two or three times faster. 

With regard to teachers, they should deal with different strategies to make students improve 

their conversational abilities.  
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According to Harmer (2007, p. 87) there are three basic reasons why it is a good idea 

to give students speaking tasks which provoke them to use all and any language at their 

command. 

 

 Rehearsal: getting students to have a free discussion gives them a chance to 

rehearse having discussions outside the classroom.  

 Feedback: speaking tasks where students are trying to use all and any 

language they know provides feedback for both teacher and students.  

 Engagement: good speaking activities can and should be higlgly motivating. 

If all the studetns are participating fully – and if the teacher has set up the 

activity properly and can then give symphatetic and useful feedback – they 

will get tremendous satisfaction from it. (Harmer, 2007, p. 87 – 88) 

 

To sum up, speaking skill needs to be developed in the classroom to avoid some 

affective factors such as fear of making mistakes, anxiety, and lack of confidence that can 

affect the learning process. Therefore, teachers have to ensure that students remain in schools 

to strengthen their capacity, because the interactive speaking activities promote more 

confidence and motivation for learners and expose the foreign language, given the fact that 

there are many tools that encourage the speaking skill in a natural way as games do. 

3.15. Games in language teaching 

 

Games are often used as short warm-up activities or when there is some time left at 

the end of a lesson. Yet, as Lee observes, a game "should not be regarded as a marginal 

activity filling in odd moments when the teacher and class have nothing better to do" (1979, 

p. 3). Games ought to be at the heart of teaching foreign languages. 

 

Games are valuable activities for language learning, especially for very young 

learners. Children enjoy games and thus participate without anxiety. Games can motivate 

children greatly and they are activities which are usually familiar to children as regards 

structure, rules etc. Due to this familiarity they link back to the children’s home background. 
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Games are mostly inclusive activities in which they involve children, and they can 

create different learning styles and different personalities. They are also activities which are 

naturally repetitive, thus maximizing input, frequency of target items without boring the 

students. A simple guessing game can be played numerous times with children despite 

possibly limited language (e.g. “Is it a …?”). The students will happily repeat the structure 

without getting bored as it is part of a game and has a real communicative function. 

3.16. Language games 

 

A game is an activity which is entertaining and engaging, often challenging, and an 

activity in which the learners play and usually interact with others. Although 

competition is not an ingredient of games, but challenging often is. Competition may 

be stimulating for some, but it can also be destructive, making players anxious, the 

losers will be categorized as “not good” and the winners as “very good”. (Wright, A. 

Betteridge, D. & Buckby, M. 2006 p. 1). 

Language games are a valuable technique in learning and developing communicative 

competence, given the fact that it can create positive classroom interaction that can lower the 

student´s anxiety in learning the foreign language. Games also help the learners improve their 

speaking skill through interactive activities to learn in a natural way. 

Language games are a healthy challenge to a child’s analytical thought. The rules of 

the game set clear limits within which the children’s natural decision-making 

processes must function. With beginners, some games can resemble fun drills, with 

the decision making reduced to substitution of a single word in a phrase. However, 

even in such cases, children are required to make individual choices based on specific 

language criteria which form part of the rules of the game. The key to a successful 

language game is that these rules are clear and the ultimate goal is well defined. Of 

course, the game must be fun, whether played in English or the children’s mother 

tongue. (Lewis, G. & Bedson, G. 1999, p. 6) 
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Some authors support the use of games: for example, Cameron (2001, p. 72 - 73) 

suggests that teachers should provide more strategies, including games, in order for learners 

to develop their speaking skills during their language learning sessions. Using games in the 

language learning process can help students to memorize vocabulary, learn pronunciation, 

even grammar. Also, it can eliminate the anxiety aroused from using speaking aloud activities 

in front of the teacher or their own classmates. The use of games in teaching speaking skill 

is therefore a source of cognition for learners. 

 

The major part of language games is spontaneous when learners use the English 

language, without feeling the pressure of being judged for committing mistakes. As 

language games can lower student´s anxiety in using the target language; they are also 

highly motivated and entertaining. Then, shy students will get more opportunities to 

express their opinions and feelings. Through language games, learners are expected 

to have a better attitude and disposition when they are learning a new language game.  

(Uberman, A., 1998. The Use of Games for Vocabulary Presentation and Revision. 

Forum, 36(1). Retrieved from http://dosfan.lib.uic.edu / usia / E- USIA /forum/ vols/ 

vol36 /no1 /p20.htm). 

 

To sum up, language games are a useful tool to be implemented through the classroom 

activities, in order to improve the speaking skill for young language learners because it gives 

to the teacher support to engage students and improve their knowledge and motivation, given 

the fact that students do not feel secure talking in a foreign language, or in front of unknown 

people. Furthermore, the use of language games provides more advantages to develop 

through interactive speaking activities. Also, games can help the student to learn in an easy 

and productive way, using their creativity and enjoying at the same time. 

 

The main focus is not on the target structures, the main aim is to make speaking and 

expressing enjoyable through games, provided that games are the mindful of the human spirit, 

it only can be possible when the activities have an entertainment, flexible, instructive and 

competitive element. Through language games we can analyze the children’s skills, and 

difficulties to develop the activities. Games are the positive experience which helps them in 
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the strengthening the mind. It provides them physical strength which is always needed for 

doing the activities. Without games, children usually become bored, and the classroom 

uninteresting, as well as monotonous. 

3.17. Types of language games 

 

The selection of what kind of language game should be implemented in the English 

class is essential depending of the aim of the lesson. How the language game is going to 

contribute to the process of learning English, or even what language game could engage 

better the learners to participate actively through the English class (Wright, A. Betteridge, D. 

& Buckby, M. 2006 p. 5). 

 

 Do: Move, Mime, Draw, and Obey: The learner is expected to do something 

non-verbally in response to a read or a heard text.  

 Identify: Discriminate, Guess, Speculate: The learner is challenged to identify 

something which is difficult to identify, or to hypothesize about something which 

is then compared with the facts.  

 Describe: the learners are challenged to describe something that they have created 

by speaking to the whole class. 

 Connect: Compare, Match, and Group: The learner is challenged to connect, 

compare, match or group various items of information. Perhaps pictures or texts, 

objectively or subjectively. 

3.18. Using games in EFL classrooms 

 

Language learning is hard work. Effort is required at every moment and must be 

maintained over a long period of time. Games help and encourage many learners to 

sustain their interest and work. Games also help the teacher to create contexts in which 

the language is useful and meaningful. The learners want to take part and in order to 

do so must understand what others are saying or have written, and they must speak or 
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write in order to express their own point of view or give information. (Wright, A. & 

Betteridge, D. 1984, p. II) 

Games are fun and students like to play them. That in itself is a solid argument for 

incorporating them in the EFL classrooms. Playing games is a natural part of growing up and 

learning. Through games students experiment, interact and discover with their environment. 

Moreover, games in the classroom would be to withhold from the students an essential tool 

for understanding their world; a world which the language teacher seeks to enlarge through 

the experience of a foreign language.  

Games increase motivation by providing a plausible incentive to use the target language. 

Remember that for many students between ten and fourteen years old, especially the 

youngest, language learning will not be the key motivational factor. Games can offer this 

stimulus. The game context makes the foreign language immediately useful to the students. 

It brings the target language to life. The game makes the reasons for speaking plausible even 

to unwilling students. 

3.19. Purpose of playing games  

 

Some people may wonder, “Why play games in a class?” it is important to articulate 

the value of game playing for all the things exposed before. When playing games, students 

become more engaged in their learning process, taught content is reinforced and class 

positivity is increased. 

Based on Rebekah’s blog (2013) Five Reasons to Use Games in the Classroom. 

Retrieved from: http://www.educationworld.com / acurr / reasons – to - play – games - in-

the-classroom.shtml, there are five reasons to use games in classroom: 

1. Students learn through the process of playing the game. By playing a game, students 

may be able to understand a new concept or idea, take on a different perspective, or 

experiment with different options or variables.  

2. Games provide a context for engaging practice. As a world languages teacher, I know 

students need a lot of practice to internalize important vocabulary and structures. 

However, for the practice to be meaningful, students must be engaged (and let’s be 
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honest, countless workbook pages or textbook exercises are not always highly 

engaging). 

3. Through games, students can learn a variety of important skills. There are countless 

skills that students can develop through game playing such as critical thinking skills, 

creativity, teamwork, and good sportsmanship.  

4. Through games, students can learn a variety of important skills. There are countless 

skills that students can develop through game playing such as critical thinking skills, 

creativity, teamwork, and good sportsmanship. A positive emotional connection can 

facilitate learning. Furthermore, many games feature a variety of different stimuli; 

some students might remember the vocabulary words from acting them out, others 

remember reading the clues, and other students remember hearing classmates call out 

answers. Games can provide a variety of sensory experiences for students. 

5. Games grab students’ attention and actively engage them. I find that because students 

really enjoy playing games, it is a good way to focus their attention and actively 

immerse them in English. This can be especially useful in a wide variety of ways. For 

example, after a fire drill students sometimes have trouble settling down and returning 

to class. A game allows students to quickly engage and transition back to the content 

we were working on. After hours of state-mandated standardized tests, I find my 

students are often tired of sitting and full of energy; an energetic game with lots of 

movement may be just what they need. 

3.20. Games used in the guided work 

 

It is important to know what types of games are available in order to plan a lesson 

with a balanced rhythm. According to Lewis, G. & Bedson, and G. (1999, p. 16 – 17 - 18) 

there are many different types of games: card games, board games, movement games, games 

with music, to name but a few. However, many games are difficult to label. 

 All the games that have been chosen were based on the diagnostic tests. These games 

were chosen according to the following criteria:  
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 Age: Teachers have to take into account that the age is only a relative indicator of 

student development. Also, a beginner student will need and enjoy simpler games at 

first. 

 Time: Average time for each game. If the class is large or small, the time may be 

shorter or longer. 

 Class size: Large classes can be split into smaller groups which play the game 

simultaneously, after an initial demonstration by the teacher for all the students. 

 Students’ needs: language learning cannot be separated from student’s development 

as a whole. It does not make sense to introduce a game that requires advanced 

structures if the students do not even know the verb to be. 

 

1. Movement games: in this games, children are physically active. Movement games are 

generally used to engage and need to be closely monitored. Some examples of 

movement games are: 

 “Hello” 

  “Clock race” 

 “Hurricane” 

 “Haunt your animal” 

 “Simon says” 

2. Card games: children collect, give away, exchange, sort, and count cards. The cards 

can have a meaning or value in a game, or simply serve as symbols for object or 

actions.  Some examples of card games are: 

  “Build your monster” 

 “Family ties”  

 “Bingo” 

 “Paper doll” 

3. Board games: any game which mainly involve moving markers along a path. Board 

games can be made by the children as a fun craft activity. Some examples of board 

game are: 

  “Family ties” 

 “Build your monster” 
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 “Paper doll” 

4. Dice games: Dice games are incredible versatile. Remember that the dice need not 

only have numbers on the faces. They can have numbers colors, letters of the 

alphabet, virtually anything you like. Dice need to be six-sided either. Children might 

not only roll one dice, they might play with three or four dice at the same time. An 

example of a dice game is: 

 “Roll the dice” 

5. Guessing games: in guessing games, the aim is to guess the answer to a question of 

some kind. An example of guessing game is: 

 “Blind man’s bluff” 

6. Role-play games: Role-play games can be seen as simple, guided drama activities. 

The language input can be quite rigidly prescribed or very open depending on the 

language level, curiosity, and confidence of the class. Role plays stimulate a child’s 

imagination and are test of true communication. An example of role-play game is: 

 “Telephone” 

7. Team games: team games can belong to the other categories, but also require co-

operative team work. Some examples of team games are: 

 “Clock race” 

 “Family ties” 

 “Haunt your animal” 

 “Build your monster” 

 “Prepare your food” 

8. Word games: these games utilize children’s enjoyment of playing with words. An 

example of a word game is: 

 “The dangerous balloon” 
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CHAPTER IV 

DEVELOPMENT OF THE PROPOSAL AND  

ANALYSIS OF RESULTS 

 

The pedagogic proposal “Developing students’ speaking skills through classroom 

games to 1st and 2nd secondary grades at “Puerto de Rosario – Mañana” public school during 

2017” is directed to offer alternatives on pedagogical work that permits a major positive 

response to students and teacher’s needs. This is oriented to recognize English teaching as 

fundamental part in the integral development of students, in the same way the importance to 

give the change to students communicate since very beginning. 

 

March 20th to March 24th, 2017 

The beginning of this project starts when contacting the institution where the work 

was applied, fortunately this institution accepted the proposal, after having a meeting with 

the principal Mario Poma Quiñajo. One week later the principal of the school gave us a tutor; 

Wilfredo Tarqui who was the English teacher.  

 

April 3rd to April 14th, 2017 

Two diagnostic tests were taken; one general English knowledge test and one 

speaking test for observing and inquiring the students’ needs. Once the result of the needs 

test were interpreted, the final work profile was handed in, in order to start with the proposal.  

 

The implementation of “Developing students’ speaking skills through classroom 

games to 1st and 2nd secondary grades at “Puerto de Rosario – Mañana” public school during 

2017” had three stages in which every stage was evaluated. 

 

 

 

 

 



59 
 

4.1.   Sequence of the activities 

 

Accordingly, this course was divided in three stages. 

 

FIRST 

STAGE 

SECOND 

STAGE 

THIRD STAGE FINAL 

TESTS 

DURATION  April 24th to 

June 2nd, 2017 

June 5th to 

August 18th, 

2017 

August 21st to 

October 13th, 

2017 

October 16th 

to October 

27th, 2017 

UNITS  Names and 

occupations 

 Events and 

times 

 The family 

 The zoo 

 Home and 

school 

 My body 

 Clothes 

 The weather 

 Food 

 General 

English 

knowledge 

 Speaking 

 

4.2.   Achievements of the work 

 

April 24th to June 2nd, 2017 

The work implementation was in order to let students adapt and build a comfortable 

atmosphere of learning (ice breaking). Students were given a series of activities easy to do, 

so that they can interact among others to know each other.  

First unit, they introduced themselves one by one with a game, later on they 

introduced themselves in pairs. Also, students learned the alphabet with the game “The 

dangerous balloon” game and they practiced spelling names, middle names and last names. 

They also did a presentation in pair, in front of the class. After that, students learned the 

occupations with some flashcards, then students used those occupations and the verb to be 

with the “Blind man´s bluff” game. 

In the second unit, students learned about cardinal and ordinal numbers, to practice 

the numbers the “Bingo” game was used. To practice more the numbers, the clock was 

introduced, and the game used to practice the time was “clock race” game. In order to review 

the verb to be and the numbers “Telephone” game was used.  

In the third unit, students learned the adjectives using flashcards. After that, the family 

members was introduced using as an example the Simpson’s family. Based on that, students 
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created their own family trees and presented them to the class. Then, the game “Family ties” 

was played. (In order to see the games explained, see appendix 1)  

 

Additionally, in this stage students were shy and they did not feel motivated, so that 

they did not want to participate alone or in groups. We observed that students that had some 

physical or mental problems were not included in the groups. Also, students felt embarrassed 

at the moment to speak in English or perform any conversation in front of the class maybe it 

was because they have never spoken in English before. However, the games made students 

feel more comfortable and made the class entertaining. With these games, students started to 

participate and be more active during the class. Furthermore, the use of some strategies such 

as the use of bills which were given to students for their participation helped us to grab their 

attention and made students be part of the class. 

 

June 5th to August 18th, 2017 

At this stage students learned about living beings and things of the house and school. 

In fourth unit, students learned some animals with flashcards, to talk about the animals the 

game “haunt your animals” was applied, also adjectives were reviewed in this part. 

In the fifth unit, parts of the house and parts of the school were taught, in which 

students have to draw their houses and talk about them. Also students mentioned thing that 

were in their classroom. Then the game for this unit was “Roll the dice” 

In the sixth unit, parts of the body were taught, students draw the parts of the body, 

after that in order to practice the parts the game “Simon says” was played. Furthermore, 

“Build your monster” game was played in order to practice the parts of the body. (In order 

to see the games explained, see appendix 1) 

 

Besides that, at this stage students started to participate a little more, they no longer 

felt shy. Students started to speak more in English, they started to work in groups in order to 

win a game. Also, the games made students feel eager to have English classes because 

students knew that they would learn English with games. In the breaks, students always asked 

about next classes’ activities, with this we noticed that students were more interested in 
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Enlgish. The strategy of bills was still used but name tags were added in this stage, these 

name tags worked as well as bills. 

 

August 21st to October 13th, 2017 

This phase students could express what activities they like or don’t like to do. Talking 

about clothes in unit seventh, students could describe their clothes and their colors. First, the 

game for this unit was “Dressing up relay”, the second game was “Doll paper”.  

In unit eighth, students talked about weather, students could mention how the weather 

is in their country and how it changes during the day. The game to reinforce the unit was 

“Hurricane” 

For unit ninth the food was the topic in which students had to talk about things and 

ingredients that they usually use to cook. The game used in this unit was “Prepare your food”. 

(In order to see the games explained, see appendix 1)  

 

 Finally, in this stage students felt motivated, they showed creativity at the moment to 

speak or to do any activity. Students liked to speak in English even they looked for more 

vocabulary or phrases. They wanted to do the best of them, they performed any conversation 

without feeling shy and students with some physical or mental problems were part of groups. 

These students were the first ones to participate and sometimes they did better works than 

their classmates. The games made students feel self-confident and motivated and created a 

good atmosphere. 

4.3.   Experiences 

 

The beginning of this project started so nicely because the principal of the school was 

very helpful, he did not have problems to accept the guided work and implement it on his 

students giving us eight courses. At the beginning, it was challenging to feel comfortable 

with the amount of students, also it was difficult to keep students motivated and eager to 

participate in class. After that, it was kind of hard to deal with the requirements of the English 

teacher and to follow our guided work. While the diagnostic tests were being carried out, 

students feel curious about what they would do with us. At the moment to start the first 
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classes students felt nervous or afraid because they thought that English would be harder. 

However, after explaining them the way that they would work, they felt enthusiastic and with 

the desire to have English classes. 

During the running of the work there were lots of nice, funny and complicated 

experiences. Some of the notebooks that students showed us were made with a lot of effort, 

even there were some of them that could not fit in students’ backpack. After some weeks, 

students showed what they learned by greeting us all the time in English no matter where 

students were. Also, students were so close to us, they talked to us about their problems. And 

at the end of the work, students’ mothers talked to us about if there was a possibility to be in 

the school for the next year. 

4.4.   Results based on the objectives 

 

- General objective: To improve students’ speaking skills through classroom games 

at 1st and 2nd secondary grades at “Puerto de Rosario Mañana” Public school in 2017. 

 

 

The general objective proposed in the project was obtained satisfactory through 

classroom games with Communicative Language Teaching (CLT) and the Natural approach 

as methods, which were efficient for the students who have acquired a basic speaking 

POOR
14%

FAIR
24%

GOOD
31%

EXCELLENT
31%

Students' speaking skills through classroom games at 1st and 

2nd secondary grades

POOR FAIR GOOD EXCELLENT
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competence in English. The students demonstrated their enthusiasm and interest to learn 

English as foreign language in their classes. We could also observe that they were involved 

with the English classes step by step. It was of vital significance to the learner to participate 

in games in order to be an active learner. 

In the learning area, students were so excited to play classroom games; all of the 

students were really motivated to learn English with classroom games. The classroom games 

improved students’ language use, inside and outside the classroom, as well as the knowledge 

of some expressions. Students were so confident to speak, they were not afraid or 

embarrassed to use the English language. In this way the main objective which was “to 

improve students’ speaking skill through classroom games at 1st and 2nd secondary grades” 

was successfully achieved. Also, the instruments used to evaluate students’ speaking skills 

were the test Face2Face oral placement test, video recorders and the rubric to evaluate 

speaking skills.  
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- Specific Objectives 

 

Objective 1: To evaluate students’ general English knowledge before starting the STG 

(Speaking Through Games) technique with the written test English test - elementary 100 

questions - I spilled the beans. 

 

Source: Applied on 1st and 2nd secondary grades in total 228 students. At “Puerto de Rosario Mañana” 

public school from April 3rd, 2017 to April 7 th, 2017 El Alto - Bolivia. Using the “English test - elementary 

100 questions - I spilled the beans”. 

 

In this objective the results showed that most of the students could not answer the 

test, getting poor scores. Probably, this happened because it was the first time that students 

from this school had seen this kind of test. Also, most of them felt nervous because of the 

length of the test and during the test it would have been one factor that affected their answers. 

As they were students from 1st and 2nd secondary grades, their level of English was not good.  

 

 

 

 

CORRECT ANSWERS
15%

INCORRECT 
ANSWERS

40%

NO ANSWERS
45%

General English knowledge diagnostic test to 1st and 2nd

grades

(Before applying the STG "Speaking Through Games" 

technique)

CORRECT ANSWERS INCORRECT ANSWERS NO ANSWERS

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
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Objective 2: To evaluate students’ speaking skills before starting the STG (Speaking 

Through Games) technique with the test Oral Placement Test “Face 2 Face” from 

Cambridge University Press 2013. 

 

 

Source: Applied on 1st and 2nd secondary grades,  in total 228 students. At “Puerto de Rosario Mañana” 

public school from April 10th, 2017 to April 14 th, 2017 El Alto - Bolivia. Using the “Face2face oral 

placement testfrom cambridge University Press 2013” 

 

 

This objective showed the students speaking level, students could not answer any 

question at all.  The questions that were asked were related to basic information about 

students. The students did not understand any question, also some students did not want to 

answer because they felt embarrassed. Some students did not want to participate in this test 

because they said that they did not know English and they preferred to skip the test. 

 

 

 

 

 

 

 

POOR
94%

FAIR
4%

GOOD
2%

EXCELLENT
0%

Speaking Diagnostic Test to 1st and 2nd grades

(Before applying the STG "Speaking Through Games" 

technique)

POOR FAIR GOOD EXCELLENT
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Objective 3: To apply “Hello” movement game for greetings, “Blind man’s bluff” movement 

game for occupations, “The dangerous balloon” word game for the alphabet in order to 

develop speaking skills to give basic information. 

 

 

 

In general, objective four was achieved in 63%, basic information games were really 

helpful for student in order to be more self-confident. Moreover, as it was the beginning of 

the project, students were little shy to participate and be involved in the games, which is why 

37% of the objective was not achieved. At the end of this objective students started to show 

enthusiasm and they participated more in the games producing language, and this was the 

starting point that helped us to achieve the rest of the objectives. 

 

 

 

 

 

 

 

 

 

ACHIEVED
63%

NO ACHIEVED
37%

Developing speaking skills to give basic information applying 

the games "Hello", "Blind man's bluff" and "Dangerous 

balloon"

ACHIEVED NO ACHIEVED
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Objective 4: To apply “Telephone” role-plays game and “Bingo” card game for numbers, 

“Clock race” team game for the time, in order to develop speaking skills to talk about 

numbers and time. 

 

 

As a whole, this objective worked better than the previous one, because students at 

this point were more confident and motivated. It help us to achieve our objective, with these 

games students could talk more about numbers and time and things related to numbers. The 

development of this objective was 75% achieved due to the classroom games where students 

wanted to participate more. They were not afraid about talking in English no matter if they 

were making mistakes about the grammar rules or pronunciation. On the other hand, there 

were still some students that did not want to participate in cooperative groups. That is why 

25% was not achieved at this point. 

 

 

 

 

 

 

 

 

ACHIEVED
75%

NO ACHIEVED
25%

Developing speaking skills to talk about numbers and time 

applying 

the games "Telephone", "Bingo"and "Clock race"

ACHIEVED NO ACHIEVED
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Objective 5: To apply “Family ties” team game for the family, “Haunt your animal” team 

game for the animals, “Build your monster” team game for parts of the body and “Simon 

says” movement game for parts of the body in order to develop speaking skills to talk about 

living beings. 

 

 

 Until this point students were more self-confident in doing their tasks, they even tried 

to get more homework or play more classroom games. At this point students could talk about 

their family members describing them with some adjectives, besides students could mention 

some animals and their favorite ones. Moreover, they could describe the parts of their bodies. 

In this objective 79% was achieved giving us very good results and achieving our objective, 

but there were still some students that continued being shy, they still wanted to work alone. 

That is why 21 % was not achieved. 

 

 

 

 

 

 

 

 

 

ACHIEVED
79%

NO ACHIEVED
21%

Developing speaking skills to talk about living beings 

applying the games "Famly ties", "Haunt your animal", 

"Build your monster" and "Simon says"

ACHIEVED NO ACHIEVED
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Objective 6: To apply “Roll the dice” dice game for parts of the house and school, “Paper 

doll” board game for clothes, “Hurricane” movement game for the weather and “Prepare your 

food” team game for the food in order to develop speaking skill to talk about inside and 

outside activities. 

 

 

As we can see in this objective the games worked in an excellent way, getting great 

percentages, 86% achieved which showed us that the classroom games were working 

successfully. It may be because students until this point were very motivated and without 

fears, with the desire to learn English and to speak it. Obviously there were few students that 

continue having problems but they were because students had some external problems such 

as family problems, injuries, drop outs, job and the other subjects. Thus, 14% was not 

achieved due to those problems. 

 

 

 

 

 

 

 

 

 

ACHIEVED
86%

NO ACHIEVED
14%

Developing speaking skills to talk about inside and outside 

activities applying the games "Roll the dice", "Paper doll", 

"Hurricane" and "Prepare your food"

ACHIEVED NO ACHIEVED
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Objective 7: To evaluate students’ general English knowledge at the end of the STG 

(Speaking Trough Games) technique with the same written test English test Elementary 100 

Questions – I spilled the beans. 

Source: Applied on 1st and 2nd secondary grades, in total 228 students.. At “Puerto de Rosario Mañana” 

public school from October 16th, 2017 to October 20th , 2017 El Alto - Bolivia. Using the “English test - 

elementary 100 questions - I spilled the beans” 

 

 

After applying the STG (Speaking Through Games) technique which was developed 

during that time, students improved their English general Knowledge. Besides, with the 

purpose to know if the students improved their English knowledge, the same test was applied 

at the beginning and at the end. And as we can observe, the results that students obtained 

were 57% of correct answers, 38% incorrect answers and no answers were 5%. With these 

results we could see that students were not afraid to give an answer, they were more self-

confident and that was something which was not perceived with the diagnostic test.  

 

 

 

 

 

 

 

 

57%

38%
5%

General English knowledge Final Test to 1st and 2nd grades

(After applying the STG "Speaking Through Games" 

technique)

CORRECT ANSWERS INCORRECT ANSWERS NO ANSWERS

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
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Objective 8: To evaluate students’ speaking skills at the end of the STG (Speaking Through 

Games) technique with the same test Oral Placement Test “Face 2 Face” from Cambridge 

University Press 2013. 

Source: Applied on 1st and 2nd secondary grades, in total 228 students. At “Puerto de Rosario Mañana” 

public school from October 23rd  to October 27th, 2017 El Alto - Bolivia. Using the “Face2face oral 

placement testfrom cambridge University Press 2013” 

 

 In this objective the results obtained improved in a huge manner, we can see that 

students could make sentences answering the question that were asked to them. A final 

evaluation was taken in order to know exactly the students’ English language knowledge and 

the students’ speaking skill. It is important to mention that at the beginning of this guided 

work the same test was taken in order to know at the end the students’ progress in speaking 

skills. We can observe that 31% got excellent scores, 31% answer in a good way, 24% tried 

to answer the question which was fair and 14% did not answer the questions.  

 

 

 

POOR
14%FAIR

24%

GOOD
31% EXCELLENT

31%

Speaking Final Test to 1st and 2nd grades

(After applying the STG "Speaking Through Games" 

technique)

POOR FAIR GOOD EXCELLENT
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4.5.   Comparison charts of written and speaking tests  

4.5.1. Written tests 

 

   

In the general English diagnostic test we can observe that the answers were mostly between incorrect (40%) and no answers 

(45%) and just 15% answered correctly. But after applying the STG (Speaking Through Games) students improved their English general 

knowledge obtaining more correct answers (57%) than incorrect (38%) and no answers (5%). So, it shows that the technique applied 

worked in a successfully way. These graphics are the result of all year work.  

 

15%

40%

45%

General English knowledge diagnostic test to 

1st and 2nd grades (Before applying the STG 

"Speaking Through Games" technique)

CORRECT ANSWERS INCORRECT ANSWERS NO ANSWERS

57%

38%
5%

General English knowledge Final Test to 1st and 

2nd grades (After applying the STG "Speaking 

Through Games" technique)

CORRECT ANSWERS INCORRECT ANSWERS NO ANSWERS
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4.5.2. Speaking tests 

 

 

 

In the speaking diagnostic test we can see that students have never spoken English before that is why when we asked them some 

basic questions students could not answer any of them. So, as a result the students’ speaking level was mostly poor (94%) and nobody 

got excellent (0%) answers. On the other hand, we observed that after applying the STG (Speaking Through Games) students’ speaking 

skills improved in huge percentage, obtaining more good (31%) and excellent (31%), some students had fair (24%) answers and just 

14% of students had poor answers. 

 

POOR
94%

FAIR
4%

GOOD
2%

EXCELLENT
0%

Speaking Diagnostic Test to 1st and 2nd grades

(Before applying the STG "Speaking Through 

Games" technique)

POOR FAIR GOOD EXCELLENT

POOR
14%FAIR

24%

GOOD
31%

EXCELLENT
31%

Speaking Final Test to 1st and 2nd grades

(After applying the STG "Speaking Through 

Games" technique)

POOR FAIR GOOD EXCELLENT
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CHAPTER V 

CONCLUSION AND RECOMMENDATIONS 

5.1.   Conclusions 

 

We have faced a lot of feelings, some of wonder and joy and other of confusion and 

of being overwhelmed and wondering whether we can ever measure up to the needs of our 

students. This guided work has been done to help and motivate students of 1st and 2nd 

secondary levels at the “Puerto de Rosario Mañana” public school to learn and speak English 

through classroom games. 

 

The use of the classroom games in the process of teaching and learning was so 

successful. In the teaching area these classroom games have given us the opportunity to teach 

many things, the classroom games are so useful and can be adapted easily to teach other 

subjects. At the same time the classroom games offer teachers a way to bring fun to the class 

and motivate them. The atmosphere created by the classroom games, the friendship, the fun, 

and so on, helped so much. The everyday classroom games and the feedback helped to 

reinforce memory. Students were highly motivated by the games to learn English in a happy 

and enjoyable way. Every class students were waiting to play a new game and have fun. We 

have never imagined about the great positive influence that classroom games had on children 

to learn, speak and attend to English class. We have used a wide variety of games as 

instructional teaching tools in our classroom. We have never had a student ask “Why are we 

playing games?” Instead, students usually ask, “Can we play again soon?” 

The teacher in charge of us after seeing the attitude of the children to the classroom 

games told us that he was learning a lot from us. Moreover, there was a presentation of all 

the school and there we have seen that some teachers used our games in their projects. 

 

At the time when we put into practice this project; we had some difficulties along the 

way. First, we saw the level of English students had, they have never seen English before, so 

we have to deal with the lack of English they had. Also, as the school is public, parent’s 

economic situation was an important factor in these English language learning procedures. 
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Some students have many problems such as: physical, mental, socio economical and 

behavior. Moreover, another difficulty that we faced was that we had to follow the 

institutional rules, it means that we had to teach the program that school had, we had to check 

notebooks, and at the same time that we were teaching speaking we needed to teach 

vocabulary and grammar. 

 

The English class was carry out in teacher’s presence who was our institutional tutor. 

The technique of classroom games that we applied generated the motivation and all the time 

the students were actively involved in learning process. 

 

It is important to highlight that classroom games reinforced, in a dynamic way the 

learning process while we were there. The classroom games play an important role during 

the English class, because the students performed each game with action and using the 

language needed. However, if a game is not suitable for the age or students’ needs, it will not 

work appropriately and the game will not be meaningfully for them.    

 

Working in pairs and in groups was a very important way to cooperate and 

communicate among themselves an also make them feel confident and secure at the moment 

to use the language. 

 

To obtain goods results in this research we worked with classroom games and also 

other materials (realia, flashcards, audios) because they are very important for both teachers 

and students to be more successful. It is not possible to deny the need and importance of 

using classroom games in foreign language teaching process. Therefore, this guided work 

have helped students to learn English language. They acquired a better communicative 

competence due to the games that were used in the classroom. 

 

Something to add is that games can create a confidence environment, not only with 

their friends but also with the teachers, making students talk about their problems with the 

teachers, without being afraid or embarrassed considering the teacher as a friend. Likewise, 

we have changed the perspective of the students, making English language significant for 
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students because they did not consider English as an important subject and now students 

know that English will help them in their future. 

 

 Therefore, we conclude that the use of classroom games was useful to solve problems 

in developing speaking skills, because students at the beginning could not speak anything but 

after using classroom games students could speak with few mistakes. Moreover, classroom 

games helped students to produce language since they were focused mainly on speaking. 

Also, motivation was an important aspect in the development of the guided work because it 

promoted the interest towards English language and the self-confidence to participate in 

classes. In conclusion, classroom games helped students to improve students’ speaking skills 

and also their English general knowledge. 

5.2.   Recommendations  

 

It is necessary to mention some suggestions that according to us would be helpful for 

all educational community, and we want to give our kind recommendation to the ones who 

have the opportunity to change the education in Bolivia. 

 

First, we consider very important to emphasize the teaching of English as a foreign 

language in public schools, it would be better if public schools start teaching English as a 

foreign language since primary levels. It was proved that children can learn easily a foreign 

language at early stages of their lives. Classroom games can be very useful not only for 

speaking purposes, but also for teaching vocabulary, listening and grammar, because with 

games you can have a good environment to motivate students. Furthermore, classroom games 

are not just for children, it can be applied with older students. In this way, we want to give 

an idea for more researches in the area of teaching through classroom games. 

 

Second, in order to get good results in the English teaching is important to prepare 

our English material with pictures, photos, real-objects (realia), TV, videos, songs and games, 

that students like. Another advice that we can say for all the language teachers is to apply 

classroom games in their daily class for every lesson, because it will motivate student to give 
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their best effort in the learning. Through classroom games also we can teach the four skills. 

So the class will turn interesting, fun and challenging. 

 

Third, teachers have to design the game according to the students’ needs because 

without a plan, teachers can face some difficulties such as: discipline issues, students may 

get excessively noisy; straying away from the basic purpose of the game activity; games 

already used can be boring; some learners can find games childish. 

 

Finally, we can say that English can be taught in many ways, not only with classroom 

games but also with songs, acting, video games, watching movies and the like. Moreover, we 

would suggest that it would be prudent to continue with the agreement that Universidad 

Mayor de San Andres has with “Puerto de Rosario Mañana” public school, which is not only 

going to benefit students from Linguistic and languages Department to obtain their degree, 

but also to help students from schools who are willing to learn English language and be 

prepared for the future. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



78 
 

BIBLIOGRAPHY 

 

 Brown. H. D. (2001). (4th Ed.). Principles of Language Learning And Teaching. 

Pearson. 

 Brown, J. D. (1995). The Elements of Language Curriculum: A systematic Approach 

to Program Development. Boston: Heinle &Heinle Publishers.  

 Bygate, M. (1987). Speaking. Oxford: Oxford University Press. 

 Cameron, L. (2001). Chapter 4: learning words. Teaching Languages to Young 

Learners. Cambridge University Press. 

 Cunningham, A. J. & Edmonds, C.V.I. (1999). Delivering a very brief psycho-

educational program to cancer patients and family members in a large group format. 

Psycho-Oncology. 

 Estado Plurinacional de Bolivia Ministerio de Educación. (2010). Ley de la 

educación nº 070 “Avelino Siñani - Elizardo Pérez”. Gaceta Oficial del Estado 

Plurinacional de Bolivia. 

 Fillmore, C. J. (1979). Individual differences in language ability and language 

behavior. New York: Academic Press. 

 Garton,S. & Graves,K. (2014). Identifying a research agenda for language teaching 

materials.  

 Harmer, J. (1991).The Practice of English Language Teaching. 

 Harmer, J. (4th Ed.). (2007). Chapter 4: Speaking. The practice of English Language 

teaching. Essex: Pearson Longman. 

 Harmer, J. (4th Ed.). (2007). Chapter 9: Speaking. The practice of English Language 

teaching. Essex: Pearson Longman. 

 Hatch, E. & Brown, C. (1995). Vocabulary, Semantics, and Language Education. 

Cambridge: Cambridge University Press. 

 Krashen, S. D. (1982). Principles and Practice in Second Language. University of 

Southern California. 

 Kumbakonam, U. R. (2017). Role of a Teacher in English Language Teaching (ELT). 

India. 



79 
 

 Lee, W. R. (1979). Language teaching games and contests. Oxford: Oxford 

University Press. 

 Lewis, G. & Bedson, G. (1999).Games For Children. Oxford 

 McIntosh, C., Tumbull, J. & Wehmeier, S. (2005). Oxford Advanced Learner's 

Dictionary. Oxford University Press. 

 Maxom, M. (2009). Teaching English as a Foreign Language For Dummies. 

England. 

 Newman, W. H. & Summer, E. K. (2009). The process of management: concepts, 

behavior, and practice. Englewood Cliffs, New Jersey: Prentice-Hall. 

 Novak, J. D. (1988). Learning, creating, and using knowledge: Concept maps as 

facilitative tools in schools and corporations.  

 Patton, M. Q. (1987). How to Use Qualitative Methods in Evaluation. 

 Richard, J. C. (2001). Curriculum Development in Language Teaching. Singapore. 

 Richards, J. C. (2006). Communicative Language Teaching Today.  New York, 

Melbourne, Madrid. 

 Richards JC & Rogers TS (1986). Approaches and Methods in Language Teaching: 

A Description and Analysis. Cambridge, UK: Cambridge University Press. 

 Ryan, R. M. & Deci, E. L. (2000), Intrinsic and Extrinsic Motivations: Classic 

Definitions and New Directions. Rochester, New York: Academic Press. 

 Slavin, R. E. (8th Ed.). (2006). Educational psychology theory and practice. Boston: 

Pearson Education, Inc. 

 Wright, A. & Betteridge, D. (2nd Ed.). (1984).Games for language learning. New 

York: Cambridge university press. 

 Wright, A Betteridge D. & Buckby, M. (2006). Games for Language Learning. 

Cambridge University Press 

 Woolfolk, A. (1998). Psicología Educativa. The Ohio State University.  México. 

 Wright, A. Betteridge, D. & Buckby, M. (2006). Games for Language Learning. 

Cambridge University Press. 

 

 



80 
 

ONLINE BIBLIOGRAPHY 

 

 Caitrin, B. (2016, October 10th). Why Young Children Learn Languages So Easily—

and Why We Should Encourage It. Retrieved from https://online.cune.edu/encourage-

multilingualism 

 Curtain, H., & Pesola, C. A. (2000). Planning for success: Common pitfalls in the 

planning of early foreign language programs. ERIC Digest EDO-FL-11. 

Washington, DC: Center for Applied Linguistics. Retrieved from http://www.cal 

.org/resources/digest/0011planning.html 

 David, L. (2017, June 30th). Summaries of Learning Theories and Models in Learning 

Theories. Retrieved from https://www.learning-theories.com/. 

 MET (Michigan English Test). (2013, May).  http://www. Cambridgemichigan 

.org/wp-content/uploads/2014/11/MET-RatingScale-Speaking.pdf 

 Nordquist, R. (2017, September 4th). English as a foreign language (EFL). Retrieved 

from: https://www.thoughtco.com/english-as-a-foreign-language-efl-1690597) 

 Rebekah, S. (2013). Five Reasons to Use Games in the Classroom. Retrieved from 

http://www.educationworld.com/a_curr/reasons-to-play-games-in-the-

classroom.shtml 

 The role of the student in the classroom. (2009, October 10th). Retrieved from 

https://mskbailey.wordpress.com/2009/10/10/the-role-of-student-in-the-classroom/ 

 

 

 

 

 

 

 

http://www.cal/
https://www.learning-theories.com/
http://www.educationworld.com/a_curr/reasons-to-play-games-in-the-classroom.shtml
http://www.educationworld.com/a_curr/reasons-to-play-games-in-the-classroom.shtml


81 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



82 
 

HELLO GAME 

GAME TYPE  Movement game 

AIMS   Language: Names; basic introductions and greetings 

Other: Quick reaction 

TIME    30 – 40 minutes 

MATERIALS A drum, whistle, or other noise-maker; a soft ball  

PROCEDURE 1. All the children sit on chairs in a circle. You are in the middle. 

2. Go up to a child, shake hands, and say Hello, my name is...   

3. You and the child now introduce yourselves to other children. Then 

they stand up and introduce themselves to other children.  

4. When all the children are up and moving about make a noise with 

your drum or whistle. You and the children must run and find a seat. 

There will be one seat too few.  

5. The child who doesn't find a seat goes to the middle and starts the 

game again. You sit on a seat like the other children. 

 

       Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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BLIND MAN’S BLUFF 

 

GAME TYPE  Movement and guessing game. 

AIMS   Language: What do you do? I am a …  

Other: Recognition  

TIME    30 – 40 minutes 

MATERIALS A blindfold or a scarf. 

PREPARATION Clear a large space in the classroom and make students stand in the 

middle of the classroom. Then, you blindfold each student with a 

scarf. After that, assign each student an occupation. 

PROCEDURE 1. The object of the game is to guess the occupation of a child, by 

asking but not seeing him or her. Clear a wide open space in the 

classroom or play outside.  

2. The children stand in the middle of the classroom and start asking 

their occupations using the question “What do you do?” 

3. The first group to find their other colleagues has to call out 

“finish”. 

 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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THE DANGEROUS BALLON 

 

GAME TYPE  Word game 

AIMS Language: Alphabet 

 Other: Understanding sequence 

TIME    40 – 50 minutes 

MATERIALS Balloons, a ball pump 

DESCRIPTION The object of the game is to blow up the balloon with the ball pump 

while each student says one letter of the alphabet 

PREPARATION Clear a large space in the classroom and make students stand in the 

middle of the classroom making a circle.  

PROCEDURE 1. The students stand in a circle in a very wide open space in the 

classroom. 

 2. One student start saying the first letter of the alphabet “A” and the 

rest of the students continue with the rest of the alphabet. When each 

students say a letter of the alphabet, he or she has to blow the 

balloon. 

 3. The game continues until one student blow up the balloon.   

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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TELEPHONE GAME 

GAME TYPE  Role - play game 

AIMS Language: Listening; understanding sequence of numbers; how to 

answer the phone 

Other: Telephoning skills 

TIME    30 – 40 minutes 

MATERIALS Two identical series of cards with telephone numbers written on them 

(one card per child). 

DESCRIPTION The children telephone each other and learn simple telephone 

language. 

PREPARATION Prepare the telephone number cards. Write two numbers, one in red 

and one in green, on each card. If you are teaching in the children’s 

home country, the phone numbers should correspond to the type of 

phone numbers they are familiar with, for example six or seven digit 

numbers.  

PROCEDURE 1. Mix the cards and give one to each child. Explain to the children 

that the red number is their own telephone number and the green 

number is the number of some other children.  

2. Dial the green number, repeating the numbers as you dial. The 

children listen and look at the red numbers on their cards, to see if it 

is their number. 

3. When a child hears his or her number, he or she says Hello, or the 

usual answer in your country. 

4. The child who answered the call, dials the next number. 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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BINGO 

GAME TYPE  Board game 

AIMS   Language: numbers 

Other: matching 

TIME    30 minutes 

MATERIALS Counters (can be noodles, dried beans or small paper balls); a set of 

grid with numbers 

PREPARATION Print a large 5 x 5 grid and make one copy per child. 

PROCEDURE 1. You are the caller.  

2. The children look at their grids and see if they have the number, 

and cover the space with a counter. 

3. The first child to cover all the spaces on his or her grid wins. He 

has to say “BINGO”. 

 

 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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CLOCK RACE 

GAME TYPE  Movement and team game 

AIMS Language: What time is it? It’s… 

Other: Spatial awareness; ability to tell the time. 

TIME    40 – 50 minutes 

MATERIALS Two set of large numbers (1 – 12), hands of the clock, small sheets of 

paper with different hours, score board. 

DESCRIPTION This is a simple physical response team game. The object is to 

understand the time and reproduce it by forming the time in groups. 

PROCEDURE 1. You need a very large classroom or empty space, perhaps the school 

yard or playground. Divide the class in two groups of 14 students. Put 

the 12 numbers from 1 to 12 and the corresponding hands of the clock 

in a table one set for each group. Put the sheets with hours in other 

table. 

 2. Both groups are at the back of the classroom and the tables with 

numbers and hands of the clock are in front of them. Each group has 

to have a leader who is in charge of the group.  

3. First round the leaders run to the table and pick up the 12 numbers  

of the clock ,the hands of the clock and one small sheet with an hour. 

Then the leaders give the numbers to each member of his or her group 

and the hands of the clock to two students. After that, the students have 

to form in circle the clock, and they have to reproduce the time in the 

small sheet. 
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4. Next rounds, just the leaders run to pick up another small sheet with 

an hour, meanwhile the rest of the students form the clock to reproduce 

the time. 

5. The first group to finish has to call out “finish” and teacher asks 

“what time is it?” and the students have to answer the time. The teacher 

checks if the hour in the sheet is correct. 

 

 

 

 

 

 

 

 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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FAMILY TIES 

GAME TYPE  Team game 

AIMS Language: Verb to be; family members 

Other: Understanding family relationship; Imagination 

TIME    1 hour 

MATERIALS A white or black board; markers or chalks; magazines or newspapers 

to cut out pictures; scissors; blu-tack or sellotape to stick the pictures 

to the board.  

PREPARATION Put the students in groups of 6, give each group magazines or 

newspapers. Each group has to have scissors, blu-tack or sellotape. 

PROCEDURE 1. Students have to cut out some images of people, it depends on 

them who are going to be the family members (father, mother, sister, 

brother, aunt, uncle, and the like).  

2. When they have all the pictures of family members that they 

choose, they have to stick those pictures on the board creating a long 

or short family tree. 

3. Then, each group will have its family tree where students have to 

write the names of each family member and also the role that he or 

she plays in the family tree. 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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HAUNT YOUR ANIMAL 

GAME TYPE  Movement and team game 

AIMS   Language: Present simple; have/has 

Other: Balance and coordination;  

TIME    30 – 40 minutes 

MATERIALS Balls with names of animals; spoons; boxes, score board.  

DESCRIPTION The object of the game is to pick up one ball with the spoon and carry 

the ball to the box, the group that has more balls in 5 or more minutes 

will win. 

PROCEDURE 1. You need a very large classroom or empty space, perhaps the school 

yard or playground. Divide the class in two groups. Give each student 

a spoon. 

 2. Both groups are at the back of the classroom with their boxes and 

the table with the box with balls are in front of them. 

3. The game starts when the teacher countdowns from 3 to 1. Students 

make a line and one by one they go to the box with the balls and pick 

one ball with the spoon which is in the mouth of students and put the 

ball in their group’s box. Students who make the ball fall return to pick 

up another ball. The group that has the largest number of balls will be 

the winner.  

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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BUILD YOUR MONSTER 

GAME TYPE  Movement and team game 

AIMS   Language: Present simple; have/has 

Other: Balance and coordination 

TIME    30 – 40 minutes 

MATERIALS Images of the parts of a monster body; straw; boxes; blu-tack or 

sellotape to stick the parts of the body on the board; score board.  

DESCRIPTION The object of the game is to pick up one part of the monster’s body 

with the straw and carry the part of the body to the board, then stick 

the parts of the body creating a new monster.  

PROCEDURE 1. You need a very large classroom or empty space, perhaps the school 

yard or playground. Divide the class in two groups. Give each student 

a straw. Both groups are at the back of the classroom with their straws 

and there is a table with a box where there are the parts of the monster’s 

body. 

2. The game starts when the teacher countdowns from 3 to 1. Students 

make a line and one by one they go to the box with the parts of the 

monster’s body, and students aspire with the straw one part of the 

monster’s body and carry to the board while other students stick the 

body parts in order to create their monster. Students who make the 

image fall return to pick up another image. The group that has the most 

creative monster will win.  

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children  
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SIMON SAYS 

GAME TYPE  Movement game 

AIMS   Language: Imperatives; action verbs; parts of the body 

TIME    30 – 40 minutes 

MATERIALS Optional; flash cards. 

DESCRIPTION The object of the game is to pick up one ball with the spoon and carry 

the ball to the box, the group that has more balls in 5 or more minutes 

will win. 

PROCEDURE 1. Clear a space in the classroom. The students stand facing you with 

enough space to move comfortably. You stand a few meters away from 

them, so that they can all see you. 

 2. Call out a command such as Simon says: touch your nose. The 

students must do what you say. If the student do not do the action they 

are out. 

3. The last student left in the game becomes the new caller. 

 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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ROLL THE DICE 

GAME TYPE  Movement and dice game 

AIMS   Language: there is /there are; furniture of the house 

   Others: recognizing drawings and numbers 

TIME    40 – 50 minutes 

MATERIALS Two big dice, both with furniture of the house 

PROCEDURE 1. Divide the class into two teams. Put the dices at the back of the class 

and students will be in front of the dices.  

2. Students in pairs have to be ready to run to pick up a dice. Before 

running teacher can make students hold hands and make them rotate 

in their place (teacher can make the game as difficult as he or she 

wants; e.g. to tie the feet, blindfold). The first pair that gets the dice 

can roll it and say what they get e.g. “there are four chairs” 

3. After about ten rounds, the team with the most point win. 

 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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PAPER DOLL 

GAME TYPE  Drawing game  

AIMS   Language: present continuous; clothes  

Other: Imagination; making team decision 

TIME    30 – 40 minutes 

MATERIALS Paper dolls; color papers; glue; scissors; markers. 

PREPARATION Divide the class in groups of 6. Give each group two or three paper 

dolls with scissors, glue and color papers. 

PROCEDURE 1. The students sit in a circle on chairs. They start cutting the paper 

dolls and decide which clothes the doll is going to wear. 

 2. After the doll is worn, students have to stick the doll in a color 

paper and name their dolls. 

 3. Students have to do sentences describing the clothes that the doll is 

wearing.  

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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DRESSING UP RELAY 

GAME TYPE  Team and movement game 

AIMS   Language: Present continuous 

Other: Fast dressing (co-ordination) 

TIME    30 – 40 minutes 

MATERIALS Set of clothes for each team. 

DESCRIPTION This is a team game. The object of the game is for each student to put 

on one article of clothing, and say what he or she is wearing. Wear a 

student as quickly as possible. It is a relay race. 

PROCEDURE 1. Split the class into two or more teams. The team sit at one end of 

the classroom. At the other end of the classroom put the clothes in 

separate tables for each team. Start the race relay race by saying 

bring the clothes. The first two students who have their feet tied run 

to the pile of clothes and pick up just one and dress the student 

selected in each group.  

2. The game continue in this way sending pairs to the pile of clothes 

and wearing the student selected, in this way until the student has put 

all the clothes on. Also the student has to say, for example, I am 

wearing shoes and a scarf. The best dressed up wins. 

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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HURRICANE 

GAME TYPE  Movement game 

AIMS   Language: vocabulary revision; speaking; listening; the weather 

Other: Quick reaction 

TIME    30 – 40 minutes 

MATERIALS Written sentences on the board. 

PREPARATION Clear a large space in the classroom and put one chair per child in a 

circle. If you don’t have chairs, the children can sit in a circle on the 

floor. 

PROCEDURE 1. Assign each child a sentence that will be written on the board e.g. 

(It is raining, it is sunny, it is windy). One student will be standing in 

the middle of the circle, he will be the one who starts the game 

choosing one sentence.  

2. The children who are called stand up and change places, the 

student who called out the sentences has to find a seat too. 

3. Continue making students call out sentences until all the children 

have had a chance to change places at least once. 

4. After a few rounds, call in this case HURRICANE! Or any other 

phrase that fits with what you are teaching. Everyone must get up and 

change seats.  

Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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PREPARE YOUR FOOD 

GAME TYPE  Team and card game 

AIMS   Language: food; present simple and present continuous. 

   Other: Imagination  

TIME    30 – 40 minutes 

MATERIALS 40 food cards per two groups; straws; plates; blu-tack or sellotape; 

markers. 

DESCRIPTION The object of the game is to prepare a weird dish with different 

ingredients that student will pick with the straws. 

PROCEDURE 1. You need a very large classroom or empty space, perhaps the school 

yard or playground. Divide the class in two groups. Give each student 

a straw. Both groups are at the back of the classroom with their straws 

and there is a table with a box where there are different kind of 

ingredients to prepare a dish. 

 2. The game starts when the teacher countdowns from 3 to 1. Students 

make a line and one by one they go to the box with the ingredients, and 

students aspire with the straw one ingredient and carry it to the plate 

that other students is holding. Students who make the ingredient fall 

return to pick up another image. 

3. When the teacher says “stop”, students stop to prepare the dish with 

the ingredients that they brought, after that they have to name the dish 

using their imagination e.g. “milpolleza”  

 Source: Adapted from Lewis, G. & Bedson, G. (1999) Games for children 
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- PRACTICES USED IN CLASS 
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- MATERIALS USED FOR THE GAMES 
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LESSON PLAN NUMBER º 1 

INTRODUCING YOURSELF 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                    Time: 2 Hours 

 

PRE-TASK 

 Ask students about some examples of greeting expressions that they already know. 

 Present students  ways of greetings, basic questions and ways to say good bye 

 

TASK 

 Explain students the way to use basic expressions of formal and informal greetings. 

 Make students practice the way to pronounce the basic expressions of formal and informal greetings. 

 Give students an example of a conversation using the basic expressions of formal and informal greetings. 

. 

 

POST TASK 

 Students have to use basic  expressions of formal and informal greetings using “hello”  movement game 

 

LESSON PLAN NUMBER 2 

ALPHABET 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                   Time: 2 Hours 

 

Main Aim:  To introduce yourself. 

Sub Aim:  To teach basic expressions of formal and informal  greetings  

Personal Aim:  To prompt students to be most self-confident by practicing speaking with them and by make 

them to play in order to be more extroverted. 

 To solve some doubts about the rules for using basic expressions of formal and informal 

greetings. 

 

Learning out 

comes: 
 Students will be able to introduce themselves. 

 Students will be able to recognize the meaning of greetings. 

 To know some rules about when to use basic expressions of formal and informal greetings. 

 

Language 

Imput: 

 Basic expressions of formal and informal greetings such as: Hi, Hello, I am, Nice to meet 

you, Glad to meet you, Good morning Good afternoon, Good evening, How are you?, How 

is everything?, What is your name?, Fine , I am fine, Great, Not bad, So-so ,Bye, Bye-bye , 

See you, See you  later, See you  tomorrow, Take care. 

Anticipated 

Problems: 
 Students may be shy. 

 Students could have problems to understand and pronounce the content of the topic. 

Material and 

Aids: 
 Papers, markers, bills, balls, chairs. 
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Main Aim:  To spell students’ names and last names. 

 To spell words. 

Sub Aim:  The alphabet and possessive adjectives. 

Personal Aim:  To make students feel self-confident by practicing speaking with them and 

by making them to play in order to be more outgoing. 

 To solve some problems about the alphabet pronunciation. 

Learning out comes:  Students will be able to spell their names and last names. 

 Students will be able to use possessive adjectives. 

 Students will be able to spell words. 

 

Language Imput:  Students will use basic questions about how to spell names and last names. 

Anticipated Problems:  Students may have difficulties in spelling. 

 Students may have problems with possessive adjectives. 

Material and Aids:  Poster Paper, flash cards, chalkboard, chalks, balls, speakers. 

PRE-TASK 

 Brainstorm alphabet spelling, and showing students the letters.. 

 Make a feedback of the alphabet. 

 Stick and organize the letters of the alphabet. 

 Repeat chorally the letters of the alphabet. 

TASK 

 Practice pronunciation with them by listening to an alphabet song. 

 To teach students the use of possessive adjectives. 

 Teacher’s model: 

- Hello, what is your name? 

- My name is Ariel. 

- Can you spell your name? 

- A – R – I – E – L 

 Work in groups a similar conversation.        

. 

POST TASK 

 Game: “first to say Z!” 

 

 

LESSON PLAN NUMBER º 3 

VERB TO BE 1 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                                  2nd B, D 

Number Of Students: 228                                      Time: 2 Hours 

Main Aim:  To talk about occupations 

Sub Aim:  To teach “verb to be”  

Personal Aim:  To provide practice of the vocabulary of occupations. 

 To make students use “the verb to be” in simple sentences. 

 Make students use the articles a/an. 

 Make students use the plural forms. 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 
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PRE-TASK 

 Review the occupations with flash cards. 

 Ask the class to say the occupations that is showed. 

 The teacher models the correct pronunciation by saying the occupation. 

 The class repeats the occupation. 

 Ask some students to make a mimic of an occupation in front of the class. 

TASK 

 To teach students the difference between the indefinite articles a/an. 

 Teach students the rules of plural forms of nouns. 

 Introduce the “verb to be” with occupation vocabulary. 

 Explain students how to use “verb to be” with occupations. 

 Teach students the use of affirmative contractions.  

 Make students create their own sentences with the use of “verb to be “and occupations vocabulary. 

POST TASK 

 After finishing the activity  task students will play the “occupation dodge movement game” 

 

LESSON PLAN NUMBER 4 

VERB TO BE 2 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                   Time: 2 Hours 

 

Main Aim:  To talk about occupations 2 

Sub Aim:  To teach “verb to be” in negative form. 

Personal Aim:  To provide practice of the vocabulary of occupations. 

 To make students use “the verb to be” in negative form. 

 Make students use the articles a/an. 

 Make students use the plural forms. 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning outcomes:  Students will be able to say occupations. 

 Students will be able to use a/an. 

 Students will be able to use plural forms. 

 Students will be able to make sentences with “verb to be”  

Language Input:  Occupations: Mechanic, postman, singer, teacher, nurse, painter, pilot, 

police officer, taxi driver, waiter, fire fighter, fisherman, farmer, doctor, 

dentist, chef, bus driver, cashier, artist, astronaut, actor, and actress. 

 a/ an. 

 Plural forms of nouns. 

 Verb to be: I am, you are, he is, she is, it is, they are, we are. 

 Affirmative contractions: I’m, you’re, he’s, she’s, it’s we’re, they’re. 

Anticipated Problems:  Students could not understand the grammar of “verb to be.” 

 Students can have problems with pronunciation. 

 Students could confuse the articles a/an. 

Material and Aids:  Flash cards, papers, markers, bills, balls, chairs. 
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Learning out 

comes: 

 Students will be able to say occupations. 

 Students will be able to use plural forms. 

 Students will be able to use the contractions of verb to be in negative form. 

 Students will be able to make sentences with “verb to be” in negative form. 

Language 

Input: 

 Occupations: barber, butcher, carpenter, dancer, plumber, lawyer, worker. 

 Verb to be: I am, you are, he is, she is, it is, they are, we are. 

 Verb to be negative form: I am not, you are not, he is not, she is not, it is not, you are not, 

we are not, and they are not. 

 Negative contractions: I’m not, you’re not/ you aren’t, he’s not/ he isn’t, she’s not/she isn’t, 

it’s not/it isn’t, you’re not/you aren’t, we’re not/we aren’t, they’re not/they aren’t.  

Anticipated 

Problems: 

 Students could not understand the grammar of “verb to be” in negative form. 

 Students can have problems with pronunciation. 

 Students could confuse the articles a/an. 

 Students could have problems with the plural forms of nouns. 

 Students could have problems with the contractions of “verb to be” in negative form. 

Material and 

Aids: 

 Flash cards, papers, markers, bills, balls, chairs. 

PRE-TASK 

 Feedback the occupations with flash cards. 

 Ask the class to say the occupations (2) that are showed. 

 The teacher models the correct pronunciation by saying the occupation. 

 The class repeats the occupation. 

 Play the game “Hangman” in order to make students review all the occupations. 

TASK 

 Explain students how to use “verb to be” in negative form with occupations. 

 Teach students the contractions of the “verb to be” in negative form 

 Make students create their own sentences with the use of “verb to be “in negative form and the occupations. 

POST TASK 

 After finishing the activity  task students will play the “occupation dodge movement game” 

 

LESSON PLAN NUMBER º 5 

ADJECTIVES 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                    Time: 2 Hours 

PRE-TASK 

Main Aim:  To talk about adjectives 

Sub Aim:  To reinforce  “verb to be” using adjectives 

Personal 

Aim: 

 To provide practice of the vocabulary of adjectives. 

 To make students use “the verb to be” in all its forms 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will know the meaning of different adjectives. 

 Students will be able to use the verb to be with adjectives. 

 Students will be able to describe people’s appearance.  
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 Make students focus on the flash cards to make them understand the adjectives. 

 Ask the class to say the adjectives that are showed. 

 The teacher models the correct pronunciation by saying the adjectives. 

 The class repeats the adjectives. 

TASK 

 Explain students what is an adjectives, when and how to use it. 

 Reinforce the subject pronouns. 

 Reinforce the verb to be in all its forms. 

POST TASK 

 Ask student to describe a friend of them students should guess who is that person.  

 

LESSON PLAN NUMBER Nº 6 

NUMBERS 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                                  2nd B, D 

Number Of Students: 228                                      Time: 2 Hours 

 

Main Aim:  To talk about numbers. 

Sub Aim:  To make a difference between cardinal and ordinal numbers 

Personal Aim:  To provide practice of numbers. 

 To make students use numbers. 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out comes:  Students will know the ordinal and cardinal numbers in English. 

 Students will be able to count in English. 

 Students will be able to write the dates in English using ordinal numbers.  

Language Input:  Ordinal numbers 1 - 1000 

 Cardinal numbers 1st – 31st , 40th – 100th  

Anticipated Problems:  Students can misunderstand the difference between ordinal and cardinal numbers. 

 Students can have problems with the pronunciation of the numbers. 

Language 

Input: 

 Adjectives: Beautiful, ugly, difficult, easy, good, bad, heavy, thin, messy, tidy, tall, short, clean, 

dirty, big , small, friendly, unfriendly, fast, slow, handsome, happy, sad, long ,short, old , new , 

poor, rich, weak, strong, cool, geeky, full, empty, hard, soft, loud, quiet, sharp, young,  

 Verb to be: I am, you are, he is, she is, it is, they are, we are. 

 Verb to be negative form: I am not, you are not, he is not, she is not, it is not, you are not, we are 

not, and they are not. 

 Verb to be interrogative form: Am I?, Are you?, Is he?, Is she?, Is it?, Are you?. Are they? Are 

they? Are we? 

 Affirmative contractions: I’m, you’re, he’s, she’s, it’s we’re, they’re. 

 Negative contractions: I’m not, you’re not/ you aren’t, he’s not/ he isn’t, she’s not/she isn’t, it’s 

not/it isn’t, you’re not/you aren’t, we’re not/we aren’t, they’re not/they aren’t.  

Anticipated 

Problems: 

 Students can misunderstand the meaning of adjectives. 

 Students can have problems with pronunciation. 

Material and 

Aids: 

 Flash cards, papers, markers, balls, chairs. 
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Material and Aids:  Flash cards, papers, markers, , bingo cards, chairs, prizes. 

PRE-TASK 

 Ask students about how to say some numbers in English. 

 How to write the numbers from 21 to 1000 

TASK 

 To make a difference between cardinal and ordinal numbers. 

 Make students write the cardinal numbers from 1 to 100.  

 Make students write the ordinal numbers from 1st to 100th. 

POST TASK 

 To make students play bingo with numbers. 

 Use the game “telephone role-play”  

 

LESSON PLAN NUMBER Nº 7 

FAMILY  

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                                        2nd B, D 

Number Of Students: 228                                    Time: 2 Hours 

 

Main Aim:  To talk about the family members 

Sub Aim:  To reinforce “verb to be and adjectives” using the family members. 

Personal Aim:  To provide vocabulary about family members. 

 To make students use verb to be in order to talk about their family. 

 To make students use adjectives in order to talk about their family. 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will know the family members in English. 

 Students will be able to describe a family. 

 Students will be able to write and talk about their own family. 

Language 

Input: 

 Family members: grandfather, grandmother, father, mother, husband, wife, daughter, son, 

brother, sister, cousin, uncle, aunt, baby.  

Anticipated 

Problems: 

 Students can have problems using the correct verb to be. 

 Students can have problems with the pronunciation of the family members. 

 Students may feel embarrassed when talking about their families. 

Material and 

Aids: 

 Flash cards, papers, markers, chairs, handouts, the “Simpson” family chart. 

PRE-TASK 

 Ask students if they know the “Simpsons” family. 

 Ask students the name of the different members of the Simpson’s family. 

 Ask students who is the father, the mother, the sister, the brother, the uncle, the cousin, the aunt, the son, the 

daughter, and the baby. 

TASK 

 Students have to do a chart of their own family similar to the Simpson’s. 
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 Students have to do some sentences of their families using the verb to be and the adjectives. 

POST TASK 

 Presentation of the student’s families with charts. 

 “Family ties” team game. 

 

 

LESSON PLAN NUMBER Nº 8 

PRESENT SIMPLE 1 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                     Time: 2 Hours  

 

Main Aim:  To talk about students’ daily routines 

Sub Aim:  To teach verbs related to daily routines 

 To teach simple present affirmative form and third person case. 

Personal Aim:  To provide action verbs. 

 To make students conjugate the verbs. 

 To make students talk about their routines.  

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will be able to add “s”, “es” or “ies” to the verbs when using third personal singular 

pronouns “he”, “she” or “it”. 

 Students will be able to conjugate the verbs in all persons. 

 Students will be able to talk about their routines. 

Language 

Input: 

 Verbs: drink, clean, eat, jump, open, walk, swim, run, cook, fly, study, play, cry, go, dance, 

draw, watch, fix, do, sleep, brush. 

 Prepositions of place: in, on, at. 

Anticipated 

Problems: 

 Students can have problems with the conjugation of third persons: he, she, and it. 

 Students can have problems with verbs ending in “y”. 

 Students may have problems to complete the sentences in the complement part. 

Material and 

Aids: 

 Flash cards of verbs, illustration paper charts, bills. 

PRE-TASK 

 Ask students if they know some verbs. 

 Introduce action verbs with flash cards. 

 Teach them 20 verbs to students. 

TASK 

 To explain students the simple present tense affirmative form. 

 To explain students the case of the third person in the simple present tense affirmative form. 

 To teach students the difference among the prepositions of place: in, on, at.  

 Students have to conjugate the verbs in simple present. 

 Explain students that the simple present is used for routines. 

POST TASK 

 Make students write their own routine. 

 “Wheel of fortune” team game. 
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LESSON PLAN NUMBER Nº 9 

PRESENT SIMPLE 2 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                      Time: 2 Hours 

PRE-TASK 

 Ask students if they remember the 20 previous verbs taught. 

 Introduce 10 more action verbs with flash cards. 

 Feedback of the simple present (affirmative form). 

TASK 

 To explain students the simple present tense negative form. 

 To explain students the use of auxiliary verbs “do” and “does”. 

 To explain students how to make negative sentences in English using the adverb “not”.  

 Students have to conjugate the verbs in simple present negative form. 

 Explain students that the simple present is used for habits. 

POST TASK 

 Make students write their own habit in negative form. 

 “Wheel of fortune” team game. 

 

 

 

 

 

Main Aim:  To talk about things that students’ do not. 

Sub Aim:  To teach other 10 verbs 

 To teach simple present negative form and third person case ( do not – does not) 

Personal Aim:  To provide action verbs. 

 To make students conjugate the verbs in negative form. 

 To make students talk about thing that they do not do.  

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will be able to use auxiliaries (do and does plus the negative “not”) when using third 

personal singular pronouns “he”, “she” or “it”. 

 Students will be able to use the contractions of “do not and does not” (don’t and doesn’t). 

 Students will be able to conjugate the verbs in negative form. 

Language Input:  Verbs: paint, play, fight, try, marry, close, drive, carry, apply, put. 

Anticipated 

Problems: 

 Students can have problems with the use of do not, and does not in third persons: he, she, 

and it. 

 Students can have problems adding “s”, “es”, or “ies” to the verbs in negative form. 

 Students may have problems to complete the sentences in the complement part. 

 Students can have problems with the pronunciation of the contraction forms “don’t and 

doesn’t.” 

Material and 

Aids: 

 Flash cards of verbs, illustration paper charts, bills. 
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LESSON PLAN NUMBER Nº 10 

PRESENT SIMPLE 3 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                      Time: 2 Hours 

PRE-TASK 

 Ask students if they remember the previous verbs taught. 

 Introduce 10 more action verbs with flash cards. 

 Feedback of the simple present (affirmative and negative form). 

 

TASK 

 To explain students the simple present tense question form. 

 To explain students the use of auxiliary verbs “Do” and “Does”. 

 To explain students how to make interrogative sentences in English using the auxiliaries Do and Does.  

 To explain students to make interrogative sentences using the Wh questions. 

 Students have to conjugate the verbs in simple present question form. 

 Explain students that the simple present is used for habits and routines. 

POST TASK 

 Make students ask their routines and habits. 

 “Wheel of fortune” team game. 

 

 

 

 

 

Main Aim:  To ask students what they do during the week. 

Sub Aim:  To teach other 10 verbs 

 To teach simple present question form and third person case (Do – Does) 

Personal Aim:  To provide action verbs. 

 To make students conjugate the verbs in question form. 

 To make students ask about their routines and habits.  

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will be able to use auxiliaries (Do and Does) when using third person singular 

pronouns “he”, “she” or “it”. 

 Students will be able to conjugate the verbs in question form. 

 Students will be able to answer short and information questions, 

Language Input:  Verbs: kick, push, hit, think, want, need, jump, run, eat, and cook. 

Anticipated 

Problems: 

 Students can have problems with the use of Do and Does in third persons: he, she, and it. 

 Students can have problems adding “s”, “es”, or “ies” to the verbs in question form. 

 Students may have problems to complete the sentences in the complement part. 

Material and 

Aids: 

 Flash cards of verbs, illustration paper charts, bills. 
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LESSON PLAN NUMBER Nº 11 

PRESENT CONTINUOUS 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                           Time: 2 Hours 

 

Main Aim:  To talk about things that happen at moment and clothes that students are 

wearing 

Sub Aim:  To teach otther10 verbs 

 To teach present continuous in affirmative negative and interrogative form. 

Personal Aim:  To provide action verbs. 

 To make students conjugate the verbs in present continuous 

 To make students ask about clothes that they are wearing  

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out comes:  Students will be able to use the present continuous in affirmative, negative 

and interrogative form. 

 Students will be able to describe the clothes that they are wearing 

Language Input:  Verbs: wear, buy, sell, use, cut, dress, ask, call, undress, change. 

Anticipated Problems:  Students can have problems to remember the verb to be. 

 Students can have problems adding “-ing” form to the verbs to make 

sentences in present continuous. 

 

Material and Aids:  Flash cards of verbs, illustration paper charts, bills. 

PRE-TASK 

 Ask students if they remember the verb to be. 

 Feedback of the verb to be (affirmative, negative and interrogative form) 

 Introduce 10 more action verbs with flash cards. 

TASK 

 To explain students the use of the present continuous in all its forms (affirmative, negative and, 

interrogative). 

 To explain students the use of the “-ing” form. 

 Students have to conjugate the verbs in present continuous.  

 Explain students that the present continuous is used for things that happen at the moment. 

POST TASK 

 Make students ask to his or her classmates what they are wearing. 

 Play the game “Dressing up relay” 

 Play the game “Paper doll” 
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LESSON PLAN NUMBER Nº 12 

 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                   Time: 2 Hours 

 

Main Aim:  To talk about things that are at school and home. 

Sub Aim:  To teach different things or objects at home and school 

 To remember verb to be (positive, negative and interrogative form). 

 To teach rooms in the house. 

Personal Aim:  To make students write sentences with there is and there are in positive, negative and 

interrogative form. 

 To make students talk about how many objects they have in their house and in the school. 

 Involve students in an engaging lesson. 

 Teach a fun lesson with game in order to practice pronunciation. 

Learning out 

comes: 

 Students will be able to use there is and there are to talk about things that are in their 

houses and in the school. 

 Students will be able to describe their home and the school. 

Language Input:  Kitchen, living room, bathroom, bedroom, dining room, yard, garage, laundry, basement, 

bed, picture, desk, lamp, chair, pillow, window, door, roof, rug, night table, bookcase, 

wardrobe, mirror, toilet, shower, towel, fridge, microwave, oven, cabinet, dishwasher. 

Anticipated 

Problems: 

 Students can have problems remembering the verb to be. 

 Students can have problems with the vocabulary. 

 Students can have problems with plural nouns. 

 Students may have problems with there is (singular) or there are (plural). 

Material and 

Aids: 

 Illustration paper charts, bills, markers, realia things that are in classroom.  

PRE-TASK 

 Make students observe things that are around them. 

 Ask students what things they saw. 

 Feedback of the verb to be (affirmative, negative and interrogative form). 

TASK 

 To explain students the use of there is and there are in positive, negative and interrogative form. 

 To explain students the difference between there is and there are. 

 To give students some vocabulary of furniture in the classroom. 

 To make students tell us thing that they see in the classroom using there is and there are. 

 Students have to write sentences with there is and there are in positive, negative and interrogative form. 

POST TASK 

 Make students draw their houses and write the parts of the house. 

 Make students show their houses and explain how many rooms are in their house and also the furniture 

that they have. 

 After the lesson play “roll the dice” team game. 
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LESSON PLAN NUMBER Nº 13 

SPEAKING TEST 

Level: Beginners                                                Grade: 1st A, B, C, D, E, F, 

                                                                                                         2nd B, D 

Number Of Students: 228                                   Time: 2 Hours 

 

Main Aim:  To evaluate students speaking skill. 

Sub Aim:  To evaluate vocabulary. 

 To evaluate accuracy. 

 To evaluate task completion. 

 To evaluate fluency. 

Personal Aim:  To make students answer the questions correctly. 

Learning out comes:  Students will be able to answer the questions. 

 Students will be able to produce language. 

Language Input:  What is your name? – Where are you from? – What do you do? – Do you work? – 

Are you a student? – What do you do in your free time? – Do you like football? – 

What do you every day? – Tell me about the weather in your country. 

Anticipated Problems:  Students can have problems with the pronunciation. 

 Students can have problems to answer the questions completely. 

Material and Aids:  Camera, evaluation sheet.  

PRE-TASK 

 Feedback of the lessons that students learned. 

TASK 

 To take the test to students one by one outside the classroom. 

POST TASK 

 To Check the students’ answers and give them their scores. 

 

LESSON PLAN NUMBER Nº 14 

FINAL GENERAL ENGLISH KNOWLEDGE TEST 

Level: Beginners                                        Grade: 1st A, B, C, D, E, F, 

                                                                                                 2nd B, D 

Number Of Students: 228                            Time: 2 Hours 

 

Main Aim:  To evaluate students’ general knowledge of English with a written test. 

Sub Aim:  To evaluate vocabulary. 

 To evaluate grammar. 

 To evaluate reading. 

Personal Aim:  To know students’ knowledge of English. 

Learning out comes:  Students will be able to answer the test. 

 Students will be able to use all the knowledge that they acquired in all the 

year. 
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Language Input:  Colors, numbers, clock, prepositions, verbs, verb to be, simple present, 

present continuous, there is/are,”Wh” questions. 

Anticipated Problems:  Students can have problems with extended vocabulary. 

 Students can have problems confusing present simple, verb to be and 

present continuous. 

 Students can have problems with the length of the test. 

Material and Aids:  The written “English test - elementary 100 questions - I spilled the beans.”  

 The answer sheet. 

PRE-TASK 

 Feedback of the lessons that students learned. 

TASK 

 To take the test to students one by one outside the classroom. 

POST TASK 

 To Check the students’ answers and give them their scores. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwj2td-Ww-DSAhVG6SYKHYhKAqgQFggZMAA&url=http%3A%2F%2Fwww.ispilledthebeans.com%2Fexercises%2FPDF%2Fexercisestestelementary1.pdf&usg=AFQjCNHvCLR_vkW6LTzgvvreqX22PPXm7g
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- TESTS APPLIED EACH BIMESTER 
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- WRITTEN TEST  
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- SPEAKING TEST 
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- SPEAKING FINAL SCORES BASED ON THE RUBRIC  
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- EXAMPLE OF AN ANSWER SHEET DIAGNOSTIC TEST  

 

- EXAMPLE OF AN ANSWER SHEET FINAL TEST 


