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Psalm 23 
 

A Psalm by David. 
(Reina Valera)  

 
Yahweh is my shepherd: 

I shall lack nothing. 
He makes me lie down in green pastures. 

He leads me beside still waters. 
He restores my soul. 

He guides me in the paths of righteousness  
for his    name’s sake. 

Even though I walk through the valley of the   
shadow of death, 

I will fear no evil, for you are with me. 
Your rod and your staff, they comfort me. 

  You prepare a table before me in the presence of   
my enemies. 

You anoint my head with oil. 
My cup runs over. 

Surely goodness and loving kindness  
shall follow  me all the days of my life, 
and I will dwell in Yahweh’s house forever. 
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ABSTRACT 

 

The project is composed of three chapters. Chapter one provides a general introduction to 

the background, the context in which the project was applied and the social group we 

worked, the goal and objectives, and the significance to develop this study. 

 

The Second chapter contains the theoretical framework, which is divided into three 

sections. The first part reviews the literature related to learning process and   foreign 

learning at early age; the second part explores the role of communicative or language 

games and their function in education, particularly in the second language classroom, the 

types of communicative games, their characteristics, and their relevance to various learning 

styles and their important influence on students’ learning outcomes, on their motivation, 

and on classroom atmosphere. And finally, third part of this chapter describes the 

conceptual framework about communicative games related to the teaching of foreign 

language vocabulary to children.  

 

The third chapter presents the propositive section which includes the objectives, 

methodology and procedures of the proposal, it also provides the syllabus design for all the 

English course program, the topics and lesson plans for each unit and the different 

communicative games with a detailed description and instruction of games development.  

Also, the general conclusions of this study, together with its limitations and implications, 

and the recommendations for future researches are given. 

 

Finally, we present the pedagogical material and didactic resources to offer teachers a 

complete plan to develop effectively their foreign language class, especially if they are 

working with children. 
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TEACHING ENGLISH LANGUAGE VOCABULARY THROUGH COMMUNICATIVE 

GAMES TO 5 YEAR OLD CHILDREN OF THE “CENTRO DE ORIENTACIÓN 

FEMENINO” OF LA  PAZ CITY. 

 

CHAPTER I 

DIAGNOSTIC SECTION 

 

1.1. INTRODUCTION 

 

Due to the new tendencies manifested in the actual world such as technology 

advances, foreign trades, public relations, tourism, media and educational development; 

English language is considered as the worldwide spoken language. No one can deny the 

real importance of the English language around the world, for instance the way in which it 

is taught must be the best in order to obtain a good Communicative Competence. 

 

Through the time there have been too many controversies about the best way of 

teaching a foreign language, this is why the teaching of English has changed and improved 

constantly in countries considered economically developed. There have been many ways 

for learning and teaching English to deal with the different skills as: Listening, speaking, 

writing and reading, but vocabulary acquisition is increasingly viewed as crucial for 

language acquisition. However, there is disagreement about the effectiveness of the 

different approaches for presenting vocabulary items. Moreover, learning vocabulary is 

often perceived as a hard and laborious task, in this sense, games are not just time-filling 

activities they have a great educational value.  

 

In Bolivia, with the New Educational Reform, education is gradually changing in the 

pedagogic way in order to improve learning in different areas. Many language specialists 

and teachers have studied the way to teach this subject in an easier way from beginners to 

more advanced levels, making use of the different theories about language teaching. 

Besides, they have been proving some effective techniques to improve English Foreign 
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language classrooms. The practices of them have helped students to develop their abilities 

in a better and an easier way, avoiding hard learning for young and old people. Talking 

about children, we can say that there is not a suitable approach according to their needs and 

abilities. Maybe, we forget the importance to motivate children to get a new language 

through an appropriate method according to the children’s needs. 

Taking into account the Bolivian Education reality about the teaching of foreign 

languages we observed that there is not an apropiated development of teaching process.   

The Equipo Técnico de Apoyo a la Reforma Educativa ETARE, (1993) in the book 

“Dinamización Curricular” talks about the education in Bolivia and the difficulties in the 

educational system due to the lack of motivated teachers, schools without facilities, the lack 

of teaching materials, the poor didactic material that influences negatively on the 

qualitative and quantitative development of students’ learning development, and syllabus 

without a diversity of methodologies to apply to the students’ needs. These factors are the 

ones that are considered part of the learning process. 

 

 Taking into account all the educational difficulties mentioned above, this work was 

oriented to offer a methodology based on the teaching of English vocabulary through 

Communicative Games to children to obtain better results.  

 

The present project is focused to whom wants to use games as a useful resource in the 

process of teaching a foreign language, this technique was designed specially for children, 

and it has also served a lot in educational programs. 

 

 The principles of using communicative games try to show all the benefits that it 

offers in the process of learning and teaching a foreign language to children.  Some 

language areas can be solved through games. Firstly, they are used for pedagogical 

objectives; they give a lot of motivation to students while learning the target language, 

adding entertainment to the regular classroom activities. At the same time, Games help 

teachers talking time to lower. Thirdly, games can help lower the children’s affective filter, 
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helping students to improve their communication with the different skills. Finally, the hard 

work in getting new vocabulary is done through games in a more effective way. 

  In this sense this work is oriented to offer a methodology based on the teaching of 

English vocabulary through Communicative Games to children, which is going to focus the 

attention on a very important social group: Children from the Centro de Orientación 

Femenino de Obrajes of La Paz city, who have to subsist in prison with their parents, 

sacrificing their childhood, and restricting themselves to some elemental rights, for 

example the right to a good education.  

 

To continue, it is very important to describe the social group and the place in which 

the research was carried on in order to understand the implications of the teaching 

development.  

 

 

1.2 PLACE OF THE RESEARCH 

 

It is important to describe the place in which the research was developed, in order to 

understand the context in which the project was applied. This project was carried out in a 

particular nursery school located in La Paz city, specifically at the C.O.F. “Centro de 

Orientación Femenina de Obrajes” (female correctional facility). 

 

 The C.O.F. is one of the biggest feminine state detention centre in La Paz -Bolivia, and it is 

located in the south zone of this city, specifically in the seventh avenue of Hernando Silez 

and Diaz Villamil  streets. 

 

In the C.O.F, more than the 75 % of the women inmates are mothers who have children 

living with them. Children are permitted to stay with their mothers until 6 years old. For 

this reason, the law of Ejecución Penal y Supervisión, article 84 stablishes that prisons must 

have a nursery school designed to children’s education. Due to this penitentiary policy in 

our country, children are permitted to live with their mothers until their 6 years old. In 

reference to this situation, a diagnostic made to women inmates in Bolivia by the 
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Asociación Latina para los Derechos Humanos (1996:56) explains “De acuerdo a la ley, 

los niños menores de 7 años pueden permanecer en los recintos con sus madres. Se prevé 

para estos casos el funcionamiento de guarderías que se encarguen de los niños en las 

horas hábiles del día”. According to the reports made by the Defensoría del Pueblo de la 

Republica de Bolivia (2004:12) 

 

 Las cárceles de Bolivia por varias circunstancias se han constituido en 

lugares donde toda la familia está presente. Esto puede llamar la atención a 

muchos que mencionan el hacinamiento y el riesgo para los niños. Sin 

embargo, cuando se elaboró un diagnóstico, éste dio cuenta que para los 

niños y niñas el estar en contacto más cercano con sus mamás y/o con sus 

papás era un factor protector, a quedarse solos y totalmente aislados. Eso 

más bien les fortalecía y podían responder adecuadamente a los estudios, 

podían socializarse igual que otros niños, es decir que el convivir con sus 

padres no es un factor que los inhiba y que los satanice. 

 

             In 1993 the C.O.F opened a primary School called “Unidad Educativa12 de Abril” 

that offers educational programs for imprisoned children, there is a timetable that 

establishes the time of classes. In the morning from 8:30 to 12:00 and from 2:00 to 5:00 in 

the afternoon. According to the diagnostic evaluation made at the beggining of the project 

application (see appendix A), it was evidenced that there is not an efficient pedagogical 

work for the children who assist to the educational program. Luna (April -12-2006-La 

Prensa newspaper),  in relation to the educational programs in prisons of La Paz mentioned 

the  following: “si bien no se ha encontrado una línea pedagógica, se siguen las iniciativas 

de educadores. No hay enseñanza según etapas”. 

 

      The nursery of the Centro de Orientación Femenina located in Obrajes, is considered 

one of the best nurseries implemented in state prisons in Bolivia. The nursery was created 

only for students until they are 6 years old; that is to say, The First, Second and Third Initial 

Stage. 
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In terms of infrastructure, the school is the one that counts with three infantile classrooms, 

early stimulation and learning classroom, an auditorium, a dining room, bathrooms and 

kitchen. In the recreational area, there is a playground and a park.  

 

1.2.1 CHILDREN OF THE C.O.F. 

 

 Five year old children of the C.O.F. “Centro de Orientacion Femenina de Obrajes” are 

people who have socio-economical problems. According to the diagnostic evaluation made 

at the beginning of the project (see chapter 3), It was observed that there is disadvantage in 

knowledge in relation to children in a different social and economical situation.  

Maybe, it is due to the lack in educational, motivational and familiar areas. Children have 

been restricted in several aspects of their integral development according to the age that 

they have. According to this, UNICEF in a report made for “Un Mundo Apropiado Para 

los Niños” (2006: 35)  explains: 

(…) la necesidad de que los centros de reclusión cuenten con guarderías y 

servicios para los sentenciados que viven con sus hijos e hijas, existen 

limitantes en cuanto a recursos financieros, humanos y materiales que 

impiden el desarrollo en condiciones aceptables de los niños en las cárceles. 

Este grupo está expuesto a mayor riesgo del consumo de drogas, violencia 

sexual y maltrato, por las condiciones de los centros de reclusión.  

 In addition, they have to live negative emotional events and feel stressed because of the 

restrictions and limitations that prisoners have in our country, such as the cramped 

conditions in which they live. Many of the children have to observe their mother’s 

frustration due to the fact of being awaiting trial people, the lack of judicial assistance, 

influences their economical and social situation.  
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Those are some of the relevant characteristic of 5 year old children of the C.O.F. It is 

important to be conscious of the characteristics of the population in which the project was 

carried out to help children in the weak areas and improve the strong ones. 

 

1.3. OBJECTIVES: 

 

1.3.1 GENERAL OBJECTIVE: 

 

 To implement Communicative Games to teach English Language Vocabulary to five 

year old Children of the “ CENTRO DE ORIENTACION    FEMENINO DE 

OBRAJES” as a teaching alternative in the future. 

 

 

1.3.2. SPECIFIC OBJECTIVES: 

 

 

 To create a high level of motivation to five year old children of “CENTRO DE 

ORIENTACION FEMENINO” through the use of Communicative Games in the process 

of Learning English Language Vocabulary .  

 To foster students imagination through Communicative Games in order to promote 

communicative and creativity.  

 To create a meaningful context for language use in games development. 

 To promote dynamic classes to motivate children through games. 

 To encourage children’s collaboration and cooperation by working in groups. 
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1.4. JUSTIFICATION  

 Since teaching is a developing art, which requires innovative and creative ideas to 

enrich its effectiveness, several methods and techniques have been proposed around the 

world. The present project becomes relevant because it is oriented to demonstrate how 

useful Communicative Games are in the process of learning new English Vocabulary in 

children of the C.O.F. who have problems not only at educational level but also at socio –

economical level. 

The first reason that makes this project very interesting is the fact that learning a 

foreign language at early age is an advantage since this period is considered as the most 

important period of life in the context of learning. Lightbown and Spada (1999:4) say 

“Children who have the opportunity to learn multiple languages from early childhood and 

to maintain them throughout their lives are fortunate indeed (…)” Children learn many 

things from birth until youth; in fact, human beings never stop learning new things. To 

learn a foreign language earlier is better because acquiring a language is effortless for 

children.  

 The second reason to suggest the use of communicative games to teach English 

vocabulary to children is focused on language teachers, so they can consider introducing 

games as a regular and integrated strategy to improve both their students’ vocabulary 

accuracy and their use of the language as a communicative resource. 

 

The third reason to propose games is related to the high level of students’ motivation to 

study a foreign language. This implies that language teachers who commonly experience 

difficulties with students’ apathy, indifference, passivity and monotony during classes could 

find a partial solution when games are integrated as part of teaching and learning process. In 

this way, children can learn a foreign language without stress, because it helps to control 

anxiety, especially with shy students because they have more opportunities to express their 

opinions and feelings. It also enables them to acquire new experiences during the process of 

learning a foreign language which is not always possible during a typical lesson. Games are 

fundamental activities in children’s lives. Through games children are able to manage their 

reality, entering to the social surroundings and getting engaged to the adult world. Developing 
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physical, verbal and intellectual aptitudes, that are going to determine students’ identity, 

games are going to talk about important aspects of children’s meaningful learning, also about  

their desires, affective relationships, things that they enjoy and need. They also encourage and 

increase cooperation and collaboration among their peer. 

The last reason is that syllabus designers ought to consider integrating more 

communicative activities, including games into their language teaching programs, and they 

should be regarded as an integral part of language syllabus, and not only as an amusing 

activity for the end of the class time, but rather a substantial integration in  foreign   language 

syllabus programs. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

Chapter two revises literature concerned with language acquisition theory as well as 

aspects related to the implications of games in the process of Foreign language Vocabulary 

learning. In this sense the project was focused on explainig the different perspectives 

summarized in   theoretical and pedagogical points of view. 

2.1 LEARNING.  

All people learn in very different ways. As teachers, it is observed for example that 

children differ from adult learners in many ways. Gutierrez, in his “Glosario Pedagógico” 

(2002:8) defines the process of learning as “un proceso psíquico e intelectivo mediante el 

cual se aprehende una cosa, propiedad o fenómeno .Es de construcción personal de 

conocimientos de saber, saber hacer y saber ser. Estos conocimientos son elaborados por 

los propios alumnos en interacción con la realidad social y natural…” 

The Behavourist approach is considered a traditional teaching approach that 

recognizes the fact that learning takes place as the result of a response that follows on a 

specific stimulus; in other words, by repeating the Stimulus-Response cycle the organism, it 

means that human beings are conditioned because they repeat the same response whenever 

the same stimulus is presented. Ellis, Rod (1997:31) says that “according to this theory, 

language learning is like any other kind of learning in that involves habit formation. Habits 

are formed when learners respond to stimuli in the environment and subsequently have 

their responses reinforced so that they are remembered. Thus, a habit is a stimulus-response 

connection.”  

 

 In this theory the learning content is repeated until it is mastered. Education is centered 

on teachers, they transmit knowledge to learners, forming in this way passive learners, and 

thought is governed by external reality according to a pre-planned program.  
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 On the other hand, the constructivist approach is based on the idea that learners 

“build knowledge and skills” actively. Gutierrez (2002: 42) defines constructivism as 

“teoría de conocimiento mediante la cual se postula que el educando construya sus propios 

conocimientos y el docente en guía, orientador y facilitador propiciando las condiciones 

necesarias para el desarrollo del aprendizaje”, In other words, students must apply their 

current understanding in new situations in order to build their new knowledge. Education is 

student-centered, students have to construct knowledge by themselves. 

 Constructivism has important implications for teaching because it can not be viewed 

as the transmission of knowledge from enlightened to unenlightened. Constructivist 

teachers do not take the role of the "sage on the stage." Rather, teachers work as "guides on 

the side" who provide students adequate opportunities, new knowledge to the real view of 

the world.  

After, Learning Process approaches were explained; it is neccesary to talk about the 

approach followed in the Bolivian Educational System.  

  2.2. CONSTRUCTIVIST APPROACH OF BOLIVIAN EDUCATION. 

 The law 1565 of the Educational Reform promulgated on July 7th 1994, established 

the modification of the code of  Bolivian Education in 5  titles, 65 chapters and 329 articles 

constituted in this way  in a new instrument that directs the National Educational System 

based on a Constructivistic approach. 

 

Sepulveda (2003:33), states in his project: “The application of the Educational 

Reformation implies to transform the structure, ways, material and pedagogic orientations, 

learning should be dynamic; and teaching must be motivational; opened and formative.”       

As we know, the constructivist approach is student-centered and knowledge is constructed 

actively by the learner and not passively transmitted by the teacher, unfortunately these 

principles are not well implemented in our country.  

According to a report  made by the    Ministerio de Education  in a study based on 

Estrategia Educativa Boliviana 2004-2005  and  the Sistema de Medición y Evaluación de 

Calidad en la Educación  SIMECAL (2006 :79) “Los factores que explican la ineficacia 

http://www.edb.utexas.edu/csclstudent/Dhsiao/theories.html#construc
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escolar al término del 1er ciclo están determinados por la extraedad del escolar, su falta 

de hábito de lectura y la enseñanza en una lengua distinta a la propia; así como la falta de 

profesionalización docente, su inexperiencia en el Programa de Transformación 

Curricular y la ausencia o inadecuado apoyo del Asesor Pedagógico (…) y más aún 

cuando en el aula no hay biblioteca, el docente no da tareas y no trabaja en grupos.”  

 

Aliaga (2003:5) in her research “Teaching English through pictures in secondary 

public school of La Paz” says that: “It is evident as well that a large number of people who 

should go to the school are still excluded from the educational system. The number of 

students who quite schools is great; the academic performance is low”.we can also make 

reference to the evaluative report made by the Ministerio de Educación Cultura y Deportes 

through the ETARE (2000:9) “Educación para todos en el año 2000” say: 

 

 “(…) la formación docente en las escuelas normales sufrió un paulatino 

deterioro en las décadas pasadas, que produjo promociones de maestros 

deficientemente formados. Además, la formación que recibieron correspondía a un 

currículum y orientación pedagógica muy distintos de los que plantea la Reforma 

Educativa para la educación escolar”.  

 

In this sense, the traditional model holds that learning depends entirely on what a 

teacher does and learning English language is not an exception because the teaching of 

English in our country still continues based on a list of grammatical structures, so the 

teaching of English emphasizes on the study of grammar. One of the reasons why 

traditional language learning is so often ineffective is that it assumes that learners are 

passive in  the learning process when learning requires an active participation of the 

learners. Teachers must act as guides or facilitators, rather than a person over learners. The 

most effective way to help people learn is to be engaged with them in activities, in which 

they are interested.  
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2.3. LEARNING ENGLISH 

 

 Through the years English language has become a very important language for 

human beings, it is considered as a “global and international language” required in many 

areas such as science, business, technology and educationl fields. English is widely spoken 

in many countries all over the world 

 

The level of development of a country depends on the technological advantages and 

the educational improvements appropriated for future generations so they can obtain an 

appropriated level of competitiveness related to their needs to exceed and achieve the 

different actual demands. English is one of the most important languages around the World; 

we can say that there is English’s language globalization.  

 

Talking about the English language in our country, it is viewed as a secondary subject 

in the Bolivian syllabus program, because it is taught at secondary levels of public schools. 

On the other hand, private schools teach English at primary and secondary levels. The ex- 

Minister of Education Félix Patzi in a interview made by a well-known local newspaper 

“La Prensa” (31 January, 2006) said: 

  

“En este momento, por ejemplo, el inglés es monopolio de las empresas 

privadas o de algunos institutos privados y sólo accede aquel que tiene recursos 

económicos, y el que no tiene está excluido del idioma instrumental, por lo 

tanto este idioma tiene que ser universal, desde kinder hasta el final. Estamos 

hablando de tres idiomas.”  

 

He recognized the importance to implement English in Bolivian education syllabus 

not only at secondary level but also at primary levels . 
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2.4. CHILDREN AND ENGLISH LEARNING. 

 

This part provides some insights into children as foreign learners.  Children’s foreign 

language acquisition is one of the most fascinating and incredible fact, in the sense that 

learning is a basic human activity, and it occurs all the time, but during the early years of 

childhood there is the most significant period of life in the context of learning. Lightbown 

and Spada (1999:4) say “Children who have the opportunity to learn multiple languages 

from early childhood and to maintain them throughout their lives are fortunate indeed, and 

families that can offer opportunity to their children should be encouraged to do so.” 

Children learn languages from birth until youth; in fact, human beings never stop learning 

their language and children tend to absorb relatively easily any language that they are 

surrounded by.   

 During early period, two languages can be learned simultaneously without problem 

because the brain performs various specialized functions, such as language, this is because, 

as their brains develop, they are in a perpetual search for knowledge and the more they can 

learn the better. A well-known linguist, Eric Lenneberg (1964) stated that there is a crucial 

period  to learn a foreign language, Known as the “Critical period hypothesis” during which 

a language is acquired in a normal and fully functional sense, this period ends around the 

age of 12 years. He claimed that if language is not learned before that period, there is a lack 

of language acquisition. About this Obler and Gjerlow states (1999: 66) “…He [Lenneberg] 

proposed that the brain had a certain interval when its plasticity allowed for the flawless 

acquisition of language.” 

 Other researchers assert that the superiority of children’s ability to learn easily is due to the 

"critical period hypothesis." Ellis, (1997:67) states “there is a period during which language 

acquisition is easy and complete” The argument is that children are superior to adults in 

learning foreign languages because their brains are more flexible.  

The critical period is a limited period of time in which an event can occur, it is a time in the 

early stages of an organism's life during which it shows a high sensitivity to certain 

environmental stimuli. If an organism does not receive an appropriate stimulus during the 

http://en.wikipedia.org/wiki/Eric_Lenneberg
http://en.wikipedia.org/wiki/Critical_period
http://en.wikipedia.org/wiki/Hypothesis
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"critical period", it may be difficult, to develop some other functions in adulthood. 

Therefore, it is considered that early ages are the best time to learn a foreign languages 

2.5. FACTORS AFFECTING FOREIGN LANGUAGE ACQUISITION 

There are several factors which are important in the process of learning a foreign 

language, specially when learners are children. Children have certain characteristics which 

lead to more or less successful a native or foreign language learning. It is also important to 

analyze the relationships between children and the factors that imply and the level of 

achievement, those factors are: attitude, aptitude, motivation, personality, learning styles 

and the influence in the achievement of learners’ second language acquisition. They all are 

very associated with achievement in foreign language acquisition. 

 For this reason, it is important to highlight some of those factors and explain their 

influence on children’s process of learning a foreign language. 

 Aptitud: Gutierrez (2002: 21) defines an aptitude as “Es una cualidad que tiene la 

persona para realizar una actividad en forma eficiente. Capacidad de aprovechar 

toda enseñanza, capacitación o experiencia en un determinado ámbito de 

desempeño. Es una combinación de capacidad o destrezas innatas y/o destrezas 

adquiridas.” It is very important to be conscious of learners’ foreign language 

attitude; in this case, we refer to children of the C.O.F to able them to have succes in 

learning process.  

 

 Personality: Personality is another factor that affects Foreign Language Acquisition. 

In combination with the class environment, it can act to inhibit learners or to 

encourage them, increasing more opportunities to learn. Children who are afraid of 

embarrassing themselves by speaking incorrectly or by not being able to speak at 

all, may try to avoid opportunities to use language freely and fear can cause children 

not to try and advance their skills, especially when they feel they are under pressure. 

  

http://en.wikipedia.org/wiki/Fear
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 Motivation:  Motivation influences how and why people learn as well as how they 

perform, it is the best predictor of Children’s achievement. Motivation is related 

with a high level of achievement. Learners, who receive motivation, usually are 

better in foreign language acquisition. Motivated students are more likely to seek 

out more opportunities that utilize language skills. Lightbown and Spada (1999:39) 

say about motivation “Krashen asserts that one acquires languages in only one way-

by exposure to comprehensible input. If the input contains forms and structures just 

beyond the learner’s current level of competence in the language (what Krashen 

calls “i +1”).”  

 Motivation influences openly how often children will be able to use a foreign 

language and how much they will have interaction among them, how much input 

they receive in learning process, how high their general proficiency level becomes, 

and, therefore, motivation is extremely important for learning a foreign language, 

and it is crucial for teachers to understand students’ motivational factors, because 

motivation correlates strongly with proficiency.  

 

 Attitudes: Attitudes are the beliefs that learners have about themselves, their 

capabilities, and abilities. Gutierrez (2002:8) defines attitudes as “tendencias o 

predispociones  relativamente estables de las personas para actuar de cierta 

manera. Los componentes básicos de una actitud son tres: cognitivos, afectivos y 

comportamientos. El componente fundamental de una actitud es afectivo…” 

Efficacy beliefs contribute significantly to the level of motivation and performance. 

Attitude that is often used in conjunction with motivation to achieve is self-   

efficacy, is a key factor that brings significant outcomes in Children’s lives.  

Learner Styles:  Lightbown and Spada (1999:58) explain the importance to know 

learners’ preferences “The term ‘learning style’ has been used to describe an 

individual’s natural, habitual, and preferred way of absorbing, processing, and 

retaining new information and skills”  The fact to identify learners’ learning styles 

helps educators to understand how people perceive and process information in 

different ways Learning styles consist on a combination of motivation, engagement, 



 - 26 - 

and cognitive processing habits, which then influence the use of metacognitive 

skills such as situation analysis, self-pacing, and self-evaluation to produce a 

significative learning outcome. In this case, it is very important to know children’s 

style of learning. 

All these factors are associated with the way in which language is acquired by the 

brain: Increased input, lowered anxiety, strong integrative motivation and positive 

environments can help processes of language acquisition progress, while language 

acquisition is ultimately completed and stored in the brain, emotional and environmental 

factors greatly affect the process by which it is acquired. All these factors studied above are 

directly related with the acquisition of foreign languages. 

 Through the time, different techniques were used to teach English Foreign Language, for 

this study games are being focused as a teaching strategy applied to a very social group, it 

means to five year old children from the C.O.F. (Centro de Orientación femenina de 

Obrajes)  

 

To continue, it is important to explain the relationship 

between of games use and children’s foreign language 

learning. 

 

2.6. GAMES  

 

Plato (La República Libro VII: 17) said  “No emplees, pues, la fuerza, mi buen 

amigo –dije–, para instruir a los niños; que se eduquen jugando y así podrás también 

conocer mejor para qué está dotado cada uno de ellos.” He already discovered that games 

are tools that prepare children for adult life, during history different pedagogical schools 

considered infantile games as a pedagogical tool. Games belong to the cultural heritage of 

human beings, and not only a practice engaged to the childhood world. In the use of games 

are implicated factors that society needs, factors that help to become a better society.  
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The use of games as a teaching strategy has been widely adopted in different areas of the 

curriculum in other developed countries. In our country it can be argued that there are gaps 

in using the game approach to teaching to elementary school children. According to the 

Servicio de Asentamientos Humanos en Bolivia S.A.H.B. (2007:53) in an inform related 

with the educational situation of teacher - students and the implemetation of games 

activities to promote childrens’ learning in La Paz Bolivia say:  

 

“La implementación de las metodologías lúdicas en los procesos de 

enseñanza y aprendizaje requieren, para su éxito, la motivación de los 

profesores, su sostenimiento en el transcurso del tiempo, la facilitación de 

material bibliográfico para la investigación y el seguimiento a las mismas 

para que se consoliden como instrumentos que faciliten el aprendizaje, la 

creatividad de los niños y niñas de las unidades educativas…”  

 

Teaching through games mean teaching through action, an action in which ideas, 

values, objectives and cooperation are involved. Games give a motivated context to the 

different activities created by children due to the conscience of adulthood typical life. 

During game activities children discover new opportunities and challenges; they know their 

restrictions and potentialities 

 

      There is a traditional point of view related to learning as a serious and solemn 

process in nature, and that if one is having fun and there is hilarity and laughter, then it is 

not really learning, but this is a misconception, because it is possible to learn a language as 

well as enjoy oneself at the same time. Phillips Sarah (1993: 85) explains “Games in the 

language classroom help children to see learning English as enjoyable and rewarding…” 

 

In other words, one of the best ways of learning is through games. In an important study 

about the use of games in southamerica educational context, The SECOI-México, Sistema 

de Servicios Comunitarios Integrados (2000:9) say: 
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“Las actividades lúdicas de las niñas y los niños permiten su desarrollo 

integral, conjuntan actividades físicas (correr, trepar, brincar); intelectuales 

(descubrir e imaginar mundos diferentes); afectivas (relaciones e 

interlocución); y sociales (compartir normas, objetos y logros), sin embargo, en 

muchas ocasiones es difícil realizarlas de manera armónica debido a las 

problemáticas de ciudades como la nuestra. Las grandes ciudades determinan 

que los espacios para el juego, la convivencia y la interrelación infantil sean 

restringidos. El juego depende de las posibilidades económicas de las familias 

o de los servicios públicos que ofrecen las instancias de gobierno.” 

 

 Games need to be considered as an essential part of syllabus design, because of the 

great educational value. Communicative games make learners use the language, and they 

should be treated as central and not peripheral to the foreign language teaching syllabus.  

 

2.7 DEFINITION OF GAME 

 

A definition of the word “game” is difficult to find. All the definitions seem to be 

descriptions of the most common characteristics of games. It seems that as long a certain 

activity is felt to be interesting, amusing or entertaining; it is likely to be referred to as 

game. In Macquaire’s Dictionary (1997:871) a game is defined as “amusement or pastime; 

diversion; contest with rules, the result being determined by skills, strength, or chance”, On 

the other hand, Gutiérrez (2002:112) defines a game:  

 

(… )se trata de una actividad total, un recurso creador para el desarrollo fisico-

sensorial, motriz muscular y para la coordinación psicomotriz. En el plano 

pedagógico es una acción libre, continua y dinámica que forma parte del 

desarrollo del niño. La función mas importante del juego es la imaginación, esto 

permite entrar a un mundo de fantasía y creatividad. Existen juegos que 

favorecen el desarrollo de la percepción, de los sentidos y la construcción de 

conceptos.”. 
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According to the definition made above, we can say, that a game is an enjoyable 

entertainment in which we test our skills, strenghts o r chance, all according to a set of 

rules.  

Children are doers by excellence. It is by means of doing that they learn. Games 

stimulate children into activities, creativity and curiosity. In game time, children are active 

makers, imitators or actors; Children like to make things for themselves. They try things out 

in their fantasy and imagination. They are also curious, they want to experiment, find out 

new things. In language classroom, teacher can exploit what children naturally do. Activity-

based learning is focused on the language skills to be learned. Game activities in language 

syllabus planning should increase their cognitive and physical skills as well as to develop 

their target language skills. 

 

2.8. GAMES EVOLUTION. 

 

 To play is older than culture, It must be understood that games are a need and right 

that should be respected because children and games maintain a narrow relationship, they 

have the same ontogenetic during the socio-historical man development because of the 

origins, content, and also because of the meaningfulness, and that is why it is an impossible 

attempt to separate them. 

 

At the beginning, prehistoric men subsisted in a nomad life, and children participated 

in the common task of surviving, childhood did not exist,  when agriculture emerged as a 

way of human beings’ life children had to incorporate themselves to the new  productive 

process, for this reason they were provided with appropriate tools in order to participate in  

the common work, those tools presented characteristics according to children’s skills, they 

were real tools but in a small scale, they were not  regarded as  toys. 

 

Because of difficulties in agricultural activities, men created objects that reflected 

instruments in real life but they just served as instruments for practice that had the purpose 

to prepare children for adult life, this is the way in which toys emerged and as a result 

games came to take part of children’s life 
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Meanwhile men developed themselves, labourer activities began to convert more 

complex, however level life increased in a better way, it had a large incidence in humans 

because they started to give more importance to activities related with the process of 

socialization, cognitive and psychological process. 

 

Games represent the essence of childhood and it is the product of men’s social 

activity, it is through action that children discover the world around them. Games are 

mechanisms that facilitate them to learn and understand the outside world. Games are 

knowledge fountains that stimulate action, reflection and expression.  

 

 

2.9. GAMES AND EDUCATION 

 

         The law 1565 of the Bolivian Educational Reform, chapter IV, article 8 about the 

structure and policies of the syllabus organization says: “Priorizar el aprendizaje del 

educando como la actividad objetivo de la Educación, frente a la enseñanza como 

actividad de apoyo desarrollando un currículo centrado en experiencias organizadas que 

incentiven la autoestima de los educandos y su capacidad de aprender a ser, a pensar, a 

actuar y a seguir aprendiendo por sí mismos.” And the chapter 1, article 3 referred to the 

policies and objectives of the Bolivian educational system says “Organizar el conjunto de 

las actividades educativas ofreciendo múltiples y complementarias opciones que permitan 

al educando aprender por sí mismo, en un proceso de permanente autosuperación.”  

   

The new Educational Reform proposes an active way of learning process, with 

several kinds of facilities needed to contribute to learners’ integral development. The 

ETARE (1993) in “Dinamización Curricular” informs about the Bolivian educational 

system which is still based on the traditional way of teaching in schools, where the root of 

the problem is to be found in the learning environment,  the outdated teaching materials, 

and the poor school environment and facilities. 
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That is why; this section highlights some of the main advantages of the new 

technique to teach not only foreign language, but also different subjects by using games in 

teaching and learning activities and to explain the pedagogical and educational contribution 

that it brings to the process of learning English vocabulary. Lantorf (2001:125) says “In 

Visgotskian sociocultural theory, playing in children is seen as much more than an activity 

that gives pleasure. The role of playing in the development of language is viewed as one 

that creates a zone of proximal development in which the child behaves beyond his 

average, above his daily behavior.”  

 

Games contribute children’s emotional, physical and intellectual development. It is 

through the act of playing that children learn to communicate and solve problems. Moor, 

Paul ( 1981:45) states “ El juego no representa la totalidad de la vida del niño, pero en el 

juego está contenida toda su vida, el niño está absorbido completamente por el juego y en 

el juego encuentra todo lo necesario para una vida plena”  

 

In this sense, the pedagogical and educational contribution that games suggest to the 

process of learning is very significative due that children have a natural taste for playing. In 

fact is the only activity that they take seriously. 

 

 Games are effective tools for helping students to learn. According to Krashen's input 

hypothesis ( Lightbown and Spada 1999) , human beings acquire language in only one way, 

receiving a “comprehensible input”, so teaching activities should be designed in order to 

involve children with enjoyable and easy to understand input and games are wonderful 

materials in that respect. They are comprehensible, enjoyable and authentic for teaching 

and learning. 

 

 The use of games in teaching has many good implications such as:  the change of the 

classroom atmosphere, an improvement of motivation, an active process of learning, 

collaborative and cooperative learning, catering for learning styles. Also, students become 

active participants in learning process due to they can lower students’ anxiety and stress.   
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Games provide flexibility to the different students’ learning styles. According to 

Gardner Howard’s theory about multiple intelligences (2000:86) “La creatividad florece 

cuando las cosas se hacen por placer. Cuando los niños aprenden una forma creativa, la 

protección de alegría es muy importante...”  if we want to construct with different learning 

styles in mind, games can often accelerate the learning process. In this sense, He proposes a 

model of the seven styles of the multiple intelligences: linguistic, logical and mathematical, 

visual and spatial, musical, bodily and kinaesthetic, intrapersonal and intrapersonal 

intelligence. 

 

It is important to explain how those different styles of multiple intelligences can be 

related with the use of games in children’s learning process. There are games for the 

different learning styles in language learning. Games join children to the multiplicity of 

intelligences: 

 Children improve the linguistic intelligence by playing puzzles, crosswords and 

mixed words. 

 

 Children improve the logical and mathematical intelligence by playing word match 

games, dominoes, ordering objects, categorizing, and finding out facts. 

 Children improve the visual and spatial intelligence by playing and responding to 

picture games, board and card games.  

 

 Children improve the kinesthetic intelligence by playing games that require 

movements, which is the case of the Total Physical Response approach.  

 

 Children improve the interpersonal intelligence through cooperative games, such as 

team games, dramatization and performance activities. 

 

 Children improve the intrapersonal intelligence through individual games, such as 

puzzles and crossword and also making manual activities. 
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 Children improve the musical intelligence trough games that include music and 

rhythm activities. 

 

            During all the process of teaching to five year old children of the C.O.F. through 

Communicate Games, it was observed how learning styles were developed actively in 

children’s English learning process, that is why it is important to explain some of those 

advantages: 

 

 Games make learning an active process.  

 Games help children to interact with the material to be learned.  

 Games help children to participate actively, with hands and minds, to control and 

experiment with aspects of the new a knowledge they are learning.  

 Games add interest to what children do not find interesting. 

 Games provide a context for meaningful communication.  

 The variety and intensity that games offer may lower anxiety  

 Games played outside of the classroom give children the opportunity to use 

language outside of class time, encouraging social behavior and self analysis. 
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Figure 2.1    Communicative Games Process and Benefits 

Ref.: Own Creation 
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2.10. COMMUNICATIVE GAMES 

 

 An insight of what Communicative games constitute is much related with “language 

games”. Communicative games are a general term used to cover a variety of language 

activities. Communicative games are used for practicing specific language skills. Andrew 

Wright (1983:1) says about the usefulness of games “Games can be found to give practice 

in all skills (reading, writing, listening and speaking), in all the stages of the 

teaching/learning sequence (presentation, repetition, recombination and free use of 

language) and for many types of communication …” 

 

Games provide unique learning opportunities to meet students’ needs while engaging 

in an active learning process. These advantages seem to be summarised in the following 

quotation, attributed to Confucius: 

 

I hear and I forget 

I see and I remember 

I do and I understand. 

Sometimes, learning a language can be a hard task, because constant effort is required 

to understand, produce and use a target language. This is why well-chosen games are very 

useful as they give students a break and at the same time allow students to practice language 

skills. Games are highly motivating since they are amusing and at the same time challenging 

in real context. Russel Arnulf (1970:251) declares: “En el placer de juego hay ya una 

aportación intelectual, porque éste placer es sobre todo la alegría del descubrimiento de lo 

nuevo” 

 

2.11. TYPES OF COMMUNICATIVE GAMES 

Having seen the benefits of games in a language class, we are going to explain the 

different types of communicative games, although classifying games into categories can not 

be easy, for the reason that categories often have common characteristics, but Hadfield 
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(1998) explains two ways of classifying language games. She separate language games into 

two categories:  

 

 Linguistic or Pre-communicative games: Linguistic games, also called pre-

communicative games, emphasize accuracy of language use, they have clear 

definitions, such as “structural games”, concentrating to foster linguistic ability for 

certain syntactic patterns, some vocabulary areas, spelling, pronunciation skills and 

new vocabulary acquisition. 

 

 Communicative games: Communicative games are those that emphasize successful 

communicative goals, they cover communicative functions as greeting, invitation, 

request, description, and narration. 

 

 Hadfield, (1998:4) also says “These games can be used at all stages of the 

progression from controlled to free practice, serving at one end of the range as a memory 

aid and repetition drill, at the other, as a chance to use language freely and as a mean to an 

end rather than and end itself…” those kind of games: Communicative games and 

Linguistic or Pre-communicative games are based on a common foundation: Cooperation, 

Competitiveness, and techniques. 

 

2.11.1 Cooperation and competitiveness 

 

 In this type of games the main action is organised into team –based activities which 

encourage cooperation. Learners have to work together toward a common goal. Hadfield 

(1998), and Wright (1989), have highlightened the cooperative element of games in 

language learning. Here games are divided into two major categories: Competitive and 

Cooperative games. According to Krashen’s theory input Hypothesis (1985), a foreign 

language acquisition is a highly collaborative and interactive process. He also claims that a 

small-group approach enables learners to attain greater language competence.  
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The cooperative nature of most language games naturally encourages students’ 

interaction. Lantorf (2001:123) says “The language playfulness that is described in this 

study is not an individual activity, but verbal play within the social context of the 

classroom. In this sense, Phillips Sarah (1993:85) explains “…Playing games in the 

classroom develops the ability to co-operate, to compete without being aggressive, and to 

be a ‘good loser’” 

The playful exchanges are a socially mediated activity that stands between the 

individuals (students and teacher) and the language being learned. The students are not 

demonstrating passive responses to the teacher’s playfulness, but are jointly engaged it 

themselves. These playful exchanges serve as tools that result in awareness of language 

meaning and form” 

 

  2.11.2 Technique 

 

Games are used in several techniques. The means of variety is very important in 

language teaching: Using language to make, receive and communicate meaning, in 

purposeful contexts. Language games have many more categories and some of them can 

contain elements of more than one type. 

 

a) Sorting, ordering, or arranging games. 

b) Information gap games. 

c) Guessing games. 

d) Search games. 

e) Matching games. 

f) Labelling games. 

g) Exchanging games. 

h) Board games. 

i) Role play games. 

j) Drama. 

k) Simulation. 
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All of those games described can assume the role of “communicative vocabulary 

games”, because they include components of communication. 

 

2.12. VOCABULARY 

 

Vocabulary plays an important function in learning a foreign language, because 

vocabulary links the four linguistic skills of listening, speaking, writing and reading all 

together, in order to communicate well in a foreign language, students should acquire an 

adequate number of words and should know how to use them correctly. Everyone could 

benefit from increasing their vocabulary knowledge level, it is essential for beginning 

language learners. Schmitt and McCarthy (1997:6) agree that “Vocabulary knowledge 

enables language use, language use enables the increase of vocabulary knowledge, and 

knowledge of the word enables the increase of vocabulary knowledge and language use” 

Students need to learn enough vocabulary in order to learn a foreign language. They 

continue explaining (1997:165) “As small children learn vocabulary, in fact, they are 

simultaneously learning the world, as it categorised and described by the culture into which 

they have been born”. 

 

Davis and Pearse (2000:59) say “In communication, vocabulary is often more 

important than grammar, It is frustating for intermediate learners when they discover they 

cannot communicate effectively because they do not know many of the words they need”, 

in the same sense, Morgan and Rinvolucri (1992:3) state “And yet, as any learner of a 

foreign language knows only too well, words are essential, and the lack of them leads to 

feeling of insecurity…” they also  give some intuitions about how  acquisition of 

vocabulary is: 

 

  Vocabulary Acquisition is not a linear process, because it must be learnt 

associatively.  

 

 Vocabulary Acquisition is a personal process, therefore, associations are based 

on our own past and present felt experience. 
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 Vocabulary Acquisition is a social process. Learners enlarge their apprehension 

of word meaning by interchanging and sharing them with others. 

 

One way to see the general task of vocabulary learning is through the distinction 

between knowing a word and using a word. It means, the purpose of vocabulary 

learning should include both remembering words and the ability to use them 

automatically in a wide range of language contexts when the need arise. In fact, 

evidence suggests that the knowledge aspect (both breadth and depth) requires more 

conscious and explicit learning mechanisms whereas the skill aspect involves mostly 

implicit learning and memory .Vocabulary teaching must plan, as is the case of 

Communicative games, strategies for "using" as well as "knowing" a word. 

 

 

2.12.1 LEARNING VOCABULARY THROUGH COMMUNICATIVE GAMES  

 

In the traditional way of teaching, students especially children usually feel bored 

in vocabulary lessons. They learn passively through the teacher's explanations, in other 

words, learners just know how to use the vocabulary in an exact form, but they do not 

know how to use it with different situations of real life communication. 

 

 Hadfield (1998:4) explains about the task to learn vocabulary and says: 

 

 “Remembering new words is hard. Words are very slippery things. Before 

you know it. They’ve away and are gone. It takes a lot of effort to keep them 

where you want them. It seems to me that in order to retain a word, students 

have to go through three distinct processes. They have to fix the meaning of 

the word in their minds, they have to fix the meaning in their minds, they have 

to somehow make the word in their minds –to personalise it so that it takes on 

a colour and character for them and becomes part of their individual word 

store- and they have to use the word creatively in context for themselves.” 
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 Communicative Games in language teaching helps students be more active in the 

process of learning because it encourages students to practice the language. Through 

playing vocabulary games learners develop and use words in different contexts creating 

a variety of contexts in which students use the language to communicate, exchanging 

information and expressing their own opinions. Wright, Betteridge and Buckby 

(1983:1) say “By making the language convey information and opinion, games provide 

the key feature of drill with the opportunity to sense the working of language as living 

communication.” 

 

 Communicative games provide other kind of advantages in learning new 

vocabulary:  

 

 Communicative vocabulary games bring in relaxation and fun for students, thus 

help them learn and retain new words more easily.  

 

 Communicative Vocabulary games involve friendly competition, thus learners 

are motivated and to participate actively in the learning activities. 

 

 Communicative vocabulary games bring real world context into the classroom, 

and enhance students' use of English language in a communicative way. 

 

  Communicative Vocabulary Games help students learn without a conscious 

analysis or understanding of the learning process while they acquire 

communicative competence as second language users.   

 

 Games to be a good way of practising language, for they provide a model of 

what learners will use the language for in real life in the future. 

  

           English Communicative language games give students many reasons to communicate, 

and creates a context for speaking practise because they remember things faster and better. 



 - 41 - 

Games encourage, entertain, teach, and promote fluency. Children like to learn through 

playing and interactive activities.  

 

This is why, it is considered that the use of communicative games help and encourage 

children to learn English Language Vocabulary in a better way. Games help children to sustain  

the effort of learning, so games advantages and effectiveness work in several ways: For 

example Vocabulary Games bring real world context into the classroom, in other words it 

creates a meaningful context where children remember better words that are presented by 

means of real and funny activities and foster them  to use English language vocabulary in a 

flexible way, Also games bring in relaxation and fun to children, thus help them learn and 

retain new words more easily. Furthermore, the uses of communicative games influence and 

motivate children to get involved and as consequence participate actively in the learning 

English vocabulary activities.  
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CHAPTER III   

 

PROPOSITIVE SECTION 

 

3.1. PROPOSAL 

 

 

 No one can deny the spread of English language around the world.  It has been 

converted into an international language used in several areas of human beings activities. 

This is the reason to learn this language is very important nowadays. 

          During the last time there have been several ways to teach English for teenagers and 

adult learners, many techniques and methods were designed to improve English Foreign 

language into classrooms to develop their abilities in a better and an easier way, but as 

teachers, we overlooked children capability and potential to learn a foreign language easily. 

Naturally, with the help of an adequated method that reflects children’s needs and 

preferences to learn.  In agreement with this, Vale and Feunteun say (1995:27) “In recent 

years, much of EFL methodology and curricula have been developed for the purpose of 

teaching highly motivated adults or exam-driven teenagers. In general EFL teacher-training 

courses, therefore, may not always be relevant to the teaching of children” 

        In this sense, the major objective of this project was aimed to the teaching of foreign 

languages, punctually, English Language Vocabulary at early ages. The present proposal 

wanted to show that Vocabulary and Communicative skills can be learned and developed 

effectively through the implementation of Communicative Games in foreign  language 

teaching due to the role that games play in childhood.  

        The approach followed in this project was constructivist because students were seen as 

central and active individuals who constructed their own learning development. Children 

learned better through playing, so that they developed intellectual constructs and cognitive 

understandings through manipulation, exploration and the practical activities that took 

place during playing events. On the other hand, teachers monitored, assess and engaged 

learners with the activities. They work as facilitators for students' resolutions and self-

regulation during the process of learning a foreign language. 
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       Although many methods and techniques were used to teach languages to children, this 

project was focused on the use of Communicative Games to teach vocabulary to 5 year old 

children. According to the literature review, it can be stated that foreign language 

acquisition is achieved in a better way at early childhood because of the relationship 

between children and games. When children play, their brains are at work, because they are 

active agents of their own conceptual development. 

 

       After some important factors about the methodology of this project were stablished, it 

is important to mention the objectives of the course design. This proposal has been 

designed for an English course of sixteen lessons focused on 5 year old children of the 

“C.O.F.”.  

 

3.1.2 Objectives of the proposal 

 

        This project proposed several activities and pedagogical resources for the teaching of 

foreign language vocabulary to children related with the advantages of using 

Communicative Games, as it was saw in the literature review, i.e. active learning, improve 

retention, collaborative learning, catering for learning styles, change of the classroom 

atmosphere, and improved level of motivation and interaction. 

 

       Each game and activity was supported by the theory reviewed in the theoretical 

framework (chapter two). In consequence, it is important to underline some benefits that 

the use Communicative games provided to the children in the process of learning English 

Vocabulary. In addition, to emphasize the social, emotional and psychological benefits that 

learners developed, due to the reach significance of games in human beings’ integral 

development.  Therefore, the objectives of our proposal were: 

 

 To increase Children’s English language vocabulary acquisition, due to that it links 

the four linguistic skills of listening, speaking, writing and reading all together, in 

order to communicate well in a foreign language. 
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 To create a real communicative contexts to practice English language. 

 To encourage children to speak without fear. 

 To build a good teacher-learners confidence. 

 To motivate children to learn English through implementing games in learning a 

foreign language. 

 To encourage children to treat English as a communication tool. 

 To offer children the opportunity to experiment a new way of learning English 

language in a non-threatening environment. 

 To introduce interactivity into the classroom, so children can become actors in the 

learning process. 

 To foster children’s imagination through Communicative Games use in order to 

promote communication and creativity. 

 To encourage children’s cooperative work by working in groups. 

 

          One of the great advantages of this method, Communicative Games as a tool to teach 

English, is that teacher can use different kinds of other approaches as complement to 

achieve to a better and efficient result in the process of teaching a foreign language to 

children . 

           After some of those useful teaching techniques used to develop this project to reach 

to the goal were stated, It is very important to mention the supportive or reinforced tools 

used to carry out the project effectively. 

 

 Total Physical Response. - This method has many advantages. First of all, it 

produced a lot of fun among children. Second, it helped children to remember 

words or phrases meaningfully. Third, it was a good tool to motivate introverted or 
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reticent children to participate. And the last reason, is that it was used both large and 

small classes and also, outdoor classroom.  

 

The importance of this communicative approach is because children responded to 

commands that required physical movement or actions. As Reilly Vanessa (1997:9) 

puntualizes “Pre-school children learn through direct experience via the five senses, 

and do not yet understand abstract concepts. For this reason language teachers find 

it very useful to use what is known as ‘Total Physical Response’ (TPR) this means 

getting the children to actually do or mime what we are talking about”,This method 

helped the teacher to develop the kinesthetic children’ ability creating in this order 

an active and participative class. 

 

 Natural Method. - This method stated by Terrell and Krashen, was based on a 

humanistic approach. Comprehensible language input is highlighted. The purpose of 

this method was to use the language to communicate. Children were motivated to 

learn the second language in the way in which they learned the first one. 

 

 The Silent Way. - In the Silent Way, Children of the C.O.F. interacted with physical 

objects (toys, objects of the classroom, recyclable material, nature, etc). Children 

discovered and created the language by themselves rather than being directly taught 

by the teacher, children “Think and Say”. In other words, children constructed their 

knowledge through direct experimentation. Children were active agents in the 

process of learning. 

 

 Suggestopaedia.– Suggestopaedia pays attention to the classroom environment.   

For example, during a typical lesson development, teacher used the music with three 

objectives: It created comfortable, confident and relaxed classroom atmosphere in 

order to lower children’ affective filter, enhancing learning process, and socializing 

children with new English vocabulary, at the same time the development of English 

Language vocabulary pronunciation.  
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           After, the objectives of the project based on the use communicative games as a 

method to teach vocabulary of English language to children were explained, and to detailed 

the variety of useful teaching methodologies used as supportive tools to carry out the 

project, It is important to explain the role of the teacher and children as learner during 

games development. 

  

 3.2. THE ROLE OF A TEACHER IN GAMES DEVELOPMENT 

 

         Teacher played an important role in the development of language teaching because 

they consolidate what children learned. A good teacher needs to think about the following 

issues: preparing the children for games, language support, strategies for managing the 

classroom and a system of feedback and evaluation. The children must be prepared 

linguistically and emotionally to provide them self-confidence to make use of English 

language without fears. Vale and Feunteun (1995:27), talk about the priorities of children’s 

teachers:  

“A key priority for teachers is to stablish a good working relationship with 

children, and to encourage them to do the same with their classmates. The 

teacher’s role is that of parent, teacher, friend, motivator, co-ordinator, and 

organiser. The skills for these roles have more to do with understanding 

children’s development, children’s needs, children’s interests, children 

themselves-than with EFL methodology alone”  

          Based on the experience obtained during the project application with the use of 

games as a resource to teach English language to children at the C.O.F., one of the most 

important role that teacher had to play was as a facilitator and guide, due that the success of 

activities related with games were supported in basis of a good organization and classroom 

management. The main aim of the teacher in organizing a game activity was to tell and 

explain  the rules and purposes of the games, also, teacher needed to be sure that children 

have  assimilated the new vocabulary , not only the knowing of the word was important , 

but also the use of the terms in  communicative situations.  
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        Moreover, teacher needed to create learning situations, where children were able to 

use the target language. Teacher helped children to be active, responsible and participative 

agents in their own learning 

 

The function of the teacher in games development was very important because: 

 

 Teacher had to make an English class as interesting and attractive as possible in 

order that children wanted to learn. 

 Teacher had to set the rules in games time. 

 Teacher had to consider the different ways in which children learn better (learning 

styles), in order to promote interaction among them. 

 Teacher had to observe introvert and extrovert children to foster an equivalent 

learning. 

 Teacher had to be clear and explicit due that children need to understand the terms 

of activities very well. 

 Teacher had to set some rules of discipline in the classroom in order to maintain the 

order and respect among teacher-students and students-students. 

After, some considerations about the role of the teacher in games development were 

made, it is very important to refer to the role of children as learners in the process of 

learning vocabulary of a foreign language through games. 

3. 3.THE ROLE OF LEARNERS IN GROUP WORK.  

 

         There are many discussions about foreign language teaching in classroom 

surroundings. One of these discussions is related with the importance of language 

interaction among students for developing good communicative skills in a foreign 
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language. To build a good linguistic development in children is linked with the fact of 

interaction as an essential role of students’ due to the cooperative and collaborative 

implications in the cognitive development of learning. 

 

         The methodology of communicative games proposed in this project provided several 

kinds of interactive activities. Further, all the games were centered in learners’ active role 

to learn new English Vocabulary, because they were motivated to engage language in real 

life acts due to the contact among students during class development. 

 

          At the same time, it was observed during the project application, that a work group or 

team contributed to a positive climate in the classroom. In this sense, some suggestions to 

organize groups are given to help other teachers to have success in teaching a foreign 

language based on communication. 

 

3.3.1 ORGANIZATION OF THE GROUPS 

 

         Due to games are perceived as collaborative mechanism that promotes interdepence in 

which collaboration, consultation, and teamwork are an essential issue, organization of 

groups was very important in developing the process of learning a foreign language with 

children.  A group work multiplied the amount of talk, children were engage in, because 

they produced not only a greater quantity but also a greater variety of speech in group 

work, and it was because they were linked by a great intensity of involvement therefore 

reaching the goal of vocabulary learning was better. 

 

           There is also another reason to form groups in the classroom during the process of 

learning a foreign language through communicative games, and it is because games are 

highly cooperative because children had to work together towards a common goal. The 

cooperative nature of most language games naturally encouraged learners’ interaction, and 

enabled them to achieve greater language competence. This is why to have success in a 

group work, is based on students’ collaboration and cooperation with a positive 
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interdependence, as a result, it means that they needed each other’s resources to do task 

effectively. 

 

The following guidelines to organize group works or team group helped to carry out the 

project development effectively: 

 

 Children were organized according to the total numbers of them in the class.  

 Children were organized heterogeneous and homogeneous depending of the kind of 

the activity. 

 Every group was characterized by a representative object or color to represent the 

team. 

 Children were organized according to their personality; teacher tried to mix 

introvert and extrovert children to equilibrate the team. 

 Each child took turns in order to promote respect in the group. 

 Children understood the instructions clearly. 

 Roles were distributed in the groups, it was important to have a leader, (It was used 

as a stimulus for children who had good development during classes’ assistance and 

participation.) 

 

All the guidelines given above are suggestions, about the organization of groups during 

games and classes development to succeed in the learning process, especially if teacher 

work with children. 
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3.4 EVALUATION 

 

          Evaluation is viewed as an integral part of the professional role of teachers. 

Evaluation is the estimation of the learning and teaching process. Also, the evaluations of 

cognitive competences are going to judge the grade in which the objectives were achieved. 

 

         Evaluation helped the teacher to get the feedback about the efficacy of the methods in 

learning and teaching processes, it also provided a wealth of information to use for the 

future direction of classroom practice, for the planning of the courses, and for the 

management of learning tasks and students. 

 

       Taking into account that the population was children at an early age, it was not 

appropriated to work with and quantitative evaluation but with a qualitative evaluation, in 

this sense teacher took the following parameters of evaluation. 

 

 3.4.1. DIAGNOSTIC  EVALUATION. 

 

        A diagnostic evaluation was applied at the beginning of the process (see appendix A). 

It helped to know five year old children’s General Cognitive background , The purpose was 

to provide information about children’ knowledge background and it helped to identify 

their needs, potentialities and limitations.   

 

         In this case, the diagnostic evaluation was carried out at the beginning of the project 

application. First, we made a diagnosis during a week about children’s Spanish and English 

language knowledge. It was carried out orally, through personal and group interviews. 

 

        About English Language, it was clear that five year old children of the C.O.F did not 

know the target language, although they recognized English as a foreign language due to 

the treaties that the institution has with foreign organizations. This fact made the learning of 

English language more interesting for children. 
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         With reference to their mother tongue, it was observed that 5 year old children who 

live at the C.O.F. had some problems related to general knowledge of the language.For 

example, they did not have the basic notions of knowledge developed at their age such as: 

to discriminate the colors, to count the numbers in order, to match numbers an pictures, to 

recognize simple geometric shapes, to recognize letters of the alphabet, to match words and 

pictures involving concrete concepts, to locate in time and spaces, to coordinate 

psychomotor development . 

 

         

All the lacks of children’s knowledge development, were a sample of the socio-economical 

problems they have when living in prison. They have to live in cramped conditions with 

their mothers and many of the children do not receive stimulus to attend to the school. 

There are not rules that obligate mothers to send their children to school. There is also a 

lack of human resources to pay attention to children who have to live in prisons. 

      Having explained some of the relevant points about 5 year old children who live in 

prison, this analysis helped to recognize children’s background knowledge, their interests 

and their needs in order to carry out the project effectively.  

3.4.2. FORMATIVE  EVALUATION. 

 

         A formative evaluation is a method of judging the worth of a program while the 

program activities are in process. Formative evaluation helps teachers to collaborate and 

guide children in the process of learning during the process of teaching. It is stablished as a 

permanent proof of learning level of children during the educational process. A formative 

evaluation provides valuable basis of information with respect to the process of learning. 

 

         During the project development, teacher had to accomplish formative evaluation all 

the time, due to the characteristics of the methodology in this project; it means that each 

game was considered as an opportunity to know the level of children’s apprehension. It was 

done through individual and group observation during game development. 
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Another way to make a formative evaluation was through the outcomes and scores that 

children obtained after each game, it means that children had a good apprehension if they 

usually won a game. This showed that children were internalizing the input. 

 

A formative evaluation was done: 

 

 At the end of the class day. 

 At the end of the week. 

 At the end of the lesson. 

 At the end of the stage. 

 At the end of the project. 

 

 Teacher had to follow an adequated process of continues evaluation to perceive the weak 

areas of children’s learning. On the other hand, the teacher had to reinforce children’s good 

achievement at learning English vocabulary through, interactive activities such as role 

plays, conversations, songs and audio-visual material. 

 

All the evaluations applied were observed all the time by the teacher, the tutor of the 

project, the Educational Department of Regimen Penitenciario, teachers, coordinators and 

tutorial personnel of the C.O.F. (see appendix E),  in order to certify  the project 

development and children’s learning and also to provide suggestions and recommendations 

to the teacher in all this process.  

 

Next, it is very important to explain the lenght of the project, schedules, days, times and the 

exta activities done during the project application. 
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3.4.3 LENGHT OF THE PROJECT 

          The length of the project was 11 months and 9 days. It is important to mention the 

activities developed before the English course application (see appendix D).  

         There was a period of organization during the first week of July to plan the way to 

carry out all the activities that were going to be developed during this program according to 

the children’s needs. Next, the diagnostic evaluation was applied to 17 five year old 

children of the C.O.F. (10 girls and 7 boys) during the second and third week of the same 

month, due to the specific characteristics this children have, the diagnostic was applied 

about their general knowledge. (see appendix A). After the diagnostic evaluation and 

meetings with children’s mothers in which it was explained the purpose and objectives of 

the project. There was a period of Pedagogic Adaptation in which children and teacher 

interacted and to introduce them to the program of the course.  

       The English course for 5 year old children of the COF consisted on 16 basic lessons 

(see page. 48) designed according to their needs. The course application lasted 10 months 

and 9 days, from August 16, 2006 to May 29, 2007(see appendix D) in the afternoons from 

2:00 to 17:00; it means 3 hours per session, (teacher’s attendance was monitored by the 

secretary of the C.O.F) without taking into account the time used to other extra-activities. 

      It is important to mention that during the second and part of the third stage of the 

project,  the teacher worked every Friday in two shifts, it means in the morning from 8:45 

to 12:30 and in the afternoon from 2:00 to 17:00, due to Agreement signed between the 

Linguistic and Languages Department and the Government Department through Regimen 

Penitenciario, and voluntier work with children and teachers of the Nursery School “12 de 

Abril”. 

      About the extra activities carried out as part of the work of voluntary service, there were 

different activities developed during the time of the Agreement application, which are 

mentioned below: 
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 The assistance made to children for traveling to Copacabana during two days, as 

part of the voluntier work and the activities planned with the “Pastoral 

Penitenciaria Cátolica Boliviana.” 

 Activities developed at the end of the scholar year 2006, children made a 

presentation in which they sang and made role plays in English. 

 Activities in Christmas 2006 in “San Pedro Prison.”, (male correctional facility), 

children received gifts and were given refreshments. 

 Activities in Christmas 2006 at the C.O.F, teachers made a party for the children 

and they received gifts.  

 Surveys made to fathers from “San Pedro Prison” during 1 month , (from Monday-  

to Friday from 9:00 to 12:00 ), to provide Id’s to children in order to know how 

many children lived in San Pedro. 

 Activities developed in Children’s day “12 de Abril”. 

 Activities carried out in The Mothers’ day 2007. 

     It is also important to explain how the teaching stages took place during more than 10 

months from August to May. The course was divided in three periods: Initial, Middle and 

Final stages (see page 48). After each stage there were evaluations of the lessons taught 

supervised by the tutor of the project Dra. Maria Teresa Terán Zubieta Ph.D., the 

Educational Department of Regimen Penitenciario, teachers, coordinators and tutorial 

personal of the C.O.F. (see appendix E) 

       Another important aspect to mention is the evaluation of the didactic material, visual 

aids, charts, audio- visual material, material used for each activity detailed in the lesson 

plans, and class decoration for the teaching of the different lessons made by the tutor. 

Because of the importance of working with children and the impact that all these resources 

had in children’s process of learning. It is necessary to say that the planning and the 
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appropriate used of all the pedagogical resources mentioned above helped to the efficient 

development of the English Course. 

3.4.4 SELECTION OF THE STUDENTS. 

 

 

          The students who participated in this project were 5 year old children of the C.O.F. 

(17 children in all). They never have studied English before. The reason to select this group 

of people was to apply the use of communicative games to teach English language at early 

ages and to motivate them to learn by doing and enjoying. 

 

It is important to explain the number of learners in all the application of the project: 

 

 In the first period of the project there were 17 children, 10 girls and 7 boys who 

accomplished the 6 lessons of the Initial Stage. 

 In the second period of the project there were 14 children (of the initial group), 8 girls 

and 6 boys who finished the 4 lessons of the Middle Stage. 

 In the third period of the project there were 13 children, 8 girls and 5 boys who 

finished the 6 lessons of the Final Stage. 

 

     As it can be seen above, there was a number of drop outs during the English course 

application, it was due to several factors, for example:  some children were sent to live in 

San Pedro Prison with their fathers, other children were sent to live with close relatives, and 

some children’s mothers filled the retention time. But, as it is also observed, more than the 

75 % of children who began the project application, finished the English course. 
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3.5. SYLLABUS 

 

 This section presents the syllabus content of topics covered in this English course. The 

teacher had the responsibility to plan and apply adequate educational programmes to assess 

children’s learning, as well as to assess the course and syllabus development. 

This syllabus proposal was a student-centered design because it was focused on the needs 

of the students. Children became real learners, they had to think rather than simply 

remember. They participated in active tasks which tended to allow for greater creativity and 

responsibility.  It is important to highlight  that the themes were included according to the 

children’s basic needs of knowledge, interests and concerns related with the Bolivian 

National syllabus proposed for children at early childhood, because, it was very important 

to carry out a sequential learning of First and Second language. 

The choice of making games part of the syllabus was related with the many advantages that  

games provide to a foreign language learning development in children. The use of 

Communicative games to teach vocabulary suggest many ways to arrive to children in a 

better way, due that games motivate children’s intellectually, emotionally, and physically. 

The syllabus design presented sixteen units; some of them were also subdivided in order to 

make a more systematic advance of each lesson. The syllabus design was divided in three 

stages: 

 Initial Stage. - The initial stage comprised the first part of the project, including six 

lessons:  

1. The Vowels. 

2. The alphabet. 

3. The Colors. 

4. The Geometric Shapes. 

5. The Numbers. 

6. - The Days of the Week 
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Middle Stage .-  The Middle stage covered the second part of the project, including  four 

lessons:  

7.- Seasons of the Year. 

8.- The Animals. 

9.- The Family. 

10.- Feelings. 

 

 Final stage.- The Final stage covered the third part of the project, including six lessons:  

11.- Parts of the Body. 

12.- The Five Senses. 

13.- The Clothes. 

14.- Verbs of Movement. 

15.- Fruits. 

16.- Vegetables. 
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3.5.1. SYLLABUS DESING 

SUBJECT:      English 

LEVEL:          Basic 

GRADE:        * SECOND SECTION OF THE C.O.F 

TIME:             From Monday to Friday.  

DURATION: 10 months and 9 days. 

GENERAL OBJECTIVE:  

The following syllabus helped to carry out the teaching process effectively; it includes the 

topics covered and the order in which they were delivered in the English course program. 

1° Inicial Stage LESSONS LESSONS 

 

1º EVALUATION 

 ALPHABET. 

 VOWELS. 

 COLORS. 

 GEOMETRIC 

SHAPES. 

 NUMBERS. 

 DAYS OF THE 

WEEK 

 

2° Middle Stage LESSONS LESSONS 

 

2º EVALUATION 

 

 SEASONS.  

 ANIMALS. 

 

 FAMILY. 

 FEELINGS. 

 

3° Final Stage LESSONS LESSONS 

 

3º EVALUATION 

 PARTS OF THE 

BODY. 

 VERBS OF 

MOVEMENT. 
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 SENSES. 

 CLOTHES. 

 FRUIT. 

 VEGETABLES. 

(*) Second section referrers to 5 year old children from the Centro de Orientación femenina 

de Obrajes 

3.6. LESSON PLAN 

 

     The lesson plans were a systematic guide for teacher’s class development, because it 

contained a deep description and instruction to carry out the lesson.  

       Lesson plans shared some common characteristics: 

 Children had a number of opportunities to learn new English vocabulary through the 

diversity of communicative games proposed. 

 Children had a plenty of time for practicing oral communication. 

 Children learned some socio-emotional abilities due to the cooperative and 

collaborative characteristic of games. 

 Children did not feel bored in this kind of class development due to the 

characteristic of lesson plans.  

 These lesson plan formats were student centered in learning process. 

       The lesson plans corresponding to the sixteen units proposed in this project are going 

to guide the steps to be followed in the process of teaching English language vocabulary to 

five year old children of the C.O.F. through Communicative games. It is important to 

mention that each lesson has at least two games as the main activities in each lesson,  taking 

into account that there were used other resources, but all related with games development , 

as it is explained in all the lesson plans. 

 

       Each lesson plan presents the linguistic and communicative objectives, all the different 

communicative games for each lesson, the materials used during game implementation and 

also, the description of the  visuals aids, educational graphs, posters, videos, picture books, 
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and realia used to help students acquire language, as well as the place in which the game 

was carried out, the group dynamics and the procedure followed to succeed in game 

performance in order to reach to the lesson objectives. 

 

        As part of a complementary resource in English classroom development, It was 

proposed the use of videos and songs to motivate children as well as to help them reinforce 

what they learned through this educational resource, but all focused with the use of the 

communicative games. 
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LESSON PLAN 

UNIT ONE 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Vowels” 

 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn the five English Vowels. 

 To use the simple  present tense of the verb “To be” 

 To emphasize Vowels pronunciation. 

 

b) Functional / Communicative Objectives 

 

 Children recognize the five vowels. 

 They talk about words beginning with vowels. 

 They greet each other. 

II Warm Up. 

 

Time: 25 minutes. 

Teacher contextualizes the lesson by using posters and visual aids explaining the 

differences between Spanish and English vowels in pronunciation (Children must know the 

pronunciation differences in both languages in order to avoid misunderstanding in their 

mother tongue), and then teacher teaches words of representative objects beginning with 

each vowel. 

Follow up 
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Activity: 1 

Time: 20 minutes. 

Children sit in pairs, each group need to have a set of vowels. Each one needs to take a 

vowel to make a conversation. For example: 

Ss 1: Good Morning! 

Ss 2: Good Morning, Who are you? 

Ss 1: I am the vowel “O” 

Ss 2: Nice to meet you “O”, I am the vowel “A” 

Activity: 2 

Time: 20 minutes. 

 Children learn to sing the vowel song, while making mimic movements. 

 

 “ALL THE VOWELS ARE MY FRIENDS” 

Come on friends… A-E-I 

Sing the vowel song with me. 

A-E-I-O-U 

                              Everybody give me an “A”   (Children shout) 

“A” 

Everybody give me an “E” 

“E” 

I want to hear the vowel “I” 

“I” 

Let’s go name the other ones: “O and U” 

All the vowels are my friends. 

 
Activity: 2 

Time: 20 minutes. 

 Children color vowels lesson worksheets and talk about them. (see appendix C.1) 
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COMMUNICATIVE GAME # 1 

 

  “Let’s saw the wooden vowels” 

 

Objective: 

 

 The Communicative game “Let’s sewing the wooden vowels” is oriented to develop 

children’s ability to produce the vowels of English language phonetically and linguistically, 

and to recognize each one. 

 

Time: 30 minutes 

Materials: 

 

 Wooden Vowels ( each vowel has holes)        

 A wooden needle with different colorful ribbons. 

 

Procedure 

 

Teacher makes groups of five people; Children must be sat down around the table tand then 

they need to take a vowel a-e-i-o-u (it is important to have 3 set of vowels at least) 

 At the teacher’s instruction, the child who has the vowel “a” begins the game; he or she 

takes a wooden needle and start to introduce it into the wooden vowel holes, while their 

partners repeat the name of the vowel every time he or she sews the vowel. When the first 

child finish to sew the vowel “a”, the next child must take the second vowel and repeat the 

same procedure. 

The group that finishes sewing all the vowels first, wins the game. 

 

Source: Own Creation. 

 

 

 



 - 66 - 

COMMUNICATIVE GAME # 2 

 

 “Fishing the Vowels Gloves.” 

 

Objective: 

 

 The game named “Fishing the Vowels Gloves.” has the purpose to reinforce children’s 

knowledge about English vowels and the pronunciation of each one by hearing teacher’s 

pronunciation. 

 

Time:  40 minutes 

Materials: 

 

 A bathing. 

 Gloves with vowels inscription. 

 Guided Vowels. 

 Nests. 

 

Procedure: 

 

This is an open-air activity. Teacher prepares a big bathing with water, in which there must 

have different colors gloves, each glove need to be represented by a vowel letter. 

Teacher makes two groups (they need to be differentiated with red and yellow cards 

hanging in their chest). 

 First, teacher says the vowel that children need to fish, and then they run to the bathing and 

choose the correct vowel glove to put them into their nest. Children have to catch the 

correct one to sum up points; if they choose another one, they lost points. The group with 

more points wins the game. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 3 

 

“Finding the hidden vocalic objects in the park” 

 

Objective: 

 

The objective of the game “Finding the hidden vocalic objects in the park” is focus on 

word production; children have to find some representative objects beginning with English 

language vowels. For example:  A – Apple or E – Elephant. 

   

Time: 30 minutes 

 

Materials: 

 Flashcard with pictures of  objects 

 A chart. 

 A Whistle. 

 

Procedure: 

 

In this game, children do not need to be organized in groups, they perform individually.  

First, teacher hides the flashcards with the representative vocalic pictures objects in the 

park (there must be three objects for each vowel at least). After this, teacher names a vowel, 

so children have to run and bring the object that begins with the vowel asked by the teacher, 

When a child finds one flashcard, he or she has to shout the name of the object and the 

beginning vowel of the flashcard. 

Children, who found more flashcards, won the game. 

 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT TWO 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Alphabet” 

 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To encourage children to identify all 26 letters of the English alphabet. 

 To spell simple words using alphabet letters.  

 To emphasize the alphabet letters pronunciation. 

 

b) Functional / Communicative Objectives 

 

 Children use letters of the alphabet to build words. 

 They talk about words beginning with letters of the alphabet. 

 

 

II Warm Up. 

 

Time: 25 minutes. 

Teacher contextualizes the alphabet by using the alphabetic flags (see appendix C.2) 

posters and visual aids, teacher names each letter giving emphasis on pronunciation and 

encouraging children to identify the letters using different resources, for example: To find 
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the letters on the alphabetical flags, find the letters on the book, find the letters on posters, 

and find the letters on the visual aids.  

Follow up 

Activity: 1 

Time: 40 minutes. 

Teacher gives to children bags with cookies letters shapes to build words related with the 

beginning letter of the representative object of each letter. For example: B - ball or C – cat. 

Once students are familiarized with the letters (or a group of letters), then they can build 

words For example: If the letters D, G, and O are on the bag, Children can build d-o-g 

"dog" 

 

Activity: 2 

Time: 15 minutes. 

 Children learn to sing the “Alphabet Song”, to learn the alphabet pronunciation. 

 

SONG. 

           “THE ABCs  SONG” 

A-B-C-D-E-F-G- 

H-I-J-K-L-M-N-O-P 

Q-R-S and T-U-V 

W-X-and Y-Z 

Now you’ve heard my ABCs 

Tell me what you think of me 

Source: www.kididdles.com 

 

Activity: 1 

Time: 40 minutes. 

 Children craft the “alphabet snake” following teacher’s instructions and talking 

about words beginning with ach letter. ( see appendix C.2) 
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COMMUNICATIVE GAME # 1 

 

“ABCs jump in the table.” 

 

Objective: 

 

The game “ABCs jump in the table” encourages children to produce the alphabet letters 

and improved English pronunciation by singing “THE ABCs SONG”. 

   

Time: 30 minutes 

 

Materials: 

 

 Alphabet letters cards. 

 Bags. 

 A radio. 

 The tape. 

 

 

Procedure: 

 

Children sit down on the floor, making a circle in order to play this game. 

Teacher gives each child an alphabetical letter, and then they have to name the letter they 

have in order to review letter pronunciation. When teacher plays the music, children start to 

pass the letters to the next partner (it is important to motivate children to sing the song 

while the game is playing), when the music stops, teacher names a letter, and the child who 

has the letter named, stands up and shows the letter to their partners and say the name of the 

letter.  

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

“Match the letter with the picture.” 

 

Objective: 

 

The objective of the game “Match the letter with the picture.” is to internalize children’s 

knowledge about the new words related with the alphabet letters. 

   

Time: 30 minutes 

 

Materials: 

 

 Alphabet letters cards. 

 Alphabet objects flashcards. 

 Boxes. 

 Whistle. 

 

 

Procedure: 

 

Children are organized into two groups, they have to make a line to care for the order of the 

class and give equal opportunities to participate. 

First of all, teacher puts the alphabet object flashcard in the table (in front of children lines), 

when the teacher blows the whistle, the first child of the line takes an alphabet card from 

the box, then he or she names the letter they have and run to the table to choose the correct 

alphabet object flashcard. 

The group that has more objects flashcards wins the game. 

 

Source: Own Adaptation. 
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CONCLUSIONS AND RECOMMENDATIONS 

 

CONCLUSIONS  

 

       This work has been done to offer new ideas for helping Bolivian children who are 

submitted in socio-economical and socio-cultural special conditions. In this sense the 

purpose of this project was to investigate the effects of the use of communicative games as 

a pedagogical resource for teaching English language vocabulary to children at early ages, 

as we mentioned in the theoretical review, vocabulary knowledge enables language use and 

it links the four linguistic skills of listening, speaking, writing and reading all together. We 

also wanted to explore the effects on children’s learning development process, and the 

effects on children’s motivation and the classroom environment.  

 

        According to all the things mentioned above, It is important to say that the use of 

communicative games as a pedagogical tool to teach English language vocabulary to this 

group of children made them a more perceptive and active learners in all the course 

development due to the methodology used. It also provides a more positive atmosphere 

where children were more willing to participate and share among them in classes’ 

development. 

 

        The group, in which the methodology of communicative games to teach English 

language vocabulary was applied, reported that the use of the different games provided 

them a high interest in communicative activities. All the games enhanced children 

perception about the process of learning. 

 

         Communicative games improved children’s language use, as well as, the knowledge 

of the words in different contexts. In this sense,  the main objective which was to 

implement communicative games to teach English Vocabulary to children was 

accomplished. The traditional way of teaching, not only children but also adults usually feel 

bored in learning vocabulary lessons because they were seen as passive learners who 

received teacher's explanations, they just know how to use the vocabulary in specific 
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contexts, but they do not know how to use it in different situations of real life 

communication.  

        Moreover, this group of children not only learned English vocabulary language, but 

they also, reinforced and learned important basic knowledge about their mother tongue, for 

example:  

 

 Children learned to discriminate the English and Spanish alphabet phonemes and 

named each one. 

 Children learned to count in Spanish and English (ascendant and descendent way). 

  Children learned to name and recognized the colors in both languages; they also 

learned to mix colors to obtain other ones. 

  Children learned the names of the different geometric shapes in both languages; 

they also learned to draw and recognize them. 

 Children learned to recognize the days of the week and place themselves in time and 

spaces.  

 Children learned to name more than 50 names of animals in English.  

 Children learned the different feelings in English; they also recognized and talked 

about them. 

  Children learned to name the parts of the body in English. 

 Children learned to mane the five senses in English, and they recognized the 

functions they have in human being’s lives.  

 Children also learned vocabulary related with verbs of movement and they followed 

and gave instruction in English. 

 Children learned English vocabulary related with fruits and vegetables. 
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Communicative games helped, also had great implication in social and emotional areas 

of five year old children. They changed the aggressive attitudes showed at the beggining of 

the Project application. They learned to communicate, share and work in groups without 

problems due to the co-operative and collaborative characteristics of games. 

 

        Five year old children of the C.O.F (Centro de Orientación Femenina de Obrajes) 

followed a systematic process of learning and they learned new English Vocabulary on the 

sixteen different lessons developed in the Syllabus Design of the course. For each lesson it 

was  used, innovative communicative games according to the children’s needs.   

 

 

        Another important aspect to highlight is the significative learning in the socio-

emotional area that children developed in language classes due to the high level of 

motivation; they enjoyed working together, helping and supporting each other due to the 

cooperative nature of most communicative games which encouraged children’s interaction 

in the classroom. It is important to mention the time shared among children and teacher, as 

a personnel experience. 

 

       As result of the evaluations made not only by the teacher, but also by the tutor, 

educational personnel of the C.O.F, it is a great satisfaction to verify the achievement of the 

general and specific objectives proposed at the beginning of the project application. (see 

appendix E) 

 

 

4.2 RECOMMENDATIONS. 

 

      The main objective of this Project was to propose Communicative Games as a teaching 

alternative for language teaching in the future. In this sense we would like to give some 

important reasons for making further researche in this area and not only for children but 

also for teenagers and adult learners. We hope teachers can use games as a pedagogical 

resource in their classroom.  



 - 75 - 

 

        One of the disadvantages in this project was the limitation in which we worked, taking 

into account the extent areas that language concerns, due to that, this study was focused just 

on Vocabulary teaching, but as linguists, we know the importance to develop the other 

language skills such as: Listening, Writing, Speaking, Reading, That is why to think on the 

importance to develop future studies focused on other this areas of language.  

 

      Another important point to highlight is the limitation of the population who participated 

in this project; they were children at early age with lots of constraints that interfere with 

their development. 

 

       The last reason is that syllabus designers or teachers ought to consider integrating more 

communicative activities, including games into their language teaching programs when 

working with different groups of learners. 

 

 Finally, this project can be a starting point for further activities to be developed in different 

groups of students and to help them enhance their language learning. 
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TEST  DIAGNÓSTICO 

 

 

PROFESORA: Tania Cordova lima. 

 
APLICACIÓN:  Niños de 5 Años de edad del “Centro de Orientación Femenina de Obrajes” 

 
FECHA DE APLICACIÓN:    16. 07. 2006  ~ 31. 07. 2006 

 

 
Áreas de Evaluación 

 

 
Actividades Realizadas 

 

 VERBAL 
 
 

 

 Los niños fueron evaluados a través de las 
siguientes actividades: 

 
  Realizaron Conversaciones.  

 Contaron cuentos. 

 Se evaluó la Fluencia Verbal a través 
de diálogos     maestra-estudiante  

 Realizaron Monólogos.  
 

 

 NUMÉRICA 
 

 

Para ésta área los niños fueron evaluados 
realizando la siguientes actividades : 

 
 Contar los números del 1-10 de forma 

Ascendente y    descendente. 

 Realizar distribución de objetos en 
forma equitativa. 

 

 

 MEMORIA 
 

  
Para la evaluación de ésta área se tomaron los 

siguientes parámetros:   

 

 MEMORIA NUMÉRICA.: Se aplicó el 

juego de “Memoria de Números.”  
 MEMORIA VERBAL: Se aplicó el 

juego de las “Memoria del Alfabeto.” 
 MEMORIA PICTÓRICA.: Se aplicó el 

juego de “Memoria de objetos y 

personas.” 
 ACCIÓN IMITATIVA: Se aplicó el 

juego de verbos de movimiento 
denominado “ El Rey Mono” 
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 PSICOMOTRICIDAD FINA. 
 

 POSICOMOTRICIDAD GRUESA 
 

 

Para la evaluación de la Psicomotricidad Fina y 
Gruesa se realizaron las siguientes actividades: 

 
 Manejo de Lápiz, para la evaluación de 

la psicomotricidad fina a través de 

dibujos libres.  
 Se realizaron juegos de movimiento 

para  la evaluación de psicomotricidad 
gruesa. 

  Se realizo juego denominado “Casitas 

Viajeras” para evaluar la orientación 

de espacio Derecha-Izquierda.  

 
 

 

 PERCEPTIVO-MANIPULATIVO 

 Para la evaluación de ésta área se realizaron las 

siguientes actividades: 
 

 Construcción Con Cubos. 

 Rompecabezas. 
 

 

 

 SOCIO-EMOCIONAL 

 

Para la evaluación de ésta área se realizaron las 

siguientes actividades: 
 

 Se realizaron rondas y cantos infantiles. 
 Se realizo juegos grupales. 

 Se realizo juegos en parejas. 

 Se realizaron juegos de roles e imitación. 
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LESSON PLAN 

UNIT THREE 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Colors” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To use adjectives. “Color adjective + noun” 

 To ask and answer to the question: What color is it? 

 To teach colors pronunciation. 

 

b) Functional / Communicative Objectives 

 

 Children talk about their favorite color. 

 They describe the colors of their clothes. 

 They describe colourful objects in the classroom.  

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher introduces the colors lesson by using multi-colored posters and visual aids. 

Teacher shows real objects of the classroom to internalize children knowledge about colors 

and motivate them to describe the colors of their clothes and objects of the classroom.  
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Follow up 

Activity: 1 

Time: 40 minutes. 

Teacher shows children how colors are combined to form other ones. For this activity they 

need to work with finger- paint (primary colors are used to get secondary colors). 

Teacher gives plastic plates with the first three primary colors (red, yellow, blue,) to obtain 

secondary colors for example: 

Red + yellow   =   orange. 

Yellow + blue   = green. 

Red + blue = purple. 

Red + blue + yellow = brown 

 

This activity helps children to learn the colors through experimentation and manipulation. 

 

Activity: 2 

Time: 40 minutes. 

 

 Children make a big rainbow craft for the classroom to learn the colors. 

 

Teacher shows photos to children in order they can make their own rainbow for the 

classroom decoration. Through this activity children are going to assimilate better the 

lesson and they are going to construct their knowledge 

 

To make this activity, we need some material such as: color paper, cardboard, colors, 

scissors, glue, and wool. 

 

Activity: 3 

Time: 20 minutes. 

 Children color the worksheets about colors lesson and talk about them.  

      (see appendix C.3) 
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COMMUNICATIVE GAME # 1 

 

“Where is our color friend?” 

 

Objective: 

 

 The purpose of this game “Where is our color friend?” is to encourage children’s   

interaction while they learn and consolidate their knowledge about colors. 

 

Time: 30 minutes 

 

Materials: 

 

 Color chords. 

 Blindfolds 

 

Procedure: 

 

Children make a circle; while teacher blindfolds their eyes in order to put them a color 

chord in their heads, when teacher says “Where is our color friend?” children open their 

eyes and they have to find the other child with the same color chord. After they have been 

found their color friend, both have to say what color are they.  

 

The first child who find his or her color friend, wins the game.  

 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

“The color roulette.” 

 

Objective: 

 

The purpose of the game “The color roulette.” is to promote children’s ability to recognize 

the colors and describe the colors of classroom objects. 

   

Time: 30 minutes 

 

Materials: 

 

 Roulette with all the colors. 

 colorful gloves 

 Box 

 Bags. 

 

Procedure: 

The roulette of colors must be set according to the children size to make this game easy to 

play and there must be also, several different colorful objects into the box. 

Children must make a line to avoid disorder in game development; each one must take a 

turn. The first child goes to the roulette of colors and makes to turn it, when the roulette 

stops, children must say the color and take a same color glove from the box to put it in their 

bags. 

To make funnier this game, we can set two other options, for example:  

         The color black means, the child lost his or her turn. 

         The color white means, the child has another opportunity. 

If children do not know the color name, they lost the opportunity to take their colorful 

glove. The child with more gloves wins the game. 

Source: Own Creation. 
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LESSON PLAN 

UNIT FOUR 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                 Five year old Children. 

TOPIC:                        “The Geometric Shapes” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To name the geometric shapes in English language. 

 To ask and answer to the question: “What Geometric shape is it?” 

 To recognize the geometric shapes. 

 To teach pronunciation about the different geometric shapes. 

 

b) Functional / Communicative Objectives 

 

 Children talk about characteristics of geometric shapes. 

 They describe different geometric shapes in objects. 

 They talk about objects with similar and different geometric shapes. 

 

II Warm Up. 

Time: 25 minutes. 

Teacher contextualizes the lesson by showing flashcards related with geometric shapes and 

then teacher provides children a piece of mass to mold the different shapes  by comparing 

the flashcard , children need to do their own set of shapes .In this way children learn 

geometric shapes lesson by experimentation and manipulation and have the opportunity to 

describe all them. 
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Follow up 

Activity: 1 

Time: 30 minutes. 

 

Teacher provides children the didactic toy named “El trencito didáctico” which includes 

the basic geometric shapes. It has different colourful wooden shapes that help children to 

differentiate shapes by touching and comparing them. 

 

Activity: 2 

Time: 30 minutes. 

 

Children color the different geometric shapes (see appendix C.4) and promote 

dialogues by asking and answering to the question:  What geometric shape is it?  

 

 

 

 

Ss 1: What geometric shape is it? 

                                            Ss 2: It’s a square. 
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COMMUNICATIVE GAME # 1 

 

“Changing places” 

 

Objective: 

 

This communicative game “Changing places” is focus on children’s ability to recognize 

the geometric shapes and foster children to pronounce shapes in English language. 

 

 

Time: 30 minutes 

 

Materials: 

 

 Geometric Shapes cards. 

 Chairs. 

 

Procedure: 

 

Teacher provides children different geometric shapes cards to hang them around their necks 

and then, teacher divides the class into two groups and sits them down in a circle. 

To start the game, children have to name their geometric shapes and show them to their 

partners. After this, teacher gives the order "Children who have circles change places” and 

children with circle shapes have to move to another chair, if a child does not get a sit, he or 

she loses points and then he or she gives the order. 

Unconquered children win the game. 

 

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 2 

 

“Encaje de Figuras Geométricas” 

 

Objective: 

 

The game “Encaje de Figuras Geométricas” helps children to develop oral expression by 

talking about geometric shapes in English language, it also foster children to build up 

spatial relationship and visual discrimination. 

 

Time: 30 minutes 

 

Materials: 

 

 Geometric Shapes. 

 Wooden shape mold. 

 Box. 

 

Procedure: 

Teacher makes groups of two people and sits them around the table to review the different 

geometric shapes obseved into the “Encaje de Figuras Geométricas”. 

This activity is a collaborative and competitive game, because two groups have to show the 

ability to name and recognize the geometric shapes. 

At the teacher’s command “Oval or Circle”, the first child runs to the box and find the 

geometric shapes to insert it in the same wooden mold, meanwhile his or her partner repeats 

the name of the geometric shape asked by the teacher, then the other child repeat the 

procedure. 

If children do not know the name of the geometric shape, lose their turn. The first group in 

finishing the activity wins the game.   

 

Source: Own Creation. 
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LESSON PLAN 

UNIT FIVE 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                 Five year old Children. 

TOPIC:                        “The Numbers” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To count the numbers in English. 

 To answer to the question: “What time is it?” 

 To teach number pronunciation in English. 

 

b) Functional / Communicative Objectives 

 

 Children talk about their ages.  

 They talk about the time. 

 They count the numbers in English 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher presents the lesson by showing the big coins with number inscriptions, it is 

important to explain to the children the use of numbers in every day activities. 

Children have to choose the coins and say the numbers in English. 
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Follow Up 

Activity: 1 

Time: 20 minutes. 

 Children learn to ask and answer the time in English using the grammatical 

structure: What time is it? 

 

Ss 1      :  What time is it? 

Ss 2      :  It’s one o’clock. 

For this activity teacher must draw clocks and let children to ask the time. 

 

Activity: 2 

Time: 25 minutes. 

 Teacher provides children worksheet to color the numbers and tell the time in 

English. (see appendix  C.5 ) 

 

Activity: 3 

Time: 25 minutes. 

 Children learn to sing the song named “The Number Rock”, to encourage children 

to learn the numbers in English. 

SONG. 

“THE NUMBER ROCK” 

ONE, TWO, THREE, FOUR, 

FIVE, SIX, SEVEN, EIGHT, 

NINE and TEN. 

Everybody let’s play and learn 

The Number Rock, the Number Rock 

           Come on class 

                         Let’s go sing and dance this rock.  

Source:  Ingles 1, (2000:39) Ed. Don Bosco. 
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COMMUNICATIVE GAME # 1 

 

“Dancing with my number partner” 

 

Objective: 

 

The communicative game named “Dancing with my number partner” has the purpose to 

develop children’s ability to recognize the numbers by using listening and speaking skills. 

 

 

Time: 30 minutes 

 

Materials: 

 

  Sticky number cards 

 A radio. 

 A tape. 

 

Procedure: 

 

Teacher puts a sticky number card in children’s back, (there must be two children with the 

same number card in their backs). 

 The game start when children sing  and dance the “ Number Rock Song” , but when 

teacher says “ Stop”, children have to find their partners with the same sticky number card 

and say “We are the number 4 or 1”. Then teacher changes their numbers cards an they 

restart the game. 

The first child that finds this or her partner, sum up points. 

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 2 

 

“The numerical chain” 

 

Objective: 

 

“The numerical chain” foster children to use and talk about numbers fluently and 

confidently promoting attention and thinking during game development and giving them 

the opportunity to practice English in real context. 

 

Time: 30 minutes 

 

Materials: 

 

 No material for this game. 

 

Procedure: 

Children must be sit down in a circle, and let them to enumerate themselves. 

The game starts when teacher tells one number and the child with the number named stands 

up quickly and shouts another number, the other child repeat the action. The objective is to 

form continuity in the game as if they were forming a chain. 

Keep going with the game until forming the numerical chain, if one of the children does not 

know his or her number, the chain is broken and teacher changes children their numeral 

names. 

 

Source: Own Creation. 
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LESSON PLAN 

UNIT SIX 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Days of the Week” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about the days of the week. 

 To use adverbs of time. 

 To teach pronunciation the days of the week. 

 

b) Functional / Communicative Objective 

 

 Children talk about their favourite day. 

 They  talk about their daily routine. 

 They  use time expressions. 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher have to find an adequated way to teach the days of the week to children due that 

usually at this age they do not  locate in time, they know the names of days , but they do not 

know the specific day, so teacher can  make flashcards with pictures of the days. 
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Follow up 

Activity: 1 

Time: 30 minutes. 

children color worksheet about the days of the week in order they can internalize the new 

vocabulary , for example: 

Monday, They color worksheets with children in a classroom. 

Sunday, They color worksheets with children in a park. 

  

 

Activity: 2 

Time: 20 minutes. 

 

 Children tell a poesy about the days of the week. 

 

           “MY FAVOURITE DAY” 

 

THE DAYS OF THE WEEK ARE SEVEN 

MONDAY, TUESDAY, WEDNESDAY, 

THURSDAY, FRIDAY, 

SATURDAY AND SUNDAY 

SEVEN, THE DAYS OF THE WEEK ARE SEVEN. 

 

Monday:      Children jump 

Tuesday:      Children clap. 

Wednesday: Children raise their hands. 

Thursday:    Children run 

Friday:         Children smile. 

Saturday:     Children dance. 

Sunday:       Children lie down. 
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COMMUNICATIVE GAME # 1 

 

“Balloon Game” 

 

Objective: 

 

The “Balloon Game” is a cooperative game, the purpose is to encourage children to talk 

about the days of the week and the specific activities they do in those days. 

 

 

Time: 30 minutes 

 

Materials: 

 

 Balloons. 

 Chairs. 

 Cards. 

 

Procedure: 

 

Children make groups of 3 or 4 people and form a circle to hold their hands. (Each group 

must have a balloon) 

Teacher glues cards with names of the days of the week on the floor and children sit down 

around them, while children name all the days. 

The game starts throwing the balloon to the partners of the group, they have to keep the 

balloon in the air, if the balloon touches a part of someone's body they have to shout out 

their favourite day of the week and tell the class what they do in this day. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

“What day are you?” 

 

Objective: 

 

The purpose of the game: “What day are you?” is to promote children ability to talk about 

the days of the week and to encourage them to talk about their daily routines. 

 

Time: 30 minutes 

 

Materials: 

 

 Sponge. 

Procedure: 

 

Children make a big circle in the yard, and then, they sit down on the floor and start telling 

the poesy about the days of the week, meanwhile teacher walks around the circle, when the 

teacher puts the sponge (we chose a sponge because children pay more attention due that it 

is an unperceivable object) in children’s back, He or She stand up and say the name of their 

favorite day and their daily routine. 

If children do not perceive that they have the sponge in their back, they lose their turn and 

they have to leave the game. The last child in the circle is the winner. 

 

 

 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT SEVEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                 Five year old Children. 

TOPIC:                        “Seasons of the Year” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary related with the four seasons of the year. 

 To learn adjectives of time.   

 

b) Functional / Communicative Objective 

 Children talk about specific events in seasons. 

 They describe weather phenomenon. 

 They talk about their favourite season of the year. 

 

 II Warm Up. 

Time: 25 minutes. 

 

 In order to introduce children with the lesson, teacher and children make a chart related 

with seasons of the year. 

The activity for “winter” is to make a big snowman. 

The activity for “fall” is to collect leaves and glue them in the chart. 

The activity for “summer” is to make color and cut sun worksheets. 

The activity for “ spring” is to make funny flowers craft. 
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Follow up 

Activity: 1 

Time: 25 minutes  

The aim of this activity is to give students practice in oral communication through 

describing the weather, answering to the question: What is the weather like today?, for this 

activity, teacher provides to children some photos or drawings of weather phenomenon . 

  

1. - Today, It’s a sunny day                                      2. - Today, It’s a hot day 

 

    

 

    3. - Today, It’s a cold day 4.- Today, It’s a windy day. 

 

 

Source: www.mes-english.com 

 



 - 102 - 

Activity: 2 

Time: 20 minutes. 

Teacher gives children worksheets to color the four seasons of the year. (see appendix C.6) 

 

               SPRING                                                                   WINTER 

 

                          

 

 

 

              SUMMER                                                                 FALL 

 

         

           

Source: www.primarygame.com 
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COMMUNICATIVE GAME # 1 

 

“Guessing Seasons pictures” 

 

Objective: 

 

 The objective of “Guessing Seasons pictures” is focused on the production of new words 

related with season; children have many opportunities to use language during game 

development. 

 

Time: 30 minutes 

 

Materials: 

 

 Season’s flashcards. 

 Sits 

Procedure: 

 

This is a team game; children are divided into two groups. The first group sits down in a 

line with their back to children of the other group.  

The first participant takes a flashcard and describe the picture, meanwhile the last child of 

the other group guess what it is. For example if the child takes a flashcard in which there 

are leaves falling down, so it is related with fall. 

Children can not say the name of the season, but he or she can describe events that happen 

in the season, it helps children to find other ways of describing the seasons by using related 

words and typical events in determined season of the year.  

  

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 1 

 

 “What do you do in…?” 

 

Objective: 

 

The game “What do you do in…?” has the purpose to develop children’s oral expression 

and foster them to recognize the seasons by using typical things of the seasons. 

   

Time: 30 minutes 

 

Materials: 

 

 A basket with  artificial flowers 

 A nest with artificial leaves. 

 

Procedure: 

This is an individual and open-air game.  

Teacher and children review the four season of the year and describe the events that happen 

in each one.  

Children walk around the yard, they cannot be together, and when teacher say the name of a 

season as for example: 

Winter. - Children cold themselves and do not make any movement, if one of them 

continue moving, He or she leaves the game.                    

Spring:     Children run to the basket and bring a flower.               

Autumn:  Children run to the nest and bring a leaf.                     

Summer:  Children stop and make mimics of swimming.  

 When they arrive or do the activity, the shout the name of the season. The last child wins 

the game. 

 

 

Source: Own Creation. 
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LESSON PLAN 

 

UNIT EIGHT 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Animals” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about wild animals. 

 To learn English vocabulary about farm animals. 

 To learn English vocabulary about sea animals. 

 To learn English vocabulary about insects 

 

b) Functional / Communicative Objective 

 

 Children talk about animals characteristics. 

 They talk about their favourite animals. 

 They imitate sound animals using the animal finger puppets. 

 

II Warm Up. 

Time: 25 minutes. 

In order to introduce children with the lesson, children watch a video about animals, during 

this activity teacher must explain animals’ characteristic and further children to make the 

characteristic noise of the animals seen in the video. 
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Follow up 

Activity: 1 

Time: 30 minutes. 

Teacher gives children animal finger puppets to encourage children to make a show in the 

classroom. Teacher can divide children in two or three groups to make a presentation, it is 

important to encourage children to talk about the name of animals in English. 

Activity: 2 

Time: 20 minutes. 

 Children learn to sing the song named “Old MacDonald” it helps children to talk 

about animals and noises they do. (teacher can use animal puppets in this song) 

SONG. 

           “Old MacDonald” 

Old MacDonald had a farm, ee-eye, ee-eye oh 

And on that farm he had a duck, ee-eye, ee-eye oh 

With a quack, quack here and a quack, quack there 

Here a quack, there a quack 

Everywhere a quack, quack 

Old MacDonald had a farm, ee-eye, ee-eye oh 

And on that farm he had a cow, ee-eye, ee-eye oh 

With a moo, moo here and a moo, moo there 

Here a moo, there a moo 

Everywhere a moo, moo 

Source: www.kididdles.com 

Activity: 3 

Time: 20 minutes. 

 

 Children make the farm animals craft and talk about them. (see appendix C.7) 
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COMMUNICATIVE GAME # 1 

 

“Safari game” 

 

Objective: 

 

  The objective of “Safari game” is to foster children to practice the new vocabulary related 

with the lesson of wild animals. 

 

Time: 30 minutes 

 

Materials: 

 

 Chords. 

 Animal flashcards. 

 A whistle. 

 

Procedure: 

 

This is an open air activity and children must be divided in two groups:  the animals and the 

hunters. 

The first group makes a line against the wall of the park and each one choose an animal 

figure, meanwhile the hunters walk to the middle of the park to catch the animals. 

Children with animal flashcards have the objective to arrive at the other wall without being 

catching by the hunters, if one animal is catching, he or she becomes in a new hunter. 

The roles and the name of animals have to be changed in order to make a participative 

game. 

During game development, children have to say the name of the animals, in order to 

internalize the new vocabulary. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

” “The animal clock” 

 

Objective: 

 

This game named “The animal clock”, has the purpose to develop children’ verbal 

expression and language development about animals’ vocabulary.  

 

   

Time: 30 minutes 

 

Materials: 

 

 Animal flashcards. 

 A whistle. 

 

Procedure: 

 

This is an open-air game; Teacher draws a big clock on the yard putting animal flashcard 

instead of numbers.  

First, teacher and children review the animals’ names in the yard. Next all children forming 

in the other side of the yard wait teacher’s instruction. When teacher says “Horse” children 

must run towards that animal, shout the name of the animal again and make the 

characteristic noise of a horse. 

 If they do not go to the specific animals, they have to leave the game; the last child 

standing in the animal clock wins the game. 

Teacher can repeat the game by changing the flashcard and mixing them to do this activity 

game more funny. 

 

Source: Own Creation. 
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LESSON PLAN 

UNIT NINE 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Family” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about members of the family. 

 To use possessive pronouns. “ My, Your” 

 To talk about nationalities. 

 

b) Functional / Communicative Objective 

 

 Children describe members of their family. 

 They talk about their parent’s names. 

 To talk about parent’s nationalities 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher introduce the lesson by asking children to say their parents’ names in Spanish, then 

using this information they are asking to do it in English, using the possessive pronouns. 

 For example: 
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Teacher:  What’s your mother’s name?        Teacher:  What’s your grandfather’s name? 

Ss 1      : My mother’s name is Maria.            Ss 2      : My grandfather’s name is Juan.  

 

 

Follow up 

Activity: 1 

Time: 30 minutes. 

 

Children reinforce their knowledge about family members’ vocabulary by drawing their 

own family. Next teacher teaches them the use of nationalities by using flags of some 

countries (Perú, Argentina, Ecuador) and also, teacher makes reference to people from 

Bolivia by showing pictures of people using native clothes of each city. 

 

Activity: 2 

Time: 20 minutes. 

 Children learn to sing the song named “Family Album” to practice family 

members’ vocabulary.  

 

“Family Album” 

Who’s this boy, 

 With a hat on his head? 
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Who’s this baby, 

Crying on the bed? 

Who’s this woman, 

 Standing by the door? 

Who’s this man, sitting on the floor? 

That is me 

With a hat on my head. 

That’s my sister, 

Crying on the bed, 

That’s my mother, standing by the door. 

That’s my father, 

Sitting on the floor. 

This is the album of our family. 

There are pictures of me, 

Age two and three 

Four, five, six, seven, eight, nine, ten 

Turn over the page. 

Let me show you again 

 
Source: “English Songs for Children 2” Compiled and prepared by Lic. Eugenia Quispe 

Choque. 

 

Activity: 3 

Time: 30 minutes. 

 

 Children color the family worksheets to cut and glue them in a picture to describe 

their own family members’. (see appendix C.8 ) 
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COMMUNICATIVE GAME # 1 

 

“Family memory cards” 

 

Objective: 

 

  The objective of “Family memory cards” is to foster children to practice the new 

vocabulary related with family lesson. 

 

Time: 30 minutes 

 

Materials: 

 

 Family members’ cards. 

 

Procedure: 

 

 All the children need to have their own set of family members’ cards (They can use the 

cards they work in activity one). 

Teacher mixes all family members cards, If a child takes a card with a mother’s picture of 

the other child they start to describe the picture, he or she has to find the other similar 

picture, they have just a choice if not the other child takes the turn. 

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 2 

 

“Family bags” 

 

Objective: 

 

This game named “Family bags”, has the purpose to encourage children to recognize and 

to talk about family members’ vocabulary.  

 

   

Time: 30 minutes 

 

Materials: 

 

 Family flashcards. 

 Bags 

 Boxes. 

 

Procedure: 

 

This is an open-air activity; children must be divided into two groups, while Teacher hangs 

on paper bags with all family members’ pictures in different places of the park. 

The first child has to take a picture from the box and show it to the group, when the group 

identifies  the pictures for example: It’s a mother picture, the child runs to the 

corresponding paper bag hanging on the park and put the card in. 

The first group in finishing the activity wins the game. There must be different color bags 

and cards card for each group to sum up points. 

 

 

Source: Own Creation. 
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LESSON PLAN 

UNIT TEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Feelings” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about different feelings and moods. 

 To use the affirmative and negative form of the verb “To be” to answer to the 

question: Are you happy or sad? 

 To use the present tense of the verb” To feel”. 

 To ask and answer to the question: How are you today? 

 

b) Functional / Communicative Objective 

 Children describe feelings in determined situations 

 They are foster to recognize the different feelings through gestures. 

 To talk about good and bad feelings. 

 

II Warm Up. 

 

Time: 25 minutes. 

 

 Teacher introduces the lesson, talking about feelings and showing the children pictures of 

people with different faces that express diverse feelings and moods. 
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It is important that children can recognize the differentiation among the feelings and moods 

to succeed in lesson development. 

Follow up 

Activity: 1 

Time: 30 minutes. 

Teacher explains the children the affirmative and negative form of the verb “to be” to 

answer to the question : Are you…?  For example: 

                      

                               

 

Ss 1:    Are you happy?   

Ss 2:    Yes, I am or No, I am not. 
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Activity: 2 

Time: 20 minutes. 

 Children identify and talk about feelings by coloring and matching the feelings 

faces worksheets. (see appendix C.9) 

 

Activity: 3 

Time: 20 minutes. 

 

 Children deliver the poesy named “My Feelings” to describe the different moods 

and feelings. For this activity, children make faces using cardboard plates.  

Poesy 

“My Feelings”            

Yesterday, I was sad 

(Children show sad faces) 

 But today I feel happy very happy. 

(Children show a happy face) 

Yesterday, I was tired, 

(Children show tired faces) 

But today I feel happy very happy. 

Yesterday, I was Angry, 

(Children show angry faces) 

But, today I feel happy, very happy. 

 

Source: Own creation 
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COMMUNICATIVE GAME # 1 

 

“How are you?"  

 

Objective: 

 

  The objective of the game named “How are you?" is to foster children to practice the new 

vocabulary related with feelings and talk about the different moods. 

 

Time: 30 minutes 

 

Materials: 

 

 No material  for this game. 

 

Procedure: 

 

Teacher puts children into two lines and put them face to face. The first children of the two 

lines start the game. The first one asks to the other child “How are you today”, the second 

one answers, “I am Happy”, when the other child listen to the answer he or she say, “He or 

She is Happy” quickly all the children show a smiling face, if the child answers, “I feel 

sad,” they put a sad face. 

The other children repeat the game procedure. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

 “Walking through my feelings” 

 

Objective: 

 

This game named “Walking through my feelings” encourage children to recognize 

feelings and to talk about feelings vocabulary.  

 

   

Time: 30 minutes 

 

Materials: 

 

 Feelings and moods flashcards. 

 

Procedure: 

 

This game combines movement while reinforcing feelings recognition. This is an individual 

game. Teacher must place different emotional faces on the floor of the classroom, mixing 

all them.  

The game starts when the first child walks slowly through the emotional faces and names 

each one, but when the teacher says “stop”, The child picks up the big card to show to the 

other children and asks them “How are you today?” ,They have to answer “We are happy 

or sad”, depending on the face of the card.  

All the children must repeat the procedure. 

 

Source: Own Creation. 
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LESSON PLAN 

UNIT ELEVEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “Parts of the Body” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about parts of the body. 

 To use the verb “ To have” 

 To use adjectives to describe physical characteristics. 

 

b) Functional / Communicative Objective 

 

 Children talk about body parts functions. 

 They talk about body  and health. 

 They describe  parts of their bodies. 

 

II Warm Up 

 

Time: 25 minutes. 

 

In order to introduce children with the lesson, the teacher puts a mirror in the middle of he 

classroom and prepares children to see themselves and describe the parts of their body and 

talk about the functions of each member of the body. 

Children enjoy this activity. 
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Follow up 

Activity: 1 

Time: 20 minutes. 

 Children learn to sing the song named “Head, Shoulders, Knees, and Toes” it 

helps children to identify the parts of the body in English. 

 

“Head, Shoulders, Knees, and Toes “ 

Head , shoulders , knees and toes,  

Knees and toes,  

 

 

Head , shoulders , knees and toes,  

 

Knees and toes,  

 

And eyes , and ears and mouth and nose,  

 

 

Head , shoulders , knees and toes,  

 

Knees and toes,  

 

Source: EnchantedLearning.com 

http://www.enchantedlearning.com/Home.html
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Activity: 2 

Time: 20 minutes. 

 Children make a clown face to improve children’s knowledge about the parts of 

the body. (see appendix C.10) 

 

 

 

 

 

 

 

 

 

Source: EnchantedLearning.com 

http://www.enchantedlearning.com/Home.html
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COMMUNICATIVE GAME # 1 

 

“Freeze ball game” 

 

Objective: 

 

 The “Freeze ball game” encourages children to recognize and describe the parts of the 

body by using adjectives. 

 

Time: 30 minutes 

 

Materials: 

 

 Body cards. 

 A ball. 

 

Procedure: 

 

In this game, children must be sitting down in a circle, while teacher puts the body cards 

face down in the middle of the circle. 

The game starts when the teacher tells them to pass the ball very quickly, but when the 

teacher says, “freeze”, the child who is holding the ball pick up a body card and starts to 

describe the picture. 

 It is important that the teacher put different body cards in order that the children can use 

adjectives to describe the parts of the body. For example, “A big nose and a little nose” or 

“green eyes and blue eyes.” 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 1 

 

 “Volleyball game” 

 

Objective: 

 

The “Volleyball game” encourages children to name the parts of the body and make 

sentences using the verb “to have.” 

 

   

Time: 30 minutes 

 

Materials: 

 

 A ball 

 A whistle. 

 

Procedure: 

   This is an open-air game. The teacher divides children into two groups. The game starts 

when children hit the ball, but every time they hit the ball, they have to mention the parts of 

the body using the verb “to have.” For example, one child can say, “I have two hands or I 

have two eyes”  

 The group looses points, when the ball touches the floor or when a child hits the ball 

without saying a word. 
 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT TWELVE 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                           Five year old Children. 

TOPIC:                        “The five senses” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 To learn English vocabulary related with the five senses. 

  To use the singular and plural form of nouns. 

  

b) Functional / Communicative Objective 

 

 Children talk about the importance of the five senses. 

 They are encouraged to use the five senses in specific activities. 

 They are encouraged to use the five senses in dynamic activities. 

 

 II Warm Up. 

 

Time: 25 minutes. 

 

To introduce the five senses lesson (touch, taste, sight, smell and hearing), teacher gives 

children worksheets to color and cut, and next they glue them in the chart of the classroom. 

For example: 

For touch, teacher gives children worksheets with hands to color. 

For taste, teacher gives children worksheets with lips or mouths to color. 
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Follow up 

Activity: 1 

Time: 25 minutes  

 This activity is oriented to develop children’s ability to identify the five body parts 

related with the five senses in the monster drawing worksheets. (see appendix 

C.11) 

Monster # 1 

 

 

 

 

Source: www.familyfun.com  

 

 

http://www.familyfun.com/
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COMMUNICATIVE GAME # 1 

 

“The mystery bag” 

 

Objective: 

 

 The objective of “The mystery bag” is focus on the production of new words related with 

the five senses.  

Children will identify, observe and name objects by using the sense of touch.  

Children will identify, observe and name different flavours by the sense of taste. 

Children will identify animal sounds, by being blindfolded and hearing the noises. 

Children will identify and name food and other things by using the sense of smell. 

Children will identify and observe various sounds made by the teacher using hearing only.  

 

Time: 30 minutes 

 

Materials: 

 A mystery bag 

 Tape with nature sounds. 

 Radio. 

 Fruity candies. 

 Candies. 

 Tactile objects. 

 Blindfolds. 

 

Procedure: 

Teacher puts several things in the mystery bag, and then divide children into two groups 

and explains them the rules of the game.  

The game starts passing out the mystery bag to children of each group. The first sense is 

touch. Children put their hands into the box and try to guess what the thing it could be.  
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The second sense is called taste.  Teacher blindfolds children’s eyes, and then. they are 

asking to taste the fruits and guess what the food item could be.  

The third sense is called sight. For this game sense children must be blindfolded, then, 

teacher gives them some object to feel and name them. 

The fourth sense is called smell. The children need to be blindfolded to smell different 

fruity candies. After everyone has a chance to smell the items, the teacher asks about what 

they smell.  

The last sense is called hearing. The teacher plays the radio with the different nature 

sounds, meanwhile children listen and tell the sounds they heard.  

 

Children groups sum up points, when they guess and identify the objects.  

 

 

Source: Own Creation. 
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LESSON PLAN 

UNIT THIRTEEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The Clothes” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about clothes. 

 To use the present continuous tense “verb to be + ing”. 

 To use the adjectival order. 

 

b) Functional / Communicative Objective 

 

 Children describe the clothes that they are wearing. 

 They talk about clothes and colors. 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher prepares a bag with real clothes to show them to the children and told the names of 

each one. Then teacher asks the children to point at their shoes, pants, and shirts, asking 

what color are they.  
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Follow up 

Activity: 1 

Time: 35 minutes. 

 

Teacher teaches children the use of adjectives in English. They learn the adjectival order to 

modify a noun. It is important to clarify children’s doubts to avoid misunderstandings.  

One way to teach children the adjectival order in English is through realia. For example: 

 

I have a green sweater. 

Teacher can draw in the board a sweater and starting to highlight the characteristics that the 

adjectives suggest, paying attention on the order that adjectives must follow, then teacher 

motivate children to draw clothes by following the same adjectival order. 

 

Activity: 2 

Time: 30 minutes.  

 

Children color and cut worksheets about clothes, (see appendix C.12), Then teacher asks 

children to hang their projects on a large washing line. Next, children must repeat the 

names of the clothes one by one. After that, Teacher asks them to close their eyes while 

some clothes are hidden. Finally, teacher asks them to open their eyes and name the 

missing clothes and then to find them. Next day the activity can be repeated, including 

more names of clothes, and children can get Barbie dolls to dress. 
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COMMUNICATIVE GAME # 1 

 

“The homeless” 

 

Objective: 

 

 The objective of this game” The homeless” is to persuade children to practice vocabulary 

related with clothes and the adjectival order of things. 

 

Time: 30 minutes 

 

Materials: 

 

 Bags. 

 Clothes items. 

 

Procedure: 

 

Children make a circle and sit down on the floor, then they take a bag in which teacher puts 

different clothes items. One of them must be named as the homeless (he or she need a bag). 

The game starts when the homeless asks for something to the other children. For example, 

he or she can say “I need a big red scarf”, the other child looks into their bags and identify 

the correct clothes. If a child does not identify the correct item, he or she become in the 

homeless. 

All the children must have the same clothes in their bags but with different colors and sizes 

to practice the adjectival order of nouns. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 1 

 

” “Wearing my Teddy Bear” 

 

Objective: 

 

The game named “Wearing my Teddy Bear “encourages children to practice vocabulary 

related with clothes and the grammatical structure “verb to be + ing” for example “I am 

wearing”.  

 

   

Time: 30 minutes 

 

Materials: 

 

 Wooden teddy Bears 

 Cards. 

 

Procedure: 

 

Children play this game in pairs; teacher provides children a set of cards with the different 

pictures of clothes and the wooden teddy bears (male and female teddy bears).  The first 

child chooses a picture and describes the clothes he or she is observing. For example “I am 

wearing blue pants”, while the other child chooses the correct clothe to wear the teddy 

bears. 

 

 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT FOURTEEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                 Five year old Children. 

TOPIC:                        “Verbs of movement” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about different. 

 To learn and use the verb “Can” to express abilities. 

 To use infinitive verbs to tell commands. 

 

b) Functional / Communicative Objective 

 

 Children talk about abilities and disabilities.  

 They tell commands and give instructions. 

 They listen to and follow verbal directions  

 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher introduces the lesson about “Verbs of movement” by showing to the children 

photos about people practicing sports and talking about the parts of the body and actions. 
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Follow up 

Activity: 1 

Time: 30 minutes. 

 

Children watch a video about sports and aerobics exercises to teach and practice the new 

English vocabulary and enhance what they have already learnt about verbs of movements. 

The videos we use in this section are: Mr. Bean’s Video Episode about Action Verbs.  

(A download video lesson plan in ESL Kids Lab: www.english-4kids.com). 

 

 

Activity: 2 

Time: 20 minutes.  

 

Children have an open-air class activity; the objective is to foster children to make action 

by playing and using the games in the playground. For this purpose teacher have to go over 

the playground and let children to talk about body action to do in the park, using the verb 

that expresses abilities and disabilities. For example: 

 

 

 You can jump in the diving board. 

 You cannot run in the sandbox. 

 

 

After explaining children the verbs of movement and the use of the verb “Can”, teacher and 

children take time to play together, it is highly motivated for them to share a time outside of 

the classroom. Also teacher can prepare snacks for the children. 
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COMMUNICATIVE GAME # 1 

 

“Simon says”  

 

Objective: 

 

  The objective of “Simon say” is to promote children ability to use and understand 

vocabulary related with verbs of movement, also to give them the opportunity to tell 

commands and give instructions. 

 

Time: 30 minutes 

 

Materials: 

 

 No material for this game. 

 

Procedure: 

 

This game can be played in an open-air place or in the classroom. 

One child is chosen to be "Simon" while the other children stand in a line. The child chose 

as Simon calls out for an action. For example: "Simon says, walk around the table”, 

quickly, everyone must follow the instruction. The last person who is standing can then be 

"Simon"  

To make the game more funny, teacher can give them two-step directions to follow. For 

example: “Simon says, walk around the table and sit down.” 

 

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 2 

 

 “Mr. Wolf” 

 

Objective: 

 

This game named “Mr. Wolf” has the purpose to encourage children to use English 

vocabulary related with verbs of movement and to improve children’ ability to listen to and 

follow verbal directions.  

    

Time: 30 minutes 

 

Materials: 

 

  No material for this game. 

 

Procedure: 

 

This game combines movement while reinforcing verbs recognition.  

All the Children line up against one wall of the yard. One of them must be choose as Mr 

Wolf who then walks to the middle of the park. 

The objective is to reach to the far wall, while Mr Wolf’s objective is to eat the other 

children. Mr Wolf tells a command for example: “jump or run”, all the children must jump 

or run to the far wall. If one of them is caught, he or she must ask Mr Wolf to do three 

actions, if Mr Wolf does not know, he leaves free the prisoner. 

 

 It is important to let everyone be the wolf. 

 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT FIFTEEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                           Five year old Children. 

TOPIC:                        “The fruits” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about fruits.                               . 

  To ask question by using “What’s this?", "What's that?" + fruit's names 

 To teach the use of the indefinite article “A/ An + noun” 

 To use affirmative and negative form of the verb “Like.” 

 

b) Functional / Communicative Objective 

 

 Children talk about likes and dislikes 

 They answer to the question “What’s this?", "What's that?" 

 They use the indefinitive article. 

 

 

II Warm Up. 

 

Time: 25 minutes. 

Teacher introduces the lesson about “Fruits” by showing children real fruits and preparing 

a fruit salad. 
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Follow up 

Activity: 1 

Time: 20 minutes.  

Children color the fruits’ worksheets to color and talk about likes and dislikes. For 

Example: “I like the apples” (see appendix C.13) 

 

Activity: 2 

Time: 20 minutes.  

 Children learn to sing the song named “Fruit Market” to practice fruit’s 

vocabulary and to asking question by using “What’s this?", "What's that?" + fruit's 

names 

SONG 

“Fruit Market” 

What's this? It's an apple 

What's this? It's an orange 

                 What's this? It's a pineapple 

     What's this? It's a banana 

    What's that? It's a lemon 

What's that? It's a cherry 

What's that? It's a strawberry 

What's that? It's a watermelon 

 

Welcome to the Fruit Market 

 

What's this? It's a peach 

What's this? It's a grape 

What's this? It's a pear 

                 What's this? It's a kiwi fruit! 

Source: www.GenkiEnglish.com 
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COMMUNICATIVE GAME # 1 

 

“The postman of fruits”  

 

Objective: 

 

  The objective of “The postman of fruits” is to promote children ability to recognize and 

name fruits vocabulary and use the grammatical structure: “There is” and “There are” 

 

Time: 30 minutes 

 

Materials: 

 

  Wooden fruit shapes 

 A bag. 

  Fruits Cards. 

 

 

Procedure: 

Children sit down in a circle, while teacher gives them the wooden fruit shapes to name 

each one. One of the children must be named the “Postman of the fruits”, he or she 

receives a bag with card of fruits inside. 

The game starts when the postman of fruits chooses a card from the bag and tell the name 

of the fruit, for example “there is a letter for orange”, quickly, the child with this wooden 

fruit shape stands up and receives a card to name the three pictures of fruits , they have to 

say the names of each one. Children with more letters are the winners. 

 

Source: Own Creation. 
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COMMUNICATIVE GAME # 2 

 

 “The King of the fruits” 

 

Objective: 

 

This game named “The King of the fruits” encourages children to use English vocabulary 

related with fruits lesson and develop listening and speaking skills.  

    

Time: 30 minutes 

 

Materials: 

 

 Fruits flashcards. 

 A nest. 

 

Procedure: 

 

Teacher puts fruits flashcards in a nest in the middle of the classroom, while children sit 

down in a circle. At the teacher instruction, for example “Nest of fruits” All the Children 

have to run to the nest and take a fruit flashcards, while teacher takes out a chair, if one of 

the child does not take a sit, he or she must be expelled from the nest. The rest of the 

children have to name the fruit flashcard they took. 

 The last child in the game is the winner and he or she is crowded as the “King of the 

fruits.” 

 

Source: Own Adaptation. 
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LESSON PLAN 

UNIT SIXTEEN 

 

 

SUBJECT:               Basic English        

GRADE LEVEL:        Preschool Education.   

AGE:                Five year old Children. 

TOPIC:                        “The vegetables” 

 

I. – OBJECTIVES 

 

a) Linguistic Objectives. 

 

 To learn English vocabulary about vegetables. 

 To use the modal auxiliary “Would” to express polite requests. 

 To talk about countable and uncountable adjectives. 

b) Functional / Communicative Objective 

 

 Children talk about healthy food.  

 They learn to order food using the form “I would like…”    

 They talk about food in the market. 

 They sing the song about vegetables. 

 

II Warm Up. 

 

Time: 25 minutes. 

 

Teacher introduces the lesson about “Vegetables” showing children real vegetables in a 

nest and letting them to talk about the different vegetables tastes, and then teacher teaches 

children how to make an order using the form “I would like…” 
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Follow Up 

Activity: 1 

Time: 20 minutes.  

 Children color the vegetables worksheets to color and talk about foods. 

     (see appendix C.14) 

                      

Activity: 2 

Time: 30 minutes. 

 Children guess and match the fruits and vegetables with their description. 

 

 

Tomato. 

 

Broccoli 

 

Potato 

 

Onion 

 

  Carrot. 

 

Lettuce. 

 

Corn 

 

 

Radish 
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COMMUNICATIVE GAME # 1 

 

“Whispering Vegetables Game”  

 

Objective: 

 

  The objective of “Whispering Vegetables Game” is to promote children ability to use and 

understand vocabulary related vegetables lesson.  

 

 

Time: 30 minutes 

 

Materials: 

 

 Vegetables Flashcards 

 

 

Procedure: 

 

Teacher shows the vegetables flashcards and let children to choose one. At the teacher’s 

command, children walk around the classroom whispering the name of the vegetable they 

have, when teacher say: “Stop” children have to meet up with the other children from the 

same vegetable group and form a chain. 

The first group in forming their chain wins the game. 

 

Source: Own Adaptation. 
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COMMUNICATIVE GAME # 2 

 

 “The blind buyer” 

 

Objective: 

 

This game named “The blind buyer” encourages children to participate actively using 

English vocabulary related with vegetables. 

    

Time: 30 minutes 

 

Materials: 

 

 Vegetables Flashcards. 

 

Procedure: 

 

Children make a circle on the floor. Teacher show them the vegetables flashcards to review 

each one. They need to choose a vegetable name, while one of them is named the “blind 

buyer” he or she say “ I want to buy cucumbers” and  the child who received this name 

have to say “ I am a Cucumber”, The blind buyer have to guess the child with this 

vegetable name. 

If the blind buyer does not guess the child with this vegetable name, He or she continues 

being the blind buyer. 

 

 

Source: Own Creation. 
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APPENDIX C.1 

“My Vocalic Friends” 
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Source: www.sesamestreet.com 

 
 

http://www.sesamestreet.com/
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APPENDIX C.2 

 

“ALPHABET FLASHCARDS” 
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APPENDIX C.3 

 
 

“MY  COLORFUL FRIENDS” 
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APPENDIX C.4 

 

“Sammy the Geometric Worm” 
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Source:www.primarygames.com 
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APPENDIX C.5 

 

“THE NUMBERS” 
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Source: www. dtkl-teach.com 
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APPENDIX C.6 

 

 

“Seasons of the Year” 
 

SPRING 
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NAME: 

WINTER 
 

 
 

NAME: 
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SUMMER 
 

 

 

 
 

NAME: 
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FALL 
 

 

 

 
 

NAME: 
Source: www.primarygame.com 

 

http://www.primarygame.com/
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APPENDIX C.7 
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ANIMAL FLASCARDS
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APPENDIX C.8 
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APPENDIX C.9 

 

 

“FEELINGS” 
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Source: www. kinderhelper.com.  
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APPENDIX C.10 

 

 
 

Source: EnchantedLearning.com 

http://www.enchantedlearning.com/Home.html
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Body Parts 
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APPENDIX C.11 

 “The Monster senses 1” 
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“The Monster senses 2” 
 

 
Source: www.familyfun.com   

http://www.familyfun.com/
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APPENDIX C.12 
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APPENDIX C.13 
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APPENDIX C.14 
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APPENDIX C.15 
Didactic material 

Figure .1  Ensarte Alfabético 

 
Figure.2  Encaje Geométrico y Manos Numéricas 



- - 200 - -  

Figure.3  Dinosaurios Coloridos 
 

 
 

Figure. 4 Juegos Numéricos 
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Figure. 5 House of Seasons 
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Figure. 8 Farm animals Puzzle 
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Figure. 9 Animal Memo Game 

 
 

Figure. 10 Old Mac’Donald Musical Games 
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Figure.11 Parts of the Body Games 

 
 

Figure. 12 Wearing my Teddy Bears Game 
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Figure. 13 Vegetable Dominoes 

 

 

Figure. 14 Fruits Memo Game 
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Figure. 15 Feelings Memo Game 
 

 

Figure 16. The Box of the Feelings 
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Figure.17  Audio- Visual material 
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APPENDIX D 
 

ORGANIZATION CHART 
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  ORGANIZATION CHART 
 

 

 
ORGANIZATION CHART 

 

ACTIVITIES 2006 
 

 
JULY 

 

 
AUGUST 

 

 
SEPTEMBER 

 

OCTOBER NOVEMBER DECEMBER 

 
Organization of the 

Group 
3 .07 ~ 8. 07.06 

 
Adaptation Period 

1. 08 ~ 15 .08. 06  

Initial Stage 

Application 

 

 
Teaching English using 

communicative Games 

 
(Formative Evaluation 

were applied) 
 

Initial Stage 

Application 

 

 
Teaching English using 

communicative Games 

 
(Formative Evaluation 

were applied 

Initial Stage 

Application 

 

 

Teaching English 
using communicative 

Games 

 
(Formative 

Evaluation were 
applied) 

 
Initial Stage 

Application 
(Daily Evaluation) 

 
Meetings 

10.07~ 4.07.06 
Execution Period 

Initial Stage 

Application 

16.08 ~ 03.01.07 
(see syllabus design p. 

42 ) 
 

 

Christmas extra 
activities were carried 

out 

22.12~26.12.06 

 

Diagnostic 
Evaluation 

16.07~31.07.06 

 

First  Oral Evaluation 
     01.01~ 03.01.07 

(6 lessons were 

evaluated) 
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ACTIVITIES 2007 

 
 

JANUARY 
 

 
FEBRUARY 

 

 
MARCH 

 
APRIL 

 
MAY 

 
JUNE 

 
Execution Period 

 
Middle Stage 

Application 
 

O4.01~02.04.07 
(see syllabus design p. 

42 ) 
 
 

 
Middle Stage Application 

 
Teaching English using 

communicative Games 
 

(Formative Evaluation were 
applied during this period ) 

 
 
 

 
Second Oral Evaluation 

 
01.01~03.01.07 

 
(4 lessons were evaluated) 

 

 
Evaluative informs were sent  

to the Linguistic and Language Department and the 
Direction office to Regimen Penitenciario 

 
04.04.07/13.04.07 

 
Third Oral 
Evaluation 

 

01.01~03.01.07 
 

(6 lessons were 
evaluated) 

 

 
Reinforcement period and 
voluntary service work 
 

Third evaluative inform was sent 
08.06.07 

 

AUGUST 

Evaluative informs were sent  
to the Linguistic and Language 

Department and the Direction office 

to Regimen Penitenciario 
 

15.03.07/23.04.07 

 
Execution Period 

 

Final Stage Application 
02.04~ 30.05.07 

(see syllabus design p. 42 ) 
 

  Final Evaluative inform were sent  
to the Linguistic and Language 
Department and the Direction 

office to Regimen Penitenciario 
15.08.07 

  


